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PART | - ELIGIBILITY CERTIFICATION 12AL2

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Separtment of Education, Office for Civil Rights (BT
requirements is true and correct.

1.

10.

The school has some configuration that includesoomaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigiin the last two years.

To meet final eligibility, the school must meet 8tate's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

If the school includes grades 7 or higher, the sthwst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

The school has been in existence for five full getrat is, from at least September 2006.

The nominated school has not received the Bluedilgrhools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

The nominated school or district is not refusingRo&cess to information necessary to
investigate a civil rights complaint or to condadlistrict-wide compliance review.

OCR has not issued a violation letter of findingshte school district concluding that the
nominated school or the district as a whole haktgd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

The U.S. Department of Justice does not have aipgisdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12AL2

All data arethe most recent year available.

DISTRICT

1. Number of schools in the distr 60 Elementary schools (includes&-
(per district designation): ___26 Middle/Junior high schools
22 High schools
0 K-12 schools
108 Total schools in district

2. District per-pupil expenditure: 862&
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssHocated: Urban or large central city

4. Number of years the principal has been in her/bgtipn at this schoc 8

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 12 7 19 6 0 0 0

K 28 27 55 7 0 0 0

1 25 22 47 8 0 0 0

2 21 22 43 9 0 0 0

3 21 25 46 10 0 0 0

4 30 22 52 11 0 0 0

5 24 25 49 12 0 0 0

Total in Applying School: 311



12AL2

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

0 % Asian

99 % Black or African American

0 % Hispanic or Latino
0 % Native Hawaiiaror Other Pacific Island

1 % White

0 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Registeprovides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 19%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until | 19
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 33
until the end of the school year.

(3) Total of all transferred students [sum 0%2
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.19
divided by total students in row (4). |~

(6) Amount in row (5) multiplied by 100. 19

277

8. Percent of English Language Learners in the school0%
Total number of ELL students in the school: 0
Number of non-English languages represented: 0
Specify non-English languages:




12AL2

9. Percent of students eligible for free/reduced-priceals: 98%
Total number of students who qualify: 304

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 12%
Total number of students served: 37

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

0 Autism 0 Orthopedic Impairment

0 Deafness 2 Other Health Impaired

0 Deaf-Blindness 8 Specific Learning Disability

3 Emotional Disturbance 12 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

6 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 6 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 1 0
Classroom teachers 15 0
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 3 3
Paraprofessionals 4 0
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 9 1
Total number 32 4

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 16:1




12AL2

13. Show daily student attendance rates. Only highashweed to supply yearly graduation re
20102011 20092010 20082002 20072008 20062007
Daily student attendance 97% 98% 999 96% 96%
High school graduationre, 0% 0% 0% 0% 0%

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size: 0

Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in vocational training 0%
Found employment 0%
Military service 0%
Other 0%
Total 0%

15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 12AL2

Spencer Elementary was established in 1999 a®ptme Mobile County Public School System. Named
in honor of Frances Johnson-Spencer, the seconl dlariculum supervisor in the system, the school
was built to replace the dilapidated Crichton Elatagy. It is centrally located in the gulf coadtyef

Mobile, AL. Spencer is the home to approximate?® Pre-k through fifth grade students. It is a€Titl
school serving a 99% African-American and 98% #fed reduced lunch population. The school mainly
serves students who live in the South Crichtonrhuity area. The median household income for this
community is approximately $17, 000. The percentz#ge/o-parent households is 10.9% and percentage
of single-mother households is 30.2%. Nine-peroétite students at Spencer claim homeless

status. lronically, adjacent to the school, irsldgn a three mile radius are affluent and

historical homes, several private preparatory sish@amd several public magnet schools.

The history of Spencer Elementary is very unigue @an probably be best described as one of a
“Pygmalion Effect”in which a negative self-fulfilling prophecy oan't was replaced by a positive self-
fulfilling prophecy ofyes we can In 2002-2004, the school was considered an AtabState

Department of Education “School Improvement Schediich means that the school had not previously
made adequate yearly progress (AYP). It was skateS8tate take-over if immediate improvement was
not made by the end of the 2004 school year. Mghaissignment of new administration and staff,
Spencer has made AYP since 2004. This dedicatesrdahs of professionals is credited with the
phenomenal metamorphosis of the school.

The transformational process was an arduous urkitegtérom inception. The first task included
identifying and recruiting the most qualified stdfat would be able to meet the demands and changes
associated with “School Improvement.” This involieténse professional development and adoption of
a completely new philosophy, mission, vision, antiure. School programs and new state initiatives
were adopted. Practices implemented were reseasddibest practices. With this knowledygy-in

from teachers emerged, and the marithesExcuses”and“Failure is Not an Option”became the order
of the day.

Armed with an arsenal of strategies and methodefydeachers went about the business of closing the
achievement gap for all students. In 2005, SpeBlmnentary was the only “School Improvement
School” in Mobile County to make&Clear” status, an accomplishment we are immensely probdye
achieved. We continuously meet and exceed DistridtState accountability standards on all
assessments. In 2010-2011 and 2011-2012, Speasaramed an Alabama State Department of
Education “Torchbearer School” which are high-ptyenigh-performing schools that meet, exceed, and
advance the challenge of student achievement.eklsehools were identified in 2010-2011 and twelve
for 2011-2012.

