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Notable Quotes from Program Participants 

“I have acquired many strategies and techniques that have 

helped me teach kindergarten [in] the past year and a half. 

Planning is easier and I feel c nfident with less ns because 

 f App State's teachers and their guidance.” 

“I have learned a l t  f g  d strategies during these classes 

and been reminded  f strategies that I had f rg tten.” 

“I have learned many things in these c urses that have had a 

huge impact  n my students!” 

“This is my 25th year teaching, and I c ntinually enj y 

learning and wish t  c ntinue with m re literacy instructi n 

and strategy devel pment f r my students. I truly believe 

students experience greater success when they kn w we are 

sincerely invested in their educati n.” 
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Executive Summary 
In 2014, Alleghany Coun y Schools (ACS) applied for and was awarded a  wo-year Innova ive 

Approaches To Li eracy (IAL) gran  (PR/Award # S215G140012) by  he U.S. Depar men  of Educa ion 

(USDE)  o launch a projec   ha  would help  ransform  he li eracy skills and English language ar s (ELA) 

abili ies of i s young ci izens. The Cradle  o Career (C2C) projec  was designed  o serve abou  1,750 s uden s 

enrolled in ACS four schools (Glade Creek Elemen ary, Piney Creek Elemen ary, Spar a Elemen ary, and 

Alleghany High) and children ages 0-5  hroughou   he communi y. The projec  was designed  o expand  he 

coun y’s vision of educa ion from kindergar en  o grade 12  o bir h  hrough pos secondary and workforce 

success. To accomplish  his,  he C2C projec — hrough i s ac ivi ies and gran  funding—was  o provide a 

comprehensive program of services  ha  aligned wi h  he Nor h Carolina S a ewide Li eracy Plan1 and  o 

begin opera ionalizing  he plan in Alleghany Coun y. 

The C2C projec  had four main goals: 

1) children would arrive ready for school. 

2) s uden s would perform a  or above grade level. 

3) paren s would be ac ively involved in li eracy ac ivi ies. 

4)  he school dis ric  would build i s capaci y  o address  he li eracy needs of i s children. 

The implemen a ion of  he C2C projec  had a rough s ar . Delays precipi a ed by a high number and 

rapid  urnover of projec  and school dis ric  leadership—coupled wi h underlying difficul ies working in a 

high-pover y, high- needs rural coun y— hrea ened  o derail  he projec . However, new C2C projec  s aff 

members worked wi h USDE and were able refocus and redirec  i s a  en ion  o more a more s reamlined 

menu of C2C ac ivi ies. 

The following  able showed which ac ivi ies were implemen ed, were implemen ed wi h some 

modifica ion, and were no  implemen ed. 

C2C Pr ject Activities by Implementati n Status 

Activity Implementati n status Additi nal inf rmati n/rati nale 

Parents As Teachers No  implemen ed Lack of a volun eer for paren  educa or 

Read It Once Again 
(RIOA) 

Implemen ed as planned in year 1 Comple ed in year 1 

1 See h  p://www.ncpublicschools.org/docs/sbe-archives/mee ings/2012/05/gcs/05gcs01a  ach01.pdf 
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Activity Implementati n status Additi nal inf rmati n/rati nale 

E-Reader L an 
Pr gram 

Implemen ed as planned Comple ed in year 1 

B  k Distributi n Implemen ed wi h modifica ion Comple ed in years 1 and 2, conduc ed 
annually 

Letterland Ph nics 
and Write fr m The 
Beginning and 
Bey nd (WFBB) 

Implemen ed as a modifica ion Le  erland – comple ed in years 1 and 2, wi h 
 rain  he  rainer and  eacher  raining; WFBB – 
delayed un il SY 2017-18, af er gran  period 

Differentiated 
instructi n 

Implemen ed as planned Two professional developmen  courses of 
ac ion were  aken: 1) reading specialis  
program (an M.A. degree) and 2) high school 
li era ure lesson plan workshop 

Summer Literacy 
Camps and 
Extended Learning 
Opp rtunities 

Implemen ed as planned Comple ed in years 1 and 2 

Extended Library 
H urs and Saturday 
Academies 

No  implemen ed Lack of s uden  in eres  

C2C ac ivi ies  ha  did well were  hose  ha  were implemen ed  o  heir expec ed comple ion. These 

included ac ivi ies  ha  provided ma erial direc ly or indirec ly  o s uden s such as  he book dis ribu ion, 

summer camps, and Le  erland Phonics curriculum, and also ac ivi ies involving  raining of  eachers  hrough 

 he Alleghany Li eracy Projec  and  he Appalachian S a e Universi y mas er’s program in reading educa ion. 

