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PART | - ELIGIBILITY CERTIFICATION 11PV20i

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Separtment of Education, Office for Civil Rights (BT
requirements is true and correct.

1.

10.

The school has some configuration that includesoomaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

To meet final eligibility, the school must meet 8tate's Adequate Yearly Progress (AYP)
requirement in the 2010-2011 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

If the school includes grades 7 or higher, the sthwst have foreign language as a part of its
curriculum and a significant number of studentgriades 7 and higher must take the course.

The school has been in existence for five full gettrat is, from at least September 2005.

The nominated school has not received the Bluedilgrhools award in the past five years:
2006, 2007, 2008, 2009 or 2010.

The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadlistrict-wide compliance review.

OCR has not issued a violation letter of findingshe school district concluding that the
nominated school or the district as a whole haktgd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

The U.S. Department of Justice does not have aipgisdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadisiwith Disabilities Education Actin a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 11PV207

All data arethe most recent year available.
DISTRICT

Questions 1 and 2 are for Public Schools ¢
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Suburban

4. Number of years the principal has been in her/bgstpn at this schoc 3

5. Number of students as of October 1, 2010 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 37 44 81

K 38 26 64 7 49 29 78

1 34 32 66 8 37 45 82

2 37 42 79 9 0 0

3 44 33 77 10 0 0

4 37 40 77 11 0 0

5 30 46 76 12 0 0

Total in Applying School: 680
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6. Racial/ethnic composition of the schc 1% American Indian or Alaska Native

1% Asian

1 % Black or African American

1 % Hispanic or Latino
1 % Native Hawaiian oOther Pacific Islandt

93 % White

2 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 2.0 school year: 1%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2009 until 4
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2009 3
until the end of the school year.

(3) Total of all transferred students [sum of
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2009

(5) Total transferred students in row (3) 0.01
divided by total students in row (4). T

(6) Amount in row (5) multiplied by 100. 1

7

691

8. Percent limited English proficient students in sictool: 0%
Total number of limited English proficient studemghe school: 0
Number of languages represented, not includingigmgl 8

Specify languages:

Arabic, Spanish, Russian, French, Tagalog, VietrsanEilipino, Indonesian
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9. Percent of students eligible for free/reduced-gticeals: 0%
Total number of students who qualify: 0

If this method does not produce an accurate estiofahe percentage of students from low-
income families, or the school does not participatide free and reduced-priced school meals
program, supply an accurate estimate and explainthe school calculated this estimate.

10. Percent of students receiving special educatioricss: 1%
Total number of students served: 8

Indicate below the number of students with dis@ibgiaccording to conditions designated in
the Individuals with Disabilities Education Act. Dot add additional categories.

0 Autism 0 Orthopedic Impairment
_O Deafness _0 Other Health Impaired
—O Deaf-Blindness —5 Specific Learning Disability
_O Emotional Disturbance _38peech or Language Impairment
—O Hearing Impairment —OTraumatic Brain Injury

Visual Impairment Including

0 Mental Retardation :
Blindness

0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time
Administrator(s) 5 0
Classroom teachers 30 2
Special resource teachers/specic 11 0
Paraprofessionals 15 0
Support staff 5 4
Total number 66 6

12. Average school student-classroom teacher rativjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 22:1
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13. Show the attendance patterns of teachers and ssuaen percentage. Only high schools need to
supply graduation rates. Briefly explain in the &®tection any student or teacher attendance rates
under 95% and teacher turnover rates over 12%lacaétions in graduation rates.

200920102008200¢/20072008/20062007/20052006

Daily student attendance 96% 96% 96% 9690 96%
Daily teacher attendance 98% 97% 97% 98¢% 97%
Teacher turnover rate 3% 3% 4% 2% 5%
High school graduation re % % % % %

If these data are not available, explain and p®veasonable estimates.

14.For schools ending in grade 12 (high schools): Sivbat the students who graduated in Spring 2010
are doing as of Fall 2010.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training

Found employment

Military service

Other

Total 0%



PART |1l - SUMMARY 11PV20;

Entering the campus of The Franciscan School, ®geeieted with a banner of St. Francis of Assith wi
the word, “Welcome.” At The Franciscan School, lgeivelcomed is a way of life. It is being greeted by
the principal at the school gate every day. ltathgring in prayer every morning with over 700 stud,
teachers, parents, and community members. It isonghg guest speakers into classrooms to talk about
meteorology, their Holocaust experience, or wHatds a homeless person was like for them. It is
welcoming a new student mid-year in which her cfeges shower her with welcome cards and make
certain that she has a seat at the table at liinshwelcoming parents into the classroom to exfst
readers” or to share the Gospel. It is part ofntiigsion of The Franciscan School — to joyfully veste

all those who come to us.

