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Orleans Parish Public Schools Literacy for Life
Final Evaluation

Introduction
	
Purpose of grant

The Orleans Parish Public School Board (OPSB) received a two-year Innovative Approaches to Literacy (IAL) grant from the U. S. Department of Education (USDOE) in fall 2014. The purpose of the grant was to improve literacy achievement in targeted schools through tiered interventions, teacher professional development, and family engagement. To track the primary goal of improving student literacy achievement, the USDOE set four GPRA reporting requirements for all projects:

1a. The percentage of four-year-old children participating in the project who achieve significant gains in oral language skills. 

1b. The percentage of participating 3rd-grade students who meet or exceed proficiency on State reading or language arts assessments under section 1111(b)(3) of the ESEA. 

1c. The percentage of participating 8th-grade students who meet or exceed proficiency on State reading or language arts assessments under section 1111(b)(3) of the ESEA. 

1d. The percentage of participating high school students who meet or exceed proficiency on State reading or language arts assessments under section 1111(b)(3) of the ESEA.

Two additional goals and related performance measures specific to the OPSB project include:

Improve student engagement in grade-level/reading-level appropriate curriculum, including innovative technology-based approaches for intervention and enrichment.

2a. All schools will provide weekly intervention in literacy to students in RTI Tiers II and III.

2b. All schools will provide job-embedded professional development in literacy across the curriculum for subject-area teachers, including after-school teachers.

2c. All schools will incorporate technological resources into their literacy curriculum. 

Increase parent and family engagement in improving their children’s literacy skills.

3a. All schools will sponsor annual Family Literacy Events.

3b. All schools will provide extended library hours.


Participating schools

Six high-need schools in Orleans Parish participated in the IAL grant. McMain and McDonogh #35 were traditional Orleans Parish schools. Einstein and Plessy were new charter schools (Type 1), authorized by the OPSB. Audubon and the New Orleans Science and Math Charter High School were conversion charter schools (Type 3), also authorized by the OPSB. 

Audubon Charter is an elementary charter school serving students in grades pre-K3 through 8. At the beginning of the grant period, the principal was Janice Dupuy. The Chief Academic Officer and Principal since the second year is Latoye Brown. Audubon offers a French and Montessori Curriculum as well as a comprehensive arts curriculum. The Homer Plessy Community School is also an elementary charter school. Created by community advocates through a door-to-door campaign, it opened in 2013 and serves students in pre-K4 through grade 4. Although Plessy had a new principal for the 2016-17 school year, the principal during most of the grant period was Joan Reilly.

Einstein Charter Schools span four campuses, but the high school (currently serving 9th grade only) was not included in the grant as it only opened within the last year. The Chief Executive Officer is Shawn Toranto. The academic philosophy at Einstein is based on Positive Behavior Intervention and Support (PBIS). As such, it boasts on-site school psychologists, inclusive multicultural programming, and universal ELL teaching strategies (http://www.einsteincharter.org/mission/). 

McDonogh #35 opened in 1917 as the first high school for African-American students in Louisiana. It served students in grades 7 and 8 at the beginning of the grant period, but is phasing out its middle school to serve only grades 9-12. McDonogh #35’s location has changed four times. The school had different principals each year of the grant. 

According to its website (http://www.noscihigh.org/), the New Orleans Charter Science and Mathematics High School (SciHigh) provides a rigorous education in science, technology, engineering and mathematics (STEM) to traditionally under-served high school students in Orleans Parish. It claims to be among only a few open-admissions science and math high schools in the country. The same co-principals led the school for the first three years of the grant; one of these currently serves as principal. 
The only other high school participating in the IAL grant is Eleanor McMain, which opened as a high school for girls in 1932. Now co-ed, it has had three principals in four years. 

The six schools varied not only in grade levels served, but also in their student populations and academic progress. As shown in Table 1, letter grades based on School Performance Scores (SPS) ranged from A to D. Students with special education needs comprised from seven to 13 percent of the student population. Minority enrollment ranged from just over 59% at Audubon and just under 76% at Plessy to nearly 100% at all other sites. The majority of students came from economically disadvantaged families.


Table 1
Characteristics of participating schools

	Site
	Grades served
	Total enrollment 
	% minority
	% LEP
	% econ disadv
	% SPED*
	SPS*


	Audubon Charter
	PK3 - 8
	854
	59.1
	3.9
	43.7
	7
	112.2 (A)

	Plessy
	PK4 - 5
	239
	75.7
	7.1
	77.0
	8
	53.4 (D)

	Einstein Charter Elem (2 sites)
	PK - 8
	479
	98.7
	25.9
	88.5
	8
	75.1 (C)

	Einstein Charter Middle
	
	323
	99.1
	27.9
	93.7
	
	

	McDonogh #35 
	7-8
	848
	99.9
	0.5
	93.3
	13
	61.5 (D)

	SciHi
	9-12
	450
	92.4
	1.1
	75.3
	10
	94.4 (B)

	McMain Secondary 
	7 - 12
	818
	99.6
	2.0
	89.9
	8
	89.2 (B)


Source: February 2017 Multi-stats, http://www.louisianabelieves.com/resources/library/enrollment-counts 
*Source: 2016 School Report Cards, http://www.louisianabelieves.com/data/reportcards/2016/


Orleans Parish Schools role 

OPSB provided grant management and oversight through its Office of Federal Programs. Debra Dean, Assistant Director for ESSA and NCLB federal programs served as Project Director. As such, she was liaison between participating schools and the USDOE. Ms. Dean met regularly with school leaders to oversee all aspects of planning, implementation, community collaboration, data collection, and reporting. She coordinated professional development for all six sites and organized family literacy events. Specific activities are detailed under the Process Evaluation section of this report. 
	
