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PART | - ELIGIBILITY CERTIFICATION L1MN7

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Separtment of Education, Office for Civil Rights (BT
requirements is true and correct.

1.

10.

The school has some configuration that includesoomaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

To meet final eligibility, the school must meet 8tate's Adequate Yearly Progress (AYP)
requirement in the 2010-2011 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

If the school includes grades 7 or higher, the sthwst have foreign language as a part of its
curriculum and a significant number of studentgriades 7 and higher must take the course.

The school has been in existence for five full gettrat is, from at least September 2005.

The nominated school has not received the Bluedilgrhools award in the past five years:
2006, 2007, 2008, 2009 or 2010.

The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadlistrict-wide compliance review.

OCR has not issued a violation letter of findingshe school district concluding that the
nominated school or the district as a whole haktgd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

The U.S. Department of Justice does not have aipgisdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadisiwith Disabilities Education Actin a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA L1M7

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distri 2 Elementary schools
(per district designation) 0 Middle/Junior high schoo

1 High schools
0 K-12 schools
3 Total schools in district

2. District per-pupil expenditure: 1203¢

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssHocated: Small city or town in a rural area

4. Number of years the principal has beenén'his position at this scho 1

5. Number of students as of October 1, 2010 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 0 0 0

K 19 12 31 7 0 0 0

1 12 14 26 8 0 0 0

2 19 16 35 9 0 0 0

3 10 0 0 0

4 11 0 0 0

5 12 0 0 0

Total in Applying School: 92
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6. Racialethnic composition of the scho 0 % American Indian or Alaska Native

1% Asian

1 % Black or African American

1 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islan

97 % White

0 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 2.0 school year: 12%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2009 until 6
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2008 9
until the end of the school year.

(3) Total of all transferred students [sum of15
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2009

(5) Total transferred students in row (3) 0.12
divided by total students in row (4). ™

(6) Amount in row (5) multiplied by 100. 1

125

O

8. Percent limited English proficient students in sictool: 0%
Total number of limited English proficient studemighe school: 0
Number of languages represented, not includingigmgl 0

Specify languages:
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9. Percent of students eligible for free/reduced-gticeals: 50%

Total number of students who qualify: 65

If this method does not produce an accurate estiofahe percentage of students from low-
income families, or the school does not participatide free and reduced-priced school meals
program, supply an accurate estimate and explainthe school calculated this estimate.

10. Percent of students receiving special educatioricsss. 9%

Total number of students served: 12

Indicate below the number of students with disaegiaccording to conditions designated in
the Individuals with Disabilities Education Act. Dot add additional categories.

_1Autism _OOrthopedic Impairment
0 Deafness 1 Other Health Impaired
0 Deaf-Blindness _OSpecific Learning Disability
2 Emotional Disturbance 10 Speech or Language Impairment
_1 Hearing Impairment _1Traumatic Brain Injury
—4 Mental Retardation —Vi_sual Impairment Including
L ____ Blindness
0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time
Administrator(s) 0 1
Classroom teachers 6 0
Special resource teachers/specic 1 5
Paraprofessionals 5 0
Support staff 4 0
Total number 16 6

12. Average school student-classroom teacher rativjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 131
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13. Show the attendance patterns of teachers and ssuaen percentage. Only high schools need to
supply graduation rates. Briefly explain in the &®tection any student or teacher attendance rates
under 95% and teacher turnover rates over 12%lacaétions in graduation rates.

200920102008200¢/20072008/20062007/20052006

Daily student attendance 98% 96% 97% 97% 95%
Daily teacher attendance 99% 98% 96% 97% 98%
Teacher turnover rate 0% 21% 10% 10% 10%
High school graduation re % % % % %

If these data are not available, explain and pmvihsonable estimates.

In 2008-2009 Viking Elementary had a 21% teacharawer rate due to a teacher retirement and a
moving of a teacher out of the district. This résdlin hiring two new full time teachers at the
beginning of the school year.

14.For schools ending in grade 12 (high schools): Sivbat the students who graduated in Spring 2010
are doing as of Fall 2010.