The most distinguished accomplishment thus farésiomination from the State Department for the
National Blue Ribbon Award (one of five). Althougle as a school operate on the intrinsic reward
principle of a job well-done, there is an extranety sense of pride to have others recognize and
celebrate the milestones we have achieved. Spsramievement has also been documented by several
on-line statistical data analysis groups such &atG8chools and Schooldigger. Great Schools

currently accredits Spencer Elementary with ant&6a0 rating, while Schooldigger gives it a 5 ot

star rating. Spencer currently rank$'®4it of 691 elementary schools in Alabama.

Like the magnificent city of Mobile, home of Mar@rras, Ladies Professional Golf Association, and the
Azalea Trail Maids, Spencer has created traditadnits own such as our annual SAT 10-ARMT
Olympics in which students showcase their knowleagyehey prepare for the Stanford Achievement Test
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and the Alabama Reading and Mathematics Test. r@tmditions include, but are not limited to, our
annual Parenting Day, Family Reading Night, Bladgtéty Program, Technology Day, Fall Festival,
Spring Splash, AYP-Torchbearer Celebrations, asagefjuarterly Honors Assemblies. One of the most
notable and visible traditions is a significantdemn the creative and performing arts in our stAduos

is apparent through the magnificent displays thhowg the school and student talent displayed during
school events. Each grade level performs at leasgta year during school-wide programs. This has
become a tradition in which students and parerts forward to attending.

Each year our school continues to enhance cumahtions and we sometimes adopt new ones which are
in alignment with our mission statement: The misgib Frances Spencer Elementary is to provide
support to students and remove barriers to achiemenThis goal will be accomplished by focusing on
the total child, which includes academic and charadevelopment as well as the promotion of social,
emotional, and physical growth. Our vision is fack child, regardless of circumstances and station

life, to believe that they can be successful (“Wid®/e We Can Achieve”).



PART IV - INDICATORS OF ACADEMIC SUCCESS 12AL2

1. Assessment Results;

The standardized assessments administered at $fi#aoeentary over the past five years are the
Stanford Achievement Test-Tenth Edition (SAT 10) &#me Alabama Reading and Mathematics Test
(ARMT). The accountability assessment for the Stat&labama is the ARMT. This assessment is
mandatory for grades three through five. Beginmmg012, the SAT 10 will no longer be administered.
A more rigorous form of the ARMT called the ARMPIus ARMT+) will compensate for skills not
tested by the SAT 10. In accordance with the “NddcCLeft Behind Act,” the Alabama State
Department of Education has set annual measurajgetives for the ARMT each year to address
accountability up to the year 2014. Reading antheraatics proficiency must increase an average of
three to four points annually to maintain a predsiged proficiency level (percentage of studentsiag
a level 3 or 4 on a scale of 1-4). Achievementleaee: Level | — Does not meet standards, Level Il
Partially meets standards, Level Ill — Meets statisland Level IV — Exceed standards. The minimum
proficiency for reading in 2011 was 88% for gralese, 86% for grade four, and 88% for grade

five. The minimum proficiency for mathematics 012 was 84% for grade three, 83% for grade four,
and 82% for grade five. Because Spencer Elemehtaexceeded the minimum proficiency for the past
several years, our goals are set to increase byowwee points from the previous year to maintain
growth. We work diligently to honor this trajectorin 2011, Spencer Elementary demonstrated astell
performance by scoring 96% for third grade readind 98% for mathematics, 98% for fourth grade
reading and 93% for mathematics, and 100% for §jifde reading and 97% for mathematics.

When analyzing our ARMT data, several trends enmter@eerall, Spencer's students exceeded
proficiency in math (72%, 79%, 83%, 84%, and 96%pectively since 2007). Spencer teachers drilled-
down to determine which mathematical areas werd problematic for students which were determined
to be number and operations. Deficient skills sasladdition and subtraction with and without
regrouping, solving word problems, multiplying agigiding whole numbers, recognizing equivalent
fractions and decimals emerged as problematid®sthool as a whole. Over five years, number and
operations improved school-wide from averaging §8%6iciency in 2007, 62% in 2008, 66% in 2009,
71% in 2010, and 80% in 2011. School-wide stragegigeh as implementing the cycle of

instruction, differentiated instruction such ashtealogy, effective problem solving data meetingathm
bell ringers, and scheduling a test prep perioel@so been implemented to improve performancéen t
ARMT.

Overall, Spencer students exceeded proficienchemeading portion of the ARMT (79%, 84%, 82%,
94%, and 98%, respectively since 2007). Howevachers concluded that strategies to comprehend
literary/recreational materials, functional/textugbrmational materials and literary elements and
devices (4 and %' grade only) posed the most difficulty for studesthool-wide. The mean percent was
57%, 60%, 62%, 62%, and 75%, respectively on cohgrging literary/recreational text since 2007. The
mean percent was 53%, 54%, 56%, 64%, and 75% atidnal/textual/informational texts respectively
since 2007. The mean percent was 60%, 59%, 62%, &id 72% on literary elements and devices
respectively since 2007. Again, school-wide sgig® such as professional development on the ojcle
instruction, the incorporation of differentiatedtruction such as technology, effective problerviagl
data meetings, the use of materials such as CARSBARS to increase comprehension, reading bell
ringers, the “Say It Again Synonyms” vocabulanagtgy, and scheduling a test prep period into #ilg d
schedule helped to improve performance on the mggulirtion of the ARMT.