Evaluator and evaluation methodology

Peggy Kirby, Ph.D., of ed-cet, inc. was chosen through a bid process to serve as external evaluator. She proposed a utilization-focused evaluation which places greatest emphasis on data that is of most value to stakeholders in implementing a successful project. Dr. Kirby maintained ongoing communication with the project director and provided assistance in preparing interim and annual reports to the USDOE. 

The evaluation consists of two parts. The process evaluation assesses the level of implementation across sites. It answers the question, “Did the project do what it said it would do?” The outcome evaluation assesses progress toward achieving measurable objectives. It answers the question, “Did the project achieve what it intended to achieve?” Data used to answer these questions were obtained from meetings with the project director; interviews with the literacy teams at each school; test reports provided by vendors; data from the Louisiana Department of Education; and artifacts such as school project binders, planning meeting agendas, professional development agendas, photos and agendas from family literacy events, and sign-in sheets from libraries, meetings, trainings, and community events. Constant comparative analysis was used to analyze qualitative data. Descriptive statistics are provided for quantitative data related to GPRA and performance measures. 

Process evaluation

RTI/ literacy interventions (PM 2a)

The project required all participating schools to provide weekly literacy intervention to students in RTI Tiers II and III. As reported in the December 2015 Annual Performance Report (APR), the number of interventionists per site and the amount of intervention varied widely across the six sites. By Spring 2017, there was a marked increase in services across sites.

Plessy. One intervention teacher provided Plessy students in RTI Tier II 90 minutes of pull-out instruction per week in 2015-2016. Students were assigned to Tier I or II only. The following year, an RTI Coordinator began using test data to assign students to three tiers. Assessments used at Plessy included state LEAP test scores, STAR 360, and Fountas and Pinnell Reading Progression. 

Beginning in 2016-2017, Plessy students in Tier II received 30 minutes of intervention every day in small groups. Students in Tier III received at least 30 minutes of individual intervention daily, often more. Four teaching assistants served as RTI Interventionists for grades 2 through 5. They and the Coordinator each worked with groups of 6 to 8 students in 30-minute blocks. Thus, students had 40% more RTI intervention time since the beginning of the Literacy for Life grant and 80% more RTI teachers. 

At the suggestion of the Orleans Parish staff, in 2016-2017, Plessy began compiling all student data on one form so that teachers and administrators could view a student’s progress holistically. A Quarterly Summary Report at Plessy includes all test data, an RTI checklist, attendance, discipline data, and whether the student is repeating a grade or classified ELL, SPED/IEP, or 504. The detailed RTI checklist includes the specific targeted deficit skill(s), research-based intervention being used, resources, progress measurement tools, parent notifications, persons responsible for the case, and progress monitoring data. STAR 360 and ACHIEVE reports – rather than Quarterly Summary Reports -- accomplished this purpose as of 2017-2018. 

Audubon. At the beginning of the IAL grant, RTI Tier I and Tier II students at Audubon received 45 minutes of pull-out intervention twice weekly. Because Audubon is a bi-lingual school, two interventionists provided services in English and two in French. By the 2016-17 school year, students in RTI Tier II received 90 to 120 minutes of reading intervention (up to 30 minutes more per week than the previous year), depending on need. RTI III students also received 90-120 minutes but often had another 45-60 minutes in special education classes. In addition, students received reading intervention in French from the French Interventionists. Importantly, Audubon moved from a pull-out program to a push-in program of RTI. Teachers work with students in their regular classrooms rather than pulling students out of the class. The change came about after RTI planning meetings expanded from once a quarter to once a month. Teachers agreed that literacy enrichment was better provided in the context of the regular curriculum. The planning team also revised promotional standards to include fixed levels of fluency, comprehension, and vocabulary. 

Audubon now has five RTI interventionists (25%) increase) – two for reading, two for French, and one for ELL. They use push carts to move from class to class to work with their small groups of students. They review STAR 360 and LEAP data at their monthly meetings to determine RTI placements and interventions. Like Plessy, Audubon used Quarterly Summary Reports to compile academic and behavior data in one place through the grant period. 

Einstein. Because approximately one-third of the student population at Einstein is bilingual, the school offers pull-out intervention for ELL as well as in-class RTI literacy intervention. Einstein supported two RTI interventionists. A home language survey is conducted every year. In 2016-2017, there were two bi-lingual administrators (Spanish and Vietnamese) and one bi-lingual teacher (Spanish). A May 2016 student literacy survey created by the Communications Director assessed students’ access to books, technology, and libraries, as well as their enjoyment of reading. The home language survey and student literacy survey are used by staff in planning intervention services based on academic and language skills. 

Every staff member is assigned an intervention group in the elementary grades at Einstein. There is an intervention station in every classroom and every teacher has a paraprofessional to assist with small groups. ACHIEVE 3000, ACHIEVE Reading Blended Learning Intervention, and Lexia Reading (for ELL students) are used for in-class literacy intervention. Students also rotate in to a computer lab for additional intervention. 

The Einstein middle school campus has an intervention lab for re-teaching as well as in-class intervention. A data platform is used to record student progress and move students in and out of the three RTI levels. It is maintained by the Chief Academic Officer which alleviates the paperwork burden on teachers. 

McDonogh #35. In 2015-2016, McDonogh #35 had one RTI Literacy Interventionist and one Literacy Integrationist to oversee literacy remediation across the curriculum. Students received weekly intervention in groups of 1 to 5 students. In 2016-2017, there were no named interventionists; however, all students received 90 minutes of reading intervention per day through their English/language arts teachers and through their Journeys to Careers teachers. In Journeys to Careers classes, middle school students explore careers through reading assignments that reinforce problematic reading strategies and writing skills.