Graduating class size:

Enrolled in a 4-year college or university %
Enrolled in a community college %
Enrolled in vocational training %
Found employment %
Military service %
Other %
Total 0%



PART |1l - SUMMARY 11MN7

Marshall County Central School's mission is “Buildia foundation and future of educational excellenc
— one student at a time.” The district relies an¢bmmitment and effort of the Viking Elementary
School to

lay the cornerstone of that foundation of educai@xcellence for its students.

The Northwest Minnesota school district includes small towns of Newfolden, Viking, and Holt. All

are small centennial towns located on the edgkeofdrtile Red River Valley. There are many family
owned farms surrounding the communities. The conitiesrare a great place to raise a family. Theee ar
a number of parks, churches, and small businesaesérve the citizens of the school district. Tfiree
schools in the district serve as the center ofiifthese small towns. The entire Marshall Courgyi€al
Schools community is committed to providing a maghil, enriching educational experience to its
children.

Viking Elementary is where students in the distaitend Kindergarten through second grade. In past
years, the school was where students in the distitended Kindergarten through third grade. The
teachers at Viking Elementary are committed to mgstudent learning the primary focus of their work
One visit

to Viking Elementary School is enough to see thhas a family atmosphere where each student feels
special and important. The school building is wedlintained. The dedicated teachers come early th wo
and stay late. A walk through the hallways displaygsvelous examples of student work. A peek in
each classroom shows students and teachers haatkabn carefully planned daily learning goals. ekft
school, teachers often collaborate to discuss haksdeas. Parents stop by throughout the day and
immediately become part of the learning taking elexcthe classroom.

Teachers work very hard to keep parents involvetliafiormed in their children’s education. Foldeos g
home daily in each backpack with completed worknbaork, and notes about student progress. Parents
are always welcome to visit and fill the buildingrohg back to school night, parent-teacher coniegsn
concerts, and other learning activities.

Viking Elementary School’s strengths and accomptishts center on the team based approach to school
leadership. The teaching staff and support stafkwagether to identify and prioritize learning dee

Once an action plan is developed to tackle a lagreed, the Viking Elementary School teachers meet
routinely to discuss progress, make adjustmentbt@share results. The principal works hard tqsuip
teachers, facilitating meetings, and finding researto support ideas. Every team member has @role
the student learning process and is dedicatedlpingecach student succeed.

Viking Elementary School dedicates itself to impraythe learning of all students — one student at a
time. The teachers and school support staff doevieatit takes to help each learner achieve suctess.
is evident in our high level of student achievement

The success of Viking School did not happen ovérnilg) happened because the school has a longyisto
of being focused on school improvement. The schaotlitizes one or two important needs a year and
staff

members work together diligently to meet studemégds. The school uses state assessment data,
classroom performance data, parent input, and negséased materials to make decisions. The school
remains focused on student needs and continuakiysnte discuss ways to make improvements.



Viking Elementary School is very thankful for themination as a National Blue Ribbon School. The
commitment to improving student achievement anddrseverance of students, teachers, family, and th
community are models other schools can learn frotheir pursuit to improve student achievement.



PART IV - INDICATORS OF ACADEMIC SUCCESS L1IMN7

1. Assessment Results;

Viking Elementary School has seen a high levelobi@vement in the past five years. The total number
of proficient students raised ten percentage p@n2907-2008 in mathematics and the school has
maintained 96% proficiency each year followingréading, the school also had a significant increase
occur in the 2007-2008 school year and the scha®hiintained a high level of achievement since.the
Viking Elementary School’s data table includes fgeiars of assessment data from 2006-2007 to 2009-
2010. Viking Elementary was unable to gather datanfthe 2005-2006 school year because the school
contained only K-2 students. There were no thiatlgrstudents assessed by the state at Viking
Elementary in 2005-2006 because they attended ensthool in the Marshall County Central School
District.

One significant reason for increasing and maintgjra high level of student achievement is continual
improvement in the percentage of students thas@eng at the advanced level on the state achienem
test. In mathematics the percentage of advanceeérsisiin 2006-2007 was about 27

percent. This has increased each year to approaiynd® percent in 2009-2010. In reading the
percentage of advanced students in 2006-2007 wpers@nt. This percentage has increased eachoyear t
slightly over 71 percent in 2009-2010.