In welcoming others, The Franciscan School commuitends a hand to many. The School extended
their hand to:

« the broken when the third graders wrote cards ajgrto those in prison,

to the lonely in which the eighth grade studen¢sterd care packages for those afflicted with
AIDS,

to the aged when the fifth graders hosted the semdhe community with an intergenerational
tea

to the hungry when the entire student body cametlagy to bag 9,800 lunches for hungry
children in Kenya,

to the less fortunate when faculty members sawed ata local parish and created a summer
tutoring program.

While each of these activities is noble in theimatight, it is a way of life at The Franciscan Schdhe
guestion is never, “did you see what we did?” Thesgion is always, “what more can we do?”

Nestled in the woods in North Raleigh, The Frarais8chool, welcomes 680 students from 450 families
to join in learning through the lens of faith. Fdexd in 2000, The Franciscan School is a vital and
growing ministry of the Catholic Community of Staficis of Assisi. The school campus is comprised of
five classroom buildings, a Media Center, techngliadp, a gym, and the new Siena Center for Lifelong
Learning which serves as the middle school buildingng the day equipped with two state of the art
science labs and where all classrooms are equipjiiecsmart Boards.

At The Franciscan School, teaching is a ministngl ihe 73 faculty and staff reflect this attitudae
educators share their diverse talents, encouramyetlyrand recognize that relationships with stuslemid
families go far beyond the role of formal educatithis not unusual for the teachers and staffacdkthe
stands to cheer on students at a game or be spotteslaudience at a recital for one of the sttglérhe
talented and dedicated staff includes four tea¢hensinistrators who have served as adult leaders on
mission trips, grant writers that have secured 2800 in grants for the school, and two teachérs w
are graduates of the school.

One of the strategic initiatives for the parish antool is to foster collaboration. The teacherskwo
tirelessly to collaborate with each other as welhth other parish ministries. In 2008, the inanadyir.
David McBriar Collaborative Ministry Award was awigd to Mrs. Cheryl Stevens, fifth grade teacher,
for her work in fostering collaboration between ohool and parish around the area of social jistic
Mrs. Stevens worked with others to develop a Sdiatice curriculum and created a Social Justi@re Fa
which was a culminating activity for students. Te@@amplish this, she worked with various parish
ministries who provided resources, activities, apdakers for the students.

Although considered a “young” school in terms ad ttumber of years of operation, The Franciscan
School has often led the way for other schools. Stt@ol was the first Catholic school in the Dieceé
Raleigh to offer advanced math options such asl#kigand Geometry to middle school students. The
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school is one of the first in the area to utilipeial networking sites such as Facebook and Twtitter
market the school. Further, the school is also hanmne of the few LEED Certified Silver buildings
the state of North Carolina. This was a wondedstament to the mission of the school and parisiarte
for creation.

The Franciscan School was honored with accreditdtom the Southern Association of Colleges and
Schools after its first year of operation and tti@o®| continues to be accredited by SACS/AdvandED.
addition, The Franciscan School is a proud membtreoNational Catholic Education Association.



PART IV - INDICATORS OF ACADEMIC SUCCESS 11PV207

1. Assessment Results;

Students in Grades 3-8 at The Franciscan Schoeltbeklowa Test of Basic Skills each October. This
a national norm-referenced standardized test wdliokvs comparison of the performance of The
Franciscan School students to similar groups afesits in the nation. In reviewing the lowa Test of
Basic Skills assessment results for The FranciScéwool, the overall analysis reveals that student
performance is fairly consistent. However, theesome trends in both reading and in mathematics
worth noting.

The ITBS Reading Test consists of vocabulary aading comprehension. In reading, the school noted a
decline in scores for the class of 2008 when tlstisgents took the test in 2005 and again in 2006r&

was a 7 point drop in scores. In addition, a sindl@p was noted for the class of 2012 betweem 6ibi

and 7th grade years of testing. A similar patteas woted for the class of 2010 and the class d? 201
mathematics in those same years. Historically etlyesrs have denoted a difficult transition fodstts

at The Franciscan School. To reverse the downwandit the school implemented a number of strategies
in those grades in reading, mathematics, and atimessurriculum.

In 2008, an educational resource specialist waslho assist students in grades K-5. However, the
specialist focused their work on the 4th, 5th, @tidgrade students. At the time, there was notl dirfine
educational resource specialist on staff to assistlle school students. Recognizing the need wa th
testing data, the specialist found deficienciethereading and math program and worked with chassr
teachers to resolve the deficiencies. Specificatlydents were not showing progress in the area of
reading comprehension. Specific reading comprebarstrategies including increasing the amount of
reading comprehension assessments in the classeddmimprovement.

