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PART | - ELIGIBILITY CERTIFICATION 11MNL

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Separtment of Education, Office for Civil Rights (BT
requirements is true and correct.

1.

10.

The school has some configuration that includesoomaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

To meet final eligibility, the school must meet 8tate's Adequate Yearly Progress (AYP)
requirement in the 2010-2011 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

If the school includes grades 7 or higher, the sthwst have foreign language as a part of its
curriculum and a significant number of studentgriades 7 and higher must take the course.

The school has been in existence for five full gettrat is, from at least September 2005.

The nominated school has not received the Bluedilgrhools award in the past five years:
2006, 2007, 2008, 2009 or 2010.

The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadlistrict-wide compliance review.

OCR has not issued a violation letter of findingshe school district concluding that the
nominated school or the district as a whole haktgd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

The U.S. Department of Justice does not have aipgisdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadisiwith Disabilities Education Actin a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 11MNL

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distri 0 Elementary schools
(per district designation) 0 Middle/Junior high schoo

0 High schools
1 K-12 schools
1 Total schools in district

2. District per-pupil expenditure: 982z

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Rural

4. Number of years the principal has been in her/btjn at this schoa 11

5. Number of students as of October 1, 2010 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 24 16 40 6 25 18 43

K 23 23 46 7 0 0 0

1 21 19 40 8 0 0 0

2 34 26 60 9 0 0 0

3 19 14 33 10 0 0 0

4 21 21 42 11 0 0 0

5 16 29 45 12 0 0 0

Total in Applying School: 349
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6. Radal/ethnic composition of the scho 0 % American Indian or Alaska Native

1% Asian

2 % Black or African American

1 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islan

96 % White

0 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 2.0 school year: 6%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2009 until| 7
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 200S 11
until the end of the school year.

(3) Total of all transferred students [sum of18
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2009

(5) Total transferred students in row (3) 0.06
divided by total students in row (4). '

(6) Amount in row (5) multiplied by 100. €

285

8. Percent limited English proficient students in sictool: 0%
Total number of limited English proficient studemighe school: 0
Number of languages represented, not includingigmgl 1

Specify languages:

Specific non-English languages: Spanish
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9. Percent of students eligible for free/reduced-gticeals: 18%

Total number of students who qualify: 53

If this method does not produce an accurate estiofahe percentage of students from low-
income families, or the school does not participatide free and reduced-priced school meals
program, supply an accurate estimate and explainthe school calculated this estimate.

10. Percent of students receiving special educatioricsss. 11%

Total number of students served: 30

Indicate below the number of students with disaegiaccording to conditions designated in
the Individuals with Disabilities Education Act. Dot add additional categories.

_2Autism _OOrthopedic Impairment
0 Deafness 4 Other Health Impaired
0 Deaf-Blindness _75pecific Learning Disability
2 Emotional Disturbance 12 Speech or Language Impairment
_1 Hearing Impairment _OTraumatic Brain Injury
—O Mental Retardation —Vi_sual Impairment Including
D ____ Blindness
0 Multiple Disabilities 2 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time
Administrator(s) 1 0
Classroom teachers 12 1
Special resource teachers/specic 9 0
Paraprofessionals 8 0
Support staff 1 0
Total number 31 1

12. Average school student-classroom teacher rativjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 241
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13. Show the attendance patterns of teachers and ssuaen percentage. Only high schools need to
supply graduation rates. Briefly explain in the &®tection any student or teacher attendance rates
under 95% and teacher turnover rates over 12%lacaétions in graduation rates.

200920102008200¢/20072008/20062007/20052006

Daily student attendance 97% 97% 97% 97% 97%
Daily teacher attendance 95% 97% 96% 96% 96%
Teacher turnover rate 0% 7% 20% 7% 0%
High school graduation re % % % % %

If these data are not available, explain and pmvihsonable estimates.

2007-2008 teacher turnover rate was due to retimeara two teachers moving to another district.

14.For schools ending in grade 12 (high schools): Sivbat the students who graduated in Spring 2010
are doing as of Fall 2010.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training

Found employment

Military service

Other

Total 0%



PART |1l - SUMMARY 11MN1

The Randolph School District, working in partnepstth the family and the community, is dedicated t
providing a caring, disciplined, and challengingieznment. This enables students to become lifgrlon
learners who value themselves, contribute to ttwinmunity, and succeed in a changing world.

Randolph Elementary is a small, rural district teckin the Southeastern corner of Dakota County.
Randolph is primarily an agricultural community. iegparents choose to open enroll their children in
Randolph Elementary because of our small class,ssm@demic achievements, and our outstanding
reputation. Randolph alumni maintain strong tiethtoschool and the community.

Randolph Elementary is fortunate to have board neeswwho are committed to put students first. The
Randolph School Board also believes in the impagaof keeping up with the on-going changes to
technology, so every student has the opportunihate the latest and greatest innovations at their
disposal. In times of massive cuts and school missiwe at Randolph have been able to keep own
identity through sound financial planning, openodinment, and the commitment from the community.
Since building a new elementary in 2002, our emrefit has increased to the point where we found it
necessary to get the community involved in a neildimg expansion project. After passing a bond
referendum (with an overwhelming 68%), we will bedking ground in March of 2011.

