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A. NEED FOR THE PROJECT

(i) The magnitude or severity of the problem to be addressed by the proposed project

Keiki O Ka Aina Family Learning Centers (KOKA) serves all 9 of the school complexes on Oa
focuses on high risk Native Hawaiian students living in poverty and/or with special needs.
proactively addresses the challenges we face as educators. We embrace the vision of the “No

Behind” (NCLB) initiative by including all students in learning; meeting the demands of a ¢
population; and counteracting the risk of an unstable, insufficient, or poorly trained future teachi
As a result of direct observation, research, and community-based needs assessments, KOKA
the Total Education and Advocacy for Children in Hawaii (TEACH) Project. The TEACH Proje
sound, research-based solution for a serious and community identified problem of great me
Hawaiian children enter Kindergarten unprepared for school succesgSee sign-in sheets from

community meetings totaling 111 participants in appendices under Support Letters). Hawaii’s
system is already rated by the National Assessment of Education Progress (NAEP), as one of 1
in the nation. The 2011 NAEP test, administered in all 50 states, shows that Hawaii’s studetr
continued to trail national averages. The national score for fourth grade reading was 220, whils
scored well below at 214. The ground-breaking study, created under the auspices of Harvard’s
on Education Policy and Governance & Education Nestates that students in the United States
17" in reading compared to other industrialized nations. Children of Hawaiian descent, howe
even more likely to attend low-quality schools. In fact, 79% of schools with a predominately He
populations have been in corrective action, compared to just 17% of schools with predominat
Hawaiian populations. Additionally, their teachers have less tenure, experience and teacher’tAai
a result, many Hawaiian children are placed into Special Education classes because their teact

know how to teach them. “9% or 3,961 children, of the total 0-3 population were identified in r

! Taubman Center for State and Local Government, and Harvard Kennedy School; @ititledly Challenged: Are U. S. Students Ready to Comgeatson, PE ,
Woessmann, L Hanushek, E A & Lastra-Anadén, C X (August 2011)
2 How Within-District Spending Inequities Help Some Schools Fail, Brookings Papers on Education Policy, 2004
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special assistance and had the highest identified need in the hatEvery year hundreds of Nati
Hawaiian children enter these schools already behind, having not attended preschool. The
Institute for Early Education Research (NIEER) released "The State of Preschool 2011" report ¢
again, Hawaii is among the 11 states that lack a state-funded preschool. Hawaii has been in thi
of the barrel" list ever since NIEER first published its annual report 10 yeafs Hy® DOE spends le
on schools serving high concentrations of low-income and minority chiidfearefore, while the U.¢
is 17" globally in reading, and students living in Hawaii are significantly below other states, c|
living in Hawaii who are of Hawaiian and Pacific Island descent show scores of only 201, fal
those of other ethnicities in the state. (White: 226; Black: 215; Hispanic: 209; and Asiah: 221).
The importance of early education is confirmed by formal research. Longitudinal studies ¢
education programs for children living in poverty show early education matters. Long-term
carry into adulthood and include reduced rates of special education classification, grade r
welfare dependence, participation in criminal activity, and increased rates of high school gréc
Research suggests that culturally responsive educational strategies help students to feel en
connected to what they are learnifidt recaptures the ancient idea of place based education (le
from the world around us) and project-based education (learning in harmony with each
Community input was collected in January of 2011 at thirteen community sites (DOE scho
community centers). One hundred and eleven parents attended. Our families knew from
experience that our children are entering Kindergarten unprepared for school success, and
recent State of Hawaii Department of Education data presented in the following section supp¢
belief.

(i) Extent & magnitude of gaps, weakness in services, infrastructure & opportunitiestc...

3 Early Care and Education in Hawaii, put forth by the Good Beginning Alliance, 2005

4 Liz Chun, Good Beginnings Alliance, April 12, 2012

5 Kamehameha Schools Research and Evaluation Division, May 2007

5 National Assessment of Educational Programs (2011) http://nationsreportcard gov/

7 Lasting Benefits of Preschool Programs Office of Ed Research and Improvement, U S DOE; Gornby (Winter 1995)
8Culture-Based Education and Its Relationship to Student Outcomes: Kana' iaupuni, S, Ledward, B, and U Jensen (2010)
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The results of the 2011 Hawaii State School Readiness Assessment (HSSRA) show areas of
concern for our community. The HSSRA was created in 2004 by the state DOE as a critical co
of the Hawaii School Readiness Task Force's strategy to improve school readiness anc
achievement. All public school kindergarten teachers and elementary school principals com|
assessment during the first month of school. The following are some of the key findings:

*Due to the poor economy there has been an increase in the number of children living in Ic
income families: 52% of the kindergarten students come from low-income families (e.g., famil
with income up il in Hawaii) and receive free or reduced lunch. ThisiiE@asefrom 45%
in 2008. (Native Hawaiian/part Hawaiian families form a disproportion number of those liv
poverty. Hawaiian students come from more economically disadvantaged backgrounds, evidt
the fact that 59% of Native Hawaiian children participate in the free and reduced lunch program.
L ess preschool attendancet2% of the current kindergarten students never attended preschoo
is an increase from 39% in 2008. (Data collected by the research department of Kamehamehe
shows many Hawaiian children, due to lack of awareness of the benefits of formal early ec
transportation, funding or family preference, do not attend center-based preschool.)

sLess readiness in school behaviors and skillSThe majority (60%) of kindergarten stude

consistently failed to display the necessary school behaviors and skills for school succe

represents an increasem 57% in 2009.
*Fewer children with school ready social-emotional behaviorsThe majority (52%) of kindergarte

students consistently failed to display the necessary social-emotional behaviors and skills fc

success. This is an increase from 50% in 2809.

TEACH represents a culture-based, school and family support initiative that our community fe
address the identified neet#tawaiian children enter Kindergarten UNPREPARED for school
success. It is our mutually agreed upon goal thwaiian children will enter Kindergarten

PREPARED for school successKOKA will partner with our community to meet this goal through

9 KSBE PACE Report on The Status of Hawaiian Students in Hawai'i Public Schools, (June 2003)
10 http://arch k12 hi us/school/hssra/hssra html
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successful completion of specific, measurable, achievable, relevant, realistic and time bound objectives
presented in the Project Performance Matrix found on pages 22-23.

Our children and youth need to be surrounded by trained teachers, informed parents and caring
community members. Everyone needs to accept responsibility for the academic success of our next
generation of citizens. The need for our children to enter kindergarten prepared for school success has
been identified and its magnitude is huge. We have, however, isolated root causes of the problem, and
identified specific gaps in services and infrastructure . These issues will be addressed by KOKA’s
innovative TEACH Project. TEACH is designed to integrate KOKA’s programs into DOE settings. The
project will support teachers and students to transform public education to focus on “making Hawaiian
children ready for school and schools ready for Hawaiian children.” TEACH proposes the
implementation of four programs designed to optimize learner outcomes. They are all programs KOKA
is prepared to implement in partnership with five Public Elementary Schools with high populations of

Native Hawaiian children and low learner outcomes. These research-based programs are:

Parents As Teachers (PAT) ages prenatal-3

Home Instruction for Parents of Preschool Youngsters
(HIPPY) ages 3-5

Parent Participation Preschool (PPP) ages 6mos-5
Kulia I Ka Nu‘u ages 3-4 (Kulia)

These four programs will be supported by:

Attachment Behavioral Catch-up Intervention (ABC)
Parent/Child Interaction Therapy (PICT)

Ages and Stages Developmental Screening

Speech Therapy

A detailed description of each will be presented in the next section.

