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PART | - ELIGIBILITY CERTIFICATION 12AK2

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12AK2

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 5 Elementary schools (includes&-
(per district designation): 1 Middle/Junior high schools

1 High schools
0 K-12 schools
7 Total schools in district

2. District per-pupil expenditure: 1726

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssHocated: Small city or town in a rural area

4. Number of years the principal has been in her/bgtipn at this schoc 7

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 16 13 29 6 16 20 36

K 15 14 29 7 0 0 0

1 20 20 40 8 0 0 0

2 21 18 39 9 0 0 0

3 14 19 33 10 0 0 0

4 14 13 27 11 0 0 0

5 17 16 33 12 0 0 0

Total in Applying School: 266



12AK2

6. Racial/ethnic composition of the schc 19 % American Indian or Alaska Native

2 % Asian

0 % Black or African American

3 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islan

75 % White

1 9% Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collegtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 14%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until | 15
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 201C 16
until the end of the school year.

(3) Total of all transferred students [sum 0%1
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.14
divided by total students in row (4). |~

(6) Amount in row (5) multiplied by 100. 14

229

8. Percent of English Language Learners in the school0%
Total number of ELL students in the school: 1
Number of non-English languages represented: 1

Specify non-English languages:

Korean



12AK2

9. Percent of students eligible for free/reduced-priceals: 34%
Total number of students who qualify: 90

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educatioricss: 9%
Total number of students served: 23

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

1 Autism 0 Orthopedic Impairment

0 Deafness 1 Other Health Impaired

0 Deaf-Blindness 2 Specific Learning Disability

1 Emotional Disturbance 17 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
1 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 1 0
Classroom teachers 13 0
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 5 2
Paraprofessionals 7 0
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 5 0
Total number 31 2

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 20:1




12AK2

13. Show daily student attendance rates. Only highashweed to supply yearly graduation re

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 95% 95% 95% 94% 94%
High school graduation ra % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training
Found employment
Military service
Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 12AK2

Point Higgins Elementary School is located on Ragigedo Island in Southeast Alaska. Located just
outside the small town of Ketchikan, our schoaiéstled on a bluff in the heart of the Tongass O\
Forest, America’s largest temperate rainforest.

Every day our students witness a spectacular viagthveowonders of nature: whales moving through the
waters of Clover Passage, bald eagles soaringghrour skies, deer outside the windows of our
classrooms, and even the occasional bear. Naggalirces abound in our environment including
forestry, mining, and fishing. Ketchikan is knowsthe official “Salmon Capital of the World.”

Inside Point Higgins Elementary is Alaska’s mospartant natural resource, our children. Ketchikan
kids are a hearty lot. They are the offspring shérmen, loggers, foresters, government employees,
educators and doctors. Most are reared on a lieesfycamping, fishing, and hunting, many as a fofm
subsistence.

The educational ambitions of our staff are reflddtethe Point Higgins Elementary School mission
statement:

“We believe Point Higgins School is unique becausdruly are a neighborhood school. We believe that
this family environment grounded in mutual resppobmotes a deep sense of caring about each other
and our children. We regard our students as exieagf our own families. We share their dreams and
work diligently to ensure their successes.”

Opening its doors in 1986, Point Higgins Elementarithe crown jewel” of Alaskan elementary schools
Featuring super-sized classrooms, skylights irfdkiers and gathering places, and contemporary works
of art, which lends an aspect of cheerfulnesseddhility. A pod of Orca whales greet visitors wialk
through our doors, hanging high above their headhey glide through the vaulted commons

area. Students, families and community membersgedat pride in our facility and grounds.

Today Point Higgins is the educational home to g@chool through sixth grade students, with an
upward trend in enrollment. We have consistentgoared the district and state averages on Stamdard
Based Assessments in all academic areas. Doindnig® wndergoing foundational change and adjusting
to shifting population demographics, including i&sing numbers of students qualifying for free and
reduced lunch.

Our Highly Qualified faculty and staff bring moreain elementary certification to the building. Tne}d
advanced degrees and content level expertise ien&g, Biology, English, French, Spanish, Math,
Reading Instruction, Library Sciences, Speech/LagguSpecial Education, Physical Education,
Recreation Planning, Counseling and Educationafl&esiip. Our skill set is diverse, allowing us draw
from our own resources when seeking support andresipn in specific content areas.

Known districtwide as “early adopters”, Point Higgifaculty and staff push the educational envelype
piloting programs, curriculums and methodologied #upport the Point Higgins mission. Our school
intervention team disrupted the traditional Speleghguage pullout delivery model and embedding
speech and language instruction in our three Tiersstruction. We piloted AIMSweb (a data
management system) for our district and succegdhbbied for its adoption districtwide. Most redgn
we implemented a biometric identification prograon éur breakfast and lunch program, leading to
increased accuracy and efficiency in the program.



We are heavily invested in our community, our fa@sil and a culture of helping one another whenever
there is a need. We take pride in highlighting studnitiated events such as movie night fundraisieat
raised money for the First City Council on Caneerg Kid’s Night Out, a benefit for Japan’s earthHcua
victims and the home of Ketchikan’s sister city nidgama.

Events encouraging community involvement is themand include these annual gatherings: Halloween
Trunk or Treat, Thanksgiving Food Drive, Breakfafth Santa, Winter Concert and Tree Auction, Field
Day, Color House Race, Talent Show and many others.

Point Higgins Summer Library Program has been astay in our community for over fifteen

years. Each summer, neighborhood children andothamn throughout the community gather in the

Point Higgins library for storytime, engaging adies and reading incentive programs. Families and
friends often join together, enjoying picnics or fllayground or hikes to the beach, stretchindiltinary
visit into a daylong adventure.

