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	PART I - ELIGIBILITY CERTIFICATION 


The signatures on the first page of this application certify that each of the statements below concerning the school‘s eligibility and compliance with U.S. Department of Education, Office for Civil Rights (OCR) requirements is true and correct.  

1.      The school has some configuration that includes one or more of grades K-12.  (Schools on the same campus with one principal, even K-12 schools, must apply as an entire school.) 

2.      The school has made adequate yearly progress each year for the past two years and has not been identified by the state as “persistently dangerous” within the last two years.    

3.      To meet final eligibility, the school must meet the state’s Adequate Yearly Progress (AYP) requirement in the 2009-2010 school year. AYP must be certified by the state and all appeals resolved at least two weeks before the awards ceremony for the school to receive the award.    

4.      If the school includes grades 7 or higher, the school must have foreign language as a part of its curriculum and a significant number of students in grades 7 and higher must take the course.    

5.      The school has been in existence for five full years, that is, from at least September 2003. 

6.      The nominated school has not received the Blue Ribbon Schools award in the past five years, 2005, 2006, 2007, 2008 or 2009.    

7.      The nominated school or district is not refusing OCR access to information necessary to investigate a civil rights complaint or to conduct a district-wide compliance review. 

8.      OCR has not issued a violation letter of findings to the school district concluding that the nominated school or the district as a whole has violated one or more of the civil rights statutes. A violation letter of findings will not be considered outstanding if OCR has accepted a corrective action plan from the district to remedy the violation. 

9.      The U.S. Department of Justice does not have a pending suit alleging that the nominated school or the school district as a whole has violated one or more of the civil rights statutes or the Constitution‘s equal protection clause. 

10.      There are no findings of violations of the Individuals with Disabilities Education Act in a U.S. Department of Education monitoring report that apply to the school or school district in question; or if there are such findings, the state or district has corrected, or agreed to correct, the findings. 

  

	PART II - DEMOGRAPHIC DATA 


All data are the most recent year available. 
DISTRICT (Questions 1-2 not applicable to private schools) 

	1.     Number of schools in the district: (per district designation) 
	6  
	  Elementary schools (includes K-8) 

	  
	1  
	  Middle/Junior high schools 

	
	1  
	  High schools

	
	0  
	  K-12 schools

	
	
	

	
	8  
	  TOTAL 


 

2.    District Per Pupil Expenditure:    11038    
SCHOOL (To be completed by all schools) 

3.    Category that best describes the area where the school is located:
       
       [    ] Urban or large central city 
       [    ] Suburban school with characteristics typical of an urban area 
       [ X ] Suburban 
       [    ] Small city or town in a rural area 
       [    ] Rural 
4.       11    Number of years the principal has been in her/his position at this school. 

5.    Number of students as of October 1 enrolled at each grade level or its equivalent in applying school only: 

	Grade
	# of Males
	# of Females
	Grade Total
	 
	Grade
	# of Males
	# of Females
	Grade Total

	PreK
	0
	0
	0
	 
	6
	28
	31
	59

	K
	28
	31
	59
	 
	7
	
	
	0

	1
	33
	39
	72
	 
	8
	
	
	0

	2
	29
	32
	61
	 
	9
	
	
	0

	3
	39
	31
	70
	 
	10
	
	
	0

	4
	24
	30
	54
	 
	11
	
	
	0

	5
	44
	33
	77
	 
	12
	
	
	0

	 
	TOTAL STUDENTS IN THE APPLYING SCHOOL
	452


  

	6.    Racial/ethnic composition of the school:
	
	% American Indian or Alaska Native

	
	1 
	% Asian

	
	1 
	% Black or African American

	
	4 
	% Hispanic or Latino

	
	
	% Native Hawaiian or Other Pacific Islander

	
	94 
	% White

	
	
	% Two or more races

	
	100
	% Total


Only the seven standard categories should be used in reporting the racial/ethnic composition of your school. The final Guidance on Maintaining, Collecting, and Reporting Racial and Ethnic data to the U.S. Department of Education published in the October 19, 2007 Federal Register provides definitions for each of the seven categories. 

7.    Student turnover, or mobility rate, during the past year:    5   % 

This rate is calculated using the grid below.  The answer to (6) is the mobility rate. 

	(1)
	Number of students who transferred to the school after October 1 until the
end of the year.
	8

	(2)
	Number of students who transferred from the school after October 1 until the end of the year.
	12

	(3)
	Total of all transferred students [sum of rows (1) and (2)].
	20

	(4)
	Total number of students in the school as of October 1.
	441

	(5)
	Total transferred students in row (3)
divided by total students in row (4).
	0.045

	(6)
	Amount in row (5) multiplied by 100.
	4.535


 

8.    Limited English proficient students in the school:     0   % 

Total number limited English proficient     0    
Number of languages represented:    0   
Specify languages: 
9.    Students eligible for free/reduced-priced meals:    7   % 

                         Total number students who qualify:     32    

If this method does not produce an accurate estimate of the percentage of students from low-income families, or the school does not participate in the free and reduced-price school meals program, specify a more accurate estimate, tell why the school chose it, and explain how it arrived at this estimate. 
10.  Students receiving special education services:     13   % 

       Total Number of Students Served:     61    

Indicate below the number of students with disabilities according to conditions designated in the Individuals with Disabilities Education Act.  Do not add additional categories.
	