B. Quality of the project design

(i) The design is appropriate to the needs of the target population or other identified needs

ROOT CAUSES of Hawaiian Children Entering Kindergarten Unprepared for School Success

1) Hawaiian children 2) Many Hawaiian 3) DOE teachers 4) Teachers and parents of
often suffer social children have no of high risk young children with special
emotional problems due | preschool experience prior | students lack needs lack training, support
to lack of attachment to to entering Kindergarten culturally services and SAT-based
their primary caregiver and those that do, lack competent, curriculum.
and poor parent/child education relating to their | rigorous in-service
interactions. culture. literacy training
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The TEACH Project successfully addresses each root cause as follows:

1. Hawaiian children often suffer social emotional problems due to lack of attachment to thei
primary caregiver and poor parent/child interactions.

This identified root cause often leads to behavioral problems for our young children that

tremendous barrier to learning. (In 2011, over 52% of children entered kindergarten lacking
emotional behaviors necessary for school readiness) Each year, parents of Hawaiian children .
to remove their disruptive child(ren) from preschool, based upon the child’s aggressive
inappropriate behavior. We know this because many of the parents of these children then

parent/child interaction preschoof$.Even then these children sometimes present a challenge b
the scope of the average preschool teacher, and their parents’ frustration is obvious. The root
such behavior is often the result of weak parent/child attachment and poor parent/child intei
Research supports the fact that this is a cycle, wherein Parents themselves were often the victin
parental attachment and interactions. Their children, along with the parents’ own past experience
a family dynamic that may result in child abuse and a pattern of home behaviors that negativel
the child’s social-emotional wellness and behavior throughout their academic life. We knov
Mazlow’s Hierarchy of Need that to reach the top of the pyrasatf:actualization a place where a
individual can achieve their full potential, firphysiological needs relating to healtisafety, sense
belonging andesteemmust be met.

MAZLOW’S HIERARCHY OF NEED

TEACH addresses issues of social-emotional wellness N\
Self-actu afion
(Achieving indwid ',,l:.'lerdlalj
through the use of two well-researched, highly effective ki
=Im
{5l e:f{gem and estesm 1%(? obhers)
interventions that successfully improve attachment and
Bealonging
. . . .. (Lo, affection, bedng a pard of graups)
strengthen weak parent/child interactions for Hawaiian ?& h\

/ Safety
children from birth to age six. The first is Attachment / (Sheler.remealfom danger) \
H'HI Physiclogical p

y (Health, food, seep) \

1 http://arch k12 hi us/school/hssra/hssra html
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Behavioral Catch-up (ABC) Intervention, and the second is Parent/Child Interaction Therapy |
Each program is an evidence-based intervention, and each will help break this negative cycl
creates an emotional state in the child that disrupts learning. PCIT also helps to reduce inci
child abuse, which negatively impacts learning, as evidenced in Mazlow’s level of SAFETY. #
must feel safe to be able to learn.

The Attachment and Bio-behavioral Catch-up Intervention is a training program for caregivers of
children who have been neglected and caregivers of young children in foster care. (Native H¢
represent about 50 percent of the roughly 2,700 children placed in about 1,900 foster‘hobhes.
the last 15 years, Mary Dozier, Ph. D., Chair of Child Development at the University of Delawz
studied the development of young children who experienced early adversity. While ABC Inten
targets children birth to age two, Parent/Child Interaction Therapy (PCIT) aims at imp
parent/child interactions for children ages 2-7. PCIT is an empirically proven treatment for cc
disordered young children. It places emphasis on improving the quality of the parent-child relat
and changing parent-child interaction patterns. In PCIT, parents are taught specific skills to es
nurturing and secure relationship with their child while increasing their child’s pro-social behavi
decreasing negative behavior. The empirical research supporting these interventions will be pre
part ii of this section.

2. Many Hawaiian children have no preschool experience prior to entering Kindergarten anc
those that do lack education relating to their culture.

On March 20, 2012, over 2000 early education supporters gathered at the legislature to protes
of junior kindergarten. This coming school year, over 6500 children will not be able to attend
prior to kindergarten and no new funding will be made available to support them.

For 17 years, KOKA has successfully provided options to formal preschool, which for many Ha

children is not accessible for reasons previously stated (lack of transportation, funding, |

2 jllian Koller, director of the state Department of Human Services Honlulu Advertiser, 2004
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awareness of the benefits of formal early educatomamily preference). Our internationally acoiad
HIPPY and PAT programs offers evidence-based auwni for parents to use with their children. Both
have shown to have a positive effect on pre-litgnates. Our Kulia | Ka Nu'u Curriculum allows
families to “make and take” Montessori materialad aeceive a week’s worth of curriculum that
includes an introduction to the Hawaiian language dach of 28 weeks. More information on the
empirical evidence for these programs follows. dflour programs connect children and parents to
Hawaiian culture, language, and traditions. Therill, however, the need to help our parent$izea
the importance of early education. Research by Keameha's research department, shows that
Hawaiian parents are often unaware of the benefiformal early education. Therefore, we plan to
conduct a series of parenting PSAs and short TMsstargeting communities with high populations of
Native Hawaiians to educate the public in genenadl parents specifically, about the vital important
early childhood education.

3. DOE teachers of high risk students lack culturdy competent, rigorous, in-service literacy
training. Due to severe budget cuts in our state, opporamfbr professional development for DOE
teachers is strictly limited. Teaching, like anyof@ssion, becomes stagnant without continual self-
improvement. With budget cuts these activities Bacally some of the first to gdWe plan to
implement two staff in-service development inittas. FIRST INITIATIVE: With funding from a
now successfully completed NHEP Grant, KOKA stafbyided Montessori materials and staff
development for the teachers of Ke Kula KaiapuniAQuenue. The school is the only K-12
Hawaiian Language Immersion School in the statéd WOi4% Native Hawaiian students. The
teachers have attested to the benefits they retefsee letters of support in the appendices) With
the ending of that grant, however, they have rexzkivo follow-up for new teachers regarding the
many extensions that can be done with the Montessaterials and the various ways they can
enrich their classrooms and improve their teachirtge Principal of Anuenue requests additional

