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	PART I - ELIGIBILITY CERTIFICATION 
	11NY15 


The signatures on the first page of this application certify that each of the statements below concerning the school’s eligibility and compliance with U.S. Department of Education, Office for Civil Rights (OCR) requirements is true and correct.  

1. The school has some configuration that includes one or more of grades K-12.  (Schools on the same campus with one principal, even K-12 schools, must apply as an entire school.)

2. The school has made adequate yearly progress each year for the past two years and has not been identified by the state as "persistently dangerous" within the last two years.

3. To meet final eligibility, the school must meet the state's Adequate Yearly Progress (AYP) requirement in the 2010-2011 school year.  AYP must be certified by the state and all appeals resolved at least two weeks before the awards ceremony for the school to receive the award.

4. If the school includes grades 7 or higher, the school must have foreign language as a part of its curriculum and a significant number of students in grades 7 and higher must take the course.

5. The school has been in existence for five full years, that is, from at least September 2005.

6. The nominated school has not received the Blue Ribbon Schools award in the past five years: 2006, 2007, 2008, 2009 or 2010.

7. The nominated school or district is not refusing OCR access to information necessary to investigate a civil rights complaint or to conduct a district-wide compliance review.

8. OCR has not issued a violation letter of findings to the school district concluding that the nominated school or the district as a whole has violated one or more of the civil rights statutes. A violation letter of findings will not be considered outstanding if OCR has accepted a corrective action plan from the district to remedy the violation.

9. The U.S. Department of Justice does not have a pending suit alleging that the nominated school or the school district as a whole has violated one or more of the civil rights statutes or the Constitution’s equal protection clause.

10. There are no findings of violations of the Individuals with Disabilities Education Act in a U.S. Department of Education monitoring report that apply to the school or school district in question; or if there are such findings, the state or district has corrected, or agreed to correct, the findings.

 

	PART II - DEMOGRAPHIC DATA 
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All data are the most recent year available. 
DISTRICT

	1. 
	Number of schools in the district: 
	21 
	 Elementary schools 

	  
	(per district designation) 
	6 
	 Middle/Junior high schools 

	
	0 
	 High schools 

	
	0 
	 K-12 schools 

	
	27 
	 Total schools in district 

	

	2. 
	District per-pupil expenditure: 
	14052 
	


SCHOOL (To be completed by all schools)

	3. 
	Category that best describes the area where the school is located:   
	Suburban with characteristics typical of an urban area 

	  


	4. 
	Number of years the principal has been in her/his position at this school: 
	7 

	  


	5. 
	Number of students as of October 1, 2010 enrolled at each grade level or its equivalent in applying school: 

	  

	  
	Grade 

# of Males 

# of Females 

Grade Total 

# of Males 

# of Females 

Grade Total 

PreK 

24 

29 

53 

  

6 

0 

0 

0 

K 

65 

74 

139 

  

7 

0 

0 

0 

1 

65 

73 

138 

  

8 

0 

0 

0 

2 

65 

67 

132 

  

9 

0 

0 

0 

3 

71 

59 

130 

  

10 

0 

0 

0 

4 

70 

65 

135 

  

11 

0 

0 

0 

5 

72 

50 

122 

  

12 

0 

0 

0 

Total in Applying School: 

849 
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	6. 
	Racial/ethnic composition of the school: 
	1 
	% American Indian or Alaska Native 

	  
	63 
	% Asian
	

	  
	2 
	% Black or African American 
	

	  
	8 
	% Hispanic or Latino 
	

	  
	0 
	% Native Hawaiian or Other Pacific Islander 
	

	  
	25 
	% White 
	

	  
	1 
	% Two or more races 
	

	  
	  
	100 
	% Total 
	


Only the seven standard categories should be used in reporting the racial/ethnic composition of your school. The final Guidance on Maintaining, Collecting, and Reporting Racial and Ethnic data to the U.S. Department of Education published in the October 19, 2007 Federal Register provides definitions for each of the seven categories.

	7. 
	Student turnover, or mobility rate, during the 2009-2010 school year:   
	14% 

	  
	This rate is calculated using the grid below.  The answer to (6) is the mobility rate.
  

	(1) 

Number of students who transferred to the school after October 1, 2009 until the end of the school year. 

68 

(2) 

Number of students who transferred from the school after October 1, 2009 until the end of the school year. 

42 

(3) 

Total of all transferred students [sum of rows (1) and (2)]. 

110 

(4) 

Total number of students in the school as of October 1, 2009 

799 

(5) 

Total transferred students in row (3)
divided by total students in row (4). 

0.14 

(6) 

Amount in row (5) multiplied by 100. 

14 




	  

	8. 
	Percent limited English proficient students in the school:   
	9% 

	  
	Total number of limited English proficient students in the school:   
	72 

	  
	Number of languages represented, not including English:   
	5 

	  
	Specify languages:  

Spanish, Chinese, Russian, Urdu, Haitian
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	9. 
	Percent of students eligible for free/reduced-priced meals:   
	57% 

	  
	Total number of students who qualify:   
	489 

	  
	If this method does not produce an accurate estimate of the percentage of students from low-income families, or the school does not participate in the free and reduced-priced school meals program, supply an accurate estimate and explain how the school calculated this estimate. 
	

	

	10. 
	Percent of students receiving special education services:   
	9% 

	  
	Total number of students served:   
	76 

	  
	Indicate below the number of students with disabilities according to conditions designated in the Individuals with Disabilities Education Act. Do not add additional categories. 

1 

Autism 

0 

Orthopedic Impairment 

0 

Deafness 

12 

Other Health Impaired 

0 

Deaf-Blindness 

20 

Specific Learning Disability 

0 

Emotional Disturbance 

39 

Speech or Language Impairment 

2 

Hearing Impairment 

0 

Traumatic Brain Injury 

0 

Mental Retardation 

0 

Visual Impairment Including Blindness 

0 

Multiple Disabilities 

0 

Developmentally Delayed 


	

	  

	11. 
	Indicate number of full-time and part-time staff members in each of the categories below: 
	

	  
	Number of Staff 

Full-Time 

Part-Time 

Administrator(s)  

2 

0 

Classroom teachers  

36 

6 

Special resource teachers/specialists 

13 

0 

Paraprofessionals 

8 

0 

Support staff 

28 

0 

Total number 

87 

6 



	  

	12. 
	Average school student-classroom teacher ratio, that is, the number of students in the school divided by the Full Time Equivalent of classroom teachers, e.g., 22:1:   
	25:1 
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	13. 
	Show the attendance patterns of teachers and students as a percentage. Only high schools need to supply graduation rates. Briefly explain in the Notes section any student or teacher attendance rates under 95% and teacher turnover rates over 12% and fluctuations in graduation rates. 

