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	PART I - ELIGIBILITY CERTIFICATION 


The signatures on the first page of this application certify that each of the statements below concerning the school‘s eligibility and compliance with U.S. Department of Education, Office for Civil Rights (OCR) requirements is true and correct.  
1.      The school has some configuration that includes one or more of grades K-12.  (Schools on the same campus with one principal, even K-12 schools, must apply as an entire school.) 

2.      The school has made adequate yearly progress each year for the past two years and has not been identified by the state as “persistently dangerous” within the last two years.    

3.      To meet final eligibility, the school must meet the state’s Adequate Yearly Progress (AYP) requirement in the 2009-2010 school year. AYP must be certified by the state and all appeals resolved at least two weeks before the awards ceremony for the school to receive the award.    

4.      If the school includes grades 7 or higher, the school must have foreign language as a part of its curriculum and a significant number of students in grades 7 and higher must take the course.    

5.      The school has been in existence for five full years, that is, from at least September 2003. 

6.      The nominated school has not received the Blue Ribbon Schools award in the past five years, 2005, 2006, 2007, 2008 or 2009.    

7.      The nominated school or district is not refusing OCR access to information necessary to investigate a civil rights complaint or to conduct a district-wide compliance review. 

8.      OCR has not issued a violation letter of findings to the school district concluding that the nominated school or the district as a whole has violated one or more of the civil rights statutes. A violation letter of findings will not be considered outstanding if OCR has accepted a corrective action plan from the district to remedy the violation. 

9.      The U.S. Department of Justice does not have a pending suit alleging that the nominated school or the school district as a whole has violated one or more of the civil rights statutes or the Constitution‘s equal protection clause. 

10.      There are no findings of violations of the Individuals with Disabilities Education Act in a U.S. Department of Education monitoring report that apply to the school or school district in question; or if there are such findings, the state or district has corrected, or agreed to correct, the findings. 

  

	PART II - DEMOGRAPHIC DATA 


All data are the most recent year available. 
DISTRICT (Questions 1-2 not applicable to private schools) 

	1.     Number of schools in the district: (per district designation) 
	9  
	  Elementary schools (includes K-8) 

	  
	1  
	  Middle/Junior high schools 

	
	1  
	  High schools

	
	0  
	  K-12 schools

	
	
	

	
	11  
	  TOTAL 


 

2.    District Per Pupil Expenditure:    7723    
SCHOOL (To be completed by all schools) 

3.    Category that best describes the area where the school is located:
       
       [    ] Urban or large central city 
       [    ] Suburban school with characteristics typical of an urban area 
       [    ] Suburban 
       [ X ] Small city or town in a rural area 
       [    ] Rural 
4.       4    Number of years the principal has been in her/his position at this school. 

5.    Number of students as of October 1 enrolled at each grade level or its equivalent in applying school only: 

	Grade
	# of Males
	# of Females
	Grade Total
	 
	Grade
	# of Males
	# of Females
	Grade Total

	PreK
	0
	0
	0
	 
	6
	
	
	0

	K
	23
	13
	36
	 
	7
	
	
	0

	1
	21
	28
	49
	 
	8
	
	
	0

	2
	28
	15
	43
	 
	9
	
	
	0

	3
	17
	20
	37
	 
	10
	
	
	0

	4
	20
	13
	33
	 
	11
	
	
	0

	5
	
	
	0
	 
	12
	
	
	0

	 
	TOTAL STUDENTS IN THE APPLYING SCHOOL
	198


  
	6.    Racial/ethnic composition of the school:
	0 
	% American Indian or Alaska Native

	
	2 
	% Asian

	
	0 
	% Black or African American

	
	1 
	% Hispanic or Latino

	
	0 
	% Native Hawaiian or Other Pacific Islander

	
	93 
	% White

	
	4 
	% Two or more races

	
	100
	% Total


Only the seven standard categories should be used in reporting the racial/ethnic composition of your school. The final Guidance on Maintaining, Collecting, and Reporting Racial and Ethnic data to the U.S. Department of Education published in the October 19, 2007 Federal Register provides definitions for each of the seven categories. 
7.    Student turnover, or mobility rate, during the past year:    7   % 

This rate is calculated using the grid below.  The answer to (6) is the mobility rate. 