McDonogh #35 had an increase in the number of students in RTI Tier III in 2016-2017. As a result, they began including students in STAR 360 mid-term meetings to help demystify the data used in placement decisions. Teachers document Tier I student progress weekly at the class level, but documentation for Tiers II and III is done at the student level. Reports, provided quarterly to parents and in real-time through PowerSchool, include academic, intervention, and behavioral progress.

Students are placed in RTI Tiers II and III through a referral process. A Data Review Team meets twice each quarter to review referrals and placements. While these students receive RTI literacy intervention across subjects, students in Tier I might also receive intervention through the Academic Behavior Intervention Team (ABIT), created by McDonogh #35 leaders. Students who exhibit attendance or behavior problems that affect their academic progress are referred to ABIT. School leaders view this additional intervention prong, as well as the ongoing Positive Behavior Interventions and Supports (PBIS) used with all students, as a means of helping students avoid referral to Families in Need of Services (FINS) or regression to RTI II or III. 

ACHIEVE 3000 is used for intervention with all RTI Tiers. Assessment results are entered into Performance Series where teachers can drill down to performance by strand. A student data binder is maintained for every student. It includes the Student Academic Review Form, Benchmark Assessments, End-of-Course Exams results, attendance, and behavior summaries. 

	McMain. The two high schools continue to offer daily, core-embedded RTI. Throughout the grant, McMain used a push-in program for RTI rather than removing students from core classes. Students are placed in RTI tiers based on Performance Series scores in reading and math. Reading was identified as the area of greatest need. MobyMax is used to address reading skills gaps for 7th and 8th grade students. ACHIEVE 3000 Pro is used in English I and II classes and in 7th and 8th grade social studies classes. CLOSE reading is used with the upper levels of RTI in all subjects. To enhance reading comprehension, grant funds were used to purchase class sets of novels and take-home sets. A reading fair also targeted comprehension. Parents and community members attended student presentations. 

MobyMax and ACHIEVE 3000 also are used for RTI at the high school level. Only Tier III students are pulled out of core classes for intervention, usually once or twice per week. Students continue to be served by two interventionists. This is in addition to the interventions received by all students which include ACHIEVE 3000 lab at least weekly and CLOSE reading in all classes. All interventionists focus on the strands being studied at any given time. Science and ELA teachers often co-teach lessons using ACHIEVE 3000 activities. Every teacher is expected to devote time to reading daily.
	New Orleans Charter Science and Math. New Orleans Charter Science and Math uses all test data for entering 9th grade students to determine their RTI paths. About half of all entering students are in RTI II and about 30% in RTI I. The RTI II students are taught in the core classroom by a core teacher and a teacher assistant. In addition to the core reading course, the school requires all freshmen who are not in Tier III intervention to take a course in reading comprehension strategies. Students in Tiers I and II receive 45 minutes of daily literacy intervention. Comprehension and vocabulary were the focus in 2016-2017. An intervention coach assists the teacher and teaching assistant in the core reading classes. An intervention coordinator works with Tier III students who receive 90 minutes of literacy intervention daily. Rosters of these students are made based on MAP data and further testing on oral reading fluency and language.
Professional development (PM 2b)

A second project-specific objective was to provide job-embedded professional development in literacy across the curriculum, including after-school staff. Because most after-school teachers were also regular classroom teachers, the latter specification was not an issue in meeting the target at most sites. 

	Plessy. With grant funds, Plessy teachers participated in writing workshops sponsored by the Greater New Orleans Writing Project in 2014-2015. In 2016-2017, all professional development focused on literacy. The academic committee met monthly to plan all professional development sessions which both paraprofessionals and teachers attended. Agendas from 2016-2017 professional development confirmed the literacy focus. Topics included backward planning from academic goals, portfolio assessment, parent involvement in literacy, RTI, technology for literacy, book read-alouds, ACHIEVE 3000 and STAR 360, novels, use of STAR 360 and Dibels data, and using public library resources. 

	Audubon. In 2014-2015, Audubon encouraged use of technology in literacy instruction by providing professional development for improving literacy with ACHIEVE 3000, Smartboards, and e-books. In a series of two professional development sessions, ACHIEVE 3000 provided teachers interactive practice with reading level-specific non-fiction texts.  A full-day Smartboard training provided the opportunity to utilize the hardware and integrate this instructional technology into literacy instruction. E-books were the focus of professional development provided by ABDO. Teachers learned to utilize the technology and identify material appropriate for their classrooms. A two-day training by Scholastic focused helped teachers use guided reading in their classrooms. Sign-in sheets confirmed that 12-16 teachers and staff attended each of these sessions. 

At the beginning of the 2016-2017 school year, all teachers took part in mandatory RTI training. In September 2016, paraprofessionals participated in another RTI training so that they would be able to take more active roles in daily and after-school literacy instruction. All teachers plan collaboratively twice each month and in their program areas twice each month. At each meeting, they discuss literacy strategies based on new test data (STAR 360, ACHIEVE 3000, etc.). 

	Einstein. In 2014-2015, Einstein held professional development workshops in blended learning, assessment literacy, pacing, best practices in teaching writing, and Google Drive and Google Classroom. Most professional development topics were introduced in Leadership Team then facilitated in Professional Learning Communities (PLCs). In addition, teachers met bi-weekly in PLCs for targeted professional development.  The Leadership Team determined the focus of these sessions based on classroom observations and data.  The after-school program was mainly delivered by the regular teaching staff who participated in all professional development.

