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PART I - ELIGIBILITY CERTIFICATION
Include this page in the school’s application as page 2.

The signatures on the first page of this application certify that each of the statements below 
concerning the school’s eligibility and compliance with U.S. Department of Education, Office for 
Civil Rights (OCR) requirements is true and correct.  

1. The school has some configuration that includes grades K-12.  (Schools on the same 
campus with one principal, even K-12 schools, must apply as an entire school.)

The school has made adequate yearly progress each year for the past two years and 
has not been identified by the state as “persistently dangerous” within the last two 
years.  To meet final eligibility, the school must meet the state’s adequate yearly 
progress requirement in the 2007-2008 school year.

If the school includes grades 7 or higher, the school must have foreign language as a 
part of its core curriculum.

The school has been in existence for five full years, that is, from at least September 
2002 and has not received the No Child Left Behind–Blue Ribbon Schools award in 
the past five years.

The nominated school or district is not refusing OCR access to information necessary 
to investigate a civil rights complaint or to conduct a district wide compliance review.

OCR has not issued a violation letter of findings to the school district concluding that 
the nominated school or the district as a whole has violated one or more of the civil 
rights statutes. A violation letter of findings will not be considered outstanding if OCR 
has accepted a corrective action plan from the district to remedy the violation.

The U.S. Department of Justice does not have a pending suit alleging that the 
nominated school or the school district as a whole has violated one or more of the civil 
rights statutes or the Constitution’s equal protection clause.

There are no findings of violations of the Individuals with Disabilities Education Act in 
a U.S. Department of Education monitoring report that apply to the school or school 
district in question; or if there are such findings, the state or district has corrected, or 
agreed to correct, the findings.

2.

3.

4.

5.

6.

7.

8.
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PART II - DEMOGRAPHIC DATA

All data are the most recent year available.  Throughout the document, round numbers to 
the nearest whole number to avoid decimals, except for numbers below 1, which should 
be rounded to the nearest tenth.

DISTRICT  (Question 1-2 not applicable to private schools)

1. Number of schools in the district: Elementary schools2

Middle schools1

Junior High Schools

High schools1

Other

TOTAL4

District Per Pupil Expenditure: 53332.

Average State Per Pupil Expenditure: 5367

SCHOOL (To be completed by all schools)

3.

Small city or town in a rural are[ X ]

Urban or large central city[    ]
Suburban school with characteristics typical of an urban are[    ]
Suburban[    ]

Rural[    ]

Number of years the principal has been in her/his position at this school.54.

If fewer than three years, how long was the previous principal at this school?

Category that best describes the area where the school is located
:

5. Number of students as of October 1 enrolled at each grade level or its equivalent in 
applying school only:

Grade # of 
Males

# of 
Females

Grade 
Total

Pre K
K
1
2
3
4
5
6

e Grade # of 
Males

# of 
Females

Grade 
Total

7
8
9

10
11
12

Other

TOTAL STUDENTS IN THE APPLYING SCHOOL 

0
0
0
0
0
0
0
0

0
0

26 21 47
41 29 70
32 35 67
42 24 66

0

250
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6. Racial/ethnic composition of 
the school: %  Asian or Pacific Islander

%  Black or African American1

%  American Indian or Alaska Native

%  Hispanic or Latino1

%  White98

100 %  TOTAL

Use only the five standard categories in reporting the racial/ethnic composition of the school.

Student turnover, or mobility rate, during the past yea 57. %

This rate should be calculated using the grid below.  The answer to (6) is the mobility rate.

Number of students who 
transferred to the school after 
October 1 until the end of the year
Number of students who 
transferred from the school after 
October 1 until the end of the year
Total of all transferred students 
[sum of rows (1) and (2)]
Total number of students in the 
school as of October 1 
Total transferred students in row 
(3) divided by total students in row 
Amount in row (5) multiplied by 100

( 1 )

( 2 )

( 3 )

( 4 )

( 5 )

( 6 )

7

6

250

5

13

0.05

8. Limited English Proficient students in the school: 0 %

Total Number Limited 
English Proficient 

0

Number of languages represented

Specify languages:

9. Students eligible for free/reduced-priced meals 11 %

 Total number students who qualify: 28

If this method does not produce an accurate estimate of the percentage of students from 
low income families, or the school does not participate in the federally supported lunch 
program, specify a more accurate estimate, tell why the school chose it, and explain how it 
arrived at this estimate.
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10. Students receiving special education services: 8 %

Total Number of Students Serve21

Indicate below the number of students with disabilities according to conditions designated 
in the Individuals with Disabilities Education Act.  Do not add additional categories.

