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PART | - ELIGIBILITY CERTIFICATION 11PVa4¢

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Separtment of Education, Office for Civil Rights (BT
requirements is true and correct.

1.

10.

The school has some configuration that includesoomaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

To meet final eligibility, the school must meet 8tate's Adequate Yearly Progress (AYP)
requirement in the 2010-2011 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

If the school includes grades 7 or higher, the sthwst have foreign language as a part of its
curriculum and a significant number of studentgriades 7 and higher must take the course.

The school has been in existence for five full getrat is, from at least September 2005.

The nominated school has not received the Bluedilgrhools award in the past five years:
2006, 2007, 2008, 2009 or 2010.

The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadlistrict-wide compliance review.

OCR has not issued a violation letter of findingshe school district concluding that the
nominated school or the district as a whole hakstgd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

The U.S. Department of Justice does not have aipgisdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadisiwith Disabilities Education Actin a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 11PV4¢

All data arethe most recent year available.

DISTRICT
Questions 1 and 2 are for Public Schools ¢
SCHOOL (To be completed by all schools)

Category that best describes the area where tlm®lsciSuburban with characteristics typical of an
"is located: urban area

4. Number of years the principal has been in her/bgstipn at this schoc 6

5. Number of students as of October 1, 2010 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 11 12 23 6 19 15 34

K 13 18 31 7 16 25 41

1 22 13 35 8 22 27 49

2 28 23 51 9 0 0

3 11 21 32 10 0 0

4 22 24 46 11 0 0

5 25 14 39 12 0 0

Total in Applying School: 381
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6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

2 % Asian

2 % Black or African American

6 % Hispanic or Latino
0 % Native Hawaiiaror Other Pacific Island

88 % White

2 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 2.0 school year: %
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2009 until| O
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2009 1
until the end of the school year.

(3) Total of all transferred students [sum of
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2009

(5) Total transferred students in row (3) 0.00
divided by total students in row (4). '

(6) Amount in row (5) multiplied by 100. C

1

379

8. Percent limited English proficient students in sictool: 0%
Total number of limited English proficient studemghe school: 0
Number of languages represented, not includingigmgl 0

Specify languages:
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9. Percent of students eligible for free/reduced-gticeals: 4%
Total number of students who qualify: 15

If this method does not produce an accurate estiofahe percentage of students from low-
income families, or the school does not participatide free and reduced-priced school meals
program, supply an accurate estimate and explainthe school calculated this estimate.

10. Percent of students receiving special educatioricss: 1%
Total number of students served: 3

Indicate below the number of students with dis@ibgiaccording to conditions designated in
the Individuals with Disabilities Education Act. Dot add additional categories.

0 Autism 0 Orthopedic Impairment
_O Deafness _0 Other Health Impaired
—O Deaf-Blindness —2 Specific Learning Disability
_O Emotional Disturbance _18peech or Language Impairment
—O Hearing Impairment —OTraumatic Brain Injury

Visual Impairment Including

0 Mental Retardation :
Blindness

0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time
Administrator(s) 1 0
Classroom teachers 16 0
Special resource teachers/specic 3 1
Paraprofessionals 2 1
Support staff 2 0
Total number 24 2

12. Average school student-classroom teacher rativjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 24:1
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13. Show the attendance patterns of teachers and ssuaen percentage. Only high schools need to
supply graduation rates. Briefly explain in the &®tection any student or teacher attendance rates
under 95% and teacher turnover rates over 12%lacaétions in graduation rates.

2009201020082008/20072008/20062007/2005-20G

Daily student attendance 97% 97% 97% 97% 97%
Daily teacher attendance 95% 96% 93% 93% 96%
Teacher turnover rate 10% 24% 4% 8% 16%
High school graduation re % % % % %

If these data are not available, explain and pmvihsonable estimates.

In 2008- 2009, the 24% turnover rate in profesdistadf was due to a five person transition. Two of
the five were retirement replacements, two replgmadonnel that secured jobs in public schools and
one person replaced a teacher who was terminat@®05-2006 the 16% turnover rate was a result
of a four person transition. Three of the four fefbr to arrival of this administration. It is tleeirrent
administrations understanding that they left tdksaployment with the public schools. The fourth
individual secured a public school position in Asgand resigned her position. It should be noted
that seeking employment in public schools is tyibyca decision that is economically driven.

The daily teacher attendance percentages in 2008-20d 2006-2007that were below 95% were a
result of the extended absence of one teachernyeachin 2007-2008 it was personal iliness related.
In 2006-2007 it was due to a leave of absence.

14.For schools ending in grade 12 (high schools): Sivbat the students who graduated in Spring 2010
are doing as of Fall 2010.

Graduating class size: 0

Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in vocational training 0%
Found employment 0%
Military service 0%
Other 100%
Total 100%



PART |1l - SUMMARY 11PVa4¢

Saint Linus is a Catholic educational communityt ikan important part of the Saint Linus Parish
Family. The mission of Saint Linus School is taieate and inspire each child with Christ centered
values through challenging education and communuglvement. The Saint Linus School and the
Parish Family are witness to the Catholic way fef liThe students are encouraged to follow the
teachings of Jesus Christ by responding to thesekdthers through prayer and service. The stsden
receive instruction in religious truth and valuesl avork to integrate these with life and learning.

