U.S. Department of Education

2011 - Blue Ribbon Schools Program
A Private School

School Type (Public School: |— B r r
(Check all that apply, if any) - cparter Title 1 Magnet Choice

Name of Principal:_Mrs. Patricia Martin

Official School Name: _Saint Gabriel School

School Mailing Address: 77 Bloomfield Avenue
Windsor, CT 06095-2811

County: Hartford State School Code Number: 11PV102

Telephone: _(860) 688-640E-mail: pmartin@stgabrielschool.org
Fax: (860) 298-8668 Web URL: www.stgabrielschool.org

| have reviewed the information in this applicatiorcluding the eligibility requirements on pagéPaurt |
- Eligibility Certification), and certify that tdhe best of my knowledge all information is accurate

Date

(Principal’s Signature)

Name of Superintendent*: Mr. Dale Hoyt Supemakent e-mail: DRHoyt@adh-ocs.org

District Name;_Archdiocese of Hartford Distridiéhe:_(860) 242-4362

I have reviewed the information in this applicatiorcluding the eligibility requirements on pagéPart |
- Eligibility Certification), and certify that tde best of my knowledge it is accurate.

Date

(Superintendent’s Signature)

Name of School Board President/Chairperson: MrarieaDeneen

| have reviewed the information in this applicatiorcluding the eligibility requirements on pagéPaurt |
- Eligibility Certification), and certify that tde best of my knowledge it is accurate.

Date

(School Board President’s/Chairperson’s Signature)

*Private Schools: If the information requested is not applicable, write N/A in the space.

The original signed cover sheet only should be ederd to a PDF file and emailed to Aba Kumi, Blubli®n Schools Project
Manager (aba.kumi@ed.gov) or mailed by expediteifl ana courier mail service (such as Express M&dEx or UPS) to Aba
Kumi, Director, Blue Ribbon Schools Program, OffafeCommunications and Outreach, U.S. Departme#fidafcation, 400
Maryland Ave., SW, Room 5E103, Washington, DC 208023.

11PV102



PART | - ELIGIBILITY CERTIFICATION 11PV10;

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Separtment of Education, Office for Civil Rights (BT
requirements is true and correct.

1.

10.

The school has some configuration that includesoomaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

To meet final eligibility, the school must meet 8tate's Adequate Yearly Progress (AYP)
requirement in the 2010-2011 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

If the school includes grades 7 or higher, the sthwst have foreign language as a part of its
curriculum and a significant number of studentgriades 7 and higher must take the course.

The school has been in existence for five full gettrat is, from at least September 2005.

The nominated school has not received the Bluedilgrhools award in the past five years:
2006, 2007, 2008, 2009 or 2010.

The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadlistrict-wide compliance review.

OCR has not issued a violation letter of findingshe school district concluding that the
nominated school or the district as a whole haktgd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

The U.S. Department of Justice does not have aipgisdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadisiwith Disabilities Education Actin a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 11PV102

All data arethe most recent year available.
DISTRICT

Questions 1 and 2 are for Public Schools ¢
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Suburban

4. Numberof years the principal has been in her/his positibthis schoo 4

5. Number of students as of October 1, 2010 enrolieheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 13 9 22

K 11 12 23 7 4 12 16

1 16 8 24 8 11 8 19

2 17 10 27 9 0 0

3 12 14 26 10 0 0

4 10 16 26 11 0 0

5 16 6 22 12 0 0

Total in Applying School: 205
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6. Racial/ethnic composition of the schc 1% American Indian or Alaska Native

10 % Asian

20 % Black or African American

1 % Hispanic or Latino
0 % Native Hawaiian or Other Pacifislande

62 % White

6 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 2.0 school year: 0%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2009 until| O
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2009 1
until the end of the school year.

(3) Total of all transferred students [sum of
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2009

(5) Total transferred students in row (3) 0.00
divided by total students in row (4). '

(6) Amount in row (5) multiplied by 100. C

1

206

8. Percent limited English proficient students in sictool: 0%
Total number of limited English proficient studemighe school: 0
Number of languages represented, not includingigmgl 0

Specify languages:



11PV102

9. Percent of students eligible for free/reduced-gticeals: 3%
Total number of students who qualify: 6

If this method does not produce an accurate estiofahe percentage of students from low-
income families, or the school does not participatide free and reduced-priced school meals
program, supply an accurate estimate and explainthe school calculated this estimate.

10. Percent of students receiving special educatioricsss. 2%
Total number of students served: 4

Indicate below the number of students with disaegiaccording to conditions designated in
the Individuals with Disabilities Education Act. Dot add additional categories.