In 2015-2016, professional development sign-in sheets confirmed that after-school staff who were not teachers did participate in literacy training. Examples included data team meetings, LEAP and iLEAP with a focus in ELA, differentiated instruction, and learning from others. Handouts specific to the grant’s objective to expand library usage were distributed and reviewed at one training. These gave succinct information about available literacy resources online and through the public library for teacher use, as well as for parents and the community. Each campus also had an instructional coach in 2015-2016 who provided individualized professional development based on classroom walk-through data. 

	McDonogh #35. McDonogh 35 held a 5-day summer retreat in 2015 where teachers analyzed student literacy data and strategies for improvement. By 2015-2016, academic deans and an RTI Coordinator took responsibility for assessing data for RTI decisions including which children would be assigned to which tiers and which interventions would be used. All teachers (including non-core and elective teachers) participated in training on the “Why behind RTI” in September 2016. McDonogh #35 implemented the Teacher Advancement Program (TAP) in 2016. TAP master teachers provide individualized professional development and are responsible for teacher evaluations. They maintain a data room so that everyone can stay abreast of individual student progress. Leaders found that master teachers help teachers connect all the pieces – student data, student interventions, and their own evaluations. Teacher professional development through TAP is job-embedded; that is, teachers review data and learn strategies based on their own results in one-hour cluster meetings (TAP term for PLCs) weekly. 

	McMain. As in the first year of the grant, McMain in 2015-2016 dedicated a part of every PLC, now TAP “clusters,” to literacy strategies. Because this was the first year of TAP at McMain, much cluster time was devoted to integrating TAP best practices in all classrooms. Clusters met twice weekly by content area, but best practices are used across all subjects. Two master teachers facilitated cluster meetings. Using data to drive instruction and using technology such as iPads and Promethean Boards in literacy instruction were practiced in cluster meetings. 

Additional whole-school professional development topics included Performance Series, RTI data analysis, CLOSE reading, and ACHIEVE 3000. All teachers and paraprofessionals participated in these sessions. 

A data team consisting of the RTI Coordinator, two master teachers, an interventionist, the 504 Coordinator, a para-interventionist, and a para-technology interventionist, meets every other week. They maintain a data wall of up-to-data class information, determine whether interventions are working, decide whether to move students or classes, determine focus areas, share information with teachers to drive instruction, and monitor implementation of agreed-upon interventions. 

	New Orleans Charter Science and Math. The Intervention Coordinator at New Orleans Charter Science and Math conducted monthly professional development sessions on literacy strategies for different student levels. Literacy-related professional development in 2014-2015 included Executive functioning in the classroom, providing all faculty with foundations and strategies to use direction instruction with literacy in mind, Differentiation for struggling readers as it relates to literacy, and Teaching reading through content areas. 
 
In 2015-2016, every teacher was part of a PLC and a “mega-team” – either humanities or STEM. Professional development topics for all teams in year 2 focused on literacy across the curriculum. STEM teams focused on rhetoric, argumentative writing, using data to communicate, and using lexiles. Humanities teams emphasized vocabulary building. They also led training on using text sets by RTI Tier, and using reading scores to select or create class materials. Individualized professional development for literacy also was provided by four “micro” coaches who coached two or three periods per day. 

Literacy walk-throughs. A major improvement at the end of the first year of the literacy grant was the introduction of Literacy Walk-throughs, used by all schools by the beginning of the 2015-2016 school year. The literacy walk-through process was facilitated by the grant Project Director who assisted the schools in selecting an observation protocol. Einstein, for example, chose to use components of the COMPASS rubric with a literacy focus. Each walk-through concentrated on a need supported by current literacy data. Plessy used the National Association of Elementary School Principals’ Literacy Walk-through Template for Early Learning Classrooms. Data from these walk-throughs helped drive professional development. Walk-throughs were in addition to the COMPASS observations used for evaluation purposes. Teachers were typically observed monthly by a literacy team or coach. Some schools strove to complete as many as two walk-throughs every week. Teachers received more timely and frequent feedback than with COMPASS observations. At Einstein, for example, a literacy coach scribed lessons with a focus on specific areas at each observation. These included anchor charts, visual inspections of learning, and student responsibility for their learning. Shortly after the observation, teachers received written feedback and a “question for reflection.” 

Technological resources (PM 2c)

All schools assessed technology usage in literacy and developed plans to improve, including helping students access technology through their local public libraries. Schools conducted surveys in Fall 2016.

Plessy. Plessy surveyed teachers about technology use for literacy instruction. The survey asked teachers to specify the technology they were currently using and how, as well as any additional technology they would like to have and why. Teachers wanted additional iPads and Chromebooks for classes to use e-books and access ACHIEVE 3000 and STAR 360. The local public library did separate presentations on available technology to parents, teachers, and 3rd and 4th grade students in spring 2016. Parents learned how to get public library cards and how to use OverDrive to download books. 

Audubon. Audubon used parent surveys to determine whether students had access to the public library. Students at the upper-level campus of the bi-lingual school could walk to a public library that had a French language collection. Parents/students who did not have library cards were given instructions on how to apply. For teachers, Abdo, a book and electronic resource publisher, conducted professional development sessions at the upper and lower campuses on how to use e-books in the content areas. Upper school students are now required to enroll in a technology course to ensure access to and experience with instructional technology.