In addition, students in 6th and 7th grades haiffiaudt time with study skills. The school fountat
students were unable to manage an increased wdrlltzone of the areas that suffered was reading.
Students were reading to finish, not comprehenenadt This was found not only in reading classibut
other subjects as well such as in social studidssarence. As a result, the resource specialist in
conjunction with classroom teachers began to watlk specific students and with the entire class to
develop study skills, organizational skills, angbsger reading comprehension. While some gains have
been shown in reading, the school believes thatdnge in program is a long-term commitment and
that results may not be realized for a few yearotae. As part of this long-term commitment, an
additional educational resource specialist wagdhime2010 to specifically work with students in dez

six through eight.

The ITBS Math Test consists of three subtests: goiscand estimation, problem solving and data
interpretation, and math computation. In mathematite school again noted a trend of decliningescor
between sixth and seventh grades. To addressathé®m in mathematics, several proactive strategies
have been implemented. At the fourth and fifth grebels, the fifth grade teacher co-teaches wiith t
fourth grade teachers. This has resulted in arase in student performance and has eased thigtitrans
for students to fifth grade math. In addition, thteachers taught multiple grade levels previoumnstiie
middle school, which made it difficult for a teaclie become an expert in a given field of mathecsati
for a given grade level. Currently, there is oracteer who teaches grade six, one teacher who ®ache
grade seven, and one teacher who teaches gradeTighchange in teacher assignment has led to
greater consistency in instruction. In additiorg thvision of the requirements for advanced matioog
for seventh and eighth grade students has resal&ddents being placed more appropriately ingirth
math classes according to their ability to hanti&tract concepts.



The school will continue to evaluate its performantilizing assessment data. The school in conjoimct
with other schools in the diocese, purchased ain@sactive results data management system torbette
track data and to allow teachers more access forpence data.

2. Using Assessment Results:

Although the school has shown gains in severalsaraath computation scores continue to lag behind.
While this may be a trend in testing throughoutabentry, the school believes that there are specif
steps to take to improve these scores. When tedtitagis received by the school, it is first reveeMby

the school administrative team which consists efRhincipal, Assistant Principal for Grades K-4,
Assistant Principal for Grades 5-8, the DirectoMigsion, and the Guidance Counselor for Grades K-8
The team reviews the data to note any trends @& igahe testing data. The information is theneesd
with the faculty, led by the Guidance CounseloraAgroup, the faculty looks for specific areas Hick
there may be gains or losses. The faculty then snakg necessary recommendations to improve scores.
In addition, the faculty regularly reviews in clagrformance data with the administrative teamaie n
whether or not any changes are necessary in clumcand/or instruction.

In 2007, it was evident that some students wereirieg additional accommodations to be successful i
the classroom. While the school does not have @apmducation program, it was clear that students
could benefit from some accommodations includinglégroup learning and test/homework
modifications. As a result, the school has sincechiwo educational resource specialists. These
specialists assist classroom teachers in accomimgdhae needs of these students. One direct bdrafit
been that with instructional changes in the clamsr,cstudent test results have showed improvement.

An additional change as a result of assessmentdetadhe revision of the requirements to enter into
Algebra or Geometry for seventh and eighth gradéestts. Prior to 2009, students who wanted to take
Algebra in seventh grade or Geometry in eighth gradre allowed to take the course if they showed
aptitude as a result of in-class performance apdnénts gave permission. However, it was clear to
faculty and administrators that a significant numtifestudents were taking the courses but wereblet
to be successful. As a result, the faculty in tlh@matics department revised the requirementkeo t
these classes and included norm-referenced assgssselts as part of the requirements. The schas!
seen an improvement in achievement for studemdgebra and Geometry as a result of better utigjzin
assessment data.

3. Communicating Assessment Results:

At The Franciscan School, parent partnership iamaunt to the success of each student. As a result,
timely communication with parents concerning theutes of all assessments is very important. When
standardized testing data is received, the schrooiges comprehensive score reports to each family.
addition, information sessions are held for famsiiad the larger community to provide context and t
understand trends in the scoring information. Theessions give an overview of the standardizethtpst
process; provides a summary of how the school cogspga other schools; and allows time for questions
and answers. In some cases, parents request indivitketings to discuss score reports. The school
counselor meets with each of these families toudis¢the scores and answers any questions abdesthe

For in-class assessments, the school communicsdeksin a variety of ways. Each teacher is
responsible for providing timely updates to studemtd to parents concerning progress in each girade.
addition, the school is piloting online grading o this year in Grades 5-8. The intent is to mlev
parents and students up-to-date reports on assetsssoethat students can become more responsible fo
their own learning and for parents to have a mooaiate picture of their child’s performance. In
addition, the school provides performance dathenform of interim reports for each core conteebar
midway through each trimester as well as provide=part card of performance at the end of each
trimester.
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The teachers also hold conferences throughoutdhety effectively communicate student performance
with parents. The conferences are mandatory fdaaillies in Grades Kindergarten throughgtade.