0 Autism 0 Orthopedic Impairment
_O Deafness _O Other Health Impaired
—O Deaf-Blindness —4 Specific Learning Disability
_O Emotional Disturbance _48peech or Language Impairment
_O Hearing Impairment _OTraumatic Brain Injury

Visual Impairment Including

0 Mental Retardation )
Blindness

0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time
Administrator(s) 1 0
Classroom teachers 10 0
Special resource teachers/specic 3 3
Paraprofessionals 0 3
Support staff 0 7
Total number 14 13

12. Average school student-classroom teacher rativjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 211
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13. Show the attendance patterns of teachers and ssuaen percentage. Only high schools need to
supply graduation rates. Briefly explain in the &®tection any student or teacher attendance rates
under 95% and teacher turnover rates over 12%lacaétions in graduation rates.

200920102008200¢/20072008/20062007/20052006

Daily student attendance 97% 97% 97% 97% 97%
Daily teacher attendance 99% 99% 99% 99% 99%
Teacher turnover rate 8% 8% 29% 8% 21%

High school graduation re % % % % %

If these data are not available, explain and pmvihsonable estimates.

In the 2005-2006 school year, three teachers detiveo full time and one part time). In the 2007-
2008 school year, three full time teachers resigtwea of them to care for ailing elderly parenfche
third teacher left to pursue an administrative fasi

14.For schools ending in grade 12 (high schools): Sivbat the students who graduated in Spring 2010
are doing as of Fall 2010.

Graduating class size:

Enrolled in a 4-year college or university %
Enrolled in a community college %
Enrolled in vocational training %
Found employment %
Military service %
Other %
Total 0%



PART |1l - SUMMARY 11PV10;

Established in 1956 in Windsor, Connecticut, S&abriel School offers a quality Catholic education
a culturally diverse body of students from Kindetga to Grade Eight. The entire Saint Gabriel Sthoo
community is dedicated to and lives each day theaanission:

Saint Gabriel School provides a strong moral, spiritual and academic foundation within a nurturing
environment which enables students to reach their highest potential. Recognizing education as a
cooper ative effort among parents, teachers and students, Saint Gabriel School incorporates faith,
Catholic values, rigorous academics and technology in the learning process. Saint Gabriel School
encourages its students to have a commitment to the well-being of family, church, and community, and
shapes students into problem-solvers within a global society.

Saint Gabriel School welcomes all students regasddé social, economic, racial, religious or ethnic
background. The majority of students are resideh¥indsor, Connecticut; however, students from
eight other cities and towns complete this schoatmunity. Over 3,000 students have graduated from
Saint Gabriel School to join the world communitacEd with personal, professional and spiritual
challenges as adults, their successes and achieteare a testament to their fundamental education
received at Saint Gabriel School. Several studemtshe second generation of their families to be
educated at the school. The expectations of theoseimd parents continue to foster excellence in
education in a safe environment with the integratibfaith and values in the students’ learning
experiences.

As educators, Saint Gabriel teachers are deditatéeveloping the whole child. Every effort is made
establish a positive rapport between teachers tadgsts rooted in mutual trust and confidence. As a
result, a positive self-image is fostered in thelshts and results in spiritual growth, academic
achievement, and confident social interactions.

Knowledge is imparted within the context of a tezreled environment grounded in the Archdiocese of
Hartford’s standards-based curriculum. Saint GalSchool offers its students high quality academic
programs that emphasize both traditional and copteany methods. Instruction is differentiated sat th
all students can be successful. A resource tedslasmilable to help classroom teachers with sttgden
who need remedial reinforcement as well as addallecige. In addition to the traditional core
curriculum of religion, language arts, readingrhtieire, mathematics, science/health, and socidiestu
students are enriched with Spanish, physical etugart, music, chorus/select choir, and band.
Technology is integrated into classes throughoaitctirriculum as students become proficient in word
processing, Publisher, PowerPoint presentationsglESpreadsheets and creating web pages. Other
educational opportunities for student participaiieeciude the annual science fair and oration cantes
book club, art club, Mad Science and the monthhost newspaper.

Saint Gabriel School provides ample opportunitegsstudents to embrace diversity and become
responsible citizens. The Guardian Angel and Boo#dy Programs pair younger and older students in
the school together in academic and social relsiiqus. The school is very active in charitable and
outreach programs such as the local food/fuel ledfickts, volunteer fire fighters, Covenant to Camed
the Fidelco Guide Dog Foundation. Support of heaitiatives has included visits to local nursing
homes and fundraising efforts for charities whamifies are directly affected by health challengas.a
wider scale, Saint Gabriel School has particip&tegdperation Rice Bowl and the Holy Childhood
Association Global Communities.

The dedicated teachers at Saint Gabriel Schodtate certified and regularly participate in prefesal
development programs. The principal and teacheet mesmall groups according to grade levels on a
biweekly basis to ensure student needs are bengsskd and to provide continuity as students roave
to the next grade level. Saint Gabriel School medited by the New England Association of Schools
and Colleges.