	5 
	Autism
	0 
	Orthopedic Impairment

	
	0 
	Deafness
	3 
	Other Health Impaired

	
	0 
	Deaf-Blindness
	11 
	Specific Learning Disability

	
	9 
	Emotional Disturbance
	32 
	Speech or Language Impairment

	
	0 
	Hearing Impairment
	0 
	Traumatic Brain Injury

	
	1 
	Mental Retardation
	0 
	Visual Impairment Including Blindness

	
	0 
	Multiple Disabilities
	0 
	Developmentally Delayed


 

11.     Indicate number of full-time and part-time staff members in each of the categories below: 

	
	
	Number of Staff

	
	
	Full-Time
	
	Part-Time

	
	Administrator(s) 
	1 
	
	0 

	
	Classroom teachers 
	19 
	
	1 

	
	Special resource teachers/specialists
	5 
	
	11 

	
	Paraprofessionals
	0 
	
	6 

	
	Support staff
	3 
	
	8 

	
	Total number
	28 
	
	26 


 

12.     Average school student-classroom teacher ratio, that is, the number of students in the school divided by the Full Time Equivalent of classroom teachers, e.g., 22:1    23    :1 

  

13.  Show the attendance patterns of teachers and students as a percentage. Only middle and high schools need to supply dropout rates. Briefly explain in the Notes section any attendance rates under 95%, teacher turnover rates over 12%, or student dropout rates over 5%.
	 
	2008-2009
	2007-2008
	2006-2007
	2005-2006
	2004-2005

	Daily student attendance 
	97%
	97%
	97%
	97%
	97%

	Daily teacher attendance 
	96%
	97%
	96%
	95%
	96%

	Teacher turnover rate 
	3%
	0%
	8%
	11%
	11%

	Student dropout rate 
	0%
	0%
	0%
	0%
	0%


Please provide all explanations below. 

14. For schools ending in grade 12 (high schools).  

Show what the students who graduated in Spring 2009 are doing as of the Fall 2009.  

	Graduating class size 
	0 
	

	Enrolled in a 4-year college or university 
	0
	%

	Enrolled in a community college 
	0
	%

	Enrolled in vocational training 
	0
	%

	Found employment 
	0
	%

	Military service 
	0
	%

	Other (travel, staying home, etc.) 
	0
	%

	Unknown 
	0
	%

	Total 
	
	%


  

	PART III - SUMMARY 


Section Elementary School embodies the district’s vision of “Students, Staff & Community - Building Better Schools Together.” We focus on identifying success and ensuring continued academic growth of our 450+ students. We accomplish this effort through teachers that employ research-based instructional strategies targeted to meet the needs of each individual student, through parents who take an active role in education by working with their children at home, volunteering at school, and raising funds for the resources necessary to meet our challenges, and through students who are proud learners and active participants in life-enriching activities.

 

Communication among teachers, parents and students is essential at Section Elementary. On the first day of each school year parents and students attend meetings together in an event we call “Sectionfest.” Virtually every family participates. Parents hear first-hand, sitting alongside their child, the learning expectations, classroom practices, and communication methods that will be used throughout the year. Sectionfest answers questions and sets the stage for learning as parents and teachers unite in supporting the growth of every child.

 

The Section staff members dedicate themselves to improving student learning. Annually, our Building Leadership Team sets goals and establishes staff development based on assessment results. Teachers learn and implement instructional best practices in their classrooms. Grade-level teams of teachers then reflect on and share their experiences. The Building Leadership Team conducts drop-in classroom visits to gain “observational snapshots” that support teachers in meeting school goals. 
 

Student support comes not only in the form of effective classroom instruction, but also through strategic planning for students having difficulties. The reading specialist coordinates our practice of identifying students considered to be on “Academic Watch.” All of the teachers at that child’s grade level participate in creating “Academic Watch” plans that are shared with parents in order to help students who might be having difficulties. In addition, our parent teacher group funds The Learning Center (TLC), an after-school program for students in need of homework support. 
 

Parents are an integral part of our school family. Our volunteer program features over 100 parents each year helping in classrooms and with after-school functions. Parents run a newspaper club and host “Math Mania,” a summer program encouraging students to continue math practice during the summer. One family event that has evolved over the years is a great example of people in the community supporting each other and the school. An event called “Candy Bar Bingo” started as a night of fun for families designed to break up the monotony of winter. It took on special meaning when the money raised was donated to The National Brain Tumor Society to commemorate a student who passed away. Candy Bar Bingo has grown to include a raffle that raised over $20,000 in a two-year period to fund technology initiatives for our students.