Within the school, the sense of community is dritsgrihe three universal ideals: Be Safe, Be Refigect
and Be a Learner. Special effort is made to reaagsiudents modeling the Safe, Respectful, ancheear
behaviors. “Whale Watch” Awards highlight the ac@dishments of individual students who go “above
and beyond” what is expected. Students are recedmiith verbal and written public announcement and
highlighted on our website. The Point Higgins ResiBehavior Support (PBS) expectations set the
standard for conduct, support problem solving amgesas a springboard for student leadership across
grade levels. They serve as the foundation folR@mar Helper and Student Counsel programs where
students take an active, decision-making role withir school. Assisting in the planning of special
events, activities and incentives, food drivess¢hstudents are encouraged to share ideas angexpre
their voice, making meaningful contributions to sghool.

We believe in a strong emphasis on community irmwignt and building relationships with students and
their families. Together, we are a community oftheas.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12AK2

1. Assessment Results;

The Alaska Standards-Based Assessments (SBA) afieipncy-based tests developed specifically for
Alaska's students. In grades 3 through 10 thesssaments are designed to estimate the degreado wh
students have mastered the Academic Performannd&ts for reading, writing, mathematics, and
science (fourth grade only) as outlined in the RéaGrade Level Expectations. The state uses four
descriptor levels when reporting individual resudtdvanced, proficient, below proficient, and fatdw
proficient. Results are valuable to schools an@asktiistricts in determining whether students askimgy
academic progress. The results are also useddomee whether our schools meet Adequate Yearly
Progress (AYP) as required by the federal No Cbélff Behind law. Students in grades 3-10 across th
state are required to participate in the Alaskadieds-Based Assessments.

Point Higgins Elementary fully implements the Resmto Intervention (RTI) model and uses thres tier
for determining levels of support for students.

Tier 1 encompasses those performing abave3hpercentile
Tier 2 encompasses those performing betweehd' percentile and the #5ercentile
Tier 3 encompasses those performing belevi® percentile

We consider students having scored in the advancprbficient categories as Tier 1 and making
acceptable progress as compared to state and sthodhrds. However, further review of their scores
may indicate the need for intervention or enrichthierspecific content strands or skills. Studentwing
above the 90 percentile, in multiple measures, are consideve@ffted and Talented enrichment.
Students having scored in the below proficientgatg are considered to be in Tier 2 and those sgon
the far below proficient category are considereldgadn Tier 3. Both Tier 2 and Tier 3 students are
considered to not be meeting the state and scharadards and are immediately referred to the school
intervention team.

The most recent year’s data highlights the outstenplerformance of Point Higgins students.

During 2010-2011, 91.6% of all“®™ grade students were proficient or advanced in ematics and
94.4% of -6" grade students were proficient or advanced iningadhe 2011 scores are indicative of
Point Higgins high levels of achievement. Pointgiiig students outscored the state average by é9%ér 1
in mathematics and 12% in reading. FurthermorePthiat Higgins students outscored their district
counterparts by 15% in mathematics and 8.5 % idinga

Data mining reveals that our two significant sulugp® Alaska Native/American Indian and Low Income,
held pace or out scored the general population20L1, 100% of our Alaska Native/American Indian
students were proficient or advanced in mathematicke 95% were proficient or advanced in

reading. Students in our Low Income subgroup heftewith the school average in mathematics, with
91.7% of students scoring proficient or advancedehding, 87.5% of students in the Low Income
subgroup scored in the proficient or advanced cayedVhen compared to the Point Higgins average,
this subgroup had a lower percentage of studentinggcin the proficient and advanced

categories. However, the difference between thegnwaps is less than 10%. Despite this group sgorin
slightly lower than the Point Higgins average, tBegnificantly outpaced their subgroup peers actioss
district and state, outscoring them by 14% and%S8&spectively!



All other subgroups at Point Higgins consist of égwthan 10 students, making data review at thisllev
challenging. That being said, it is important tghlight the accomplishments of our students with
disabilities. In 2001, 50% of our students withathidities scored proficient or advanced in reading
83.3% of these students scored proficient or adzéit mathematics. This subgroup outscored the
district subgroup peers by 12.3% in reading and #9fbath. Their scores beat the state average39g 8.
in reading and 50.7% in math.

When reviewing data trends over the past five yehespercentage of%&th grade students scoring in

the proficient and advanced categories has inaded$e largest percentage gains have occurred in
writing with a 6.7% increase and mathematics wil¥#aincrease. Reading scores also improved with an
additional 1.5% of students scoring proficient dvanced.

Consideration should be given to the changing deapsdgcs during this time period. During the pasge fi
years, the percentage of students qualifying feefand Reduced Lunch (FRL) has increased from 24%
in 2007 to 31% in 2011. The increase is significantd appears more so upon further review. This
subgroup actually shrank in the year 2008, dropfim 24% to 16% of the population. The number of
FRL students grew slightly in 2009 to 18% and again010 to 19% of the total population. In 2011,
note the 12% gain from 19% to 31% of the schooujatfpn. Paying particular attention to the incezhs
numbers in this subgroup, Point Higgins teachenkewwith focused determination to ensure the
success of these students. The success of bo#nstad teacher is reflected in the noteworthy
assessment results as reported above.