	
	  

2009-2010 

2008-2009 

2007-2008 

2006-2007 

2005-2006 

Daily student attendance 

96% 

95% 

96% 

96% 

96% 

Daily teacher attendance 

96% 

95% 

96% 

96% 

96% 

Teacher turnover rate 

10% 

6% 

6% 

16% 

14% 

High school graduation rate 

% 

% 

% 

% 

% 



	
	If these data are not available, explain and provide reasonable estimates.

School Year 2005/2006 had 3 teachers take a study sabbatical, and 2 teachers retire, and 3 teachers go out on a maternity leave.
School Year 2006/2007 had 3 teachers retire, 4 teachers take positions in other schools and 3 teachers go out on a maternity leave.
 

	  

	14. 
	For schools ending in grade 12 (high schools): Show what the students who graduated in Spring 2010 are doing as of Fall 2010.  

	
	Graduating class size: 

  

  

Enrolled in a 4-year college or university 

% 

Enrolled in a community college 

% 

Enrolled in vocational training 

% 

Found employment 

% 

Military service 

% 

Other 

% 

Total 

0 

% 
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PS 173 is a Pre-Kindergarten - Grade 5 school serving an ethnically diverse, hard-working, education honoring population in a middle class neighborhood in Fresh Meadows, Queens. Students are often seen running up to our entrance with smiles on their faces eager to begin a new day of learning - because learning here is fun. This is so because the teachers, administration, staff, and parents comprise a school community that believes in, insists upon, and works collaboratively to provide a learning environment in which all students are challenged, encouraged, supported, and expected to make substantial progress towards personal goals. To accomplish our mission instruction is differentiated in accordance with student readiness levels, interest, and learning profiles.

PS 173 is a "triple A school"  because we have shown a sustained history of significant gains and have received a grade of "A" on NYC School Progress Reports over the three year period 2007-2010.  We have adopted a progressive educational mindset supported on-going professional development, and have enriched our curriculum by infusing the importance of good character, honor of culture, and respect for others into our literacy and assembly programs, and by dramatically expanding our music, arts and physical education programs. Decisions and actions required to accomplish our mission succeed because they involve the collaboration of our entire school community: Principal’s Cabinet, School Leadership Team, and PTA.

One milestone in which we take great pride is clearly represented by the fruits of our investment in a long term professional development program, especially in the area of balanced literacy. Currently in our fifth year of in-depth collaboration with Columbia University Teachers College, on- site literacy staff developers work with all teachers across the year through lab-site demonstrations, debriefings and individual conferences; and another Teachers College consulting data specialist focuses training on the most effective methods of analyzing and applying student data to drive instruction. Staff and administrators also attend summer institutes and ongoing workshops at Teachers College and turnkey new knowledge at faculty meetings. Furthermore, administrative led study groups investigate new and engaging methods of expanding vocabulary, conferring, and differentiating instruction. The overall results are continually elevating levels of expertise in the teaching of literacy. 

Another fond accomplishment is our English / Mandarin dual language program: only the second of its kind in the NYC public school system. Conceived to address the needs of our sizeable ELL population, and because research indicates dual language programs aid development in reading, creativity and problem solving skills, this innovative and enriching program provides English language learners and native English language speakers the opportunity to become proficient in two languages simultaneously, as curriculum is divided equally and in accordance with NY State Standards.

Although we were somewhat anxious at first, as Mandarin materials and opportunities for our teachers to collaborate with other Mandarin / English dual language teachers were scarce, through diligence and belief in its merits the program has prospered, now extending to three grade levels, as students flourish academically while learning to honor and respect cultural differences.

Parent network meetings provide parents opportunities to receive information from staff and guest speakers, share experiences and socialize. The program and students caught immediate public attention as classroom routines and singing performances have been observed by bilingual organizations and featured in newspapers and on television. Our students have even performed for the New York Mets, and are scheduled to sing and dance at the 2011 NYS Association of Bilingual Educators Conference. 

Another milestone in support of our application and our commitment to providing a well rounded education is our blossoming music and arts program. Starting from basic music and art classes, we initiated expansion beginning with a new art teacher and continuing with the creation of a social studies / drama program and an enhanced music program, and supplemented by after-school programs and a year round schedule of daytime and evening performances. In addition to the highest level of daily art, music and drama classroom instruction, our current program includes: violin lessons for grades 1-3, recorder instruction for all third graders, beginner and intermediate bands, a glee club and advanced choral group, Chinese dancing and ballroom dancing, and seasonal performances by our drama program.

Our visual arts teacher, drawing upon her professional arts background, develops skills in drawing, painting, print making, collage, sculpture, applied design and bookmaking. Her after-school set design club provides the scenery for school musical and dramatic productions. She incorporates student artwork into our school newspaper and also encourages student participation in a host of competitions. Some of the major contests our students have won include:

• NYC Department of Transportation Safety Calendar Contest
• Ezra Jack Keats Bookmaking Competition
• Annual Statewide Chinese Painting – sponsored by ALBETAC
• Arts at the Core of Research and Inquiry Project “Write a Picture, Paint a Book” 

Some of the institutions where their work has been on exhibit include:
• The New York State Governor’s Offices
• The Morgan Library & Museum in NYC
• New York University

Finally, our current art project is the construction of a “Wall of Friendship and Respect,” consisting of a student painted tile mosaic at the center of our new Children’s Garden, which will serve as a playground for Pre K- Grade 2 students scheduled for completion by Spring 2011. 
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1.  Assessment Results:

NYS English Language Arts Tests for Grades 3-5 assess standards for listening, reading and writing. Question formats include multiple choice, short response, extended response, and graphic organizers. 

NYS Mathematics Tests for Grades 3–5 assess content and process strands of New York State Mathematics. The tests cover students’ conceptual understanding, procedural fluency, and problem-solving abilities rather than assessing their knowledge of isolated skills and facts.

For the 2009-2010 school year results, the New York State Education Department raised the English language arts and math cut scores for the Basic and Proficient levels. Raising the bar in this manner has caused a statewide drop in the percent of students scoring at Proficiency levels 3 and 4. A student scoring at or above the new Basic standard (Level 2) is on track to pass the English or math Regents exam required for high school graduation. A student scoring at or above the new Proficiency standard (Level 3) is on track to earn a college-ready score on the English or math Regents examination. 
In the July 28, 2010 news release, Senior Deputy Commissioner for P-12 Education John King stated, “These newly defined cut scores do not mean that students who were previously scoring at the Proficient standard and are now labeled Basic have learned less. Rather, the lower numbers of students meeting the Proficient standards reflects that we are setting the bar higher and we expect students, teachers, and parents to reach even higher to achieve these new targets.” In New York City Public Schools, Level 3 is considered “meeting the standard” and Level 4 is considered “exceeding standards.” 

