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A. Need for the Project and Quality of the ProjectDesign

In America, education is supposed to be the gialezer and the primary vehicle for
upward mobility. But, the reality today is thak o often, where children are born determines
their educational prospects. Across the couniig, 14 million children living in povertyhave
academic and, therefore, life prospects that aamdtically different than those of their peers in
wealthier communities. This gap starts early:dreih living in low-income communities are
already two to three grades behind their higheonme peers by the time they reach fourth
grade® And it widens as students progress to high schabaut 50% of students in low-income
communities will not graduate from high school hg time they are 18 years glthose who do
graduate perform, on average, at the level of bighaders in higher-income communitfe&y
age 24, only 9% of young people from low-income namities have attained a bachelor’s

degree, compared with 75% of people from high-inedamilies®

1 U.S. Census Bureau, “Income, Poverty, and Heakhrlnce Coverage in the United States:
2008,” 2009.

2 U.S. Department of Education, Institute of EdumatBciences, National Center for Education
Statistics, National Assessment of Educational Frsgy(NAEP), 1998, 2000, 2002, 2003, 2005,
2007, and 2009 Reading Assessments.

3 Editorial Projects in Education / Education Wetkiploma Counts,” 2009.

* On average, 12th graders whose family income mthiass eligible for free or reduced lunch
scored at roughly the same level on the 2005 NA-ing assessments dsg8aders from
wealthier families.

®>Kati Haycock, “Promise Abandoned: How Policy Chaiead Institutional Practices Restrict

College Opportunities,” Education Trust, 2006.



President Obama said in a landmark speech on edunidast year, “From the moment
students enter a school, the most important faettireir success is not the color of their skin or
the income of their parents, it's the person stagdit the front of the classrooth.Research
consistently shows that teacher quality has thet mgzortant school-based effect on student
outcomes. Yet schools serving low-income students strugmlattract sufficient numbers of
highly effective teachers. Students growing uponerty need truly exceptional teachers to help
them overcome the extra challenges they face velati their wealthier peers. They need more
teachers with the conviction, skills, and abilitteschange the academic and life trajectories of
students. This project will provide more of thosachers.

Teach For America serves the highest-need studetite country. In the schools where

we place teachetsabout 90% of students are African American oiradtlispanic and roughly

® Barack Obama, “Remarks by the President to thpatiis Chamber of Commerce on a
Complete and Competitive American Education,” Matth2009.

’ See for example, Steven G. Rivkin, Eric A. Hanksled John F. Kain. “Teachers, Schools,
and Academic AchievementEconometricar3 (2005): 417-458.

8 Teach For America places teachers in around 1d@odlistricts and an additional 200 charter
schools. For this i3 grant, we are partnering i#8 LEAs. We anticipate adding additional
LEAs as partners through outreach to other cupkement districts over the summer and to
new sites throughout the project period. We wilil & EA partners based several criteria
including student achievement gaps, the conceatrati high-need students, the vision for
education reform in the local community, and cajyaa place Teach For America teachers.
The new site development team makes recommendatiadhe operating committee, which

formally approves new site partners.



80% receive free or reduced-price lurficiAccording to a 2004 study by Mathematica Research
Inc., students in Teach For America teachers’ otasss began the year, on average, at tife 14
percentile against the national nottn.

Teach For America fills critical needs for the hegh-poverty districts in the country
Currently, Teach For America teachers represemdert 10% and 15% of new teachers hired in
high-poverty schools across our 35 regions, cogamost of the country’s major urban and rural
areas. (Teach For America’s “regions” are citiesantiguous rural areas. These regions often
contain multiple LEAs. See Appendix H for a listadf of our regions and the LEAs and charter
partners within them.) As more and more distqdéce a strong emphasis on significantly
advancing student achievement, they seek moredesawhth the same orientation. Teach For
America meets our partners’ need for a steadyabidisource of highly effective, student-
achievement-focused teachers.

As our teacher corps continues to grow, we nog il increase the supply of quality
teachers for students in need, but also will exglradhatically the pipeline of future school and
district leaders with the experience, skills, and\action to effect transformational change.

A(1) An exceptional approach to the priorities

Absolute priority number oneSince 1990, Teach For America has recruiteecssd,

trained and supported around 25,000 new publiciddkachers for all subject areas and grade

® The demographic information comes from the websiteatschools.org and
schoolmatters.com. Using these websites, we loaketie demographic information for each
school in which we placed corps members durin@0@8-09 school year.

19Paul T. Decker, Daniel P. Mayer, and Steven Ghaaer “The Effects of Teach For America

on Students: Findings from a National Evaluatidvidthematica Research Inc., 2004.



levels, placing them with partner schools and istiserving the highest-need students in the
country. Teach For America’s work, and the worgmsed in our Investing in Innovation
scale-up project described in detail below, exfyi@ddresses Absolute Priority 1 — Innovations
that Support Effective Teachers and Principals.
This i3 project also will allow Teach For Ameriaahiave a broader and deeper impact in
the following competitive priorities, discussedmore detail later in this proposal:
» Competitive Preference Priority 5 — InnovationsIifaproving Early Learning

Outcomes

» Competitive Preference Priority 7 — Innovationg\ttdress the Unique Learning

Needs of Students with Disabilities and Limited EstgProficient Students
» Competitive Preference Priority 8 — Innovationg tharve Schools in Rural LEAs

Teach For America’s approacfieach For America brings a unique combination of

methodology, experience, and capacity to addresedRd for additional effective teachers and
leaders in high-need schools and districts. Whigey LEAs now access new teachers from
local alternate routes, Teach For America remdiassble source for exceptional national
prospects, with a comprehensive and aligned trgiaimd support program that works closely
with teachers for two years of classroom teachimt)lzeyond.

At a high level, there are six distinctive charastecs that make Teach For America’s
approach exceptional in serving the highest-neadesits across the country:

1. Grounded in student achievement outcomes, with mufile rating categories of
effectiveness:We measure the success of our teachers by theedegnehich their

students achieve academic gains, with the expent#iat they will lead their students



forward at least 1.5 years in one academic yealditdnally, we recruit and select
individuals based on their potential to be highfgetive teachers in low-income
communities, and we train, support, and develomtteedo so. With more than a decade
of experience explicitly linking student gains dadabur recruitment, selection, training,
and support practices, we have accumulated signifikcnowledge regarding what it
takes to produce highly effective teachers for mgled schools. This central focus on
student achievement places more students on theagatademic and life success.

. A national infrastructure, strategy, and brand for recruiting the most committed
leaders from across the country to teach in LEAs imow-income communities: We
recruit and select top recent college graduatéise@lassroom, most of whom would not
otherwise have considered teaching. Stephanietbayecently named Washington,
D.C., teacher of the year, provides a case in plimtas considering the Ph.D. program
in sociology at the University of Oregon and Te&oln America contacted me. We had a
conversation about the education challenges oestsdn the District of Columbia. That
conversation changed my life and | eventually mawed@ashington, D.C., to begin my
teaching career.” Our national infrastructure egqltation allow us to compete for
talent with the best recruiters in the country p-poivate companies and prestigious
programs such as the Peace Corps. Thus, throsigbrey brand, aggressive outreach,
and careful selection, we provide high-need LEA#h&ccess to a unique national
pipeline of new teachers.

Pre-service and ongoing professional development §&d on practical experience in
low-income schools with a clear vision and road mafor success in this context:

With thousands of teachers in hundreds of undeesesehools across the country, our



curriculum and support models have emerged fromh cantinue to be informed by,

practical experience in a specific context: stugleligproportionately affected by the
achievement gap growing up in low-income commusitiét the cornerstone of our
program is our Teaching As Leadership frameworkctvimaps out what successful
teaching looks like in this context at increasitaggs of proficiency®

4. Explicit focus on recruiting, placing, training, and supporting diverse, effective
teachers who fill our most pressing needs within gh-need schools:Teach For
America is deeply committed to increasing the feamal economic diversity of our corps
to ensure that more high-need students have p@sale models who share their
backgrounds and experiences. We also work to lauitafce of teachers to meet our
nation’s most pressing needs in early childhoodcsp education, and math and science
—as well as in remote rural communities.

5. Demonstrated ability to grow rapidly to meet the denand for great new teachers
and educational leaders.By leveraging significant private funding, andrkiag closely
with our LEA partners, Teach For America has grdmm placing 875 new teachers in
the 1999-00 school year to nearly 4,100 in the 2008chool year.

6. Experience developing the mindsets, skills, knowlgg, and opportunities that foster
the leadership of alumni in closing the achievemergap. Teach For America recruits
individuals with leadership skills, ensures theyngae foundational experiences and
insights that are critical to great educationatlegahip and advocacy, and then works in

partnership with other educational institutiongtoelerate their career paths as excellent

1 please see Appendix H for detailed informationualtoe Teaching As Leadership framework

and rubric.



teachers, school principals and district administsa policy and advocacy leaders,
innovators and leaders in other sectors workingdgress educational inequity. Our
teachers become members of a community that reegdheir long-term commitment to
advancing student achievement and educational apptes for all students.
Collectively, these characteristics create a stttdehievement-centered, data-driven,
scalable model for supplying the highest-need sishweith a growing and unique source of
effective teachers who are recruited, trained,aampported to lead their students to significant
academic achievement, even in their first yeahendlassroom, where they also gain the
experience and conviction required to become thé generation of educational leaders.

A(2) Project design: Reaching 850,000 students blyd 2014-15 school year

Teach For America teachers, whom we call corps neesplbeach for two years in low-
income urban and rural communities across the cguiiday, corps members reach
approximately 450,000 students in 28 states anchigion, D.C. At the same time, there are
5,000 “alumni” teachers (alumni are individuals wdampleted our two-year program) serving
hundreds of thousands of students directly andadé®ni who are school leaders reaching an
estimated 500,000 high-need students. Through3hosoject, Teach For America — in
partnership with 148 LEAs nationwide and with braaghport from public and private sector
champions — will grow our teacher corps by moret8@% by September 2014. During this
four-year project (payment to the evaluator wiltend into a fifth year), more than 28,600
talented, young leaders will enter high-need ctam®is as new teachers via Teach For America,

and we will achieve the following outcomes:

2 This figure includes an estimated 5,300 in thel202 school year, 6,000 in 2012-13, 6,700 in

2013-14, and 7,500 in 2014-15.



» Grow our corps to 13,500 teachers (first- and ség@ar corps members) reaching
850,000 students in high-need schools
* Train and support teachers so that a majority eftlearn the rating of “highly
effective™ during their first or second year of teaching
» Establish proven pipelines for recruiting, trainipéacing, and developing “highly
effective” teachers in 52-54 regions across thenttguspanning at least 35 states and
Washington, D.C., and accounting for approximag€ly of new hires in high-need
schools across these regions
Section C details the methods and strategies Teagkmerica has developed over the
past 20 years to identify, recruit, select, placen, and develop highly effective teachers and
accelerate their impact as leaders. It also aglour past success scaling this approach. In this
section, we lay out our goals and strategy to sa@aleur unique and proven approach.
Specifically, we will pursue the following goalsittcrease the supply of effective
teachers and leaders in the highest need schablscammunities:

Table 1: I3 Program Goals
Grant period October 2010 — September 2014
School year 2009-10 | 2010-11 | 2011-12 | 2012-13 | 2013-14 | 2014-15
Growth Goals

Number of students
impacted 450,000 500,000 600,000, 675,000F 750,000, 850,000

New teachers

recruited, selected,
trained, and placed
for coming year 4,500 5,300 6,000 6,700 7,500 8,000

13 We define “highly effective” teachers as those wimve their students forward at least one-
and-a-half years and “effective” teachers as thadse move their students forward at least one

year. Please see page 34 for more detailed infaymabout how we define these categories.



Total teachers {1
and 2¢ year) 7,300 8,300 9,600 11,000 12,300 13,500

Number of regions 3 39 43-44 46-47 49-50 52-54

Impact Goals

% of highly
effective teachers
(1st years/2nd
years) 44%/55%| 45%/56%| 46%/57%)| 47%/58%| 48%/59%| 50%/60%
# of highly
effective teachers
(1% year and &
years) 3,600 41,00 4,900 5,700 6,500 7,500
% of highly
effective and
effective teachers
(1st years/2nd
years) 70%/80%| 71%/81%| 72%/82%| 73%/83%| 74%/84%| 75%/85%
# of highly
effective and
effective teachers
(1 years and™?
years) 5,50( 6,300 7,300 8,500 9,600 10,900

This project will focus on scaling our core progratrategies and activities: recruiting
and selecting high potential teachers; partneriily kEAS to ensure our teachers are placed in
the highest-need schools; training our new teaclpeosiding intensive professional
development during their two years in the classrommil measuring and managing their impact
on student achievement; and accelerating theielkshtp for educational progress.

Recruitment and selectionThrough a national recruitment effort that span8 college

campuses and nearly 130 recruitment partner orghoins, Teach For America recruits, selects,

and matriculates outstanding recent college graduanly one in six of whom would have



entered the teaching profession if not for TeachAfoericd®, to teach in schools serving low-

income communities. To field a corps of 8,000tfysar teachers by the 2014-15 school year,

maintaining quality as we grow, we must increagdiegtions, though at a slower rate than in

the past. This year, over 46,000 individuals agapto our program for just over 4,500 positions.

Since we currently have a wait list of over 1,0pplacants who would be admitted under our

selection criteria, we will attain some growth vaith growing applications, but by 2012, we will

need to see annual growth in applications of att|#8% (we have grown applications between

32% to 42% each of the last three years).

We will scale our recruitment and selection eff@ffectively and efficiently by:
Gathering, analyzing, and utilizing significant amaunts of data to identify the most
promising prospects and personally convince them tapply to Teach For America.

We will build a database of more than 300,000 peospe applicants each year to enable
proactive, targeted outreach to the most desiredteidates. This academic year, we
held one-on-one meetings with 24,700 college senwe have already met with nearly
5,000 undergraduates interested in applying inréuyears.

Seizing untapped potential on college campusesAcross the universe of
undergraduate campuses, we see significant oppiyrtoremulate our success at our top
performing schools. For instance, Harvard Collisgaur leading vy League campus
(18% of the senior class applied to Teach For Acagrithe University of North Carolina
is our leading “most selective” public universi##. 1% of the senior class applied), and

the University of Wisconsin-Madison is our leadiingore selective” public university

“This figure is based on a survey distributed taviiddials who were accepted to the 2010

corps.
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partner (5.7% of the senior class applied). Byicapng strategies used on these

campuses, we will increase applications at thear pestitutions. We also will grow by

increasing the number of full-time campus recrsifeom less than 60 in the fall of 2010

to nearly 80 in the fall of 2014, which will allous to double our presence on the highest

potential campuses and increase applications falage seniors by 30% to 35%.