Our most useful information comes from comparintadeom cohorts of students, following individuals
and groups across the years. We studied scorésef@007, 2008, and 2009 cohorts in this way and
noted the following: The three cohort groups rexdeévost ground on thé"4rade mathematics
assessment. This trend continued ift@éade for the 2007 and 2008 cohorts. Mathematioses
rebounded to at or above original level as studemnspleted 6 grade. This data helped us identify
specific grade levels in need of additional consitien and focused our school improvement effdnts.
reading, the 2007, 2008, and 2009 cohort groupsiggemade positive gains, with each group incregsi
overall percentage of students scoring in the piefi and advanced categories between 3%-8%.

State Assessment Results for Point Higgins Elemgctn be found at:

http://eed.alaska.gov/tls/assessment/AsmtVer20hbAsmtVerSuptSearch.cim?do=25

2. Using Assessment Results:

Each school year begins with a schoolwide dataevewf the previous years assessments and the fall
benchmarks for the current year. Teachers worlabohatively using data binders that include pentine
assessment scores both schoolwide and specifieitostudents. A thorough analysis of assessméat da
from Standards Based Assessment (SBAs), Terra NBemhmarks and Developmental Reading
Assessment (DRAS) leads to the development of @obeide “radar list”. Radar list is our own unique
phrase that describes students scoring below the@sentile who are in need of intervention, ad wel
as, students scoring above th& pércentile who are in need of enrichment. Namehasfe receiving
special services are added, thereby creating aredrapsive list of students in need of additionaglpsut.

The radar list provides the foundation for our Rese to Intervention (RTI) model and is continually
updated throughout the year. Each benchmark perimddes additional data used to drive the decision
making process as it relates to classroom instmictis well as, supplemental interventions and
enrichment.

Our first response to the data is to meet as a,tetiiming the “radar list” as our guide. Intervem
teams consist of the classroom teacher, pringyagients, with specialists such as: special educatio
teacher, speech and language pathologist, reapeujadist, paraprofessionals, and counselor joiaisg
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needed. Using a problem solving approach, the tietermines the learning path for each child, sgttin
goals and creating a plan to meet the needs dfttitkent. With the goals and plan established, wemkl
monthly monitoring occurs to measure student gro¥th share this data with students, empowering
them to take responsibility for their own learnamgd make active decisions about the direction if th
educational path. Frequent reviews of data allawtéam to adjust the student’s learning path,
intervention/enrichment programs, and classroortnuogon as needed.

Close monitoring of student progress is achieveauih the use of the Academic Improvement
Management System (AIMSweb), a system that provadeamework for implementation and
organization of assessment data. AIMSweb givebeisaols we need to accurately and efficiently
communicate with students, parents and staff réggustudent progress and goals. Point Higgins gilot
this program for our district and hosted the distvide AIMSweb/RTI professional development upaen it
adoption.

Tri-annually the RTI team meets to discuss benchmata. The data informs teachers, students, and
parents about performance in key areas such amgefukncy, comprehension, math computation, math
concepts, and behavior. Parents of students idehak in need of intervention or extension rectiee
most current data on the progress of their chitdgkess graphs, a letter detailing areas in need of
improvement, along with an option to decline aelinwéntion are provided to families. Doing so foster
parent partnerships and strengthens the commueiityelen parents, teachers and students, as aégarti
are closely involved in each step of the intenn@nprocess. Parents are encouraged to attend all RT
meetings concerning their child and give input o $teps being taken to close his/her achievenagnt g

Schoolwide assessment results are reported tamtheanity via the district “Report Card to the Pahli
This printed document is available at all schoold & a supplement in the local newspaper each year
The yearly district Report Card is also found on sxhool’'s website along with links to the state of
Alaska website reporting each year’s StandardsdAssessment (SBA) results and Adequate Yearly
Progress (AYP) status.

3. Sharing Lessons L earned:

As a school located on a small island, Point Higgirists within a close-knit school district. Shari
ideas through cross-district staff collaboratios haen a staple for our school. Our special ses\\taf
meets bi-monthly to discuss key intervention sgig® and share progress monitoring techniques#mat
be applied across the district. Currently, our ghesl teachers are presenting a handwriting cutnicu
training for their peers, with hope to promote addpt it for use the following school year.

Our school library is part of the First City Libies consortium including Ketchikan Public Libratiye
University of Alaska Library, and the School Distriibraries. Our librarian meets bi-annually tase
activities, remedy concerns, coordinate visitinthats and improve our response to serving the
community. School librarians collaborate on teaglstrategies, technology and sharing library $jgeci
strategies with certified and support staff. Citgeviibrarians also meet monthly as part of the kdas
Association of School Librarians (AKASL).

The district music department meets collaborativeige a year to share curriculum development and
performance opportunities. The elementary staffgaoled resources - musical and other equipmamt -
every child has access to a variety of differeatrimments and styles of musical expression. Musica
themes and instruments are rotated between thertarg schools in Ketchikan. (i.e. Drum Circle, fOrf
Instruments, and Guitars). Elementary speciadilsts work in partnership weekly through sharing and
observing each other teaching.

A few years ago, teachers of our grades 3-6 clwpitdat the Saxon Math program after researching
curriculum to improve math scores. After achievimgh scores in math on statewide exams, the distric
curriculum professionals took notice. When the nzattriculum was up for review this past year, our
staff touted its ease of use and shared succedbesther district staff. As a result, the distréctopted
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Saxon Math as its newest math curriculum acrogdigtlict elementary schools, and during the
publishers training session, our staff was ablkedi real-life experiences to support the otherhiescin
our district.

On a state level, two of our staff contributed slabout integrating technology into the classrooitingé
Alaska Artifacts website through the DepartmenEd€ication. It was a statewide competition where
ideas and postings regarding technology were tatddaching peers. One of our staff members won the
competition and received grant money to use fdirielogy to assist our staff and students. The award
also included funding for travel to the Alaska Stgifor Technology in Education (ASTE) Conference
for the winner and three colleagues. Winning ptgjevere highlighted during the conference, sharing
these best practices with educators from acrosstéte.

