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PART I - ELIGIBILITY CERTIFICATION 
 
[Include this page in the school’s application as page 2.] 
 
 
The signatures on the first page of this application certify that each of the statements below concerning 
the school's eligibility and compliance with U.S. Department of Education, Office of Civil Rights (OCR) 
requirements is true and correct.   
 

1. The school has some configuration that includes grades K-12.  (Schools with one principal, 
even K-12 schools, must apply as an entire school.) 

2. The school has not been in school improvement status or been identified by the state as 
"persistently dangerous" within the last two years.  To meet final eligibility, the school must 
meet the state’s adequate yearly progress requirement in the 2003-2004 school year. 

3. If the school includes grades 7 or higher, it has foreign language as a part of its core 
curriculum. 

4. The school has been in existence for five full years, that is, from at least September 1998. 

5. The nominated school or district is not refusing the OCR access to information necessary to 
investigate a civil rights complaint or to conduct a district-wide compliance review. 

6. The OCR has not issued a violation letter of findings to the school district concluding that the 
nominated school or the district as a whole has violated one or more of the civil rights 
statutes.  A violation letter of findings will not be considered outstanding if the OCR has 
accepted a corrective action plan from the district to remedy the violation. 

7. The U.S. Department of Justice does not have a pending suit alleging that the nominated 
school, or the school district as a whole, has violated one or more of the civil rights statutes or 
the Constitution's equal protection clause. 

8. There are no findings of violations of the Individuals with Disabilities Education Act in a 
U.S. Department of Education monitoring report that apply to the school or school district in 
question; or if there are such findings, the state or district has corrected, or agreed to correct, 
the findings. 
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PART II - DEMOGRAPHIC DATA   
All data are the most recent year available. 
  
DISTRICT (Questions 1-2 not applicable to private schools) 
 
 
1. Number of schools in the district:    2 Elementary schools  

  1  Middle schools 
   Junior high schools 
  1 High schools 
  1 Other (Briefly explain) Voc Tech 
  
  5 TOTAL 
 

 
2. District Per Pupil Expenditure:        $ 7,416.06 
 Average State Per Pupil Expenditure:   $ 7,735.97_ 
 
 
SCHOOL (To be completed by all schools) 
 
 
3. Category that best describes the area where the school is located: 
 

[    ] Urban or large central city 
[    ] Suburban school with characteristics typical of an urban area 
[    ] Suburban 
[ x ] Small city or town in a rural area 
[   ] Rural 

 
 
4. 5  Number of years the principal has been in her/his position at this school. 

  
 0  If fewer than three years, how long was the previous principal at this school? 
 
5. Number of students enrolled at each grade level or its equivalent in applying school:  
         
 

Grade # of 
Males 

# of 
Females 

Grade 
Total 

 Grade # of 
Males 

# of 
Females 

Grade 
Total 

K 30 40 70  7    
1 42 40 82  8    
2 43 35 78  9    
3 41 33 74  10    
4     11    
5     12    
6     Other    

 TOTAL STUDENTS IN THE APPLYING SCHOOL → 304 
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6. Racial/ethnic composition of     99.9805 % White Per Civil Rights Report  
the students in the school:           .0163 % Black or African American    

     .0032 % Hispanic or Latino        
                 .0      % Asian/Pacific Islander 
                   .0  % American Indian/Alaskan Native           
                 100% Total  
 
7. Student turnover, or mobility rate, during the past year:    9.8 %   

 
(This rate includes the total number of students who transferred to or from different schools between 
October 1 and the end of the school year, divided by the total number of students in the school as of 
October 1, multiplied by 100.) 
 

(1) Number of students who 
transferred to the school 
after October 1 until the 
end of the year. 

 
 
 6 

(2) Number of students who 
transferred from the 
school after October 1 
until the end of the year. 