 

In addition to taking pride in educational accomplishments, we celebrate our students’ creativity and physical wellness. An annual event each spring is our Art and Variety Show. Creative art works of our students fill the halls, and families gather to witness well-practiced individual, small-group or grade-level variety acts at what has become a renowned event. Our school also initiated an after-school art club, which has spread to other elementary buildings. Additionally, Section is the only school to offer an after-school track program— always filled to capacity —that supplements the district's 5th and 6th grade basketball program.


In June, our students enjoy the end-of-year “slide show” which captures images of hard-at-work students, joyous friendships, wacky student council dress-up days and poignant staff photos - reminding students that we are a family, working together in support and celebration of each other’s accomplishments.

  

	PART IV - INDICATORS OF ACADEMIC SUCCESS 


1.      Assessment Results:  

Each year, the Wisconsin Department of Public Instruction (DPI) requires all students in grades 3–6 to take the Wisconsin Knowledge and Concepts Exams (WKCE). Reading and math are assessed at each of these grade levels, while additional assessments in the areas of language arts, science and social studies take place only in 4th grade.

We test virtually 100% of our grade 3-6 students each year, including students with special needs (specific learning disability, emotional and behavioral disabilities, speech and language needs).

Individual student scores on the WKCE assessments are reported using four performance levels: advanced, proficient, basic, and minimal. Students must score in the “proficient” or “advanced” level in order to be considered as “meeting the standard”. Each student receives an individual report indicating his or her performance levels in these subject areas and proficiencies on various sub-skills.

The Wisconsin Information Network for Successful School (WINNS) website, established by Wisconsin DPI, provides easy access to any school’s overall performance on WKCE tests. Site visitors can search to find the percentage of students scoring “advanced” or “proficient” for each subject at each grade level.

WINNS can be accessed at:

http://data.dpi.state.wi.us/data/selschool.asp
Early on in Section’s goal-setting, we had established 90% or more of our students performing at the “proficient or advanced” level as our target. As our students continually improved, we ratcheted our goal to 92% or more at this performance level. Over the past five years, Section Elementary students have consistently performed well on these examinations, often reaching the 95% level or higher. A positive trend we noticed when following the same group across grade levels from year to year was that the percentage of students “meeting the standard” tended to increase as they went from grade to grade. Ultimately, by the time our students are in 6th grade 95–100% consistently “meet the standard.”

On a regular basis more than half, and often two-thirds, of our students score in the “advanced” category. Each year in 6th grade, 70-80% of our students score in the “advanced” range in the area of reading.

One anomaly we observed was a particular group of students having a lower percentage of students scoring in the “proficient or advanced” than other grade levels. Through analyzing school demographics, we discovered that this group had an unusually high percentage of students with special education needs. Despite not meeting our 92% annual goal, this grade level has continued to improve. In three years, the math scores for the group have gone from 85% “proficient or advanced” to 91%, while the reading scores have gone from 87% to 89%.

Over 50% of the special education students in the aforementioned group reached “proficient or advanced” in math, and about 75% reached this level in reading. With the exception of this group, our special education population does not contain a large enough sample to report on as a subgroup. Many of our special education students do “meet the standard” by scoring in proficient or advanced range.

Our school is comprised of mostly white, middle-class students. There is not enough diversity to determine statistical trends of groupings based on race/ethnicity, economic status, English proficiency, or migrant status.

2.      Using Assessment Results:  

Each summer, Section Elementary School conducts a “data-retreat” with our Building Leadership Team (BLT). We gather and analyze data to determine progress made on last year’s goals, to establish new goals, and to create the framework that directs our staff development throughout the year.

Data is disaggregated and analyzed along several dimensions to give us the best understanding of how our students are performing.

First, the state-mandated WKCE test results are analyzed in terms of percentage of students “meeting the standard” in each subject area at each grade level. Any student performing below this standard is listed as “Academic Watch” and will be monitored by the school reading specialist. Teachers at the student’s grade level will develop an individual assistance plan that will be shared with the child’s parents.

Next, we compare ourselves to the district averages in two categories: percentages of students scoring at “proficient or advanced” and those scoring at “advanced.” This identifies any trends where we might be lagging behind the district either at a particular grade level or in a specific subject.

We also study long-term trends within the building. The BLT analyzes grade-level scores over time (e.g., 3rd grade performance year in and year out) to ensure we meet our goal of 92% or more students reaching proficiency. Additionally, it tracks the performance of groups of students as they pass from 3–6th grade to determine if more students are “meeting the standard” over time.

In addition, we study the results of our District Writing Assessment given to 3rd and 5th graders. Again, we list the percent of students “meeting the standard” and also compare our results with other district schools across each of the “Six-Trait” components that are scored.