Despite the downward shift in scores on the 2009-2010 tests, Public School 173 continued to excel as compared to the New York Statewide test averages.

- On the ELA Test, the NYS average for students who scored at Levels 3 and Level 4 was 54.7%. Our average was approximately 26% higher at 80.3%. When comparing those who scored Level 4, NYS had 12%, whereas the amount of students who scored Level 4 in our school was more than double at 26%.

- On the Math Test, the NYS average for students who scored at Level 3 and Level 4 was 62.7%. Our average was almost 30% higher at 92%. When comparing those who scored Level 4, NYS had 24.7%, while the percentage of students who scored Level 4 in our school was substantially higher at 61.3%.

- On the Grade 4 Science Test, the NYS average for students who scored at Levels 3 and Level 4 was 88%. Our average was still about 5% higher at 93%. When comparing those who scored Level 4, NYS averaged 55%, as compared to the 70% of our students who scored Level 4.

In the four test years preceding 2009-2010, we had a minimum average of 90% of all students obtaining Level 3 and Level 4 on the ELA, and even higher percentages in Math. For those years, an average of 20% scored Level 4 on ELA and 66% scored Level 4 in math.

When comparing the most recent year’s data of all students with that of different subgroups we observed the following results and are taking the following actions.

- With the exception of the Grade 4 Math test our English Language Learners subgroup did not score within 10% of all students on ELA or math tests. The students in our dual language program, now in grade 3, will be taking New York State Standardized Tests for the first time this year. Instruction in this class follows the full grade level curriculum delivered equally in English and Mandarin languages, providing both the support of their native language along with enhanced development of ELL instruction. Research indicates that second language learners eventually outperform their native English language speaking counterparts on standardized tests. We eagerly await this year’s test results.
We have also initiated clustering ELL students on grades 3 and 4 in classrooms with state certified ELL classroom teachers utilizing ESL methodologies and strategies to supplement the work of the ESL push-in/pull out teachers providing mandated instruction, thereby expediting student advancement toward English language proficiency. Another initiative is our formation of a self-contained Kindergarten immersion class taught by a certified ESL teacher with a Kindergarten background. Positive results are already evident as seven students tested out of ESL the very first year. Additional efforts include our Response To Intervention Title I funded program which enables our reading specialist to provide additional support to ELL’s both within and outside of their classrooms, along with our Saturday Academy in which our ESL teachers work with small groups to advance language proficiency in content areas. 

- Our students with Disabilities subgroup also did not score within 10% of all students in both Proficient and Advanced levels. To bridge this gap we cluster students within one or two classes of appropriately selected teachers on each of grades 3-5. SETSS teachers push-in to these classrooms supporting and reinforcing the general education teachers’ lessons, as well as working on the attainment of their students’ IEP goals. Pushing in eliminates IEP students’ time out of the classroom, supports self-esteem, and provides a scaffold for reinforcement of classroom lessons. 

- However, our Economically Disadvantaged subgroup did perform on par with all other students, scoring similar percentages in both Proficient and Advanced levels. 

NYC Assessment results can be found at www.nystart.gov  

2.  Using Assessment Results:

We study many types of data in a variety of ways to support continual student progress. Each piece provides information that helps lift student growth to the next level. Data specialists train staff on effective analysis and application of data to inform instruction. Administration and school cabinet review school-wide test results to determine what we have mastered, our next steps, and the appropriate staff development to schedule. Our data indicated that students needed additional instruction on themes and accumulating text; our professional development and the resulting classroom instruction responded accordingly. Corresponding units of study were reviewed and strategies and teaching points in these areas were revised to emphasize and reinforce deeper comprehension.

Curriculum benchmarks enable us to look across the school and reflect upon school-wide and grade level needs and progress. Benchmarks and performance indicators help teachers plan units of study and monitor their progress. This data provides a means to challenge and enrich advanced students, as well as those experiencing difficulties meeting grade standards.

Classroom teachers analyze their own students’ data using class work and assessments, homework, class discussions, “accountable talk”, running records, conference notes and standardized test results to inform instruction, form small groups, and ensure they have appropriate materials to address all needs and next steps. Accountable talk sheds valuable light on progress made and areas of need in student listening, comprehension, and communication skills. Individual and small group conferences enable teachers to pinpoint individual needs and develop responsive plans. Responsive plans will enable us to follow a student’s progress across time. This will help us plan individualized instruction. Running records assess a student’s fluency and appropriate reading level, which is essential for further growth; they also denote the types of reading cues and comprehension (i.e. meaning, structure or visual) he is able or unable to use.

Another quite relevant source of data comes from our school-wide Inquiry Teams. Each grade works together to select a target population of students, a sample size, and a particular set of two or three performance skills (2 or 3) that are hindering their students from reaching grade level in a particular subject. A variety of strategies are then employed across the entire school year, and grades share findings with entire staff at faculty meetings and on professional development days. These findings may then be used in future years when encountering students experiencing similar difficulties. 

3.  Communicating Assessment Results:

Ongoing student performance, soft and hard data, is communicated to parents in a variety of forums and formats such as PTA meetings, parent workshops, parent teacher conferences, and the Internet. One popular forum is PTA meetings, where our Principal reports monthly on a range of topics such as how to access, understand and use student data to help their children at home and school. The teachers on each grade also adopt a month, to present on such relevant topics as: homework help tips, reading and writing trends being noticed in the classrooms, test preparation, and what can be done to alleviate test stress in parents as well as students.

Teachers on testing grades often present about the form and content of their grade’s standardized tests, how to prepare, what the results mean, and how they can be used. These presentations are widely advertised via our automated phone system, PTA notices, and grade level monthly newsletters. 

Several workshops on ARIS, our current citywide student data base, have been presented by our parent coordinator as well as our data specialist. These workshops cover how parents can access and use the ARIS Parent Link to view and check their children’s prior New York State and Acuity test scores, as well as their attendance, and eventually their children’s reading levels. Our parent coordinator makes every effort to provide parents with required passwords and instructions for logging on to ARIS, and is always available to provide any necessary assistance or answer any questions parents have regarding student data or otherwise. 

Additionally, we have secured the services of a Teachers College consultant specializing in data, to provide a series of workshops specifically for parents of testing grades, covering such topics as “Deciphering Testing Information,” and “Using ARIS and Assessment Programs To Find Out More About Your Child’s Needs.”