	(1)
	Number of students who transferred to the school after October 1 until the
end of the year.
	8

	(2)
	Number of students who transferred from the school after October 1 until the end of the year.
	6

	(3)
	Total of all transferred students [sum of rows (1) and (2)].
	14

	(4)
	Total number of students in the school as of October 1.
	198

	(5)
	Total transferred students in row (3)
divided by total students in row (4).
	0.071

	(6)
	Amount in row (5) multiplied by 100.
	7.071


 

8.    Limited English proficient students in the school:     1   % 

Total number limited English proficient     1    
Number of languages represented:    1   
Specify languages: 

Tagalog
9.    Students eligible for free/reduced-priced meals:    19   % 

                         Total number students who qualify:     37    

If this method does not produce an accurate estimate of the percentage of students from low-income families, or the school does not participate in the free and reduced-price school meals program, specify a more accurate estimate, tell why the school chose it, and explain how it arrived at this estimate. 
10.  Students receiving special education services:     17   % 

       Total Number of Students Served:     34    

Indicate below the number of students with disabilities according to conditions designated in the Individuals with Disabilities Education Act.  Do not add additional categories.
	
	3 
	Autism
	0 
	Orthopedic Impairment

	
	0 
	Deafness
	3 
	Other Health Impaired

	
	0 
	Deaf-Blindness
	8 
	Specific Learning Disability

	
	5 
	Emotional Disturbance
	14 
	Speech or Language Impairment

	
	0 
	Hearing Impairment
	0 
	Traumatic Brain Injury

	
	1 
	Mental Retardation
	0 
	Visual Impairment Including Blindness

	
	0 
	Multiple Disabilities
	0 
	Developmentally Delayed


 
11.     Indicate number of full-time and part-time staff members in each of the categories below: 

	
	
	Number of Staff

	
	
	Full-Time
	
	Part-Time

	
	Administrator(s) 
	
	
	2 

	
	Classroom teachers 
	9 
	
	1 

	
	Special resource teachers/specialists
	2 
	
	8 

	
	Paraprofessionals
	3 
	
	

	
	Support staff
	3 
	
	3 

	
	Total number
	17 
	
	14 


 

12.     Average school student-classroom teacher ratio, that is, the number of students in the school divided by the Full Time Equivalent of classroom teachers, e.g., 22:1    22    :1 

  

13.  Show the attendance patterns of teachers and students as a percentage. Only middle and high schools need to supply dropout rates. Briefly explain in the Notes section any attendance rates under 95%, teacher turnover rates over 12%, or student dropout rates over 5%.
	 
	2008-2009
	2007-2008
	2006-2007
	2005-2006
	2004-2005

	Daily student attendance 
	96%
	95%
	96%
	96%
	96%

	Daily teacher attendance 
	90%
	96%
	95%
	97%
	96%

	Teacher turnover rate 
	17%
	17%
	27%
	18%
	18%

	Student dropout rate 
	%
	%
	%
	%
	%


Please provide all explanations below. 
Daily teacher attendance 2008 - 2009:  2 teachers on maternity leave

Teacher Turnover Rate:

2008 - 2009:  1 teacher retirement, 1 teacher district reassignment

2007 - 2008:  2 teacher district reassignment

2006 - 2007:  3 teacher district reassignment

2005 - 2006:  2 teacher district reassignment

2004 - 2005:  1 teacher retirement, 1 teacher district reassignment

14. For schools ending in grade 12 (high schools).  

Show what the students who graduated in Spring 2009 are doing as of the Fall 2009.  

	Graduating class size 
	
	

	Enrolled in a 4-year college or university 
	
	%

	Enrolled in a community college 
	
	%

	Enrolled in vocational training 
	
	%

	Found employment 
	
	%

	Military service 
	
	%

	Other (travel, staying home, etc.) 
	
	%

	Unknown 
	
	%

	Total 
	
	%


  

	PART III - SUMMARY 


Located on over 20 acres in the countryside of North Strabane Township, PA, Wylandville Elementary School is one of seven, K – 4, elementary buildings in the Canon-McMillan School District. As the smallest school in the district with a student population of approximately 200, Wylandville takes pride in its large accomplishments despite its small size. As a Pennsylvania Department of Education Keystone Recognition Achievement Award Winner for making Adequate Yearly Progress for the last five years, Wylandville has consistently had over 96% of students earn either a Proficient or Advanced on the Pennsylvania System of School Assessment (PSSA). In the last five years, there have been five PSSA exams where 100% of the students earned Proficient/Advanced on either the 3rd or 4th grade Reading or math test. These high scores have been the impetus for the school being rated as a school of excellence by various agencies.  The Pittsburgh Business Times publishes yearly The Guide to Western Pennsylvania Schools identifying top performing schools. Wylandville’s third and fourth grade classes have had distinguished rankings for 2008 and 2009 with 3rd grade ranking 5th, 4th grade ranking 20th out of 325 schools in 2008; and 3rd grade ranking 11th in 2009.