 
 
24 

(3) Subtotal of all 
transferred students [sum 
of rows (1) and (2)] 

 
30 

(4) Total number of students 
in the school as of 
October 1 

 
306 

(5) Subtotal in row (3) 
divided by total in row 
(4) 

.0980 

(6) Amount in row (5) 
multiplied by 100 

9.8 

 
8. Limited English Proficient students in the school:  ______.9_% 
                 2  Total Number Limited English Proficient   
 Number of languages represented: ____2____  
 Specify languages:  Spanish and Tagalog 
 
 
9. Students eligible for free/reduced-priced meals:   48.7 % Kindergarten students not included. 
                                                                Kindergarten students do not each 

lunch at school. It is a half-day program. Kindergarten is not mandatory in New Hampshire. 
              114 Total Number Students Who Qualify 

 
If this method does not produce a reasonably accurate estimate of the percentage of students from 
low-income families or the school does not participate in the federally-supported lunch program, 
specify a more accurate estimate, tell why the school chose it, and explain how it arrived at this 
estimate. 

 
10. Students receiving special education services:   11.8  % 
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            36 Total Number of Students Served 
 
Indicate below the number of students with disabilities according to conditions designated in the 
Individuals with Disabilities Education Act. 

 
    2 Autism       1 Orthopedic Impairment 
     Deafness      4 Other Health Impaired 
     Deaf-Blindness    1 Specific Learning Disability 
    1 Hearing Impairment    14 Speech or Language Impairment 
    1 Mental Retardation     Traumatic Brain Injury 
    1 Multiple Disabilities    Visual Impairment Including Blindness 
    
    
11. Indicate number of full-time and part-time staff members in each of the categories below: 

 
Number of Staff  

 
Full-time Part-Time 

 
Administrator(s)       1   1   
   
Classroom teachers          17    3         

 
Special resource teachers/specialists    7        
   
Paraprofessionals          13       
      
Support staff          1       
   
Total number            39   4    
      

 
12. Average school student-“classroom teacher” ratio:   17:1  
 
13. Show the attendance patterns of teachers and students as a percentage.  The student dropout rate is 

defined by the state.  The student drop-off rate is the difference between the number of entering 
students and the number of exiting students from the same cohort.  (From the same cohort, subtract 
the number of exiting students from the number of entering students; divide that number by the 
number of entering students; multiply by 100 to get the percentage drop-off rate.)  Briefly explain in 
100 words or fewer any major discrepancy between the dropout rate and the drop-off rate.  (Only 
middle and high schools need to supply dropout rates and only high schools need to supply drop-off 
rates.)  

 
 

 2002-2003 2001-2002 2000-2001 1999-2000 1998-1999 

Daily student attendance 93.3 93.3 93.5   
Daily teacher attendance 92.59 92.29 92.3   
Teacher turnover rate   7.47   7.47   7.47   
Student dropout rate      
Student drop-off  rate      
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14. (High Schools Only)  Show what the students who graduated in Spring 2003 are doing as of 
September 2003.   

 
  

Graduating class size _____ 
Enrolled in a 4-year college or university _____% 
Enrolled in a community college _____% 
Enrolled in vocational training _____% 
Found employment _____% 
Military service _____% 
Other (travel, staying home, etc.) _____% 
Unknown _____% 
Total    100 % 
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PART III - SUMMARY 

 
Richards School is the stately 107-year-old brick building on the hill.  Entering the building you notice 
the huge sign which welcomes visitors to Newport’s only primary school -- our community’s first steps in 
learning. Four grade levels are spread over the three floors of this school, using every available nook and 
cranny for instructional or office space.  This is where students in K-3 are instructed in a full elementary 
curriculum, which aligns itself with the New Hampshire Curriculum Frameworks.  Kindergarten students 
are placed into four half-day sessions.  Grades 1-3 are arranged into five classrooms per grade level.  The 
Newport community supports small class sizes, which range from 13 to 19 students.  
 
Our academic focus is on reading comprehension.  Assessment data analysis in reading fluency and 
understanding revealed that our students, though fluent readers, were not performing well in 
comprehension.  To activate their thinking and improve their achievement in understanding what they 
have read, teachers have improved their instructional skills.  
 