Finally, after analyzing all of this data, we create an “observations chart” that identifies our strengths and weaknesses. This information is instrumental in establishing goals and developing staff in-services.

An example of how this process has helped our students is that the process unveiled a need for our building to change instructional practices in the area of Writing. As a result, we adopted Six-Traits Writing practices, increased consistency in assessing writing, and integrated more writing in all areas of the curriculum.

3.      Communicating Assessment Results:  

The transformation to “standards-based” report cards has created a common language and provided avenues for focused discussions with our students and parents. Teachers have carefully matched terminology used to describe student strengths and weaknesses with descriptors used in curriculum and assessments allowing better continuity and understanding of each student’s learning. Teachers use formative assessments to guide instruction and share assessment results with students in order to help them establish their own learning goals.

Parent communication about learning and assessment begins at Sectionfest where the learning framework for the year is shared. On a trimester basis, parents receive specific feedback on a multitude of sub-skills in each subject area through standards-based report cards. At mid-trimester, progress reports inform parents if their child’s performance in core subject areas is at a satisfactory level.  Parent conferences, boasting an average attendance rate of 98%, are held after the first two months of classes. Here teachers share specific assessment results such as running record rates in reading, proficiency levels on Six-Traits of Writing components, and math IPPs (Individual Progress Profiles). Parents are informed about subject areas on which to concentrate and ways to help their child at home. “Academic Watch” plans are also shared for any child in need. Teachers continue to communicate to parents through frequent e-mails, phone calls, individual conferences, informal discussion in the halls, or “whatever it takes.”

Annually, the Wisconsin State Assessment System provides parents with individual student reports. Schoolwide performance trends on these standardized assessments and the goals established based on this information are shared with parents via websites, newsletter articles, and through postings on school bulletin boards.

Section’s webpage archives all of our goals and results for each year. We include a link to the state website which affords public access to testing results for each public school in the state. Comparisons to other schools are readily available to the community using this website.

4.      Sharing Success:  

Section Elementary embraces the opportunity to share our knowledge and to learn from others. One example is our technology initiative to bring SMARTboards to our classrooms, which was the impetus for multiple visits by colleagues. Subsequently, the use of SMARTBoards has quickly spread to other buildings in our district. Not only have teachers and administrators come to our classrooms, but so has a student from the Medical College of Wisconsin who was sent to gain information about uses for this technology. This summer, we will host a technology academy open to teachers in nearby districts that will focus on SMARTBoard use.        

In addition to being leaders in technology, Section is in the forefront with Response to Intervention (RtI) planning including securing progress monitoring practices and creating targeted interventions. We were among the first in the state to attend the Wisconsin DPI training session for Student Intervention Monitoring System (SIMS), an online resource for use with RtI practices and will serve as trainers in sharing practices with other schools in our district.

Another area of leadership is that of piloting the READ 180 program with elementary special needs students in order to improve their reading and writing progress. Section has been the site of staff development for this project.

Section Student Council Officers attend a state conference and then share what they have learned with students from other district schools through hosting a bi-annual “District Leadership Conference”. 

We frequently receive inquiries about initiatives such as Summer Math Mania, which we modeled after a program at another school in our district. Information has been shared with others through emails or school visits.

Section stays connected with local education agencies. We host student teachers from three different universities and are often contacted by prospective teachers to observe in our classrooms. Our partnership with a local non-profit education organization allowed for expansion of their highly successful summer academy for teachers to one that served students. “Sally Ride Academy for Kids”, a week long summer program consisting of highly interactive activities in science, engineering, technology, language, and the arts, was developed through this affiliation.  

As our staff continues to learn and grow, we look forward to sharing our successes with others.

  

	PART V - CURRICULUM AND INSTRUCTION 


1.      Curriculum:  

Curriculum development in the district is coordinated through Content Area Teams (CAT) consisting of teachers in the district from every grade level (K-12) and from all buildings. Each teacher in the district participates as a member of one subject area CAT, which meets regularly to research and discuss student achievement and implementation of the curriculum. State standards, subject area objectives, along with required assessments, best practices and resources to be utilized by the teachers are housed on a district intranet called the “Dashboard.” We practice integrating subjects whenever possible to enable the students to have a deeper understanding and ability to relate and apply learned knowledge. 

Our district began using the Everyday Math series (EDM) two years ago. EDM is an inquiry-based, hands-on curriculum which promotes conceptual understanding, skills development, and problem-solving. Students explain solutions both in written and verbal formats. The spiraling curriculum allows students to revisit and develop a deeper understanding of mathematical concepts. Section applies teaching methods from the math series, such as target goals and use of exit slips to other content areas.