staff development since his staff currently receivene at all. 87% of fifth grade students at
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Anuenue did not demonstrate proficiency in matheraatnd 77% did not demonstrate proficiency
in reading when tested on the Hawaii State AssassnWée propose sending our Montessori
certified staff development trainer to Anuenue ifosservice training each semester in year one to
upgrade instruction in the school’s four kindergartlasses. We will do the same in year two for
the four first grades, and in year three their sdcand third gradesSECOND INTIATIVE: The
second DOE staff development we provide will beogportunity for DOE teachers statewide to
participate in a full-day writing workshop. The mkehop will be part of a larger Writers’
Conference. Currently, there is little intentigndikect instruction in creative writing in our didb
schools. In this workshop teachers will be ingpbiog great writers. Kaui Hemmings, the Hawaiian
author of the best-selling novel, The Descendamtsbe the keynote for the day. Hawaiian kupuna
reading the poetry of Queen Liliuokalani, will beepenting alongside W.S. Merwin, former U.S.
Poet Laureate. Teachers will then work under thection of Paul Wood, who is part of the state’s
Artist in the Schools Program for his outstandibgity to teach children creative writing. Due to
the state’s education budget cutback, this prograsdch has been very limited. We seek the costs
to provide a program that will motivate, educatd arspire teachers who will be doing the same for
our children. (See Tentative Schedule and preseesemes in appendices)

4. Teachers and parents of young children with sp&d needs lack training, support services and
SAT-based curriculum. “Special-needs students in the islands, many odrwthave mild learning
disabilities or behavioral issues, perform abysynai state tests overall and are well behind thears

on the mainland.*® While only 25% of the population is Hawaiian, NatiHawaiian students make up
36% of Special Education students. Their paresancerned, overwhelmed and frustrated.

For four years, KOKA has operated an inclusion paog for Special Education Infant/Toddlers and
their typically developing peers. The program Befiildren and supports parents of children with

special needs. Parents with infants and toddlétts special needs require the nurture and supgdort o

3 December 14, 2010 Honolulu Star Advertiser artéiéitied:Left Out and Lagging
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other parents with the same experiences. We useutneulum for Special Needs developed by the
Parents As Teachers Program. It is presented bgrified PAT Parent Educator. This program is
combined with other infant/toddler preschool matisrin a classroom setting. We still need a speech
therapist to further assist our families. Accessspeech therapy would give these children the
foundation they need to build literacy skills. R&s# has shown that children with CAS (Childhood
Apraxis of Speech) and other speech sound disoedterat a high risk for difficulties in phonemicdan
phonological awareness skills and thus often hafieudty in reading and writing. Some research has
also shown that addressing these skills can agthalp improve speech production accuracy as veell a
reading skills:* Teacher shortages have been steadily increasimogsathe nation, particularly in the
field of special education. Reasons for this gaguishe the fact that veteran special education &ach
are retiring at a faster rate than new teachersangg prepared. Attrition rates among new special
educators are extremely high—with new teacherafatly leaving the field after only one or two ygar
in the classroom (200%j.Therefore, when special needs students enter figaden, the DOE staff is
often not specifically trained in Special Educatidrhere is a tendency to maintain low expectatfons
these children. This Project will provide the SAGskd HIPPY curriculum for DOE teachers in two

DOE schools helping support parents and teacheaisiloren with special needs.

(ii) The design of the project reflects up-to-date knowledge from research and practice.

The design of the TEACH project reflects up-to-datewledge from research and effective practice as
it relates to our four identified root causes.

1. Hawaiian children often suffer from lack of attachment to their primary caregiver and poor
parent/child interactions. As any kindergarten teacher will tell you, “readis&for school involves
more than the ability to count from one to ten @cagnize colors and shapes. While these cognitive

skills are important, perhaps even more signifi@gtchildren’s abilities to listen and follow ditens,

* Incorporating Pre-literacy Skills in Speech TheramImprove Speech and Reading, Dr. Skinder-Ménetlay 24,2011.
15 Center on Personnel Studies in Special Educé8@PSSE), 2005
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play well with other children, focus attention on tasks, and know when they need help and ho
for it. With a basic trust in themselves and others, children who are ready to learn arrive at schc
curious, and attentive. The foundation of this social and emotional competence is laid in the \
days, months, and years of life, shaped by the interactions babies have with their parents i
caring adults. Babies thrive when they are securely attached to someone special—their moth
or other primary caregiver—who knows and responds consistently and reliably to their
personalities. Infants or toddlers who are not securely attached are likely to become preschoole
to control their behaviors and kindergartners who have difficulty engaging in the process of lea
has been proven that children growing up in poverty are at a greater risk of insecure attachn
children in middle-class famili€§. For these children, high-quality programs for infants, todd
preschoolers and their families can make a significant difference in the direction of their li
difference that can last a lifetime. Meeting the social and emotional needs of a mobile toddl
verbal preschooler requires increasing parenting capacities: sensitivity to the needs of a growi
understanding of how to use language to reason with a child; the ability to control one’s own
and emotions; and the confidence and competence to handle each new developmernits
Interventions that work to break the cycle of poverty by enhancing secure attachment s
successful when they can reach at-risk families as early as pd&sibigfortunately, this is often n
possible. Mothers in poverty may not seek such supports until their child is older, when pr
teachers or caregivers identify the problems. This is why Attachment and Bio-behavioral C
Intervention for infants to age two, and Parent/Child Interaction Therapy, are so important.

In October, the Consuelo Foundation approached Keiki O Ka Aina and offered to freely pro\
I training for a qualified staff member to learn the ABC model. One of our Hawaiian emg

with a Master’s in social work has completed the training under Dr. Dozier. Consuelo Foundat

16 Casady, A, Diener, M, Isabella, R , and Wright, C (2001) Attachment Security among Families in Poverty: Maternal, Child, and Contextual Characteristics
presented at the 2001 Biennial Conference of the Society for Research in Child Developmergric ed gov/ERICWebPortal/recoBktail?accno=ED473457

17 Secure Attachment: Published by “Ounce of Prevention Fund” http://www ounceofprevention org/research/pdfs/SecureAttachment pdf

18 Main, M & Goldwyn, R (1985) Adult attachment classification system Unpublished manuscript, University of California, Berkeley
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provided the video camera, laptop and other mdsem@eded to implement the program. Unfortunately,
we are not currently funded for the salary to bebgm program. The Consuelo Foundation has already
piloted the program in Hawaii and the results wanalyzed in a report prepared by Johns Hopkins
University General Pediatrics Research Center. ¢ikee Summary is available in appendices).
According to the report: “The pilot test demonstththat the ABC model was well accepted by the
targeted families and that it is possible to delibee model with high fidelity in Hawaii. The ptloest
also showed that, even among caregivers with imseaitachment, where implementation was
particularly challenging, the intervention had meable benefits for the quality of parenting. The
findings suggest that the ABC model is an appropniatervention for targeting to families at righr f
harsh and neglectful parenting in Hawaii.” The ¢degl population was Hawaiian children of poverty.
Parent Child Interactive Therapy (PCIT) outcomesagsh has demonstrated statistically and clinically
significant improvements in the conduct-disorddsetiavior of preschool age children. After treatment
children’s behavior is within the normal range. €uhe studies have also demonstrated significant
changes on parents’ self-report measures of psythology, personal distress, and parenting locus of
control. Measures of consumer satisfaction in t@ities have shown that parents are highly satisfied
with the process and outcome of treatment at itspbetion™®