Einstein. Einstein conducted a technology needs inventory which they gave to students and parents. Because of its large ELL population, the survey was available in English Spanish, and Vietnamese. Just over half of the students reported reading one to five hours a week for enjoyment. One in five read more than 5 hours a week for enjoyment. Two thirds had access to a computer with internet at home. Of those who did not, two thirds said that computers at the public library were sufficient to access the content they were looking for. Parents, however, reported accessibility as an issue in using the public library. Although Einstein took students on several field trips to the public library and distributed library cards, many parents performed hourly shift work which left little time for library trips. The staff completed a SWOT study of technology in literacy where they identified high functioning RTI, SPED, and ELL interventions as strengths, but language barriers and student lack of technology skills as weaknesses. They pushed to spread information about library services by publishing and distributing flyers in three languages. 

McDonogh #35. McDonogh #35 determined from its assessment to use OneDrive to store all planning, data, and professional development materials, giving teachers access at any time. The school also uses OdysseyWare, a customizable online curriculum and instruction tool.  Teachers received training in using the OdysseyWare assessments and electronic lesson plans.

McMain. A McMain survey in September 2016 found that two thirds of students had no technology access at home. Grant funds were used to improve technology access at the school library, including e-books, iPads, and printers. Parents were given information on the SNAP program which helps low-income families access technology. At all family events, information was disseminated on how to access technology at the public library and encouraging parents and students to sign up for a library card. All new students are given library card applications. 

New Orleans Charter Science and Math. New Orleans Charter Science and Math did a general needs assessment, including technology. Teachers wanted technology carts that they could keep in their classrooms rather than having to rotate them. All core teachers now have their own computer sets. Some teachers wanted newer devices such as HP laptops to work better with PowerSchool instead of their old 2007 MacBooks. Others wanted ChromeBooks. STEM teachers wanted better laptops to be able to handle 3D design. Through grant funds, ELA teachers received iPads that are used for e-books. The survey also examined how assessments were conducted. Teachers decided to remain with Pearson for NWEA MAP assessments in ELA and added the language assessment, but switched to Pearson for math. They also committed to Language! Live for reading intervention.

The school librarian conducted an orientation for faculty on library technology. Eighty percent (80%) of students have internet access at home. Other students can check out laptops based on hardship. To further assist struggling students, teachers create flash drives of their lessons for student review.

Outcome evaluation

Family literacy awareness (PM 3a)

All sites were expected to hold family literacy events. Most schools conducted several such events, some tied to report card conferences or test preparation workshops. Orleans Parish Schools also helped by co-sponsoring a 3-hour Family Literacy Event on April 16, 2016 with the six grant schools.  

Plessy. Plessy held a Family Task Party in April 2016, attended by 28 guardians. Students sang, played violin, and conducted a Poetry Slam. The local public library provided information on literacy websites including National Geographic Young Explorers, Reading Rockets, Funbrain, ABC Mouse, Starfall.com, Scholastic, ACHIEVE 3000, and Hooked on Phonics. Plessy also held a Pizza Night where children read poetry. Third grade students published a book of poems on body systems and food groups. Fourth grade students published a book of poems of homophonic translations.

In February 2017, Plessy held a Red Beans and Rice family literacy event. The Mardi Gras krewes, the Rolling Elvi and the Krewe of Chewbacchus, cooked the traditional New Orleans meal while families learned how to read with their children to improve their literacy skills. There were 250 attendees. 

Audubon. Twenty-five families attended a “Pancakes and PJs” event at Audubon in April 2016. Parents learned literacy strategies to use at home and learned of resources such as the YMCA adult literacy classes and Ebooks. Book fairs in April and September 2016 were well-attended by parents. Whole families, representing 750 students, attended events centered around book fairs billed as “Muffins with Moms,” “Bagels with Books,” and “Donuts with Dads.” Parent and staff volunteers assisted families with book selection and reading strategies. Audubon continued to host family literacy events associated with their Book Fair in 2016-2017. 

Einstein. Einstein sponsored five Family Literacy Events throughout the course of the grant, two as school-day book fairs and three after-school events. In October 2015, parents learned to use ACHIEVE 3000, Lexia, and free online book resources. At a later event, parents received advice on how to help their children with summer reading. They learned of additional online literacy resources such as Ebooks and Newsela, as well as community resources such as adult literacy classes at the YMCA and English as a Second Language courses at Catholic Charities of New Orleans and the Literacy Alliance of Greater New Orleans. Thirty parents of elementary school students attended the October 2015 event, but approximately 168 attended the March 2016 events. Einstein staff participated in planning the Orleans Parish Literacy event as well, creating passports for parents to have stamped as they visited various stations, including grade level ELA, resources for Common Core, and student literacy resources. 

McDonogh #35. McDonogh #35 held a family literacy event during Black History Month in February 2016. The evening featured a book give-away, poetry slam, and spelling bee. Community sponsors included the Buffalo Soldiers, the Zulu Social Aid Pleasure Club, and the Mardi Gras Indians who presented “Cultural Journeys,” stories of African American culture. Also on hand was the Norman Mayer Branch of the Orleans Parish Public Libraries that brought a “wagon of resources,” the YMCA, and the Orleans Parish School Board’s Parent Involvement Center. 

McMain. At McMain, 44 students participated in a November 2015 Speaker’s Podium. Students presented their own poetry or short story. In February 2016, the Literacy for Life grant helped fund a Black History literacy event. Participants shared their favorite literature by African American authors and could apply for a library card. McMain also held a Reading Fair in April 2016 where 7th through 12th grade students submitted reviews of any book selected from a school list. Among the judges was a local librarian. The event drew 163 visitors. Students were invited to participate in the New Orleans Youth Open Mic monthly workshops at the Rosa Keller Library and Community Center. At individual report card conferences, McMain parents viewed their student’s data for tests, behavior, and RTI. RTI Specialists were on hand to interpret results and offer suggestions for assistance. In 2016-2017, McMain sponsored additional family literacy events, including a Reading Fair, Speaker’s Podium, Poetry Night, and Family Night. 