» Continuing to grow applications among graduate studnts and professionals at the
early stages of their careers.Since 2007, applications from graduate studemds a
professionals have more than quadrupled; this gear 18,000 graduate students and
professionals applied to Teach For America. Weehast begun developing targeted
outreach to these markets through on-campus meestrgtegic partnerships with
professional networks, and tapping into online alotiedia strategies and faith-based
communities and see great potential in buildingrnupor brand and reputation to refine
and expand our efforts.

Our strong reputation and track record of successgis confidence we will be able to
achieve our recruitment and selection goals. @eludents recently ranked Teach For
America as the #9 most desirable employer on eesgwtall employers (Google was #1, and
Teach For America was ahead of prominent privatepamies such as Microsoft and Goldman
Sachs)® Additionally, Teach For America was the top enygloon 25 college campuses last
year, including Dartmouth, Georgetown, Marquettpperdine, Spelman, Tulane, Vanderbilt,
University of Chicago, and the University of Noffarolina at Chapel Hill. Building on this

strong foundation, we are optimistic about exegudar plan.

15 BusinessWeek, “The Hottest Employers 2010,” ABGij 2010.
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Placements in LEA districts and opening new regioie will secure the necessary

placements to grow to 13,500 first- and second-teschers in the 2014-15 school year by
closely monitoring, managing, and responding to aleifrom new and existing communities,
districts, and charter schools.

* We will open at least 12 new regions by the 2014dtool year (3 to 5 per year),
placing at least 1,000 new teachers in regionsdbatot currently have Teach For
America teachers. We will focus initially on 20ppective regions that have expressed
interest and demonstrated need.

* We will work closely with our 35 existing regions grow their LEA partnerships and
placements. Twenty of our 35 regions currentlyeheancrete plans and strong potential
to grow in 2011 and beyond.

*  We will seize new opportunities for growth creabydRace To The Top (RTTT) and
increased demand for effective teachers in statespl Funding for human capital
strategies that include Teach For America were @seg by 11 of the 16 finalists (CO,
DC, DE, FL, GA, IL, KY, LA, NC, RI, and TNY¥, including both of the first-round
winners. Were every application to be fully fundddmand associated with these RTTT
applications would result in estimated incremegtalwth in our corps in these regions of

nearly 2,000 teachers between now and 2015.

% In all of these instances, Teach For America vicageexplicitly mentioned in state budgets or

would be competitive for human capital funding pegda state level procurement process.

12



» We will closely monitor local placement and fundiagdscapes — how many placements
and LEA contracts we have secured, and the praspeadt probability for additional
placements — growing or contracting our local teadorps according to demand.

In addition to the growing demand for our teactserd our 20 years of experience
partnering with LEAs and opening new regions, @eent placement success supports the
viability of our plan. Despite significant statedadistrict budget cuts and unfavorable hiring
landscapes in many states, we opened six new iegimh placed 4,100 new teachers this past
school year, up from 3,700 the previous year. Thiming school year we will open four new
regions and place a still larger corps.

Training and support of teachers to ensure effentgs We will continue to produce

more highly effective teachers each year by scalumgcore infrastructure, particularly our
summer training institute and program direttonodels; making more effective use of high-

touch technology; and continuously improving ourasw@ement system, trainings, and supports.

* We will open an additional summer training insttinn 2012 and another in 2014 to
accommodate our growing corps, utilizing the systamd processes developed in
successfully opening five new institutes in the fa® years.

* We will hire and train additional program directeach year, continuously improving
the quality of our coaching model and taking adagatof our growing alumni base —

currently 17,000 strong — as a readily accessitehagh-quality pool of talent.

17 Program directors are regional program staff memiio were successful corps members
themselves and who serve as instructional coacne®fps members. For more information

about our program directors, please see page 33.
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* We will expand and enhance our online Teachinglaaining Center, based on very
positive and constructive feedback from corps memlgogram staff, and alumni
teachers. The Teaching and Learning Center isgparan online portal called TFANet
where corps members and alumni have access toriafmm, tools, and resources
designed to enhance their effectiveness as teaahdrahere corps members can
exchange ideas and questions with one another.

* We will develop, refine, and roll out a new apphoae measuring and managing the
effectiveness of our teachers, based on their padoce relative to top teachers
nationwide. As the common core standards and stseggs work develops, we will
incorporate those into our approach.

» We will offer more and better subject- and gradeslepecific training and support
through more tailored planning and instructional$ponline communities and resources,
and more specialized program director assignmergs if larger regions, program
directors will increasingly specialize accordinggrade levels or subject matter expertise
when possible).

* We will work to ensure that every corps memberdéd! suite of rigorous diagnostic,
formative, and summative assessments to informraptbve classroom instruction.

* We will continue to research the drivers of teagheformance and improvement to
inform program design and development, includingsalection model and recruitment
approach.

These strategies will enable us not only to scata@acher training and development
model as our teacher corps grows, but also tomoatio increase the number and percentage of

“highly effective” teachers each year by providihgm with ready access to high-quality,

14



increasingly tailored resources, learning commasjtand support while holding them
accountable for achieving results with their studem par with the most effective teachers
across the country.

Accelerating alumni leadershipVe will continue to provide support to alumni who

remain as teachers in classrooms, and to accebardtecrease the impact of our alumni who
aspire to become leaders in schools and scho@mgdhrough expanding our educational
leadership initiatives. This is particularly atdl as our alumni force will grow from 17,000 to

over 30,000 during the course of this project. W& w

* Pilot alumni teacher activities related to recogrgzop performing teachers through a
national teacher awards program, facilitating oppaties for having a voice in the
education reform movement, and supporting professigrowth

» Deepen relationships with principals, district leesg and charter management
organizations to help them attract and retain dumai in their talent pipelines

* Work with states and LEA partners develop and laumdistrict leadership initiative to
meet the demand for individuals with the skills @xgeriences necessary to be
transformational leaders
Thus, in growing our corps by more than 80% overdburse of this project, we will be

expanding the pool of highly effective teacherg] ahfuture school and district leaders, for

many years to come.

15



B. Strength of Research, Significance of Effectnal Magnitude of Effect

B(1) Strength of the evidence on Teach For Americaimpact

There is a growing body of research documentingtsitive effect that Teach For
America teachers have on their students’ acadechieaement. Research consistently shows
that corps members’ students’ academic resultstewager than those of students of other
novice teachers at statistically significant levedgiditionally, some studies show that students
of corps members outperform students of veterazthtga. These results are confirmed by both
a large-scale experimental study as well as nunsegjaasi-experimental studies.

Experimental

At the elementary-school level, Teach For Americgs members’ positive impact on
student achievement is most rigorously supported2004 large-scale randomized controlled
study published by Mathematica Policy Research mhbighly regarded research firm with
extensive experience in successfully implementimeemental education studi&s.

The Mathematica researchers concluded that TeacArRerica corps members had a
positive impact on their students’ achievement athm“Average math scores were significantly
higher among TFA students than among control stsdeifeach For America teachers
achieved larger math achievement gains than didaheTeach For America teachers, including
experienced teachers; in comparing the growth atfd-or America students and the growth of
non-Teach For America students, the differencestatsstically significant. The researchers
concluded that the impact of Teach For Americalteexwas equivalent to an effect size of

about 0.15, or approximately one additional moritimstruction.

18 Decker, Mayer, and Glazerman.
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When the Teach For America teachers were compangdathe novice non-Teach For
America teachers (novice teachers were defineciag) lin their first three years of teaching),
the effect size was 0.26. The authors noted thairmnmpact of having a Teach For America
teacher compared with another novice teacher waghip equivalent to reducing class size by
eight students.

In reading, the students of Teach For America teecbxperienced about the same
growth as the students of non-Teach For Americehtes.

In the study, researchers compared student outcohe=ach For America teachers with
student outcomes of other teachers in the samelscand at the same grades. The researchers
randomly assigned students in grades 1 to 5 to ¢ctessrooms before the start of the school year
to ensure that the classes were essentially idgmticerms of average characteristics of the
students — that way, any differences in averaggesiiuoutcomes could be attributed to
differences in teachers.

The study was done in two stages. First, the reBees conducted a pilot study in our
Baltimore region during the 2001-02 school yeahed, they conducted a full-scale evaluation
in five additional urban and rural regions during 2002-03 school year: Chicago, Los Angeles,
Houston, New Orleans, and the Mississippi Delihig sample included 6 of the 15 regions in
which Teach For America placed teachers at the timestudy was designed.)

The strength of this research design reinforcesdlisal conclusions of the study (high
internal validity) as well as the ability to genleza the findings to represent the impact of Teach
For America teachers on student achievement oti@nahscale (high external validity).

Quasi-Experimental

17



North Carolina (high schoaol) The most persuasive study documenting the impfact
Teach For America corps members on student achieweat the high-school level was
conducted in 2008 (and updated in 2009) by the Wthstitute and the National Center for the
Analysis of Longitudinal Data in Education Resea{€ALDER).*® Researchers found that
when looking across eight subjects at the highaldewel, the impact of a Teach For America
teacher is equivalent to an effect size of 0.10is Tmpact was two to three times the size of the
impact of having a teacher with three or more ye&experience relative to a novice teacher.
When looking at science only, the effect of Teaoh &merica teachers over non-Teach For
America teachers was 0.18. Concluding that corpsbers had a stronger impact on student
achievement than all other non-Teach For Ameriaalters, including teachers certified in their
field and more experienced teachers, researchete wbisadvantaged secondary students
would be better off with TFA teachers, especiallyrnath and science, than with fully licensed
in-field teachers with three or more years of eigrere.”

Using end-of-course exam data from the 2000-00G607 school years from 23 LEAs
in the state, researchers estimated the effeceat For America teachers compared to
traditional-route teachers. They were able to &nkl-of-course state exam data to individual
teachers for eight subjects. Teach For Americeha in this study were first- and second-year
corps members; the non-Teach For America teachdlss study were experienced and novice

teachers, all certified.

19 Zeyu Xu, Jane Hannaway, and Colin Taylor, “MakinBifference? The Effects of Teach for

America in High School,” Urban Institute/ CALDER, @8-09.

18



This quasi-experimental study used a sophisticatetthodology developed by well
regarded researchét$or analyzing outcome data without prior year sesire8’ that concluded
that student ability varies little by subject infitoCarolina high schools. The Urban
Institute/ CALDER researchers also found that TdamhAmerica teachers are assigned to more
academically challenged classrooms and, on avetiagje classes have a much higher
concentration of minority students. The study weasewed by the Institute for Educational
Sciences’ What Works Clearinghouse (WWC), whichabated it meets the WWC evidence
standards with reservatioffs.The researchers re-analyzed the data in 2009awitger sample

and with additional comparison groups and camédastame conclusions.

20 Charles T. Clotfelter, Helen F. Ladd, and JacoWigdor, “Teacher Credentials and Student
Achievement in High School: A Cross-Subject Anaysith Student Fixed Effects,” Urban
Institute/CALDER, 2007.

2L Given the nature of high school courses (typicalstudent only takes a subject once) there
are no lagged or prior year test scores availabléhe researchers identified alternate models for
isolating teacher impact.

2 The What Works Clearinghouse reviewers notedshatents in the high school classrooms
may have been non-randomly assigned to teacherasaadesult differences in student abilities
may influence the results attributed to individtegichers. Teach For America corps members
are assigned to classrooms with lower-performingestts. Therefore, this scenario would
likely underestimate the corps members’ impacttadent achievement, not overestimate it.
The reviewers also noted that the teacher-studdd &re not based on classroom rosters for

specific courses taught. However, the researchetsrwent significant efforts to ensure that the
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In addition to these two larger studies, thereaageowing number of smaller-scale
studies from across the country showing that TéaehAmerica teachers have a positive impact
on their students’ achievement.

New York City (middle schooln 2009, a value-added study of middle-schoolhmat
teachers in New York City found that Teach For Aiceemath teachers are more effective than
other beginning math teachéfsThe study included new teachers from traditideather-
preparation programs, the NYC Teaching FellowsNNE Teaching Fellows Math Immersion
program, and Teach For America. Researchers adextlithat Teach For America teachers’
impact on student achievement relative to all otleav teachers teaching middle-school math
was positive and statistically significant. Thedst also found that the students of Teach For
America corps members were entering their classsogignificantly further behind than students
taught by teachers from any other pathway.

New Teacher Comparisan$everal states have begun to look at the effEodiss of

particular teacher pathways into the professiorneldVTeach For America is one of the
programs included in comparative analysis, ourtteexcare among the strongest new teachers

using measures of student achievement.

matching data was adequate, including running aealgnly for those teachers for whom they
had a confident match, and the results were camgist

23 Don Boyd, Pam Grossman, Karen Hammerness, Hamifdrain Susanna Loeb, Matt
Ronfeldt, and Jim Wyckoff, “Recruiting Effective MaTeachers, How Do Math Immersion

Teachers Compare?: Evidence from New York City020
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Louisiana For the last several years, the state of Longslaas been conducting a value-
added study of teacher-preparation programs tessaske effectiveness of each preparation
program based on the achievement of students téygew teachers from that prografm.

In 2009, the researchers conducted an analysisadhTFor America teachers using data
of students in grades 4 to 9 from the 2004-5 ta6200 school years from longitudinal databases
linking students, teachers, and courSgdhe researchers used grades 4 through 9 bedess® t
are the grade levels in which state-administeraddstrdized tests are available for each spring
and the preceding year.) The Teach For Ameriazheya were compared to all non-Teach For
America teachers, and also separately to veterasTeach For America teachers, and to novice
non-Teach For America teachers.

Researchers found that Teach For America teachenes more effective than novice non-
Teach For America teachers, and were as effectiwetran non-Teach For America teachers
across the state in math, science, reading, angdiéme arts. The researchers concluded that the
positive results surpassed what traditionally wdaddexpected of new or, in many cases, veteran
teachers: “Overall, the data suggest that TFA corpsibers may be more comparable to

experienced certified teachers than new teachdheineffectiveness.”

%4 The reports from the Value-Added Teacher Prepard@®rogram Assessment Model are
available on Louisiana’s Board of Regents’ website.
> George H. Noell and Kristin A. Gansle, “Teach Bonerica Teachers’ Contribution to

Student Achievement in Louisiana in Grades 4-942P005 to 2006-2007,” 2009.
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North Carolina In 2010, researchers from the University of INdCarolina system
completed a study of pathways into teaching in N@arolina?® The study was designed to
understand better the impact on student achieveaigmaduates from the UNC traditional
teacher preparation system, which is the leadingiger of teachers in the state, compared with
individuals from other pathways, including Teach Banerica. The researchers’ sample
included more than 700,000 students and more tB#@0Q teachers with less than five years of
teaching from all school districts in North Caralin

The researchers conducted 99 different analysesnpare the UNC graduates with
teachers from other pathways. Teachers from @hirways had a bigger impact on student
achievement that did the UNC graduates in onlytedfjthose comparisons — and of those eight
comparisons, five were comparisons with Teach FoeAca corps members.