PART IV - INDICATORS OF ACADEMIC SUCCESS 11PV10

1. Assessment Results;

In March of each year at Saint Gabriel School, sttlin grades three through seven are administieeed
lowa Tests of Basic Skills (ITBS) in order to assstudents’ basic knowledge of specific skills. The
ITBS is a nationally-normed series of assessmentthé disciplines of mathematics
(concepts/estimation, problem solving and datapnétation and math computation), reading
(comprehension and vocabulary), language artslifggetapitalization, punctuation, usage and
expression), sources of information (maps and diagr reference materials), as well as science, and
social studies. In third grade, separate subtestadministered that assess students’ listenirig skid
word analysis abilities. In fifth and seventh grastedents additionally take the Cognitive Abikti€est
(CogATSs) that assesses thinking skills (verbal ngjtetive and nonverbal).

Saint Gabriel School subscribes to the Interad®igsults Manager (iRM) software provided by its
publisher, Riverside Publishing. This software desleachers and administrators to closely exataiste
results to better design specific student goalsmxe patterns to determine broad school goalstand
assess overall school programs. The results frd% [3erve three purposes. First, the results acttose
disaggregate data for each student to determiaévuelareas of individual strengths and

weaknesses. Second, the results enable teacheoskt@ollaboratively to set instructional goalsn#iy,
data compiled using iRM enables teachers, witra#sgstance of the principal, to establish student
longitudinal trends and to monitor student yeay¢a+ growth. In addition, the results provide
information that is helpful in determining learniabjectives and procedures, choosing instructional
materials, and creating an effective learning emmment. After analyzing each student’s performance,
teachers are able to tailor their instruction teetribe needs of all students.

For the last five years Saint Gabriel School's esdrave been exceptional. In all areas of reading,
students in grades three through seven attainegdssabove the 85th percentile. In mathematicsgesiisd
in grades three through seven attained scores abe&5th percentile with the exception of year@00
when math scores for grade seven students dippbe ®ilst percentile. At that time it was deteeqin
that math computations, particularly in areas oftiplying and dividing fractions and decimals, were
significant areas of weakness. Using this datatedhehers and the administrator developed schatg-wi
goals and grade level expectations that would eséhatudents’ math computation skills and enable
students to transfer those skills to all other reatatical areas and content areas. In 2007, students
back on track and data showed significantly stromggsults school wide.

Careful examination of testing data is part of kesand administrator collaborative work throughtet
year. For example, when examining ITBS test scanelscriterion-based student data, it was observed
that scores had a tendency to drop in both mathesretd reading in the sixth grade

consistently. Careful analysis determined this duwes to a significant percentage (20%) of studemis w
transition out of Saint Gabriel School after gréige and an influx of new students who enter Saint
Gabriel School in grade six for the middle schaedng. In response to this trend, teachers creatsd g
that differentiated instructional strategies tangreach student to the same high level of expecisti
Saint Gabriel holds for all students.

This past spring of 2010, students’ scores in thasaof reading and mathematics have exceededthe 8
percentile. Grade three students scored in tHep@6centile in reading and the"dercentile in math;
grade four students scored in th&8°g®rcentile in reading and the"®ercentile in math; grade five
students scored in the'®Bercentile in reading and the"d@ercentile in math; grade six students scored
in the 98" percentile in reading and the"9gercentile in math; and grade seven students diothe 95'
percentile in reading and the"™dgercentile in math, a growth from their sixth gratores of the 92



percentile in reading and the*dgercentile in math. These overall results distisigBaint Gabriel School
as a proud, high performing school

2. Using Assessment Results:

Saint Gabriel School’s mission of academic exceliemegins with a thorough evaluation of

assessments. This includes formal assessmentrdatdife lowa Test of Basic Skills, the Cognitive
Abilities Test, and the Gates-MacGinitie ReadingtTiesed in kindergarten, grade one and grade two as
well as regular and on-going formative and sumneadissessments. Scores are reviewed on an individual
class, and school-wide basis to analyze strengithsvaaknesses in specific areas. Students in grades
seven and eight are placed into ability-based maihps (Algebra or Pre-Algebra) depending upon
previous years’ data, report cards and teachenme@mdations. In grades one through six, studeats ar
given challenge or reinforcement work based upafopaance and ability. For reading, differentiated
instruction takes place using leveled libraries amall groups in grades one through five. Challemge
reinforcement work is given to students in gradas thirough eight based upon performance and ability

The principal and teachers meet in small groupsrddag to grade levels on a regular basis to ensure
student needs are met. After analyzing resultemmhél assessments, teachers work together to ¢galua
each curricular area in order to formulate speaifstructional goals for their class as well asosth

wide. For example, if a number of grade levels sddow on math computation, then as a school tlaé go
would be to give review worksheets or timed comporetests to improve the students’ skills in that
specific area. The Archdiocese of Hartford’s stadsidbased curriculum is implemented taking into
consideration individual assessment data.

Also, assessment results are used in Private S&8wmpeice Plans and 504 Plans to improve student
learning and teaching. Through team meetings art@mmendations, accommodations are made in the
classroom. Examples include preferential seating-an-one tutoring, repetition of directions, and
support whenever needed in the curriculum and dadayo

Finally, through the use of formal assessment &aat Gabriel School provides accelerated as agell
remedial instruction based on the needs of theestsdThe goal is to make available a challenging
curriculum, which meets the needs of all studénsgiring them to become life-long learners.