In order to make communicating assessment data to students more meaningful we must present it in an easy to understand manner. Rubrics accomplish this goal by setting forth the expectations in each area of the assignment to guide student work, providing a numerical grade, and indicating areas of successful student work as well as areas needing improvement. 

Individual teacher-student conferences provide personalized recognition of student strengths and progress, as well as establish goals or next steps for students to work towards. Finally, parent-teacher conferences in conjunction with report cards, provide the opportunity for teachers to discuss student progress, provide explanations where necessary, and create a plan with parents to support student growth. 

4.  Sharing Lessons Learned:

This school is an exemplary site for literacy development. We have hosted visits from school within our own district and Network, as well as schools in counties outside of New York City. Coaches come to observe and study alongside our students to gain insight for their own schools. For example, schools under State Review (SURR) in New York City have benefited from visiting PS173 by acquiring the knowledge of teachers and administrators in order to help them develop rigorous standardized instruction. Out-of-State schools, such as the elementary school in Port Salerno, Florida took a learning walk of PS173 to study charts, resources and how students develop reading stamina and writing volume. Some first year TC Project schools visited us to learn next step for their own professional development. Implementation of the nationalized Common Core Standards is shared with different schools and parents in order to develop curricula to meet all needs. 

In addition, our staff presented at conferences and citywide workshops on successful ELL and Foreign Language strategies. For example, our teachers and the principal shared best practices at a State-wide conference on the successes and challenges of initiating a Dual Language program.

Of course, one of the most important people that we share our best practices is our parents. Through classroom visits and small group meetings, they continue to study and learn with administrators, teachers and students to develop their understanding of the content as well as partnerships with their children as lifelong learners. 

  

	PART V - CURRICULUM AND INSTRUCTION 
	11NY15 


1.  Curriculum:

Our school-wide balanced literacy program includes: three periods of reading and writing daily, centered around the workshop model of independent reading and writing, expansive classroom libraries, and year round on and off-site Columbia University Teachers College staff development. Reading instruction is delivered in a variety of formats including phonics, word work, read alouds, shared and guided reading, reading workshop (independent reading with conferences), partnerships and book clubs.

The yearlong reading and writing content is based upon the Teachers College units of study, covering a variety of genres and topics as the basis from which to teach the skills and supporting strategies set forth in the NY State Standards.

Reading units include: a reading life, launching readers workshop, building stamina, reading behaviors, just right books, emergent storybooks, tricky words, character study, nonfiction, fairy tales, folktales, poetry, reading across genres to learn about a topic and develop vocabulary, mystery, historical fiction, social issues book clubs, and test sophistication. Writing instruction is also delivered via shared, partner and interactive writing, and independent student work with conferences. Units of study include launching writers workshop, small moments, pattern books, how-to books, all-about writing, authors as mentors, poetry, writing for readers, realistic fiction, historical fiction, nonfiction, persuasive writing of reviews and letters, writing to learn and teach about science, personal narratives, personal and literary essays, memoirs, adaptations of fairy tales and folktales, fantasy, and test preparation.

The content of our math program is based upon the NY State Learning Standards. Students are instructed in the five content strands: number sense and operations, algebra, geometry, measurement and statistics, and probability. Reasoning and proving ideas, making mathematical connections, communicating mathematical thinking and problem solving skills are all woven into the lessons. Instruction is delivered primarily using the workshop model. Our hands-on, student centered approach provides for individual and small group instruction.

Our visual and performing arts program consisting of visual art, music and drama classes, is driven by the NYCDOE Blueprint for Teaching and Learning in the Arts, and is part of our regular and after school programs. In visual arts children create artwork and develop skills in drawing, painting, print making, collage, sculpture, applied design and bookmaking. They develop a vocabulary specific to visual arts and develop skills in observing and discussing art. They learn to make connections between art, society, cultures and the history that surrounds them. The program includes cross-curricular projects integrating social studies, language arts, technology, and collaborations with New York City’s cultural arts institutions which provide student access to special exhibitions. Students maintain work portfolios. Artistic expression opportunities are provided for by ongoing art exhibitions; students’ award winning artwork has been displayed in exhibitions throughout NYC.

Music students learn to sing in unison and parts, play ostinatos on percussion instruments, play recorders and band instruments, write lyrics and perform in school wide concerts. They learn the concepts of pitch, tempo, dynamics and duration. They learn how songs are organized into parts and how they fit into the piece of music. Cross curriculum connections are made as songs are linked to historical, linguistic, scientific, mathematical and geographical facts. Songs are learned in languages of the community including sign language. Students are made aware of career possibilities. The program also includes two bands, two string ensembles, a glee club and advanced choral group, ballroom and Chinese dancers, all of whom perform for our school community throughout the school year.
Our on stage drama program provides students with an opportunity for expression outside of the classroom setting. Content includes an introduction to theater, enunciation and projection, use of sound effects, use of props and set design, monologues and dialogues, and understanding dramatic structure. Reading skills improve through work in expressive script reading, diction and projection. Theater games and varied components of production promote cooperation, confidence, and work ethic: proven assets for future endeavors. The fruit of their labor culminates in musical and dramatic productions for the school community throughout the school year.

In physical education students participate in a variety of physical activities designed to achieve optimal health, fitness and performance benefits. Classes begin with yoga poses to stretch and tone muscles, increase flexibility, and create a state of healthy balance and wellbeing. Then students travel from station to station performing different activities designed to focus on strength, flexibility, endurance and coordination. Activities include basketball drills, jump rope, hula-hoop, scooters, push-ups, abdominal stretches, badminton, bean-bag toss, aerobics and dancing. Our school basketball team encourages good sportsmanship and competes against local schools.

Our lower grade Health and Nutrition program emphasizes: good nutrition and health practices, dental hygiene, fire and water safety. Upper grades learn about systems of the body, using exercise and sports to build healthy bodies, avoiding harmful substances, and investigations about healthy food and nutrition.

All Grades K-5 also follow the New York City HIV/AIDS Curriculum teaching children what AIDS is, what causes it, and ways to prevent its spread. 

2. Reading/English:

A balanced literacy program is employed throughout the school. Reading is taught in a daily ninety minute uninterrupted block, through a variety of formats consisting of interactive read alouds, shared and guided reading, phonics, word study, partner reading, book clubs, and always includes a forty-five minute reading workshop. Primary grades K-2 also utilize the Fundations and Words Their Way programs to teach foundational skills, phonics and word study; while the reading workshop concurrently provides for independent reading with individual and small group conferences, throughout all grades. All programs have been chosen because they are research based, state of the art, and have documented evidence of success.