New Orleans Charter Science and Math. Sophomores from New Orleans Charter Science and Math participated in a National History Day event where they shared applied literacy projects. The school also participated in the Orleans Parish Family Literacy Day in April 2016. According to the principal, there were no family literacy events held in 2016-2017 as all funds are spent on the school’s core mission of providing rigorous coursework and post-secondary options in science and mathematics. 

	Orleans Parish Public Schools Family Literacy and Climate Day. All schools joined with the district in sponsoring the April 16, 2016 Family Literacy and Climate Day. The open event took place from 10 am to 1 pm and featured concurrent sessions. Parents were free to move among stations to attend as many sessions as possible. The collaboration was funded by three Orleans Parish grants – Literacy for Life, School Climate Transformation, and 21st Century Community Learning Centers. The purpose was to promote a culture of literacy and enhance positive behavior at home and school. 

Participants received free books to build their home libraries; in all, 1000 books were distributed. Library card sign-up sheets were available to those families who had not already received applications through the schools. Families of limited English proficiency received bilingual books. The YMCA participated by providing literature on community events and services such as adult literacy. The Buffalo Soldiers Cavalry Association were featured storytellers, promoting the African American oral tradition.

A LEAD technology teacher presented a session for parents on how to use the PowerSchool parent portal to track student growth, attendance, behavior, and assignments. 
The New Orleans Public Library presented a Parent Technology Session of online literacy resources. Another session, Family Game Time, showed parents how fun games such as Scattergories and Scrabble enhance literacy. Even an art display, “Literacy without Words,” emphasized the importance of language throughout the curriculum. 

Library usage (PMs 3b)

	The grant required that schools provide extended library hours (PM3b). Four schools provided after-school library hours. One other school attempted to meet the requirement by adding classroom libraries. The sixth school provided extended library access during lunch hours. 

	Plessy. Plessy has a collection of resources for teachers to check out, but no school library for student use. With limited funding and space, the principal opted to use grant funds to purchase books to create classroom libraries. Because Plessy does not have a librarian, on April 21, 2016, the public librarian provided professional development for faculty at an afternoon faculty meeting on how to use public library resources. The after-school program, Communities in Schools, had its own book collection and access to the public library. Teachers were available on book distribution days to advise parents on how to use the books to enhance literacy. In September 2017, school officials reported that they had ample books to create a library but no funds to organize or staff one. 

Audubon. Audubon extended library hours at the upper school from 3:30 pm to 5:00 pm daily. Arrangements are also made for any after-school class that needs additional time. The lower school has library access through its after-school academic programs. The upper school library was closed in 2016-2017 because space was needed for additional classrooms. In its place, carts were used to create “mini mobile libraries” to travel among classrooms.  In addition, lower school library remained open for students to use three hours per week outside of normal school hours. 

	Einstein. Einstein hired a certified school librarian mid-year 2015-2016 for the middle and high school. A paraprofessional served full-time as the elementary school librarian. Teachers received stipends from Literacy for Life grant funds to staff the libraries two hours per day after school. Administrators planned to continue after-school library hours with funding from 21st Century grant funds once the Literacy for Life grant ended. 

McDonogh #35. In September 2016, the McDonogh #35 library began opening three days per week after school from 3:30 pm until 5:00 pm. Through 2016-2017, McDonogh #35 alumni provided students assistance two days per week. 

McMain. McMain provided extended library hours for students three days per week from 3:45 pm to 5:45 pm. A review of sign-in sheets over a three-week span in spring 2016 showed that approximately 9 students used the library each day during extended hour. The library continues to be open five hours per week outside school hours.

New Orleans Charter Science and Math. New Orleans Charter Science and Math provided extended library hours 30 minutes before school, 30 minutes after school, and during the lunch period. 

Student achievement (PMs 1a, 1b, 1c, 1d)

	Student literacy achievement was assessed at four grade levels – 4-year-old classes, 3rd grade, 8th grade, and high school. Results were collected from district (4-year-olds) or state (3rd, 8th, high school) standardized tests administered in spring 2015, spring 2016, and spring 2017.

	The GOLD assessments, products of Teaching Strategies, are observation-based systems designed to help teachers gather data about children from birth through kindergarten. They can be used to create portfolios for each child, link teaching and assessment, and provide reports for teachers and parents. The Growth Reports were used to assess language acquisition for 4-year-olds at Einstein and Plessy over the course of the grant. Audubon had only five students tested in 2015 and had no reports from 2016 or 2017. The percentages of students who met or exceeded expectations each year are shown in Table 2. 

Table 2
Percent of 4-year-olds who met or exceeded language growth expectations on GOLD assessments

	School
	# met or exceeded expectations
	% met or exceeded expectations

	
	2015
	2016
	2017
	2015
	2016
	2017

	Audubon
	5/5
	NA
	NA
	100.0
	NA
	NA

	Einstein
	63/68
	   32/40
	78/78
	92.6
	80.0
	100.0

	Plessy
	34/36
	35/36
	34/35
	94.4
	97.2
	97.1

	All
	102/109
	
	
	93.6
	
	

	Einstein & Plessy only
	97/104
	67/76
	112/113
	93.3
	88.2
	99.1




Third and eighth grade literacy achievement was assessed by the Louisiana PARCC English/language arts tests in 2015 and by the Louisiana LEAP exams in 2016 and 2017). The percentages of students who met or exceeded expectations each year are shown in Table 3 and 4.