Language arts curriculum is integrated into our reading curriculum in our Houghton Mifflin Reading program. Fifth and sixth grade students receive additional instruction in English, to ensure a clear understanding of grammar skills. Six-Traits writing curriculum is used to assist students in developing the necessary skills to become proficient, or in many cases advanced, writers. Section staff integrate these writing traits into all content areas. Examples would be having students identify “voice” used by an author in a novel being read or “organizing” ideas when completing exit slips in science, social studies, or math. "Six-Traits" has also been the focus of school wide curriculum concentration as in one initiative to improve “word choice” in writing. Several Section students have had writings published in the local Mukwonago Chief newspaper or in Opus - a district publication of selected writings. Some of our students have also attended an annual writer/artist conference at the Milwaukee Art Museum.

Science curriculum emphasizes both the learning of content and inquiry skills through the use of FOSS or Delta Science Modules and the use of the Addison-Wesley science curriculum. Science materials have been sorted and organized in a science material storage area to ensure easy access for use with hands-on, inquiry based learning. Students also experience science concepts through programs such as River City and Engineering is Elementary (EiE). The health curriculum is integrated into science and physical education.

Social studies curriculum is taught through the use of adopted McGraw Hill text and weekly use of the NewsCurrents website to provide Section 5th and 6th grade students with knowledge and understanding of current events. The students at Section showcase their social studies knowledge through our annual 6th grade Folk Fair where students create travel booths based on what has been learned in the exploration of different countries. The gym is transformed into travel show where students at all grade levels, along with parents and community members, visit to learn about other cultures. Students integrate writing, art, music, technology, and dance in presentations demonstrating depth of understanding of social studies concepts.

Students participate in art, music, gym, and library classes on a regular basis. Section students are also exposed to visual and performing arts through Section School’s Art and Variety Show and after school Art Club.

Although foreign language is not part of the curriculum, our parent group contracts with an outside agency to provide after school Spanish classes.

The curriculum “comes alive” each year at a 1st grade culminating event called, “Camp Skeeter”. Throughout the year parent helpers assist first graders with stamping t-shirts with images depicting curriculum they have conquered, until students proudly display their learning accomplishments by wearing the shirts at this year-end event.

2a. (Elementary Schools) Reading:
(This question is for elementary schools only) 

Reading instruction in our K-6 school is administered through a balanced literacy approach involving some whole group instruction along with small guided reading groups, read alouds, shared reading, independent reading and word exploration using Houghton Mifflin Reading materials. Leveled readers included with the reading series provide flexible grouping opportunities which allow students to practice reading at their instructional level. Teachers model metacognitive strategies to help students make connections to background knowledge, generate questions, visualize and create mental images, determine importance, make inferences, synthesize and apply information to new situations, and monitor their learning. Literature circles help students explore novels.

Section Elementary employs the Response to Intervention (RtI) model with students who are experiencing difficulties within the regular reading program. Since early intervention has always been a priority, both the classroom teacher and the reading specialist provide specific skill remediation in the early grades. Student skills are continually monitored and evaluated using standardized and unit tests. Universal screeners such as the Dynamic Indicators of Basic Early Literacy Skills (DIBELS) and running records are just two of the many progress monitoring systems utilized by the teachers.  

Project CRISS (Creating Independence through Student-Owned Strategies) and small group skills support are remediation techniques used in the classroom in Tier 1 of our RtI procedures. Additional targeted interventions outside of the reading class make up Tier 2 interventions. Students who do not respond to Tier 2 interventions are recommended for Tier 3 interventions which may include Reading Recovery, SRA Direct Instruction Reading Mastery and Corrective Reading, and/or Read 180.

Gifted readers are challenged through the use of our Junior Great Books program, novel studies, guided reading and literature circles. The reading curriculum is enhanced for these students with the support of the Gifted and Talented teacher as well as the classroom teachers.

Section underscores the importance of reading in its highly motivational “Read to the Principal” program. Each week students from each first grade classroom read a book to the principal, receive an honorary badge, and have a picture taken with the principal posted on a school bulletin board.

3.      Additional Curriculum Area:  

Section Elementary takes great pride in its focus on technology. A decade ago, when a district technology plan was first crafted, Section excelled beyond the scope of the district plan by compiling its own technology team comprised of teachers, parents and the principal. This group studied the district plan, conducted surveys, and explored the resources available at our school, resulting in a technology integration initiative tailored uniquely to our school.

Section’s venture branched into three tenants: coordinated integration of technology skills into the curriculum, technology acquisition, and staff development.  Specific technology skills were identified and projects established for each grade level, clearly identifying where explicit technology skills would be: a) introduced, b) reinforced and c) mastered.

Our students currently receive keyboarding skills instruction at 4th grade using portable AlphaSmart units. Keyboarding and word processing continue to be developed at 5th grade. “Einstein”, a portable cart to 30 wireless laptop computers, shuttles throughout the building for use in any classroom.  Applications of targeted technology skills are embedded into science lessons with the use of PowerPoint and Excel programs. Our students have also enjoyed participation in a 3-year pilot study conducted by Harvard University called “River City.” River City is a simulation science program which gives students real-life experience in applying the scientific process. Students explore a virtual world, then develop and test out hypotheses relating to health conditions in an 1800’s American town.