Our Kindergarten teachers are fully trained in and utilize the multisensory, highly systematic, interactive, structured Wilson Foundations program to address the key foundational reading areas including: phonological awareness, phonics, word and syllable study, vocabulary, sight word instruction, fluency, and some aspects of comprehension. Some of the activities used to help students become fluent independent readers are alphabetical order, dictation, drill sounds, trick words, and word play.

Teachers of grades one and two build upon the foundation established in Kindergarten by using the Columbia University Teachers College recommended Words Their Way program, a developmentally driven instructional approach that provides an integrated way to teach phonics, vocabulary and spelling to improve literacy skills. Through its teacher-directed, child-centered, systematic plan of word study students examine, manipulate and categorize words, as teachers create tasks that focus student attention on critical features of words: sound, pattern, and meaning. Word study activities include partner sorts, sight words, word hunt, games and assessments.

All grades teach reading based upon the Teachers College units of study centered around the workshop model of instruction. Skills and strategies are concisely and explicitly taught through mini-lessons as teacher demonstrates, students read independently in partnerships or book clubs, while teacher confers with individual students or small groups formed according to need assessments. The lesson closes with teacher highlighting examples of strong reading behaviors. This approach effectively reinforces prior teaching and supports differentiation according to student interest and readiness.

Further efforts to address the needs of students reading below grade level include: academic intervention services provided to small groups by reading specialists who employ techniques such as Wilson Reading System and Reader’s Theater to improve fluency, extended day sessions with their classroom teachers, after-school mini-clubs, and our Saturday Academy which also supports ELLs. Furthermore, teachers of students with disabilities apply strategies recommended in Hawthorne’s Pre-Referral intervention Manuel, along with providing appropriate accommodations and modifications for their students. 

3.  Mathematics:

Our mathematics curriculum focuses on a problem-solving approach to instruction. Our main goal is to enhance critical thinking skills. We’re guided by New York State Standards and use McGraw-Hill’s Math as a resource.

Teachers implement the workshop model, in which a particular skill or concept is taught in a mini-lesson. Students work in a variety of instructional formats such as small groups, individual explorations, peer instruction or whole-class tasks. They have access to various manipulatives, which aid many students. Some groups work on skill reinforcement, while others are engaged in enrichment activities. 

Differentiation of instruction is an important goal. We’re always working to make it more effective. Our struggling students are instructed in individual and in small groups during class, as well as in extended-day sessions and Saturday classes. Our SETSS teacher “pushes in” during math, providing additional support. English Language Learners benefit from the emphasis on math vocabulary, writing, and use of manipulatives in their classrooms, and by instruction provided by ESL teachers. We have math teams consisting of high level performing students in Grades 2-5, working on challenging problems and brainteasers. They compete in New York Math League contests.

We utilize EXEMPLARS, a problem-solving program that allows students to work at their ability levels, solving open-ended multi-solution tasks. Students justify their thinking verbally and in writing. They employ various problem-solving strategies they’ve learned such as Model Drawing a hallmark of Singapore Math. Much is gained in the sharing of student work. EXEMPLARS, along with math journals, support the ability to effectively communicate mathematical ideas. Teachers examine student work, formal and informal observations, and item analysis from assessment data to inform instruction and meet the varying needs of their students, particularly those performing below level.

P.S.173 has a Math Coach who is a liaison to our regional network of schools. She provides ongoing professional development and pushes into classrooms, modeling best practices. Teachers share effective ideas and strategies, especially for struggling learners, at grade level meetings.

Parental involvement is also an important part of our program. Parent workshops inform parents of changes in curriculum and assessments, and how they can help their children at home. Our well attended Family Math Nights afford the opportunity to engage in math activities with their kids. 

We strive to make math enjoyable, convey the importance of it in our everyday lives, and integrate math into other subjects. We’ve increased our use of SmartBoard technology as another resource. Our curriculum evolves as we learn more effective techniques during school meetings. Our recently formed Faculty Math Team will study new ideas as we prepare for the implementation of new Core Curriculum Initiatives in 2014. 

4.  Additional Curriculum Area:

The early childhood science program for Kindergarten through Grade 2 uses the FOSS (The Full Option Science System) program focusing on hands-on investigations, resulting in specific learning outcomes. Topics of investigations include trees, wood, paper, animals, solids, liquids, air, weather, insects, forces, motion, and the diversity of the plant kingdom. This subject matter builds vocabulary, oral language, cooperative learning and communication skills, along with learning the science concepts presented in each investigation.


Investigations begin with a chart containing new vocabulary, instructions, and procedures students will need to accomplish the assigned task. Following independent work, the class adds “What We Learned” to the chart. The investigation ends with a writing/drawing activity to support literary skills in science.

The Grades 3-5 science program uses a combination of three different science programs: FOSS, Delta Science Modules, and Harcourt Science. Some topics investigated include measuring matter, heat, light and sound energy, simple machines, ecosystem, electricity, magnetism, properties of water, interactions of air water and land, food and nutrition, the effect of human activities on ecosystems, and the nature of science through scientific inquiry. These activities promote and develop the skills needed to observe, measure, communicate and learn cooperatively.

Investigations begin with the teacher “thinking aloud” about the various important concepts related to the topic of study, to develop the process of inquiry. Teacher then presents the format for the experiment, or has them design their own. 

Once completed, the students use data as evidence to support or disclaim their positions and conclusions. Units culminate with projects based on ideas or questions developed during investigations, evidencing student learning about the inquiry process.

Nonfiction reading and writing are an integral part of our program. The fast pace, hands-on approach and differentiated lessons keep all students engaged and on task. Discourse and reflective thinking are effective evaluation tools.

PS 173 also motivates and challenges its students “scientifically” by taking them on field trips to museums, farms and environmental centers, and by holding annual science fairs exhibiting projects based on the scientific method. We also involve parents by offering workshops on “Preparing Your Child for the 4th Grade State Science Test” and “How to Do a Science Fair Project.”

Our science program supports our school mission by including: professional development, hands-on learning, exploration, problem solving, differentiated instruction and parent involvement.  

5.  Instructional Methods:

All of our instructional programs such as Fundations, Words Their Way, and Teachers College units of study were chosen in part because they enable teachers to differentiate instruction by content, process and product, according to students’ readiness, interest and learning profiles, using a range of instructional and management strategies.

Professional development by Teachers College trainers, network leaders, data specialists, teachers of ELLs and students with disabilities, and administration led study groups have strengthened staff expertise. Our current study group is based upon Carol Ann Tomlinson’s How To Differentiate Instruction in Mixed-Ability Classrooms.