The researchers concluded that Teach For Amerige coembers had a greater impact
on student achievement than traditionally prepafs€ graduates in middle school math and in
high school math, science, and English. At eveaglg level and subject studied, Teach For
America corps members did as well as or better thanraditionally prepared UNC graduates.
The researchers suggested that Teach For Amegpeae8ents an opportunity for UNC and
North Carolina to learn and improve” and recommehniti@t UNC identify elements of the
Teach For America model that would be “portable scalable” to UNC preparation programs.
The results are consistent with the above studgAlyDER/Urban Institute but include more

recent data and additional subject areas than aveniéable in the prior study.

6 Gary T. Henry and Charles L. Thompson, “ImpactSedcher Preparation on Student Test
Scores in North Carolina: Teacher Portals,” Thevgrsity of North Carolina at Chapel Hill /

Carolina Institute for Public Policy, 2010.
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The research literature on teacher experienceduamlfthat, on average, novice teachers
do not perform as well as more experienced teach@nrgen that high-poverty schools are more
likely to have inexperienced teachers than loweepy schools, this means low-income
students may bear a larger burden of any negdfieete of teacher inexperience. However, as
the research above demonstrates, new teacherdraain For America typically do better than
other new teachers and do as well as, or ofteem@tian experienced teachers in advancing
student achievement.

B(2) Magnitude and importance of the potential e#cts

Research has shown that most educational inteorenyield low to moderate effect
sizes. The effect sizes from the most rigoroudistion Teach For America as discussed above
are among the highest of those found for populacatibnal interventions. Notably, since
conducting rigorous research on teacher performaraerequire several years of data, many
existing studies focus on corps members who ppéatied in the program several years go.
Given the significant organizational resources aeehdedicated in recent years and will
continue to dedicate to improving the effectivengfssur corps members, we are optimistic we
will see even larger effects in the coming yearsufyh this scale-up effort.

The effect sizes for several common educationvetgions are as follows

» National Board Certified Teachers: Two longitudinal state-level studies of the imipac
of having a National Board certified teacher inrfela and North Carolina detected effect

sizes of .02-.04 in reading and .01-.07 in nfath.

2" Dan Goldhaber and Emily Anthony, “National Boarertification as a Signal of Effective
Teaching,” Urban Institute, 2006; Douglas N. Haamgl Tim R. Sass, “The Effects of NBPTS-

Certified Teachers on Student Achievement,” Urbastitute, 2008.
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» Charter schools: A recent study of New York City charter schoadducted by
Caroline Hoxby of Stanford found the average ga&nygar spent in a charter school is
.09 in math and .06 in English.

» Class size reduction: Using the most widely cited research on class-gzuction, an
experimental study in Tennessee found the impatdfcing class size from 22-26
students to 13-17 at the early grades ranged ftaim .2 in reading and matf. A study
on teacher credentials in North Carolina found thatimpact of a class size reduction of
five students was .01 to .025 — much smaller thanrhpact above and than the effect of
teacher quality measurés.

» Master’s degree: Most research on teachers having master’'s degeeasneasure of

teacher quality finds no impatt.

28 Caroline M. Hoxby, Sonali Murarka, and Jenny Kaittpw New York City Charter Schools
Affect Achievement,” New York Charter Schools Pr1je2009.

29 Barbara Nye, Larry V. Hedges, and Spyros Konspoutos, “The effects of small classes on
academic achievement: the results of the Tennetss® size experimentAmerican
Educational Research Journar (2000): 123-51

30 Charles Clotfelder, Helen F. Ladd, and Jacob igddr, “Teacher Credentials and Student
Achievement in High School: A Cross-Subject Anaysith Student Fixed Effects,” Urban
Institute/CALDER, 2007.

31 Daniel Aaronson, Lisa Barrow and William Sanddre4chers and Student Achievement in
the Chicago Public High Schoolsldurnal of Labor Economic85 (2007): 95-135.; David W.

Grissmer, Ann Flanagen, Jennifer H. Kawata, an@ifteie Williamsonlmproving Student
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Comprehensive teacher induction: A 2009 experimental study of structured
comprehensive teacher induction programs founanpact on student test scores
(relative to teachers who received whatever typicstiict-based induction program was
available)*?

Teach For America effect sizes are as follows

The 2004 experimental study by Mathematica Poliegdarch found an effect size of .15
in math when comparing Teach For America corps nezswyith all other teachers in the
study, including more experienced teachers. Wioempared only with other novice
teachers, the effect size of having a Teach ForrRiaeorps member was .26.

In their 2008-09 study, researchers from the Uibatitute/CALDER found that the
effect size across subject areas in high school. Waswith a larger effect size of .18 in
science. This impact was two to three times the sf the impact of having an
experienced teacher relative to a novice teacher.

In their 2010 study, researchers from the UnivemsitNorth Carolina found that the
effect size for Teach For America corps membeika to traditionally prepared UNC

graduates across high school subject areas was-dri3niddle school math the effect

Achievement: What State NAEP Scores TellSasta Monica, Calif.. RAND Corporation, 2000;
Rivkin, Hanushek, and Kain.

% Eric Isenberg, Steven Glazerman, Martha Bleekery Aohnson, Julieta Lugo-Gil, Mary
Grider, Sarah Dolfin, and Edward Britton, “ImpaotsComprehensive Teacher Induction:
Results from the Second Year of a Randomized Cibedr&tudy,” U.S. Department of

Education, Institute of Education Sciences, 2009.

25



size was .15, and researchers found that the yp®sitipact on student test scores was

roughly the equivalent of 90 days of additionatiastion — or an additional half year of

learning.

Because evidence shows that Teach For Americad¢esaoh average effect greater
student achievement gains than the teachers tidgrss would otherwise have, because we
continue to improve our selection, training, angmurt program to produce even more highly
effective teachers, and because Teach For Ameiltgraw teacher placements by 80% to
serve 850,000 students by the end of the projetigheve believe the project will have
significant impact on the high-need students anA p&rtners we serve. We look forward to

working with Mathematica Policy Research to exantirese impacts more fully.
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C. Experience of the Eligible Applicant and Partnes

C(1) Past performance developing, executing anaaywing a proven model

Over the past 20 years, Teach For America has olgedla comprehensive, data-driven
approach to identifying, recruiting, selecting,qohay, training, and developing talented recent
college graduates to teach successfully in lowsime@ommunities, with the expectation that
they will achieve at least 1.5 years of academoeviin and put their students on the path to
college and life success. According to EducatiamsiPresident Kati Haycock, “From its very
beginnings, Teach For America has invested morgggne understanding effective teaching
than any teacher preparation program | know. Arat wdter year, they have fed that information
back into their own selection processes and teathgports with a single goal: producing more
teachers who can change the life chances of poloireh.”

Over the last decade, while continuing to refind mnprove our model for attracting and
developing effective teachers, and supporting theralumni, we have implemented two large-
scale, multi-year growth plans. In doing so, weehgrown the organization from 1,200 teachers
in 15 regions to 7,300 teachers in 35 regions rifstgntly increasing the number of LEA
partners and new teacher placements and attrabegngecessary resources to support larger
scale. The remainder of this section highlightsarep experience implementing and scaling
our program model and executing against growthslan

Recruitment and selection Teach For America enlists exceptional collegelgages to

commit to teach for at least two years in the hafgmeed urban and rural public schools. We
identify top students from all majors and fieldslgmoactively reach out to convince them to

apply, even if they have not expressed a previoiggast in teaching.
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RecruitmentOur recruitment teams, led by over 60 recruitnurgctors (the majority of
whom are alumni), focus on the following activities

» Building a database of potential prospects soufimed campus registrars, campus and
conference presentations and events, grassrootssedind referrals from professors,
campus leaders, clubs, social networks, and frammel partner organizations such as
Golden Key, Hispanic Scholarship Fund, and Nati@wdiety of Collegiate Scholars.
This database includes important information orhgaospect — GPA, leadership roles,
diversity, interest level, notes from personal rmggt or references — which is used to
identify the highest potential prospects and tragkoutreach and engagement.

» Reaching out to high potential prospects and haviregon-one meetings to discuss the
achievement gap and Teach For America with the matstanding students on
approximately 370 college campuses, including @@€ private schools and over 160
state universities.

» Working with undergraduate “campus campaign co@tirs” on 165 of the 370
campuses. These coordinators help gather datawlddthe pipeline of candidates by
executing major publicity campaigns, organizingrésenetworking with professors and
student organizations, and identifying and reaclouigto high potential prospects of all
backgrounds and majors.

Selection. We select, through a rigorous screening procedgram a large and diverse
pool of candidates, those individuals who haveitjaalthat we have found are predictive of
success teaching in high-need schools. For 2&y&aach For America has studied program
participants who have had the most success in ath@student achievement and, working with

experts from higher education and business, ussethnalyses to build a set of selection criteria
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based on qualities that we have found are pre@icivsuccess teaching in low-income
communities:

» Leadership and achievement in academic, profedsimnextracurricular settings

» Perseverance in the face of challenges

» Strong critical thinking skills: making accuratekages between cause and effect,

analyzing and utilizing data, and generating raigalutions to problems

* The ability to influence and motivate others

» Organizational ability: planning well, meeting déaes, and working efficiently

* Respect for students and families in low-income mamities

* Anunderstanding of Teach For America’s vision #meldesire to work relentlessly

Highly trained selectors evaluate applicants agdirese criteria at each stage of the
admissions process — online application, phonevilee, and daylong in-person interview,
including sample teaching — advancing only those kreasingly provide evidence that they
have the personal characteristics and demonstrapebilities that would lead to success as a
teacher in a high-need school.

Since 2005, we also have used statistical modétiglp evaluate candidates. We
analyze historical recruitment, selection, and stiicichievement data to identify which
observable personal characteristics and behavierast predictive of success, adding new
data each year to test and refine our understandtayting with assessments of our teachers
when they are in the classroom, we look backwatrtisedr traits and rankings during the
admissions process and adjust our selection modelke it more predictive. We use data
collected throughout the admissions process to canklidates based on this model, accepting

those who are most likely to lead students to dtenagaademic progress.
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Experience scaling recruitment and select®imce 2000, we have increased applications

from 4,000 to 46,000, increased our selectivity] anrolled the overwhelming majority of
admitted applicants (approximately 75% of accepigolicants matriculated in 2009, on par with
Harvard College’s matriculation rdfe Between 2000 and 2005, we climbed a steepitegrn
curve on the recruitment front, quadrupling the benof applications while fielding a larger
and larger teacher corps that was consistently mhiosrse than the student population on the
campuses where we primarily recruitédSince then, we have continued to grow in scate an
diversity while maintaining quality — in 2009, ocwrps members had an average GPA of 3.6 and
average SAT of 1344, with nearly one-third peogleator and approximately one-quarter from
families with low-socioeconomic status. AdditioyaB9% held a position of leadership in
college, and 70% graduated from “very competitisefiools. As we have grown, we have also
increased efficiency, cutting the average recruitnoest per applicant in half over the last three
years (from $533 in 2008 to $252 in 2010).

Teacher training and support and measures of effesteness Teach For America

trains and develops individuals with little to rarhal teaching training or experience to become

highly effective teachers in low-income schoolse ¥ét expectations that all teachers, even in

33 Jillian K. Kushner, “Yield Holds Steady For 2013 e Harvard Crimson, May 8, 20009.

3 Among 2009 corps members, 29% are people of ¢ofavhich 9% are African American and
7% are Hispanic) and 25% are from low-income bamlgds. In comparison, among the
students enrolling at the 340 most selective cebe§.2% are African American, 6% are
Hispanic, and 17.3% are from low socioeconomic gemknds, according to the U.S.
Department’s National Center for Education Statsstintegrated Postsecondary Education Data

System.
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their first year, will lead their students to sifycant academic gains, which we define as 1.5
years of growth. We provide our teachers and tdsecoach them with a roadmap for how to
become highly effective teachers in our contexd, we measure teacher effectiveness through
corps members’ demonstrated ability to make pragneth their students according to rigorous
assessments of student learning, utilizing a tramesy system for setting, managing, and
measuring classroom goals.

Through a professional development curriculum aexten experiential classroom
learning; core instructional, classroom managentamtent, and pedagogical knowledge; robust
performance support tools; and observations oflexdaeaching, we help corps members
develop the knowledge, skills, and mindsets toltesarccessfully. Our Teaching As Leadership
framework, rigorous summer training, standardized tailored ongoing support, and
transparent measurement system form the foundatioar training and support program:

» Teaching As Leadership framework and rubric Through observation and analysis of
around 25,000 corps members across multiple urbdmwal settings over the last 20
years, Teach For America has developed a framethatksolates the approaches that
distinguish teachers achieving exceptional outcoimes their peers. Developed by
program leaders, who are former Teach For Amercpscmembers, in consultation with
teachers, program directors, and academics, theefrark is based on six key principles,
and the accompanying rubric breaks out these piginto 28 discrete teacher actions
which are differentiated across five levels of prieihcy — pre-novice to exemplary —

essentially creating a roadmap for leading studenssiccess in the classrodm.

% Please see Appendix H for an example of a teatt@n across the levels of proficiency.

31



Pre-service summer training We provide novice teachers with critical foundaél
knowledge and tools through an intensive, expdakrgnd outcome-oriented pre-service
summer program. Operated in partnership with sotlistricts and university hosts,
Teach For America runs five-week summer institibesiew corps members, scheduling
14-hour days that result in the equivalent of agppnately nine to 10 weeks of learning.
Prior to attending institute, corps members conepB&t to 40 hours of independent work.
During institute, corps members:
o0 Teach summer school students under the supenasiexperienced teachers
0 Receive extensive support and written and orallfaekl on their teaching from
advisors and a faculty of Teach For America aluamd other veteran teachers
o Participate in interactive courses, rehearsal afidation sessions, and lesson
planning and curriculum clinics led primarily bydah For America’s highest-
performing alumni
Throughout institute, corps members work towardasueably increasing the academic
performance of their summer school students. Ratlg summer institute, one-to-two
week induction programs familiarize corps membeith their placement school and
district-specific policies and curricula, reinforeestitute learning, and provide planning
time for the school year.
Ongoing support and development Teach For America supports corps members
throughout their two years in the classroom by mhimg each of them with a well-trained
instructional coach (called a program directorf;eas to high-quality online resources,

and a local learning community.

32



o0 Program directorsEvery corps member works closely with a progdhractor

who observes, evaluates, coaches and supportsthegaoming effective
teachers. Program directors work with cohortspgraximately 34 teachers.
Program directors also work closely with schoohpipals to align professional
development resources with school-based support.

o Online tools and resource¥Ve provide teachers and program directors wotin “

demand” assistance, trainings, and tools, inclugidgo examples of model
classrooms and teachers performing at all levetgaficiency on the Teaching

As Leadership rubric; a resource exchange congiomer 26,000 assessments,
lessons plans, and curricula, each rated for quatitl usefulnes§ and expert
blogs, communities, and online courses specifiaddlyigned to meet the needs of
our teachers.