Perhaps our most impressive accomplishment has been the unified efforts of our staff and parents to bring new technologies to the classrooms. Through intensive fund-raising and focused training, in a three-year period, our school has become the first school in the district to outfit each classroom with a SMARTBoard and ceiling-mounted projection systems. Teacher in-services for the use of these boards has morphed from basic use classes, to collegial sharing groups, to the formation of a technology academy to train teachers in and outside of the district. Beyond teacher use, Section students utilize the SMARTBoard and its notebook software effortlessly in their own projects and presentations.

4.      Instructional Methods:  

Student-centered classrooms and differentiated instruction are key components of instructional practices used in our classrooms. Students are exposed to a rich curriculum presented with varied instructional methods.  The CRISS program (Creating Independence through Student-owned Strategies) provides the basis for teaching practices that increase student-centered teaching and independent learning.  Classmates interact with each other through reading, thinking, writing, and discussing as they explore, create, hypothesize, and defend ideas. Teachers focus on providing “think time” and check for understanding often, using formative assessment to guide their instruction.

All teachers share responsibility for students in their grade level, and Response to Intervention (RtI) provides the structure for meeting varied academic needs.  “Academic Watch” plans are created for students who struggle with the regular curriculum and are identified as having specific academic needs in the areas of reading, writing, or mathematics. Teachers observe individual performance, monitor the success of the targeted intervention plans, and report student progress on an ongoing basis. Teacher grade level teams pool resources in creative ways to best serve these students’ needs. For example, while two teachers supervise three classrooms as they get ready for lunch, one of the grade level teachers meets with targeted students for additional practice with specific skills. This role is rotated among teachers.

When further remediation is deemed necessary, other programs are available. For example, in the primary grades, students may receive a “double dose” of reading through Reading Recovery or Direct Instruction sessions with a reading specialist. In the intermediate grades, the Read 180 program is being piloted as a supplemental program.

Flexible scheduling allows co-teaching of writing classes by special education and regular education teachers or co-teaching of Read-180 program by the reading specialist and special education teachers. This not only increases the teacher/student ratio dramatically, but also provides a dynamic learning environment for all students.  

Teachers also strive to challenge our highest achieving students through the use of programs like Junior Great books, novel studies using the Literature Circle format, and accelerated math classes.

5.      Professional Development:  

Section’s professional development improves student learning by focusing on researched-based practices which create student centered classrooms. The Building Leadership Team’s (BLT) annual data retreat identifies schools goals which in turn dictate our professional development. Professional literature from current educational leaders (i.e., Schmoker, Reeves, Marzano, Harvey) provides the focus of study by grade level teams. Professional development continues through staff meetings, in-services, grade level sharing, collaborative coaching, and classroom drop-in visits.

Over time, our staff meetings have shifted focus from covering school-business agenda items to presentations and small group discussions which focus on improving teaching and learning practices. At selected staff meetings, members of the BLT model a specific strategy and provide materials necessary to employ best practices in the classroom. These presentations are followed by monthly grade level meetings, which include teachers from given grade levels and building specialists who discuss plans for implementing provided practices. Focal points during the last five years have been: student centered classrooms, meta-cognition, Project CRISS, Six-Traits writing, reading comprehension strategies, and formative assessment. In addition, these teams meet once a month to discuss Academic Watch students.

Best practices have been monitored through “drop in” visits by members of the Building Leadership team and the principal taking the “learning pulse” of our school. Using a list of “best practices” identified by the staff, they stop in classrooms and check off practices observed. Recently grade level teams have been arranging classroom visits with each other. As staff members master strategies, they welcome opportunities for others to observe them “in action” or to coach others. They understand that it is in the best interest of students to share ideas and strive to continuously improve. 

The District Professional Development and Evaluation Program supports reflection and self-guided professional development by allowing teachers the opportunity choose from a variety of evaluation options such as: video-taping, reflection journals, independent study or participation in study groups. 

6.      School Leadership:  

Section School follows a shared leadership model including support and decision-making from our administrator, the school Building Leadership Team, Parent Teacher Group (PTG), and Student Council.          

Our principal’s leadership role sets the foundation for the continued success of our school. He works to build a cohesive team of professionals working in unison with parents and the community to provide the best opportunities for our students. He interacts and genuinely welcomes students at any time and brings out the best in every teacher by finding their strengths and guiding them to excellence.

The Building Leadership Team drives Section’s success by analyzing our student progress, establishing goals, and developing training to help improve teaching practices. This team includes two grade level teachers, one specialist, Reading Specialist, a Student Services representative, and the school’s administrator. There is a three year rotation process in which one or two members are inducted each year. This brings fresh perspectives to the team without loosing continuity by replacing too many members at once.