Randolph Elementary has been recognized as a 5 STAG0I from 2002 to 2005, when this award was
discontinued. To receive the 5 STAR award, a schadt achieve high scores on the Minnesota
Comprehensive Assessment tests. We have been tmetop elementary schools in the state when it
comes to state test scores. Randolph Elementaimgvashat such a high rate due to the fact that our
teachers do an outstanding job of planning andapneg every day. They continually challenge and
empower students to be the very best they cani®EREndolph Elementary faculty and staff are a very
tight-knit group that provides a positive atmosghier both students and community. Our parent
participation at conferences is over 95%. This cod that the parents are just as committed to thei
child's education as the school.

Randolph School is the pride of our community. Res@nd community members are very supportive of
the school which is apparent when we have acté/gtiech as concerts, open houses, sporting evedts, a
conferences. Whether fundraising or asking for ntiars, there is tremendous support from the parent
and community.

We have many time honored traditions within ourcethEach year the school hosts "Project Northland
Community Night." This event unites community bageaups as well as school organizations. It is also
an opportunity to mingle and have a good time detsif the classroom setting. Randolph intermediate
grades (4-6) are immersed in an extensive outdmompmg experience. This three day excursion to the
local Phillippo Boy Scout Camp is a 37 year tradhtiStudents often report this as their most mebiera
elementary experience. During Future Farmers of daaeveek, students enjoy activities organized by
our local chapter. These include student- led obass visits, a petting zoo, and the annual tragtoade.
The tractor parade draws participants from evenegaion.

The Randolph Elementary School motto is "Workinggtiher, we achieve success.” Our success is a
team effort; when we succeed in achieving the gmaleur students, we achieve together. We hold on
our shoulders the future of generations. Our taslot easy, yet we must pursue it with the greatest
energy we can muster. We have only the highestotatens for each and every student. Collectively,
are a group of professionals with an incredible amof skill and resources that can change the lofe
those around us. Working together, we will empoatarstudents to succeed in all aspects of thasliv



PART IV - INDICATORS OF ACADEMIC SUCCESS 11MN1

1. Assessment Results;

Assessments, whether devised in the classroomnainetered by the state, should be tied to a
curriculum based on state academic content stasdasgessments provide instructionally relevant
information and are created to serve a purposey aleedesigned to provide information on the
performance of districts and schools so resouncdsapport can be well targeted. Understanding @ata
student performance is an essential step in matundents toward understanding the importance of
concepts and standards.

According to the Minnesota Department of Educatibe,Minnesota Comprehensive Assessments
(MCAs) are state tests in mathematics and reatisignieet the federal Elementary and Secondary
Education Act (ESEA) along with the Minnesota AcateStandards. This annual test acts as the main
assessment tool for our school district. The tesivs whether students have mastered the standzdds a
determines if schools and districts make AnnualrlyeRrogress (AYP), according to the ESEA goals. A
student must attain 85% correct on the test toimbtaroficiency ranking. On a state level, we abée to
compare our students' achievements to others schd@ at Randolph use assessment data to evaluate
curriculum, improve teaching and learning, andfate skills. Though all students are affectedyonl
students in grades three through six take thesmaexa&lthough some students may require
accommodations, all participate in this assessment.

We found that overall Minnesota has seen an inerialsoth Math and Reading MCA scores. The
overall Math percentage has increased by 2.4 #as.yhe average overall Math score for Minnesota
students in 2010 was 66% proficiency. This past,ytba overall Reading percentage had a slight
increase of 0.4, bringing the average score to g&$ficient. Though state scores have increasetk ihe
still an achievement gap throughout the state.

In 2010, Randolph Elementary School's overall Matbre was 91% proficient. This is a significantly
positive difference from the state average of 6B%&Reading, our students scored an overall pergenta
of 88. Once again, this is significantly higherritine state average of 72%.

The following information covers MCA data from thears 2006 to 2010.

The Math trends at Randolph Elementary over thefpasyears have shown consistently higher scores
than the state average. Between 2006 and 2007 pidndlementary students increased their profigienc
by 11%. However, the following year there was ghtldecrease (8%). This encouraged us to revisit ou
curriculum to ensure that all state standards Wweneg met. After this adjustment, the scores have
continued to rise (2008-84%, 2009-85%, 2010-91%).

The Reading trends at Randolph Elementary ovepalséfive years have also shown consistently higher
scores than the state average. Results from 2@06eshthat students were at 91% proficiency. After
2007, scores remained consistent between 87% a&ndasficiency.

As educators, we understand that there are mambles that can affect test scores. For example, we
encourage students to get a good night's sleepatrahealthy breakfast before each test. If stadae
tired and/or hungry, they may not perform to thetlwé their abilities. There is also a mindset, rehe
students understand the importance of these eXamndents take pride in our tradition of excelleand
work hard to maintain high standards. Because w& amall school, with low teacher turnover, wevkno
each individual student and their capabilities. Wirg this, we can address each of their learnipigst
and special needs.



Although there isn't a significant achievement ga@,are committed to maintain student academic
excellence. We hold the same high standards fatwadlents at Randolph Elementary. We have fourtd tha
high expectations produce outstanding results.

All data information can be verified on the Minnes®epartment of Education website
http://education.state.mn.us/mde/index.html.