0 Learning teams Corps members meet regularly in content andiadeylevel

specific learning teams led by experienced teachEngse meetings are venues
for sharing best practices and materials, modaxemplary teaching, and
collaborating around student progress and data.
» Evaluation system for measuring teacher effectiverss and student growth: Over the
last decade, Teach For America has developed amalt‘significant gains” system that
enables us to measure academic progress on amgriggsis as consistently as possible

across our 35 regions, all subject areas (more4baplus special education, bilingual

% Since we launched the resource exchange, 94%p$ coembers have downloaded at least

one document; in total we have had more than ofimmdownloads.
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education, and early childhood education), andegtadels (pre-Kindergarten through

12).

This unique, transparent system simultaneously@ipglassroom learning by helping corps

members and program directors set and manage t@mardious yet feasible and measurable

goals for their students while providing the neeegslata to drive program improvements.

Over time, with significant input from our teachgpsogram staff, and principals, we

have developed three categories of internal mefisicarticulating what “narrowing the

achievement gap” looks like on classroom level sssents: growth, mastery of content, and

gap closure (e.g., closing the performance gapdmtvwur students and students in well-served

schools on the same assessment). Our measureyaEmurrently has four performance

categories — significant gains (the equivalentroghly effective” under the i3 criteria), solid

gains (“effective”), limited gains, and undeterndrgains — to enable standardization across the

different assessments and metrics used to measulens achievement:

Table 2: Measurement System

Undetermined

Significant Gains Solid Gains Limited Gains Gains
Growth | * 1.5+ yrs (at the *1-1.4 years (atthe |+ 0-0.9 years or |« Insufficient
measure | elementary level) on elementary level) or | the equivalent evidence to
the equivalent the equivalent growth | growth on a categorize a CM
growth on a rubric | on a rubric rubric with strong
» 2+ yrs (at the » 1-2 years (at the confidence
secondary level) or | secondary level) or
equivalent growth | equivalent growth on a
on a rubric rubric
Mastery | 80% proficiency in | 70-79% proficiency in| <70% proficiency
measure | prioritized standards prioritized standards of in prioritized

or the equivalent
proficiency level on
a rubric

the equivalent
proficiency level on a
rubric

standards or the
equivalent
proficiency level

on a rubric
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Gap » 24%+ of gap * 10-23% of gap closefd<10% of gap
closure | closed (elementary| (elementary level) closed
measure | level) * 10-19% of gap closed

» 20%+ of gap (secondary level)

closed (secondary

level)

Throughout the recruitment and selection procegdj@nts are made aware of our
emphasis on measurable student achievement andtatipes that our teachers will achieve
significant gains with their students. Corps mermlage introduced to the significant gains
measurement system and the Teaching As Leadersinmgiork and rubric during summer
institute. It is made clear to them that studehievement is the primary factor for determining
their overall effectiveness, that Teaching As Lesklip is the central approach for ensuring
students achieve, and that our rubric and assdcaies®urces are foundational supports for
managing and developing them into highly effecte&chers.

Experience scaling teacher training, support,effettiveness:As we have grown, we

have also increased our corps members’ impactunliest achievement — increasing the
percentage of teachers achieving significant gaom 13% in 2001 to a projected 48% in 2010,
even as we have increased the rigor of the underyssessments and standards for achieving
significant gains. To effectively train and suppaur growing corps, we have opened five new
summer institutes between 2005 and 2010, dramigtiogreased the number of program
directors, and created new performance managem@st training programs, and a layer of
management for program directors — enabling usdteshe program director model while
improving quality. Additionally, we have built, drcontinuously refined and improved, data
systems, rubrics, and processes designed to ircoemsmpact and productivity at scale —

including our selection model and evaluation rulgownell as our significant gains measurement
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system and Teaching As Leadership rubric. Thes#geta@nd systems provide a common
language and understanding across the organizatlooh is especially critical in times of rapid
growth, while allowing us to ground decisions irtadthat can be used to inform current
strategies, manage complexity, and drive long-tenprovement.

Teacher placement and retention Teach For America places highly effective teashe

in the highest-need schools and retains approxiyn@@8s of them through a two-year
commitment, with most teachers staying in the ctass beyond that time (and around two-
thirds of alumni staying in education as a longrteareer). We place teachers in 35 urban and
rural regions, within more 2,500 schools acrossthentry. Once corps members are placed, we
work aggressively to help our LEA partners (whotaeeactual employers of our teachers) retain
their corps members through two years of teactand,90% of Teach For America corps
members completed at least two years of teaching.

To achieve our placement goals, we build stronaticiships with district and school
leaders, match the geographic and teaching intea@st qualifications of our pool of teachers
with the needs and certification requirements afdistrict partners, and expand into new
geographies and districts each year based on dérausneed and community support. We
measure need according to the number and percetudénts who receive free and reduced-
price lunch as well as non-graduation rates, enguhat we continue to prioritize the highest
need schools.

Experience scaling teacher placements and retefiteach For America placed nearly

4,100 new teachers for the 2009-10 school yearnd®@ than the previous year and more than
2.5 times the number of new Teach For America teacplaced just five years ago (our total

corps of first- and second-year teachers is no®0d),3We now place more new teachers
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annually than we placed cumulatively over our enfinst decade from 1990 to 2000. As we
have grown, we have also improved second-yeartretefiom 84% in 2004-05 to 90% last
year, significantly surpassing both the nationarage of 86% and the national average for high
poverty schools of 82%. Notably, even in an environment of state andidisbudget cuts, we
are continuing to grow and place and retain teachecause we are filling a clear need for
dedicated, effective teachers in hard-to-staff sthand in high-need subject areas. Moreover,
we have built a nationally monitored but highly detalized system for managing district
relationships at the regional level, such that aeehsystems in place to add new regions and
grow in existing ones that can be replicated acttossountry.

Alumni teachers and leaders Today, over 5,000 Teach For America alumni, lyear

one-third of the total alumni population (datingck&o 1990), remain in the classroom as
teachers, the vast majority serving high-need stisdeAccording to a 2008 Harvard study, 61%

of Teach For America corps members continue tchtéagond their two-year corps

3" The 86 percent figure comes from the 2003 regéct Dream Denied: A Pledge to America’s
Children” published by the National Commission @aghing and America’'s Future (NCTAF).
The 82 percent figure is derived from the NCTAFaepwhich uses analysis by Richard M.
Ingersoll on annual teacher turnover and attritettes of beginning teachers. In that analysis,
the proportion of “leavers” — i.e., those who ledélve profession altogether (vs. those who
“migrate” to other schools) — is about 20 percaghér in high-poverty schools than it is in

public schools overall.
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commitment, which is similar to retention estimdtasother new teachers in low-income
communities?

In addition to our alumni teachers, about 460 auserve as school principals or district
leaders and another one-third of our alumni worktady full-time in education. Through our
education leadership initiatives, we build a comityuof support for our alumni teachers and
work to promote teacher leadership and accelenatpdth to school and district leadership by
partnering with districts, charters, and graduatesls on both the national and regional levels.
These relationships offer alumni ready accessachter-leader, school management, and
professional development opportunities. At theesame, we collaborate with our district and
charter partners to share best practices regardargiting, developing, and retaining highly

effective teachers and to ensure we are helping theet their broad needs for talent.

Experience scaling support of alumni teachersleaders: We first set explicit goals for
alumni leadership in 2005, when we knew of fewanth60 alumni in school leader positions.
Since then, we have built the infrastructure antngaships necessary to significantly accelerate
the path to school leadership and elected offic@@m alumni, resulting in about 460 school
leaders and 40 elected officials (predominantlyostboard members) today. Additionally, we
launched a Teacher Leadership Initiative, througicivwe are piloting a national board
certification partnership as well as projects imN@rleans and Houston to test strategies around

identifying and retaining the most effective newadeers.

3 Morgaen L. Donaldson, “Teach for America Teach@ateers: Whether, When and Why
They Leave Low-Income Schools and the TeachingeBsxbn,” The Project on the Next

Generation of Teachers, Harvard Graduate Schdatio€ation, 2008.
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Executing growth plans: experience with rapid and gstainable growth. Teach For

America has successfully implemented two largeesaallti-year growth plans over the last
decade, growing the organization from 1,200 teacimet5 regions to 7,300 teachers in 35
regions. In 2000, we secured $24 million from até/foundations to launch a plan to grow from
900 to 2000 new teachers annually by 2005. In 2B8%ing successfully achieved the major
underlying goals of this plan, we developed anotiveryear plan to grow from 2,200 new
teachers per year to at least 4,000, raising aitiaaa $65 million in growth funding to pursue
that vision. As described above, in executing lggdwth plans, we have been able to grow the
number of interested applicants, the number ofidisind school partners and placements, and
the impact of our teachers as measured by intanthexternal studies, while accelerating the
leadership and impact of an ever-expanding aluromnaunity.

Table 3: Historical growth data

Applicants | Incoming Teachers | Total Teachers in | Regions
Selected Schools
FY2000 4,000 870 1,300 15
FY2005 17,000 2,100 3,000 22
FY2010 46,000 4,400-4,500 7,300 39

To support the rapid expansion and effectivenesgioprogram, we have increased the
strength and stability of our organization by gnogvour annual operating revenues while
improving our infrastructure and fostering the depenent and engagement of our staff and
alumni. Teach For America is currently on trackdise $189 million this fiscal year — more
than four times our $40 million in operating revesun 2005 and 17 times the $10.5 million we
raised in 2000, when we were preparing to launcHimt growth plan. At the same time, we
have maintained an operating reserve of 25% ofououal budget, and secured $100 million in

long-term endowment funds pledged or received. dundstaff has grown from 390 individuals
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in 2005 to about 1,300 in 2010, yet our fundraisind administrative costs remain at or below
national nonprofit averages, resulting in a foarsating for efficiency by Charity Navigatot.
Thus, we have ensured that we were not only gravidaggrowing sustainably.

With a strong foundation and base of experienceheleve we are sitting on the cusp of
an historic opportunity to grow again and achiewekind of scale that will have a truly catalytic
impact on the schools and communities we serve.

C(2) Compelling evidence of impact on student ackvement

Despite the challenging contexts in which our teasteach, there is substantial evidence
of the positive impact that our teachers are hasmgheir students and the effectiveness of our
program model. As described above, Teach For Aradras achieved the following outcomes
through our work over the last 20 years:

» Partnered with the highest-need LEAs and schools ithe country: Mathematica’s
2004 study showed that students of our teachees #m year, on average, at th&'14
percentile, and 80% of our students receive freeduced-price lunch. We currently
have 148 LEA partners for this i3 project, with winave work to place our teachers in
the highest-need settings.

» Developed teachers that show significant impact anternal metrics including:

0 Nearly 50% of first- and second-year teachers aahgesignificant gains (“highly
effective”) with students, with the vast majorityheeving the equivalent of at

least one year of gains with their students (“eftec)

39 Teach For America’s fundraising costs as a peaggnof dollars raised are 10.1% while the
national average is 9.6%. Administrative costa percentage of total costs are 7%, compared

to the median of all charities of 11%.
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o Two-year retention rate of more than 90%, exceedatgnal norms
* Provided teachers that significantly improve studehachievement as demonstrated
through extensive external studies:
o Experimental study finding Teach For America teastedfect greater gains than
other teachers including veteran and certifiedhest”
o Quasi-experimental studies (Urban Institute, 2008w York, 2009) showing
significant impact on student growth compared teeoteachefs
o Pipeline studies (Louisiana 2009, North Carolina@Ghowing Teach For
America is at the top of teacher preparation pnogran preparing new teachers to
advance student achieveniént
* Met our LEA partners’ need for effective new teaches, as evidenced by principal
responses to a survey administered by Policy Studyssociates® every two years:
o Nearly two-thirds of principals rated our teach@ssmore effective than other
beginning teachers, and 95% considered them adtdsasfective

0 97% expressed overall satisfaction with Teach FoeAca teachers

0 Decker, Mayer, and Glazerman.

“1 Xu, Hannaway, and Taylor; Boyd, Grossman, Hamnesrnieankford, Loeb, Ronfeldt, and
Wyckoff.

2 Noell and Gansle; Henry and Thompson.

*3 policy Studies Associates, “Teach For America 28@gonal Principal Survey,” 20009.
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D. Quality of the Project Evaluation

Teach For America will contract Mathematica PolRgsearch, Inc. to conduct a $5
million, large-scale study to evaluate the Innamatirund project. The evaluation will address
two key research question$) what are the features of the scale-up implentientand was it
successful in increasing the number of Teach Foeriga teachers during the grant period; and
2) are the corps members brought on as part cfdale-up more effective than their non-Teach
For America counterparts. An implementation analysll address the first question and an
experimental analysis will address the second guresbcusing on impact on student
achievement in grades pre-K through five. Thewatidn design can flexibly incorporate
additional evaluation elements for comparison acpysjects funded by i3 and will cover all
requirements of the grant.

Table 4: Relationship of grant criteria to evaluaton design

Grant criterion Evaluation design

D(1): The well-designed experimental| Random assignment of students to Teach For
study and evaluation are rigorous and| America and non-Teach For America teachers will be

independent independently executed by Mathematica

D(2): The studies of the practice, The evaluation will occur across multiple regionsi a
strategy, or program will be conducted multiple years as the teacher corps scales from

at scale serving 450,000 students to 850,000 students
D(3): Methods of evaluation will Implementation analysis will provide annual

provide high-quality implementation | feedback following the end of each school year on
data and performance feedback, and | scale-up implementation to assess whether target
permit periodic assessment of progregsnumbers of teachers and students are being reached
toward achieving intended outcomes | Experimental analysis will also provide annual
feedback on teacher performance to gauge potential
changes in student achievement

D(4): The evaluation will provide Implementation analyses will describe in detail the
sufficient information about the key scaled-up model and the processes involved in thg
elements and approach of the project secale-up
as to facilitate replication or testing in
other settings

\1%4

42



D(1) Well-designed experimental study

A multi-year, multi-site experimental analysighe core of the project evaluation. This
study will assess both the effectiveness of TeashAmerica teachers recruited and trained as a
result of the scale-up effort and the comparativestjon of whether these teachers are more
effective at increasing student achievement thain tton-Teach For America counterparts.
Mathematica will recruit districts to participatethe study from a variety of Teach For America
regions and for a range of grade levels. The éxyertal design builds on Mathematica’'s
experience with the Evaluation of the Impact onddéary Student Math Achievement of
Highly Selective Routes to Alternative CertificatiHSAC), which is currently underway to
examine the effectiveness of Teach For America restbhers in middle and high schoalsd
on the 2004 impact evaluation Mathematica conduate@leach For America teachers in
elementary school.

Mathematica will examine the student achievemepiicts of a pooled sample of Teach
For America teachers recruited and trained undestiale-up compared to their non-Teach For
America counterparts. Specifically, researchetsexamine the combined impacts of Teach
For America teachers in both their first and secgeals. The study sample will include the
subset of Teach For America and control teachetiseamnmplementation sample in grades pre-K
through five. For each Teach For America teacHenom-Teach For America teachers in the
same school and grade will be selected to sereeratsols. The control group will include both
relatively experienced and novice teachers becauslee absence of Teach For America, the
students would be taught by a mix of veteran andceaeachers.