3. Communicating Assessment Results:

Saint Gabriel School provides formal and informadraues and processes for effective and prompt
communication between the school, home, and therzonty. Through open houses, newsletters, a
monthly calendar of events, a mass communicatiem@land email system, parent-teacher conferences,
and a student handbook, the administration, faauity staff keep the families of the school comnyunit
informed. Teachers and staff are always accesildegh their school email and are receptive to
parental inquiries. Some teachers produce individaasroom newsletters and all teachers have an
individualized web page where they can post upcgrairents or due dates as well as daily homework
assignments. The school’s website offers infornmagibout the school, its programs, and assessment
data. In addition, a link is available on the wébshat allows parents to view their child’s praggand

daily homework assignments.

The ITBS is administered each spring as a nornreateed assessment that provides data regarding
students’ relative areas of strength and weakresseh as vital information regarding school
programs. This data is one component that driviesdaoals and initiatives for improvement. At e
of February every year, a letter is sent home éqotirents of students in grades three through seven
explaining what the ITBS assesses and when itheithdministered. When the school receives the test
results later in the spring, the ITBS test resaiitsig with explanatory Student Profiles are malilethe

to parents. This mailing includes a letter from piiecipal explaining how the test results are

used. Individual results are further clarified thgh parent-teacher conferences, if needed.



Grade equivalent growth charts are produced fon ekass to analyze the yearly gain for each

subtest. These charts are published in Saint Gatmenthly newsletter with a narrative to help lwihe
analysis of the data. The interpretation of thesevth charts are explained to the School Boardthed
Home and School Association by the principal. Iditdn, the data on these growth charts are digtliss
with the faculty along with the other data analyskEthe test results.

Saint Gabriel School publishes overall grade edenta and percentiles of the school in local newspa
and the local church bulletins to emphasize the@wéc excellence provided by the school. Overall
grade equivalents and percentiles for each clasgabith an explanatory narrative are posted on the
school’s website.

4. Sharing Lessons L earned:

Saint Gabriel School is proud of its accomplishmaemtd often seeks to share its successes. SairielGab
School welcomes teachers, administrators, parentsglunteers from other Catholic or local public
schools who wish to observe or get specific infaramaon any aspect of our school program. For
example, teachers from other schools have obsetasdes at Saint Gabriel School and volunteers from
another Catholic school observed how the Sainti€aBchool library was updated from a manual to a
computerized record-keeping system. In additiomtSaabriel School was one of the first in the
Archdiocese of Hartford to convert to an electragiade book and report card format, lesson planner,
and school administrative system. Saint Gabrieb8kcbpened its doors to numerous other schools to
offer advice on set-up and proper usage of therel@ic system and hosted workshops for teachens fro
other Archdiocesan schools.

Another method Saint Gabriel School employs isisgawith colleagues at professional development
conferences and professional learning communitiasdccur regularly during the school year. The
purpose of these district-wide meetings of admiaists and teachers is to share ideas, best mactind
successes with other schools. Furthermore, theipahattends bimonthly meetings with district
principals where ideas and best practices are cancatied.

The Office of Catholic Schools has a comprehens®iasite with a monthly newsletter where school
accomplishments are highlighted. In addition tariternal communication, Saint Gabriel School keeps
the parish and nearby community informed of its¢s@nd accomplishments through local church
bulletins and newspapers. Saint Gabriel Schoohhasbsite that offers information about the schiv®l,
programs, and upcoming events. This website femneers, school and student accomplishments, as well
as classroom websites where student projects ardseare celebrated. Each serves as a medium to
report the successes on school-related endeavors.

If awarded Blue Ribbon School status, Saint Gal8aool will be honored to have the opportunity to
announce this distinction. With great pride, thieast will display the Blue Ribbon on the schookstér-

head, brochures, website, and other publicatiohfAhe above-mentioned communication mediums
will be utilized to publicize the tribute and thistthguishing characteristics that brought the stho this

stage. The school also recognizes having this hmeans Saint Gabriel School has the responsikality
continue its high standards of academic excellence.
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PART V - CURRICULUM AND INSTRUCTION 11PV10Z

1. Curriculum:

Saint Gabriel School presents a challenging acadeunriculum that allows each student to reactohis
her highest potential. The core curriculum is rated by the Archdiocese of Hartford standards-based
curricula, consisting of religion, language artd apading, mathematics, science/health, socialesud
and Spanish. The core curriculum is supplement#danst, music, and physical education. Computer
technology is built into the curriculum in all sebf areas. Across the curriculum, emphasis is glaoe
flexibility that is sensitive to and focused on thdividual needs of the child. Students move alang
continuum as the mastery of skills and concepgsigeved.