Our Parent Teacher Group is an integral partner in our school’s accomplishments. Events, after school activities and fund-raising efforts are coordinated by thirty-three committees ranging from Assemblies to Variety Show. Some events initiated and spearheaded by our parents include Lego League, school newspaper, and Summer Math Mania. At monthly meetings parents confer with the principal and teachers about needs of our students and provide funds, leadership, or volunteers to implement necessary actions. Section’s PTG coordinates well over 100 parent volunteers who regularly participate both with assisting teachers in the classroom and in running after school events.   

Student Council is led by our Gifted and Talented teacher. Elected representatives meet to plan special events for the school and community service projects. The officers attend a leadership conference each year. They also share information with all classrooms.

  

	PART VII - ASSESSMENT RESULTS 


STATE CRITERION-REFERENCED TESTS 

	Subject: Mathematics
	Grade: 3
	Test: Wisconsin Knowledge and Concepts Exam

	Edition/Publication Year: 2005-2008
	Publisher: McGraw-Hill

	 

2008-2009

2007-2008

2006-2007

2005-2006

2004-2005

Testing Month 

Nov

Nov

Nov

Nov

SCHOOL SCORES
% Proficient plus % Advanced

96

93

85

80

% Advanced

53

55

66

33

Number of students tested 

45

67

47

51

Percent of total students tested 

100

100

100

100

Number of students alternatively assessed 

Percent of students alternatively assessed 

SUBGROUP SCORES
1. Socio-Economic Disadvantaged/Free and Reduced-Price Meal Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

1

4

1

1

2. African American Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

1

1

3. Hispanic or Latino Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

1

2

2

4. Special Education Students
% Proficient plus % Advanced

46

% Advanced

18

Number of students tested 

11

5. Limited English Proficient Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

6. Largest Other Subgroup
% Proficient plus % Advanced

% Advanced

Number of students tested 

Notes:   

Wisconsin began its testing program statewide in Grade 3 in 2005-2006.



  

	Subject: Reading
	Grade: 3
	Test: Wisconsin Knowledge and Concepts Exam

	Edition/Publication Year: 2005-2008
	Publisher: McGraw-Hill

	 

2008-2009

2007-2008

2006-2007

2005-2006

2004-2005

Testing Month 

Nov

Nov

Nov

Nov

SCHOOL SCORES
% Proficient plus % Advanced

98

99

87

92

% Advanced

69

67

68

61

Number of students tested 

45

67

47

51

Percent of total students tested 

100

100

100

100

Number of students alternatively assessed 

Percent of students alternatively assessed 

SUBGROUP SCORES
1. Socio-Economic Disadvantaged/Free and Reduced-Price Meal Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

1

4

1

1

2. African American Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

1

1

3. Hispanic or Latino Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

1

2

2

4. Special Education Students
% Proficient plus % Advanced

46

% Advanced

27

Number of students tested 

11

5. Limited English Proficient Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

6. Largest Other Subgroup
% Proficient plus % Advanced

% Advanced

Number of students tested 

Notes:   

Wisconsin began its testing program statewide in Grade 3 in 2005-2006.



  

	Subject: Mathematics
	Grade: 4
	Test: Wisconsin Knowledge and Concepts Exam

	Edition/Publication Year: 2004-2008
	Publisher: McGraw-Hill

	 

2008-2009

2007-2008

2006-2007

2005-2006

2004-2005

Testing Month 

Nov

Nov

Nov

Nov

Nov

SCHOOL SCORES
% Proficient plus % Advanced

93

83

94

89

89

% Advanced

63

54

46

51

39

Number of students tested 

70

48

52

53

46

Percent of total students tested 

100

100

100

100

100

Number of students alternatively assessed 

Percent of students alternatively assessed 

SUBGROUP SCORES
1. Socio-Economic Disadvantaged/Free and Reduced-Price Meal Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

5

2

1

0

3

2. African American Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

1

0

0

0

0

3. Hispanic or Latino Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

4

0

3

0

2

4. Special Education Students
% Proficient plus % Advanced

46

% Advanced

9

Number of students tested 

11

5. Limited English Proficient Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

6. Largest Other Subgroup
% Proficient plus % Advanced

% Advanced

Number of students tested 

Notes:   




  

	Subject: Reading
	Grade: 4
	Test: Wisconsin Knowledge and Concepts Exam

	Edition/Publication Year: 2004-2008
	Publisher: McGraw-Hill

	 

2008-2009

2007-2008

2006-2007

2005-2006

2004-2005

Testing Month 

Nov

Nov

Nov

Nov

Nov

SCHOOL SCORES
% Proficient plus % Advanced

96

90

96

98

93

% Advanced

63

67

58

53

48

Number of students tested 

70

48

52

53

46

Percent of total students tested 

100

100

100

100

100

Number of students alternatively assessed 

Percent of students alternatively assessed 

SUBGROUP SCORES
1. Socio-Economic Disadvantaged/Free and Reduced-Price Meal Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