Our literary and math programs utilize the workshop model including multi-tiered mini-lessons to provide for learners on all levels. Following the lesson, instruction is further modified as teachers confer with individual students to continually assess and view their vertical alignment, and review the growth of their learning. This allows us to re-evaluate curriculum plans based upon student needs, such as the formation of small groups of students with similar needs. Individual and small group conferences enables teachers to provide individual support tailored to the needs of each and every student, and establish attainable goals for each student to work towards, using materials appropriate for their current levels. This method provides for all students to advance regardless of their current level or educational needs, based upon data driven instruction responsive to their needs.

Other examples of techniques we use include paper choice in lower grade writing, flexible groupings and seating arrangements, multi-level math lessons and materials in class and homework assignments, compacting, reading partnerships and book clubs based on levels and interest, independent writing based on interest and tiered products. 

Our mainstreamed ELL population is constantly monitored to meet their varying individual needs. Appropriately leveled books are provided in both English and their native languages dependent upon their levels of advancement towards English proficiency. Classroom charts include visuals and differentiate process and content so they can be used as resources for all students. Teachers use repetition, visuals, shared reading, interactive writing, vocabulary notebooks and wordless books, much modeling of expected behaviors, effective questioning techniques, guided reading including story setup, preview of vocabulary, and act it out to modify instruction. The Rosetta Stone computer program also provides a most beneficial source of supplemental instruction.

IEP goals and modifications is a guiding factor for instruction of our students with disabilities. Students are taught to develop and learn while acknowledging and accommodating for their specific needs. Some of the techniques that general education and special education teachers utilize to diversify their instruction to promote success include small groups based upon similar IEP goals, pre and post reading strategies, visual aids, technology, graphic organizers, manipulatives, color-coding, repetition, redirecting, multi-modality approaches such as Smartboards, color and tactile charts, and listening centers to provide for visual, kinesthetic and auditory learners.  

6.  Professional Development:

In order for students to learn and achieve to meet rigorous new standards in a rapidly changing environment, it is necessary for educators to revise “old” practices and be ready for the challenges the 21st century brings. We take great pride in planning and organizing a stellar Professional Development (PD) Program for and with our teachers that enables them to evaluate and revise their classroom practices to improve learning outcomes. As well, our PD program offers Staff opportunities for shared and personal reflection and leadership growth. All PDs are characterized by the following traits: 
- High quality, research-based and differentiated to meet the needs of staff.
- Job-embedded and focused on teaching and on-going learning
- Results-driven

At the start of the school year, teachers complete a survey stating their goals and how they intent to meet them. From these goals, teachers’ strengths and needs are distilled for PD agenda structure. Examples of needs for enrichment or improvement generally fall under these categories: content area, math, English Language /special needs learners or classroom management. Although our PDs are driven by teacher and student needs, it is an essential component for achieving our school goal, as indicated in our school Comprehensive Education Plan (CEP).

Our school PD activities are guided by two principles – how will it impact student learning, and how is it aligned to the standards.

On a typical PD day, a classroom is identified as a lab-site where the Staff Developer will model the skill teachers want to improve or learn using real situation in the class. An example of a PD activity that supports student learning is the modeling of a Read-Aloud with strategies such as envisioning, inferring and prediction built into it. A second type of PD activity is for the staff developer to work with the teachers outside of the class to delve deeper into a strategy, such as growing ideas from a short text for a literary essay. Teachers will take the role of “student learners” in this situation.

Every modeling session is followed by a debriefing session where teachers discuss what took place in the lab-site. This is a critical time where we make sure that our PD work is connected to the day-to-day work of the teachers. Sometimes, workshops and institutes are followed up by study group to dig deeper into what we know and solidify our belief. When administrators and Staff go out for PD in the district, they come back and form teacher groups to continue the work and support its implementation in the classrooms.

Many teachers have selected to work on projects as an alternate to classroom observation to foster self learning. It’s a year-long process that requires the teacher to select an area of study that they want to improve or research on to increase student engagement and/or achievement. This is evidence of choice and individual reflection, another sign of a progressive school where teachers scale their own professional growth. In many instances, the benefit not only impacted student learning, but on a broader scope, teachers become innovators!  

7.  School Leadership:

At PS173, the leadership philosophy and structure is defined by student learning and achievement which is the primary mission of this, and every great school. As such, we put great efforts into building support from all angles of the learning community. Our Mission Statement is crafted by teachers, parents and administrators. As the school continues to build on and improve student learning and achievement, we also discovered the need for change and reflection. The twenty-first century has a new face and new demands of these “future leaders”; our school motto is “We grow future leaders”. In order to meet the changing times, we have put the “how” of teaching as a priority. We take pride in the Professional Development (PD) program the school has mapped out for our staff and parents. Some examples of workshops given by consultants, coaches, staff and administrators addressed “Response to Intervention”, “How ELLs learn in Content subjects”, “Differentiated Instruction” and “The role of homework”.

In this school, the role of the principal has absolutely been an instructional leader and a Lead Teacher. As an instructional leader, I listen to and consult with teacher teams as well as members of the Parent Association for ideas and feedback on topics ranging from spelling to science, from school food to school safety. I’m in the classroom to support teachers launch, co-teach or re-teach a lesson. As principal, my job is also to facilitate study group on topics that are affecting our student learning, or topics that will improve or enrich teachers’ skill. Some examples are Tuning Protocol – looking at student work, Differentiated Instructions, Observation Protocol with ELLs, and Vocabulary teaching. 
School initiatives and policies are formulated by and shared with members of the school Cabinet (teacher members rotate every two years) and School Leadership Team. Staff and parents get information communicated via email, faculty and grade meetings. I believe that when teachers take ownership of school initiatives, the results are powerful. There are several teacher teams (Technology, Grade Inquiry, Safety, Math and Dual Language) that meet to share their ideas about such issues as homework, student engagement, school trips, and playground safety. Observing these teams in action has given me another avenue to learn new ideas and revise my own thinking. 