A stanine of five is an acceptable performancenen3AT 10 for total math and reading. Gradual
improvement on the SAT 10 has been made since 200@rall, our students ranked at a stanine of, four
four, five, five, and six respectively since 20@teéading and a stanine of four, five, five, fiaad six in
math since 2007. In 2010-2011, 98% of studentspmadiciency (stanine of five) in reading and 97%
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met proficiency (stanine of five) in mathematid&iangulation of the SAT 10 and various data
sources yielded similar results from the ARMT,; tisaimprovement was made over the past five years.
The aforementioned strategies account for the ndagkéns. Spencer's subgroups are Black and free-
reduced lunch students. This group representsatine students in thal studentscategory. Although
there are not enough students in the special ddacaibgroup to be calculated in the state depattme
accountability data; special education student® maade significant improvement over the past five
years. An analysis of student records indicatethemease in proficiency from 2007-2011. Students
increased from 24% to 52% in reading and 28% to B8ftath. To

close the achievement gap for special needs studeatprovide multiple intervention, re-teachiregptt
prep strategies, positive behavior support, and §t&ifegies with instruction that progresses frben t
concrete to abstract by using real world examples.

2. Using Assessment Results:

Spencer Elementary is a data-driven organizatioistwiitilizesSMART Goalsis a compass for student
achievement. By setting goals that Specific, Measureable, Attainable, Results Orielated Time-
Basedwe take the guess work out of student achievemgltihough all components of SMART Goals

are essential, determining whether results aret@feor ineffective is imperative to continuous
improvement. Therefore waspect what we expeas an integral part of our process by disaggnegati

the data to determine if we have met our goalse Cbntinuous Improvement Plan (CIP) is the guiding
force in the educational process. Goals are st g@ar based on prior performance on formative and
summative assessments. Formative common assesstoestst of those required by the Mobile County
Public School System as well as the common assessereated by teachers. District assessments such
as the End of Quarter Tests (EQT’s) K-5, Assessmoieltathematical Progress (AMP’s) K-5, District
Common Assessments for reading (DCA'’s) K-5, Dynalmiticators of Basic Early Literacy Skills
(DIBELS) K-2, STAR Reading K-5 and STAR Math K-feaadministered throughout the year to serve as
benchmarks of student achievement.

Summative assessments include the Stanford Achevenhest (SAT 10) and the Alabama Reading and
Mathematical Tests (ARMT) which are administeredrades, three, four and five during the spring of
each year. Each year begins with disaggregatingrative data for each standardized test. Duriag th
first professional development day of the schoalrygeachers review student and group reports to
determine effectiveness of instruction. Careftération is given to sub-tests and clusters to ifient
trends, patterns and gaps in instruction by skifid/or subgroups. Data forms with in-depth quastio
allow teachers to drill down to possible deficiegin student achievement. Once deficiencies are
determined, each grade level completes the Spé&hesrentaryEQT AddendumThis instrument allows
teachers to provide more focus on the deficiedissy spreading them out over the four quartera of
year. Although skills may not be tested, studstilisreceive instruction quarterly along with the
mandated quarterly pacing guide skills as requisethe District.

The use of summative assessments is an essentid @etermine student success; however, it ighet
most effective resource to improve student achi@renOne analogy describes educators and data
disaggregation by comparing the educator to a plasidiagnosing a patient. The educator who
diagnoses formative data has an opportunity toghame outcome, while the educator who diagnoses
summative data is conducting an autopsy and canimitrm the family of the cause of death.
Therefore, throughout the year, teachers meet Eagtsday to analyze a variety of aforementioned
formative assessments. These grade level datangeate referred to as Problem Solving Team | (PST
I) meetings. They identify students who experiehdificulty with skills and concepts by determigin
which students made below 70% on common assessaedtsumented in the INOW Grade book
printout. Teachers then examine test items toraéte if there is an instructional gap in their
presentation. Also, part of this data-analysicess includes determining the proficiency rateazhe
subject (Reading, Math, and Science) by teachebgrmpiade level. This gives teachers an indicator
what to expect on EQT’s, SAT 10 and ARMT. At tH&TPI level, practitioners identify strategies for
improvement by utilizing a three-tiered school-wi@amid of intervention. Tier | includes a vayieif
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strategies implemented with all students, Tientludes specific strategies such as small group
intervention, tutoring, counseling, etc. for studemot responding to Tier | strategies. Once sttgldo
not respond to Tier Il strategies they are refetoeithe Problem Solving Team Il (PST Il). PSTslki
vertical team which includes the administrator,rs®lor, special education teacher, and general
education teachers who meet bi-weekly to assist stitdents who are not responding to strategies
identified by PST I. This team looks at more irsieifier 1l and Tier Il strategies such as one-na-0
tutoring, positive behavior support, assignment ification, and possible referral for special seegic

Spencer Elementary believes that in order to cantisly improve student achievement we must disclose
our data to parents and other stakeholders. $hgident as visitors enter the lobby of the scindadre
student achievement data is proudly displayed.hEaarter during the Honor’'s Assembly, the printipa
shares EQT data by class, grade level, and scAda. not only provides opportunity for parents to
monitor how the school is performing, but alsowablcstudents to attain knowledge of their perforneanc
The excitement generated during the data presentaticomparable to that of a major sporting event.
Data is also shared during our Annual Partner incBtion Breakfast using a similar format. Other
methods include a weekly communication folder whigtiudes assessment results, parent-teacher
student conferences each semester, and informtagdmay be found on the School’'s website.