In schools and grades for which there is a TeachAReerica -non- Teach For America

teacher “block” (which may be composed of more ttvemteachers), students will be randomly
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assigned to these teachers’ classrooms at therbegiaf the 2012-13 school year. This year
represents the second year for the first cohofieaich For America teachers recruited as part of
the scale-up and the first year for the second calideach For America teachers. At the end of
the school year, pooled impacts on achievementbgikkxamined for the students of all Teach
For America teachers versus their non-Teach Forriaeontrols.

The impact analysis will focus on grades pre-K tigto five for several reasons. First,
there is limited research on the effectivenessasfch For America at the pre-K lev&lSecond
research on the effectiveness of Teach For Ametitiae elementary level is based on a much
earlier program model from the mid 1990s, as ophésehemore mature model that will be
scaled up during the grant period. Third, the HSA@ly currently underway examines impacts
of Teach For America on student math achievemegitaates six through 12. Mathematica will
aggregate data across all the grades in ordert&inod large enough sample for desirable
statistical power.

The experimental evaluation will use existing statd district assessment data where
possible, as described in Table 5. Mathematica@igates that this data will be available in
reading and math for grades three through five astrparticipating districts; they will collect it
for science as well when possible.

Since grades pre-K through two are not tested istmistricts, the study team will
administer standardized assessments of study $tuitkethose grades in the spring of 2013. The

specific assessments to be used are still undsidenation, but they might include the Peabody

* The exception is a non-experimental study conduisjeNicholas Zill, “Achievement Levels
and Growth in D.C. Preschool and Pre-K Classes fAtaBg Teach For America Teachers,”

Westat, Inc., 2008.
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Picture Vocabulary Test or Woodcock Johnson Létterd Identification and Applied
Problems.

Additionally, the experimental evaluation will inde teacher self-reports of classroom
practices. The study team will collect teachermeréga classroom practices, attitudes and
expectations about students in spring of 2012 &1® Zrom Teach For America and control
teachers in the experiment via surveys. A compargd classroom practices, attitudes and
expectations between Teach For America and nonkleacAmerica teachers will be used to
supplement the first-year impact analysis of teaeffectiveness. It will also be used to provide
intermediate feedback on performance to Teach roerica teachers.

The target sample sizes are 108 schools and 5t80drds in grades pre-K through five;
this assumes one Teach For America and one norfy FeacAmerica teacher per school in
grades pre-K through two and 1.5 Teach For Amemwh1.5 non-Teach For America teachers
per school in grades three through five, similathi Mathematica study conducted in 2004.
The sample sizes were chosen to ensure that stistty significant impact of about two
months of learning (an effect size of 0.15) couwdddietected.

Table 5: Experimental Evaluation Component, Data, ad Uses for Data

Data Data will inform understanding of:

State/district student records data (spring testeach For America scale-up impact on student
scores as available in math, reading and achievement compared to non- Teach For
science) for the subset of implementation | America teachers

sample in grades 3-5

Mathematica-administered standardized Teach For America scale-up impact on student
student assessments (spring test scores) fordbhievement compared to non-Teach For
subset of implementation sample in pre-K | America teachers

through grade two

Teacher survey of Teach For America and | Classroom practices, attitudes and expectations
control teachers for the subset of about students
implementation sample in elementary grades
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D(2) Experimental study of the practice at scale

The experimental component of the study will bedrarted throughout the 2012-13
school year. This will be in the third year of floeir-year i3 project, providing assessment of the
effectiveness of Teach For America’s corps at aniBggntly larger scale than today. While the
current cohort is approximately 7,300 teachersssc85 regions, in 2012-13 the corps will be
over 11,000 teachers across 46 to 47 regions. tidddlly, Teach For America at that point will
be implementing all of the scaled practices inugnrent, training and support contemplated in
the project design. As such, the experimentalystutl answer the question of the effectiveness
of Teach For America teachers when brought in tinathe project at a much larger scale.

D(3) Implementation data and periodic feedback

The implementation analysis will describe in detlad outcomes related to the new corps
of Teach For America teachers recruited and traihezligh the scale-up. This information will
be used to provide feedback to Teach For Ameriea abich year following the scale-up,
helping us assess our progress to goals and pngvadialysis to facilitate replication and
expansion of our project in future years. In maftr, Mathematica will examine and share
annual information on the following outcomes of fltale-up, using data described in Table 6:

» Scale: The number of new Teach For America teacherspaedetrained, and placed in
classrooms in the fall of 2011 and the fall of 204:2d the number of students they teach.
» Teacher characteristics:Characteristics of Teach For America teachers #feescale-

up and how they compare to the characteristicsafipus cohorts of Teach For America

teachers. This analysis will provide informationwhether the scale-up process resulted

in a change in Teach For America teacher charatteyi Mathematica will also compare

a sample of Teach For America teachers to a cogtonip of non- Teach For America
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teachers in the same grades and schools (togath&ntplementation sample”) to
examine how new Teach For America teachers compdhe types of teachers students
would have had in the absence of Teach For America.

* Placements:Where Teach For America teachers are placedrmstef region and
school characteristics) and what they teach (gaadiesubject) after scale-up, and how
this compares to placements of previous cohorieeath For America teachers

* Retention: The percentage of Teach For America teachersiatyto the classroom
after one and two years and the number of studiitg) served by these continuing
teachers. They will also examine the charactessif Teach For America teachers
who left the profession, as well as retention ones in the third year for Teach For

America teachers in the first cohort recruited at pf the scale-up.

Table 6: Implementation Study Component, Data, andJses for Data

Data Data will inform understanding of:

Teach For America staff surveys/interviews Recraitmtraining, and support procedures
any changes to these as result of scale-up

Observations of pre-service training institutes e-Bervice training content

Teach For America-collected data Number of teachecspted, trained, placed;
characteristics, placement, and retention of
current and former Teach For America
teachers; number of students served by current
and former Teach For America teachers

Survey of Teach For America and non-TeagHhParticipation in professional development and
For America teachers in the implementation support activities, background characteristics,
sample education

D(4) Information pertinent to replication and testing

Mathematica’s proposed analysis of the Teach Foeraa i3 project will provide
extensive data useful for LEAs or programs seetarlgarn from or replicate components of this

program. Implementation analyses will describeatad the scaled-up model, the processes
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involved in the scale-up, and the characteristickeach For America’s teachers, placements,
and teachers who leave the program early. Obetnd broad insights into Teach For
America’s approach to teacher recruitment and seleglacement procedures, pre-service
training, and ongoing support, as well as changéisdse processes made as part of the scale-up
effort, will be invaluable to others in the fieldeking to learn from Teach For America’s
experience, and possibly adopt or adapt any oprastices. Additionally, information gained
through surveys, interviews, and observations iwiirm improvements to our model and
facilitate even higher quality replication and empian of Teach For America.

Most importantly, Mathematica’s study will analythe outputs of Teach For America’s
cohort in comparison to other teachers in the sscheol. By providing unbiased, experimental
design data, the researchers will provide inforarathat allows others to assess the
effectiveness of Teach For America’s project imteiof student achievement. This will be a
critical tool for others in assessing the viabibifyreplication or testing of this model.

D(5) _Sufficient resources for the study

If Teach For America is awarded this grant, MathiéraaPolicy Research — a leading
expert in experimental studies in education — leasmaitted to carry out the implementation and
experimental design study described above for $omiwhich is included in the project
budget.

D(6) Independence of the evaluator

Mathematica Policy Research is a well-respectddpandent evaluator with extensive
experience managing large-scale independent expetistudies. Mathematica will run the
project evaluation as a “Purchased Services Cdntraevith results determined independently

of Teach For America. The above descriptions efpfoposed evaluation demonstrate the rigor
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of the project design and the capacity for the eatadn to generate key data for both Teach For
America, but also for a broader audience interesteeplication or testing of the project.

Through innovative analysis of public programs poticies, Mathematica has
established itself as a leader in the researctpalcymaking communities. For nearly 30 years,
the company has directed major experiments and asinadions that have tested existing and
proposed social programs, and it has conducted-duroaround assessments of policy
initiatives in response to client needs.

Mathematica pioneered the use of rigorous randaig@ament studies in the field of
education. Its researchers have extensive expantall aspects of large experiments, including
study design, execution, and management. As adtrators of the federal What Works
Clearinghouse (WWC), Mathematica is intimately fianiwith the qualities of a well-
implemented educational experiment and designsestiiod meet WWC standards.

Dr. Melissa Clark will serve as the Project Diggcind will be assisted by Dr. Eric
Isenberg as deputy Project Director and Ms. Katlggnnenfeld as Survey Director. Dr. Clark
is an economist with extensive experience desigantyconducting experimental evaluations
and serves as Principal Investigator of the HSA@\st Dr. Isenberg has served as researcher,
principal investigator, and project director onuanber of studies of educational interventions
and specializes in estimation of value-added modéls. Sonnenfeld has directed or had a key
role on survey operations for numerous large-sedigation studies, including HSAC, the
Impact Evaluation of Teacher Preparation Models 2004 Teach For America impact study,

and the First 5 LA/Los Angeles Universal Presch@oilld Outcomes Study.
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E. Strategy and Capacity to Bring to Scale

In conjunction with our 148 LEA partners, Teach Ponerica has the experience,
capacity, and broad base of support to executprihposed i3 project and ensure that over
13,000 exceptional teachers reach 850,000 chilidrew-income communities across America
by the 2014-15 school year, while growing the pipebf educational leaders. We will build
upon the foundation developed in executing paswtrglans, during which we ultimately grew
more quickly than originally planned. At the erfdbar first plan (from 2000-2005), we
exceeded our initial goal of teachers placed by .1@wer the course of our 2006-2010 plan, we
will have recruited, trained, and placed more th@®»00 new teachers, 1,150 more than
originally envisioned. We have built and demortstighe capacity to implement scale-up
projects successfully, reaching and often exceeolimgargets for numbers of teachers while
increasing their impact on high-needs student®naide.

E(1) Number of students reached

Teach For America will grow from an estimated 4B0,8tudents reached in the 2009-10
school year to 850,000 in the 2014-15 school y&arthe end of the grant period in fall 2014,
13,500 Teach For America teachers will begin ther yeaching 850,000 students. If able to
continue on our planned growth trajectory, we witectly reach over 1,000,000 students by the
2016-17 school yedr.

We will reach these students initially through partng with 148 LEASs from all across
the country, representing high-need urban and satabol districts and charters that qualify as

LEAs. The full list of LEA partners can be foundAppendix D, along with the i3 agreements

%> Calculated based on data from our annual “End-ed#YSurvey,” which asks corps members

to report how many students they have, on averagsch class.
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they have signed expressing their intent to pantntr us for the purpose of this grant proposal.

As we expand into new districts and regions ofdbientry, we will increase our LEA partners to

over 200. Following is a sampling of our curreattper LEAS:

Major Urban Districts : Atlanta Public Schools, Baltimore City Public $oks,
Charlotte-Mecklenberg Schools, Chicago Public Sthdaenver Public Schools, District
of Columbia Public Schools, Hartford Public Scho#lsuston Public Schools,
Indianapolis Public Schools, Los Angeles Unifieth&a District, Louisiana Recovery
School District, Miami-Dade Public Schools, MempRisblic Schools, Milwaukee
Public Schools, Minneapolis Public Schools, NewkY@ity Department of Education,
Newark Public Schools, Providence Public Schoatbo8| District of Philadelphia, and
St. Louis Public Schools

Rural Districts : American Horse School in South Dakota, Bertie Afatren County
Schools in Eastern North Carolina, East Feliciasash Schools in South Louisiana,
Hawali'i Department of Education School District,ll@p-McKinley Public Schools in
New Mexico, and West Tallahatchie School Distnicthe Mississippi Delta

Charter Schools Achievement First, IDEA Public Schools, KIPP Salson seven
communities, Uncommon Schools, Lighthouse Acadenvies College Prep

To accomplish our growth goals, we will need tocassfully execute our recruitment

and placement strategies as previously describsddtions A and C while growing the

organizational capacity and resources needed foosupur scale-up project.
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E(2) Capacity to scale

With a 20-year track record of growth and succ&ssch For America has the
management and organizational capacity, and tHaldedundraising plan, necessary to reach
the project’s goals and to ensure that the praydttontinue beyond the term of the grant.

Staff and management capaci@ur chief executive officer and the project diceaif

this Innovation Fund grant is Wendy Kopp, who foeddhe organization 20 years ago and has
overseen its growth and management. Matt Kramerpesident, has managed all
programmatic and financial operations during thestmecent multi-year growth plan. They are
surrounded by an operating committee of seven eéepard executive vice presidents of
program; regional operations; growth strategy asmetbpment; public affairs; marketing;
finance, technology, and administration; and huassets. As the senior leadership team for the
organization, which is responsible for Teach Forefica’s performance, operations,
effectiveness, and long-term strategy, the opegatommittee members will support the chief
executive officer and president in managing thecatien of the scale-up project, leading their
teams in pursuing the project goals.

As we grow our staff capacity to recruit, train awgport a larger teacher corps and
alumni force, our management model is scalablee primary constraint will be hiring new staff
members and developing the necessary pipelindesfttavithin the organization. In this area,
we benefit greatly from the recent growth of owmahi force, which provides over 50% of our
full-time staff; the vast majority of program, seaal and part-time staff; and a talented source
of volunteers as we seek to leverage them moreteféy in our program operations. We have
17,000 alumni across the country, and will haver @000 alumni by 2014. This group is

sufficient to meet most of our anticipated hirirgeds as we scale.
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Additionally, over the course of the past five y&ave have made deep investments in
the human resources capacity necessary to fugjrowth. We have built a talent recruitment
team to source candidates for our full-time stafl aummer faculty roles; developed a
competency model to serve as a foundation for staffuation, professional development and
career path planning; and begun investing in ptiagidtaff with developmental opportunities
necessary to move from one stage of leadershipetoext.

Board capacity.Teach For America is governed by a national boadlirectors (see

Appendix H for the full list). The board, chairbg Aspen Institute Chief Executive Officer
Walter Isaacson, meets four times annually to periits fiduciary functions, including
reviewing the organization’s performance againstigand ensuring proper fiscal controls,
increasing the organization’s access to resoumesapport, and advising on Teach For
America’s strategy.

Additionally, almost all regional sites have advisboards (the only exceptions are some
remote rural regions and some new regions wheralb@ae still in formation). These boards
help ensure that on a region-by-region basis, T€aclAmerica builds strong relationships with
LEA partners, raises sufficient financial resourtgesontinue to grow and sustain its program,
and reaches key performance goals. Moreover, thiescbf each regional advisory board sit on
our National Council, which meets with the natiobaérd twice a year to report on regional

needs and performance.