2. Using Assessment Results:

Randolph Elementary takes the Minnesota Comprebherdsisessment (MCA) results to analyze where
the students are academically for the upcomingaglemr. We evaluate the scores of each subgrodip an
decide what adjustments need to be made in theealunm to better meet the needs of the students. Th
enables us to help close the achievement gap witlests who are not meeting the standards. Iniaddit
to the MCA results, we use many other assessmelsts$ach as; Curriculum Based Assessment,
Renaissance Learning Programs (Star Reading arng) Maght Word Recognition, Reading Fluency,
and Response to Intervention strategies. Colldgtive use these assessment tools to analyze student
performance and realign our learning objectives.

Curriculum Based Assessments are done frequendgch subject area to provide information on studen
performance. It provides the teacher with valuatdeght on how to modify the scope and sequence of
the curriculum. This allows teachers to best meetieeds of all students. Renaissance Learninghwhi
offers STAR Reading and Math, Accelerated Math, Aockelerated Reading, is a computer based test
tied with Response to Intervention. Response &rvention is a program designed to assist studembs
are struggling academically in the general edunatlassroom setting. STAR assessments give instant
feedback to the students as well as the teach&Agk $esting gives teachers necessary information to
create individual learning goals. STAR testingdsnanistered three to four times a year.

If students are not making sufficient gains, wd véfer them to the Student Assistance Team for
intervention strategies. The Student Assistancernliea collective group of administrators, general
education teachers, special education teacherscana workers. They meet to discuss student sssue
and provide the general education teacher inteiamenand support. The goal of the team is to offer
additional support to close the achievement gapwill@lso enroll them in Title 1 services for fher
individualized support.

3. Communicating Assessment Results:

Randolph Elementary values communication amongesiisdteachers, parents, and community
members. The school realizes the importance opan communication policy and strives to incorporate
this policy so all opinions and voices are heatteylalso share relevant information with parentstae
community. In addition to sharing information, shool makes every effort to help others create
understanding of assessment results and othen@etrinformation.

Assessment data is a relevant piece of informafibroughout the year, the students of Randolph
Elementary are assessed in a variety of ways.vtilgeassessment scores are reported at both e loc
and state newspapers. Scores are also addregbedsahool level during teacher meetings to disansls
interpret results.

The school communicates with parents in many wiaysoth the fall and spring parent-teacher
conferences are held. This allows teachers to shmgrertant information and parents to ask questions
Grades and test results are also included. Theokalsw offers informative open houses, at the fr@gy

of the school year, as well as an annual Titleobprm informational meeting. A school newslettesaat
out monthly to families and community members. Thasvsletter supplies supporters of Randolph
Elementary with information concerning upcoming rege state test scores, and the latest school news.
We are in the process of making this an electroaigsletter.



Day-to-day communication is also valued. Teachsesmany technology-based applications such as
email, teacher websites, and the SchoolView graslystem. The SchoolView grading system allows
parents to monitor their child’s academic succhssugh updated grades. It also monitors student
attendance and allows parents access to test sEadsteacher has a page through the main school
website; here they share upcoming events, daibplesplans, assignments, pictures, links, enrichmen
supplements, and other important information fromdlassroom.

Communication is a critical factor in a school'sess. We at Randolph feel as though assessmaltisres
and student performance are effectively communictiieensure understanding for parents, studends, an
the community.

4. Sharing LessonsL earned:

Randolph Elementary is recognized throughout thereas a leader in test scores and academic
achievement. A neighboring school district askeddfwould be willing to show them some suggestions
for improving their Minnesota Comprehensive Asses#niMCA) test scores. Veteran teachers from
Randolph spent the afternoon with teachers froerimédiate grades. They shared various techniquks an
strategies which we have found successful in piegarur students for MCA testing. Discussions
included Accelerated Reading and Math programte si@vided test prep booklets, remedial math and
reading programs, as well as aligning curriculurthwgtandards.

Our elementary principal has also been contactaddnyy other principals in the state wondering haav w
maintain our high test scores. He reports thastudents, parents, and staff take testing verpssly. If
this is how we are evaluated as a school, we anggo do our utmost to provide the right prepanati

and the right environment to ensure student sucéegsod night’s sleep, a healthy breakfast, and
nutritious snacks are stressed to the studentgthaswparents.

Beyond sharing our lessons, strategies, and s@siftam grade to grade, we also work with our junio
high and high school staff to ensure a smooth anadigansition. This allows an open communication
path between the district schools.

We also participated in a Mathematical AssessmetreRt. Schools throughout Minnesota gathered to
evaluate MCA results and brainstorm ways to impitest scores. Randolph appeared to stand out
amongst the schools as far as scores and leaddrsoussions. We had very few areas of concern,eso w
were able to spend our time sharing our technigugsother schools at the retreat.

Many of our teachers, through graduate progranasestuccessful lessons and strategies in thenitear
communities. Randolph Elementary is very willingctimmunicate its ideas with other professionals.
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PART V - CURRICULUM AND INSTRUCTION L1MNL

1. Curriculum:

Randolph Elementary curriculum and instruction addes all core areas, which are delivered usirng bes
practice techniques. These techniques engageudéirsis and hold them to the highest standards.

We use the Houghton Mifflin Reading curriculum whniemphasizes "Literacy for a Lifetime." Each
week students take part in reading skills, wordkyand writing and language. Reading skills corist
phonetic awareness, reading fluency, and compraressategies. Word work includes spelling and
vocabulary. Writing and language incorporates wgitigrammar usage, mechanics, and
speaking/listening/viewing. Theme-based readin¢suallow students to learn in a variety of ways.