  

	PART VII - ASSESSMENT RESULTS 


	STATE CRITERION-REFERENCED TESTS 

	Subject: Mathematics 
	Grade: 3 
	Test: Math 

	Edition/Publication Year: 2005 - 2010 
	Publisher: CBT / McGraw Hill 


	  
	2009-2010 
	2008-2009 
	2007-2008 
	2006-2007 
	2005-2006 

	Testing Month 
	May 
	Mar 
	Mar 
	Mar 
	Mar 

	SCHOOL SCORES 

	Level 3 plus Level 4 
	91 
	100 
	98 
	97 
	96 

	Level 4 
	62 
	65 
	67 
	62 
	68 

	Number of students tested 
	127 
	122 
	102 
	135 
	124 

	Percent of total students tested 
	100 
	100 
	100 
	98 
	100 

	Number of students alternatively assessed 
	0 
	0 
	0 
	0 
	0 

	Percent of students alternatively assessed 
	0 
	0 
	0 
	0 
	0 

	SUBGROUP SCORES 

	1. Free/Reduced-Price Meals/Socio-economic Disadvantaged Students 

	Level 3 plus Level 4 
	91 
	100 
	98 
	95 
	100 

	Level 4 
	57 
	61 
	64 
	59 
	70 

	Number of students tested 
	77 
	66 
	61 
	79 
	57 

	2. African American Students 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	3. Hispanic or Latino Students 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	4. Special Education Students 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	5. English Language Learner Students 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	6. 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	NOTES:   


11NY15
  

	STATE CRITERION-REFERENCED TESTS 

	Subject: Reading 
	Grade: 3 
	Test: ELA 

	Edition/Publication Year: 2005 / 2010 
	Publisher: CTB/McGraw Hill 


	  
	2009-2010 
	2008-2009 
	2007-2008 
	2006-2007 
	2005-2006 

	Testing Month 
	May 
	Jan 
	Jan 
	Jan 
	Jan 

	SCHOOL SCORES 

	Level 3 plus Level 4 
	79 
	90 
	91 
	89 
	88 

	Level 4 
	32 
	22 
	20 
	19 
	8 

	Number of students tested 
	125 
	120 
	98 
	132 
	113 

	Percent of total students tested 
	100 
	100 
	100 
	96 
	95 

	Number of students alternatively assessed 
	0 
	0 
	0 
	0 
	0 

	Percent of students alternatively assessed 
	0 
	0 
	0 
	0 
	0 

	SUBGROUP SCORES 

	1. Free/Reduced-Price Meals/Socio-economic Disadvantaged Students 

	Level 3 plus Level 4 
	77 
	88 
	89 
	87 
	90 

	Level 4 
	31 
	20 
	18 
	21 
	8 

	Number of students tested 
	75 
	64 
	57 
	78 
	48 

	2. African American Students 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	3. Hispanic or Latino Students 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	4. Special Education Students 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	5. English Language Learner Students 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	6. 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	NOTES:   


11NY15
  

	STATE CRITERION-REFERENCED TESTS 

	Subject: Mathematics 
	Grade: 4 
	Test: Math 

	Edition/Publication Year: 2005 - 2010 
	Publisher: CTB / McGraw Hill 


	  
	2009-2010 
	2008-2009 
	2007-2008 
	2006-2007 
	2005-2006 

	Testing Month 
	May 
	Mar 
	Mar 
	Mar 
	Mar 

	SCHOOL SCORES 

	Level 3 plus Level 4 
	93 
	100 
	98 
	92 
	98 

	Level 4 
	66 
	84 
	72 
	59 
	60 

	Number of students tested 
	134 
	101 
	134 
	132 
	126 

	Percent of total students tested 
	100 
	100 
	96 
	100 
	100 

	Number of students alternatively assessed 
	0 
	1 
	0 
	0 
	0 

	Percent of students alternatively assessed 
	0 
	1 
	0 
	0 
	0 

	SUBGROUP SCORES 

	1. Free/Reduced-Price Meals/Socio-economic Disadvantaged Students 

	Level 3 plus Level 4 
	90 
	100 
	96 
	90 
	97 

	Level 4 
	61 
	83 
	68 
	56 
	60 

	Number of students tested 
	80 
	59 
	72 
	81 
	60 

	2. African American Students 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	3. Hispanic or Latino Students 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	4. Special Education Students 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	5. English Language Learner Students 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	6. 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	NOTES:   


11NY15
  

	STATE CRITERION-REFERENCED TESTS 

	Subject: Reading 
	Grade: 4 
	Test: ELA 

	Edition/Publication Year: 2005 - 2010 
	Publisher: CTB McGraw Hill 


	  
	2009-2010 
	2008-2009 
	2007-2008 
	2006-2007 
	2005-2006 

	Testing Month 
	May 
	Jan 
	Jan 
	Jan 
	Feb 

	SCHOOL SCORES 

	Level 3 plus Level 4 
	83 
	96 
	93 
	87 
	95 

	Level 4 
	18 
	27 
	20 
	15 
	21 

	Number of students tested 
	128 
	103 
	135 
	129 
	119 

	Percent of total students tested 
	96 
	100 
	97 
	100 
	95 

	Number of students alternatively assessed 
	0 
	1 
	0 
	0 
	0 

	Percent of students alternatively assessed 
	0 
	1 
	0 
	0 
	0 

	SUBGROUP SCORES 

	1. Free/Reduced-Price Meals/Socio-economic Disadvantaged Students 

	Level 3 plus Level 4 
	81 
	95 
	92 
	82 
	95 

	Level 4 
	16 
	22 
	14 
	9 
	23 

	Number of students tested 
	79 
	60 
	73 
	79 
	56 

	2. African American Students 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	3. Hispanic or Latino Students 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	4. Special Education Students 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	5. English Language Learner Students 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	6. 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	NOTES:   


11NY15
  

	STATE CRITERION-REFERENCED TESTS 

	Subject: Mathematics 
	Grade: 5 
	Test: ELA 

	Edition/Publication Year: 2005 - 2010 
	Publisher: CTB / McGraw Hill 


	  
	2009-2010 
	2008-2009 
	2007-2008 
	2006-2007 
	2005-2006 

	Testing Month 
	May 
	Jan 
	Jan 
	Jan 
	Feb 

	SCHOOL SCORES 

	Level 3 plus Level 4 
	79 
	95 
	89 
	88 
	85 

	Level 4 
	28 
	22 
	15 
	11 
	26 

	Number of students tested 
	109 
	133 
	131 
	124 
	117 

	Percent of total students tested 
	100 
	100 
	96 
	96 
	96 

	Number of students alternatively assessed 
	0 
	0 
	1 
	0 
	0 

	Percent of students alternatively assessed 
	0 
	0 
	1 
	0 
	0 

	SUBGROUP SCORES 

	1. Free/Reduced-Price Meals/Socio-economic Disadvantaged Students 

	Level 3 plus Level 4 
	76 
	95 
	87 
	85 
	82 

	Level 4 
	29 
	21 
	12 
	9 
	31 

	Number of students tested 
	68 
	75 
	84 
	74 
	62 

	2. African American Students 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	3. Hispanic or Latino Students 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	4. Special Education Students 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	5. English Language Learner Students 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	6. 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	NOTES:   