Viking Elementary School has two subgroups thaeteapopulation higher than 10. Those subgroups
include Free and Reduced Price Meals/Socio-EcoriBisiadvantaged Students and White students.
Viking Elementary School has a 50 percent FreeRedliced Price Meal/Socio-
Economic/Disadvantaged Student population. Vikikgntentary School’s student population is 97
percent white. There is little evidence that anexdment gap exists in our school when comparieg th
subgroups to the entire school population restihs. percentage proficient plus advanced is almost
identical each year in both mathematics and readihgre has been only one occurrence where the Free
and Reduced Price Meals/Socio-Economic/Disadvadtagelent subgroup was over 10 percent lower
than the whole school group. There has been twormemces where the Free and Reduced Price
Meals/Socio-Economic/Disadvantaged student subgn@sgpover 10 percent higher than the whole
school group. The gaps are not consistent fromtgeear and our teachers carefully monitor student
progress to ensure that the gap does not becoraach There were no significant statistical differes
between the white subgroup and the total populattamnes.

Minnesota achievement tests occur each year in.Aglinnesota assesses students from grade 3 to 11.
There are four categories students can achievieeosiate test. The categories are Did Not Meet
Standards, Partially Proficient, Proficient, andt&ads Standards. The Proficient level is the sl

meets the state standards. The Exceeds Standeetigllentifies students that meet the standards and
show a significant advanced understanding of thedstrd. The Proficient level and the Exceeds
Standards level were used to determine the Praofipieis Advanced percentage of students. The Exceed
Standards level was used to identify percentagedoinced students.

The State of Minnesota displays report cards foheghool district and each school on its web3ite.
specific website displaying data for Viking Elemamtis
http://education.state.mn.us/ReportCard2005/AYRStdd?SCHOOL_NUM=030&DISTRICT_NUM=0
441&DISTRICT_TYPE=01

2. Using Assessment Results:

Viking Elementary School looks carefully at studaohievement data. Over the years, Viking
Elementary School has carefully examined statesas®nt data, classroom achievement data, and
Northwest
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Evaluation Association (NWEA) testing data to imgFaurriculum, instruction, and provide extra
supports like Title I and Special Education to stud when necessary. Data is discussed in staff
professional learning communities when assessmasnits are completed. The data is used to generate
staff

development goals, student achievement goals,ahelp make curriculum decisions. Discussions about
performance data also help us provide extra supp@trisk students.

Students falling into at-risk categories like Dd&st Meet Standards or Partially Proficient on tteges
tests and Low on the NWEA testing are discussetudent assistance meetings. Student classroom
performance is discussed along with achievemeattdagstablish what extra supports are needed to
improve student achievement. Extra help includéie Tassistance, paraprofessional support, aftersc
program assistance, accommodations to supportihgarnd special education referrals.

The data is also examined to help drive schoolgyaatl to make curriculum decisions. Each year the
school creates staff development goals and studdtievement goals. Student performance data helps
prioritize objectives that the goals seek to m8atdent performance data also helps make decisions
regarding curriculum. In 2007-2008 the districtghased a new math series because the previous serie
was found to not adequately help our students staatlards in the middle grades (4-8). Even though
Viking Elementary had high student achievement,datacurriculum change is one reason the schal ha
seen a significant increase in the amount of ade@students that exceed standards.

Viking Elementary School utilizes curriculum mapgito align the school curriculum to state standards
The school carefully examines data and uses tltsds adjust curriculum to make improvements each
year. When student performance is low in a speai@, teachers seek out supplemental materiglpo h

students learn necessary skills.

3. Communicating Assessment Results:

Communicating the assessment results are an inmpaxtanponent to involving parents and the
community. Viking Elementary School’s test resalts available on the school district web site. Bild
the state data are included on our school’s welk pad our academic testing web page. When results
arrive from the state, the superintendent of schdi@cusses the results in the district monthlyshetter.
The district newsletter goes to each householderdistrict. Individual student results are serthdo
parents. A copy is also kept at school for thelieesto discuss with parents at school conferences.
Teachers take time to explain state testing reanltisthe NWEA testing results with parents. Tips fo
improving individual results and supplemental miaterare made available to parents so they can help
their child at home. Results are discussed by axaamty advisory panel each fall.