For Grades 5-8, each student attends the confevatitéheir parents. The intent again is to helmlsnts
be more responsible for their own learning.

The school communicates assessment results tartier community through the use of newsletters, the
parish bulletin, information posted on the schoebsite, and annually in the parish annual report.

4. Sharing Lessons L earned:

One of the hallmarks of The Franciscan Schoolaégdlam approach to helping students succeed. B, 200
the Educational Team process was developed at f#meiEcan School. The purpose of the Educational
Team process is to provide a multi-faceted appré@dielping students who are at-risk or who haee th
potential to be at-risk to be more successful host The process involves the classroom teacher, t
school guidance counselor, school administratarcatibonal resource specialist, parents, and icdise

of Grades 5-8, the student, to come together teldpwa plan for success. Unlike a traditional IEP
process, the school has the ability to be flex#irld creative when developing this plan. One of the
benefits of this process has been that many ofldssroom teachers have adopted new strategibsiin t
classroom that have benefitted all students regssddf need. This process is unique in our dioceset
most schools are unable to provide for additiodalcational resource specialists. Throughout the
country, the same is true. Most Catholic schoatsusiable to provide much support for students who d
not need a traditional special education progratmine do need some support. Our team has presented
at various conferences including the North CaroBtete Catholic Education Conference in 2009 held i
Raleigh, North Carolina.

The school has also been proactive in dealing uitlying issues; specifically in the middle schdal.
2008, one of the teachers, Mrs. Lauren Putman wlorlith the school guidance counselor, Mrs. Laureen
Wacenske, to develop a Community Building courde goal of this course aims to create a safe,
respectful, and caring learning environment fodenis as they navigate middle school. The course
focuses on the values of respect and empathy cipaly within friendships and the classroom sejtin
though not excluding the larger context of familiegal communities, and the world at large. Tluarse
has proven quite successful in building a sens®wimunity for the sixth grade students who take the
course and the school has also seen a reductiiadiplinary issues related to bullying in the niad
school. Mrs. Putman was a presenter at the Nontbli@a State Catholic Education Conference in 2009
to share the keys to success for this program.
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PART V - CURRICULUM AND INSTRUCTION 11PV20i

1. Curriculum:

Reading: Recognizing that students learn in diffeveays, differentiated instruction is a constamelg
used by the faculty at The Franciscan School tp thed students be successful within the

reading/ language arts curriculum. Kindergartenugh eighth grade reading programs provide time for
the teachers to meet with individuals and smalugsy as well as provide whole group instruction.

Math: Differentiated instruction is one way in whitaculty at The Franciscan School help studenbseto
successful in the math curriculum. The math culuicualso provides for advanced study in seventh and
eighth grades. Algebra is available to qualifiedesegh grade students. Geometry is available taftpdl
eighth grade students.

Science: Science instruction at The Franciscan @es@xperiential. The kindergarten students rédgen
completed a unit on food. To extend learning int #raa, students teamed up with local farmers and
created a vegetable garden on campus. The studanmted about the different crops and farming
methods and now see the results as carrots, squashyroccoli are filling the garden. In fifth gead
students completed their study of the sun by malsotar pizza.” After learning about the properta#s
the sun, students set out to bake pizza out oattietic field using the sun as the heating eleniesdty
pizza was just one of the rewards of the lessardesits in grades 6-8 participate in the schoohseie
fair which allows them to explore a specific scitfmguestion. One student last year won the sghool
regional, and state science fair with her projégatteries Not Included."

Social Studies: Consistent with the school's pbipby of reaching out to others, the social studies
curriculum focuses learning on our community andmace in the world. Through the use of technojogy
social studies instruction has been transforméthatFranciscan School. Recently, the school puethas
Smart Boards which allows teachers to instructew mays. In November, 2010, for example, the first
grade students engaged in a virtual field trigzitiy the Smart Board to reinforce the lesson of
community in class. In the middle school, the sévegnade students recently learned about the Hotca
and utilized the Smart Board to access footage inorid War 1l to reinforce lessons in the classroom
Students also heard first -hand accounts of surgiduring the war from two Holocaust survivors.

Spanish: Spanish is offered to all students inegd¢indergarten through'grade. Students if"and &'
grade take Spanish three times a week. When studeaduate from The Franciscan School, students
regularly place into Spanish Il or Spanish | homefffecting their competency in Spanish. Studergs a
taught how to read, speak, and listen in Spanislledts are also taught to appreciate Spanishreultu
and regularly engage in experiential learning ététiv in Spanish. For example, th& grade students this
year attended a drama performance in Spanish anchd the opportunity to utilize their Spanish
language skills by eating lunch at a Spanish reatawand ordering in Spanish.