4. Engaging Familiesand Communities:

One of the unique and alluring aspects of Poinghiig Elementary School is that it is a true
neighborhood school. Many families reside withineam’s reach of the front door, and multitudes of
familiar faces are seen coming to and from the aldwovolunteer, support the staff, or just chatlon
how their students are doing. With Point Higgingea door policy, parents, guardians, and extended
family members are encouraged to visit classroamdsaae invited in on a regular basis to participate
classroom events or schoolwide functions. As alt,gsarents are keenly aware of how their studargs
doing in school, and thus, constant communicasautilized in order to support student achievement.

At Point Higgins Elementary, parents are vieweg@asners in education. Whereas teachers set high
expectations for students, high expectations ae s#t for parent involvement. As a small community
school, we rely on much of the talent and expedfsaur parents to help enrich the curriculum. Wawd
upon resident authors, renowned artists, and contynsgrvants such as State Troopers and Forest
Service workers to aid and assist teachers inekitig theme-based curriculum units that engageestisd
in a tangible and authentic way.

One our most successful strategies has been amngraegtempt to build a sense of school

community. Through school-sponsored events that pddce after hours, families come to know Point
Higgins as a cornerstone of their social arenah®uwents include Kid’'s Night Out, Field Day, Seaake
Breakfast with Santa, the Book Fair, Summer Librand monthly Family Movie Nights outfitted with
homemade popcorn and the principal’s friendly f&iech strong family involvement fosters a sense of
comfort level in the students that seeps into tearyday academic lives.

Point Higgins is also at the forefront of leveragtechnology use to create a dynamic, collaborative
communication platform for our school communityubahed in September of 2011, the Point Higgins
website is the essential home page for our studpatents and friends. The website includes classro
teacher homepages, events calendars, importanlsofmrmation and quick links to access student
grades and lunch balances. Content alerts and en@rgnnouncements can be “pushed” to subscribers,
helping to ensure that stakeholders stay up towlilethe latest Point Higgins happenings.
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PART V - CURRICULUM AND INSTRUCTION 12AK2

1. Curriculum:

The Language Arts curriculum, implemented in 200942, closely follows the state Grade Level
Expectations (GLE’s) by providing a comprehenshadanced reading and writing program spanning
grades Pre-K-6. District adopted materials utittze Harcourt Brace Storytown series as the fouadsti
for instruction. Pt. Higgins teachers supplemeatdbre instruction with Spalding: The Writing Rdad
Reading, Junior Great Books, Scholastic LevelediRedl.ibraries, Write Source, and Step-up to
Writing in addition to rich, content related litéuee.

Intervention programs supporting Tier 2 and Tistilents are scientifically research based and are
implemented based on student need. Programs geladimguage Arts include Headsprout, Earobics,
Read Naturally, Corrective Reading, Reading Mastfgrds Their Way, Lindamood Bell Visualizing
and Verbalizing, and Step-up to Writing.

Point Higgins’ teachers devote over sixty minutegaga to mathematics instruction. All teachers gsade
K-6 fully implement the Saxon math, a program clpserrelated with state GLES. Focused attention on
the delivery of the program’s essential compondatg: practice, mental math, problem solving, and
explicit skill instruction provides a comprehensprgram for all students.

Point Higgins uses its pristine location and abudatural resources as an outdoor laboratory for
science discovery. Students of all grades exploregioh marine environment during Sea Week
explorations and experiments. Teachers partnertivi-orest Service to raise salmon from eggsyto fr
then release them to the hatchery. Others joirsters in our National Forest to explore riparian
ecosystems, indigenous plants, animal habitatslesmd Orienteering. When weather conditions duse
inside, we use FOSS science kits as a springboastientific learning.

Active, healthy students are well prepared fordeay. We keep that in mind while building programs
supporting those goals. All students have betw®h2® minutes of Physical Education each week. In
addition, students patrticipate in our daily ‘Fitaé¢sfteen” where students get up and get moving by
walking or running laps around our school. Heatihics are addressed by grade level and typically
introduced using science instruction as the veh&jeecial topics like Habits of Mind, Bullying, and
Drug Prevention are often presented to the entimed. Nutritional standards follow the district Maess
policy and focuses on healthy eating. We use tHm@ss policy as a guide when planning special
classroom events and incentive programs. Schockgnachines meet wellness policy guidelines
established for elementary aged students.

Visual and performing arts are woven throughout@&ahinstruction, relating to content area topi¢ew
appropriate. Teachers incorporate visual and paifay arts elements in nearly every authentic ptojec
for students, allowing for the delivery of conterd the arts to shine. Focused art instructiomaighe

Art Attack curriculum, occurs in grades K-2. ArtistResidence programs are encouraged and funded
through our parent group, The Orca Boosters. Stadgmrticipate in music instruction for 90-120
minutes per week in grades K-6. Point Higgins ptesimusic students with exposure to the entire
recorder family of instruments and students expeseperforming in large and small ensembles, in
unison, and part playing. By using the Recorderakamethod, students are able to compete for awards
for the excellent performance of increasingly difft musical selections. Intermediate studentgjasen
the opportunity to learn to play the acoustic guitefolk, classical and rock styles. In additidifth and
sixth grade may participate in band. Those involvadicipate in small group instruction on a variet
instruments.
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Alaska content standards for technology are adddetssough practical application with authentic
content-based projects. Classroom teachers woldboohtively with the Library Media specialists and
resident technology experts to embed technologyimgtruction, assignments, and assessments.