3. Sharing Lessons L earned:

Collegial sharing of best practices is a continuoysrovement effort at Spencer Elementary. This
ideology has evolved over time to become ubiquitoube District, as well. Spencer Elementary has
undergone a paradigm shift over the past eightsyleaensure student achievement. The school les be
involved in an intense school reform model callgdise the Bar: Close the GapThis training was
conducted during the summer for two weeks overyears. It involved approximately 350 educators
including teachers and administrators. This forequired that each school share best practicesasuch
achievement data analysis. During this periodptivecipal also attended the District —sponsdgedlity
Leadership AcadenLA) for two years and presented information loa &forementioned topic, as well
as communication, curriculum alignment and schbuolate.

Teachers continue to share best practices durisgi®itraining in content areas such as reading,
mathematics, science, and writing. Several teadave shared practices which have been airedeon th
Mobile County Public Schools web-site, local scheeb-site and documented in the local newspaper.
These include the school’'s recycling-beautificajpoogram and general teaching tips/strategies.rOthe
strategies include serving as a host site for m@atts for schools in the district as requesigd,
modeling three-dimensional paper art techniques.

The principal of Spencer Elementary has engagséveral opportunities to share successful stragegie
As principal of alrorchbearer Schoopthe principal shares lessons learned and stestégiovercome
obstacles each year during the Torchbearer Lunctiebiis held at the State Capitol. At the 201120
luncheon, she discusssdstainabilityand continuous improvement through the use ofgssabnal
literature. Approximately 25-30 educators weresprg, including all Torchbearer principals, the b
County Public Schools Superintendent, as well @e stepartment dignitaries and system heads.

As a member of a cross-school lefedder patternthe principal shares best practices monthly with
team of 11 administrators. The focus of this téato improve student achievement of elementary,
middle, and high school students from grades K&ficient skills are identified as a feeder pattand
strategies for improvement are shared. Also, taadhem each of the feeder pattern schools meet to
identify gaps in student achievement from elemgniahigh school. The principal has extended this
practice by becoming a member of a small cadrelofigistrators collaborate monthly to share succgssf
strategies and innovative practices to addresgssthat are indigenous to inner-city schools. &giat
such as team building ideas are shared.
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4. Engaging Familiesand Communities:

According to researchers of school level factorarddno’swhat Works in Schoolsanks
parental/community involvement third out of fiveefars in regards to impact on student achievement
ranking only behind a viable curriculum (one) ahdltenging goals/feedback (two). Spencer Elemgntar
systematically seeks effective methods for stresmjtiy collaborative efforts between the school, dom
and community. An Annual Title | Parent Meetindhedd each year to explain components of the
program such as extended day learning and pamggités. A parent organizer is employed to workiwit
parents on budget expenditures; organizing parestings and volunteer opportunities; providing
parenting tips on a variety of subjects; and sgrés the liaison between school and home. Eaatayea
comprehensive survey is administered to parergatiter perception data. Surveys are compiled and th
results are used for planning.

Events and activities that assist parents in engwstudents’ success are hosted throughout the Teay
include Annual Parenting Day activities in whiclrgrats gain insight into the curriculum and school
program. Oftentimes, these activities are desigodxb interactive by allowing parents to partiogi
whole group presentations in which games sudilas Wants to Be a MillionairendJeopardyare

utilized to assess their knowledge of the curriound school program. This is followed by classroom
visitations. Spencer’'s Annual Family Reading Niightteld to increase awareness of the importance of
reading. Themes such Bdible Booksn which books are brought to life by incorporatiood items are
used to encourage parents and students to read Mecknology sessions offer parents an opportiaity
interact with technology tools and sites. Theyriate with Smart Boards, Brain Pop, Universal Remote
GIZMO, Ticket to Read, Discovery Education, Big Usise, Success.Net, Accelerated Reader, etc.

Spencer Elementary engages the community by denelgartnerships with a variety of entities such as
the Junior League of Mobile who provides the wed&dgk Pack Programso that qualifying students

will have easily-prepared food for the weekend.egditollaborations include involving community
representatives as a part of the Continuous Impnewt Team, local universities (University of South
Alabama and Springhill College) who provide tutgrias well as companies and individuals who provide
monetary supports for activities such as fall fedtand field trips. All collaborations are instrantal in
helping to remove barriers to achievement.
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PART V - CURRICULUM AND INSTRUCTION 12AL2

1. Curriculum:

The curriculum of Frances J. Spencer Elementapased on the rigorous standards of the Alabama Stat
Department of Education. Our school is dedicateéchfdementing the basic content along with prowvidin
an array of essential skills with the use of thedatechniques and strategies. As a system, we are
required to implement the instruction of the Séatteman’s Reading and Math, Houghton Mifflin
Science and Alabama Course of Studies Standar@®ofoal Studies. Technology and visual/performing
Arts are integrated throughout the curriculum. Estghnd language arts are taught as part of tlnga
curriculum. Extra —curricula activities include SCBM.E., Gifted Program, E.Y.E., chorus, spirit adu

Girl Scouts, S.A.M., Friday Clubs (“Boogy-Body”-mement, “Picture This"- art, “Explore My World"-
science, “Word Up”-vocabulary), recycling progranench lessons, and music. As each day begins with
morning announcements, students are challengenjimye their oral and written language skills with
the “Say It Again Synonym” activity which featuresveekly focus word, its part of speech and
definition. Students are given five synonyms towken speaking and writing. The words are displayed
and used in the classroom and throughout the scBgateek’s end, students submit excerpts of their
writing to be heard during announcements. Aftermimgy announcements, students become engaged in
research-based test-taking strategies and miritesa the area(s) of reading and math to gain ewess

of literary/textual and informational/functionalading texts and the basic mathematical operations.