Saint Linus School strives to maintain a high gyaif education by teaching the students with a
developmentally appropriate and challenging culsicu Various teaching methods are employed to
meet the individual needs of each student. Itesalief of our staff that by guiding our studetotgrow
physically, emotionally, socially, intellectuallyd spiritually together, we are establishing fourutes
which influence the ability to accept one's sedfyelop a sensitivity toward others and respond
effectively to the environment. Our curriculumbiased on the principle that the aim of educatidn is
enable our students to develop the dispositiote tiearners, instilling curiosity, initiative, ingendence,
responsibility, creativity, a willingness to askegtions, and to persevere (Katz and Chard, 198@).
work to help our students acquire the skills anoWkiedge they need to be successful in language and
literacy, mathematics, social studies, sciencértelogy and the arts. They then can apply thesadea
skills in everyday situations.

The Saint Linus School education program aimsdohexnd expand the spiritual and intellectual ginowt
of each child while maintaining a high caliber Gdityatmosphere in which respect, order and values
have a high priority. Saint Linus School promatgsellence by continually evaluating individual
performance and curriculum through standardized tesrtfolios and informal classroom assessment.
Saint Linus students are offered scholastic chgdlerin the form of competitive events such as high
school scholastic bowls, integrated units in thpargrades (e.g. Civil War, Ancient Greece, The,60'
etc.) Discovery classes inclusive of such topic&asvder Puff* Mechanics, and Foreign

Language. Foreign language is also offered to @ldtudents through an after school program edtitle
Foreign Language Learning Stars. A healthy lifdesty also strongly encouraged through participaiin
many athletic activities including soccer, tacldetball, basketball, volleyball and competitive
cheerleading. Further development in the appreciaif fine arts is also offered through participatin
school band, orchestra, and parish choir.

The strong Catholic identity of Saint Linus is exid in the service projects sponsored by our active
National Junior Honor Society, Student Governm8tigdent Ambassadors, and the Young Vencentians.
Some of these projects include activities suchPasr Tutoring, Parish Veteran's Assembly, foodediv
interested family tours, and fund-raisers. Walkimghe footsteps of Christ teaches our students to
function as contributing members of the communitydbveloping social-emotional skills such as self-
control, co-operation, problem solving and shaesponsibility.

The Family Teacher Connection has become a vitalgbshe Saint Linus School Community. The
parents and teachers work together to sponsortaimieg events that involve the entire Saint Linus
Parish Family. The Family Teacher Connection pfang-raisers and activities to raise money for
classroom "wish lists" and for school families eed of assistance. The Family Teacher Connectsan al
arranges educational assemblies and enjoyable Isst@al activities (school picnic) for the studeand
their families.

The Saint Linus Faculty is a dedicated staff wigtrang commitment to Catholic Education. Eachf staf
member models the values and principles Saint Lieqaires of each student. An atmosphere of respect
is evident in each classroom and a spirit of reveges evidenced in the celebration of the Eucharis

Saint Linus School is devoted to building strongdsi strong bodies and strong spirits. We are the Fe
the Proud, the Future.



PART IV - INDICATORS OF ACADEMIC SUCCESS 1PVt

1. Assessment Results;

Every year in March, all Saint Linus students iadgs three, five, and seven, take the Terra Nova
Multiple Assessment, Third Edition and the In Vigdgpyright 2009. Our eighth graders who attend
public high school also take the "Explore" tesb@at local high school. Students who attend local
Catholic high school upon leaving Saint Linus @sted in January at their particular high school of
interest.

When the Terra Novas are administered, they areénggtered to all students in the grade level tested
Those students who have particular disabilitiededimed in their Individual Education Plans arevied
with the stipulated accommodations. The Terra Ndudtiple Assessment exam was selected by the
Archdiocese of Chicago because it was projectdetsd measure the curriculum content objectives most
pertinent to the curriculum objectives of the Aridwetse of Chicago and Saint Linus School.

The percentile ranks listed in our Part Seven igfdlpplication are the National Percentile (NPYsso
and are represented on a scale ranging from oaeghminety-nine.

As we analyze the National Percentile (NP) datkectdd over the past five years and look at
performance trends we can see that since 200@hiodrgrade reading scores have remained within the
seventy two to eighty percentile range. The lowgeste of 72% occurred in 2009. The highest pereenti
score (80%) was obtained in both 2006 and 200Z008 the NP was 74%, and last year's score was
79%. If we compare the Cognitive Skills Index Meaore over the course of those five years we sde th
in four of the five years the Mean obtained scevess above the anticipated scores. In 2009, our
anticipated score (63%) was .7% points above otaimdéd score of 62.3%. However, that .7% is not,
according to the test publishers, considered stally significant. If we look at the longitudinatores of
the same class over the five-year period, e.ggBade 2006, 5th 2008, 7th 2010, we see that thageaw
four point increase in the NP from third (80%) ifthfgrade (84%) and then a leveling off and
maintenance of 84% in the seventh grade. In fifttdg, over the same time span, 2006-2010, thengadi
scores range from a high of 84% in 2008 to a lowG%6 in 2009. In comparing the Cognitive Skills
Index Mean, we once again find that 2009 was the year when our Mean obtained score fell below, by
three percentage points, our anticipated score diffexence, however, is within one standard desrat
and consequently not statistically significant. &gt grade reading scores over the same five wardp
ranged from a low of NP of 74% in 2009 to a higl2@10 of 84% and the Cognitive Skills Mean scores
for seventh grade indicate that in all five yedues dobtained scores were higher than the anticisateds.