2. Many Hawaiian children have no preschool experigce prior to entering kindergarten and those
that do lack education relating to their culture. To quote Parents advisor Kathleen McCartney, PhD,
dean of Harvard Graduate School of Education, imi@a&lge, Massachusetts, "There's increasing
evidence that children gain a lot from going to sef@ol. At preschool, they become exposed to
numbers, letters, and shapes. And, more importahtty learn how to socialize -- get along withesth
children, share, and contribute to circle time dtiStics show that a majority of children attendeatst
one year of preschool. According to the Nationatitnte for Early Education Research (NIEER), more

than two-thirds of 4-year-olds and more than 4@C@et of 3-year-olds were enrolled in a preschool in

19 Child Study Laboratory Department of Clinical andatth Psychology University of Florida

PR/Award #PB262A120025
Page e30



S362A120025 0025

Keiki O Ka Aina Family Learning Centers TEACH Project 2012

2005. "Children who attend high-quality preschool enter kindergarten with better pre-reading
richer vocabularies, and stronger basic math skills than those who do not,” says NIEER dir
Steven Barnett, PhD. Sadly, this opportunity is not available to many Native Hawaiian chili
preschool age, which is why TEACH offers viable alternatives with research-proven efficacy.
programs are: Home Instruction for Parents of Preschool Youngsters (HIPPY); Parents As
(PAT) Kulia | Ka Nu'u (Kulia) and Parent Participation Preschools (PPP). All have been :
through quantitative research, to improve literacy. The need for these programs will be even ¢
coming school year, when 6500 children will not be able to enter kindergarten

HIPPY: The first major U.S. study, funded primarily by the U.S. DOE, was a two-site, two-
longitudinal study to examine the effects of HIPPY on children's school performance through the
grade. As they began elementary school, HIPPY children outperformed those in the comparisc
on objective measures of school performance and teacher ratings of motivation and adaptati
classroom setting HIPPY children had better attendance, scored higher on standardize
achievement tests, and were perceived by their teachers as better studeéfitslPPY is one of only
seven home visiting models named as eligible for funding under the Maternal, Infant an
Childhood Home Visiting prograniKOKA is the only certified program in the state of Hawaii and
holds “stellar status” from HIPPY USA.

Parents As TeachersPAT curriculum is based upon early literacy and brain development. Rese:

PAT was recently released in the Journal of Primary Prevenfibe. conclusions added to th
evidence that Parents as Teachers improves parenting practices in ways that lead to both scl
readiness and academic achievemefitKOKA has received the PAT National Center Losos Awarc
for Excellence and has had certified trainers since 2001.

Kulia i ka Nu'u (Strive for the Highest) and Parent Participation Preschools: Both are program

created by Keiki O Ka Aina. (Kulia was written and piloted as a result of an NHEP grant). Our

20 NCJIW's (National Council of Jewish Women) Center for the Child (Baker & Piotrkowski, 1996)
2L Edward Zigler and Victoria Seitz of Yale University with Judy Pfannenstiel of Research & Training Associates
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has conducted pre/post Peabody Picture Vocabulary Test (PPVT) evaluation on its’ PPP Prox
nine years, and Kulia for six years. The research slsgymsficant statistical improvement in recepti
vocabulary development in both programs. We know from such research that receptive vocal
important for phonemic awareness which is vital to early liteta®yer the past six years, the aver:
increase’ is 4.51 standard score unithie average standard score of children after they have

completed the PPP program is 107.48, which is 7.48 points higher than the national average of 100.

For the past 3 years, the increases on the PPVT have proven to be statistically significant (p
Children participating in the Kulia | Ka Nu'u program also consistently demonstrated incree
receptive vocabulanfhe average standard score of children after they have completed the program

is109.5, which is 9.5 points higher than the national average of 100. In year two of the grant, TEAC!
will wrap these outstanding programs in communities around identified DOE schools whc
requested our presence. These school are: Kalihi Elementary School, Puohala Elementary
Blanche Pope Elementary School, Nanakuli Elementary School, Maili Elementary, and k
Elementary School. All of these are schools have high percentages of Native Hawaiian stud
some of the highest percentages of students receiving free or reduced lunch in the state. This pi
also work with children whose parents are incarcerated. Research clearly demonstrates that ct
incarcerated parents are a good deal more likely to do poorly in school as well as have be
problems in the classroofi They are very high-risk. Specifically, 44% of the women incarcerate
the state of Hawai'i are Native Hawaiian. Serving this population with our cultural education prc
in the prison may ultimately save some of these children from repeating the mistakes of their
and following them into the criminal justice system.

Connecting a child’s learning to his/her culture is important. Increasingly, culture, language, an:

factors are being recognized as having an impact on le&findeed, culture is a major, if not tt

2 The Journal of Educational Research entitRateptive vocabulary and cross-language transfer of phonemic awareness in kindergarten children (Atwill, Kim ;
Blanchard, Jay; Gorin, Joanna S ; Burstein, Karen) July 2007

2 A Aukahi Austin, “Alcohol, Tobacco, Other Drug Use, and Violent Behavior Among Native Hawaiians: Ethnic Pride and Resilience,” Substance Use and Mist
2% Hainer, Fagan, Bratt, Baker, & Arnold, 1990; Mcintyre, 1996a; Tharp, 1989.
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primary factor affecting the development of cogrtistyle®® Cognitive patterns depend, to a large
extent, on patterns that have been modeled antbredal by childrearing practicé$. Upon entering
school, students attempt to gather and processmingpinformation via strategies that have been
rewarded previously in similar situatiofislf their culturally determined processing procesumare
incompatible with the required cognitive style bettask, dysfunction (e.g., cognitive and emotional
conflict, poor academic performance, and low ssiéem) can result. Schools typically promote aestyl
of cognition consistent with that of the EuropeameXican cultural group. Given that culturally,
different students are most often taught infornmatroa European-American context and presentational
style that is frequently opposed to the preferreahmer of learnind® it is no surprise that minority
culture students, in this case Native Hawaiiandehit, commonly fail to learn as well as majority
culture learners. TEACH will provide our researcbyen, culturally connected preschool alternatives:
HIPPY, PAT, PPP, and Kulia through a combinatiorhome-visiting and community-based delivery
methods. These programs have been shown to asgtsen who do not attend center-based preschool
to still attain competencies required for acadesuiccess, and they are presented within the coatext
Hawaiian culture, values and traditions.

3. DOE teachers of high risk students lack culturdy competent, rigorous in-service literacy
training. Systematic in-service training, over and aboveheeg formal education and experience, is a
significant predictor of program qualfy.For most educators working in schools, professiteeining

is the singular, most accessible means they hawevelop the new knowledge, skills, and practices
necessary to better meet students' learning ri€eds.