Informal foreign language instruction occurs inesa¥ classes including pre-k, third and fourth grade
capitalize on the skills of a paraprofessional vehfast language is Spanish, bringing basic vocatyul
concepts to our students in 5-7 minute mini lessbrmighout the trimester.

2. Reading/English:

Reading Instruction at Point Higgins is directedivy Alaska State Standards and Grade Level
Expectations (GLEs). Our school district’s goald abjectives are based on those same standards.
District committees are made up of administratt@achers, and parents. The committee reviews,
reevaluates, and revises current objectives, pnagrand practices every three years. Teachers are
instrumental in this process and assist with trst pessible selection of available programs and
materials.

Our staff makes reading a priority. Reading indtaictime is protected and interruptions are ravlaen
developing the master schedule, we plan speciafgriimary students in the afternoon, leaving the
mornings open for a large uninterrupted Languade Block. Our program is successful because of our
“all hands on” approach. Every available adultpirthe classroom teacher to educational suppoft staf
participate in teaching children to read.

Reading instruction is presented using a varietyethods: whole group, differentiated groups, and
independent work. Our goal is to meet our studantseir instructional levels and challenge them to
continue to grow in their reading abilities. Ingtiion is explicit and sequential. Daily practiceslude
phonemic awareness, phonics, rhythm of languageigirpoems and songs, vocabulary, writing, and
comprehension strategies. We teach strategiesghdérs use to construct meaning and decode words.
Students use their schema to make connections éetwieat they know and new information. We teach
students to use their background knowledge and d@futhe text to infer meaning. We teach them to
create mental images or visualize. Students areueaged to ask questions before, during and after
reading.

All grade levels build differentiated instructiama their daily Language Arts program. Students
participate in the core program and also in diffiie¢ed groups where material or literature is @nésd
at the student’s current functioning level.

As indicated, The Response To Intervention (RTIdelas used as a guide to help determine those in
need of additional support. With regards to readétigdents scoring below the twenty-fifth percentit
above the tenth percentile on benchmark assessnmeeeige additional reading support focusing oagare
of need. All students falling in these rangesamsessed further, honing in on the specific areeed

and the current functioning level. Additional asseent data is discussed with the intervention team,
which then develops a plan detailing the intenamprogram selected for use and the schedule.
Intervention and enrichment students work withslasm teachers, paraprofessionals, or speciafists i
addition to fully participating in the core readipgbgram.

3. Mathematics:

Saxon math, used with fidelity and consistencygrasen to be successful with our students. Not anly
Saxon Math research-based, it is also aligned thi#hAlaska State Standards and the District Grade-
Level Expectations (GLES). Saxon is easy to implairend we appreciate the different daily
components to the program: fact skill practice, takmath, problem solving, introduction to a new
concept, guided practice of problems fitting thevrm@ncept, and individual practice. Saxon’s “spira
approach” to introducing and revisiting new consédptpresses us; it touches on a concept, givessisid
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some experience with the concept, and then visiigdin in later lessons to solidify student mast€he
continual teaching and reteaching in the Saxon méteour students’ needs.

While Saxon is very scripted, it also fits handaemd with the RTI model we use to help our students
succeed. Our intervention teams use assessmertbddéemtify areas of specific need, and then
classroom teachers instruct students at their sufuectioning level. Through small-group instiioa
and the utilization of Saxon’s adapted lessonsaamsgssments, classroom teachers are able to help
students decipher, understand, and work througlegeel math. The spiraling of concepts empowers
students, allowing them a daily feeling of mastmysome concepts, while still providing a challenge
others.

In order to supplement our differentiated, wholetgr instruction, Point Higgins uses a variety afi$o
such as: Destinations, iSucceed, HeadSprout, AetetkMath, Touch Math, Star Math, Odyssey, and
other teacher-chosen materials, including SmartBtsrhnology and other online resources. While we
don’t have a “math specialist” position, we haveetait upon ourselves to help students when a need
arises. Not only do we help struggling students$ vieialso challenge our high achievers. In thgde,
we identified seven students who were functionimthie 98' percentile or above on every assessment
tool. In order to meet the needs of these studemtsffered them their own separategdade math
class. This separate class allows them to be taigheir functioning level, while allowing studerih

the regular math classes to shine as the “mathfstaa change. We are always willing to adapt our
teaching to meet students’ needs. Just as in rgaalim staff consistently reviews data to develop a
increasingly effective math program for our school.

4. Additional Curriculum Area:

Social Studies instruction is integral to the lesptanning and delivery of content at Point Higgi@ur
school district's Social Studies curriculum begim&indergarten with students gaining awarenegheif
immediate family unit. From there, the scope oflgtbroadens to encompass local community, region,
state of Alaska, United States, and by the timg'teereached sixth grade, students are studyingeiuc
Civilizations. Throughout these years, student®beccommunity contributors on different levels:
presenting at board meetings, making food for thradless, sewing quilts for the elderly. These
experiences help shape our students into broa#tigiproducers of quality items.

The Social Studies Grade Level Expectations allmdents multiple opportunities to work in a
collaborative setting. Working collectively towaadinal product fits hand-in-hand with our school’s
mission of producing self-directed learners. Wesfidly choose materials that enhance student legrni
Our current Language Arts materials support ouigb&tudies curriculum through the reading selexgio
offered in the student textbook, as well as théckpovered by the leveled readers. Our writing
assignments are usually geared toward answeriag@daining a Social Studies topic. We find thangsi
Social Studies as the umbrella under which allroghibjects are organized and delivered ensures our
students will use higher-level thinking. They amasewith their connecting and synthesizing of scibje
matter.