Our Math curriculum also uses the Houghton Mif8&ries. This program uses a systematic step-by-step
approach to develop concepts and skills. The auwis focuses on problem solving and reasoning; this
provides opportunities for students to demonstatéapply their understanding. Some of the topics
include number concepts, computation, measurergeatnetry, algebra, graphing, fractions, and
probability among others.

The Harcourt science curriculum covers life sciemegth science, and physical science. Most lessons
begin with a hands-on investigation using the ingprocess. The investigations and lessons include
many important science process skills. Some oftkksls include observation, classification, potidin,
interpretation of data, measurement, and hypotimgsiZhe science curriculum emphasizes life-long
learning with real-life experiences.

We currently use two different social studies auiims. Kindergarten through fifth grade use the
Houghton Mifflin curriculum, as well as a varietyysupplements. The areas addressed are citizenship,
geography, biography, economics, history, map doloegskills, timelines, and current events. Théhsix
grade uses the Northern Lights (Minnesota histonyjiculum, matching the Minnesota academic
standards.

Our visual and performing arts program include mushoir, instrumental band, and art. These classes
are taught by trained specialists. The elementadests take part in music instruction three times
week. In the music curriculum the following are esfded: theory, composers, history, rhythm,
instruments, composition, and other musical aspéct&lective elementary choir is also offeredthFif
and sixth graders are encouraged to choose anrimstit and join one of our many bands (instrumental,
advanced, jazz, and pep). Weekly art lessons incat@ many visual and creative art forms. Students
perform and share their artistic skills and musiakdnts throughout the year.

Randolph Elementary is one of few schools thatreftiily physical education classes. With childhood
obesity on the rise, our school sees the importahdaily physical activity. This rigorous physical
education curriculum includes skills testing, sporanship, games, and overall well-being. Our scisool
taking strides to become a more nutritious-consgie@mvironment. Breakfast is offered to ensurealgo
start to the day. A healthy midmorning snack isvted as an option to all students. Through a "FRarm
School" grant, our kitchen staff is able to predaesh produce harvested locally. We have recently
changed to having recess before lunch to encolregj¢hy eating so each student can finish out dye d
strong. Other health topics, such as senses,ionfriiody systems, healthy choices, body changek, a
drugs and alcohol are addressed.

We are very fortunate to offer a foreign languagegpam. Starting in first grade, students receigexa

week Spanish immersion experience. They learn Ipdseses, vocabulary, alphabet, and numbers
through games, songs, and repetition.
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Teachers use explicit teaching strategies whicltlaaeacterized by intensive, carefully tailoredstass,
appropriate cues and prompts, instructional modefinided and independent practice, corrective
feedback, mastery and generalization of learndts sWe use technology-based software, multiple
intelligence theory, brain-based learning, and oévidence-based practices.

All content is based on chosen curriculum whichadsed on state academic standards. Teachers
continually assess the effectiveness of our cuuiouand adjust accordingly to meet the needs of all
students.

2. Reading/English:

Randolph Schools’ reading curriculum uses a vanétgsources and strategies. We use Houghton
Mifflin as our core curriculum. This curriculum ilucles basal readers, leveled readers, practice
workbooks, and enrichment activities. Houghton Mifftvas chosen by a multi-grade curriculum
committee based on national and state reading atdsd

In addition to this curriculum we also implementaaiety of research based programs such as; VoWac,
PALS, Early Success, Soar to Success, AcceleratadiRy, Guided Reading, Read Naturally, EdMark,
Scholastic News, and STAR Reading. The majoritthee programs are used to support and improve
the reading skills of the students who are perfogiielow grade level.

Vowel Oriented Word Attack Course (VoWac) is a plerbased supplement that provides instruction in
word pronunciation and spelling strategies. Peesisdsd Learning Strategies (PALS) fosters poskive
productive peer interaction while promoting fluerthyough repeated reading and teacher modeling.
Early Success and Soar to Success are readingdantiems used with struggling readers and our Title
One students. Accelerated Reading is a leveledg@mogrhere the students independently or partner rea
books and follow up with a computerized compreh@msind vocabulary quiz. We are able to set
individual goals for each student. Read Naturallg program that we use in our special education
program. It is a teaching strategy that combinashter modeling, guided reading, assessment, and
progress monitoring. Ed Mark helps teach primailysskuch as regular plurals, verb tense, capasbn,
and punctuation. All learning styles are incorpedainto an effective instructional sequence as the
program promotes language development. ScholasticsNs a magazine used to enrich and extend
knowledge of current events. STAR Reading is a beded assessment used to give instant feedback to
the student and teacher. This measures vocabutamprehension, and reading level. Together, these
programs enrich grade level reading, encouragelbigh thinkers to extend their learning, and suppo
the struggling readers.

We use a variety of reading strategies to imprawenicy, vocabulary, and comprehension. Some oethes
strategies are prediction, linking prior knowledgempare and contrasting, summarizing, questioning,
brainstorming, re-reading for understanding, amssicurricular instruction.

Within all of these reading activities we have otig highest expectations for each student. We also
encourage the parents to be active participarttsein child’s education. We supply families with
resources and materials to support their childriétesacy goals. Collectively, we are working tosé the
reading achievement gap.