The panel is called the Curriculum and Assessmentr@ittee. The committee generates a report that
explains assessment results. This report is apgroyehe school board and shared with constituemts
the school web site and made available upon re¢esty district resident. Student achievementltesu
are also shared with students. Teachers explaimjpertance of the testing, what the testing meand,
help students goal set for future testing periodsis fall, results were shared with students and
classrooms had celebrations because our studehnss avell.

4. Sharing LessonsL earned:

Viking Elementary School has connected with oueosthools and with other districts to share our
successes in several ways. Successful achieveateviiing Elementary School are shared with the
school district's two other school buildings by sohleadership and at district staff development
meetings. The other school buildings have utiligedhe successful ideas from Viking Elementary

School. Marshall County Central School Districaimember of the Northwest Service Cooperative
(NWSC). The NWSC has created many opportunitiesébools to connect and share success in order to
help all schools in the cooperative. The NWSC pesicohort meetings in mathematics, reading,
science, and leadership. Viking Elementary Scheotls teachers and administrators to the cohort
meetings in order to learn from each other and feaperts brought in by the service cooperative. The

10



NWSC also provides a special day called Staff Dmyment Day each January. Viking Elementary
School

teachers attend that activity. One hour and ades$ion at Staff Development Day is dedicatedea id
sharing and collaboration with other schools. Thigding principal is a member of the Minnesota
Elementary School Principals Association and retyukgttends Northern region meetings. At these
meetings successes are shared with other disffitisidea sharing has provided other schools idiths
that work at Viking Elementary School and has #lsught ideas back to the school. Viking Schoal is
member of the Northwest Regional Interdistrict CouUfNWRIC) special education cooperative. Staff
members from the NWRIC support Viking Elementarg aiso share ideas of what is working at other
schools with Viking Elementary staff. Viking Elemary staff members are open to trying some of the
ideas shared and many of the ideas have helpedduodl students. The NWRIC also provides
workshops to NWRIC member schools. Viking Elementdaff members attend these meetings and
contribute to conversations and efforts to imprale&NWRIC member schools.
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PART V - CURRICULUM AND INSTRUCTION L1MN7

1. Curriculum:

Viking Elementary School’s core curriculum includeading, language arts, mathematics, social studie
science, physical education, music, art, and ckeraducation. Viking Elementary School’s primary
focus has been

creating a strong foundation for student learnirag the other schools in our district can buildups
students advance towards graduation. The schodkdaghly enriched with literacy learning and taey
experiences.

Teachers have worked hard to plan a standards leaséculum. Viking Elementary School teachers

have created curriculum maps in the core subjdasanling, language arts, mathematics, social e di
science, physical education, and music. The teadt@re made adjustments to these maps over the year
to ensure that the curriculum is aligned to steadards and that the curriculum builds and spasls
students advance in their education.

Teachers engage students with a variety of instmal techniques. Whole class instruction, smadugr
instruction, working with partners, intensive indival help, and team teaching are all strategied us
help students engage in learning. Teachers engagenss with technology like our computer lab, gmar
boards, videos, and hands on learning to supplethergducational experience. Teachers also help
engage parents by sending materials home for pat@iielp work with their children. These types of
activities include small projects, language skiltactice, reading comprehension practice, fluency
practice, and math skills practice.

Viking Elementary utilizes an objective based réjgard structure that identifies student progradsely
benchmarks of student learning. Teachers carefudigitor student progress and formally report staden
performance to parents four times a year. If tee@cheed more support, they contact parents anchinfo
them of the needs and work together to plan additibelp.

Title | programming and Special Education programgrare an essential part of the curriculum as well.
Viking Elementary School’s support services worbselly with the classroom teacher and provide many
supplemental

learning experiences for the students that pagieipn those programs.