This year our /6™ grade classrooms are studying Ancient CivilizatidBecond trimester, they study
Ancient Egypt. This semester-long unit demonstrhtes teachers plan under the umbrella of social
studies. In Science, students learn about pulleysrs, and forces of motion; this ties in direatiyh
Ancient Egypt, as the workers had to use basiciphys move the 5,000-pound blocks of stone to form
pyramids and other structures. In Art and Technglstudents closely study King Tutankhamen -
recreating his tomb, freehand drawing his mask,aedting papier-maché mummies. Teachers choose
the reading selections about Egypt from the stutkxtibook and leveled readers, as well as having
students write about the same topic. Aligning reggdiriting, science, math, technology, and arhwlite
traditional social studies class allows studentmade connections, evaluate, and synthesize the
information in a way that follows lock-step withragachool’'s mission statement. We're pleased that
planning intentional, aligned lessons poises auntestits to utilize higher-level thinking.
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5. Instructional Methods;

Teachers at Point Higgins strike a balance betwdesie group instruction and smaller, more
individualized groupings, using a variety of diet instructional methods to meet the needs of thei
students. Explicit, direct instruction of essensills is used in the core academic areas. Coneplimg
this is the use of hands-on, inquiry based learinirige arts and sciences.

Differentiated instruction is woven throughoutatlademic areas and lays the foundation for meating
of our students needs. Accomplishing this is nollstask and requires significant planning. Our desb
meet the needs of our students drives the develupof@ur daily schedule.

We feel strongly students need to have math instruat their grade level despite being in a mage
classroom. To accomplish this we have built a saleetthat allows students to participate in PE, &ilpr
Social Growth, and Music by grade level insteailaheroom. Doing so allows classroom teachers to
teach math to a small group of students at theneatifunctioning level. We differentiate furthey b
reviewing data and identifying those in need okaston, remediation, or specialized instruction and
grouping students accordingly.

Differentiated instruction is also clearly visibitethe reading instruction by our teachers. Alldstiots
participate in the core reading instruction. Anegdigml component of this is the guided and indepand
reading at the child’s current functioning levele\Mlocate personnel resources so all studentaaeg 1
and 2 are reading in a small group, with an adailydWe believe that this practice and our abildy
tailor to student needs is one of the greatesbfadh our school’s overall success.

Technology integration, used to complement insktoagtaccommodate student needs, and access
programs or web based content, is smoothly embeddboh classrooms. Teachers deliver instruction
through the use of projectors, SMART boards, docurnameras, and laptops. Student response systems
are used daily and provide quick checks of stuliEming. Assistive technologies, such as iPads wit
picture schedules, are used with students requiegialized support. Other students access e-laoaks
audio books to supplement instruction in readimgcfice and refine skill development, receive
intervention or enrichment support, or create antibeontent driven culminating projects with

technology elements.

6. Professional Development:

Professional development and teacher collaboratieressential elements in our efforts to improve
instruction for our students.

District professional development focuses on topétsvant to and in support of the Ketchikan Gatewa
Borough School District’s district goals and iniitv@s. Recent professional development at theiclistr
level focused on the implementation of newly addf@axon math materials and continued refinement of
the RTI model. Training in programs supporting Riplementation are offered throughout the year and
targets those delivering RTI services such as &adh Resource, Special Education, Speech and
Language, Reading and paraprofessionals suppantihgse areas.

Following our desire to lead by example and enagaitdie long learning, Point Higgins teachers and
staff actively engage in ongoing professional leayrrommunities (PLCs) and collaborative teams. The
professional learning community focuses on togiesiified during school improvement planning, data
analysis and teacher led initiatives. Past prodesdilearning community topics have included: Pydcam
Response to Intervention, RTI, Differentiated lastion, and Understanding by Design. The format for
these PLC’s has varied from whole group webinasnall group book studies. Our staff often takes
advantage of the offerings from the Alaska Staft&epment Network (ASDN) with the Pyramid
Response to Intervention being an example. Theef@iftiated Instruction and Understanding by Design
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work included book studies on two books by leadirgerts in the fields with practical applications
within teacher classrooms.

Currently the Point Higgins Elementary professidearning community is focusing on Differentiated
Instruction through the use of Technology. Agalmse taking the class are using webinars from ASDN
as a springboard for their work.

The collaborative nature of the professional leagrdiommunity has strengthened the professional
relationships among staff and created opportunitieenhanced collaboration and skill sharing among
teachers. A genuine willingness of all to learmireach other and when appropriate, step into
teacher/leader or coaching roles defines our ghditactively pursue our desire of lifelong leagend
implement professional development at the teaawedcher level.

7. School Leadership:

Point Higgins Elementary school follows a sharedlégship model, with stakeholders and the principal
working collaboratively in decision-making and shgreadership opportunities. Undaunted by
challenges, together we seek solutions that puteleds of students first. When declining enrollnserd
decreasing budgets resulted in staffing cuts, tineipal, teachers, and staff explored a varietgptfons
and came to consensus on a plan transitioningrola®s from single grade to multiage. Together we
established the goal of developing a nimble clasarstructure that evolves and changes with ouesitud
population. The results have been positive, witldaht achievement scores continuing a positivaltren
and enrollment increasing, resulting in the hirifigadditional staff.

We take our role as leaders seriously and havedxpbctations of ourselves, as well as our studé&hts
importance of modeling leadership for our studenespriority. Teachers, paraprofessionals and spp
staff are encouraged and asked to lead on manigléheachers serve on district level committees,
representing the mission and values of our sclsbaliing our viewpoint, experience and expertisé wit
colleagues throughout the district. Others leathiwithe building, spearheading initiatives and\aiitis
such as Positive Behavior Support, student goventin@irls on the Run, and technology
implementation. Teachers also assume the rolecohgprincipal’ when necessary, helping guide
decision making in the building and working witlhiggnts to solve discipline problems.