In our analysis of the Saint Linus mathematics sgowe see that in third grade the NP scores ranged
from a high of 80% in 2006 to a low of 73% in 2008e 2007 and 2008 scores came in at 79%. The
2010 scores dipped to 76%. In all five years afttigrade testing, the obtained scores exceeded
anticipated scores. In fifth grade the NP rangefram a low of 70% in 2006 and 2009 to a high o¥%75
in 2008. In 2010 and again in 2007, the NP was 74%e analysis of the Cognitive Skills based
anticipated scores for fifth grade reveal that fr2006 through 2008, our obtained scores were higher
than our anticipated scores. In 2010 and 2009 bkeireed scores were 1.6% and 1.0% below the
anticipated scores but within the expected rangee®h grade analysis reveals that the NP scomes ra
from a high of 89% in 2010 to a low of 73% in 2008at same year, 2008, our obtained score was 1.9%
below the anticipated score. The remaining fourysaw a positive difference in the obtained vs.
anticipated scores with 2010 and 2009 showingtestally significant positive difference between
obtained and anticipated scores.



2. Using Assessment Results:

At the beginning of every school year, the Saimulsi school administration reviews the Terra Nova
scores with the Saint Linus School Board as wethasSaint Linus faculty and staff. After the geater
review, individual grade levels review data to deti@e how each grade tested performed not only on
cumulative scores, but on grade level objectivesels This analysis is used to determine possible
changes in the scope and sequence of the curridolemsure that compatibility exists between what i
being taught and what is being tested. In somearmesis changes are recommended. For example, in 2008
mathematics’ data analysis resulted in a great@hesis on geometry in grades five, six, and seven.
Pursuit of this change also became one of our $@émpoovement goals. In 2007 and again in 2010,
analysis of Terra Nova data resulted in the adapticschool improvement goals related to science.
Individual cognitive skills are also compared witldividual obtained scores to determine whether
individual students may need re-teaching and/ariltassistance or in some cases perhaps refertta
Saint Linus Resource teacher for basic testing.téiing results might then necessitate the deusdop
of a student accommodation plan or perhaps a etfierthe local public school district for a fulkse
study.

Data analysis is also a topic of conversation whaious curriculum committees meet to select new
textbooks. Time is taken to insure that the newenmas are in sync with the content skills of therra
Nova. Analysis is also discussed at the Administeaddvisory Council and Saint Linus School Board.

It should be noted that when the school adminisingiresents Terra Nova scores to the Saint Linus
School Board, the school improvement plan is atesgnted. If questions arise during this presemtati
time is taken to address each and every questithetsatisfaction of those involved.

3. Communicating Assessment Results:

The school is proactive in communicating studemntguaance and assessment data to students, parents
and the community through a variety of media. T¢teosl provides contact information to all and
encourages the home and community to communicdaketxe school.

In addition to the student’s actual work being dearhe, individual student performance is commueitat
to parents on a daily basis by the use of the enliab-based program ENGRADE.COM. Quarterly
report cards are issued for each student. Paracii¢e conferences are scheduled at least twicgeper
and parents are strongly encouraged to requestdditional conferences when necessary. Individual
results of national testing data are annually 8ettie parents with interpretive guidelines frora sthool
and the school results are posted online.

Students with particular learning or motivationhalienges and their parents meet with the indiidua
teacher, the Special Services Teacher and/or theigml for counseling, assessment and if need
determines, Individualized Educational PlanningeRes of students who are tutored by the Special
Services Teacher also meet for an annual caseweVlee principal meets with all middle school stoide
(and parents, as needed) each academic yearnactrahd counsel students with regard to theiitgbil
group placing.

There are two general parent orientation meetingsw&@o open houses; one is at the beginning of the
school year to introduce parents and studentsatthégs and new classrooms, and the second is held
during Catholic Schools Week in January, celebgaftatholic education. These, along with monthly
school board meetings, Parish Council Meetings vesekly Parish Staff meetings, provide the means fo
the parents and public to voice inquiries and ledrout the school. At these public gatherings, the
scholastic performance of the school, assessmsuitseand strategy planning is shared. Invitatimes
extended to the parents and the community to wsteslent performance in special educational events
including school concerts, the annual Veterans’ Dayemonies, Catholic Schools Week, the arts and
historical pageants.



The school’s learning activities, achievements asgbssment data are regularly reported throughlyeek
parish bulletins to 2700 households and the loealspapers. The school also mails an annual school
newsletter to parish households and prospectivecs¢amilies, and additional newsletters are sent t
thousands of alumni. School fact sheets (inclugtitpol assessment percentiles) are provided tb loca
real estate companies, village officials and th& Cawvn Chamber of Commerce. Students and parents
also present fact sheets and newsletters at tio®lksinteractive tent at the Oak Lawn Children’s
Museum Fest and Village Fall Festival each year.

4. Sharing LessonsL earned:

St. Linus is active in sharing its successes wiitieloschools and the community at large. St. Linus
School is also enthusiastic about learning andoeixgg with other schools.