It is our expectation that all students will be reading, writing and solving math problems on grade level.  It 
is our belief that all children can learn and succeed.  Our mission statement: Richards School commits to 
developing a solid educational foundation in an environment of mutual respect while challenging all 
children to become responsible, resourceful citizens has been distilled down to three words -- Safety, 
Respect and Learning. 
 
There is a very strong unified arts team at Richards School.  Excellent teachers, who attend the thinking 
strategies professional development opportunities with classroom teachers use the common language and 
adapt the skills to their discipline.  Art, Music, Physical Education, Library and Guidance teachers 
integrate their lessons with the strategies in a gradual release of responsibility learning model, as do their 
colleagues in the regular classrooms.   
 
We have been supported by the administration and Newport School Board to focus on Language Arts.  
Mathematics, Science and Social Studies are vital to a comprehensive elementary education, however, it 
was time to prioritize our needs and slay the biggest dragon -- illiteracy!  Having made that commitment, 
we were pleased and gratified to find that the scores in each area of the curriculum areas have improved 
along with the reading scores. 
 
Teachers are encouraged to spend the first six weeks of school establishing routines and procedures in 
their classrooms.  Even the very youngest students take on everyday responsibilities.  They become 
independent and grow in confidence while the teachers gain precious individual instructional time.  Our 
discipline referrals have dropped by 50% in the past three years providing evidence that students spend 
more time learning. 
 
A jog around our acre of playground showcases the newly renovated play structure.  The Richards School 
PTO has taken on the responsibility for this annual project.  
 
Richards School looks its best when the whole school community is gathered around the flagpole outside. 
Several times each year the school comes together to celebrate and honor our community.  We take time 
to remember our responsibilities as citizens of Richards School, Newport, New Hampshire, the United 
States and the world. 
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PART IV – INDICATORS OF ACADEMIC SUCCESS (1) 
 

The teaching staff at Richards School shared the responsibility in completing the task of analyzing the 
2003 NHEIAP scores in Math and Language Arts.  We identified and analyzed all questions where 20% 
or more of the students failed to reach the correct answer, so we might determine where we need to 
strengthen our instruction.  We also identified questions where 90% or more of students chose the correct 
answer so we could see what students and teachers were doing well. 
 
Language Arts 
On questions where less than 80% of the students scored the correct answer we noted that 50% of those 
questions fell into the non-fiction genre.  This told us that we needed to increase our instructional 
strategies in this area.  To address our need, this year money was requested and approved by the School 
Board to enrich our Literacy Closet with non-fiction books for all reading levels.    
 
We did find evidence of strengths and improvements in the use of prior knowledge or drawing on what 
they already know and making the next logical step. The students scored especially well in answering 
questions on fictional stories and on viewing and understanding a non-fiction video.  All students scored 
above 90% on questions based on grammar and punctuation. 
 
Mathematics 
Our analysis of the mathematic test results indicated a need for improved instruction in multi-step word 
problems.  Teachers will spend more time teaching students how to approach a math problem when it is 
housed in a long multi-step format.  This involves teaching students how to read through the entire 
problem first and break the solution into steps.  We will transfer our improved knowledge of the thinking 
comprehension strategies to mathematics instruction.  Simply asking the students, “Does that answer 
make sense?” can begin to bring students to a place where they are thinking about their work.  What is the 
problem asking you?  Should your answer be more or less than the starting number?  We saw strengths in 
fractions, geometry, shapes, symmetry, tally marks, calculator operations, coin recognition and adding 
coins, one-step word problems and using visual cues to solve a problem. 
  



                       10 
 

 
PART IV – INDICATORS OF ACADEMIC SUCCESS (2) 
 
Teachers at Richards School use information gathered from test data analysis to modify our instruction.  
Assessment data is reviewed quarterly and over time to monitor progress.  Since teachers are ultimately 
responsible for implementing change, it is imperative that they are included in the assessment and 
analysis process. Giving teachers the opportunity to observe in other classrooms frees them to develop a 
school wide vision of new instructional implementation.  As a team, we can more readily determine if and 
when new strategies are successful. 
 