Religion: Religion is a core curriculum area at Hranciscan School. As a Catholic school, the Qatho
faith is taught at all grade levels. Unique to $kbool, the curriculum is also focused on Francisca
tradition and on Catholic Social Teaching. As drthe religion curriculum, the students are resjilae
for preparing and leading community liturgies. St lead the assembly in prayer regularly at praye
services, morning prayer, and class masses as well.

Visual/Performing Arts: The visual and performintsaat The Franciscan School are integral parteeof
curriculum. All students receive instruction in thisual and performing arts beginning in Kindergart
Students learn the basics of drawing, paintinglitaracy, and ceramics at The Franciscan School.
Annually, an Art Show is held in the spring in winieach student displays three pieces of art. Iitiadgd
the school has a vibrant Art Club for middle schstoldents. The performing arts at The Franciscan
School consist of music and drama. All studenteisgcmusic instruction beginning in Kindergarten.
12



Students in grades 7 and 8 also take a class imadia addition, the school has outstanding dramati
productions each year. Last year, over 80 studeats cast in the school play. Students are alsotabl
develop their performance skills in the youth clamid pep band.

PE/Health/Nutrition: Students engage in physicéivdty regularly at The Franciscan School. Phykica
Education instruction begins in Kindergarten. Shidgarticipate in age-appropriate activities toedep
their strength, learn rules and good sportsman3tig.recently constructed Assisi Community Center
includes a new gym with mechanical dividers thimtvafor multiple classes to utilize the gym at one
time. In addition, the school offers a Jujutsu pamg for middle school students after school. Sttglen
this program learn the Brazilian martial art andipgpate in local tournaments.

2. Reading/English:

The Franciscan School follows the curriculum guitks established by the Diocese of Raleigh and the
state of North Carolina to teach reading to thel&ngarten through eighth grade students. This is
accomplished using three main programmatic methods.

The McGraw-Hill SRA/Open Court reading program exiplicit, systematic program, is the instructional
approach for teaching kindergarten, first, and sdapade reading skills. This series builds skilisl

uses strategies in the areas of letter recognitibonological and phonemic awareness, comprehension
and fluency, writing, language arts, and vocabul&yen Court was chosen because the K-2 faculty
believes that students who learn to attach sounldtters accurately, to recognize words, to lim t
words to meanings, to read with fluency and comgmslon, move from emergent to proficient

readers. The Open Court program is effective ipihglstudents accomplish this daunting task.

The skills taught in kindergarten, first, and setgnades are continued and enhanced in grades three
through eight by using anthologies from the Houghtifflin and Prentice Hall publishers and through
the use of novels, short stories, poetry, and plBlys stories, plays, and poems in the textboolls an
novels provide the opportunity for developing irgskills, word knowledge, critical thinking skills
exposure to diverse genres, cultural literacy,@ods curricular support. This approach also caesn
the development of skills in spelling, vocabulahg writing process, writing strategies, grammange,
and mechanics, as well as listening and speakiiig Begun in the lower elementary grades.

Suggestions for skills and strategies are provimedach program that allows support for students wh
need skill review or more intensive support or wauld benefit from skill challenges for students
working at or above grade level. Recognizing thadents learn in different ways, differentiated
instruction is utilized by the faculty at The Frasoan School to help the students be successfuiniite
language arts curriculum. Kindergarten through #igade reading programs provide time for the
teachers to meet with individuals and small groagsyell as provide whole group instruction.

Implementation of the reading curriculum describedve provides The Franciscan School with a
comprehensive and cohesive reading program aligiitbdhe state and Diocesan guidelines that
strengthens and builds a continuous stream ofilegfor all students.

3. Mathematics:

Mathematics contributes to the development of thele/person by enriching one's life and providing
practical tools for daily living. Every student msean understanding and knowledge of the basics of
mathematics, which plays a role in the pursuittbEoacademic career subjects. At The Franciscan
School, teachers help students develop their albditeason and to think critically and logicaliyurther,
the teachers help students to discover creatives whgolving problems, including the use of
manipulative and technological tools such as coemguand calculators.
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In addition to following the strands establishedhia Diocesan and the North Carolina State guidslin
the math program is dedicated to helping all sttglbacome engaged, reflective learners and cortfiden
problem solvers. Students develop higher ordekthgnskills, fundamental math skills, the ability t
become fluent in math vocabulary, and the skiliseseary to focus on processes and patterns.

Each grade level provides enrichment opportunitresructional strategies that are explicit and
systematic, practical applications, hands-on erpess, integrated activities, and differentiated
instruction to address specific needs such asrehiltho are considered at risk or gifted/talentdu
teachers provide time for whole group instructiemall groups, and even individual instruction when
needed.