5

2

1

0

3

2. African American Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

1

0

0

0

0

3. Hispanic or Latino Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

4

0

3

0

2

4. Special Education Students
% Proficient plus % Advanced

55

% Advanced

27

Number of students tested 

11

5. Limited English Proficient Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

6. Largest Other Subgroup
% Proficient plus % Advanced

% Advanced

Number of students tested 

Notes:   




  

	Subject: Mathematics
	Grade: 5
	Test: Wisconsin Knowledge and Concepts Exam

	Edition/Publication Year: 2006-2008
	Publisher: McGraw-Hill

	 

2008-2009

2007-2008

2006-2007

2005-2006

2004-2005

Testing Month 

Nov

Nov

Nov

Nov

SCHOOL SCORES
% Proficient plus % Advanced

91

96

92

94

% Advanced

70

69

59

50

Number of students tested 

54

49

59

50

Percent of total students tested 

100

100

100

100

Number of students alternatively assessed 

Percent of students alternatively assessed 

SUBGROUP SCORES
1. Socio-Economic Disadvantaged/Free and Reduced-Price Meal Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

2

1

0

3

2. African American Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

0

0

0

0

3. Hispanic or Latino Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

0

3

0

2

4. Special Education Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

9

5. Limited English Proficient Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

6. Largest Other Subgroup
% Proficient plus % Advanced

% Advanced

Number of students tested 

Notes:   

Wisconsin began its testing program statewide in Grade 5 in 2005-2006.



  

	Subject: Reading
	Grade: 5
	Test: Wisconsin Knowledge and Concepts Exam

	Edition/Publication Year: 2005-2008
	Publisher: McGraw-Hill

	 

2008-2009

2007-2008

2006-2007

2005-2006

2004-2005

Testing Month 

Nov

Nov

Nov

Nov

SCHOOL SCORES
% Proficient plus % Advanced

89

98

97

96

% Advanced

67

51

70

70

Number of students tested 

54

49

59

50

Percent of total students tested 

100

100

100

100

Number of students alternatively assessed 

Percent of students alternatively assessed 

SUBGROUP SCORES
1. Socio-Economic Disadvantaged/Free and Reduced-Price Meal Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

2

1

0

3

2. African American Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

0

0

0

0

3. Hispanic or Latino Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

0

3

0

2

4. Special Education Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

9

5. Limited English Proficient Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

6. Largest Other Subgroup
% Proficient plus % Advanced

% Advanced

Number of students tested 

Notes:   

Wisconsin began its testing program statewide in Grade 5 in 2005-06.



  

	Subject: Mathematics
	Grade: 6
	Test: Wisconsin Knowledge and Concepts Exam

	Edition/Publication Year: 2005-2008
	Publisher: McGraw-Hill

	 

2008-2009

2007-2008

2006-2007

2005-2006

2004-2005

Testing Month 

Nov

Nov

Nov

Nov

SCHOOL SCORES
% Proficient plus % Advanced

100

95

100

96

% Advanced

58

56

54

57

Number of students tested 

50

62

46

54

Percent of total students tested 

100

100

100

100

Number of students alternatively assessed 

Percent of students alternatively assessed 

SUBGROUP SCORES
1. Socio-Economic Disadvantaged/Free and Reduced-Price Meal Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

2

0

2

0

2. African American Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

0

0

0

0

3. Hispanic or Latino Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

3

0

2

0

4. Special Education Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

5. Limited English Proficient Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

6. Largest Other Subgroup
% Proficient plus % Advanced

% Advanced

Number of students tested 

Notes:   

Wisconsin began its testing program statewide in Grade 6 in 2005-2006.



  

	Subject: Reading
	Grade: 6
	Test: Wisconsin Knowledge and Concepts Exam

	Edition/Publication Year: 2005-2008
	Publisher: McGraw-Hill

	 

2008-2009

2007-2008

2006-2007

2005-2006

2004-2005

Testing Month 

Nov

Nov

Nov

Nov

SCHOOL SCORES
% Proficient plus % Advanced

100

98

100

96

% Advanced

80

71

87

70

Number of students tested 

50

62

46

54

Percent of total students tested 

100

100

100

100

Number of students alternatively assessed 

Percent of students alternatively assessed 

SUBGROUP SCORES
1. Socio-Economic Disadvantaged/Free and Reduced-Price Meal Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

2

0

2

0

2. African American Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

0

0

0

0

3. Hispanic or Latino Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

3

0

2

0

4. Special Education Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

5. Limited English Proficient Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

6. Largest Other Subgroup
% Proficient plus % Advanced

% Advanced

Number of students tested 

Notes:   

Wisconsin began its testing program statewide in Grade 6 in 2005-2006.
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