Financial resourcesTeach For America has grown its annual operatwgnue by more
than 20% each year of the past decade, growinl froen $10.5 million in revenue in fiscal
year 2000 to $149 million in fiscal year 2009. Bese more than 75% of Teach For America’s

revenue is raised in our 35 regions and the vagirityais from private funders, the funding is
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extremely diversified. Last year, more than 11,pfiGate donors (individuals, corporations and
foundations) made contributions to Teach For Anzeriblotably, over the last three years,
despite the economic downturn, Teach For Ameriga/genues have continued to grow from
$114 million in 2008 to a projected $189 million2010. We have sufficient revenue to launch
the i3 project plan, a track record of growing tunding base, and a comprehensive fundraising
plan to reach our goals. This plan is explainechare detail in section F of this proposal.

E(3) Replicating the project

Teach For America is a national 501c3 organizatgh offices supporting teachers and
alumni in 35 geographic regions in 28 states anghivigton, D.C. Each region has an
executive director and program staff, and most hése development staff and local advisory
boards. Each region is responsible for settingraadting its own program, placement, and
fundraising goals within the framework of our natb priorities and practices. National
operations, program, and development teams praxdehing and support to help them achieve
their goals, create efficiencies, and share besitiges nationwide. This organizational model
ensures that our program is implemented with figelcross the country.

In addition to executing our program across mutiggions, Teach For America corps
members teach across all subjects (more than 49 spkcial education, bilingual education, and
early childhood education) and grade levels (pnedérgarten through 12). Regions themselves
place corps members in a mix of rural schools, @fag small, medium, and large urban
districts. We place teachers not only in tradiiigoublic schools, but also in charters (22% of
2009 placements). Thus, our corps members op@eratevide range of settings serving students

with a diversity of needs, supports, and expeatatibut all of whom are high-needs students.
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Rigorous studies evaluating the impact of corps bemnon student achievement across
multiple settings — rural, urban, elementary, seeoy — have consistently found statistically
significant effects that are similar in magnituded Section B). Additionally, principal
satisfaction is uniformly high across our regior&/9 express overall satisfaction with Teach
For America teachet$ and we will continue to have independent evahsasarvey principals
every other year to understand our partners’ satisin with the teachers we are providing. Our
demonstrated results across multiple contextshagtdlevels of principal satisfaction, have led
to continued, increasing demand from new distacts charter schools, and we have shown we
have the capacity and resources to meet that degftaudively.

E(4) Start-up and operating costs per student persar

Teach For America is requesting $50 million frora thnovation Fund to support our
growth plan. With significant growth experiencealanstrong infrastructure and foundation to
build upon, we do not have any direct start-up<ést this project, though we will be making
additional investments in program innovations angact as we grow. Even so, our budget
growth is roughly proportional to the growth in daacher corps and alumni populations.

During the scale-up, we will continue to expand iodrastructure to support a growing
corps and alumni base while investing in four ptyoprogram areas that will allow us to
increase our productivity and the level of impaetgenerate through our corps members and
alumni. We expect that Teach For America’s totaddet will grow by around 18% annually
between 2010-2015 (including 3% assumed annuatiofi), driven primarily by the 12%

annual growth in our corps and 18% annual growtbunalumni. Under this plan, our cost per

¢ Policy Studies Associates.
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teacher will grow by approximately 1% plus inflatjovith additional program investments
being offset in part by some efficiencies and sealenomies.

By 2015, our operating budget will be $419 milliamgluding $303 million of costs
directly funding corps member programming and $3Han of costs related to alumni
programming. In 2015, we will spend approxima@§% of our budget on development and
9.2% on operating infrastructure to ensure our £onpmbers and program staff have access to a
robust, efficient support system. National avesaige fundraising and administrative costs are
9.6% and 11% respectively, so we will remain d&ow national nonprofit averages. Teach
For America has received a four-star rating facdlsefficiency from Charity Navigator for eight
years in a roW/, and Worth Magazine ranked Teach For Americaéntdip five on its list of

nonprofit organizations demonstrating excellencéniancial stewardshf.

Table 7: Budgeted Expenses

Budgeted Expenses by

Year

(in millions) FY2010| FY2011| FY2012| FY2013| FY2014| FY2015
Recruitment and Selectior] $26.90| $30.80| $36.10| $41.90| $48.00| $54.50
Institute and New Teacher

Training $32.90| $39.60, $46.90| $55.10| $63.80] $73.30
Ongoing Teacher Support| $62.90| $76.40| $91.80| $109.00, $127.90| $148.30
Alumni Leadership and

Engagement $15.50| $18.80| $22.50| $26.50| $31.30| $36.70
Local Program Support $10.20| $12.80| $15.80| $19.20| $23.00 $27.10
Development $17.70| $21.30] $25.40| $30.00/ $35.40] $41.20
National Management &

General $18.70| $22.30/ $25.10| $28.90| $33.40| $38.40
Total $184.80| $222.00] $263.50| $310.50| $362.80, $419.60
Cost per Student (Dollars) $356 $378 $389 $402 $418 $430

*” Charity Navigator.

8 \Worth Magazine, “Elite List: 10 Most Fiscally Ressible Charities,” January 2010.
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Serving 515,000 students next year, while recrgiselecting and training the next
cohort of teachers, will cost an estimated $378spgdtent. By the time we reach 750,000
students, we project costs of $418 per studentti@ng on a similar growth trajectory with
respect to costs, number of teachers, and numlstudénts served, we estimate that serving
over 1,000,000 students will cost approximately&ger student, or $372 in 2010 dollars;
projected inflation accounts for the majority oé imcreasé?

Table 8: Cost per student

Number of students 500,000 750,000 1,000,000
Estimated total corps member-

related costs $189 million| $313 million| $458 million
Cost per student $378 $418 $458
Inflation-adjusted cost per student $367 $371 $372

E(5) Disseminating knowledge and best practices

Teach For America has significant assets thatipasiis well to broadly disseminate
lessons learned through this project in order fpstt its replication. At the conclusion of the i3
project these assets will include:

* A footprint into more than 50 of the highest-neeblamm and rural communities across the

country, including partnerships with over 3,000suk and principals, and with over 200

LEAs and district leaders

9 To calculate our cost per student, we subtrachfoar total budget all spending on alumni
programming and associated operating costs, whiltlcanstitute 13% to 15% of our total
budget over the next five years. We then divide tlianber by the number of unique students
our corps members will reach per year (an aver&d@d students per corps member, which we

derived based on data from our End-of-Year survey).
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An alumni force that will consist of over 30,000f these, around 10,000 will be
classroom teachers, 1,000 will be school lead&@ wiill be elected officials, and 125
will be education policy advisors to federal, statelocal elected officials

Recent experience marketing the bd@aching as Leadership: the Highly Effective
Teacher’s Guide to Closing the Achievement ,Gapch summarizes the lessons Teach
For America learned about effective teaching okierlast 20 years

A public website \fyww.teachforamerica.ojghat gets 2.6 million unique visitors each

year; and a second public websitevv.teachingasleadership.9gripat focuses on

conveying lessons about the methods and mindset$eative teachers in a user-
friendly, engaging and interactive way

A recently launched partnership with the Arizonat&tJniversity School of Education to
pilot adoption of Teach For America’s approachetacher recruitment, selection, pre-
service, and ongoing professional development wightampus-based teacher education
program with potential for replication in other veisities

We will use our assets to execute a robust dissdinimstrategy that ranges from one-

on-one touchpoints to large-scale presentationsaximize awareness of the project and convey

the key lessons that emerge from the project atsmutiiting, selecting, training, supporting, and

retaining effective teachers at the project’s inicep at critical junctures along the way; aftee th

project evaluation is completed. Individual straind the strategy will include:

One-on-one annual meetings and appropriate follpwvith leaders from our 148 LEA

partners around the country to discuss the prajedtits lessons
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* One-on-one annual meetings and appropriate follpweth the 71 schools of education
with which we partner to share the lessons we learmed about preparing effective
teachers and discuss how we could collaborate padtrmore prospective teachers

» If awarded, e-mail notification of receipt of graaward, regular progress towards goals,
and key findings of evaluation to our network afrahi and national supporters,
including policy leaders, advocates, researcheus etected officials, along with
announcement on our public website

* Presentations about the project by senior staff beesiand Mathematica researchers at
conferences and think tanks, such as the Centémharican Progress, American
Educational Research Association, National CounciAccreditation of Teacher
Education, Education Trust, the New America Fouiodathe National Council of
Teacher Quality

» Participation in U.S. Department of Education comities of practice.
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F. Sustainability

F(1) Sustaining growth through 2015 and beyond

Teach For America’s i3 project will provide a ardl launching pad for a comprehensive
national growth plan we have developed with extengiput from our staff, national and
regional boards, and major funders. The finarmahponent of this growth plan is designed
with the same underlying philosophy of our lasnplsecure significant upfront, multi-year
funding to launch the plan (the i3 grant); and tage this to build highly diversified and
renewable local funding bases that will sustainditganization at a much larger scale and
continue to generate new prospects when the guadirfg finishes.

Financial model and sustainability plamo support the proposed i3 project, Teach For

America will need to more than double annual opegatevenues over the next five years. Our
plan to ensure sustainability beyond the i3 soalgrant includes four key strategies: 1)
continue to deepen and diversify regional fundiagds in line with growth of teacher corps in
existing regions; 2) open at least 12 new regiortis eiversified funding bases that completely
cover operating costs and the incremental resexy@nement; 3) build a robust national
operating campaign through new partnerships wittonal foundations and corporations; and 4)
continue to secure annual federal support fronDiygartment of Education and NASA along
with continued AmeriCorps support.

Table 9: Forecast Revenue

Forecast Revenue by Year ($million) | FY10| FY11| FY12| FY13| FY14| FY15

Regional 147 184 220 260 303 350
Existing sites (launched by 2010) 147 180 212 245 279 313
Expansion sites (launched after 201 0 4 8 15 24 36

National Private 18 23 24 26 27 29

Federal Appropriation and AmeriCorps 25 30 36 42 48 53

Federal: Investing in Innovation 12.5 12.5 12.5 12.5

Total $189| $249| $292| $340| $391| $432
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1. Regional revenue campaigns:Regional revenue currently accounts for 75% a@fche
For America’s annual operating revenues and fohrasornerstone of our plan for
sustainability. Regional corps sizes, which dowe budgets, are closely connected to
development progress and we require that any ggpragion increase its fundraising targets to
support a larger corps. Our regional sites hagardundraising goals, and milestones by which
they must hit them, in order to secure their desmember of corps members for the coming
year. Thus, when we grow in existing regions, @euse additional local private, district, or
state funding to support that growth. Perhapsr&ingly, we have found that some of our most
under-resourced sites have been able to use thisagh to attract the necessary support; at the
same time, we have national resources availableustaining our presence in regions where
sufficient philanthropic resources truly do notstxiThrough our systematic approach to
regional fundraising, Teach For America’s regiomalenues have grown from $30 million in
2005 to over $114 million in 2009, fueled primatily the following local fundraising strategies:
» A successful annual individual giving campaign, cé&d Sponsor A Teacher.Regions
match individual donors who contribute $5,000 tOGD00 annually with a local corps
member(s). Gifts from these campaigns have groam fess than $3 million in 2004 to
$16 million in 2009 and are our most reliable agdewable source of funding;
consistently 70% to 80% of gifts repeat each y&wmrhaps most significantly, the
Sponsor A Teacher campaign has built a communitjvié leaders and philanthropists
who are willing to help solicit new and increasadding and who themselves form a
pool of major donor prospects. Individuals givatgeast $100,000 annually to Teach

For America have grown from nine to 99 over th¢ fia® years.
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* Major gifts for regional growth plans. These are gifts from well-known foundations
and wealthy individuals, including over $21 millitmseven regions in the last three
years from the Walton Foundation, Broad Foundatmal, Arnold Family Foundation

» Fees from our district partners. These, generally around $2,500 per corps member,
help offset Teach For America’s costs in recruititngining and supporting the new
teachers. These grow in line with corps growth famoh the second-largest revenue
source for most regions.

» State appropriations. State funding accounted for 9% of regional reverine2009 and
grew at an annual rate of 47% between 2006 and @089due to groundwork laid in the
last few years, we are positioned to continue tavghis source at a similar rate in the
next plan.

Overall, we will grow regional revenues by approately 20% annually over the next
five years by executing our proven local fundragsimodel. While this growth rate will be
challenging, it is significantly slower growth thare have attained annually over the past
decade.

2. New sites: Teach For America will open 3 to 4 new sites egadr over the next four
years, ultimately opening around 15 new sites auttog for $36 million in 2015. Prior to
opening new regions, we secure enough funding\verdbe operating costs of the region for
three years as well as the required incrementalves. We are purposeful in our fundraising,
ensuring that we are highly diversified across fngagtreams and include investments from key
civic and philanthropic leaders in the communityosta championship is essential for long-term

Success.
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In the last three years, we have opened 10 new/sith full local funding amounting to
$14 million that includes investments from soméhaf most prominent civic leaders and
philanthropists in each community. Currently mtran 20 cities and rural regions have
expressed strong interest in supporting a new TEaclmerica site. Teach For America
selects new regions each year through a process basstudent academic needs, strength of
district commitment and partnership, and local fagc&commitments. Teach For America’s new
site development team will ensure that we secuifecsunt revenues each year to open sites that
are fully funded and meet or exceed revenue targetsvay that is sustainable beyond the grant.

3. National operating campaign: National private revenue is a stabilizing compura#
Teach For America’s growth strategy that allowscheBor America to test and invest in large-
scale program innovations, to provide short- amgj{term subsidy to regions that are not fully
funded, and to readily seize unanticipated grovgihootunities. Across all campaigns — annual
operating, growth funding to provide working capéad grow operating reserves, and
endowment funds — we raised over $685 million intdbutions and pledged multi-year
commitments from national private donors betweedb2ind 2009.

We will continue to pursue national support for guswth plan as well as targeted
support for special initiatives, including thos&ated to improving teacher effectiveness, early
childhood and special education, STEM educatioma| expansion, and alumni leadership.
Finally, we will continue to deepen relationshipghwurrent and new corporate partners, who
have provided a steady stream of $7 to $8 millionadtional revenues for the last several years.

4. Federal grants: Teach For America has secured annual federatgyfiamm
AmeriCorps (since 1994) and from the Departmeridication (since 2002) that set ambitious

targets for growth and performance, cover natianal regional costs related to recruiting and
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training a new corps of teachers each year, amswdisidize regional operations, especially
those in rural areas without a strong base of pthtapic dollars. We have been an AmeriCorps
partner since its inception and we dedicate thessary resources to ensuring we are well-
positioned to renew those grants every three yeadslitionally, while the federal
appropriations process can be unreliable, we hem@rgour support modestly over the last
several years, and continue to expand our strogsg dBsupport in the U.S. Congress.

For the sustainability of this grant, we are pating growth in federal funding (outside
of i3 funding) that is slower than our federal furgigrowth rate over the last ten years. At the
same time, if we are able to secure faster growtnnual federal funding, we will be able to
grow at a faster rate and reach one million stugderdre quickly.