The religion program recognizes the uniquenesswdh ehild and instills a sense of belonging to fami
home, school, church, and community. Lessons igioel teach students not only the Gospel message,
but how to apply it in the classroom and live itle wider community. Students learn firsthand tow
live a life of service to God by participating ioh®ol-wide community service projects that extemd t
local organizations as well as to the greater dlobamunity.

The language arts curriculum objectives focus oreligping all aspects of written and oral language a
communication, from spelling, usage, and basic mmeidis of English grammar to writing research papers
using primary and secondary sources. Various fafmgiting styles are explored and practiced
throughout the continuum, with emphasis on partgpech, sentence structure, paragraph construction
and overall composition.

The reading curriculum focuses on exposing studersswide variety of reading genres. Lower grade
level students develop skills that build readinguaiacy and fluency, and learn comprehension siegeg
in order to create reading independence. In additipper grade students utilize critical thinkimgia
analysis skills, responding to literature on a pe&s level and ultimately developing a lifelong éoof
reading. The texts are supplemented with novels$ deging the year, guiding students through higher
level thinking by connecting themes, settings, emaracterizations.

In mathematics, basic computational skills are lthagd applied to everyday problem solving at each
grade level. At the lower grade levels, a varidtieaching methods are implemented to enable every
student to learn, practice, and master elementati concepts. Manipulatives, computer games, small
group instruction, and one-on-one reinforcemenuasgl. At the upper grade levels, classroom
instruction is differentiated based on ITBS sca@med academic aptitude. At the higher levels, stisden
excelling in math will cover Algebra 1 topics. Fal middle school students, math lab meets once per
week, teaching real-world applications to concégasned.

The science/health curriculum covers a wide varétypics within the earth, life, and physical
sciences. Students at every grade level have artopity to learn through hands-on experimentation,
where the scientific method is introduced and ptd practice. To further enrich the science cufucy a
school-wide annual science fair is conducted. Rinst second place winners, in seventh and eighth
grade, advance to the state competition. Middi@alcstudents are additionally given the respotisibi
of raising Atlantic salmon from egg to fry stagalminating with the release of the salmon into a
tributary of the Connecticut River.

The social studies curriculum directs the develapnoé students in their responsibilities as citizen
ensuring understanding as members of the globaimority. A broad range of topics is covered, with
primary emphasis on United States history, worsddny, and geography. Social studies units present
lessons for enrichment and understanding of a skvarray of cultures.
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Spanish instruction is given once a week to stigdengrades one through five and four times perkwee
for all middle school students. The curriculum asvweocabulary, structure, conversation, and culture
Students also celebrate the cultural diversithedchool by organizing a Culture Night to showdase
customs and food of their own heritage. Saint Ghl®thool is in compliance with the NCLB-BRS
program.

Art, music, and band are integral parts of theiculum. All grades have art and music instructiache
week. In art, students are exposed to a wide yapighpproaches for personal expression to comratmic
ideas, feelings, and knowledge through their asiges. Through music education, each student léarns
grow as an independent musician and cultivatesugjir exposure and self-discipline, vocal and
instrumental skills. In third grade, students atedduced to the recorder. In grades four throughte
students can participate in band. Students als@ipate in regional bands. All students perforntvio
school concerts each year.

Through physical education, children learn howdodme physically fit in an enjoyable, healthy
environment where structure and guidance are pedvidr all participants. All students participate i
physical education classes once a week for theegygar. Team play, good sportsmanship, and a $fnse
individual success are the goals of the physicatation curriculum.

2. Reading/English:

Saint Gabriel School's elementary reading currigufollows the Archdiocese of Hartford's standards-
based curriculum, starting with a strong foundafmrthe beginning readers, followed by developnwdnt
skills, leading to an independent respect of readiio ensure that the curriculum demonstrates oty
from year to year, Saint Gabriel School utilizes #ame basal reading or literature anthology series
within the primary, intermediate, and middle schiegkls. Book series are chosen from an approged li
that follows the Archdiocesan guidelines which @igned with national standards.

The kindergarten program concentrates on buildifigrabase of letter and phonemic

awareness. Lessons build confidence and expeneiticéhe written language. As students begin talyea
opportunities are given to experiment with orakliag and comprehension through teacher read-alouds,
ability leveled small reading groups, and listeniegters. In first through fifth grades, the regdéeries
uses authentic literature to build upon skills atrdtegies year to year. In the primary gradeshigiso
decoding/encoding strategies, and vocabulary dpuedot are enhanced with a separate workbook and
leveled trade books. Accessing background knowleglsjag graphic organizers, and question/answer
discussions are ways comprehension is increaselde fourth and fifth grades, comprehension stiateg
are integrated in all subjects. As students aclserceess in reading and in comprehension, they find
pleasure in reading and are further motivated ad.r&tudents make personal connections to litexatsir
they are introduced to all genre areas. In middimsl, students explore all literary types, inchgli
poetry, drama, novels, and short stories. Studengsitive writing reflects these themes in litera&lgo,
vocabulary enrichment is a focus using a sepagateAcross all grades, small groups, written laggy
and question/ answer discussions aid in assesamdtitelp to develop fluency and comprehension.