The principal regularly attends and participatethinmonthly gathering of principals representing
Council 10B (18 area schools) of the Archdioces€litago Schools, Vicariate V. The school initiated
and hosted the Council’s first Primary Educato®\f@rence, at which faculty of area primary schools
shared successful learning activities. The suagiedss conference resulted in more conferencesgoei
scheduled for higher grades. The principal presefithe ‘X’ 'Y’ ‘Z' method of Effective Discipline"to
Catholic school teachers at an archdiocesan walshez in-service. He also presented “Effective
Communication” to the Archdiocese Principals’ Agation.

St. Linus also sponsored numerous courses forteaehers, school parents and the public withirase
several years. Ongoing Computer Training, safettherinternet, Protecting God’s Children, Grant
Writing for Non-Profit Schools, and Music and Movem in Early Childhood Development were
offered.

The school continues to host concerts featuringpaad and choir students who perform together with
students from other schools for holiday, religioudtural and community celebrations. St. Linugisnts
interact with students of other schools in exchagdgadership experiences. Our Student Government
officers hosted Chicago's St. Cajetan School’'s&tu@Government officers to share leadership and
service activity ideas. Our students then visitedC&jetan School to learn about their methods. Our
eighth grade Student Council officers took pam ineadership In-service with the Oak Lawn Village
Council. The students spent the morning with thie Cawvn mayor and trustees learning how the
government functions. Seventh grade students spaay at St. Laurence High School taking part in a
leadership seminar which was geared toward enhguteiership qualities among the students.

The school’'s Art teacher has met for lesson shawiitty other area teachers. She directs students to
develop and use their talents for the benefit bérs. In addition to advancing charitable cauges, t
students’ artistic creations have gone on to bd usthe community for educational purposes. For
example, the students’ towering recreation of ttague of Liberty (part of a study of immigrants)iath
was displayed at the school and the Oak Lawn Lybnalt be a permanent feature in the local Childsen
Museum. The school also prepared and presente@tiahal activities at the area museum’s harvest
festival. Oak Lawn celebrated 100 years as a @liagg009-2010. Varying ages and grade levels f8om
Linus School participated in designing and paintingoversized chair provided by the village. It \was
way to participate in community service and showdas history of St. Linus in conjunction with the
100 year anniversary of Oak Lawn. This chair arb it were displayed throughout the village and
showcased at the summer Village on the Green Bestchair is now installed as a permanent sculpture
on the school campus. The eighth grade graduakiisg chooses one project as a memoir to the school
each year. The first year’s project resulted bezafi®ur annual Veterans’ Day Assembly. A moment of
silence was offered while paying respect to an gropair honoring all deceased veterans. The chair,
later painted red, white and blue by the eightldgrstudents, is now used each year at the memorial
service. The second project was painting Twistenegyanats for use by all students at the yearlychlbs|
picnic. The most recent project was a "Thank Yotevéns" banner painted with emblems depicting the
different branches of the United States Armed Fardgdditional projects involving the community are
planned for the rest of the school year.
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PART V - CURRICULUM AND INSTRUCTION 11PVa4€

1. Curriculum:

Religion: The St. Linus religion curriculum stresses thelgtof the Catholic Faith as a whole. We study
scripture and Catholic moral development. We pipdie in sacramental preparation and service within
and to the community. All grade levels plan andipgrate in monthly liturgies, usually involving a
theme, Feast of St. Francis, opening and closingeo§chool year, etc.

Language Arts: Phonemic awareness, word decoding and vocabulsitgiation are mastered through
the reading series in grades K through five. Regdimiting, grammar, listening and speaking skills,
along with comprehension, analysis and higher ooflétinking skills are integrated through the
literature series in grades six through eight. @rakentations are a vital part of the literarycess while
all Language Arts skills are incorporated into otbentent areas.

Mathematics: The basis of our program is to provide fundameegkriences using manipulatives to
enhance learning. Students expand their knowlefigkilts in computation, estimation, number theory
and logic. Emphasis is placed on real life worcbpgms throughout grades K through six. Algebra is
introduced in all grades and progresses to Prebidgim seventh and then into Algebraic Functions in
eighth. In addition to the regular eighth gradeh@ass, students have the opportunity to quatify f
Algebra | classes offered by the local CatholicitH&chools. They are tested in the program with the
possibility of beginning their freshman year in Bomore level Geometry.

Social Studies: The Social Studies curriculum is broken down ifi@ée parts: A) Primary level which
focuses on societal rules and communities, wortiyoggphy, basic map and global skills, identifying
continents and hemispheres; B) Intermediate graxigi®re the various regions of the United States,
which include climate and economic regions, cultstadies and in-depth map skills; C) The middle
school encompasses ancient civilization to todaytsent events. Integrated units on The Civil War,
Ancient Greece and the 60’s are also incorpordiadh of these units concludes with a culminating
activity. For the Civil War unit, re-enactors amight in to speak to students. For the AncieneGee
unit, the students engage in City-State Olympit¢e 80’s unit culminates with a classic car show and
sock-hop. To enhance community historic lore, figlady excursions include the Historic George M.
Pullman District and various Chicago cemeteriesyalsas tours of New Salem and Springfield, llimo

Science: Topics in Science cover the areas of Earth Scjdrif®2Science and Physical

Science. Classroom and laboratory experimentssiveof rocket building and bridge building bring
hands on experiences to Science. The use of temjynehhances the program through audio/visual
resources and encourages students to think likeeatsst by applying science process skills negded
advance in our society today