All teachers are required to utilize research basedegies during instruction. The expertise ajtty
Qualified teachers is vital to the instruction afreculum based standards. Spencer Elementarydesch
believe that in order to reach the needs of athies, barriers must be removed. Explicit instaucin all
subjects (Reading, Language Arts, MathematicsnBeieSocial Studies and Physical Education) awards
the student the opportunity to gain knowledge tglothe implementation of the cycle of instruction,
which the teacher introduces the skill with a Ibielyer activity, discusses the vocabulary it estail
identifies key concepts, delivers the task(s) withctice and lastly looks for evidence of learning.
Differentiating instruction to meet the learningles of all students is a focus. As a school, vee ar
continuously analyzing the academic progress ostudgents as we conduct weekly and bi-weekly data
meetings.

Spencer implements the program with fidelity inertb maximize student achievement. Spencer
Elementary has established itself as a model instdf learning with a flair for reaching the neefis
students. One of our most captivating tools has biee implementation of interactive SMART Board
activities across the curriculum. This technologglaes us to reach all learners whether auditasyaVv
or kinesthetic. The SMART Board has heightenedstutlents desire to grasp skills with renewed
enthusiasm. This technology tool allows studentsite virtual field trips to places otherwise unigear
unseen, in spite of the lack of resources to traMe children are able to engage in hands-oniaesv
which in most cases provide automatic feedbacknduristruction. On-going informal and formal
observations help guide teachers in reflectingiemutoving their teaching practice.

2. Reading/English:

The Spencer Elementary reading program is baséldecstandards of the Alabama Course of Study for
reading and components set forth by the Nationatig Panel. Mobile County Public School system
has implemented the instruction of the Scott FoessmReading Street series which also encompasses
language arts. A three-tiered model of instruci®onsed. The first tier involves a whole grougsten in
addition to several small group lessons as neetdlbd.small group lessons allow for more individeedi
learning. During tier Il instruction, the teacilmeets with students identified through effectitiecking
for understanding as needing additional interventidier Il instruction is conducted by the spécia
education teacher for students who have been fiehtis needing additional services. The cycle of
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instruction is used to deliver lessons in a way fi@ces an emphasis on modeling and allows teatber
assess student learning at various points througheuesson.

In recent years, the teachers have been trainefides the module of Alabama Reading Initiative (AR
and Alabama Reading First Initiative (ARFI) whicblegates strategic techniques in the areas of
phonemic awareness, phonics, vocabulary, fluemxy camprehension. As a school, the teachers
disaggregate the data of weekly assessments,as@issments, and DIBELS benchmarks during RTI
problems solving team data meetings. Teachersehagstudents are able to monitor their strengtits
weaknesses by engaging in on-line programs sut@ickst to ReaéndAccelerated Readavhich
provide immediate feedback. By providing parenith the necessary resources they are also abddeo t
advantage of the on-line learning tools. Familgriicy night is held yearly in order to encourageepts
to engage in daily reading activities with theifldfen. The reading coach and Title | intervention
teacher provide small group intervention for “akfistudents. The reading coach also providestsyde
side coaching, as well as other professional dgwedmt opportunities in order to improve teaching
practices. Our media specialist collaborates v@#thers in an attempt to gain insight about tiiks sk
that would be best incorporated into her lessdrexhnology is also used as a means of providing
enrichment. SMART Boards are used daily during ielgnoup and small group lessons and students
have the ability to engage in activities duringteetime as well.

3. Mathematics:

The Principles and Standards for School Mathem@a&SM) were developed by the National Council of
Teachers of Mathematics (NCTM). It serves as auee for teachers to use in examining and
improving the quality of mathematics instructioril #udents at Spencer, regardless of their pefsona
characteristics, backgrounds, or physical challepgee capable of learning when they are provided
access to high-quality mathematics instructione Wobile County Public School System maximizes
student achievement by implementing the Scott reaes Mathematics Program. Spencer utilizes the
program with fidelity to accelerate learning bydsig on foundational skills, clear instructionadamels,
and ongoing progress monitoring.

By providing Tier Il instruction to meet the neerfsstudents, teachers are able to increase the
comprehension of targeted skills so that all sttglezach the expected outcomes. The implementation
explicit direct instruction is vital in achievinguslent understanding and is also essential toifgieng at
risk students in need of additional interventi@tudents also engage in daily basic math factdaiid
each day calendar math is used as an additioma#gyr to incorporate a variety of math skills. Man
students also gain insight by working with theieggein small group workstations utilizing manipivas

to enhance learning. GIZMO simulations are alsa @sea tool to reinforce learning as well as inttve
websites via the SMART Board such as, multiplicatom. cool-math games.com, abcya.com and
wartgames.com, etc.

The University of South Alabama and Springhill @gik has teamed up with Spencer to provide tutors to
deliver one-on-one intervention to students in nefetiditional instruction. During the weekly Plein
Solving Team (PST-1) Data Meeting, teachers dissgge mathematical data using the district-provided
Assessment of Mathematics Progress (AMPs) assessmEms information is used to determine which
strategies from the Pyramid of Intervention willltdized in the classroom to close the achievengapt

for struggling students. In addition, our Titlntervention Teacher has also been designated tio wo

with struggling students in a small group setti@pencer's Extended Day Tutoring Program allows for
additional practice of key mathematical concepts$ shills.