Beginning in the sixth grade, students are levat@mbrding to mathematical ability and the poterbal
succeed in mastering abstract concepts. Studetitswperior ability in math are placed into Algebsa
early as seventh grade. All eighth grade studekts ¢ither Algebra or Geometry. The students are

routinely placed in advanced mathematics courseswentering high school.

The Franciscan School also provides educationgdstigervices for students with a diagnosed learnin
disability in math. There are two educational supppecialists on staff who work in conjunction lwit
the Educational Team to identify students perfogibirlow grade level and, subsequently, develop an
individual plan to assist these students. The sugpecialists also provide guidance for classroom
teachers and collaborate with them to implemenst‘peactice” methods for the entire class. This can
include such things as the use of special grapbrpatiernative methods of assessment, reformatting
tests (especially timed facts tests), organizatiskidls, and pertinent vocabulary for solving word
problems.

4. Additional Curriculum Area:

Religion/Social Studies: Consistent with the scteophilosophy of reaching out to others, the school
offers a unique social justice curriculum to studen Kindergarten through Eighth Grade. While nafst
the lessons are taught in the Religion classesy tdksons are taught as part of the Social Studies
curriculum. The curriculum is based upon the sguarciples of Catholic Social Teaching - Human
Dignity, Dignity of Work, Family/Community Particgtion and the Common Good, Solidarity, Option
for the Poor, Human Rights, and Care for Creafldm principles are taught from October through Apri
each school year. In June, the entire school gaaities in the culminating activity for the curriom, the
Social Justice Fair.

For each principle, an age-appropriate lesson éas teveloped by the teachers. The teachers
collaborate together on creating and presentindgegson. The lesson and activities are also shwitbd

the parents to encourage their own understandinggaél justice. To reinforce each principle, stutde
participate in an experiential activity. For examphe third grade students learned about humanitgig

in their classroom. They read Bible stories abawt ko treat each other with kindness and came tip wi
some examples in their own lives. To extend thigcept, the students wrote letters to the sick in ou
community and drew pictures for them. In additithe students have made friends with women who live
in a group home for disabilities on the parish casa he students play games and make crafts with
them. This activity helps the students put asiéé flears about people who are a little differdnatrt

them.

The culminating activity for all students is theci&d Justice Fair. Coordinated by the fifth graelachers
and students, the fair provides a variety of atiigiand speakers for students to learn more azmiit of
the seven principles of social justice. This pa&sirythe school worked in conjunction with Stop gem
Now to bag over 9,800 lunches for children in Keaggart of the Social Justice Fair. In addition,
students learned about how to compost their tragha student living with autism, and viewed skits
about the dignity of workers.
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The social justice curriculum is the best exampl€hee Franciscan School of how the students hase th
opportunity to learn through the lens of faith aadupport the mission of the school of living doing
as Jesus.

5. Instructional M ethods:

Over the last five years, the school has madedheratment to differentiate instruction and assesgme
In 2008, faculty members were trained in differatgd instruction. In addition, select teacher-leade
were identified to help mentor other teachers engpecifics of differentiation. As a result of thatining,
the teachers have differentiated instruction imaber of ways. While instructional centers arerofte
used in early elementary grades, eighth grade ¢eatd®egan using centers in mathematics. Students
would learn the same concept in large group insbmdut then had the opportunity to apply that
knowledge in different ways at each learning center

In addition, the school has employed Instructidredching Assistants in Grades K-5 to provide
opportunities for small group or one-on-one inginrc This has been particularly effective in arebs
reading. Students in Kindergarten and first graatele grouped and re-grouped according to reading
levels. With the assistance of the Instructionaféng Assistant, students can be helped in smaller
groups.

Experiential learning is also important at The Eracan School. In addition to traditional instroctal
methods, teachers employ experiential methodsdiriduguest speakers, field trips, and inquiry
activities. Throughout the social justice curriculat the school, students have the opportunity to
experience various aspects of social justice. Bamtih is dedicated to a specific principle of sbcia
justice as taught by the Catholic Church. Each@tedel learns about that principle in class and
participates in several activities related to thaime. For example, the theme for November was the
Dignity of the Human Person. As part of the lessbuglients in sixth grade collected food, bottledewna
and clothing for a local homeless shelter. Studeeséshers, and parents then went to the sheltezlpo
distribute the supplies. As a follow up, studerdsipleted reflection papers on the experience at the
shelter and what they can do to help improve treslpf others in the future.

For students who are at-risk, there are a varietyays in which instruction is modified to support
students. In some cases, the educational resqoecelst provides instruction either one-on-onénor
small groups three days a week in reading and/dn.nraaddition, the resource specialist may cafltea
lesson with the classroom teacher. Further, thaures specialist in consultation with the classroom
teacher will chunk lessons, modify assignments,raattucture tests to meet the needs of students.