Evidence of broad support from stakeholdafge are proud to have strong support for

this project from all of the key stakeholders whake our work possible. Our most critical
stakeholders as we embark on this effort to grosctde are the LEAS that will contract with us
to hire our teachers. This application includegaments between Teach For America and 148
LEA partners spanning 29 states and Washington,, Bxpressing their commitment to hiring
our teachers throughout the project period. Th&sgs serve over four million children across
the country and represent a large portion of tigadst-need students in America’s public
schools.

Due to the longstanding partnerships we have shaitednany of the districts we serve,
the high levels of satisfaction with our corps mensbexpressed by principals, and the
magnitude of the challenge we are addressing, iedxpect these partnerships to continue

well beyond the project period. In the last de¢cddach For America has opened 20 new
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regional sites and built dozens of new LEA parthigas over the same time, we have only been
forced to pull out of one region, Detroit, which @&e re-entering this coming school year.

Because of the changing nature of LEA needs, TEaciAmerica meets with school
district and charter school leaders annually touss hiring needs for the following year. In
these meetings, we decide the number of new teaealnerthe subject areas and grade levels that
districts need for the following year. This leadsannual professional services agreements
(PSAs), which are contracts between Teach For Avaemd LEASs detailing our placement
plans and mutual obligations for the following sehgear. We have attached in Appendix H a
sample annual PSA and a list of current LEAs wigined PSAs for the school year. Through
this project period we expect to work with our LPArtners, in accordance with the Innovation
Fund agreements, and reach annual agreements oarttieer and distribution of teacher
placements for the following school year.

Beyond our LEA partners, Teach For America’s sueceguires the support of a wide
range of partner institutions. Schools of educapimvide alternative certification pathways for
our corps members and help validate our modelle@elpresidents will serve as critical
champions for our campus recruitment efforts, ereging our nation’s most promising future
leaders to apply to Teach For America. Nationaication organizations will serve as key
influencers, increasing awareness about our imgradtisupporting our efforts to place more
teachers. And our early childhood champions welprgrow our ECE teacher presence and
provide leadership pathways for our alumni. Adahally, we will rely heavily on our national
foundation investors who have all committed sulisgthfunds to fueling our growth to scale.
The list below is a sampling of the deep and biaguport that Teach For America currently has,

letters of support from every organization andvidlial listed here can be found in Appendix D:
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School Districts 148 LEAs in 29 states

Organizations of State and Local SuperintendentsThe Council of Chief State School
Officers representing every state school officaramavide, the Council of Great City
Schools representing the nation’s largest urbandatistricts

National Foundations and Funders The Eli and Edythe Broad Foundatj@arnegie
Corporation of New York, Don and Doris Fisher Futid Michael and Susan Dell
Foundation, Rainwater Charitable Foundation, thegRison Foundation, the Walton
Family Foundation

College PresidentsAmherst College, Duke University, Louisiana Stdtaversity, The
University of California, Berkeley, The University Maryland Baltimore County, The
University of Pennsylvania, Princeton UniversityeTUniversity of North Carolina at
Chapel Hill, Spelman College, Tulane University

Deans of Colleges of EducatiarArizona State University, Boston University, Ggiar
State University, Johns Hopkins University, LoyMarymount University, The
University of Pennsylvania, and The University o&$iington

Education and Civil Rights Organizations: Breakthrough Collaborative, Golden Key
International Honour Society, Phi Sigma Pi Natiodahor Fraternity, The Education
Commission of the States, The Leadership Conferendgivil and Human Rights, The
National Society of Collegiate Scholars

Early Childhood Leaders: The National Head Start Association, Libby Doggett
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F(2) Impact beyond the scale-up grant

Beyond the term of this four-year project, Teach &merica will maintain its larger-
scale work with our district and school partnerstigh continuing to build a broad base of
public and private support, generating revenuesdas the demonstrated impact of our corps
members and alumni in the communities we servewédeepen and expand our presence, our
teachers will become woven into the fabric of thes@munities, and we will have built a
sustainable base of local philanthropic and dissupport such that we will no longer need the
i3 scale-up funds after four years. In essenceyiNdave leveraged i3 funds each year to
attract the necessary long-term supporters toisystad potentially continue to grow, Teach For
America for many years.

For our district partners, we will have increasieel steady supply of highly effective new
teachers from around the country — providing thath access to exceptional talent that is a
scarce resource and costly to attract. And ounalwvill contribute to district pipelines not only
of highly effective teachers, but also of admirairs and leaders with the experience, skills,
and conviction to create truly exceptional sch@wid schools systems for high-need students.
Finally, we will have deepened our relationshipthwvaur myriad LEA partners, offering them
not only our teachers, but also our experience basee share our best practices and provide
them with access to professional development apdatimaterials that develop highly effective
teachers for low-income schools.

At the conclusion of the scale-up grant, over @3,6orps members will be reaching
more than 850,000 of our nation’s most disadvantafedents, on the path to reaching one
million high-need students in the 2016-17 schoalryelrhese corps members will consistently

advance their students’ achievement at the leveliohation’s most effective teachers. They
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will account for approximately 20% of new teachierghe highest-need schools across more
than 50 regions of the country, providing a stesutyply of highly effective teachers to the
schools and districts where they are needed nidstir efforts will change students’ lives and
produce a new pipeline of diverse students foregalcampuses and for our nation at large.

At the same time, an ever-expanding force of @000 Teach For America alumni will
provide critical leadership in classrooms, schamold districts, and in the broader non-profit,
policy and business community. We anticipate thigtgroup will include around 10,000
additional teachers, which means that corps menaretalumni together will be teaching
between one and two million of the 14 million cinéd growing up in povertyin America. Our
alumni will lead over 5% of the 10,000 urban sclsa#rving majority low-income students,
including around 5% in the nation’s three largastritts — Chicago, Los Angeles, and New
York — and over 15% in Washington, D.C., and Neuwe@nrs. And still other alumni will drive
innovations from inside and outside the educatymtesn — as superintendents, political leaders
and policymakers, social entrepreneurs, journalgtgocates, and civic leaders in all sectors.
As a group, our alumni will be moving the needlelosing the achievement gap, changing the
conversation about what is possible and how toeaehit, and helping — with the other teachers
and leaders in our 148 LEA partners and with thgpst of our many other partners — to move
our nation toward the tipping point at which thevament to end educational inequity becomes

unstoppable.

%0 .S. Census Bureau.
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G. Quality of the Management Plan and Personnel

G(1) Management plan

Teach For America’s senior operating committee tdachby Wendy Kopp and Matthew
Kramer and comprised of senior leaders of eachtiumal area, meets every month to review
progress to goals, discuss critical programmatigp@rational needs, monitor organizational
efficiency and effectiveness, prioritize and planthe future.

Within each program area, Teach For America haamagement plan and staffing
structure that enables the team to monitor and mpedkgress toward clearly defined goals
(descriptions below). To monitor expenses, eacim teas at least one budget manager to set
budgetary needs and monitor expenditures, and gebaichcker to track spending for each
department.

Recruitment. All recruitment staff members use data “dashbga@ track progress in
moving candidates through the pipeline and to nooniite relationship between recruitment
activities and number of applications. Dashboaréscustomizable for management level, i.e.,
recruitment directors can see campus-by-campudgtgicsenior staff can monitor progress and
activity across cohorts of recruitment directorsj 8o on.

Admissions. Given the multiple deadlines and thousands eiruws happening
simultaneously, the admissions team must ensundeits execution of a tight admissions
calendar. We use an online application proceasisedl to our constituent database. This system
enables the operations team to track the progfessch applicant through the stages of the
interview, matriculation and placement process, tarmbtain and manage data on applicants for

analysis so that we can continuously improve olacsien process.
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Teacher training and suppoiuring Teach For America’s summer training inget

staff monitor teacher development against the Tiegohs Leadership proficiency rubric;

student academic growth against standards-aligregding objectives; and operational

efficiency in order to maximize pre-service teashéme spent training. Throughout the year,

Teach For America staff record performance inforamaait not only the teacher level (using

Teaching As Leadership), but also aggregated studsults at the class level, to measure and

maximize each teacher’s contribution towards stubmning.

Growth strategy Our growth strategy team utilizes a corps menpbsmrement system

that relies on clear milestones and benchmarksitjimaut the year for securing placements and

funding to make decisions on whether to grow, naamtor contract regional corps size

according to demand on the ground. This systemvalus to manage toward overall national

growth goals, and seize new opportunities for plaa@s as they arise, while mitigating the risk

associated with volatile district budgets.

Key Project Objectives:

Table 10: Project objectives, owners, and timelines

Objective Owner Responsibilities Milestones Timeline*
Ensure key Wendy Ensure project is Operating Team Every
milestones Kopp and | conducted on time and | Meetings month

and project Matt within budget Proaram Team Everv wo
benchmarks | Kramer Megtin S mont¥ls
are met and Ensure key personnel g . .

board is report on their progress | REPOrt to National Bi-annually

invested in the

project

regularly and that
problems are identified
early and addressed
immediately

Keep National Board
informed of project
progress and receive
guidance and feedback

Board
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from them

Recruit Elissa Clapp Efficiently grow the Recruitment data Summer
exceptional number of applicants to | analysis of prior seasor
incoming Teach For America by | and development of
corps 2014 strategy for next season
members Execute new strategies, August to
Maintain applicant cultivate additional February
quality while increasing | campus champions, and
diversity grow stakeholders
Select Joshua Evaluate every 5 application deadlines| August,
incoming Griggs application through a 3 steps to each deadlineSeptember,
corps rigorous, data-driven (initial screen, phone | October,
members with process interview, day-long in- | January,
greatest person interview) February
potential to Ensure selection bar is | Matriculate at least 75%After each
increase applied consistently as | of accepted applicants | application
student applicant pool grows in deadline
achievement size Upgrade admissions | June-July
model with fresh annually
Assign corps members tostudent achievement
teaching placements that data
match their preferences
and qualifications
Train and Jeff Wetzler| Grow the training Launch new training December-
support corps | and Aylon | infrastructure and supportinstitutes in 2012 and | January
members Samouha | system to accommodate 2014; renegotiate annually
increased corps size training institute
contracts annually
Ensure successful Run effective training | June -
execution of existing institutes August
summer training Partner with additional | March

institutes

Develop new university
partnerships to certify
corps members in
expansion sites

Ensure the continuous
improvement of our
training and support
approach so that the
overall effectiveness of
the corps members

Schools of Education to prior to

provide pathways to launch of
certification new site
Examine student August —
achievement results andOctober
corps member surveys| (end of
and refine and improve| institute);
program design Feb — Mar
(mid-year);
June-
August
(end of
year)
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increases every year ovelProvide ongoing August —
the course of the grant | support for corps May
members annually

Identify and Eric Ensure alignment Identify prospective September
launch 3to 4 | Scroggins | between Teach For sites that meet Teach | through
expansion America’s mission and | For America’s November
sites each year geographic presence by| expansion criteria

identifying regions for | Secure support from | February

expansion with key stakeholders

significant need and a | Host public new site Spring

clear vision for how launch event

Teach For America fits im

with their plan to address

local educational inequity

Cultivate key

stakeholders and raise

private and local support

in prospective sites
Optimize Elisa Manage the intersection| Meet with regional Spring
growth in Villanueva | of applicant numbers angdpartners (LEAS) to
corps size Beard and | preferences with the localdiscuss their demand for
across existing| Eric teacher hiring landscapeg corps members
regions Scroggins Allocate corps member| Completed

distribution by grade | by April

Determine overall level, subject and region

distribution of corps by

region, grade level and

subject
Ensure Heather Liaison with Identify regions and Fall of
project Harding Mathematica Policy schools 2010
evaluation is Research, Inc. and .
implemented partner regions to ensureAS.Slgn teachers August of
smoothly and the project evaluation is using random 2011, 2012,
provides the carried out on time, assignment and 2013
field with within budget and with | Administer student September,
applicable, full cooperation and assessments April of
and replicable assistance each year
information Analyze results and | 2015
about finalize report
supporting
effective Share findings with | 2015/2016
teachers

education community

*occurs throughout project period
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G(2) OQualifications of Teach For America staff

Teach For America’s chief executive officaddounder, Wendy Kopp, and our
president, Matthew Kramer, will oversee the managdrof this project. Wendy will serve as
project director and Matt will oversee the senimevpresident of recruitment, the vice president
of admissions, the senior vice presidents of teqoreparation and support, chief operating
officer, and executive vice president of growtlattgy and development. Brief biographies of
key staff include (see Appendix C for full resumes)

Wendy Kopp, Chief Executive Officer and Foundr — Wendy proposed the creation of
Teach For America in her undergraduate seniorghesi989 and has spent the last 20 years
working to nurture and grow the organization — whiias successfully grown from a 500-
member corps to a 7,300-member corps, with an dlbase that is 17,000 strong. Under
Wendy’s leadership, Teach For America is in thesinad an effort to grow to scale while
maximizing the impact of teachers and alumni asreeffor immediate and long-term change.

Matthew Kramer, President— Matt serves as Teach For America’s president. He
formerly oversaw the program continuum, includiegruitment, selection and placement,
teacher preparation, teacher support, and alurfairathroughout the last major growth effort.
Matt joined Teach For America after working at thenagement consulting firm, McKinsey &
Company, where he was a partner and consultedingtiiers and asset managers, and also
served nonprofit institutions focused on K-12 ediora

Elisa Villanueva Beard, Chief Operating Officer —Elisa has served as senior vice
president for regional operations and chief opegatifficer since 2005. In that capacity, she has
overseen massive growth, from 130 staff regioradf stembers to approximately 700. Elisa

joined the staff as executive director of the orgation’s Rio Grande Valley site. During her
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four years as executive director, she grew theoreégifunding base 17 times over, created a
functioning community advisory board, and oversavoips of teachers that more than doubled.

Elissa Clapp, Senior Vice President, Recruitment Elissa has managed the recruitment
team since 1999, and in the last seven years bdsiged 30% compound annual growth in the
applicant pool — from 3,000 applicants in 19996000 applicants in 2010. Through her
stewardship, Teach For America increased the incgrt@acher class from 770 teachers per year to
over 4,000 teachers per year.

Dr. Heather Harding, Vice President, Research and élicy — Prior to joining Teach
For America’s staff, Heather served as a princgsalociate at the Annenberg Institute for School
Reform and taught in the Harvard Graduate Scho&ldofcation’s Teacher Education Program.
She earned her master's and doctoral degrees ¢atemtufrom the Harvard Graduate School of
Education, where her thesis considered the inteoseaf race and pedagogy for four successful
white urban middle school teachers. Heather alsvipusly served as executive director of the
Eastern North Carolina region.

Dr. Robert Lundin, Vice President, University Partnerships— In his capacity as vice
president for university partnerships, Robert ogessTeach For America’s network of over 70
higher education training partners across the nattée is a graduate of Rice University who
also holds a master’s degree in bilingual educdtimm the University of Saint Thomas and a
doctorate in educational leadership from Vandetbiiversity.