Autism1

Deafness0

Deaf-Blindnes0

Emotional Disturbanc0

Hearing Impairment0

Mental Retardation1

Multiple Disabilities0

Orthopedic Impairment0

Other Health Impairment0

Specific Learning Disabilit19

Speech or Language Impairment0

Traumatic Brain Injury0

Visual Impairment Including 
Blindness

0

11. Indicate number of full time and part time staff members in each of the categories below:

Administrator(s) 1

Full-time

Classroom teachers 11

Special resource teachers/specialist 1

Paraprofessionals 2

Support Staff 2

Total number 17

1

Part-time

7

1

0

0

9

Number of Staff

12. Average school student-classroom teacher ratio, that is, the number of 
students in the school divided by the FTE of classroom teachers, e.g., 22:1

14 : 1

13. Show the attendance patterns of teachers and students as a percentage.  Please explain a 
high teacher turnover rate.  The student dropout rate is defined by the state.  The student drop-
off rate is the difference between the number of entering students and the number of exiting 
students from the same cohort.  (From the same cohort, subtract the number of exiting 
students from the number of entering students; divide that number by the number of entering 
students; multiply by 100 to get the percentage drop-off rate.)  Briefly explain in 100 words or 
fewer any major discrepancy in attendance, dropout or the drop-off rates.  Only middle and 
high schools need to supply dropout rates, and only high schools need to supply drop-off 

2006-2007 2005-2006 2004-2005 2003-2004 2002-2003
Daily student attendance
Daily teacher attendance
Teacher turnover rate
Student drop out rate (middle/high
Student drop-off rate (high school

97 %
96 %
5 %
0 %
0 %

95 %
95 %
11 %
0 %
0 %

96 %
93 %
22 %
0 %
0 %

96 %
97 %
11 %
1 %
0 %

96 %
94 %
22 %
1 %
0 %

Please provide all explanations below

Teacher turnover rates vary slightly due to retirement of veteran staff members who 
retired after serving the district for 25-30 years.
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14. (High Schools Only. Delete if not used.)
Show what the students who graduated in Spring 2007 are doing as of the Fall 2007. 

Graduating class size 55
Enrolled in a 4-year college or university 36
Enrolled in a community college 60
Enrolled in vocational training 0
Found employment 2
Military service 2
Other (travel, staying home, etc.) 0
Unknown 0

%
%
%
%
%
%
%

Total     100    %
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PART III - SUMMARY

Located in Northeast Iowa, Denver is ideally situated near the Waterloo/Cedar Falls metropolitan area.   
Denver is an oasis in the Cedar Valley, combining small-town civic pride with all the conveniences of big-
city living nearby. With approximately 1,627 residents, Denver has been and continues to be a community 
that supports excellence in education.  District pride is seen in the support offered by parents, 
businesses, and community members. There is much to be proud of, as the school District has 
continually enjoyed notable successes in academics, athletics, and the fine arts.  Community pride and 
commitment are also evident in the fund raising that generated over 3-million dollars to build a new 
community library and a sports complex complete with football field, 8-lane all-weather running track, 
soccer fields, baseball and softball fields, concession stands, and a paved walking trail.  Post secondary 
educational opportunities abound in the area, offering a diverse array of educational and cultural 
experiences for students and community members alike. Hawkeye Community College, Wartburg 
College, and the University of Northern Iowa are all located within a 15-mile radius of Denver.