Spanish: Saint Linus is in compliance with the progranesefgn language requirements. Prior to 2010
students in grades six, seven and eight have begmged in an introductory computer based

language program that provides interactive traitimgugh the study of vocabulary and basic language
facilitation phrases. Utilization of peers fluentthe Spanish language plays an active role irsclas
Students involved in this program received instawctor a full forty minute period one day a week f
one semester. As of 2010 the foreign language anoghifted to a more traditional program. All sethen
and eighth grade students now receive textbookuctsbn twice (eighty minutes) a week for

one complete semester a year. Students in kindergdarough eighth grade also have the opportdaity
enroll in an after school program called, "Foreligmmguage Learning Stars.” Students enrolled in this
program receive instruction once a week after sicloodorty minutes.

Art: Art is not usually considered a core curriculurbjeat but at St. Linus it is. As a Catholic School,
our Catholic identity is illuminated in Art ClasSt. Linus has many mosaics done with beads, seefls a
11



beans that were completed by multi grade levelsaaaghermanently installed throughout the schodl an
church. Examples of these are the four Gospel sgriteur Lady of Guadalupe and Our Lady of
Czestochowa. Students also reach out to the contyrianparticipating in local community art

projects. The “Chair Project” in which numerousichavere decorated and displayed throughout the
village then auctioned with the proceeds going lmcal charity was one such endeavor. A thank you
banner, acrylic on canvas, was another reach ojggircompleted by students for Veteran’s Day.

Within the school, all students tie dyed shirt$edignt colors indicating the grade level. They weogn
with pride at the all-school picnic. The activityas/such a hit that we plan on doing it annually.

Art not only reinforces our Catholic identity bstused to emphasize lessons in other subjects. Some
examples, our second graders do an illustratianharo they read about in Reading. Third gradepicte
the life cycle of a mealworm they are hatching aieSce. Fourth graders construct Paper Mache models
of animals they are learning about and Middle Sthas themed units that are reinforced in Art Class

2. Reading/English:

St. Linus currently implements the Scott Foresmaadig series in grades one through five because it
embraces six critical areas of explicit instructiBhonemic Awareness, Phonics, Fluency, Vocabulary,
Text Comprehension, and Written Expression. Thieseupports our philosophy of Reading using the
Whole Language approach. We teach this balancepgg which is also aligned to our State Standards,
using leveled resources. This helps every childexehtheir potential. A strong Phonics background,
especially in the primary grades, indicates ouewination to build fluent oral readers. Closerattan is
also given to test preparation, as test-takingeggias are constantly reviewed to ensure sucaess. |
addition to the above curriculum, St. Linus offarseading program called Rocking Chair Readinglfer
primary grades. This program allows the studerdsdparents to visit the classroom and read books to
the class. Rocking Chair Reading is a way to premeading, and a love for books.

As our students advance to middle school, thettingacurriculum consists of novel studies and ditere
circles. This is supplemented with the Prenticd Hiétrature series, which offers the finest clasand
contemporary literature available. The series usaklife connections that engage and motivateoiigin
the Literature Circles, novel studies, small groegding, whole group reading, and independent mgadi
the students become highly interested in the namdisare able to fully understand the text. We have
found our reading program to be an excellent metfadtegrating skills in writing, vocabulary, and
grammar, as well. Our curriculum includes many esgtiory projects throughout the middle school years
involving the various genres used within the series

To address the needs of students reading belove ¢gadl St. Linus implements the following
interventions: guided reading, small groups, leagmpartners, individual help, NJHS after schootlstu
tutoring program, a Learning Resource instructod, @ University based speech and language
program. Other strategies that the classroom teacise as enrichment to the above curriculum,dofre
out to all types of learners are, learning centdady oral language, and readers theatre.

We believe that the proof of our success is shawsur Terra Nova Scores. The students have
consistently scored in the higher percentagesdarRiésading area. St. Linus is continuing to teaeh th
students how to be successful in Reading and wecanenitted to have each child reach their full
potential.

3. Mathematics:

St. Linus School’s curriculum follows the guidelinef the NCTM Principles and Standards for

Mathematics, employing instructional best practaed exemplary mathematical research, including

Hanna and Yackel’s (2001) study that suggests ilegia enhanced by classroom interactions in which

students propose mathematical ideas, learn to @eallieir own thinking, and develop reasoning

skills. Students at all grade levels are activelgaged in tasks and classroom experiences designed
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deepen and connect their knowledge. Students aee gin opportunity to demonstrate their knowledge
by participating in a daily quiz via the morningn@uncements. Daily quizzes are varied to be age
appropriate and contain cross-curricular contetoidéhts are rewarded for their knowledge on thly dai
quiz questions, providing positive reinforcementrftastering concepts.

At the primary level, the use of hands-on actigitsd manipulatives in a concrete way builds a
foundation for conceptual understanding. Probletnisg strategies and skills are presented in alifeal
context relevant to students of all abilities asarhing styles. By participating in activities tiatolve
estimating, measuring, or graphing, students aeqew ways of thinking and habits of persistenae an
curiosity that will serve them well outside the matassroom. Literature is used to set the stage fo
mathematical concepts and vocabulary being intreduBeading and writing activities make the
language of math second nature and connect matiesrt@science and social studies. Differentiatton
accomplished through leveled problem solving pcactioth within daily lessons and in work sent home.