4. Teachers and parents of young children with spé&d needs lack training, support services and

SAT-based curriculum. For parents first learning of a child's disabjlgpattered expectations are a

s Brodzinsky, 1985; Education Letter, 1988; Garcidl&lkin, 1993; Shade & New, 1993

% Anderson, 1988; Banks & Banks, 1993; Fennema &rBaite 1987; Garcia & Malkin, 1993; Hale, 1982; il 1983; Shade, 1982.
27 Anderson, 1988; Jenkins, 1982; Smith, 1993

8 Dean, Salend & Taylor, 1993

2 Epstein, A.S., Training for quality: Improving BaChildhood Programs through Systematic In-serViegning. 1998

30 standards for Professional Learning: Leaning Foaveax11
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near-universal reaction, accompanied by a wide variety of emotions, including anger, disbeliei
guilt, and sorrow. Essentially, says Margaret Silberman, PhD, a psychologist in Aurora, lllino
counsels families with special-needs children, "these parents are grieving, mourning the los
idealized child." No one who has this experience would deny that raising a child with special n¢
life-altering experience. “Parents of children with disabilities are in need of support,” said |
Wright, national director of autism services for the Easter Seals. When a child is diagnos
disabilities, all of the attention is focused on helping the child. But parents also need assis
coping with stress, their own feelings and frustrations. Parents of children with disabilities h.
elevated scores on the Parenting Stress Index, signifying that they perceive far more stress in
as parents than do parents of children without disabifti@&ACH will help support parents in o
inclusion Parent Participation Preschool with expanded serviced as we get a larger space for -
needed program. Further, all of our programs, as well as our programs for children with speci
require the support of a speech therapist. According to Dr. Diane Paul-Brown, director of clinice
in speech-language pathology for the American Speech-Language-Hearing Association in R
Maryland, "We now know the earlier the intervention, the better the brain can reorganize."
parents are generally told to look for signs of delay early, even in a baby's first year, and seek
one should assume that a silent 2-year-old is typically developing; silence may be a sign of he
or a neurological disorder. We serve over six hundred children annually, and few things interfi
strong literacy skills more than poor speech. Having a speech therapist spend time at our 1
community sites, interacting with parents and children, will lead to early identification and reme

of language difficulties that hinder literacy.

(iii) Project will be coordinated with community, State, and Federal resources.
TEACH will be fully coordinated with other appropriate community, State and Federal resourc

the community level we will work in collaboration with community preschools with high percenta

31 Journal of Health and Social Behavior: "Parental Stress with Special Needs Children 2009
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Native Hawaiian students. We will also conduct HIPPY, PAT, KULIA and PPP in collaboratior
community recreation centers and community churches in areas with high populations of
Hawaiians. These programs will also be conducted in DOE school sites, cafeterias and/or cla
The schools have agreed to partner with us to recruit families. We will also collaborate with Sta
schools by providing HIPPY’s SAT-based curriculum for teachers in Special Education. W
collaborate with Easter Seals, providing our Infant/Toddler PPP, as well as ABC Attac
Intervention to their clients in addition to Native Hawaiian families in the prison system. PCIT,
Intervention and Infant/Toddler PPP will also be available to clients on TANF as well as mothe
are incarcerated.

C. Adequacy of resources.

(i) Costs are reasonable in relation to persons to be served and results and benefits

TEACH will serve 2800 parents and children and igearely cost effective. When speaking ab:
cost/benefit ratio for early childhood education, President Obama said, “For every dollar we ir
these programs, we get nesfjjj back in reduced welfare rolls, fewer health care costs,

crime.” The project will improve academic outcomes for children, increase parenting skills and ir
teaching skills for more than 80 DOE teachers. Our costs are more than reasonable in tern

magnitude of impact, numbers served, and long-range effects a i} per person annus

(ii) Relevance and commitment of partners to success of the project.

Each partner’s commitment to the implementation and success of TEACH is high. The pr
about collaboration and commitment. The “three R’s of reading, writing, and ‘rithmatic” are value:
we have learned the “three R’s” of relationships, relevance, and rigor are interconnected eler
successful learning shared by educators, families, and communities across the State of Hau

partners’ high level of commitment is demonstrated in the attached MOU'’s found in the appendic
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(iii) Extent to which the budget is adequate to support the proposed project.

Because of our experience with these programs, all identified financial needs are supp
the budget. They include staff salaries for direct and support services (the largest and most
component); curriculum materials; fees for training and technical assistance, program devel
licenses and affiliation; and other direct costs such as supplies and snacks for children and cao
education programs. Past experience in managing numerous large grants, including NHEP grar
basis for estimating resource estimates.

D. Quality of the management plan.

(i) The management plan will achieve objectives on time and within budget etc...

We have strong, comprehensive policies that address reporting, communication and manageme
policies will be strictly adhered to in this project. Weekly meetings between the Executive Di
Project Director and CFO ensure effective communication and timely progress. At KOKA, v
Managers Meetings are held so the different branches of the agency are able to keep each otr
of current projects, ensure progress, facilitate writing quarterly, bi-annual and annual reports, an
the variety of expertise in the organization across all programs. The Project Director will
meetings and provide written reports to the Executive Committee and Board of Directors. Our
has only received clean audits (A133 audits conducted annually) and the most current find
included in the attachments. In the past 16 years we have managed m do
have closed out all expired grants in good standing. We have been administering NHEA (U¢
grants for the past 10 years, three Office of Hawaiian Affairs grants, two ANA grants, as \
numerous smaller private foundations as well ||| [ | dollar state grant. Our agency h
serving low to moderate income NH families on the island of O’ahu for thirteen years, and Maui
past five. Our Systems Analyst, Mr. Kaniela Sharp has over thirty years of professional manz
and technical experience. He and his assistant have clearly demonstrated the ability to manage

departments and projects simultaneously. See the Organizational Chart in the optional attachme

(ii) Time commitments of the project director and principal investigator are appropriate
The Project Director and key project personnel are dedicated to providing the time necessan
successful completion of the project. This group will meet weekly to discuss program progress

development and implementation of this project. Its programs will be studied regularly, consiste
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the Plan-Do-Check-Act cycle presented in the Euvalnasection. The percent of time spent by each
member is reflected in the budget and is apprapaad adequate to meet the objectives of the projec
Our Board of Directors strongly supports this pregdo In accordance with the Hawaiian value of
kuleana, (sphere of duty and responsibility) each membethef project team listed under Project
Personnel will complete his or her role on timeadidition to the&kuleanaof the individual, there is the

kuleanaof the group to support one another and complegeptoject in the designated time with the

highest degree of quality. (See Performance M&age 22-23)

(iii) Adequacy of mechanisms for ensuring high-quality products and services from project.