The inclusion team is vital in providing one-on-anstruction to those students who have been ifieati
according to special education requirements, asaggiroviding a second delivery of instructiorheT
inclusion team is also instrumental in providingtmctional assistance to the general educatianéza
when the need arises. Enrichment is provided tatesits who perform above grade level through the
Gifted PACE Program as well as the use of enha88&ART Board activities.
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4. Additional Curriculum Area:

The mission of Frances Spencer Elementary is taigeasupport to students and remove barriers to
achievement. This goal will be accomplished by &g on the total child, which includes academid an
character development, as well as the promotigooial, emotional and physical growth. The quest to
develop the total child has never been more evitthemt in our science curriculum. Our science
curriculum is based on the premises espoused hydtienal Science Education Standards and the
Science, Technology, Engineering, and Math Coali{&T.E.M.) Our goal is to promote life-long
learners with the prerequisite skills to make apaot on the future workforce.

The Spencer Elementary science curriculum utileegseriments which provide hands-on inquiry based
experiences with the understanding tliating” science is the best way to learn science. Thetside
method allows students to organize their thoughtssecome critical thinkers who are confident ieith
findings. As part of this process, students ar@eraged to generate their own questions to deepen
understanding. Technology resources such as SMAGIF® Brain Pop, Discovery Education and
GIZMO help to extend students’ understanding. BPajm and Discovery Education provide background
knowledge on a variety of subjects, while GIZMO lglea students to conduct online simulations.

Science education provides real world experieriEeamples can be found in the activities of the
school’s recycling and beautification Program sasliplanting trees, creating a cabbage garden and
recycling cans. Many activities extend beyond tttesl day like our S.E.C.M.E. Program (Southeastern
Consortium for Minorities in Engineering) and E.Y (Engaging Youth in Engineering). All of the
aforementioned areas have contributed to the ssicdemir students as well as our school. Last year,
scored a proficiency of 97% on our Alabama Scigkgsessment. Spencer Elementary will continue to
excel in our ability to produce scientifically litde students who will continue their quest for\kharige

well beyond their elementary years.

5. Instructional M ethods:

One size does not fit all. Professional developrsenh as Marcia Tate’s “Worksheets Don’ t Grow
Dendrites, Michael Gurian’s “Boys and Girls Leariff€ently” and Ruby Payne’s “ Understanding
Poverty” has taught us that all students diffethigir learning styles, strengths, needs, and msiland
teachers must differentiate instruction in ordeaddress these differences. Differentiating instoac
allows us to modify and supplement instructionrides to ensure high levels of student learning and
achievement.

Spencer Elementary is dedicated to implementingrérsponse to InstructiqiRTl) Model. The needs of
at-risk students are regularly addressed duringlyegade level problem solving team (PST-I) data
meetings and vertical problem solving team (PSTH#ija meetings in which we look at what our data
tells us and develop a plan based on our findifigese students not meeting proficiency are idextifi
and strategies for improving student achievementiscussed and documented. Prior to identifying
students who are in need of intervention, teachmerst work with failing students by re-teaching aed
testing. If the student does not respond to thigoweof teaching they are then referred to PST-ére/h
they continue through the model until the situai®resolved or a final recommendation is made.
Strategies used for improving student achievementra-teaching, pre-teaching, verbal/written
responses, second delivery, visual aids, thinkgdpamall group intervention, peer- tutoring, tke of
manipulatives, and technology.

Lessons are delivered using the cycle of instracfidis method puts an emphasis on modeling amd als
allows for multiple opportunities to assess studieatning and re-teach if necessary. Our readinlg an
math programs are set up on three tiers, wholepgisall group, and special education resources,
respectively. Others structures have been set apdore student learning. They include employing a
reading coach and reading intervention teachermtdx with reluctant learners. Also, additional suppo
staff provides daily intervention, as do tutorafirowo local universities.

15



Technology is embedded throughout the curriculuessions are delivered whole group but are also
adapted for use during small group lessons as davagtively engage students in the learning pades
addition to utilizing resources such as SMART Exgeteachers also create their own lessons in order
to meet the diverse needs of their students. Tesctiéize on-line resources to accommodate in§oc
such as Ticket to Read, Pete’s Power Point, Sdimta$umble Books, V-Math and many others.

6. Professional Development:

The professional development program at Spencendfitary is a comprehensive school-wide initiative
that provides high-quality and on-going trainingttenhance the learning of all students. It enables
them to meet rigorous academic standards as sgeeaifithe Spencer Elementary Continuous
Improvement Plan. The No Child Left Behind Act priied Mobile County School officials to take a
closer look at the achievement of certain studebgsoups. In an effort to shrink the achievememt ga
Spencer Elementary has engaged in a variety afaiisponsored professional development. The distri
provides training on core subjects such as readtiinigmath, including the Common Core Standards,
Alabama Reading Initiative, Alabama Reading Fin#idtive, Scott-Foresman Math, and the Reading
Street reading series.

Spencer Elementary also engages in job-embeddéespional development. An ARI reading coach is
employed to provide side-by-side coaching usingctieching cycle. Also, a Title | intervention teach
provides a third delivery of intervention for reagiand math. A professional development calendar

is created each school year which consists of daiide focuses that targets diversity, technology,
differentiated instruction, personal growth, schdohate, and classroom management. Book studées ar
assigned to the academic teams and presented waddhly faculty meeting. Embedded in each
presentation is the cycle of instruction. A neacteer mentor program is utilized for novice teasher
General education and special education teactlabooations and team teach. We utilize the exgert
of teachers to set up demonstration study sitesdibeagues as needed. Grade Level problem solving
teams and vertical problem solving teams are anétinen of professional development. The faculty is
also engaged in Technology in Motion each quarténeschool year. A representative from the
University of South Alabama trains the faculty @wnand innovative ways to incorporate technology
into daily instruction.