In addition to the core curriculum, the school hesgrams infused throughout the grades to enhance
reading growth. Kindergarten and third graders, fétidand first graders meet weekly for “book
buddies,” where older students read to youngersiisdand participate in comprehension

activities. Technology is incorporated throughdwt grade levels as students explore authors and
backgrounds of both fiction and nonfiction writingsbuild knowledge and improve comprehension as
they create web pages or projects using PubliStinerreading curriculum encourages enjoyment in
reading and provides essential skills needed fmiees to gather, understand, and use informatioa fo
lifetime of learning.
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3. Mathematics:

Saint Gabriel School’'s mathematics curriculum fatbathe Archdiocese of Hartford’'s standards-based
curriculum. To ensure that the curriculum demoniegr@ontinuity from year to year, Saint Gabriel &dh
utilizes the same book series in mathematics fadédgarten to grade five. The middle school leeeks
is the same series used in the Archdiocesan higtosto which Saint Gabriel is a feeder school.olBo
series are chosen from an approved list that falthe Archdiocesan guidelines which are aligned wit
national standards.

The standards for mathematics instruction, withetheeption of Algebra 1, in the Archdiocese of
Hartford contain five strands: (1) number theostjreation, and operations; (2) algebra patterns and
functions; (3) geometry; (4) measurement; (5) dai@ysis, statistics, and probability. Benchmdoks
kindergarten through grade eight mathematics etturcatclude proficiency with whole numbers,
fractions (including decimals and percents), antiqadar aspects of geometry and measurement.

In mathematics, basic computational skills and y@pplthese skills to everyday problem solving are
taught at every grade level. For kindergarten thhograde eight, a variety of teaching methods aegl u

to enable every student to learn, practice, andanhasic math concepts, including use of manipdaf
math worksheets, computer games, small group ictginy portable interactive white board, and one-on
one reinforcement. For grades seven and eighsrdas instruction is differentiated based on ITBS
standardized test scores and academic aptitudelekated instruction is provided for advanced stigle
to take Pre-Algebra in grade seven and Algebragtade eight. Students who take Algebra 1 quabify t
take geometry when they begin high school. Fomadidle school students, an additional math lab seet
once per week, teaching real-world applicationshsas budgeting and finances, and creating and
tracking a mock stock portfolio.

Significant moral decisions require the technigofgsroblem solving learned in a strong mathematics
curriculum. By its nature, mathematics promotesciaigand abstract thinking. Knowledge of
mathematical processes and skills is the tool rietmsolve problems and construct valid arguments i
other disciplines. By providing a strong mathenatfoundation for students, Saint Gabriel Schodpée
shape students into problem-solvers within a glsbalety.

4. Additional Curriculum Area:

The entire school is networked and the Internavélable from any computer in the school. Each
faculty, staff, and student has a unique usernarnagton to the computers. All faculty and stafida
unique password to access their account while stad not need passwords to access their accounts.
Teachers may request a time for the lab by askiegdmputer science specialist to put their namiaen
schedule for a certain time and day.

The school has an academic technology plan an@g@uoes in place to assure that teachers and the
technology specialist have a leading role in plagriihe use of technology in all lessons. A teacher
training session is scheduled at Saint Gabriel Slaipaarterly just prior to each new curriculum unit
technology. This is in place to assist the teactisthe curriculum integration and to ensure etffe
delivery of the technology objectives throughouthegrade level.

Saint Gabriel School employs tBehool Technology Program which provides the school with a
technology scope and sequence that identifies 3d@tearning objectives in ten different technology
areas including: word processing, databases, gralg@sign, operating systems, Internet, spreadsheets
Desktop Publishing, Multimedia, keyboarding, andd/fage design. These literacy objectives establish
the framework for the technology program that eesuine integration continuity as students move from
grade to grade. All curriculum units exceed thétetogy requirements of the Archdiocese of Hartford
and the State of Connecticut. T&&hool Technology Program curriculum is developed to enhance
academic subject areas including language art$amttics, sciences, and social studies. It has a
Technology Resource Center that provides studeithsindividual technology web pages loaded with all
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the tools they need to successfully develop intedgreechnology projects. The Technology Resource
Center contains an electronic student portfolistave each student’s integrated technology pragjects
research tools with over 1,800 of the world’s tdp@ational websites, and tools which include wgitin
guides.

In addition, some teachers have clusters of net@ebdomputers in their classrooms to use as part of
group work to reinforce topics using specific saftesor websites. Saint Gabriel School also has a
wireless Mimio (portable interactive white boardpa#able for teachers to use as part of their ctesa
instruction.