 

Eleven full time and eleven part time educational staff members comprise Wylandville’s professional staff. Nineteen percent of the students receive free or reduced lunch/breakfast while seventeen percent receive special educational services in an inclusion setting. This small, nurturing environment provides the opportunity to teach the whole child. The high daily student attendance is one indication that families value the importance of their child’s education. According to the school’s mission, the staff inspires children to become responsible life-long learners, developing a core foundation with strategies for students to become contributing citizens of the global community.

 

A number of incoming Kindergarten students are identified as at risk through a screening tool and are then invited to participate in the Extended Kindergarten Program. This program allows students to remain at school beyond their traditional half day Kindergarten class and work with another classroom teacher who supplements the district curriculum using The Letter People and Kid Writing programs to reteach and reinforce concepts introduced in their traditional Kindergarten classroom. This solid foundation, along with students attending a weeklong Jumpstart to 1st Grade in the summer, provides a strong readiness for incoming 1st graders.

 

Over the last few years, technology continues to play a more integral role in the school and school community. Parent communication has been enhanced with parents having access to their child’s grades through PowerSchool’s online grade book. Teachers use a computer based data mining tool, Performance Tracker, to analyze district created benchmark assessments, PSSA and DIBELS data to make informed decisions that drive instruction.  In the classroom, students are engaged in RiverDeep, an integrated learning system, Study Island, and other online programs. Teacher use web 2.0 tools, Smartboards and visual presenters to engage students in 21st century skills.

 

Parents are actively engaged in the school environment. Students annually showcase their ongoing portfolio as families are invited to spend time with their child in reviewing work their child has completed throughout the year. Parents and students are encouraged to comment in writing on student growth and successes which are kept year to year in their portfolio collection. Wylandville’s Parent Faculty Association (PFA) works in conjunction with the staff to provide additional resources and educational experiences for students. Parents routinely volunteer in the school, provide monthly cultural programs, partner during assessments and recognize students excelling in programs such as Accelerated Reader. Each year the PFA sponsors a family carnival to provide opportunities for new families to meet and socialize with existing families. Additionally they partner with the physical education teacher in running the annual Fitness Day and sponsor yearly talent shows.

  

	PART IV - INDICATORS OF ACADEMIC SUCCESS 


1.      Assessment Results:  
Pennsylvania uses the Pennsylvania System of School Assessment (PSSA) to determine if students are proficient in the Pennsylvania State Standards. This criterion referenced assessment identifies children as being Advanced, Proficient, Basic or Below Basic to describe the degree to which a student has attained the standards. A PSSA rating of Proficient classifies a student as “meeting the standard.” Students in grades 3 and 4 are tested yearly in reading and math and beginning in 2008 students in grade 4 were also tested in science. More detailed information relating to the PSSA can be found at the Pennsylvania Department of Education at http://www.pde.state.pa.us.

Wylandville Elementary School staff is proud to be able to boast that third and fourth graders have been exceeding the State’s designated percentages for Adequate Yearly Progress for over five years in both the mathematics and reading assessments. Third graders have had a remarkable record in sustaining high performance throughout the years. In 2006 and 2008, 100% of the students scored Proficient and/or Advanced on both the reading and mathematics assessments. In 2007 and 2009, one student did not make proficiency in math and reading and in 2005 two students did not score Proficient or Advanced in both mathematics and reading.

Fourth grade student scores have been equally remarkable since the fourth grade PSSA inception in 2006. On the 2009 mathematics PSSA, 100% of all fourth graders scored Proficient, a gain of 14% over 4 years. In 2007, 2008 and 2009 only one student did not rate as Proficient in reading and likewise in mathematics for 2007 and 2008.