When our data analysis revealed that our students did not score well on questions after reading a non-
fiction piece, we made some adjustments: 

• We improved our instruction by viewing and discussing strategies in Debbie Miller’s video on 
teaching nonfiction.   

• Teachers observed colleagues’ mini-lessons and guided practice sessions. 
• Reading staff introduced our new nonfiction books from the Literacy Closet 
• Teaching nonfiction was a topic in our professional discussion group 

 
Strengthening our teaching skills as a team and based on assessment data has had positive results in 
student achievement, school culture, and collegiality. 
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PART IV – INDICATORS OF ACADEMIC SUCCESS (3) 
 
 

• The Superintendent of Schools first announces NHEIAP test scores to the public at a televised 
session of the Newport School Board.  At that time the Superintendent reports that school 
principals will meet with their staffs to review, analyze and design an instructional plan to address 
areas in need of improvement.  The principals are scheduled to report back to the Board on their 
analysis and action plans at the following Board Meeting.   

• School NHEIAP scores are reported to parents in my monthly newsletter, Primarily Speaking.  
Our two community newspapers The Eagle Times and the Argus Champion report Newport 
scores to the general public.   

• The principals report the test scores to their individual Building Teams of parents and teachers. I 
report to the Richards School PTO.   

• This year, because of the exceptional scores, we held a pep rally celebration at Towle School with 
the current fourth graders.   

• Parent/teacher conferences are used to deliver and review individual student results and analysis. 
 
 
 



                       12 
 

 
PART IV – INDICATORS OF ACADEMIC SUCCESS (4) 
 
To share our students’ success with other schools we meet with the staff of our connecting schools to 
present our data analysis and plans to modify instruction.  The Towle staff is often a part of our 
professional development days, so they are aware of our focus and offer suggestions for reinforcement 
and extensions on data. Towle teachers are involved in our professional book discussion groups.  Two 
teachers from Richards School offer a Laboratory Classroom experience to teachers, which is open to 
neighboring school staff members.   
 
The principal and kindergarten teachers meet with public and private pre-school staff to discuss early 
childhood issues.  At these meetings we keep pre-school staff updated about our curricular modifications 
and any changes in the language we use with students as our instruction evolves.  An informal school 
administrators group of elementary principals in this area meet periodically when there is a topic of 
interest to us; e.g., how to improve writing prompts. 
 
Other schools send teams of teachers to visit Richards School to observe the guided practice instructional 
model.  This year teams from Bluff School in Claremont and Hillsboro-Deering School in Hillsboro have 
spent half days observing in classrooms.  Visiting teams meet with the principal first to clarify their 
expectations and to facilitate the procedures expected of a classroom observer as explained by Diane 
Sweeney in Learning Along the Way.   
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 PART V – CURRICULUM AND INSTRUCTION (1) 
 
Examining the third grade standards and learning expectations was the key to designing our curriculum.  
The teachers identified mastery of both skills and content areas needed at each grade level to assure 
student success by the third grade.  Building on the New Hampshire Curriculum Frameworks and 
proficiency standards, the staff compiled units of study to be mastered at each grade level.  There is a 
spiraling framework of content in language arts, mathematics, science and social studies where students 
are introduced to and given guided practice in and master concepts, skills and relationships. The full 
curriculum includes guidance, art, music, physical education and library. 
 
Our language arts program is a comprehensive collection of researched based best practices that is 
continually evolving to meet our instructional needs. All students will demonstrate competencies using 
the interactive language arts practices of reading, writing, speaking, viewing and listening to 
communicate effectively. The Zaner Bloser Handwriting system is used to promote correct letter 
formation, correct sizing and spacing.  Legibility is strongly connected to written expression and 
successful spelling.   
 