PD 360 has opened many possibilities for teachmwtyr and has helped us assist the administratbr wit
providing instructional best practices. As a prefesal community we initiate the necessary
conversations regarding instructional best prastiCBeachers can view research-based and classroom
proven best practices videos shown in real clagsnaging this module.

7. School Leadership:

The leadership philosophy of Spencer Elementaopnésof collegiate responsibility for student
achievement; hence we espouse the philosophy dtitfEas Not an Option.” Rooted strongly in this
belief, we hold true to our mission statements lykimg diligently to “provide support to studentsda
remove barriers to achievement.” Guided by reflecfiractices, the structure of the school is desigo
analyze all variables which may affect studenteadinent and organize for continuous improvement.
The principal serves as instructional leader acdit@or of these endeavors by collaborating veith
number of individuals, teams, and committees. ukides meeting with the counselor, reading coach,
reading intervention teacher, parent organizeendtnce officer, special education teacher, media
specialists, central office personnel, as well@®pts and students to remove barriers to achiaveme
School-wide activities such as CD of the Day (CbamaDemonstrator), Say It Again Synonyms and
Friday clubs are developed and implemented in tmteb organize for results.

The principal and Building Leadership Team (BLTyeleps processes, procedures and communications
that will promote student achievement. This inelsidhonitoring the school’s Continuous Improvement
Plan for effectiveness which is conducted threesim year. The teams consist of internal and edtern
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stakeholders. Processes include developing anfbreing communication such as the Faculty-Staff
Handbook, Parent-Student handbook, school-widegdiise plan, and school newsletters. Other
professional development include problem solviragrte which address students’ academic and
behavioral concerns. Special activities are scleedn order to maximize time that teachers areito
collaborate. During this time, teachers plan byedlgping common lesson plans for their grade level
analyzing student achievement data.

Activities which engage families and communities planned throughout the year. They include
Parenting Day activities, quarterly data preseoiati Partners in Education Breakfast, Family Regadin
Night, Technology Day, etc. The purpose of eadneis to increase understanding of the school
program and promote student achievement. Severgigms such as Spencer Athletic

Mentoring PrograngS.A.M.)and the We Invest in Student Education Progfdm.S.E.)program have
been developed to address social heeds and conc@d. encourages motivation, positive conduct,
and study skills, while W.1.S.E. provides finang@abpport such as uniforms, field trips, etc. Lostdte,
federal, and privately donated funds are usedppat the academic program. They are uses to psecha
items such as materials, supplies, and technolbipyme-school-community relationships have been
discussed in previous sections. All structuressaténto place to “put students first.”
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: 3 Test: ARMT
Edition/Publication Year: 2003 EditiiPublisher: Alabama State Department of Educi
2010-2011| 2009-201C | 2008-200¢ ' 2007-2008 2006-2007

Testing Month Mar Mar Mar Mar Apr
SCHOOL SCORES

Meets/Exceeds Proficiency 98 65 73 72 61
Exceeds Proficiency 80 29 24 37 19
Number of students tested 50 48 43 43 57
Percent of total students tested 100 100 98 100 98
Number of students alternatively asse: 1

Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Meets/Exceeds Proficiency 98 64 73 71 61
Exceeds Proficiency 80 28 24 36 19
Number of students tested 50 48 42 43 56
2. African American Students

Meets/Exceeds Proficiency 98 65 73 72 64
Exceeds Proficiency 80 29 24 37 21
Number of students tested 50 48 42 43 57

3. Hispanic or Latino Students
Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested

4. Special Education Students
Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested 6 5 2 3 8
5. English Language L ear ner Students
Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested

6.

Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested

NOTES:

No other group present.
12AL2
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: 3

Test: ARMT
Edition/Publication Year: 2003 Publisher: Alabama State Dept. of Educa

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar
SCHOOL SCORES

Meets/Exceeds Proficiency 96 92
Exceeds Proficiency 90 33
Number of students tested 50 48
Percent of total students tested 100 100
Number of students alternatively asse:

Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Meets/Exceeds Proficiency 96 91
Exceeds Proficiency 90 34
Number of students tested 50 48
2. African American Students

Meets/Exceeds Proficiency 96 92
Exceeds Proficiency 90 33
Number of students tested 50 48
3. Hispanic or Latino Students

Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested

4. Special Education Students

Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested 6 5

5. English Language L ear ner Students
Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested

6.

Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested

NOTES:

No other group present.
12AL2

Mar

71
22
43
98

71
22
42

71
22
42

Mar

81
35
43

100

81
33
43

81
35
43

Apr

67
19
57

67
19
18

67
21
56
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: 4 Test: ARMT

Edition/Publication Year: 2003 Editii Publisher: Alabama Stafgepartment of Educatic

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Mar
SCHOOL SCORES

Meets/Exceeds Proficiency 93 100 87 77
Exceeds Proficiency 80 89 67 47
Number of students tested 47 37 48 60
Percent of total students tested 100 100 100 0 10

Number of students alternatively asse:
Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Meets/Exceeds Proficiency 93 100 86 75
Exceeds Proficiency 80 89 64 47
Number of students tested 47 37 48 60
2. African American Students

Meets/Exceeds Proficiency 93 100 87 76
Exceeds Proficiency 80 89 67 47
Number of students tested 47 37 48 60

3. Hispanic or Latino Students
Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested

4. Special Education Students
Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested 5 3 3 9
5. English Language L ear ner Students
Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested

6.

Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested

NOTES:

No other group is present.
12AL2

Apr

92
50
48
98

91
49
49

91
51
49
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: 4 Test: ARMT

Edition/Publication Year: 2003 Editii Publisher: Alabama State Depraent of Educatio

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Mar
SCHOOL SCORES

Meets/Exceeds Proficiency 98 97 89 83
Exceeds Proficiency 82 86 52 28
Number of students tested 47 37 48 60
Percent of total students tested 100 100 100 0 10

Number of students alternatively asse:
Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Meets/Exceeds Proficiency 98 97 88 82
Exceeds Proficiency 82 86 48 30
Number of students tested 47 37 48 60
2. African American Students

Meets/Exceeds Proficiency 98 97 89 83
Exceeds Proficiency 82 86 52 27
Number of students tested 47 37 48 60

3. Hispanic or Latino Students
Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested

4. Special Education Students
Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested 5 3 3 9
5. English Language L ear ner Students
Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested

6.

Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested

NOTES:

No other group present.
12AL2

Apr

94
35
49
100

96
35
49

94
35
49
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: 5 Test: ARMT
Edition/Publication Year: 2003 Editii Publisher: Alabama State Department of Educi

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Mar Apr
SCHOOL SCORES

Meets/Exceeds Proficiency 97 90 89 89 64
Exceeds Proficiency 83 63 43 44 18
Number of students tested 36 48 56 45 33
Percent of total students tested 97 100 98 100 100
Number of students alternatively asse: 1

Percent of students alternatively assessed 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Meets/Exceeds Proficiency 97 89 89 91 61
Exceeds Proficiency 82 61 43 47 16
Number of students tested 35 48 55 45 33
2. African American Students

Meets/Exceeds Proficiency 97 89 89 89 66
Exceeds Proficiency 82 62 44 45 19
Number of students tested 35 48 55 45 33

3. Hispanic or Latino Students
Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested

4. Special Education Students
Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested 3 2 7 4 4
5. English Language L ear ner Students
Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested

6.

Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested

NOTES:

No other group present. One student took and pakseflAA (Alabama Alternative Assessment).
12AL2



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: 5 Test: ARMT
Edition/Publication Year: 2003 Editii Publiher: Alabama State Department of Educe

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Mar Apr
SCHOOL SCORES

Meets/Exceeds Proficiency 100 94 86 89 76
Exceeds Proficiency 74 50 49 49 45
Number of students tested 36 48 57 60 33
Percent of total students tested 97 100 100 100 100
Number of students alternatively asse: 1

Percent of students alternatively assessed 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Meets/Exceeds Proficiency 100 94 86 91 74
Exceeds Proficiency 73 48 49 51 45
Number of students tested 35 48 57 60 33
2. African American Students

Meets/Exceeds Proficiency 100 94 86 89 78
Exceeds Proficiency 73 49 48 50 a7
Number of students tested 35 48 57 60 33

3. Hispanic or Latino Students
Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested

4. Special Education Students
Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested 3 2 7 4 4
5. English Language L ear ner Students
Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested

6.

Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested

NOTES:

No other group present. One student took and pakseflAA (Alabama Alternative Assessment)
12AL2
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month
SCHOOL SCORES

Level Ill and IV 95 83 83
Level IV 80 57 45
Number of students tested 133 133 147
Percent of total students tested 99 100 98
Number of students alternatively asse: 2 0 0
Percent of students alternatively assessed 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Level Ill and IV 95 83 83
Level IV 80 56 44
Number of students tested 132 133 145
2. African American Students

Level lll and IV 95 83 83
Level IV 80 57 45
Number of students tested 132 133 145

3. Hispanic or Latino Students

Level Ill and IV

Level IV

Number of students tested 0 0 0
4. Special Education Students

Level lll and IV 64 29 25
Level IV 28 10 0
Number of students tested 14 10 12
5. English Language L ear ner Students

Level Ill and IV

Level IV

Number of students tested 0 0 0
6.

Level lll and IV

Level IV

Number of students tested 0 0 0
NOTES:

12AL2

79

43
143
100

78
43
148

78

43
143

16

72
29
138
98

71

28
138

73

31
139

26

15
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month

SCHOOL SCORES

Level Ill and IV 97 94 82
Level IV 82 53 42
Number of students tested 133 133 148
Percent of total students tested 99 100 9¢
Number of students alternatively asse: 1 0 0
Percent of students alternatively assessed 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Level lll and IV
Level IV

Number of students tested

2. African American Students

Level lll and IV
Level IV

Number of students tested

97
82
132

97
82
132

93
53
133

94
53
133

82
40
147

82
41
147

3. Hispanic or Latino Students

Level Ill and IV

Level IV

Number of students tested 0 0 0
4. Special Education Students

Level lll and IV 50 39 74
Level IV 21 0 25
Number of students tested 14 10 12
5. English Language L ear ner Students

Level Ill and IV

Level IV

Number of students tested 0 0 0
6.

Level lll and IV

Level IV

Number of students tested 0 0 0
NOTES:

12AL2

84

37
163
100

85
38
163

84

37
163

12

16

78
30
139
99

83

35
100

79

32
133

20

15

25