3. Mathematics:

Randolph Schools’ mathematics curriculum uses @tyaof resources and strategies. Houghton Mifflin
is our core curriculum. This curriculum includeslylguided lessons and practice workbooks, as asl|
using reteach and challenge activities to meehkraneeds at both ends of the spectrum. Houghton
Mifflin was chosen by a multi-grade curriculum coittee who first researched the national and state
mathematical standards.

Our curriculum organizes and integrates mathematleas so students see how the principles of math
12



build on each other. The students develop confieland this enhances proficiency. Our curriculum
builds understanding at each level. Our teachessrkhe mathematics studied by the students atqusvi
levels prepares them to focus and understand witafriently being taught. Students actively buggvn
knowledge based on prior exposure and understanding

We use mathematical programs from Renaissance ibgaimassist in our assessment of students. STAR
Math assessments give instant feedback to thergtide well as the teachers. STAR Math looks at
numeration and computation objectives. Math Factsklash is a computerized leveled math facts
program. Mastery must be achieved before moviriggamext level. Accelerated Math helps to provide
essential math practice components to supplememhath curriculum. It not only creates math
assignments tailored to each student's current bexdt provides ongoing feedback on studentdydai
practice. It differentiates math instruction, add#ag each student's individual needs.

Our school uses a variety of strategies to imptmac math concepts, computation, and problemrsplvi
skills. Some of these strategies include maniprdaticenters, life skills math, interactive teclogyl, and
cross-curricular instruction. Struggling studergadfit from small group instruction as well as ditl
services. Most teachers would agree that probldnmgpois a difficult skill; however, we strive to
incorporate problem solving daily in our math couium as well as all curriculum areas. We contityual
look for ways to improve mathematic skills at eviayel.

4. Additional Curriculum Area:

Randolph School’s Science Curriculum uses manyeqscand processes. Harcourt was chosen by the
district’s science curriculum specialists. The cdttee chose this program because it uses inquitty wi
hands-on investigations and experiments. Our aueni aligns with national standards for life, earth
and physical science. Exciting and informative atpef science and technology are included in all
content areas. The history and nature of scienderenwork of scientists is also featured.

Our curriculum is cross-curricular including reaglimath, social studies, and writing skills usethimi
many lessons. Students are asked to observe gimgénses by comparing, identifying, or claseyi
objects or events into specific criteria. They ngebers to estimate and communicate observable data
visually, orally, or in written form. Measuremetills are also part of their observations during
investigations. During experiments, students amoeraged to predict, infer, draw conclusions, and
hypothesize results using scientific vocabulary miecording results. Many times they are asked to
identify and control variables that affect the @me of the investigation.

Randolph School uses many supplements to reinfssential and knowledge based science skills. Our
health curriculum promotes healthy lifestyles. Vé@dnlyceums that teach the benefits of healthygati
and regular exercise. Outdoor education is an iadditlearning opportunity where students expegenc
the relevance of environmental issues. Local gagsakers are invited into the classrooms as another
way to show awareness of science in today’s wétldure Farmers of America and 4-H add lessons that
reflect science in the community. The school’'s gheeise is used for theme-based units in life seieas
well as using fresh produce in our school lunchitioihal program. Nature lessons are included @ th
three-day fifth and sixth grade campout in thergpriThese students also extend the inquiry progghs

an annual science fair.

All of these skills prepare our students to beliieg learners. According to the National Science
Education Standards, “Learning science is sometstingents do, not something that is done to them.”

5. Instructional M ethods:

It has become increasingly difficult to accommodaeediverse student population and the wide rarge
academic skills in general education classroomedBah school is able to meet these challenges by
hiring highly qualified, trained teachers who pawithorough, systematic instruction. We are able to
meet the needs of our students by using instruatimethods that are evidence-based practices.
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One instructional method we use to remediate lagrproblems and extend thinking is the use of
differentiated instruction. The first thing teackheonsider when deciding how to differentiate unstion
in the classroom is to align the students’ unigeleds and abilities and then determine the learning
outcomes they want to accomplish. Our teacherprafecient at adapting their curriculum to meetteac
student’s needs.

Randolph uses assessments such as the MCAs, tarbased assessments, STAR Reading and Math to
identify the levels at which the students are penfog. After assessing student performance wehese t
results to understand our students' abilitiesyésts, and needs. This information is used to make
decisions about curriculum content, methods, legrgioals, and objectives. For example, studentsdak
STAR Math assessment 3 times a year. After takirgassessment students are placed in a math library
that individualizes math objectives and are basethe students current skill level. Students work
independently to complete these objectives andotloneve forward until a mastery level has been
achieved. STAR Reading is similar in that stud¢ate a test to determine their independent reading
levels. Students select books to read in that resigelents are given individualized reading and
comprehension goals that need to be met on a gyarsesis.

Another way instruction is modified to promote stntlearning and achievement is through instruation
delivery methods. Teachers use a variety of instmal delivery methods such as auditory, visuatl a
kinesthetic approaches. An example of this is #&af repeated reading strategies. Students npt onl
read a story independently, they listen to it &y tlollow along in the book and they partner refsitier
completing these activities students then discondsaaite a summary of the story. By using all césh
approaches with reading activities, student arebable to comprehend reading material and become
more fluent readers.

Our goal as educators is to give each studentdbessary strategies and skills that they can use to
improve and enhance their academic success.