Eric Scroggins, Executive Vice President, Growth $ategy and Development- Eric
is responsible for developing and executing ounincstrategy and ensuring that we have the
resources to achieve our goals. Eric has serv@tanh For America’s staff since 2003. He has

created new models connecting growth and developthahhelped nearly double both overall
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revenue and the percentage of regions supporteigwiork fully through local funding.
Additionally, Eric has overseen the opening ofttemw regions. Eric previously served as
executive director of both the Bay Area region #mSt. Louis region..

Jeff Wetzler and Aylon Samouha, Co-Senior Vice Prégents, Teacher Preparation
Support and Development- Jeff and Aylon, along with their teams, led ouoef to increase
the efficiency and effectiveness of our trainingdelosince 2006. Since Jeff and Aylon assumed
their current roles, the number of first year carpmmbers attaining significant gains grew by
117%, the number of second year corps membersiatjasignificant gains grew by 56% and
the number of new training institutes grew by 6@ five to eight institutes. Jeff previously
served as a management consultant and productogeevedt Monitor Group and earned his M.A.
in Adult Learning and Leadership at Teacher’'s Qulat Columbia University. Aylon was
previously vice president of East operations ar&déducational Centers, where he helped lead
the rapid expansion of the organization from 2Q66-plus centers nationally.

Joshua Griggs, Vice President, Admissions Joshua has worked on Teach For
America’s admissions team since 2006. As viceigees, he has led business process
innovation, revision, and scaling in response t&%owth in applications and Teach For
America’s expansion into 10 new regions. He atgplemented alumni interviewer recruitment
and engagement plan that quadrupled the numbéunmhaconducting phone interviews.

The full resumes of the staff members listed almnethe researchers listed below can

be found in Appendix C.
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G(3) OQualifications of Project Evaluation Staff: Mathematica Policy Research

Melissa Clark (Ph.D., Economics, Princeton University), a senésearcher at
Mathematica, will be the project director of thea€k For America evaluation. Dr. Clark is one
of Mathematica’s strongest econometricians andydesxperts, and has demonstrated expertise
in conducting rigorous evaluations and estimatmpacts through her work on several major,
multi-site impact evaluations of education progrars principal investigator on the National
Evaluation of Charter Schools, Dr. Clark helpedalep the analysis plan and is leading the
impact estimation. This large-scale random assegrirstudy will estimate the impact of charter
schools on middle school student achievement it rm@adl reading using test score data from
school records from over 30 school districts. Clark devised innovative solutions to several
complex design challenges for this evaluation,udrtig the pooling of scores from different
tests across districts, high rates of missingdeste data, and high rates of control group
crossover.

Eric Isenberg (Ph.D., Economics, Washington University), a reslear at Mathematica,
will be the deputy project director. Dr. Isenbéiags worked on a number of education studies
and is an expert in value-added analyses. Asdimiacipal investigator of the Impact
Evaluation of Teacher Induction, a large-scale,tinsite, randomized controlled trial for the
Institute of Education Sciences, Dr. Isenberg hexlanalysis of the impact of comprehensive
induction on student achievement, using the samethrmodeling techniques required in value-
added estimation. He is the principal author afghacts of Comprehensive Teacher Induction:
Results from the Second Year of a Randomized Chedr&tudy.® As the deputy project

director of the District of Columbia Value Addedjpact, Dr. Isenberg developed and

*1 |senberg, Glazerman, Bleeker, Johnson, Lugo-Gitjes, Dolfin and Britton.
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implemented value-added measures for teacherscandls in the District of Columbia Public
Schools.

Kathryn Sonnenfeld (B.A., Art Therapy and Psychology, The College @WJersey), a
senior survey researcher at Mathematica with 2@syafaexperience, will be the evaluation’s
survey director. Ms. Sonnenfeld has played a lestiie role on several large-scale studies that
called for student assessments and has extengeei@exce in designing data collection systems
that involve random assignment. As deputy survesctbr for the Impact Evaluation of Teacher
Preparation Models and the2004 TFA impact study, 83émnenfeld was responsible for
designing the school records data collection effdrelping develop teacher surveys, and
designing and maintaining databases for trackindestt random assignment. For the First 5
LA/Los Angeles Universal Preschool Child Outcomasdg Ms. Sonnenfeld developed
instruments (child, teacher, and parent), obtaomgyright permissions, and developed materials

for and conducted field staff training.
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Competitive Priorities

Competitive Preference Priority 5 — Innovations forimproving Early Learning Outcomes

Teach For America launched an early childhood etitutéECE) initiative in 2006 to

recruit more outstanding educators and future leaitdo Head Start, pre-K, and early

elementary school classrooms and provide themtailtbred training and support.

An i3 award would enable us to significantly expamel number of ECE corps members

from 1,700 teachers serving in 35 sites in the 2009chool year to 3,360 teachers — 24% of our

total corps — in 54 sites in the 2014-15 schoot.y€hese efforts will provide tens of thousands

of low-income children with highly enriching andgamging teachers who use a developmentally

appropriate outcomes-based approach to teachinggychildren.

Table 11: Early childhood education corps members

School year 2009-10| 2010-11| 2011-12| 2012-13| 2013-14| 2014-15
ECE Corps Members 1,770 2,010 2,330 2,680 3,000 3,360
ECE Placement Regiong 35 39 44 47 50 54

Evidence of Improved School Readiness

Teach For America’s early childhood cohort haggaificant impact on low-income

youth. A 2008 Westat study comparing Teach For Aca& early childhood initiative with

teachers teaching comparable populations of lowsime students concluded:

* Where 4-year-old Head Start students knew an agerh)O letters at the end of the

year, Teach For America corps members’ student& lameaverage of 24 letters;

+ Head Start students were at th& pércentile in letter word knowledge, Teach For

America corps members’ students were at tH8 B&rcentile®

Improving Developmental Milestones and Aligningrthwith Outcome Measures

52 7ill.
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To prepare ECE corps members to ensure that etddytbey teach meets
developmental milestones and high standards afilegacross all domains, Teach For America
maintains a central, dedicated program design gtatfexamines resources from all areas of the
country and devises training materials that agnall with high standards. Throughout the
project period, we will focus on further improvitige following areas of training and ongoing
support:

* Providing inquiry-based instruction that promotasical thinking, sustained dialogue
and meaningful connections

* Promoting mature play through intentional centereflgpment and implementation

» Teaching our youngest learners essential probldumgoskills; how to approach,
navigate and solve social and academic challenges

* Implementing small-groups based on regular formdliaformal assessment; and

» Building and utilizing important family relationgss; equipping parents with tools and
knowledge to promote learning at home and becormad in the classroom

Evidence of Improving Alignment, Collaboration, ahdnsitions

Teach For America is uniquely well positioned tgnave alignment and support
transitions among ECE grades and with the highel ilgrades. The program places corps
members in a variety of ECE settings that servielidn from low-income families, including
pre-school community-based organizations, Head &banmunity-based organizations for three
and four-year olds, Head Start school-based progjfanthree and four-year olds, pre-K
programs in elementary schools, and the early eleanggrades in all public schools.

Teach For America works with districts to clustergs members in the same schools or

feeder schools/programs in order to maximize thigybf our corps members to collaborate,
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align their instruction and approach with each ntHa addition, our corps members share a
specific, outcomes-based orientation — rooted eéptte-service training and ongoing
instructional support — that provides cohesionstadents who are taught by multiple corps
members. Finally, corps members are part of thader Teach For America community and as
a result, have the ability to share resources, aaaturricula and lessons plans, and best
practices, such as strategies for working with fsiand helping students transition to higher
grade levels with their peers all across the cquntr

We also maintain a formal partnership with the bladl Head Start Association, have an
Early Childhood Education Advisory Board composéexperts in the field (see Appendix H
for a list), and are funded by some of the natiéeégling philanthropists with an interest in early
childhood education. These strong relationshipgl&your impact by providing us with
avenues to channel what our corps members ararigasn the ground into the broader policy
conversation. This allows us to share learningssacthe spectrum of ECE groups including
those serving birth to age three, preschools aratit&art, and our LEA partners serving

kindergarten through third grade.
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Competitive Preference Priority 7 — Innovations toAddress the Unigue Learning Needs of

Students with Disabilities and Limited English Profcient Students

Teach For America’s overarching approach and adebility system has led corps
members across the country to become pioneerspileimenting data-driven approaches to
teaching special needs and Limited English PrafifeEP) students.

Almost 900 Teach For America corps members teaciménof the three primary special
education settings (self-contained, inclusion, esburce) and an additional 390 teach LEP
students in four different types of settings (lgliial Spanish, ESL-pull out, ESL-push in, and
ESL self-contained). An i3 award would allow ugptace, in the 2014-15 school year, 1,640
special education teachers, who would impact ntaae 24,000 students, and 600 LEP teachers,
who would impact 13,000 students. Throughout ttogept period, 10% of Teach For America’s
total corps will teach special education. Botlcplaent areas would fill a vital gap for the
under-resourced school districts that we servestnaggle to find qualified teachers.

Table 12: Special education and LEP corps members

School year 2009-10 | 2010-11 | 2011-12 | 2012-13 | 2013-14 | 2014-15
Corps Members 880 985 1,140 1,315 1,470 1,640
teaching Special

Education

Corps Members 295 390 450 520 580 650
teaching LEP Students

Evidence of Improved Academic Outcomes

In recent years we have improved our training amppsert systems for corps members

teaching special education and LEP students. &swltr we have significantly grown the

percentage of highly effective teachers in thesasr




* Inthe 2008-09 school year, 40% of first-year spleeducation teachers and 49% of
second-year teachers effected “significant gaing” (vere highly effective) with their
students.

» 48% of first-year teachers working with LEP studesuhd 62.5% of second-year teachers
were highly effective. These numbers will continaencrease as we implement
additional training and support help.

Specific Strategies and Practices designed to InepBiudent Achievement

Throughout the grant project, Teach For Americd wiplement a number of strategies,
building off of our already strong foundation fand commitment to, ensuring our teachers
bring the same high expectations and level of pegpreess and support to teaching special
educations students as they do students at alsleMeese strategies include:

* Pre-service training enhancements in how to:

0 Set goals that are feasible and ambitious alonly regl-life applications of such
goals

o0 Use assessments appropriately and hold generahaluexpectations for special
education and LEP students

o Choose and apply appropriate accommodations andicadidns

o Differentiate instruction, co-teach, and providmesliation

o Invest parents, family members, and other key erfaers in meeting educational
goals

» Providing resources and ongoing support including:
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Sample IEP goals for students with the most comchsabilities represented in
special education placements (specific learninghdigies, behavioral/emotional
disabilities, mental disabilities, and autism)

Model assessments with modifications and accomnmdator special education
and LEP students

Specialized tools for tracking individual studenvgress for each population
Innovative online solutions, such as advice fortina$ connect special educators
and LEP educators across the country and provita thith a community of
support, best-practice and resource sharing, aadge of quality, tailored

resources.
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Competitive Preference Priority 8 — Innovations th& Serve Schools in Rural LEAS

Teach For America has a proven record of attrackugptional young people to teach in
under-resourced rural communities going back tdd398en we opened with three rural sites
among our six initial launch sites (Eastern Nortrdlina, South Louisiana and rural Georgia).
Today, approximately 590 Teach For America firsid aecond-year corps members teach in
rural LEAs (as defined in the i3 notice), and adiidnal 180 serve Native American and Native
Hawaiian populations in federal schools on res@mator in rural schools in Hawali'i that are
part of the statewide LEA In the words of South Dakota Secretary of Edocebr. Rick
Melmer, “In a rural state like South Dakota, finglinigh-quality teachers for all of our districts
is a real challenge. Teach For America has beerrific answer to that challenge. As a result,
we have been able to fill over 50 positions thiaryji@ some of the most critical need areas in
South Dakota. Furthermore, we are seeing exceallgmnevement results in their classrooms.
Honestly, | am not sure what we would have donéaut Teach For America over the past three
years.”

Through this i3 project, we will grow to place appimately 1,000 corps members in
rural LEASs, providing a critical source of teache#tso will help address many of the unique

challenges facing rural communities.

3 Corps members in New Mexico and South Dakota teatdderal schools on reservations and
are not included in the definition of rural schobéye; Hawaii is a state-wide LEA, though all

Teach For America placements are rural servingy@ddiawaiian students.
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Table 13: Rural corps members

School Year 2009-10 | 2010-11 | 2011-12 | 2012-13 | 2013-14 | 2014-15
Corps Members 590 681 782 880 922 966
teaching in Rural Sites

Rural sites 6 7 8 8 8 8
Students served 40,000/ 50,000/ 55,000/ 60,000 65,000/ 70,000

Our core practices and strategies are describégbigrant narrative, but for rural
communities, the following are of particular importe:

» Attracting talented teachers. Rural LEAs do not have a sufficient pool of catades
for teacher or administrator positions. Today,cheBor America places and supports
more than 590 teachers in rural LEAs each yeachera who have been recruited
nationally from top colleges and universities ttyatically would not be reached by rural
schools.

» Hiring teachers in hard-to-staff subjects. Rural LEAs have more challenges than other
districts in hiring teachers for STEM, special eatimn, and other hard to staff subject
areas. By the 2014-15 school year, Teach For Araevill bring in 338 STEM and 116
special teachers to schools in rural LEAS.

* Providing exceptional professional development teeachers in remote areasRural
LEAs have more challenges than urban and suburisécts in providing exceptional
professional development because of the distaretegebn schools. Teach For America
will provide exceptional professional developmdmbtigh our program staff to the more
than 950 first- and second-year teachers in rugld by the 2014-15 school year.

Additionally, through our TALON website, we are alb provide access to highly rated
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lesson plans, tools for improved teaching, andranotated video library for professional
development — all of particular importance to teashn rural communities.

Building a leadership pipeline. Teach For America currently has approximately 30
alumni serving as school leaders in rural commesitiAlumni are also founding school
leaders of Gaston College Prep and IDEA, two modikéxemplary rural schools. We
anticipate by the project’s conclusion almost G@gpals and assistant principals who

are alumni of Teach For America will be workingrural areas.

Evidence of Improving Student Achievement in Ri@ammunities

Teach For America is committed to comprehensiveres evaluations of our teachers’

impact. The two most rigorous external studiefuishe data from rural regions.

A 2008-09 study using data from North CarolinaJuding the rural Eastern part of the
state where we place 170 corps members, foundntipaict on student achievement of
having a Teach For America corps member was at tease that of having a teacher
with three or more years of experience relativa tew teachet’

A 2004 randomized control study by Mathematica &bkt Teach For America corps
members across five regions, including the ruraddidisippi Delta, and concluded that
students taught by Teach For America corps menditamed statistically significant

greater gains compared to our teacRers.

>4 Xu, Hannaway, and Taylor.

%> Decker, Mayer, and Glazerman.
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