 The attached data does not reflect the subgroup scores for Special Education (IEP), and Economically Disadvantaged (ED) groupings, as each of these subgroups have less than ten students. The exception occurs with fourth grade in 2007. 100% of these eleven ED students in 2007 scored Proficient and/or Advanced in both reading and math. Upon further analysis of the data in these low quantity subgroups, one would find numerous occasions when each subgroup was able to achieve well above the percentages for Adequate Yearly Progress. Economically Disadvantaged third grade students in each of the past five testing years performed as well as their non-economically disadvantaged peers, with 100% of ED students scoring Proficient and/or Advanced in both reading and math in 2006 and 2008. Likewise 100% of fourth graders with IEPs scored Proficient and/or Advanced in 2007 in reading and in both 2007 and 2009 in mathematics.

 Having consistent proficiency ratings at 96% and/or above for the last five years of PSSA testing and having subgroups of identified students with IEPs and/or Economically Disadvantaged who score as well as their traditional peers is evidence that best practices are happening at Wylandville Elementary. A strong core curriculum and early programming within a small learning environment, coupled with consistent, strong instructional leadership focusing on results are a few factors on how Wylandville Elementary students are able to continue to achieve such high scores annually.

2.      Using Assessment Results:  

Each year a variety of assessment results are used to create a building plan that focuses on continuous school improvement. Assessments are numerous and varied at Wylandville, ranging from informal and formal class assessments, to fluency readings and DIBELS, to district benchmark exams, to the more significant Pennsylvania System of School Assessment (PSSA). Administrators use statewide data store houses such as the Pennsylvania Value Added Assessment System (PVAAS) and Emetric to analyze student growth and performance. Performance Tracker is the main data mining site Wylandville administrators and teachers use throughout the year. All assessment data, PSSA, local assessments, and district created benchmarks, are gathered on this site and compiled to be analyzed collectively as a school or broken down by the anchor and even specific assessment question.  The faculty runs a variety of reports, either by class, student, question and/or anchor. Teachers often drill down to specific questions and assessment anchors for an item analysis to determine if remediation or reteaching is necessary.

At the beginning of each year, grade level teachers meet and share their information regarding their students from the prior year with the new grade level teachers. Grade levels next meet and discuss the strengths and weaknesses of each child from this information and data from Performance Tracker. They then create grade level action plans to be followed throughout the remainder of the year, altering their goals as additional data is collected and analyzed. During the course of the year, teachers use flexible grouping and scheduling to address identified weaknesses. Differentiated instruction is used daily as teachers apply the knowledge gained from the various data sources to help drive their instruction for optimal student growth and success.

Teachers refer students not finding success to the Instructional Support Team (IST). Within IST, brainstorming takes place in a team environment where parents are a part of the team. Short term goals are set and strategies are developed for the student in order for them to find success. Data is collected as the child tries to reach the set goals and the team reconvenes in 30 and 60 day intervals to determine new courses of action, if necessary. As the district moves toward the Response to Intervention (RTI) model, the IST process will be incorporated as this process has been a proven venue for teachers to help their students reach success through team collaboration.

3.      Communicating Assessment Results:  

The communication of assessments at Wylandville Elementary is accomplished through a variety of media throughout the school year. Grades are entered daily by teachers into their online PowerSchool grade book where parents can view their child’s progress at any time. Although the district has this online grade book, the staff still embraces quarterly progress reports for all children. Here teachers create unique progress reports that identify the strengths and weaknesses of each individual student for the parents and often identify to parents specific skills that need reinforced at home through practice and repetition. Report cards are sent home each nine weeks with final grades. In addition, a child’s fluency level along with their social and emotional development is reported. Each report card has unique individual comments from the child’s teacher along with individual comments from either the principal or assistant principal. 

At the end of the first and second quarters, parents are invited to attend parent teacher conferences. Kindergarten progress reports are handed out personally to the parent by the Kindergarten teacher at the first quarter conference. Attendance rates for parent conferences exceed 70% for the year. 

All standardized test results such as the PSSA are mailed home to parents. Additionally, the building principal reports the overall results to parents at a Parent Faculty Association meeting, via newsletters, and public media. State PSSA results include information about Pennsylvania’s Grow Network, www.PAgrow.com, in which parents can access reports and activities to help their child. In year’s past, parents have been invited to view released items with the principal and to spend time in their child’s third or fourth grade classroom practicing typical PSSA type problems. Parents are always encouraged to meet with the teacher or administration with any concerns or questions about their child’s progress on any assessment.