6. Professional Development:

Randolph teachers are continuously involved ingssibnal development. During designated
professional development times, we meet withinotggilearning communities. Faculty members are
assigned to a specific curricular area. Here wievesgtate and national standards, discuss chaagés,
clarify goals and expectations. We also meet withingrade levels to review standards, plan cuuiouy
and discuss best practices. We also participaéditional committees such as calendar, technology,
wellness, safety, and staff recognition. Mentoesassigned to new staff to assist in their protessi
development.

By participating in these committees, we gain neanidedge to bring back to the classroom. We stay
current with the standards, find new techniqued,ammunicate with our peers. The students benefit
from these because we are networking with othéagirgy up to date with the changes in educatiod, an
exploring the best educational processes.

We believe being a team is one of the most powd#nfafy we can do to ensure our students' success.
Throughout the school year, we participate in teaitding activities. These activities have rangesrf
wellness challenges, team building retreats, aedgezers. They bring us together, allowing us totge
know each other’s strengths and weaknesses. Wearenore aware of our co-workers' needs, enabling
us to work as a team. We take this a step furth@éliraplement these activities into our classrooms.
Building a team within our classrooms reduces gigons, bullying, and allows more time for acadesnic

Besides the professional development done withirsoliool, we are encouraged to attend workshops,
trainings, visit other classrooms/schools and frrthur education through obtaining additional dedi
degrees, or licensures. Teachers are encourageddent and share their newfound knowledge with co-
workers during staff development days. We oftenTU&S and Southeast Service Cooperative for
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technology trainings. We have mentored other schioathe area on our successful teaching techniques
to meet our Annual Yearly Progress.

These activities support student learning and ligeedd with academic standards. Our students benefi
from our continual learning and professional depeient.

7. School Leadership:

The leadership philosophy for our school is momaaeratic than authoritative within our staff. Staff
members have a voice and their ideas and opini@gadued and taken into consideration on many
school matters. Matt Rutledge, our principal, takissole as a leader seriously. He is aware df ehc
the teachers’ strengths and tries to utilize tretsengths to benefit our whole school community.idie
also very sensitive of teachers’ needs and areasaquire additional support. There is a mutuspeet
within our building that is obvious to anyone wharees into our school and feels the camaraderie
between faculty, staff, and administration.

Our administration ensures staff leadership byombt including faculty on all committees in our sch,

but more importantly encouraging an “Open Door'igolvith all staff members. The administrative staf
has proven their faith in the teacher’s expertisadiding programs when additional curriculum was
needed. For example, a group of teachers met andwtired there was a need for a respect program tha
every teacher could implement to help studentggting with friendship and bullying. Mr. Rutledgerg
two teachers to a neighboring school to observie finactices. He also approved the purchase of a
program called "Steps to Respect", that the coramitiad researched. Another example is how
administration sought out our advice and opiniamshe construction of the new school addition.

Randolph Elementary has very little teacher turnowée feel this stability helps improve the student
academic achievement from year to year. Our stsdesttonly meet, but exceed standards.

Our strong school leadership plays an importamt iocreating a team where teachers feel valued and
respected. This respect is also shown in studewstie relationships creating a positive classroom
environment. Students have a good relationship therbuilding principal, knowing not only is he tae
to support and listen, but also discipline wheneseary. Because our leadership philosophy is one of
mutual respect and teamwork, we are able as atstaffectively meet our students' needs.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: {Test: Minnesota Comprehensive Assessme
Edition/Publication Year: 20( Publisher: Pearson
2009-201C| 2008-200¢ | 2007-2008 | 2006-2007 | 2005-200€

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Minnesota Comprehensive Assessme 100 98 94 97 100
Minnesota Comprehensive Assessme 74 70 76 74 83
Number of students tested 38 46 38 35 35
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Minnesda Comprehensive Assessmer 100

Minnesota Comprehensive Assessme 75

Number of students tested 12

2. African American Students
Minnesota Comprehensive Assessme
Minnesota Comprehensive Assessme
Number of students tested

3. Hispanic or Latino Students
Minnesota Comprehensive Assessme
Minnesota Comprehensive Assessme
Number of students tested

4. Special Education Students
Minnesota Comprehensive Assessme
Minnesota Comprehensive Assessme
Number of students tested

5. English Language L ear ner Students
Minnesota Comprehensive Assessme
Minnesota Comprehensive Assessme
Number of students tested

6. White

Minnesota Comprehensive Assessme 100 98 97 97 100
Minnesota Comprehensive Assessme 74 70 78 75 84
Number of students tested 35 43 36 32 32
NOTES:

11MN1
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: {Test: Mnnesota Comprehensive Assessme
Edition/Publication Year: 20( Publisher: Pearson

2009-2010C| 2008-200¢ | 2007-200€ | 2006-2007  2005-2006

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Minnesota Comprehensive Assessme 95 96 100 86 100
Minnesota Comprehensive Assessme 84 72 82 69 86
Number of students tested 38 46 38 35 35
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Minnesota Comprehensive Assessme 92

Minnesota Comprehensive Assessme 75

Number of students tested 12

2. African American Students
Minnesota Comprehensive Assessme
Minnesota Comprehensive Assessme
Number of students tested

3. Hispanic or Latino Students
Minnesota Comprehensive Assessme
Minnesota Compileensive Assessment
Number of students tested

4. Special Education Students
Minnesota Comprehensive Assessme
Minnesota Comprehensive Assessme
Number of students tested