Four members of the KOKA management team are glamér. W. Edwards Deming’s Total Quality
Management (TQM). These KOKA managers are knowladgeabout in the “Plan, Do, Check, Act’
cycle of continuous improvement. The Plan—-Do—Chéck-eycle (Figure 1) is a four-step model for
carrying out change. Just as a circle has noteed?DCA cycle is repeated again qifm\:%
again for continuous improvement. TRBCA cyclefor SAVE Our Children consists é%é\\‘c.;.a //8/

1) PLAN: Developing the project and all of its componemid partnerships 2)O: Implerr;entation of
the project 3)CHECK: perform internal and external evaluations to nwnthe status of each and
every activity and assessing the opinions of sclodl prison staff on the status of each aspedteof t

project. 4)ACT: Make any required course adjustments based uparn. iipe goal is to achieve each

activity and outcome set forth in the Performanceabure Matrix on pages 22-23.

E. Quality of the project evaluation

(i) Extent to which methods of evaluation are appropriate to context of the project.

Our Research and Evaluation Department assuresrtatitods of evaluation are appropriate to the
context of the project. Because we are focusingindergarten readiness, we will use the HSSRA to
assess school readiness. We plan to increaseitedaich is strongly tied to vocabulary development
Therefore, we will use both expressive and recepsitandardized assessments, the Peabody Picture

Vocabulary Test and Expressive Vocabulary Testpost each year of the grant.

PR/Award #B@62A120025
Page e37



S362A120025 0025

Keiki O Ka Aina Family Learning Centers TEACH Project 2012

(ii) Extent methods of evaluation provide timely guidance for quality assurance.

The PDSA Cycle is one of continuing improvement doiality assurance. Please see section (D:iii)
Additionally, our Performance Matrix found on pag®s23 shows our time-bound objectives, research
instruments to be used, and expected outcomes.ECo@omic Benefits of Investments in Early
Education for Hawaii 2009, Dr. Clive Belfield of @ens College, demonstrates that expanding
investments in high-quality early learning programsuld make very good sense for Hawaii. High-
quality early education supports children‘s cogmitisocial, and emotional development; increaseis th
school readiness; improves their chances of gradu&bom high school; and enhances their prospects

for the future.

(iii) Evaluations include objective performance measures clearly related to outcomes etc...
Objective performance measures of the project,elsas measurement tools, are designed to assess th
efficacy, as presented in the Logic Model on p.abdl Performance Matrix on p. 22-valuation
tools for this project are aligned with the reqments in the GPRAs. Our surveys and observatidglhs w
collect appropriate qualitative data, while the FRV and the EVT-Il, and the HSSRA will provide
guantitative data on both expressive receptive maeay and school readiness. We evaluate through ou
impact indicators, leading to clearly defined amticalated outcomes both short-term and long-term.
We will obtain parent consent in order to complite HSSRA, as we do for all other evaluations, and
we maintain careful procedures for confidentialye are experienced in following all policies and
procedures offered by the program office for thenimdistration and reporting of HSSRA. In addition to
the assessment of program impact and outcomes,illveonsult with Earl Hishinuma PhD from the
Unversity of Hawaii Psychiatry Department, Assoei&hair of Research as an external evaluator to
monitor program processes for continuous improveéméBee Resume in Appendices) Program
assessment tools will be used to measure earlyselndol-age program best practices, efficacy, and
sustainability. Observational assessment toolsraedrater reliability scales will also be usedrsure

a comprehensive measure of program quality bases\ariety of program components. The program
evaluation will use a holistic process of cleantycalating the services, and desired outcomesohef

the project programs and an evaluation of the endx@rocesses. Data tied to the program goals serve
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to document the quality and effectiveness of theggam over time. Program process evaluation will
incorporate non-participant observations of pragtimeasures of the environment, and assessments of
teachers and staff. Two types of program evaluatidirbe used.

Formative Evaluation: Ongoing documentation of a program and it's intpagll be used to make

adjustments to services and the intermediate glhaisg the initial phases of program implementation

Summative Evaluationt The final summary at the end of a program yedt, measure the long-term

goals and impact of the program. In addition to eélialuation tools mentioned above, we evaluate the
impact of our programs on the lives of parents eagivers through a collection of assessment tools
administered as a pre and post-program Caregiveesdment Packet (CAP). This packet includes
surveys and assessment instruments which directhggpond to our outcome performance measures.
Included in this packet is the Adult-Adolescent dding Inventory which is used to objectively
measure caregiver knowledge of positive child reppractices. The Hawaiian Cultural Connectedness
(HCC) Survey for Makua (caregivers) is also incldide the Caregiver Assessment Packet. The HCC
survey, which was created by the renowned expertsldawaiian epistemology from Kamehameha
Schools Strategic Planning and Implementation Grgamuges how connected individuals are to six
strands of Hawaiian culture. The survey is a comtgudeveloped, research-based, and scientifically
tested instrument. It captures important infororai@bout caregiver’s cultural knowledge, beliefs] a
practices. The evaluation will allow the projecteiosure a high quality and significant improvemant
participants’ Hawaiian education. All data colkttby Caregiver Assessment Packet is statistically

analyzed to determine program impact.

Our expectation is that the classes and experiesféered will speak to the na’au (deep consciousres
of our parents and caregivers as well as keikildodm) in ways that words cannot. Just as dedp cal
unto deep, our hope is that the depth of who tlieyaa Hawai'i (Hawaiians) might be realized in new
and broader ways through our program. Thus, dergegrarticipant’s aloha, pride and understanding of
themselves, theirtpuna (ancestors) and their kuleana (responsibilie desire that such revelatipn
not only change the course of Hawaiian well-beirggnf good to great but also result in excellence in
outcomes that last many more lifetimes.
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Goal A: Children demonstrate improvements in school readiness and literacy. Programs: PPP, Kulia I Ka Nu'u, HIPPY, Poli’s Place

Obj. A1: 75% of children enter school ready to learn. Measurement: HSRA Staff: Teachers, KOKA researchers
Timeline: YR1: 9/12-6/13 YR2: 6/14 YR3: 6/15 Milestones: All eligible children assessed annually
Obj. A2: 70% of children improve receptive vocabulary.

Measurement: Pre/Post PPVT-4 Staff: Researchers, Early Education Staff

Timeline: YR1: 9/12-6/13 YR2: Pre: 9/13, Post: 6/13  YR3: Pre: 9/14, Post: 6/15 Milestone: 900 children assessed

Obj. A3: 70% of children improve expressive vocabulary. Measurement: EVT-II Staff: Researchers, Early Education Staff
Timeline: YR1: 9/12-6/13 YR2: Pre: 9/13, Post: 6/14  YR3: Pre: 9/14, Post: 6/15 Milestone:1100 children assessed

Outcomes A: Children enter school ready for success and lifetime of learning. Measurements: HSRA, PPVT-4 & EVT-II

Goal B: Parents gain skills necessary to support social- emotional development of Hawaiian children. Programs: PAT, PPP, Kulia,
HIPPY, PCIT, ABC

Obj. B1: 90% of children screened for social/emotional delays & early referrals. Measurement: ASQ SE Staff: Researchers, Early Ed Staff

Timeline: YR1: 9/12-6/13 YR2: 9/13-6/14 YR3: 9/14-6/15 Milestone: 1100 children screened

Obj. B2: 100% of children with social/emotional delays receive referrals. Measurement: Referral reports Staff: Resource Coordinator
Timeline: YR1: 9/12-6/13 YR2: 9/13-6/14 YR3: 9/14-6/15 Milestone: Identified children receive referrals
Obj. B3: Parents have increased understanding of social emotional milestones of children.