4.      Sharing Success:  

Wylandville staff is proud of its accomplishments and are always willing to share their ideas and strategies with others. The Pennsylvania Department of Education Achievement Recognition Awards are proudly displayed in the school’s main office along with an award highlighting the distinguished ranking Wylandville’s third and fourth graders earned from the Pittsburgh Business Times. District publications and affiliated publications such as Canon-McMillan Highlights and Spotlight, IN Canon-Mac and local newspapers have showcased various projects and endeavors that have happened at the school. 

Weekly and monthly, teachers and grade level teams send home newsletters to families that highlight the current goals and objectives. The administration publishes a newsletter for Wylandville families quarterly which disseminates goals and expectations. 

District walkthroughs allow an avenue for Wylandville staff to share their successes with other educators in other Canon-McMillan buildings. Currently teachers are in the process of documenting their ‘best practices’ via video so that the district can move forward with digital walkthroughs. This digital walkthrough format will be a great venue for educators from other districts to see effective teaching strategies in action. Teachers are encouraged to attend/present at local workshops and submit articles to various publications. 

Visitors are always welcome at Wylandville Elementary. Partnerships with local universities provide aspiring teachers with opportunities to spend time in classrooms either observing or student teaching with experienced, successful teachers. Wylandville has always welcomed prospective parents, teachers, and administrators from other districts to share how Wylandville strives to foster the best educational environment for all of its diverse learners.

  

	PART V - CURRICULUM AND INSTRUCTION 


1.      Curriculum:  
Wylandville Elementary School follows a rigorous, age-appropriate curriculum that is based on Pennsylvania State Anchors and Standards. The development of higher order thinking skills in our students is an instructional priority that facilitates their achievement at their highest potential.

The goal of Canon-McMillan’s Language Arts Curriculum is to develop life-long readers who construct knowledge through their interaction with text. Students are taught to be fluent readers with a strong foundation in phonemic awareness, phonics, and word recognition using the research-based Scott Foresman Language Arts Series. Comprehension skills develop as readers use strategies that assist them in gaining meaning from the printed word. This process relies on the reader’s ability to connect their prior knowledge to the information presented in the text. To further enhance this mental process, teachers model strategies on how to deal with both narrative and expository texts. An additional goal of this curriculum is to develop effective communicators. Students participate in the curriculum to locate and synthesize information and to communicate with a variety of audiences in oral, written, and visual formats. Assessment occurs both formally and informally with tools that evaluate student growth and guide instructional decision making.

The Mathematics Curriculum begins in kindergarten with the development of mathematical thinking. It then extends throughout the grade levels to include a wide variety of mathematical concepts based on the Pennsylvania State Anchors and Standards. The many facets of this challenging curriculum include: numeration, number theory, money, fractions, decimal concepts and operations, estimation and mental math strategies, whole number addition, subtraction, multiplication, and division, geometry, measurement, data analysis and probability, along with algebraic concepts. The fundamental source of instructional material is the Scott Foresman research-based mathematics series. Through the application of this program, students are also engaged in the areas of mathematical processes such as problem solving skills and strategies, reasoning and proof, and connection of math to other curricular areas. A great emphasis is placed on both oral and written communication through math journaling.

The core of our Science Curriculum consists of, but is not limited to the discovery based Science Matters Kits, which have been developed by the National Science Resource Center. These kits are part of a standards-based, hands-on science program that engages all students in stimulating experiences in life, earth, and physical sciences, while simultaneously developing their critical-thinking and problem solving skills. Technology classes are also offered to all district third and fourth grade students for nine weeks and focus on analytical problem solving though constructivist activities.

The standards-based Social Studies Curriculum begins with knowledge and experiences of local community life. It extends throughout the grade levels to the study of Pennsylvania and the regional areas of the United States. Students engage in the study of the geography, civics, government, economics, and history of their home state as well as other regions. Standards-based research and projects help students to reach their learning objectives.

The Health and Wellness Curriculum promotes health literacy. All students demonstrate the knowledge and behaviors they need to make informed decisions about their own personal health. Students have opportunities to learn and practice life skills and develop character traits for positive health behaviors through problem solving and critical thinking.

The Arts Curriculum is comprised of weekly lessons in physical education, art, music and library science. Fourth grade students have the opportunity to participate in higher level musical and art opportunities via band, chorus, and art enrichment. The curricula of these classes have been aligned with the Pennsylvania as well as national standards.