Students receive music education daily. The cuuriaun music class is carefully aligned to school
standards and progressively builds as students giday. The students have two musical productions
each year. Parents, grandparents, and communityers fill the gymnasium to view the performances.
The performances include singing, instrumentatinoyement, and drama. Music is also used by
classroom teachers to supplement learning in atbrer subjects.

Students receive physical education daily. Theioulrm in physical education is carefully aligned t
school standards and also builds in skill requineias students advance from grade to grade. The
physical education teacher, the kindergarten teachad the special education teacher have wor&etl h
to design a boost up program that combines phyaatality and academic learning in a morning warm
up session that occurs daily for kindergarten aatial education students.

Classroom teachers provide students with healthaitun and nutrition education. The curriculum
teaches students about healthy choices, healtmgeakercising, safety, and well being. This is
supplemented by a school social worker that viddssrooms weekly engaging students in character
education. The county extension service suppottiion education by providing a nutrition educasix
times a year to students in grade 3.
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Classroom teachers provide art instruction to sttedd he instruction helps students learn aboterifit
art media and techniques. Students engage imaecps weekly. The art projects are on display in
classrooms, hallways, and school displays. Teadfss connect art with other core subjects.

2. Reading/English:

Viking Elementary provides a literacy rich envirommt for students. Emphasis is placed on phonetic
skills, vocabulary expansion, fluency, comprehemsémd writing. Each teacher has developed a
particular language arts routine to help studeet®lbp as they practice reading skills. Teachegaga
families by asking parents to help students leacalulary words, practice fluency passages, arid bui
reading comprehension.

The language routines also include differentiatiogtent and skills to customize a reading program f
each learner. The teachers have created smallgvalgre students work together on story passages an
reading

skills with students at their own reading level.

Daily whole class instruction is included for raagiskills, phonics skills, grammar, writing, andéhcy.
A paraprofessional is available in classrooms dytiveir reading time to help students that need
additional assistance. A Title | teacher is avadalaily to assist students most at risk of perfagn
below grade level. Individualized Education Plares@esigned for students that qualify for assistanc
special education.

In addition to the reading curriculum, Viking Elentary utilizes Accelerated Reader to supplement
student learning in reading. Students select rgadiaterial, read it, and then take comprehensits tm
the books they read. Students also take vocabglaryes associated with the books they read. Tesche
encourage students to participate in this progidre.Viking Elementary teachers help students select
books at their independent level and help giveesitgistrategies to improve their comprehensionteesu

Teachers carefully monitor individual student readiluency, vocabulary acquisition, and
comprehension. The school uses a Response todntem (RTI) approach to help students in these
areas. Teachers listen to students read weeklganedully monitor the words students acquire armdrth
reading comprehension. If students start becontinglafor performing below grade level, the teashe
seek assistance through the school’s studentassésteams or by conferencing with parents, tHe Tit
teacher, or the special education teacher.

An important part of the curriculum is assessm¥iking Elementary School’s reading program utilizes
weekly assessments in reading skills and unit ass&ds at the end of units. Results help teachake m
instructional decisions like whether to spend none on skills or to determine if a particular sad

needs extra help. Viking Elementary School alsaloots the NWEA achievement test three times a year
in reading to establish benchmarks

student performance. This test displays studenttirand helps teachers make decisions related to
instruction, curriculum, and student need.

3. Mathematics:

Viking Elementary School provides a curriculum iatimematics closely aligned to state standards. The
curriculum emphasizes math reasoning, problemmsglviumber sense, math operations, beginning
algebra skills, identifying patterns, basic geomatmeasurement, and beginning probability through
skills like graphing.

Viking Elementary teachers have a daily math meedtinhelp students practice math skills utilizedhiea
real world. In math meetings the students exantieectlendar, the weather, the clock, and counting.
Students also receive daily mathematical lessoastipe math problems, and complete homework.
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Homework always contains problems that were pradtin class and includes instructions to help garen
when they work with their children.

Teachers carefully monitor students’ mathematiearaness and ability. Like reading, teachers etiin
RTI approach to help ensure students are learhimghills and performing at grade level. If student
become at risk for performing below grade leved, tisachers try many interventions to assist the
students. Interventions include extra practiceseetiine, paraprofessional assistance, peer tutogeges
related to math skills, parent help, and Titledistaince.