Table 3
Percent of 3rd grade students who met or exceeded literacy achievement expectations on state exams
	School
	# met or exceeded expectations (basic or above)
	% met or exceeded expectations

	
	2015
	2016
	2017
	2015
	2016
	2017

	Audubon
	66
	60
	79
	85
	75
	88

	Einstein
	55
	57
	90
	48
	38
	64

	Plessy
	14
	11
	9
	49
	37
	39

	All
	135
	128
	178
	61
	49
	70


Sources: http://www.louisianabelieves.com/resources/library/enrollment-counts and http://www.louisianabelieves.com/resources/library/test-results 

Table 4
Percent of 8th grade students who met or exceeded literacy achievement expectations on state exams
	School
	# met or exceeded expectations (basic or above)
	% met or exceeded expectations

	
	2015
	2016
	2017
	2015
	2016
	2017

	Audubon
	57
	59
	57
	97
	98
	95

	Einstein
	57
	72
	71
	78
	72
	71

	McDonogh 35
	68
	78
	24
	59
	71
	59

	All
	182   
	209
	152
	74
	77
	76


Sources: http://www.louisianabelieves.com/resources/library/enrollment-counts and http://www.louisianabelieves.com/resources/library/test-results

High school literacy achievement was assessed using the English II end-of-course exam. It is given typically administered in the sophomore year. (There is no English I end-of-course exam in Louisiana.) Results are shown in Table 5. 



Table 5
Percent of high school grade students who met or exceeded literacy achievement expectations on state English II end-of-course exam
	School
	# met or exceeded expectations (good or excellent)
	% met or exceeded expectations

	
	2015
	2016
	2017
	2015
	2016
	2017

	McMain
	119
	104
	92
	71
	74
	54

	N.O. Charter Science and Math
	91
	77
	91
	89
	77
	76

	All
	210
	181
	183
	78
	75
	63


Source: http://www.louisianabelieves.com/resources/library/high-school-and-college-and-career-data-center 

Discussion

Overview

	The Orleans Parish Schools Literacy for Life grant jump-started a campaign to improve literacy in six schools. Among its many successes, the grant:

1) Improved access to library resources by extending library hours and greatly increasing the number of available books and e-books,  
2) Increased access to technological resources for literacy instruction,
3) Improved quality and quantity of direct intervention services to students, especially those in RTI Tiers 2 and 3 through personnel support and professional development,
4) Helped school leaders manage intervention services through the introduction of tools such as literacy walk-through evaluations that increased the frequency of formative assessments and Quarterly Summary Reports that facilitated access to student data by compiling academic and behavioral data in one place,
5) Educated parents and guardians on how to help support their child’s literacy education through family literacy events and representation on school leadership committees, and 
6) Provided inter-school communication about literacy practices. 

Conclusions

Academic goals of the Literacy for Life grant included increases in the percent of 4-year-olds, 3rd grade students, 8th grade students, and high school students meeting or exceeding proficiency on standardized literacy tests. In the case of 4-year-olds, the Teaching Strategies GOLD English assessments were used. Audubon did not have GOLD assessment reports; therefore, only Einstein and Plessy were used in assessing progress on GPRA measure 1a. For these two schools, the percentage of students showing growth increased from 93.3% in 2014-2015 to 99.1% in 2016-2017.

The percentage of participating 3rd grade students who met or exceeded proficiency on the Louisiana LEAP language arts assessment increased from 2015 to 2017 at two of the three schools with 3rd grades. Einstein added a second campus, doubling the number of students in fall 2016, which accounts for some of its final-year improvement. All three schools had a dip in the percent of students meeting the standard in 2016, but improved in 2017. Overall, the percent of 3rd grade students who met or exceeded the standard basic score improved from 61% to 70% at the three schools. Thus, the GPRA 1b improvement goal was met. 

The percentage of participating 8th grade students who met or exceeded proficiency on the Louisiana LEAP language arts assessments declined from 2015 to 2017 at two of the three grant schools serving 8th grade and remained the same at the third school; however, overall, the percentage of students meeting the standard improved. McDonogh #35 had improved from 2015 to 2016 but began phasing out 8th grade in the last year of the grant, which may account for its final year decline. It may be that the more resourceful parents relocated their children prior to the forced move. Although the percentage dropped at Audubon, it was already hitting a ceiling effect, with 97% of students meeting the standard at baseline. The decline at Einstein was more pronounced, from 79% to 71% at basic or above. Because of the decrease in the number of lower-performing students at McDonogh #35, overall, the percent of students meeting the standard (GPRA 1c) improved from 74% in 2015 to 76% in 2017. 

The percentage of participating high school students who met or exceeded proficiency on the English II End-of-Course exams declined from 2015 to 2017 at both high schools participating in the grant. Overall, the percentage declined from 78% to 63%; thus, the GPRA 1d improvement goal was not met. 

Five additional performance targets were set, specific to the Orleans Parish Literacy for Life grant. Performance measure 2a called for weekly intervention in literacy to students in RTI Tiers II and III. All schools met this target. In fact, all offered 30 – 90 minutes of daily intervention for all students in Tiers II and III, and additional time for students in Tier III. The grant assisted schools in placing more interventionists in classes to work with teachers (push-in services) or outside normal literacy class time to provide individual or small group pull-out services. 

Performance measure 2b required job-embedded professional development in literacy across the curriculum for subject-area teachers, including after-school teachers. Again, all schools met this target. Although schools selected different focus areas (e.g., writing, literacy assessment, using e-books, persuasive writing), all included some professional development in technological resources for improving literacy (e.g., ACHIEVE 3000, library technology, e-books). Furthermore, with help from the Project Coordinator, schools also selected and used assessments such as the Literacy Walk-throughs to ensure that teachers were using the skills taught with their classes. By the last year of the grant, professional development was considerably more data-driven than at the beginning. Academic teams used student data from the literacy walk-throughs, Quarterly Summary Reports, ACHIEVE 3000, STAR 360, and DIBELS to identify gaps and plan professional development sessions.