Mathematics is taught using Silver Burdett Ginn’s Pathways to Math Success augmented with daily 
practice in solving math word problems, real life math experiences and writing in a math journal.  Early 
skills include:  sorting, reading a pattern, counting to 100, matching numerals to a set and recognizing and 
naming geometric shapes.  By the end of third grade students will understand several operations and 
concepts in numbers and problem solving, reasoning, communication and connections and geometry and 
measurement. 
 
Social studies instruction is usually integrated with language arts, guidance and the use of thinking 
strategies.  The primary goal of our social skills curriculum is to prepare students to participate in our 
society as effective citizens, competent workers, knowledgeable consumers, responsible family member 
and healthy beings, physically and emotionally.  No one program is used but a variety of resources 
enhances this curriculum including:  National Geographic for Kids, Scholastic Magazine, trade books, 
local newspapers and Internet resources.  
 
The science curriculum is based on the inquiry method of discovery.  Using the scientific method, 
students discover the physical world.  FOSS science kits provide opportunities for hands-on experiences 
in rocks and minerals, the solar system, the human body and habitats.  The kindergarteners are introduced 
to predicting and classification.  Third graders are expected to be able to engage in questioning, 
prediction, and the collection and analysis of data to develop conclusions. 
 
Technology is integrated throughout the curriculum.  The Newport School District has adopted the New 
Hampshire State Standards for Technology and student benchmarks are met through instruction in 
authentic learning situations. Students at Richards School receive a full guidance curriculum presented in 
weekly classes as well as, art, music, physical education and library skills to help our students become 
contributing citizens, effective communicators, supporters of the arts and life long learners.   
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PART V – CURRICULUM AND INSTRUCTION (2) 
 

Students at Richards School represent a rich diversity of learning styles.  Many are unable to learn in a 
whole group setting.  All students need individualized instruction. No single program provided the 
flexibility needed so that no child is left behind.  The Richards School staff has combined the best 
practices from several reading programs to assemble our comprehensive language arts approach.  This 
approach relies not so heavily on the quality of any one program but the collective expertise of the 
teachers.   
 
Superior, appropriate, effective instruction is our standard.  Teachers must be masters at establishing 
procedures in the classroom so students can develop their independence.  A key component of our 
program is the gradual release of responsibility model.  It is a measure for accountability.  When a student 
can work independently and utilize appropriate resources he/she has mastered the skill.  More 
importantly, this model allows the teacher time to confer with students individually. 
 
There is a strong emphasis on the phonics component of our program.  It utilizes a direct instruction 
technique that teachers find effective.   

• Our guided reading model provides customized individualized instruction at each student’s exact 
instructional level.  Our Literacy Closet has 10,000 volumes of leveled multiple copies of books 
from several genre.  Teachers borrow hundreds of books weekly so students always have a 
variety of books to choose from in their book bags or book boxes.  Students read at their own 
comfortable reading level to improve fluency. 

• Literary Reader from the Houghton Mifflin series is used to provide opportunities for class 
discussions.  Those discussions focus on strategic problem solving; increase vocabulary, and an 
improved understanding of text. 

• The incorporation of the thinking strategies as outlined by Ellin Keene and Susan Zimmerman in 
Mosaic of Thought has centered our program since we found our data analysis to reveal we 
needed to improve our instruction in reading comprehension.   

• Asking students to think about what they have read begins slowly with making connections but 
moves to questioning, using sensory images, synthesizing, and determining importance.  Students 
develop an ability to think, discuss and write about their reading with understanding. 

• Reading benchmarks provide an assessment of fluency and comprehension six times a year.  We 
administer the Developmental Reading Assessment (DRA) in the spring.  Teachers confer with 
students daily and make instructional decisions based on those observations. 

• Students write for a variety of purposes each day.  They write to respond to a comprehension 
question, to describe how they solved a math problem, make a journal entry, respond to a prompt, 
write a letter, and make a science prediction or record results. This curriculum includes a formal 
writing prompt assessment in which all students respond in writing to the same prompt. These 
writing prompts are scheduled each quarter. The writing is scored according to the NHEIAP 
rubric in third grade. A modified version of the rubric is used at other grade levels. The writing is 
then exchanged and scored again.  Teachers fill out a recording sheet with student scores and turn 
in a copy to the principal.  Student improvement in response writing can be tracked from these 
recording sheets.  This assessment also informs our instruction.  We can see if students need more 
instruction in mechanics or how to develop a story.  The teachers then connect student 
instructional needs to skills mastered and move forward. 