2a. (Elementary Schools) Reading:
(This question is for elementary schools only) 

The belief that every child can become a successful reader is one that all staff members embrace at Wylandville Elementary School. The Language Arts Curriculum helps guide each teacher to provide the opportunity for every child to attain this goal. The PA State Standards in reading, writing and listening, as well as the State Reading Anchors play an essential role in the district curriculum. Reading is taught utilizing direct and explicit whole group instruction, flexible grouping, leveled readers and differentiation. Teachers incorporate varied research based programs into the existing Scott Foresman balanced literacy program. Orton Gillingham, and Sonday’s tactile approach to teaching early literacy skills are seen daily in classrooms K – 3. 

Put Reading First, published by the National Institute for Literacy in response to the National Reading Panel Report (NRP) of 2000, helped focus instruction on five core areas. These include phonemic awareness, phonics, fluency, vocabulary, and text comprehension. The NRP reviewed research in the area of reading instruction and focused on best practices that ensured student success. This document helped the faculty at Wylandville Elementary focus instruction based on the research complied. Phonemic awareness and phonics skills, along with fluency are assessed with the DIBELS benchmarks three times a year. At risk students are identified through this data collection and interventions are put in place to ensure that the students reach their benchmark goal while being monitored for progress. 

Other ongoing assessments are used to make informed instructional decisions. The needs of every student are met while various genres of text are explored through the spiraling and scaffolding curriculum. Students gain and persist in the five core areas through the utilization of various tools. Reading is promoted through a building program titled Stepping into Reading which allows students to build their vocabulary and fluency skills. The Accelerated Reader program challenges students’ comprehension skills while our district level benchmarks monitor growth in all areas. 

Wylandville Elementary employs a full time reading specialist who utilizes flexible, small groups throughout the year based on numerous assessments in grades K-4. These include DIBELS, STAR, placement tests, sentence dictation, writing prompts and the Leveled Literacy Intervention Program (LLI). LLI is designed to provide systematic, sequenced intensive instruction to struggling readers and has been successfully implemented at grades one and two. In addition, a reading and study skills class is offered weekly to all third and fourth grade students.

3.      Additional Curriculum Area:  

A strong math curriculum is essential in meeting the needs of diverse learners. This curriculum must address mathematical connections, communication, reasoning, problem solving and representation for a student’s mathematical literacy. 

Wylandville Elementary School utilizes such a curriculum with Canon-McMillan’s detailed mathematics curriculum guide for grades K – 4 which aligns directly to the PA Anchors and Standards. Each year students review concepts and skills learned in prior years and teachers build upon this prior knowledge for students to gain deeper understanding and competency in the state anchors and standards. 

Using the Scott Foresman Mathematics series as the basis of instruction, teachers achieve student proficiency by using individual lessons, whole group instruction, teacher based centers and leveled groups, in addition to continually infusing differentiated work. Concepts and skills are reviewed daily and new concepts are taught in these varied settings. Students can frequently be seen utilizing manipulatives, working in groups, engaged in hands on activities, communicating their mathematical thinking through writing and speaking and showing connections to real life situations. Math terms and concepts are introduced in early grades. One can find a first grade child classifying solid figures by identifying the amount of vertices, faces, edges, and planar surfaces it has. Introducing students with mathematical concepts in early grades allows for skill mastery and mathematical understanding and a deeper understanding of mathematical reasoning as a child progresses. Adding on to skills that students have learned in the years prior provides a strong mathematical basis with a deeper understanding of the connections in mathematics. 

Every Day Counts Calendar Math is additionally taught in each grade level allowing teachers to touch upon key math skills, such as money, time, calendar, and graphs each day. This program provides a great venue for students to develop their problem solving skills, see relationships and patterns emerge, and make connections while providing an avenue for mathematical communication. Teachers are able to incorporate more critical math concepts and skills by using discussion to build on students’ math understanding. Algebraic thinking, reasoning, and mathematical relationships are developed and emphasized during this daily dialogue with students.

4.      Instructional Methods:  

To accommodate Wylandville’s diverse population of learners and for all students to find success, differentiated learning is one instructional method that is used in all facets of the school day. Wylandville teachers realize that each child comes from varied backgrounds with different readiness, preferences in learning, and ability to respond and react. Because of this, teachers at Wylandville are flexible in their approach to teaching, moving from teacher centered to learner centered throughout the day. Teacher’s lessons vary to include whole class, group, and individual, using methods such as direct instruction, lecture, demonstration, discovery and hands on learning.