The Denver Community District takes great pride in the educational opportunities it offers its students.  
The district serves approximately 761 students in grades PK-12.  The District's rich history of commitment 
to quality teaching and learning is reflected in the following:  a dedicated team of teachers and 
administrators; low pupil-teacher ratios to ensure personal attention to each student; a high percentage of 
graduates who continue learning at post-secondary educational institutions; a comprehensive student 
activity program to meet a variety of interests and needs; an emphasis on quality standardized test scores 
as evidenced by high student achievement on Iowa tests; and extensive course offerings at the high 
school level.  Technology is also something that has received special attention with all attendance centers 
having multiple connected internet labs, all classrooms are telephone-equipped and internet connected, 
and the district supports a 2:1 ratio of students to computers.

The district's mission statement is the following:  The Denver Community School District shall maintain a 
caring and safe environment conducive to producing lifelong learners and productive citizens in a 
changing society.  This mission statement is recited and discussed by staff throughout the school year as 
a reminder and measuring tool to evaluate our educational system.  We pride ourselves in maintaining 
this mission statement through our academic and extra-curricular activities.  Our district's vision 
statements include the following:  we are truly heard, valued, and respected for who we are, what we 
know and what we do; we are accountable for words, actions and learning, and are motivated to 
contribute to the growth of the whole; we experience security, take risks, and assume ownership of 
personal and educational environments; we honor individual learning/teaching styles and talents as we 
demonstrate progress, set meaningful goals and strive to achieve these goals.  Again, all staff members 
challenge themselves to demonstrate and effectively implement these statements in their daily 
endeavors.  
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PART IV - INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

The Denver High School prides it self each year in measuring the academic achievement levels and 
yearly growth of its students.  Various testing instruments are used at the different grade levels to evaluate 
student growth.  The results of these tests are used to assist staff and administration in analyzing the 
structure of the current curriculum.  Item analysis from the various test results provides valuable insight in 
identifying gaps within the curriculum.  During various staff development and content specific meetings, 
these identified areas are addressed.  The district has placed an emphasis on reading and math 
assessments during the past five years.  These two areas are key elements of the No Child Left Behind 
legislation, so the district has tracked student results closely.  The reading comprehension test of the Iowa 
Test of Educational Development is based on the students reading various passages and then choosing 
the correct answer from a choice of four answers.  Our local junior students have shown increased/steady 
performance on the reading comprehension portion of the test.  The Iowa Test of Educational 
Development math test involves students solving various mathematical problems relating to math 
concepts and problem solving.  Once again, our students have demonstrated positive growth in this area 
during the past years.  The system achievement levels for both tests rank high in comparison to other 
districts across the state.  Our test results support the Iowa Department of Education plan for commitment 
of overall improvement and individual student growth. The Department of Education, in the state of Iowa, 
defined the requirement that a student achieve a score at or above the 41st national percentile in order to 
be considered proficient on the state assessment.  We continue to demonstrate adequate yearly progress 
toward achieving the 100% proficiency rate as defined by the No Child Left Behind legislation.  Here at 
Denver High School, we do not have any sub group results to report because of the small population 
groups within each subgroup category.  The defined state assessment requirements can be found on the 
Iowa Department of Education website at the following URL:  http://www.iowa.gov/educate/

2. Using Assessment Results:
The assessment results are used to measure the effectiveness of our current curriculum and classroom 
instruction.  As a team, staff members and administrators, we first analyze all of the results that we receive 
back from the testing services center.  We look at individual student results at both the state and national 
levels, and then we look at system results for both of those levels.  Our next step is to look at our system 
item analysis results that come back with our test result to identify areas of concern regarding content.  
During this process, staff members are divided into content specific groups as they work together to 
identify problems areas as indicated by the test results.  The group of staff members would then record the 
main areas of concern and have a discussion about the identified areas.  During the discussion, several 
components are looked at including past years' test result trends, curriculum, instructional content at 
specific grade levels, individual student results, and others.  The staff members use these results to help 
improve student instruction, for the identified areas, by often incorporating new instructional curriculum, 
teaching strategies, or redesigning the current material to better meet student needs.
A follow-up step, to this process, includes the content specific groups each sharing their identified areas 
with the entire group of staff members.  During this time, the content groups provide suggestions to the 
other staff members on how they might be able to enhance student learning for the identified area within 
their own content areas.  At the conclusion of the content group sharing, all staff members chart individual 
student performance to help identify the students within their classrooms who have the greatest academic 
challenges.  Through this process, staff members acquire an insight about the students they instruct 
throughout the day.  As can be seen, a team approach is used to evaluate, change, and improve 
instruction based on student performance.  