At the intermediate level, we strive to make matatos meaningful for every student and learning
style. Students are exposed to a variety of evegryaal-life problems requiring them to use their
conceptual understanding and develop problem-gplskills. Development of student curiosity and
confidence, both inside and outside the classri®the goal achieved through this type of problem-
solving practice.

The middle school math curriculum is geared tovadgebra, which has been incorporated in all grade
level instruction. Students also participate ireargetry-intensive unit outside their daily math

class. Students engage in integrated units codetirtarough the social studies program, reinforciang
emphasis on real-world applications. For examplsupplement the Social Studies unit on Ancient
Greece, students learn and apply the Pythagoreeordim. Students explore Pythagoras and how his
famous theorem is used today. Students also résbattefield statistics for the Civil War and uke
information as part of a unit on probability andtistics. Overall, the goal of the middle schmaith
program is to develop the critical thinking skilfext students ultimately need to apply specificmsdlls
successfully.

Technology is a valuable tool used to enhance madheal learning at St. Linus School. At all grade
levels, students and parents may access onlingoiekg and carefully selected interactive websibes f
problem-solving practice. Some examples of thedesites aravww.aaamath.com
www.mrnussbaum.comvww.brainpop.comandwww.learningplanet.comTechnology tools allow
teachers to adapt and individualize assessmeritarthangoing, spiral, and flexible to meet thedse
needs of our learners.

Students with diagnosed special needs are accontetbttaeough the use of inclusive lessons and
alternative assessment methods that address pleeifis needs. Struggling students are afforded the
opportunity to work twice weekly with a carefullglected National Junior Honor Society student tutor
cooperation with the classroom teacher and suphly a faculty member. In addition, faculty mensber
are available before and after school to work witidents requiring additional help. These sendces
available to families at no cost.

4. Additional Curriculum Area:

Discovery is a class specifically intended to expstsidents to curriculum content outside the ticad
content areas. At its inception, six years agaily dorty minute period was dedicated to Discovery
the middle school (grades 6-8). Over the years¢c®iery has evolved into an all-encompassing
curriculum involving all middle school staff andetlchool principal.

One day of Discovery is devoted to Advisory, alilogvstudents to explore interpersonal relationships
and work through personal challenges they may bewsrtering with advice from their Advisory
teacher. The remaining days are when students detvéheir Discovery topic of the quarter. Topics
include:
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"Hawk Tawk:” The Saint Linus school paper is datit“Hawk Tawk” and is published quarterly. The
class contributes to the newspaper by interviewingents and faculty, and answering students’
questions with an advice column. The newspapertasantertainment reviews and a “Fun Page" with
word searches, mazes and riddles. The editorsgarttéie articles according to the format of a steshda
newspaper.

“Powder Puff Mechanics:” In this Discovery clagsdents use a hands-on approach to learn bad skKil
in car maintenance and repair. Students learnitfegehce between types of car engines, how to
successfully check the various fluid levels in B ead the working concepts of transmissions aa#ds.

White Pines Outdoor Education Ranch: For three dagarly November, sixth and eighth graders
participate in an outdoor education adventure@aB®0 acre White Pines Ranch, in Oregon, IllinGiger
the span of their stay each student participatesumselor supervised activities such as: Orieimtger
(using a compass), Field Study, Wilderness Suryiatsemanship, Fossil Digging and Cemetery Study.

Speech: Speech reinforces self-confidence by furnfpstudents’ public speaking abilities and
sharpening their research and writing skills. Stisi®egin the quarter by simply reading aloud from
textbooks. Next, students give two minute speeohes variety of topics to their class. At the efithe
guarter, students give impromptu speeches.

Spanish: All seventh and eighth grade students ‘tatroduction to Spanish” twice a week for one
semester.

The Discovery units have become an integral gatteomiddle school curriculum. Over the yearsythe
have expanded to meet the needs and interests sfutients. In the future, we hope to get stuahgmiti
on the topics of study. As each teacher develomgiarunits of study, we hope to rotate the students
through the units or allow students a choice inuhiés of study.

5. Instructional M ethods:

A comprehensive variety of methodology in differated instruction is implemented by our staff to
engage the students to meet readiness styles. f@me most challenging tasks confronting teachers i
providing engaging differentiated instruction isdetermine their student's areas of interest. €aghers
accomplish this in a variety of ways. All staffSsongly encouraged to have students completetarest
profile. Completing this survey gives our teacleefsst person response to areas of interest #ipt h
them in their desire to keep students on task. [fleyaare also encouraged to review student files to
analyze previous assessment information that npightide subject preferences and cognitive strengths
and weaknesses. This information can be extrenepful to teachers in a variety of ways. It can not
only be used to enhance traditional direct instomct but can also be applied in the design of
"Cooperative Learning" groups where students ss@aed tasks according to ability, interest, etc.

In the lower grades, learning centers that usediectivities are also used by teachers to assist in
providing multiple opportunities for students t@ate strategies and skills. Typical "centers" tuat
found are: Listening, Mathematics, and Readingtiv\gj Phonics and Art.