Measurement: Pre/ Post AAPI: Construct A Staff: Researchers, Early Education Staff

Timeline: YR1: 9/12-6/13 YR2: 9/13-6/14 YR3: 9/13-6/14 Milestone: 800 Parents assessed and educated
Obj. B4: Childcare enables 90% of parents/caregivers to focus on speaker and provides much needed respite.

Measurement: Childcare Satisfaction Survey Staff: Childcare Staff, Researchers

Timeline: YR1: 9/12-6/13 YR2: 9/13-6/14 YR3: 9/13-6/14 Milestone: 800 surveyed

Outcomes B: Children enter school with social emotional skills necessary for learning. Measurements: ASQ SE Screening, AAPI,
Childcare Survey

Goal C: Parents gain skills necessary to support physical and cognitive development of Hawaiian children.
Programs: Kulia, HIPPY, PPP, PAT, ABC, PCIT, Poli’s Place

Obj. C1: 90% of children screened for developmental delays & early referrals.

Measurement: ASQ screening Staff: Researchers, Early Education Staff

Timeline: YR1: 9/12-6/13 YR2: 9/13-6/14 YR3: 9/14-6/15 Milestone: 1100 children screened

Obj. C2: 100% of children with developmental delays receive referrals. Measurement: Referral reports Staff: Resource Coordinator
Timeline: YR1: 9/12-6/13 YR2: 9/13-6/14 YR3: 9/14-6/15 Milestone: Identified children receive referrals
Obj. C3: Parents have increased understanding of developmental milestones of children.

Measurement: Pre/ Post AAPI: Construct A Staff: Researchers, Early Education Staff

Timeline: YR1: 9/12-6/13 YR2: 9/13-6/14 YR3: 9/13-6/14 Milestone: 800 Parents taught annually

Outcomes F: Children enter school with physical and cognitive developmental skills necessary for learning.
Measurements: ASQ and Screenings, AAPI
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Goal D: Successful interventions for improved educational outcomes will inform best practices for Hawaiian children. Programs: HIPPY,
PAT, Kulia, PPP, Poli’s Place, PCIT, ABC

Obj. D1: Data system established in cooperation with Hawai State DOE provides opportunity for state to evaluate long-term impact
Measurement: Online Database (ODM) Staff: Parent educators, Teachers, Researchers

Timeline: YR1: Reported 6/13 YR2: Reported 6/14 YR3: Reported 6/15 Milestone: 180 children tracked

Obj. D2: Highly qualified & experienced outside evaluators provide quality assurance, through process evaluation based on Minnesota
Department of Education’s Quality Indicators for Early Childhood Family Education Programs Evaluation.

Measurement: Minnesota DOE Indicators for Early Childhood Family Education Programs Evaluation Staff: External Evaluators
Timeline: YR1: Reported 6/13 YR2: Reported 6/14  YR3: Reported 6/15 Milestone: Complete evaluation by outside evaluators
Obj. D3: Longitudinal study provides data on long term academic impact of Project. Measurement: Interviews, School Records, research data
from 2002-2012 Staff: Research Department, Intake Coordinator

Timeline: YR1: Reported 6/13 YR2: Reported 6/14  YR3: Reported 6/15 Milestone: Academic data collected from random sample
Outcomes D: Improved access to research-based, culturally competent family education programs.

Measurements: ODM, DOE Indicators, Interview

Goal E: Children develop literacy within the context of Hawaiian culture and language. Programs: HIPPY, PAT, Kulia, PPP.

Obj. E1: 80% of parents strengthen connection to Hawaiian culture

Measurement: Pre /Post Cultural Connectedness Scale Staff: Researchers, Early Education Staff

Timeline: YR1: 9/12-6/13 YR2: Pre: 9/12, Post: 6/13  YR3: Pre: 9/13, Post: 6/14 Milestone:800 parents assessed
Obj. E2: Children will have increased exposure to Hawaiian language.

Measurement: Hawaiian Language Survey Staff: Researchers, Early Education Staff

Timeline: YR1: 9/12-6/13 YR2: Pre: 9/12, Post: 6/13  YR3: Pre: 9/13, Post: 6/14 Milestone:800 parents assessed

Outcomes E: Culturally grounded practices result in learners’ development.
Measurements: Hawn Connectedness Scale, Hawn language Survey

Goal F: Children Affected by Incarceration will strengthen relationship with incarcerated parent

Obj. F1 80% of incarcerated parents will report strengthened family relationship bonds.
Measurement: Post Relationship Strengthening Survey Staff: Researchers, Prison Preschool Staff

Timeline: YR1: 9/12-6/13 YR2: 6/13 YR3: 6/14 Milestone: 50 incarcerated parents assessed

Outcomes F: Children of Incarcerated parents have better interactions and bonding

Goal G: To increase awareness in communities statewide about the ways they can help support school success for children.
Obj. G1: To produce TV and radio spots on the importance of early childhood education. Measurement: Count as captured KHON Report