3. Communicating Assessment Results:

Each year we communicate our assessment results to our school community in many different ways.  We 
believe this communication is a key element in obtaining and maintaining quality test scores.  Through 
this communication process, we seek to gain personal ownership from our school population of the 
assessment results.  We start by sharing the results with our student population.  Student scores are 
shared with individual students in a classroom setting where test results are reviewed on an individual 
and grade-level perspective.  This process is directed by either the school counselor or the building 
principal.  The goals of these meetings are to provide students with in-depth knowledge of how they 
performed in comparison to classmates and same grade-level students at both the state and national 
levels.  During these discussions, the various student performance levels are also shared and discussed 
with the students, and each individual student is challenged to establish individual goals for the next time 
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he/she tests.  Other means of communication include mailing parents the assessment results of their 
child's scores affixed to the parent assessment results report form.  Parents are always welcomed to 
contact the school if they should have questions pertaining to their child's report.  The test results are also 
available during parent-teacher conferences and anytime through the guidance office.  The assessment 
results are shared with the community in various ways.  These include through the Annual Progress 
Report and Adequate Yearly Progress documents, during bi-annual Comprehensive School Improvement 
Team meetings, on the school website, at a monthly Denver Board of Education meeting, and also 
through various local newspaper publications.  The Comprehensive School Improvement Team is a 
district-wide committee composed of over 40 members including local business people, parents, staff, 
and students.  The individual and district reports are also shared with our staff members during faculty 
meetings and staff development workshop days.  We allocate a lot of time throughout the school year for 
staff members to analyze, interpret, and plan for improved instruction that will increase our student test 
scores.  

4. Sharing Success:

During the course of each school year, faculty and administrators are given many opportunities to attend 
various workshops, meetings, conferences, and other professional events that provide individuals with 
opportunities to network with others.  These events often provide individual staff members with some of 
their greatest opportunities for individual professional growth.  During these events, time is often allotted 
for staff members from various districts to share educational experiences that are both rewarding and 
challenging.  These discussions often include topics relating to classroom instruction, curriculum, NCLB, 
and district assessment.  Throughout the course of the year, various reports are required for the Iowa 
Department of Education.  Most of these reports are public accessable so they are available to others 
who may want to use them for various reasons.  Our local district has done various comparisons with 
other districts based on geographic location, conference affiliation, and school size.  These results 
provide valuable comparison information that can be used for planning and improvement purposes.  
Currently our district is actively involved in many cooperative activities and initiatives with other 
organizations that support sharing success and networking opportunities.  These organization activities 
include a 67-member school Area Education Agency cohort, an on-going team partnership with the 
University of Northern Iowa lab school, an active membership in a 15-district conference, a membership 
in the Mid-Iowa School Improvement Consortium, and an on-going partnership with the Iowa Department 
of Education.
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PART V - CURRICULUM AND INSTRUCTION