5. Instructional M ethods:

Saint Gabriel School differentiates instructiontégching effective instructional strategies thataste
essential knowledge and skills for students toktleritically and become productive moral citizenighn

a multicultural and technological society. Sainb@ea School utilizes the Archdiocese of Hartford’'s
standards-based curriculum to ensure that eackrstatkets or exceeds the expected outcomes, dnd tha
learning objectives flow seamlessly from graderedg.

Various instructional methods are used to assisiesits’ learning and stimulate creativity. By
recognizing students’ individual learning stylesl asarying developmental levels, teachers employ
different methodologies to meet the needs of atlaits. Pre-assessments are conducted to determine
prior knowledge and ability levels. Lessons aranttagiored to meet each student at his/her instoat
level. Effective instructional strategies inclutie uise of manipulatives, word walls, educational
enrichment games, behavior management plans, eii@ting instruction, cooperative learning, the us
of rubrics for evaluation, and the practical apgiion of skills learned. Technology, such as comst
Internet, PowerPoint demonstrations, interactiviéeMmoard, DVDs, and transparencies, are used f.cros
the curriculum to enhance learning. Hands-on d@#/in all subject areas also enrich learning.s€he
include play acting, debates, skits, experimentiance, illustrating and publishing books, jashame

a few. Also, interesting and relevant field trigfeo hands-on learning in the areas of sciencdakoc
studies, and literature. In the upper grades, harieis used to reinforce information presentediass

as well as to review and respond to basic questidhg goal is to utilize a collection of best frees
strategically employed to maximize learning.

The needs of each individual student are addreeseedariety of ways. If a student is diagnosecdvait
specific learning disability, the recommendatioh®dvate School Service Plans and 504 Plans are
incorporated into standards-based lesson planmingifying lessons and applying accommodations
where needed. Students are taught in an inclusti@g. Small groups in math and reading help teeh
to improve individualized instruction in these aeahroughout the lesson planning process, staff
members employ differentiated strategies and keegnpount the instruction of the whole child.

6. Professional Development:

Saint Gabriel School faculty members are affordeti@rous opportunities each year for professional
seminars. The fundamental purpose is to providbtibaal and innovative educational programs which
enhance teacher knowledge for the benefit of Stanents.

Four times a year, the Saint Gabriel School facaiftgnds workshops provided by tBshool Technology
Programto be instructed on projects they can use to iategechnology into their curriculum. Faculty
and staff also take part in three Archdiocesan-widekshops based on the unique needs of Catholic
school teachers, including such topics as diffetypgs of assessment, writing across the curricudnd
differentiating instruction to meet individual sertt needs. In addition, teachers participate in
professional learning communities where they ate tabconfer with their peers about a wide range of
instructional ideas. Discussions include convepsatabout curriculum standards, curriculum, teabgyl
integration, differential learning, and best preesi within the classroom, focusing on excellence in
education. The professional learning communitiesdgsigned to analyze student work and data, discus
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and collaborate on effective teaching strategied,raonitor student progress. This practice keeps th
faculty abreast of effective teaching methods.is Bifso serves to identify areas of relative stilengnd
weaknesses for the school.

In addition to utilizing internal sources for presonal development, teachers are encouragecetmatt
professional development workshops outside thedcNational and state educational organizations
provide the teachers with opportunities to leaomfrand network with teachers from around the cquntr
These experiences serve to improve individual ethrea skills and afford them time to attend toithe
individual goals set each year. Teachers that htteeded seminars and workshops are asked to share
newly acquired knowledge with the faculty. In thiay, the entire faculty benefits from each profesal
development experience.

Faculty members are also encouraged to continuredtiecation at local colleges or participate itiran
courses. Their continued quest for learning endinegoal of having highly qualified teachers ana
Gabriel School. Exposing teachers to new ideasantinual growth opportunities affords the studexits
Saint Gabriel School with the best possible exampfdoecoming lifelong learners.

7. School Leadership:

Saint Gabriel School is governed by the Archdioad#ddartford. The Archbishop of Hartford, as
indicated in Canon Law, has primary responsibaityl authority for Catholic schools and for the ek
and practices of the schools within this jurisaintiThe Superintendent of Schools is appointedby t
Archbishop and represents him in all school maiterghich the Archbishop does not act personalhe T
Superintendent is responsible to the Archbishopfanthe general administration and supervisiothef
schools within the Archdiocese.

The pastor has overall responsibility for the gagshool including the implementation of diocesan
policies regarding schools. The pastor is resptm$il hiring, on recommendation of the principal,
gualified staff for the school in accordance whh policy of the Archdiocese. As the administratiothe
school, the principal is responsible for carrying school policies of the Archdiocese and develgpin
regulations, programs, and procedures to impletfenpolicies. The principal works collaboratively
with the faculty, parents, Home and School Assamiatand the School Board. The school and family
work together by promoting student success in anconity of faith.