Timesheets: YR1: First airs 10/12-6/13 YR2: First airs 9/13 —9/14 YR3: First airs 9/14 — 9/15
Milestone: 4 spots aired 240 times annually 4 spots aired 240 times annually 4 spots aired 240 times annually
Qutcomes G: I. Increase public awareness of importance of early education. = Measurement: I. Annual survey to 1000 community members.
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INPUTS ) OUTPUTS ) OUTCOMES
Resources Activities Participation Impact Indicators Short Term Long Term
(What we Invest) (Major Things we do) (Target Group) (Measuring Success) (Quick Results) (Ultimate Impact)
Assets: Parent Participation 1100 children & Improved access Rigorous, scientifi-
*Research based pro- —> Preschools Parents, grandpar- parents - 70% of to research-based. cally based research
grams ents, caregivers & »{ children improve culturally compe- and §vallmt1011 Wlll
*MOA’s with DOE Ages and Stages children vocabulary. PPVT- | ™| tent family educa- | provide early child-
Elementary Schools Devélopmental and 3 months-5 years III. HSRA, Care- tion programs to hood educators
*Established recruit- —»] Social Emotional giver Assessment ensure sFllool . . Vi’lgl new 4
ment and presence in Screenings and success for _Hawal- e fff;gal =
community Referrals 1200 children & ian families ing Sll;cessf L inter-
*Motivated parents parents served ventions fof -
Y Parents, grandpar- : : . proved educational
and families : t : & 70% of children Native Hawaiian
-»| Home Instruction HLE USSR o bul arents sain outcomes for Ha-
for Parents of Pr children e - : waiian children
Collaborations: or Farents o e.- 3-5 years old »| Caregiver Assess- knowledge of early :
*U o a .01at}(I)_Ins. - SHLTD TSR ment Packet childhood develop-
Chﬁgglsézgole:gzz? ment and improve _ Hawaiian
Psychiatry Department » KuliaIKaNu'u 900 children & par- | J*| Parentng practices Chlldrflllllwgl move
* Parents. erandpar- d within the context smoothly through
- DOE Elementary ] Lawanan e o e : f their culture and school Preschool
Schools Curriculum ents, caregivers & 80% of parents im- Of thelr culture an L_, " N
*Hawaii Down Syn- children »| prove on Parenting language. irough University.
drome Ohana of > Parents ,| prenatal-3 years old Survey
Hawaii As Teachers, Parents and teach- Hawaiian families
*Department of Public ABC - ers gain skills nec- become self-
P 63 children and to support .
Safety DOE teachers and N teachers served Cssary (0 suppor sufficient advocates
*SPED Programs SPED & Kinder R children 4-7 e the social- emotion- § | 1 for education in
- ] Staff and student " al development of their communities.
i Native Hawaiian
*External Evaluator All families caregivers in family thei Public schools have
for Outcomes and PCIT & Family enrolled in all »|  strengthening > crease 1ellr 1 improved readiness
Quality Assurance | Development programs Programs— CAPS SUCCESS 1N SCA00L _1 for sewlilll%ir
* ‘a- ; Hawaiian children
Well developed stra Classes —_— Children of Incar-
tegic plan based upon Families with chil- 90 children & par- i s —
expressed community Preschools in the dren affected by the [} ents served in pris- » | better int | Less recidivism for
needs g Prisons incarceration on settings 1ave DELEL IeTac- 4=—*1 parents and school
tions and bonding success  for chil-

1

1

1

1

Assumptions: (Beliefs about chosen strategy): Native Hawaiians want strong, healthy families with children ready
to be successful in school and in life. Giving parents the tools to become their child’s advocates and first teach-
ers, will lead to measurable positive impacts in individual, family, and community well-being for Native Hawai-
1ans. Teachers want to know how to be more effective in teaching children of Hawaiian ancestry.

External Factors: (Outside influences): Cooperation
from partners and collaborators as well as extended
family support and encouragement.
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Competitive Preference Priorities
The TEACH Project meets or exceeds four CompetRireference Priorities as demonstrated here:

1) The needs of at-risk children and youth:All of our programs are located at sites with higimbers

of at-risk Hawaiian students and the majority & leople we serve are, at a minimum, low to moderat
income. Our Prison Preschools for children of inesated parents Oahu, GRADS Pregnant Teens
Parenting Programs in four DOE high schools, Publmusing Parenting Classes, work with the
homeless, the Hawaii Youth Correctional Facilityestthool for teenage mothers and fathers, and
partnerships with schools in restructuring underLBGre all high risk populations that we will serve
under this funding. These are the sites we wikéming:

Nanakuli Elementary had a 94% Hawaiian student body and 11% of theidestt body has been

identified as Special EducatioMaili Elementary: has also been in restructuring the past two years.

54% of their students are Hawaii and 75% of theid€rgarten students enter school unprepared. This

school also has one of the largest percentage meless students in the stak@polei Elementary-

Over 50% of students entering kindergarten wereraatly to learn and this will increase as state

housing increases to 5,000, taking many of the hessdamilies off the beachd2uohala Elementary

has a 59.5% Hawaiian student body. 42.9% of tiedergarten students receive free or reduced lunch
Often the IEP for special education preschoolells t@ an inclusion setting and it is a requirerntat

is generally impossible for the schools to melaala Elementary is 37% Hawaiian. 72.3% of their

students receive free or reduced lundlaimanalo Elementary has 64.5% Hawaiian enrollment. In

2007-08 56% of their students were not proficientgading, and 60% were not proficient in matheLik
Kapolei, they are more than maxed- out in termh@mhumber of students and limited physical space.

Ke Kula Kaiapuni O Anuenue has over 94% Hawaiians and has a great need foc@um and staff

training. It is difficult for them to find teachefsr lower grades that are fluent in the Hawaiianguage
and have strong backgrounds in early education. In72U8 45% of their classes were not taught by
Highly Qualified Teachers according to State of IdaWOE statistics.

2) The needs in fields or disciplines in which Nate Hawaiians are underemployedDue to the

shortage of trained native Hawaiian early childheddcators, we provide extensive job training for o

staff. KOKA hires and is able to train many PPPilRators as well as HIPPY and PAT Parent Educators
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directly from the Hawaiian communities we serve. Néwe a partnership with the state to train TANF
families and provide job placement as part of amogrant. It is integral to our philosophy that trein
Native Hawaiian early childhood educators, mertent, give them on-the-job training, and then, after
two years with our organization, encourage thermtwe out into their communities so they can work
in other existing preschools or kindergarten clamsrs. We provide the funds for them to obtain the
Child Development Accreditation (CDA) that will ¢#y them for such work, in addition to our own
child development training, first aid, and childERaining.

3. The use of the Hawaiian language in instruction; Th TEACH Project will work with Ke Kula

Kaiapuni O Anuenue to provide Montessori and Litgrdraining as well as at the drop-off preschool
on the campus of the K-12 Hawaiian Immersion DOIost This project will also provide services to
two Parent Participation Immersion Preschools isaarwith high Native Hawaiian populations,
Waimanalo and our site at Bishop Museum. All thsges are conducted in the Hawaiian language. In
addition, all of our programs utilize Hawaiian lalage, culture, values and traditions. We will also
offer weekly Hawaiian language classes in the exgmfor families at our new cultural training cente
and do a pre-test and post-test evaluation to ypaogiress in the development of Hawaiian vocabulary

4) Beginning reading and literacy among students ikindergarten through third grade;

1) Our family based education programs for childrgesa3-5 such as HIPPY, PPP, PAT, Kulia, ABC,
PCIT and our SPED programs all make critical intation with at-risk children and their parents
helping them to understand their role in their d@kileducation and equip them to function as their
child’s first and most important teacher. Thesegpms lay the foundation for school success and
literacy. 2) Teacher trainings in DOE Schools and at our nellui@al and teacher education training
facility will help teachers be ready to teach iouturally appropriate manner, with the highestiskind
most up-to-date, research proven, literacy techlasquncluding dialogic reading, phonological
awareness and family storytelling.

5) Improving Early Learning Outcomes; All of our Early Education programs are specifigall

designed as explained above in detail to makefardifce with early learning outcomes. Our research
will be showing outcomes in social emotional depedent and physical development as measured by
ASQ’s and ASQ SE'’s. All of KOKA's programs are rasgh based and are proven to improve literacy
and language. The many choices for parents enhbta to pick a program that will work with their

families’ situation.
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