Assessment is an important part of the mathemeaticgculum. Students receive assessment at the
beginning of units, in the middle of units, andre& end of units. The assessments help teachersyde
what students already know and what essential iterad more practice. Viking Elementary students als
take the NWEA mathematics assessments three tityesrdo establish benchmarks and to determine
growth. Assessment results are shared with passgtsised to make instructional decisions. The tesul
also help determine if a student needs supplemseateaices like Title | or special education.

4. Additional Curriculum Area:

Marshall County Central School's mission is “Buildia foundation and future of educational excellenc
— one student at a time.” Viking Elementary Schuas the responsibility of building the foundatifn
learning since it educates our children in the prinelementary grades. Viking Elementary teachers
have worked hard in the areas of science and sstaidies to ensure they are laying a strong founlat
by closely aligning curriculum in those areas @iesistandards and by taking the time to communicate
with teachers in the intermediate elementary bigdind high

school. Conversations with teachers in the othleoaicbuildings have helped Viking Elementary teashe
identify what crucial portions of the curriculummeagssential to cover early in a child’s education.

Viking Elementary teachers have dedicated timeutjingprofessional development, learning
communities, and discussions to improve the satiglies and science curriculum. Like reading and
mathematics, the curriculum in both subjects has lmwcumented on curriculum maps and aligned to
state standards. Meetings have occurred to engat®bjectives are taught early on that are neéqdled
later grades. When units are taught in both suljéetichers help students make real life connectaod
integrate learning with other subjects. Teacheosige books and short videos to students thaterétat
content taught in social studies and science tkdpeher interest.

Science and social studies are taught in a wayusiests can relate the information to their life
experiences. Students are often asked what they kbout content prior to learning to help faciktat
connections. Teachers provide hands on opporesrtiirough experimentation and exploration. Visits
community resources like the wild life center, genvillage, stores, post office, fire hall, andksahelp
students connect learning experiences to real life.

5. Instructional M ethods:

Differentiated instruction is vital to student aet®tment at Viking Elementary School. Recent chatmges
curriculum have helped teachers differentiate iegrto meet student needs. Viking Elementary’s
reading curriculum includes differentiated mateyial key facets of literacy instruction. Teacheaseh
leveled fluency materials, leveled books, leveladlydvork, and leveled assessments at hand to
individualize instruction. Viking Elementary Schsanathematics curriculum also provides materials
reach on level, above level, and approaching leeehers. Having different leveled materials atchhas
provided flexibility in how Viking teachers are alib best reach student learners. Teachers ar¢oable
create different leveled learning centers, smalugrlearning settings, and customized

learning opportunities designed to meet indivicheds. Teachers also work hard to reach different
styles of learning. Viking Elementary teachers visaal aids and technology to reach visual learners
Teachers provide materials
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and manipulatives to appeal to hands-on learneachers also teach with movement and songs to best
reach kinesthetic and musical learners.

Viking Elementary teachers are able to produceltefer all students, including those in demographi
subgroups, by customizing learning experiencestasetudents’ specific needs. When students are
having difficulty learning, even when materials diferentiated for their level, resources are e to
help teachers. Viking Elementary teachers aretahldilize the support of paraprofessionals, aeTiitl
teacher, a Special Education teacher, and therdtadsistance team if they find a student needs
additional support.

6. Professional Development:

Marshall County Central School District has a stiffelopment team that contains representatives fro
all three schools in the district. The committeasists of a chairperson, the school administrators,
school board member, parents, an unlicensed stftbar, and two licensed teachers from each school.
Each year the district staff development team aesathie needs of the district and the committee
develops two staff development goals and two stuaenievement goals for the year. The committee
meets every six weeks to share goal progress andrtotogether on district initiatives.

Viking Elementary School has two site leaders endfaff development committee. The site leadens hel
Viking Elementary School develop two staff devel@mingoals and two student achievement goals
directly related

to the school district goals.