The communication between the principal and théopa®ncerning school issues occurs on a regular
basis. The principal is responsible for writing aniating the student handbook in order to comnaieic
the school’s expectations to parents and studeatalty and staff meet monthly with the principgal t
discuss information about programs and upcomingtsv&mall group meetings made up of primary,
intermediate, and middle school grade levels atlswteachers and the principal to communicate
concerns related to their own classes and subjeasaThis ensures that each student meets ord=sxcee
the expected performance outcomes and learningtolige from grade to grade. The principal is
responsible for contacting the Town of Windsor étphassess student needs that deal with learrsngss
and to implement the plans that are determinedsisiateachers in accommodating students.

In addition, the principal supports the ideas atteers that may expand and enhance the curriculum
through special programs, field trips, and aftdrost activities. This empowers the teachers te tak
responsibility for student achievement which hasrnb@éemonstrated by the high scores in the
standardized-test results of the students.
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PART VI - PRIVATE SCHOOL ADDENDUM 11PV10Z

1. Private school association: Catholic
2. Does the school have nonprofit, tax-exempt (503jg(atus?_Yes

3. What are the 2009-2010 tuition rates, by grade?n@anclude room, board, or fees.)
$520C  $520C $520C $520C $520C  $520C

K 1st 2nd 3rd 4th 5th
$520C $520C $520C $520C $0 $0
6th 7th 8th 9th 10th 11th
$0 $0
12th Other

4. What is the educational cost per student? (Schaddgéxt divided by enrollment) $5714
5. What is the average financial aid per student?0$11

6. What percentage of the annual budget is devotedholarship assistance and/or tuition reduction?
16%

7. What percentage of the student body receives sdiitaassistance, including tuition reduction? 79%
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PART VIl - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: 3 Test: ITBS
Edition/Publication Year: 20( Publisher: Riverside Publishi Scoregeported as: Percentil
2009-201C| 2008-200¢ | 2007-2008 | 2006-2007 | 2005-200€

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Average Score 84 85 83 83 85
Number of students tested 26 21 22 26 23
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES:
11PV102
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: 3 Test: ITBS
Edition/Publication Year: 20( Publisher: Riverside Publishi Scores reported as: Percent

2009-2010C| 2008-200¢ | 2007-200€ | 2006-2007  2005-2006

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Average Score 81 76 81 83 82
Number of students tested 26 21 22 26 23
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES:
11PV102



STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: 4 Test: ITBS
Edition/Publication Year: 20( Publisher: Riverside Publishi Scores reported as: Percent
2009-201C| 2008-200¢ | 2007-2008 | 2006-2007 | 2005-200€

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Average Score 85 84 91 85 91
Number of students tested 20 21 22 23 26
Percent of total students tested 100 100 100 0 10 100
Number of studnts alternatively asses: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES:
11PV102



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: 4 Test: ITBS
Edition/Publicgion Year: 200: Publisher: Riverside Publishi Scores reported as: Percent
2009-201C| 2008-200¢ | 2007-2008 | 2006-2007 | 2005-200€

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Average Score 76 84 88 85 90
Number of students tested 20 21 22 23 26
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES:
11PV102



STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: 5 Test: ITBS
Edition/Publication Year: 20( Publisher: Riverside Publishi Scores reported as: Percent
2009-201C| 2008-200¢ | 2007-2008 | 2006-2007 | 2005-200€

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Average Score 80 88 81 92 87
Number of students tested 27 21 24 26 23
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES:
11PV102



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: 5 Test: ITBS
Edition/Publication Year: 20( Publisher: Riverside Publigig Scores reported as: Percent
2009-201C| 2008-200¢ | 2007-2008 | 2006-2007 | 2005-200€

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Average Score 84 88 82 94 89
Number of students tested 27 21 24 26 23
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES:
11PV102



STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: 6 Test: ITBS
Edition/Publication Year: 20( Publisher: Riverside Publishi Scores reported as: Percent
2009-201C| 2008-200¢ | 2007-2008 | 2006-2007 | 2005-200€

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Average Score 75 73 85 81 82
Number of students tested 18 20 21 22 15
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES:
11PV102



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: 6 Test: ITBS
Edition/Publication Year: 20( Publisher: Riverside Publishi Scores reported as: Percent
2009-201C| 2008-200¢ | 2007-2008 | 2006-2007 | 2005-200€

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Average Score 79 75 90 84 84
Number of students tested 18 20 21 22 15
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asses 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES:
11PV102



STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: 7 Test: ITBS
Edition/Publication Year: 20( Publisher: Riverside Publishi Scores reported as: Percent
2009-201C| 2008-200¢ | 2007-2008 | 2006-2007 | 2005-200€

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Average Score 75 84 76 86 67
Number of students tested 20 22 23 12 20
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES:
11PV102



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: 7 Test: ITBS
Edition/Publication Year: 20( Publisher: Riverside Publishi Scores reported as: Percent
2009-201C| 2008-200¢ | 2007-2008 | 2006-2007 | 2005-200€

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Average Score 77 92 82 90 80
Number of students tested 20 22 23 12 20
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES:
11PV102