In the middle school, thematic integrated unitsaiten employed to stimulate interest. The integpat
unit on the "Civil War" gives students an opportynd learn by not only reading about the war igith
text, but also study battlefield statistics in neattatics, read novels such as, "The Red Badge aaGeu
in literature, study medical strategies in sciemceate visual representations in art, and asraigating
activity experience "live" performances by re-enast Using this strategy gives a "real life" megnio
each discipline being used in the classroom whidliin enhances focus.

For children with special needs, our Special Sesviteacher, parents and classroom teachers
collaboratively explore adaptations and accommodatto facilitate individualized instruction. Chidgh
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with fluency, articulation and language procesdmms are serviced through a Saint Xavier Universit
program housed at Saint Linus.

Finally, as a faculty, we spend a substantial arhotiime discussing behavior management because we
believe that having effective strategies to dedhwiassroom management is a necessary form of
differentiated instruction.

6. Professional Development:

Educational research, issues, and trends demantk#uhers stay well informed and knowledgeable of
the practical skills necessary for the quality edion St. Linus School provides. Professional etlacal
development is encouraged and expected of therits faculty to insure that the appropriate staddr
education is continually maintained. An annual $10 stipend is offered to each faculty member
allowing him/her flexibility in choosing from a viaty of conferences, workshops, in-service trainany
continuing education credit.

Faculty attend local workshops offered by profesasi@ducators, including out-of-state conferenceb a
conferences held at local universities. After atteg a workshop or conference, faculty share newly
acquired knowledge at grade level or full staff timegs. In an effort to stay up on the latest tedbgy
offerings, recent workshops attended and presdmtéaculty include Technology Resources to Improve
Students with Special Needs, Technology Activit@sGrades 1-4, and Student Teams and
Technology. Helping to keep our focus on literairgrey, faculty attended and presented information
gleaned from the St. Xavier University Literacy @Gamence, as well as the NAEYC Conference in
Anaheim. These conferences have allowed faculyoidk with others to further the vision of St. Linus
School and have positively affected student leggnin

Several times a year, in-service training is predion site for faculty on designated staff develepm
days. Recent in-services have been held in the afeommunity library resources and access, mligi
technology, reading, curriculum, CPR, Differentéhtastruction Learning Strategies, RTI — Response t
Intervention, lesson planning, and leadership.

Faculty hold or are completing work on Master’s B3 in the following areas: Curriculum and
Instruction, Elementary Education, Reading, Teaglaind Leadership, Speech Communication, and
School Administration. Our principal has a Docterdegree in Education Administration and is an
Adjunct professor in the graduate education progea®aint Xavier University. All of our Middle Scbib
faculty have or are in the process of acquiringMiredle School Endorsement. Other Endorsement
Certificates held or being completed by St. Linasuity include LBSI - Learning Behavior Specialist

LD - Learning Disabilities, PH - Physically Handpged, Social Studies, Science, Math and Language
Arts. Having faculty who possess these degreegaddrsements allows St. Linus School to address the
needs of the individual student while enhancingetiecator’'s knowledge and skills, thus increashey t
guality of student learning. Our Resource Teacherlicensed Speech Pathologist, and certified in
Standard Special Speech Correction, Teaching & I1Sigieg, Special Speech & Language Impaired,
Special Learning Disabilities, Special Social/Ermpél Disorders, Trainable Mentally Handicapped, and
Educable Mentally Handicapped

St. Linus faculty hold memberships in a varietyedficational associations, including ASHA, NCEA,
NAEYC, ASCD, ICE, IRC, NCTE, and participate in ithiecal and national conferences. Additionally,
faculty are members of international honor socsetiiecluding Kappa Delta Phi and Phi Theta Kappa.

The principal recognizes the critical role in suging the development of each St. Linus student. He
challenges the teachers to be flexible in teachiethods and encourages collaboration with
colleagues. He models the importance of profeskimaelopment by serving as a presenter at many
forums, including the lllinois State Gifted Confece, Archdiocese of Chicago Principals Conference,
Archdiocese of Chicago Education Conference, Ristri8 PTA Parent Night, School District 125, and
our onsite Teacher In-Services. In addition to rhignfaculty meetings, he holds weekly meetings with
15



grade level faculty. Here he shares relevant ethredtresearch, new resources, and stimulatingjoes
of his daily classroom visits. This allows faculiiembers an opportunity to reflect on best practices

7. School Leadership:

Leadership at St. Linus consists of a diverse neétwbindividuals and groups who are dedicated to
working together to successfully carry out the mis®f our school. Each member of our shared
leadership team brings different talents and eiqeeto the table. Through the sharing of ideagyreff

and responsibilities, our leadership team workgtiogy to execute our common goal: the academic and
spiritual advancement of our students.

The core of the St. Linus leadership team coneistise pastor, principal, and assistant principal.
Together they are responsible for creating a chgiiey, safe and healthy environment for the stuglent
and staff. It is their focus to provide the facudtyd students with the technology, guidance aralress
to compete in today’s world. The pastor and priakgre actively involved with our students and p&se
on a regular basis through classroom visits, ppdion in student programs and involvement in stud
clubs and organizations. Their consistent presahtiee school demonstrates their accessibilitytsaips
students view them not only as the authority ofdtieool, but also as mentors and counselors. T$tempa
and principal also sit on different committees tigioout the school, parish and community to endhae t
they are aware of all issues affecting our edunatistem.