Viking Elementary school is given a set amount ohgy each year for teachers to attend workshops and
to design best practice initiatives which would éavpositive impact on achieving school or district
goals. The

Viking Elementary site leaders help the Viking Etartary team work toward their goals by approvirg al
workshop requests and by discussing goal progoegmely at staff meetings and learning community
meetings.

The school district has a goal to improve studehtewement in order to maintain adequate yearly
progress. The district also has a goal to incrpasent involvement. When Viking staff met this falie
staff decided to work on improving parent involvernel he staff put together a best practice grant to
purchase researched materials in the area of gareitement. The teaching staff is currently ereghg

in a learning community that meets every two weekdiscuss parent involvement ideas. As a result of
studying the materials and meeting every two wethlesViking Elementary staff has conducted a parent
involvement survey, started a back to school nigkédmined and improved existing practices regarding
parent involvement, and is exploring further ideascrease parent involvement.

7. School Leadership:

Marshall County Central School District has a supgendent of schools, an elementary principal, and
high school principal. The district office, highh®ol, and intermediate elementary school are cedtier
the community of Newfolden, Minnesota. Viking Elemery School is located in the community of
Viking, Minnesota thirteen miles away from Newfatd&/iking Elementary School shares a school
principal with Newfolden Elementary School (4-6).

The school principal plays an active role with sisbool staff by facilitating team meetings, monitgr
action plan progress, and providing assistance ad@rthe school team or individuals need help. The
principal frequently visits classrooms, observegléng, and works with teachers and students to
promote school improvement. The school principal &lao assisted teachers in using student
achievement data to help drive adjustments in @uum and instruction. The principal regularly
provides teachers with reading and math achievedstatand leads discussion about how the school can
improve achievement results. The school princifsd has helped engage parents in their children’s
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learning by implementing a monthly elementary netst, recruiting parents to join school committees
encouraging parents to visit school, and survepergnts to find the best way to engage them.

The staff meets at least every two weeks in a psad@al learning community format. Viking was the
first school in the district to utilize the profemsal learning community approach and it has helped
Viking School run successful initiatives relatedstadent writing, school climate, response to
intervention, and parent involvement. The schaaiff storks together with the school principal ineam
based approach to plan, goal set, solve problemasgdevelop ideas.

Viking Elementary School staff members are veryicked and with guidance of school leadership,
embrace the team work process. Members acceptn&bgiy for their individual role and follow
through with expectations. The team is committethéoschool improvement process and accepts the
challenges it takes to make adjustments in orderci@ase student achievement.

Even though there is distance between schoolsdeol principal and superintendent have worked har
to improve communication with Viking Elementary $ohand the other two schools in the district. The
district staff development committee and the scheadership have helped open up this avenue of
communication by taking time at each district taapeting for schools to share success and move
forward with initiatives.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: {Test: Minnesota Comprehensive Assessi
Edition/Publication Year: Publisher: State of Minnesota (Pearson)
2009-2010 | 2008-2009,  2007-2008  2006-2007  20@&20

Testing Month Apr Apr Apr Apr
SCHOOL SCORES

Proficient plus Exceeds Standards 96 96 97 87
Exceeds Standards 43 38 35 27
Number of students tested 28 26 31 30
Percent of total students tested 100 100 100 0 10
Number of students alternatively assessed 0 0 1 0
Percent of students alternatively assessed 0 0 3 0
SUBGROUP SCORES

1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students

Proficient plus Exceeds Standards 94 100 94 77
Exceeds Standards 29 57 31 31
Number of students tested 17 14 16 13

2. African American Students
Proficient plus Exceeds Standards
Exceeds Standards

Number of students tested

3. Hispanic or Latino Students
Proficient plus Exceeds Standards
Exceeds Standards

Number of students tested

4. Special Education Students
Proficient plus Exceeds Standards
Exceeds Standards

Number of students tested

5. English Language L ear ner Students
Proficient plus Exceeds Standards
Exceeds Standards

Number of students tested

6. White

Proficient plus Exceeds Standards 96 96 97 87
Exceeds Standards 44 38 37 27

Number of students tested 27 26 30 30

NOTES: Data was not entered for 2005-2006 because tlmkchntained K-2. Students in grade 3 were edddate
Newfolden Elementary School during the 2005-200%etyear. The building is configured as a K-2 dimig this school year.