5. English Language L ear ner Students
Minnesota Comprehensive Assessme
Minnesota Comprehensive Assessme
Number of students tested

6. White

Minnesota Comprehensive Assessme 95 96 100 85 99
Minnesota Comprehensive Assessme 83 70 83 72 86
Number of students tested 35 43 36 32 32
NOTES:

11IMN1
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: < Test: Minnesota Comprehensive Assessme
Edition/Publication Year: 20( Publisher: Pearson

2009-2010C| 2008-200¢ | 2007-200€ | 2006-2007  2005-2006

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Minnesota Comprehensive Assessme 93 82 84 95 82
Minnesota Comprehensive Assessme 67 37 35 45 32
Number of students tested 46 38 37 38 28
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Minnesota Comprehensive Assessme 91

Minnesota Comprehensive Assessme 73

Number of students tested 11

2. African American Students
Minnesota Comprehensive Assessme
Minnesota Comprehensive Assesstrién
Number of students tested

3. Hispanic or Latino Students
Minnesota Comprehensive Assessme
Minnesota Comprehensive Assessme
Number of students tested

4. Special Education Students
Minnesota Comprehensivessessment |
Minnesota Comprehensive Assessme
Number of students tested

5. English Language L ear ner Students
Minnesota Comprehensive Assessme
Minnesota Comprehensive Assessme
Number of students tested

6. White

Minnesota Comprehensive Assessme 93 83 88 95 82
Minnesota Comprehensive Assessme 66 39 37 41 32
Number of students tested 44 36 35 36 28
NOTES:

11IMN1
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: < Test: Minnesota Comprehensive Assessme
Edition/Publication Year: 20( Publisher: Pearson

2009-2010C| 2008-200¢ | 2007-200€ | 2006-2007  2005-2006

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Minnesota Comprehensive Assenent || 92 82 84 93 86
Minnesota Comprehensive Assessme 57 61 41 53 43
Number of students tested 46 38 37 38 28
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Minnesota Comprehensive Assessme 91

Minnesota Comprehensive Assessme 55

Number of students tested 11

2. African American Students
Minnesota Comprehensive Assessme
Minnesota Comprehensive Assessme
Number of students tested

3. Hispanic or Latino Students
Minnesota Comprehensive Assessme
Minnesota Comprehensive Assessme
Number of students tested

4. Special Education Students
Minnesota Comprehensive Assessme
Minnesota Comprehensive Assessme
Number of students tested

5. English Language L ear ner Students
Minnesota Comprehensive Assessme
Minnesota Comprehensive Assessme
Number of students tested

6. White

Minnesota Comprehensive Assessme 92 81 83 92 86
Minnesota Comprehensive Assessme 55 61 43 53 43
Number of students tested 44 36 35 36 28
NOTES:

11IMN1

19



STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: ! Test: Minnesota Comprehensive Assessme
Edition/Publication Year: 20( Publisher: Pearson

2009-2010C| 2008-200¢ | 2007-200€ | 2006-2007  2005-2006

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Minnesota Comprehensive Assessme 85 76 88 82 80
Minnesota Comprehensive Assessme 40 38 40 41 34
Number of students tested 40 40 40 29 35
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Minnesota Comprehensive Assessme 80

Minnesota Comprehensive Assessme 20

Number of students tested 15

2. African American Students
Minnesota Comprehensive Assessme
Minnesota Comprednsive Assessment
Number of students tested

3. Hispanic or Latino Students
Minnesota Comprehensive Assessme
Minnesota Comprehensive Assessme
Number of students tested

4. Special Education Students
Minnesda Comprehensive Assessmer
Minnesota Comprehensive Assessme
Number of students tested

5. English Language L ear ner Students
Minnesota Comprehensive Assessme
Minnesota Comprehensive Assessme
Number of students tested

6. White

Minnesota Comprehensive Assessme 86 73 89 82 87
Minnesota Comprehensive Assessme 39 39 42 41 39
Number of students tested 38 38 38 29 31
NOTES:

11IMN1
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: ! Test: Minnesota Comprehensive Assessme
Edition/Publication Year: 20( Publisher: Pearson

2009-2010C| 2008-200¢ | 2007-200€ | 2006-2007  2005-2006

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Minnesota Caprehensive Assessmen 93 88 85 80 98
Minnesota Comprehensive Assessme 42 43 35 31 46
Number of students tested 41 40 40 29 35
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assélsse 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Minnesota Comprehensive Assessme 94

Minnesota Comprehensive Assessme 33

Number of students tested 15

2. African American Students
Minnesota Comprehensive Assessme
Minnesota Comprehensive Assessme
Number of students tested

3. Hispanic or Latino Students
Minnesota Comprehensive Assenent ||
Minnesota Comprehensive Assessme
Number of students tested

4. Special Education Students
Minnesota Comprehensive Assessme
Minnesota Comprehensive Assessme
Number of students tested

5. English Language L ear ner Students
Minnesota Comprehensive Assessme
Minnesota Comprehensive Assessme
Number of students tested

6. White

Minnesota Comprehensive Assessme 95 87 90 80 97
Minnesota Comprehensive Assaent Il 41 45 37 31 52
Number of students tested 39 38 38 29 31
NOTES:

11IMN1
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: (Test: Minnesota Comprehensive Assessme
Edition/Publication Year: 20( Publisher: Pearson