Incorporating technological resources into the literacy curriculum was the goal of performance measure 2c. Each school selected resources based on teacher input. Parent input was secured through parent representatives on academic committees; Einstein conducted a more formal parent survey. Schools met their target through implementation of various technologies in their literacy curricula, including Overdrive, Abdo, e-books, Odyssey Ware, and ACHIEVE 3000.

Annual Family Literacy Events were mandated by performance measure 3a. The Project Coordinator ensured that all parents had access to literacy resources through a district event held in April 2016. Embracing the opportunity to involve parents in literacy instruction, each school also held at least one separate event, some holding as many as five. In conjunction with book fairs, elementary schools sponsored such creative activities as Pancakes and PJs, Bagels with Books, and a Red Beans and Rice Family Literacy event. High schools held poetry slams and speakers’ podiums. At these events, parents had opportunities to learn about resources available at school, at their local libraries, and at home or the public library through the internet.

The last performance measure, 3b, required schools to extend library hours. Five of six schools met this target. Plessy did not have a library because it did not have the space or the resources to purchase books or hire a librarian. Using grant funds, however, the school purchased books and rolling carts that became mobile libraries that could travel from class to class. 

In summary, Orleans Parish met three of its four GPRA targets and four of five of its individual performance measure targets. 

Challenges 

While the Orleans Parish grant was widely successful in improving best practices and access to literacy resources, sustainability is challenging at some sites due to the discontinuity of leadership and funding. Obstacles to continued success included changes in leadership, changes in management, and funding. Most schools in Orleans Parish are charter schools with separate management organizations running one or more charters. Charter school principals (sometimes called school head, chief academic officer, school leader, etc.) report to the managing board. The managing board is autonomous but evaluated by the state and its chartering authority for renewal. Four of the six grant schools were charters authorized by the Orleans Parish School Board. The other two were Orleans School Board non-chartered schools. Over the course of the grant, the two direct-run schools were embroiled in bids to take over the schools. The district planned to convert these schools to charters for the 2017-18 school year. The ExCEED network, an organization of school principals from New Orleans, proposed to manage both, but later withdrew its application amid opposition. Today, McDonogh #35 continues to be run directly by the Orleans Parish School Board. McMain, however, is now chartered by Inspire NOLA, which already ran four other charters in New Orleans, including one other high school. Both McMain and McDonogh #35 also underwent changes in grade configuration, with McDonogh #35 eliminating 7th and 8th grades and McMain eliminating 7th grade.

During the grant period, McDonogh #35 and McMain contended with ongoing speculation about who would run the schools, but nearly every grant school had to contend with changes in leadership at the school level. Not surprisingly, given uncertainty over the management organization, McDonogh #35 and McMain suffered the most turnover. McDonogh #35 had four different principals in the four school years from 2014-2015 to 2017-2018. McMain had three different principals. Plessy and Audubon each had two different principals. New Orleans Charter Science and Math had the same co-principals until 2017-2018 when one of them became sole principal. Einstein was the only school with stable leadership over the four years but it did get a new Chief Academic Officer during the grant period. While leadership changes can be positive, they are disruptive in terms of grant continuity, commitment, and sustainability. In the most recent interviews, for example, school leaders from half of the grant schools admitted to no longer using the literacy walk-throughs or Quarterly Summary Reports.
	
Funding provided by the grant was instrumental in allowing schools to increase literacy technology, professional development, and parental involvement. Ongoing resources are needed to replenish consumables, and provide continuous learning for teachers and parents now that the grant has ended. Some schools were proactive in finding additional resources. McDonogh #35, for example, received a School Improvement Grant that enabled it to retain its full-time reading interventionists and continue sponsoring parent literacy events. Plessy, however, still lacks resources to staff a library. 

Recommendations and commendations

	To sustain the successes of the Literacy for Life grant, we offer these recommendations:

1. Orleans Parish Schools should initiate an ongoing literacy conversation with the grant schools to continue the sharing of literacy efforts. This might take the form of regular meetings of a literacy committee or a shared electronic notebook wherein participants could post resources, invite others to professional development sessions, or ask questions. 
2. Schools must use the strength of numbers to secure additional funding. Charter schools must compete with large school districts for scarce federal dollars. Groups of charters such as those authorized by Orleans Parish schools are more competitive than individual schools. This requires collaboration and a common focus. Lessons learned from the literacy grant could provide that focus.
3. Schools should revisit why they stopped using literacy walk-throughs and Quarterly Summary Reports, two tools that proved successful during the grant period. If no equal or better tools are now used for quickly assessing literacy instruction and tracking student data in one place, these tools should be reinstated.
4. Schools should continue to provide data-driven professional development in literacy instruction and technology. Although teachers received considerable help during the grant period, turnover in urban schools remains high and new teachers need that same assistance.

School leaders are to be commended for their creative and tireless efforts to improve literacy for at-risk children in New Orleans schools. Successful grants are shepherded by at least one individual who ensures that processes are implemented, participants are informed, and communication with funders is ongoing. Despite great personal hardship, Debra Dean, the project coordinator, provided such leadership. She helped organize a large family literacy event, coordinated with school leaders, tracked progress, and oversaw budgets. She was instrumental in implementing the walk-through assessments and quarterly summary reports. Ms. Dean was candid and thorough in providing data needed to evaluate the project. It was my pleasure to work with her and the school leaders on the Literacy for Life grant.