11MN7
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: {Test: Minnesota Comprehensive Ex
Edition/Publication Year: Publisher: State of Minnesota (Pearson)

2009-2010 2008-2009

Testing Month Apr Apr
SCHOOL SCORES

Proficient plue Exceeds 89 100
Exceeds 71 54
Number of students tested 28 26
Percent of total students tested 100 100
Number of students alternatively assessed 0 0
Percent of students alternatively assessed 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Proficient plue Exceeds 88 100
Exceeds 71 71
Number of students tested 17 14

2. African American Students
Proficient plue Exceeds
Exceeds

Number of students tested

3. Hispanic or Latino Students
Proficient plue Exceeds
Exceeds

Number of students tested

4. Special Education Students
Proficient plue Exceeds
Exceeds

Number of students tested

5. English Language L ear ner Students
Proficient plue Exceeds
Exceeds

Number of students tested

6. White

Proficient plue Exceeds 89 100
Exceeds 70 54
Number of students tested 27 26

2007-2008 2006-2007 200520
Apr Apr

94 77
65 50
31 30
100 0 10
1 0
3
94 69
56 46
16 13
93 77
63 50
30 30

NOTES: Data was not entered for 2005-2006 because tleobohly contained grades K-Students in Grade 3 were educ:
in Newfolden Elementary School during the 2005-28660ol year. The building is configured as a Kuflding this school

year.
11MN7
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

2009-2010 2008-2009 2007-2008 2006-2007

Testing Month Apr Apr
SCHOOL SCORES

Proficient & Exceeds 96 96
Exceeds 43 38
Number of students tested 28 26
Percent of total students tested 100 100
Number of students alternatively assessed 0 0
Percent of students alternatively assessed 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students
Proficient & Exceeds 94 100
Exceeds 29 57
Number of students tested 17 14

2. African American Students
Proficient & Exceeds
Exceeds

Number of students tested

3. Hispanic or Latino Students
Proficient & Exceeds
Exceeds

Number of students tested

4. Special Education Students
Proficient & Exceeds
Exceeds

Number of students tested

5. English Language L ear ner Students
Proficient & Exceeds
Exceeds

Number of students tested

6. White

Proficient & Exceeds 96 96
Exceeds 44 38
Number of students tested 27 26

Grade: 0
Apr Apr
97 87
35 27
31 30
100 0 10
1
3
94 77
31 31
16 13
97 87
37 27
30 30

20020

NOTES: Data was not entered for 2005-2006 because tlewbohly contained K-2. Students in grade 3 wengcated in

Newfolden Elementary School during the 2005-200®etyear.
11MN7
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STATE CRITERION-REFERENCED TESTS

2007-2008 2006-2007 20520
Apr Apr

Subject: Reading Grade: 0

2009-2010 2008-2009
Testing Month Apr Apr
SCHOOL SCORES
Proficient plus Exceeds 89 100
Exceeds 71 54
Number of students tested 28 26
Percent of total students tested 100 100
Number of students alternatively assessed 0 0
Percent of students alternatively assessed 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students
Proficient plus Exceeds 88 100
Exceeds 71 71
Number of students tested 17 14

2. African American Students
Proficient plus Exceeds
Exceeds

Number of students tested

3. Hispanic or Latino Students
Proficient plus Exceeds
Exceeds

Number of students tested

4. Special Education Students
Proficient plus Exceeds
Exceeds

Number of students tested

5. English Language L ear ner Students
Proficient plus Exceeds
Exceeds

Number of students tested

6. White

Proficient plus Exceeds 89 100
Exceeds 70 54
Number of students tested 27 26

94 77
65 50
31 30
100 0 10
1
3
94 69
56 46
16 13
93 77
63 50
30 30

NOTES: Data was not entered for 2005-2006 because tlewbohly contained K-2. Students in grade 3 wengcated in

Newfolden Elementary School during the 2005-200®etyear.
11MN7
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