 
It is a long journey from letter/sound relationship in kindergarten to an exiting third grader reading with 
comprehension on level 48 and writing an organized essay with rich details and voice to a specific 
audience.  It is our charge to take students on this journey successfully.  
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PART V – CURRICULUM AND INSTRUCTION (3) 
 
 
The challenge to prepare proficient mathematics students is met by moving students’ thinking from the 
concrete to the conceptual.  Partnership to Math Success published by Silver Burdett Ginn is the basis for 
our mathematics curriculum at Richards School.  By the end of third grade students are expected to be 
able to master specific conceptual and computational skills.  These defined skills are then transferred to 
daily problem solving process.  To accomplish this students solve a math word problem as an opening 
activity each morning.  In every classroom students practice a method of solving math word problems 
utilizing a three-step process.  They write the math equation, explain how they reached their answer in 
writing, and draw the problem.  Problem solving and reasoning skills will be developed so students are 
able to determine the reasonableness of answers for problems involving arithmetic operations.   
 
Teachers provide supplemental instruction to provide students with targeted areas of guided practice.  
Teachers are incorporating the thinking strategies into math lessons to improve student achievement.  
Asking students to visualize the problem has already had positive results in improving math 
understanding in concepts and computation performance. This has been especially valuable in geometry 
where students must be able to draw, compare and visualize shapes in various positions, draw lines of 
symmetry and determine if two planes are congruent.  We believe using other strategies will yield similar 
favorable results. For example:  Questioning—Could this be the answer? Using Synthesizing could help 
students generalize patterns and improve deductive reasoning.   
 
Real life math experiences are incorporated daily to demonstrate the relevance of mathematics in 
everyone’s life. Creative instruction that makes mathematics real and meaningful to students has also 
been a factor in improving student scores.  Students will be able to determine the connections and 
relationship between the mathematical operations of addition, subtraction, multiplication, use money in 
real life situations, tell time to the nearest minute, measure and identify examples of geometry in nature, 
art and architecture. 
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PART V – CURRICULUM AND INSTRUCTION (4) 
 
The student population at Richards School, although homogeneous at first glance, is in fact quite diverse 
in respect to how they learn.  Because many of our students have difficultly learning in traditional whole 
group models, we have adopted several instructional methods to maximize student learning.   
 

• Students receive instruction in large groups, small groups and individually.  Each student 
develops independence so after a mini lesson and guided practice they are able to work 
independently for longer and longer periods of time.   

• Students are provided instruction to improve specific skills in small groups; e.g. phonemic 
awareness and visual discrimination. 

• We are strong advocates of the gradual release of responsibility model especially in Language 
Arts where it offers an opportunity to improve skills, meaning and confidence. 

• Critical thinking skills are developed during group discussions and teacher/student conferences. 
• Inquiry based discovery is a natural technique for young students with their curiosity and 

enthusiasm for the world around them. 
• In each classroom peer mentoring allows students to learn in an authentic setting. 
 

These methods seem to work at Richards School because the teachers take the time at the beginning of 
each school year to establish classroom routines and procedures.  Students feel confident that they know 
what to do in each situation and are able to learn in a predictable organized environment. 
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PART V – CURRICULUM AND INSTRUCTION (5) 
 
Five years ago Richards School staff began a journey together.  We began taking courses and workshops 
as a whole group.  The belief that there is real value in everyone hearing the same thing at the same time 
drove us to focus on this professional development model.  We have a budget that allows each teacher to 
take a workshop of their choosing and pursue an individual interest but our commitment to improving 
student achievement begins with reading and writing. This has been the main thrust of our professional 
development. 
 