1. Curriculum:

We believe the curriculum offered here at Denver High School is one that is rigorous and challenging to our 
student body.  Each year staff and administration review the curriculum course offerings and determine if 
more courses should be offered, or to determine how to increase the rigor and relevance of the current 
course offerings.  Many years ago the district had adopted and implemented the McRel based curriculum, 
but today we are using Northwest Evaluation Association Des Carte curriculum that is aligned with the Iowa 
Model Core Standards.  We pride ourselves by offering over 90 different classes to the students who attend 
Denver High School.  This amount of courses is quite high for a district our size.  Of these 90 courses, 13 
are contracted courses where students can earn dual credit (high school and college) by enrolling in these 
courses.  It is possible for a Denver High School graduate to earn over 30 college credit hours while 
attending classes here at Denver.  The district has made a commitment to hiring highly qualified teachers 
who can instruct these courses at the local level by possessing master degrees in the specific content 
areas.  For the past four years, we have required our students to complete 52 credits to meet our graduation 
requirements.  Of these credits, students must earn 8 credits in English, 6 credits in Social Studies, 6 credits 
in Science, and 6 credits in Mathematics.  The English curriculum includes courses that require students to 
demonstrate competency in reading, writing, speaking, and grammar.  The Social Studies curriculum 
involves various time frames of history along with geography, government, economics, and psychology.  In 
the area of Science, students can select courses in the areas of physical science, chemistry, biology, 
physics, or anatomy.  The Math course offerings include various levels of algebra, geometry, trig., calculus, 
and statistics.  Each of these content areas offers various college-level courses within the curriculum 
choices.  A large percentage of our student population enrolls in these courses during their junior and senior 
years.  Denver High School also offers six vocational strands in the following areas:  Family Consumer 
Science, Agriculture, Business, Industrial Technology, Health Careers, and Manufacturing.  This past year, 
the district added the Project Lead The Way program to the curriculum as another vocational strand moving 
the number to seven.  Spanish is another core curriculum area that is currently offered.  At the high school 
level, four full years of Spanish is offered to our students.  Other course offerings include numerous Art 
courses, various technology courses, both instrumental and vocal music, along with physical education and 
health classes.  We will continue to challenge ourselves to offer a curriculum that produces students who 
are life-long learners and productive citizens.

2b. (Secondary Schools) English:

Our English language curriculum includes several different elements that when put together produces a 
quality total program for the students who attend our school.  At the freshman and sophomore levels, most 
instruction takes place as a grade-level approach with adaptations for struggling learners.  At the junior and 
senior levels, students choose from an array of course offerings with speech and composition classes being 
required.  During the first two years of high school, the English department continues to build upon the 
foundation that was developed at the middle school level.  An emphasis is put on reading at both the 
freshman and sophomore years.  Individual determined student lexile scores are essential components in 
designing the reading curriculum offered during the first two years of high school instruction.  At the 
freshman level, students are required to read several minutes a week, with some class time allocated to 
supporting this focus.  Individual, group, and class activities are incorporated to support improvement of 
reading scores.  At the sophomore level, a large percentage of instruction incorporates literature-based 
activities that help students interpret, analyze, understand, and formulate conclusions relating to reading.  
Additional reading instruction is implemented at the junior and senior levels depending on the needs of the 
individual students.  Some of these elective courses are designed to help struggling student learners.  Other 
programs that support improving individual student reading scores include our resource program, our 
academic assistance program, and individual one-on-one teacher/student meetings.  We strive to meet the 
individual needs of all of the students who require additional instruction.

3. Additional Curriculum Area:

At Denver High School, we believe that all of our curriculum areas are of great importance to our student 
population.  We challenge ourselves to provide the latest content, equipment, materials, and other 
educational resources in our classrooms.  In the content area of Science, we have dedicated a lot of time, 
energy, and money to provide a curriculum that prepares our students for today's global society.  We are 
proud to say that we have several graduates who continue their post-secondary education in a Science 
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related field.  In our Science department, we compliment our classroom instruction by providing students 
with some of the latest lab equipment and materials, supply various specimens for hands-on learning, 
purchased a mobile lab of wireless lab tops for performing probes and recording results, and support other 
resource purchases.  We believe it is essential that students learn through inquiry-based learning along with 
the traditional lecture and textbook approaches.  This instructional approach supports our school's mission 
statement of providing life-long learners that will be productive citizens in a changing society.  Our Science 
department instructors not only challenge themselves, but also challenge the students on a continuous 
basis.  Our required state assessment results would support that we are producing quality learners.  Our 
students have demonstrated outstanding proficiency rates in the content area of Science for several years 
now.

4. Instructional Methods:

At the high school level, the staff has used several different approaches to help improve and support 
student learning.  Staff members implement various instructional strategies and approaches to best serve 
the students present in their classrooms.  As a staff, we have allocated a lot of time to focusing on the 
dynamics of each individual class period and the academic abilities of the students within each period.  
This has produced positive results for everyone.  Teaches are able to differentiate instruction based on the 
academic abilities of the students, and students are able to learn better because instruction meets their 
individual needs.  Various researched-based instructional strategies are incorporated to assist all students 
with learning.  Individual classroom teachers use various activities to support instruction including 
cooperative learning, small-group instruction, whole-group instruction, hands on learning, and one-on-one 
instruction.  These instructional approaches along with research-based teaching strategies help produce a 
quality-learning environment.  Classroom instruction is also supported through various other programs 
including mentoring, academic assistance, resource, and general education interventions.  We continue to 
challenge ourselves, as a staff, to implement various instructional methods that will support improved 
student learning. 