Walking into any classroom, one would be able to see students actively engaged in using graphic organizers, webs, diagrams and maps in all subject areas, comparing and contrasting or even creating a story board. These learner centered tools help students construct their own understanding, maximizing their capacity to learn.

To maximize each student’s growth, teachers often use flexible grouping in differentiated learning centers. Here teachers can work with small groups in our inclusionary model to work with leveled readers, reteach to reach mastery, utilize Orton Gillingham, provide enrichment, and differentiate assignments and assessments.

Some students also receive differentiated instruction in the Learning Support and Reading Support classrooms. Our reading specialist works with small groups of children utilizing the Leveled Literacy Intervention program and Orton Gillingham to ensure students succeed with encoding, decoding, comprehension, and writing skills. Our learning support teacher modifies and adapts assignments, assessments and activities based on the needs of the child and also provide daily homework checks and weekly progress reports. 

Data from PSSA, district benchmark tests, curriculum benchmark and skills tests, DIBELS, Accelerated Reader, and formal and informal class assessments provide the basis for teachers to structure their differentiation, making sure they are providing appropriate, challenging learning experiences for all students.


5.      Professional Development:  

Professional development at Wylandville Elementary is a collaborative effort that is inclusive of all teachers in all content areas. This collaborative philosophy echoes the model used to educate every learner in the school community. The environment of the building is one that encourages every teacher to share his/her ideas and experiences with colleagues that ultimately challenge students to grow and lead them to success. 

One building level professional development initiative includes an effort for teachers to teach teachers. Faculty members are empowered to lead portions of building level professional development days as well as mini workshops that take place before the student day begins. Teachers also work as grade level teams to collaborate and share experiences from local workshops. Building level monies are allocated to help fund faculty member attendance at conferences and workshops, illustrating the commitment to the faculty’s professional development outside of the district. Various topics are covered, but faculty members often share best practices with their colleagues using a hands-on approach. Topics include: Orton Gillingham, differentiated instruction, implementation of leveled readers in the classroom, analysis of data, and utilization of online resources. The faculty is periodically surveyed regarding their professional development needs and building administrators create workshops based on this feedback. 

Another major building initiative has been to educate Wylandville’s faculty on utilizing data gathered to make informed decisions that impact student learning and growth. Extensive building level professional development sessions on analyzing student performance data have occurred in recent years. Teachers have been trained to use data from district benchmarks, local assessments and state standardized tests to make informed instructional decisions that will positively impact their classroom instruction and positively impact student success.

In addition, Wylandville faculty participates in all District level initiatives that offer opportunities for classroom teachers to meet with their grade and/or subject level peers across seven neighborhood schools thus fostering K - 12 collaboration.

6.      School Leadership:  

Wylandville Elementary, with a student population of 199, has one principal and one assistant principal.  Both are also administrators at Borland Manor Elementary, a separate Canon-McMillan elementary school with a population of 297 students. Although the administrators spend time between both schools, the priority placed on student success and achievement, as evidenced by test scores, is couched in a philosophy of flexibility and collaboration.

The burden to ensure teachers are knowledgeable of strategies and practices to guarantee success for all students falls with the principal and the assistant principal.  District curriculum must be followed and all teachers are expected to teach to the Pennsylvania State Standards. As an instructional leader, the building principal plans, organizes and implements professional development based on building needs while utilizing staff strengths as resources. Through informal and formal observations the administrative team expects to see students actively engaged in learning in an environment that embraces differentiation in all subject areas. 

Data collection and analysis plays an integral role in the principal’s ability to make evidence based decisions. The principal helps critique all forms of data to include PSSA, Terra Nova, InView, district benchmarks, Dibels, Accelerated Reader, and RiverDeep, an integrated learning system. The principal meets frequently with teachers to discuss student gains, needs and strategies to initiate and help all students thrive. The principal serves as the building LEA attending meetings for Special Education Evaluation Reports and Individualized Education Plans (IEP). In addition, the principal attends all Instructional Support Team meetings thus sending a message that the goal of the school is to ensure student success. 