Our first course was Observing Young Children based on Marie Clay’s Observation Survey and Mosaic 
of Thought by Ellin Keene and Susan Zimmerman.  Teachers learned to take running records and analyze 
them to a standard and we began to collect benchmark data.  The next course we were able to take as a 
group was Guided Reading that gave us guided practice in using leveled books with small groups of 
students in our instruction and a hands-on approach to the thinking strategies in Strategies the Work by 
Stephanie Harvey. 
 
Most recently we have been fortunate to be able to bring in professional developers from the Public 
Education and Business Coalition (PEBC) in Denver to help us integrate the thinking strategies into our 
Language arts curriculum.  In August 2003 all teachers were scheduled to attend two, full-day workshops 
specifically designed for their grade level. The professional learning from these courses and workshops is 
supported at Richards School at staff meetings with group discussions and viewing professional videos.  
Additionally, the staff has initiated a professional book discussion group, which meets each week.   
 
We have two teachers who trained at PEBC and have established a laboratory classroom observation and 
demonstration opportunity for their colleagues.  Fourteen teacher volunteers may attend these Learning 
Network demonstrations and discussions each semester. 
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 PART VII - ASSESSMENT RESULTS  
 

Public Schools 
 

 
Provide the following information for all tests in reading (language arts or English) and mathematics.  
Complete a separate form for reading (language arts or English) and mathematics at each grade level. 
 
Grade____3____     
 
Test:  New Hampshire Educational Improvement Assessment Program -- NHEIAP 
 
Edition/publication year:   2003     Publisher:  Measured Progress 
 
Number of students in the grade in which the test was administered:       77        
 
Number of students who took the test:                                        76  
 
What groups were excluded from testing?  Why, and how were they assessed? 
One student was excluded from the test.  He was assessed using the NHEIAP-Alt.  He received a score in 
the proficient range. 
 
Number excluded:       1         Percent excluded:     .3%      
 
For the school and state, report scores as the percentage of students tested whose performance was scored 
at or above the cutpoint used by the state for 1) basic, 2) proficient, and 3) advanced, or similar categories 
as defined by the state.  States will vary in their terminology and cutpoints.  If the state does not report 
scores using the categories of basic, proficient, and advanced, use the state’s categories and report data for 
each category.  Note that the reported percentage of students scoring above the basic cutpoint should 
include students scoring above the proficient and advanced cutpoints.  For example, 100% of students are 
at “basic,” 69% are at “proficient,” and 42% are at “advanced.” 
 
Explain the standards for basic, proficient, and advanced (or the relevant state categories), and make clear 
what the test results mean in a way that someone unfamiliar with the test can interpret the results.  

• Basic:  Students at this level are able to determine the literal meaning of the materials they read, 
hear and view.  They can identify clearly-stated main ideas and make direct comparisons in 
literary, narrative, factual, informational, and practical works.  Their responses are sometimes 
incomplete and are supported with few details.  When writing, they communicate at a reasonable 
level.  Although they employ both simple and more-complex sentences, overall their work shows 
elementary organization, development, and use of detail.  While they demonstrate a fundamental 
control of mechanics, they may make errors in spelling and grammar. 

• Proficient:  Students at this level demonstrate an overall understanding of the materials they read, 
hear, and view.  They are able to identify main ideas and draw conclusions from literary, 
narrative, factual, informational, and practical works.  Their responses show thought and are 
supported with some detail.  When writing, they communicate competently and are able to 
adequately develop and support their ideas.  Although they demonstrate a firm grounding in the 
mechanics of written expression, they may make some errors in spelling and grammar.  However, 
these do not interfere with a reader’s ability to understand the text. 

• Advanced:  Students at this level demonstrate a thorough comprehension of the materials they 
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read, hear, and view.  They are able to identify main an subordinate ideas, supporting details, and 
facts in literary, narrative, factual, informational and practical works.  They use comparisons and 
predictions to increase their level of understanding.  They can draw conclusions and make critical 
judgments.  Their responses are detailed and reflect careful thought.  When writing, they 
communicate clearly and effectively.  They can organize ideas, develop a topic, add supporting 
detail, and vary both sentence structure and vocabulary.  They make few, if any, mechanical 
errors. 