5. Professional Development:

Professional development is an essential ingredient of any quality school system.  It is essential that most 
professional development activities be designed to include all staff members grades K-12.  During the past 
few years, our district's professional development focus has included our K-12 curriculum.  We believe it is 
essential to continuously evaluate and update curriculum to meet the students' needs.  Our main curriculum 
focus has been on the K-12 alignment and gap analysis.  These are two essential components for 
improving student achievement.  There has to be personal ownership from each staff member relating to 
instruction and achievement.  Once the curriculum is established, then individual teachers can incorporate 
various instructional strategies and methods to help support student achievement.  We have continued to 
focus each year on an instructional strategy, along with the curriculum component, that will help support 
improved instruction.  During the past few years, the instructional strategies have included brain-based 
learning, content reading, and differentiated instruction.  Teachers used these strategies to compliment their 
previous instructional approaches and strategies to improve student instruction.  Staff members are required 
to do periodic reflections relating to their instructional approaches and observations relating to student 
achievement.  At the high school level, we truly believe that all of the identified components mentioned, 
relating to our professional development, were key ingredients in helping improve our student achievement 
levels during the past five years.
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PART VII - ASSESSMENT RESULTS

Subject Math Grade 11 Test Concepts and Problem Solving

Edition/Publication Year 2001 Publisher University of Iowa-Riverside Publishing

  Testing Month

2006-2007

November

2005-2006

November

2004-2005

November

2003-2004

November

2002-2003

November
  SCHOOL SCORES*
  % “Meeting” plus % “Exceeding” State Standards

41st National Percentile Rank or Above
  % “Exceeding” State Standards

90th National Percentile Rank or Above

  Number of students tested

  Percent of total students tested

  Number of students alternatively assessed

  Percent of students alternatively assessed  

  SUBGROUP SCORES
  1.
  % “Meeting” plus % “Exceeding” State Standard

  Number of students tested

95 98 88 85 87

34 41 24 37 47
57

100
0
0

  2.

  % "Exceeding" State Standards

  % “Meeting” plus % “Exceeding” State Standard

  % "Exceeding" State Standards

  Number of students tested

  3.
  % “Meeting” plus % “Exceeding” State Standard

  % "Exceeding" State Standards

  Number of students tested

  4.
  % “Meeting” plus % “Exceeding” State Standard

  % "Exceeding" State Standards

  Number of students tested

54
100

0
0

42
100

0
0

54
100

0
0

56
100

0
0
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Subject Reading (LA) Grade 11 Test Reading Compehension

Edition/Publication Year 2001 Publisher University of Iowa-Riverside Publishing

  Testing Month

2006-2007

November

2005-2006

November

2004-2005

November

2003-2004

November

2002-2003

November
  SCHOOL SCORES*
  % “Meeting” plus % “Exceeding” State Standards

41st National Percentile Rank or Above
  % “Exceeding” State Standards

90th National Percentile Rank or Above

  Number of students tested

  Percent of total students tested

  Number of students alternatively assessed

  Percent of students alternatively assessed  

  SUBGROUP SCORES
  1.
  % “Meeting” plus % “Exceeding” State Standard

  Number of students tested

91 96 86 85 91

23 22 22 15 40
57

100
0
0

  2.

  % "Exceeding" State Standards

  % “Meeting” plus % “Exceeding” State Standard

  % "Exceeding" State Standards

  Number of students tested

  3.
  % “Meeting” plus % “Exceeding” State Standard

  % "Exceeding" State Standards

  Number of students tested

  4.
  % “Meeting” plus % “Exceeding” State Standard

  % "Exceeding" State Standards

  Number of students tested

54
100

0
0

42
100

0
0

54
100

0
0

56
100

0
0
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