2009-2010C| 2008-200¢ | 2007-200€ | 2006-2007  2005-2006

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Minnesota Comprehensive Assessme 85 83 69 92 65
24 24 27 17 46 25
Number of students tested 41 41 35 48 40
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Minnesota Comprehensive Assessme

24

Number of students tested

2. African American Students

Minnesota Comprehensive Assessme

24

Number of students tested

3. Hispanic or Latino Students

Minnesota Comprehensive Assessme

24

Number of students tested

4. Special Education Students

Minnesota Comprehensive Assessme

24

Number of students tested

5. English Language L ear ner Students

Minnesota Cormprehensive Assessment

24

Number of students tested

6. White

Minnesota Comprehensive Assessme 88 83 73 93 77
24 25 28 18 50 26
Number of students tested 40 39 34 44 39

NOTES:
11IMN1



STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: tTest: Minnesota Comprehensive Assessme
Edition/Publication Year: 20( Publisher: Pearson

2009-2010C| 2008-200¢ | 2007-200€ | 2006-2007  2005-2006

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Minnesota Comprehensive Assessme 74 88 72 78 80
Minnesota Comprehensive Assessme 44 51 26 40 35
Number of students tested 41 41 35 48 40
Percent of total students tested 100 100 100 0 10 100
Number of students &tnatively assess 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Minnesota Comprehensive Assessme
Minnesota Comprehensive Assenent ||
Number of students tested

2. African American Students
Minnesota Comprehensive Assessme
Minnesota Comprehensive Assessme
Number of students tested

3. Hispanic or Latino Students
Minnesota Comprehsive Assessment
Minnesota Comprehensive Assessme
Number of students tested

4. Special Education Students
Minnesota Comprehensive Assessme
Minnesota Comprehensive Assessme
Number of students tested

5. English Language L ear ner Students
Minnesota Comprehensive Assessme
Minnesota Comprehensive Assessme
Number of students tested

6. White

Minnesota Comprehensive Assessme 75 87 71 82 80
Minnesota Compreheive Assessment 45 51 24 43 36
Number of students tested 40 39 34 44 39
NOTES:

11IMN1
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STATE CRITERION-REFERENCED TESTS

Apr

92
52

150

0 10
0
0

90
90

Apr

81
44
138
100
0
0

59
59

Subject: Mathematics Grade: 0
2009-201C| 2008-200¢ | 2007-200€ | 2006-2007 | 2005-2006

Testing Month Apr Apr Apr
SCHOOL SCORES
Minnesota Comprehensive Assessme 91 85 84
Minnesota Comprehensive Assessme 52 44 43
Number of students tested 165 165 150
Percent of total students tested 100 100 100
Number of students alternatively asse: 0 0 0
Percent of students alternatively assessed 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Minnesota Comprehensive Assesstrién 87 88 67
Minnesota Comprehensive Assessme 87 88 67
Number of students tested 38 32 18

2. African American Students
Minnesota Comprehensive Assessme
Minnesota Comprehensive Assessme
Number of students tested

3. Hispanic or Latino Students
Minnesota Comprehensive Assessme
Minnesota Comprehensive Assessme
Number of students tested

4. Special Education Students

Minnesota Comprehensive Assessniént 93 70 60
Minnesota Comprehensive Assessme 93 70 60
Number of students tested 15 20 20

5. English Language L ear ner Students
Minnesota Comprehensive Assessme
Minnesota Comprehensive Assessme
Number of students tested

6. White

Minnesota Comprehensive Assessme 92 85 87
Minnesota Comprehensive Assessme 92 85 87
Number of students tested 157 156 143

21

78
78
18

92
92
141

17

78
78
18

83
83
130

NOTES: | realize that some of the Randolph Elementary-Sutup data submitted are less than 10.

11MN1
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STATE CRITERION-REFERENCED TESTS

Apr

83
48

150

0 10
0
0

90
90

Apr

91
52
138
100
0
0

71
71

Subject: Reading Grade: 0
2009-201C| 2008-200¢ | 2007-200€ | 2006-2007 | 2005-2006

Testing Month Apr Apr Apr
SCHOOL SCORES
Minnesota Comprehensive Assessme 88 88 87
Minnesota Comprehensive Assessme 56 57 46
Number of students tested 166 165 150
Percent of total students tested 100 100 100
Number of studestalternatively assess 0 0 0
Percent of students alternatively assessed 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Minnesota Comprehensive Assessme 89 86 89
Minnesoa Comprehensive Assessmer 89 86 89
Number of students tested 38 32 18

2. African American Students
Minnesota Comprehensive Assessme
Minnesota Comprehensive Assessme
Number of students tested

3. Hispanic or Latino Students
Minnesota Comprehensive Assessme
Minnesota Comprehensive Assessme
Number of students tested

4. Special Education Students

Minnesota Comprehensive Assessme 80 90 85
MinnesotaComprehensive Assessmen 80 90 85
Number of students tested 15 20 20

5. English Language L ear ner Students
Minnesota Comprehensive Assessme
Minnesota Comprehensive Assessme
Number of students tested

6. White

Minnesota Comprehensive Assessme 89 88 86
Minnesota Comprehensive Assessme 89 88 86
Number of students tested 158 156 143

21

78
78
18

84
84
141

17

94
94
18

90
90
130

NOTES: | realize that some of the Randolph Elementary-Sutup data submitted are less than 10.

11MN1
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