 
 
Standards from Test Report 
 

In May 2003, of the 77 students tested: 
     11%     scored in the Advance category 
     33%     scored Proficient  
     39%     scored in the Basic range 

 
These scores represent steady improvement over the past there years.  Disaggregated groups such as 
socio-economically disadvantaged students and ethnic minority students also show comparable 
improvement. 
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PART VII - ASSESSMENT RESULTS  

 
Public Schools 
 
Data Display Table for Mathematics 
 

 2002-2003 2001-2002 2000-2001 1999-2000 1998-1999 

Testing month May May May   
SCHOOL SCORES      
          % At or Above Basic 86 75 68   
          % At or Above Proficient 54 39 26   
          % At Advanced 32 9 6   
   Number of students tested 77 91 95   
   Percent of total students tested 100 100 100   
   Number of students excluded 0 0 0   
   Percent of students excluded 0 0 0   
      
   SUBGROUP SCORES      
   1.  Socio Economic (specify subgroup) 
       Students eligible for Free/Reduced 
       Lunch 

     

          % At or Above Basic 72 71 29   
          % At or Above Proficient 25 18 24   
          % At Advanced 0 .04 0   
      Number of students tested 40 49 29   
   2._____________________(specify subgroup)      

          % At or Above Basic      
          % At or Above Proficient      
          % At Advanced      
      Number of students tested      
      
STATE SCORES       
          % At or Above Basic  72 70 78   
            State Mean Score      
          % At or Above Proficient 42 39 39   
            State Mean Score      
          % At Advanced 14 10 8   
            State Mean Score 257 255 255   

 
Use the same basic format for subgroup results.  Complete a separate form for each test and each grade 
level.  Present at least three years of data to show decreasing disparity among subgroups.  Some subgroup 
examples are: 
(a) Socioeconomic Status (e.g., eligible for free and reduced meals, not eligible for free and reduced 
meals) 
(b)  Ethnicity (e.g., White, Black or African American, Hispanic or Latino, Asian/Pacific Islander, 
American Indian/Alaskan Native) 
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PART VII - ASSESSMENT RESULTS  
 

Public Schools 
 
Data Display Table for Language Arts 
 

 2002-2003 2001-2002 2000-2001 1999-2000 1998-1999 

Testing month May May May   
SCHOOL SCORES      
          % At or Above Basic 83 78 62   
          % At or Above Proficient 44 33 31   
          % At Advanced 16  8  4   
   Number of students tested 77 91 95   
   Percent of total students tested 100 100 100   
   Number of students excluded 0 0 0   
   Percent of students excluded 0 0 0   
      
   SUBGROUP SCORES      
   1.  Socio Economic (specify subgroup) 
       Students eligible for Free/Reduced 
       Lunch 

 
 

 
 

 
 

  

          % At or Above Basic 72 76 65   
          % At or Above Proficient 25 18 24   
          % At Advanced 0 .04 0   
      Number of students tested 40 49 29   
   2._____________________(specify subgroup)      

          % At or Above Basic      
          % At or Above Proficient      
          % At Advanced      
      Number of students tested      
      
STATE SCORES       
          % At or Above Basic  80 76 72   
            State Mean Score      
          % At or Above Proficient 53 41 38   
            State Mean Score      
          % At Advanced 14 8 9   
            State Mean Score 253 253 252   

 
 

Use the same basic format for subgroup results.  Complete a separate form for each test and each grade 
level.  Present at least three years of data to show decreasing disparity among subgroups.  Some subgroup 
examples are: 
(b) Socioeconomic Status (e.g., eligible for free and reduced meals, not eligible for free and reduced 
meals) 
(b)  Ethnicity (e.g., White, Black or African American, Hispanic or Latino, Asian/Pacific Islander, 
American Indian/Alaskan Native) 
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