6. Professional Development:

To ensure excellence in teaching, The Franciscandtas committed significant resources towards
professional development. Professional Developnserg@cognized as one part of the commitment to
continuous improvement of teaching practices to@mgp teachers to take responsibility and diredt the
professional growth. Based on results of a selés@sent, a teacher determines professional godls an
strategies for improvement, identifies appropr@i@essional development opportunities, and docuisnen
evidence of completion of goals. This frameworkgosfessional development is taken from the work of
Charlotte DanielsonBramework for Effective Teaching and has been adopted by all Catholic schools in
the Diocese of Raleigh. Each year, teachers dewainpal growth plans that are directly related to
improving student performance. From these plamstahcher consults with one of the Assistant
Principals to seek out professional development.

Teachers also attend state and national workslodpatn about new teaching methods to improve
student performance. In 2008, all teachers attemaekishops to learn about differentiated instructio
and how to implement it in the classroom. In 2CilBteachers attended workshops to learn aboutthow
meet the needs of diverse learners in the classrobis year, teachers have attended workshops on
effective classroom management strategies, howdheol improvement process can improve student
15



performance, and how to better incorporate teclgyoiiato the classroom. With the recent purchase of
Smart Boards for the school, a group of teachers baen trained in Smart Board use and have in turn
served as trainers for other faculty members. Fesalt, teachers are sharing lesson ideas anddomgvi
technical support for one another in utilizing treards. This collaboration has resulted in increase
student performance in the classroom.

In addition, all faculty and staff engage in praiesal development to further the mission of thHeost.
Each year, the school and parish staffs participaéeworkshop to learn about the Franciscan ficadit
and how to model that in their work life. This yetlre teachers worked in small groups to develspde
plans that incorporate Franciscan tradition.

7. School Leadership:

The leadership philosophy of the school is buibbmghe principle of collaboration. The greater the
collaboration, the greater is the growth of thesmis. Collaboration at The Franciscan School takes
many forms. Because the pastor has delegated #ayttwothe principal for the day-to-day operatiais
the school, collaboration between the pastor aimtipal must be strong to support the mission ef th
school. As a result, the principal is a membekhefpastor's leadership team and attends all pstdgh
meetings. In turn, the principal has cultivatedatmbration among her own administrative team.

The school administrative team consists of theggpad, the assistant principal for grades K-4, the
assistant principal for grades 5-8, the school selamn, and the director of mission. These admizists
work together to support the students, parentshta, and staff of The Franciscan School. Eachlreem
of the administrative team is responsible for mdydheir own area of supervision but also share in
responsibility of oversight of the major school etge This sense of collaboration is felt within theulty
community as well.

Concerning policies and procedures in the schbelsthool leadership encourages feedback and input
from all faculty and staff members. Policies andgadures are routinely reviewed by faculty comraitte
and provide such feedback and input to the scleaaldrship. For example, it was clear to teachers in
2006 that students needed additional help in rgadia a result, a faculty committee made
recommendations to the school leadership to rékisseeading curriculum and adopt the Open Court
curriculum. The school has seen gains in the aresading as a result of using this curriculum.

Collaboration between all members of the staffighly encouraged. To that end, the parish hasedeat
the David McBriar Collaborative Ministry Award t@lgiven to the staff member that best exemplifies
collaboration. In the three years that the awasdbgen given, two of the recipients are membetiseof
school staff - Mrs. Jennifer Bigelow, Principal avids. Cheryl Stevens, fifth grade teacher. These ar
just two examples of how collaboration definesgblool community.
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PART VI - PRIVATE SCHOOL ADDENDUM 11PV207

1. Private school association: Catholic
2. Does the school have nonprofit, tax-exempt (503jg(atus?_Yes

3. What are the 2009-2010 tuition rates, by grade?n@anclude room, board, or fees.)
$5897  $5897  $5897  $5897  $5897  $5897

K 1st 2nd 3rd 4th 5th
$5897 $5897 $5897 $ $ $
6th 7th 8th 9th 10th 11th
$ $
12th Other

4. What is the educational cost per student? (Schaddgét divided by enroliment) $5735
5. What is the average financial aid per student?2$44

6. What percentage of the annual budget is devotedholarship assistance and/or tuition reduction?
1%

7. What percentage of the student body receives sdigtaassistance, including tuition reduction? 21%
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PART VIl - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: 3 Test: lowa Test of Basic Skills Formr
Edition/Publication Year: Fall 20( Publisher: Riversid Scores reported as: Percentiles

2009-2010C| 2008-200¢ | 2007-200€ | 2006-2007  2005-2006

Testing Month Oct Oct Oct Oct Oct
SCHOOL SCORES

Average Score 76 72 76 81 78
Number of students tested 75 71 78 76 61
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES:
11PV207