We are self-directed learners, collaborative wagkeomplex thinkers, community contributors and
quality producers. All traits we expect of our stats. As a staff, there is collective belief in sistency

and action — we are on the “same page”. Data b@eadion making is the standard and we use this
process as we plan for classroom instruction, \netgiions, school improvement, community activities,
and professional development. We have embracefrtifessional Learning Community model and seek
learning opportunities that meet the needs of tudents and teachers, often engaging in profedsiona
development beyond that which the district provides

Our principal provides the driving force behind Huhool’s success. For seven years her forwarditign
leadership, combined with her tireless pursuitefikzellence in education, has served our students an
staff well. She actively seeks out and gathersvatiee and cutting edge techniques and technolpgies
sharing these with students and staff, often takimghe role of instructional facilitator. This “rstone

left unturned” philosophy maximizes teacher effeatiess, and supports our mission to provide the
highest quality educational environment for student
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: {Test: Standards Based Assesst

Edition/Publication Year: Form C/20 Publisher: Data Recognition Corporation
2010-2011| 2009-201C | 2008-200¢ | 2007-2008 | 2006-2007

Testing Month Apr Apr
SCHOOL SCORES

Advanced/Proficient 88 82
Advanced 58 39
Number of students tested 24 33
Percent of total students tested 100 100
Number of students alternatively asse: 0 0
Percent of students alternatively assessed 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Advanced/Proficient

Advanced

Number of students tested 5 4
2. African American Students

Advanced/Proficient

Advanced

Number of students tested 0 0
3. Hispanic or Latino Students

Advanced/Proficient

Advanced

Number of students tested 0 0
4. Special Education Students

Advanced/Proficient

Advanced

Number of students tested 2 2
5. English Language L ear ner Students

Advanced/Proficient

Advanced

Number of students tested 0 0
6. Alaska Native/ Am. Indian

Advanced/Proficient

Advanced

Number of students tested 6 4
NOTES:

12AK2

Apr Apr
91 92
41 56
32 25
100 0 10
0 0
0 0

2 5
0 0
0 0
0 1
0 2
6 4

Apr

93
40

100

30
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: {Test: Standards Based Assessr
Edition/Publication Year: Form C/20 Publisher: Data Recognition Corporation

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Advanced/Proficient 96 88 94 92 93
Advanced 67 52 62 52 53
Number of students tested 24 33 32 25 30
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Advanced/Proficient

Advanced

Number of students tested 5 4 2 5 6
2. African American Students

Advanced/Proficient

Advanced

Number of students tested 0 0 0 0 0
3. Hispanic or Latino Students

Advanced/Proficient

Advanced

Number of students tested 1 1

4. Special Education Students

Advanced/Proficient

Advanced

Number of students tested 2 2 0 1 3
5. English Language L ear ner Students

Advanced/Proficient

Advanced

Number of students tested 0 0 1 2 0
6. Alaska Native/ Am. Indian

Advanced/Proficient

Advanced

Number of students tested 6 4 6 4 5
NOTES:

12AK2
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: « Test: Standards Based Assmen

Edition/Publication Year: Form C/20 Publisher: Data Recognition Corporation
2010-2011| 2009-201C | 2008-200¢ | 2007-2008 | 2006-2007

Testing Month Apr Apr Apr Apr
SCHOOL SCORES

Advanced/Proficient 97 85 85 86
Advanced 61 46 70 52
Number of students tested 31 33 20 29
Percent of total students tested 100 100 100 0 10
Number of students alternatively asse: 0 0 0 0
Percent of students alternatively assessed 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Advanced/Proficient

Advanced

Number of students tested 6 6 2 8
2. African American Students

Advanced/Proficient

Advanced

Number of students tested 0 0 0 0
3. Hispanic or Latino Students

Advanced/Proficient

Advanced

Number of students tested 1 0 0 1
4. Special Education Students

Advanced/Proficient

Advanced

Number of students tested 4 0 0 2
5. English Language L ear ner Students

Advanced/Proficient

Advanced

Number of students tested 0 0 0 0
6. Alaska Native/ Am. Indian

Advanced/Proficient

Advanced

Number of students tested 3 7 4 6
NOTES:

12AK2

Apr

86
46

100

22
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: < Test: Standards Based Assessr
Edition/Publication Year: Form C/20 Publisher: Data Recognition Corporation

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr Apr
SCHOOL SCORES

Advanced/Proficient 87 91 95 90
Advanced 52 49 35 50
Number of students tested 31 33 20 30
Percent of total students tested 100 100 100 0 10
Number of students t@rnatively assess 0 0 0 0
Percent of students alternatively assessed 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Advanced/Proficient

Advanced

Number of students tested 6 6 2 8
2. African American Students

Advanced/Proficient

Advanced

Number of students tested 0 0 0 0
3. Hispanic or Latino Students

Advanced/Proficient

Advanced

Number of students tested 1 0 0 1
4. Special Education Students

Advanced/Proficient

Advanced

Number of students tested 4 0 0 2
5. English Language L ear ner Students

Advanced/Proficient

Advanced

Number of students tested 0 0 2 0
6. Alaska Native/ Am. Indian

Advanced/Proficient

Advanced

Number of students tested 3 7 4 6
NOTES:

12AK2

Apr

96
41

100

22
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: ! Test: Standards Based Assessr
Edition/Publication Year: Form C/20Hublisher: Data Recognition Corporation
2010-2011| 2009-201C | 2008-200¢ | 2007-2008 | 2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Advanced/Proficient 91 85 84 70 84
Advanced 50 65 63 39 61
Number of students tested 32 20 32 23 31
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Advanced/Proficient 100

Advanced 50

Number of students tested 10 2 8 4 8

2. African American Students

Advanced/Proficient

Advanced

Number of students tested 0 0 0 0 0
3. Hispanic or Latino Students

Advanced/Proficient

Advanced

Number of students tested 0 0 1 0 1
4. Special Education Students

Advanced/Proficient

Advanced

Number of students tested 0 0 2 0 5
5. English Language L ear ner Students

Advanced/Proficient

Advanced

Number of students tested 0 2 0 0 0
6. Alaska Native/ Am. Indian

Advanced/Proficient

Advanced

Number of students tested 7 3 8 3 7
NOTES:

12AK2
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: ! Test: Standards Based Assessr
Edition/Publication Year: Form C/20 Publisher: Data Recognition Corporation
2010-2011| 2009-201C | 2008-200¢ | 2007-2008 | 2006-2007

Testing Month Aug Apr Apr Apr Apr
SCHOOL SCORES

Advanced/Proficient 97 95 94 96 97
Advanced 50 25 38 35 29
Number of students tested 32 20 32 23 31
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Advanced/Proficient 90

Advanced 30

Number of students tested 10 2 8 4 8

2. African American Students

Advanced/Proficient

Advanced

Number of students tested 0 0 0 0 0
3. Hispanic or Latino Students

Advanced/Proficient

Advanced

Number of students tested 0 0 1 0 1
4. Special Education Students

Advanced/Proficient

Advanced

Number of students tested 0 0 2 0 5
5. English Language L ear ner Students

Advanced/Proficient

Advanced

Number of students tested 0 2 0 0 0
6. Alaska Native/ Am. Indian

Advanced/Proficient

Advanced

Number of students tested 7 3 8 3 7
NOTES:

12AK2
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: (Test: Standards Based Assessr
Edition/Publication Year: Form C/20 Publisher: Data Recognition Corporation

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Advanced/Proficient 90 94 75 86 83
Advanced 70 63 35 40 48
Number of students tested 20 32 20 35 29
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Advanced/Proficient 93

Advanced 31

Number of students tested 3 13 3 7 8

2. African American Students

Advanced/Proficient

Advanced

Number of students tested 2
3. Hispanic or Latino Students

Advanced/Proficient

Advanced

Number of students tested 1
4. Special Education Students

Advanced/Proficient

Advanced

Number of students tested 1 3
5. English Language L ear ner Students

Advanced/Proficient

Advanced

Number of students tested

6. Alaska Native/ Am. Indian

Advanced/Proficient

Advanced

Number of students tested 4 8 3 7 6
NOTES:

12AK2
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: (Test: Standards Based &ssmer
Edition/Publication Year: Form C/20 Publisher: Data Recognition Corporation
2010-2011| 2009-201C | 2008-200¢ | 2007-2008 | 2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Advanced/Proficient 100 97 90 91 86
Advanced 45 63 40 49 52
Number of students tested 20 32 20 35 29
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Advanced/Proficient 92

Advanced 46

Number of students tested 3 13 3 7 8

2. African American Students

Advanced/Proficient

Advanced

Number of students tested 0 0 0 0 2
3. Hispanic or Latino Students

Advanced/Proficient

Advanced

Number of students tested 0 0 0 1 0
4. Special Education Students

Advanced/Proficient

Advanced

Number of students tested 0 1 0 3 2
5. English Language L ear ner Students

Advanced/Proficient

Advanced

Number of students tested 0 0 0 0 0
6. Alaska Native/ Am. Indian

Advanced/Proficient

Advanced

Number of students tested 4 8 3 7 6
NOTES:

12AK2
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Advanced/Proficient 91 86 84 84 86
Advanced 58 51 52 46 49
Number of students tested 107 118 104 112 112
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Advanced/Proficient 94 84 93 66 85
Advanced 54 40 40 33 33
Number of students tested 24 25 15 24 27
2. African American Students

Advanced/Proficient 0 0 0 0

Advanced 0 0 0 0

Number of students tested 0 0 0 0 3

3. Hispanic or Latino Students

Advanced/Proficient

Advanced

Number of students tested 1 0 1 2 2
4. Special Education Students

Advanced/Proficient

Advanced

Number of students tested 6 3 2 6 9
5. English Language L ear ner Students

Advanced/Proficient

Advanced

Number of students tested 0 2 0 2 0
6.

Advanced/Proficient 100 86 85 80 78
Advanced 40 41 47 34 30
Number of students tested 20 22 21 20 23
NOTES:

12AK2
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Advanced/Proficient 94 92 93 91 92
Advanced 53 49 45 a7 43
Number of students tested 107 118 104 113 112
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Advanced/Proficient 87 79 93 75 89
Advanced 24 36 6 29 33
Number of students tested 24 25 15 24 27

2. African American Students

Advanced/Proficient

Advanced

Number of students tested 0 0 0 0 3
3. Hispanic or Latino Students

Advanced/Proficient

Advanced

Number of students tested 2 0 1 2 2
4. Special Education Students

Advanced/Proficient 81
Advanced 18
Number of students tested 6 3 2 6 11
5. English Language L ear ner Students

Advanced/Proficient

Advanced

Number of students tested 0 2 3 2 0
6.

Advanced/Proficient 93 100 85 84 91
Advanced 40 36 19 29 25
Number of students tested 20 22 21 20 23
NOTES:

12AK2
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