11NY15
  

	STATE CRITERION-REFERENCED TESTS 

	Subject: Reading 
	Grade: 5 
	Test: Math 

	Edition/Publication Year: 2005 - 2010 
	Publisher: CTB / McGraw Hill 


	  
	2009-2010 
	2008-2009 
	2007-2008 
	2006-2007 
	2005-2006 

	Testing Month 
	Apr 
	Jan 
	Jan 
	Jan 
	Jan 

	SCHOOL SCORES 

	Level 3 plus Level 4 
	93 
	96 
	98 
	88 
	95 

	Level 4 
	54 
	72 
	70 
	60 
	53 

	Number of students tested 
	110 
	138 
	134 
	126 
	124 

	Percent of total students tested 
	100 
	100 
	99 
	98 
	100 

	Number of students alternatively assessed 
	0 
	0 
	1 
	0 
	0 

	Percent of students alternatively assessed 
	0 
	0 
	1 
	0 
	0 

	SUBGROUP SCORES 

	1. Free/Reduced-Price Meals/Socio-economic Disadvantaged Students 

	Level 3 plus Level 4 
	93 
	96 
	98 
	97 
	96 

	Level 4 
	54 
	72 
	67 
	52 
	57 

	Number of students tested 
	69 
	78 
	87 
	77 
	67 

	2. African American Students 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	3. Hispanic or Latino Students 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	4. Special Education Students 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	5. English Language Learner Students 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	6. 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	NOTES:   


11NY15
  

	STATE CRITERION-REFERENCED TESTS 

	Subject: Mathematics 
	Grade: School Average 
	

	
	


	  
	2009-2010 
	2008-2009 
	2007-2008 
	2006-2007 
	2005-2006 

	Testing Month 
	May 
	Mar 
	Mar 
	Mar 
	Mar 

	SCHOOL SCORES 

	Level 3 plus Level 4 
	92 
	99 
	98 
	96 
	96 

	Level 4 
	61 
	74 
	70 
	60 
	60 

	Number of students tested 
	371 
	361 
	370 
	393 
	374 

	Percent of total students tested 
	100 
	100 
	98 
	99 
	100 

	Number of students alternatively assessed 
	0 
	1 
	1 
	0 
	0 

	Percent of students alternatively assessed 
	0 
	0 
	0 
	0 
	0 

	SUBGROUP SCORES 

	1. Free/Reduced-Price Meals/Socio-economic Disadvantaged Students 

	Level 3 plus Level 4 
	91 
	99 
	97 
	94 
	98 

	Level 4 
	57 
	72 
	66 
	56 
	62 

	Number of students tested 
	226 
	203 
	220 
	237 
	184 

	2. African American Students 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	3. Hispanic or Latino Students 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	4. Special Education Students 

	Level 3 plus Level 4 
	56 
	91 
	83 
	70 
	80 

	Level 4 
	21 
	35 
	19 
	25 
	22 

	Number of students tested 
	46 
	44 
	47 
	30 
	36 

	5. English Language Learner Students 

	Level 3 plus Level 4 
	76 
	96 
	88 
	95 
	87 

	Level 4 
	32 
	55 
	34 
	25 
	34 

	Number of students tested 
	33 
	24 
	27 
	21 
	32 

	6. 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	NOTES:   For the 2009-2010 school year results, the New York State Education Department raised the English language arts and math cut scores for the Basic and Proficient levels. Raising the bar in this manner has caused a statewide drop in the percent of students scoring at Proficiency levels 3 and 4. A student scoring at or above the new Basic standard (Level 2) is on track to pass the English or math Regents exam required for high school graduation. A student scoring at or above the new Proficiency standard (Level 3) is on track to earn a college-ready score on the English or math Regents examination. In the July 28, 2010 news release, Senior Deputy Commissioner for P-12 Education John King stated, These newly defined cut scores do not mean that students who were previously scoring at the Proficient standard and are now labeled Basic have learned less. Rather, the lower numbers of students meeting the Proficient standards reflects that we are setting the bar higher and we expect students, teachers, and parents to reach even higher to achieve these new targets� 


11NY15
  

	STATE CRITERION-REFERENCED TESTS 

	Subject: Reading 
	Grade: School Average 
	

	
	


	  
	2009-2010 
	2008-2009 
	2007-2008 
	2006-2007 
	2005-2006 

	Testing Month 
	Apr 
	Jan 
	Jan 
	Jan 
	Jan 

	SCHOOL SCORES 

	Level 3 plus Level 4 
	80 
	94 
	91 
	88 
	89 

	Level 4 
	26 
	24 
	18 
	15 
	18 

	Number of students tested 
	362 
	356 
	364 
	385 
	349 

	Percent of total students tested 
	99 
	100 
	98 
	98 
	95 

	Number of students alternatively assessed 
	0 
	1 
	1 
	0 
	0 

	Percent of students alternatively assessed 
	0 
	0 
	0 
	0 
	0 

	SUBGROUP SCORES 

	1. Free/Reduced-Price Meals/Socio-economic Disadvantaged Students 

	Level 3 plus Level 4 
	78 
	93 
	89 
	85 
	89 

	Level 4 
	25 
	21 
	15 
	13 
	21 

	Number of students tested 
	222 
	199 
	214 
	231 
	166 

	2. African American Students 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	3. Hispanic or Latino Students 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	4. Special Education Students 

	Level 3 plus Level 4 
	40 
	68 
	53 
	51 
	73 

	Level 4 
	6 
	7 
	3 
	7 
	0 

	Number of students tested 
	47 
	45 
	47 
	35 
	37 

	5. English Language Learner Students 

	Level 3 plus Level 4 
	33 
	69 
	44 
	45 
	58 

	Level 4 
	6 
	7 
	0 
	0 
	0 

	Number of students tested 
	27 
	16 
	22 
	17 
	10 

	6. 

	Level 3 plus Level 4 
	
	
	
	
	

	Level 4 
	
	
	
	
	

	Number of students tested 
	
	
	
	
	

	NOTES:   For the 2009-2010 school year results, the New York State Education Department raised the English language arts and math cut scores for the Basic and Proficient levels. Raising the bar in this manner has caused a statewide drop in the percent of students scoring at Proficiency levels 3 and 4. A student scoring at or above the new Basic standard (Level 2) is on track to pass the English or math Regents exam required for high school graduation. A student scoring at or above the new Proficiency standard (Level 3) is on track to earn a college-ready score on the English or math Regents examination. In the July 28, 2010 news release, Senior Deputy Commissioner for P-12 Education John King stated, "These newly defined cut scores do not mean that students who were previously scoring at the Proficient standard and are now labeled Basic have learned less. Rather, the lower numbers of students meeting the Proficient standards reflects that we are setting the bar higher and we expect students, teachers, and parents to reach even higher to achieve these new targets." 
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