Supporting the core leadership team is the Adnmatise Advisory Council which consists of a faculty
member representative from our primary, intermedéatd middle school groups, as well as a
representative from our paraprofessional staffsaibol board. The Administrative Advisory Council
meets regularly with the pastor, principal andstasi principal to discuss creation, execution and
enforcement of school policies. Recommendationshianges and improvements to curriculum are
discussed during these meetings. Concerns or rsgues the staff are presented and

resolved. Gathering input from the faculty helpstéo a team spirit and empowers our teachers tontec
leaders of the school.

An important component of our shared leadershipesyss the students themselves. Students are given
the authority and encouragement to take on leaberstes within the school. They often appear befor
the Administrative Advisory Council to present cents and/or issues. Allowing their voices to bertiea
in a respectful and professional matter promotaddeship at an early age. Students at St. Linaspdds
extracurricular programs, charity and fundraisingres, school assemblies and spirit events. Irtiaddi
students meeting certain criteria are asked topakein the Student Ambassador program wheredhey
given the responsibility to provide school toursl éam act as a liaison between the school and our
community.

In today’s society, no one person can fully repnegiee vision for our school, and we apply this
philosophy by engaging various facets of our scistaff, student body, parish organizations andlloca
community to lead our school into the future.
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PART VI - PRIVATE SCHOOL ADDENDUM 11PVa4€

1. Private school association: Catholic
2. Does the school have nonprofit, tax-exempt (503jg(atus?_Yes

3. What are the 2009-2010 tuition rates, by grade?n@anclude room, board, or fees.)
$3574  $3574  $3574  $3574  $3574  $3574

K 1st 2nd 3rd 4th 5th
$3574 $3574 $3574 $ $ $
6th 7th 8th 9th 10th 11th
$ $
12th Other

4. What is the educational cost per student? (Schaddgét divided by enroliment) $4338
5. What is the average financial aid per student?5$70

6. What percentage of the annual budget is devotedholarship assistance and/or tuition reduction?
16%

7. What percentage of the student body receives sdigtaassistance, including tuition reduction? 98%
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PART VIl - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: 3 Test: Terra Nova
Edition/Publication Year: Third Edition /2009 (Piews Publisher: CTB Scores reported as:
Second Ed.) McGraw-Hill NCEs

2009-2010 2008-2009 2007-2008 2006-2007 200%-20

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Average Score 76 73 79 79 80
Number of students tested 49 34 31 44 45
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 0 4 2 1 0
Percent of students alternatively assessed 0 11 6 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES: Students were alternatively tested per an Indadididucation Plan which stipulated extended tiraading assistance
or small group setting.

11PV46
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: 3 Test: Terra Nova
Edition/Publication Year: Third Edition/2009 (Preus Publisher: CTB Scores reported as:
Second Ed.) McGraw-Hill NCEs

2009-2010 2008-2009 2007-2008 2006-2007 20020

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Average Score 79 72 74 80 80
Number of students tested 49 34 31 44 45
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 0 4 2 1 0
Percent of students alternatively assessed 0 11 6 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES: Students were alternatively assessed per an IndiVilducation Plan that stipulated extended timadlirey assistanc
or small group setting.

11PV46
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: 5 Test: Terra Nova
Edition/Publication Year: Third Edition/2009 (Preus Publisher: CTB Scores reported as:
Second Ed.) McGraw-Hill NCEs

2009-2010 2008-2009 2007-2008 2006-2007 20020

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Average Score 74 70 75 74 70
Number of students tested 34 41 42 35 53
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 0 1 0 3 0
Percent of students alternatively assessed 0 2 0 8 0
SUBGROUP SCORES

1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES: Students were alternatively assessed per thevithl Education Plan which stipulated extendeakti reading
assistance or small group setting.

11PV46
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: 5 Test: Terra Nova
Edition/Publication Year: Third Edition/2009 (Preus Publisher: CTB Scores reported as:
Second Ed.) McGraw-Hill NCEs

2009-2010 2008-2009 2007-2008 2006-2007 20020

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Average Score 73 70 84 84 83
Number of students tested 34 41 42 35 53
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 0 1 0 3 0
Percent of students alternatively assessed 0 2 0 8 0
SUBGROUP SCORES

1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES: Students were alternatively assessed per thevithl Education Plan which stipulated extendeakti reading
assistance or small group setting.

11PV46
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: 7 Test: Terra Nova
Edition/Publication Year: Third Edition/2009 (Preus Publisher: CTB Scores reported as:
Second Ed.) McGraw-Hill NCEs

2009-2010 2008-2009 2007-2008 2006-2007 20020

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Average Score 89 87 73 79 79
Number of students tested 45 24 48 39 59
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 0 2 0 0 1
Percent of students alternatively assessed 0 8 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES: Students were alternatively assessed per thevithl Education Plan which stipulated extendeakti reading
asistance or small group setting.

11PV46
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: 7 Test: Terra Nova
Edition/Publication Year: Third Edition/2009 (Preus Publisher: CBT Scores reported as:
Second Ed.) McGraw-Hill NCEs

2009-2010 2008-2009 2007-2008 2006-2007 20020

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Average Score 84 74 77 77 74
Number of students tested 45 24 48 39 59
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 0 2 0 0 1
Percent of students alternatively assessed 0 8 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES: Students were alternatively assessed per thevithl Education Plan which stipulated extendeakti reading
assistance or small group setting.

11PV46

23