The principal fosters a culture of collaboration among staff members by actively listening to teacher requests, empowering staff members and offering input to problem solve and make informed decisions. An environment is fostered where staff feels safe to have open dialogue to provide input and reflection while keeping student success central to the daily mission of Wylandville. Such reflective practice cultivates a building atmosphere where staff is proud to be part of a team where all students can learn.

  

	PART VII - ASSESSMENT RESULTS 


STATE CRITERION-REFERENCED TESTS 

	Subject: Mathematics
	Grade: 3
	Test: PSSA

	Edition/Publication Year: DRC
	Publisher: Pennsylvania Department of Education

	 

2008-2009

2007-2008

2006-2007

2005-2006

2004-2005

Testing Month 

Mar

Apr

Mar

Mar

Apr

SCHOOL SCORES
% Proficient plus % Advanced

97

100

97

100

94

% Advanced

61

53

64

83

84

Number of students tested 

31

45

33

42

31

Percent of total students tested 

100

100

100

100

100

Number of students alternatively assessed 

1

Percent of students alternatively assessed 

2

SUBGROUP SCORES
1. Socio-Economic Disadvantaged/Free and Reduced-Price Meal Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

2. African American Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

3. Hispanic or Latino Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

4. Special Education Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

5. Limited English Proficient Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

6. Largest Other Subgroup
% Proficient plus % Advanced

% Advanced

Number of students tested 

Notes:   




  

	Subject: Reading
	Grade: 3
	Test: PSSA

	Edition/Publication Year: DRC
	Publisher: Pennsylvania Department of Education

	 

2008-2009

2007-2008

2006-2007

2005-2006

2004-2005

Testing Month 

Mar

Apr

Mar

Mar

Apr

SCHOOL SCORES
% Proficient plus % Advanced

97

100

97

100

94

% Advanced

58

47

49

57

77

Number of students tested 

31

45

33

42

31

Percent of total students tested 

100

100

100

100

100

Number of students alternatively assessed 

1

Percent of students alternatively assessed 

2

SUBGROUP SCORES
1. Socio-Economic Disadvantaged/Free and Reduced-Price Meal Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

2. African American Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

3. Hispanic or Latino Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

4. Special Education Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

5. Limited English Proficient Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

6. Largest Other Subgroup
% Proficient plus % Advanced

% Advanced

Number of students tested 

Notes:   

2007 - 2008 Alternative Assessment - PASA




  

	Subject: Mathematics
	Grade: 4
	Test: PSSA

	Edition/Publication Year: DRC
	Publisher: Pennsylvania Department of Education

	 

2008-2009

2007-2008

2006-2007

2005-2006

2004-2005

Testing Month 

Mar

Apr

Mar

Mar

SCHOOL SCORES
% Proficient plus % Advanced

100

97

98

86

% Advanced

67

83

76

57

Number of students tested 

42

35

41

35

Percent of total students tested 

100

100

100

100

Number of students alternatively assessed 

Percent of students alternatively assessed 

SUBGROUP SCORES
1. Socio-Economic Disadvantaged/Free and Reduced-Price Meal Students
% Proficient plus % Advanced

100

% Advanced

91

Number of students tested 

11

2. African American Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

3. Hispanic or Latino Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

4. Special Education Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

5. Limited English Proficient Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

6. Largest Other Subgroup
% Proficient plus % Advanced

% Advanced

Number of students tested 

Notes:   

PSSA not given in 2004 - 2005 school year.




  

	Subject: Reading
	Grade: 4
	Test: PSSA

	Edition/Publication Year: DRC
	Publisher: Pennsylvania Department of Education

	 

2008-2009

2007-2008

2006-2007

2005-2006

2004-2005

Testing Month 

Mar

Apr

Mar

Mar

SCHOOL SCORES
% Proficient plus % Advanced

98

94

98

94

% Advanced

67

69

59

60

Number of students tested 

42

35

41

35

Percent of total students tested 

100

100

100

100

Number of students alternatively assessed 

Percent of students alternatively assessed 

SUBGROUP SCORES
1. Socio-Economic Disadvantaged/Free and Reduced-Price Meal Students
% Proficient plus % Advanced

100

% Advanced

36

Number of students tested 

11

2. African American Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

3. Hispanic or Latino Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

4. Special Education Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

5. Limited English Proficient Students
% Proficient plus % Advanced

% Advanced

Number of students tested 

6. Largest Other Subgroup
% Proficient plus % Advanced

% Advanced

Number of students tested 

Notes:   

PSSA not given during 2004 - 2005 school year
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