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: 3 Test: lowa Test of Basic Skills Form
Edition/Publication Year: 20( Publisher: Riversic Scores reported as: Percentiles

2009-201C| 2008-200¢| 2007-2008 | 2006-2007 | 2005-2006

Testing Month Oct Oct Oct Oct Oct
SCHOOL SCORES

Average Score 82 82 86 85 81
Number of students tested 75 71 78 76 61
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES:
11PV207



STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: 4 Test: lowa Test of Basic Skills Forn
Edition/Pwblication Year: Fall 200 Publisher: Riversid Scores reported as: Percentiles

2009-201C| 2008-200¢| 2007-2008 | 2006-2007 | 2005-2006

Testing Month Oct Oct Oct Oct Oct
SCHOOL SCORES

Average Score 74 74 78 77 80
Number of students tested 74 78 74 68 73
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES:
11PV207



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: 4 Test: lowa Test of Basic Skills Forn
Edition/Publication Year: Fall 20(Publisher: Riversid Scores reported as: Percentiles

2009-201C| 2008-200¢| 2007-2008 | 2006-2007 | 2005-2006

Testing Month Oct Oct Oct Oct Oct
SCHOOL SCORES

Average Score 78 80 83 83 88
Number of students tested 74 78 74 68 73
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES:
11PV207



STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: 5 Test: lowa Test of Basic Skills Forn
Edition/Pubication Year: Fall 200 Publisher: Riversid Scores reported as: Percentiles

2009-201C| 2008-200¢| 2007-2008 | 2006-2007 | 2005-2006

Testing Month Oct Oct Oct Oct Oct
SCHOOL SCORES

Average Score 74 76 71 79 78
Number of students tested 79 73 82 74 69
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES:
11PV207



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: 5 Test: lowa Test of Basic Skills Forn
Edition/Publication Year: Fall 20(Publisher: Riversid Scores reported as: Percentiles

2009-201C| 2008-200¢| 2007-2008 | 2006-2007 | 2005-2006

Testing Month Oct Oct Oct Oct Oct
SCHOOL SCORES

Average Score 81 85 80 85 90
Number of students tested 79 73 82 74 70
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES:
11PV207



STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: 6 Test: lowa Test of Basic Skills Forn
Edition/Publi@tion Year: Fall 200 Publisher: Riversid Scores reported as: Percentiles

2009-201C| 2008-200¢| 2007-2008 | 2006-2007 | 2005-2006

Testing Month Oct Oct Oct Oct Oct
SCHOOL SCORES

Average Score 74 74 73 78 75
Number of students tested 81 81 75 77 54
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES:
11PV207



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: 6 Test: lowa Test of Basic Skills Forn
Edition/Publication Year: Fall 20(Publisher: Riversid Scores reported as: Percentiles

2009-201C| 2008-200¢| 2007-2008 | 2006-2007 | 2005-2006

Testing Month Oct Oct Oct Oct Oct
SCHOOL SCORES

Average Score 74 79 81 86 79
Number of students tested 81 81 75 77 54
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES:
11PV207



STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: 7 Test: lowa Test of Basic Skills Forn
Edition/Publicaibn Year: Fall 200 Publisher: Riversid Scores reported as: Percentiles

2009-201C| 2008-200¢| 2007-2008 | 2006-2007 | 2005-2006

Testing Month Oct Oct Oct Oct Oct
SCHOOL SCORES

Average Score 78 80 75 79 84
Number of students tested 81 69 74 54 54
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES:
11PV207



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: 7 Test: lowa Test of Basic Skills Forn
Edition/Publication Year: Fall 20(Publisher: Riversid Scores reported as: Percentiles

2009-201C| 2008-200¢| 2007-2008 | 2006-2007 | 2005-2006

Testing Month Oct Oct Oct Oct Oct
SCHOOL SCORES

Average Score 80 80 86 86 90
Number of students tested 81 69 74 54 54
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES:
11PV207



STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: 8 Test: lowa Test of Basic Skills Forn
Edition/Publicatia Year: Fall 200 Publisher: Riversid Scores reported as: Percentiles

2009-201C| 2008-200¢| 2007-2008 | 2006-2007 | 2005-2006

Testing Month Oct Oct Oct Oct Oct
SCHOOL SCORES

Average Score 78 80 73 87 82
Number of students tested 73 77 55 54 56
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES:
11PV207



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: 8 Test: lowa Test of Basic Skills Forn
Edition/Publication Year: Fall 20(Publisher: Riversid Scores reported as: Percentiles

2009-201C| 2008-200¢| 2007-2008 | 2006-2007 | 2005-2006

Testing Month Oct Oct Oct Oct Oct
SCHOOL SCORES

Average Score 80 85 83 89 88
Number of students tested 73 77 55 54 56
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES:
11PV207