C2C projec  con ribu ed  o improving li eracy among  he k-12 s uden s in Alleghany Coun y Schools 

in a  leas   hree ways. One way was  hrough purchase and dis ribu ion of resources  ha  wen  direc ly  o 

s uden s, such as  he book dis ribu ion during li eracy family nigh s, new books  ha  were purchased for  he 

school and classroom libraries of C2C par icipa ing  eachers and  he e-readers In Alleghany Coun y Library. 

A second way was  hrough  he purchase of curriculum programs: RIOA, Le  erland Phonics And WFBB. A 

 hird way was a   he golden in ersec ion of ins ruc ion, con en  and learner. A   his junc ion, C2C facili a ed 

professional developmen   raining and li eracy s ra egies affec ed  eacher ins ruc ional prac ices. Teachers 

who  ook par  in  he Alleghany Li eracy Projec  and  he reading educa ion program repor ed gains in 

knowledge, skills and disposi ions. 

To sus ain  hese gains and  o con inue  o build capaci y for li eracy in  he coun y,  he following 

recommenda ions are offered: 

• Se  aside professional developmen   raining days  o convene as a communi y of prac ice (COP) 

 eachers who par icipa ed in  he Alleghany Li eracy Projec  and  he reading educa ion program. 

@ C O M P L E T E D B Y M N A S S O C I A T E S , I N C . 
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• Build upon  he exis ing collabora ion in  he schools  o develop professional learning communi ies 

(PLCs) on li eracy in each school. 

• Build an in egra ed sys em of suppor s from bir h  hrough grade 2. 

• Inves iga e and pursue new program funding sources and par nerships  o build ins ruc ional capaci y. 

• Work closely wi h researchers and evalua ors in  he fu ure  o design a realis ic da a collec ion sys em 

 o be  er link projec  ac ivi ies, measures, ou pu s and ou comes. 
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I troductio  
In 2014,  he U.S. Depar men  of Educa ion 

(USDE) awarded Alleghany Coun y Schools (ACS) a 

 wo-year Innova ive Approaches  o Li eracy (IAL) 

gran  (PR/Award # S215G140012)  o fund a projec  

 ha  would help  ransform  he li eracy skills and 

English language ar s (ELA) abili ies of s uden s in 

 he communi y. The Cradle  o Career (C2C) projec  

was designed  o serve abou  1,750 K-12 s uden s 

enrolled in  he school sys em and children ages 0-5 

and  heir paren s  hroughou   he communi y by 

expanding  he coun y’s vision of educa ion from bir h 

and early childhood,  hrough grade school,  o 

pos secondary and workforce success. Moreover,  he 

projec  was designed  o provide a comprehensive 

program of services  ha  aligned wi h  he Nor h 

Carolina S a ewide Li eracy Plan  ha  would begin  o 

opera ionalize  ha  plan. 

The C2C projec  had four main goals: 

1. Children would arrive ready for school. 

2. S uden s would perform a  or above grade 

level. 

3. Paren s would be ac ively involved in li eracy 

ac ivi ies. 

4. The school dis ric  would build i s capaci y  o 

address  he li eracy needs of i s children. 

To mee   hese goals  he C2C projec ’s work 

was se  in all four schools in  he coun y—Glade 

C2C Project at A Gla ce 

Activities by Site 

Glade  reek Elementary, Piney  reek 

Elementary, and Sparta Elementary: 

• Book Di tribution 

• Letterland Phonic  

• Write from the Beginning and Beyond 

(WFBB) 

• Differentiated In truction: Reading 

Education Program 

• Summer Camp 

• Extended Learning Opportunitie : 1 

on 1 Tutoring 

Alleghany High School: 

• Write from the Beginning and Beyond 

(WFBB) 

• Differentiated In truction: Reading 

Education Program 

• Differentiated In truction: Alleghany 

Literacy Project 

Alleghany  ounty Library 

• Read It Once Again (RIOA) 

• E Reader Loan Program 

B C O M P L E T E D B Y M N A S S O C I A T E S , I N C . 
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Creek Elemen ary School, Piney Creek Elemen ary School, Spar a Elemen ary School and Alleghany High 

School—and in Alleghany Coun y Library. ACS also con rac ed facul y and s aff from Appalachian S a e 

Universi y (App S a e) and Duquesne Universi y (DU)  o provide professional developmen  and  raining  o 

ACS  eachers in order  o deepen  heir unders anding and applica ion of con en  pedagogy and improve  heir 

ins ruc ional prac ices in li eracy. In addi ion, ACS leveraged i s rela ionships wi h  he Alleghany Par nership 

for Children, Uni ed Me hodis  Reading Revival, Alleghany Ar s Guild, App S a e Universi y and  he 

Alleghany Public School Par nership  o ac ively assis  and suppor  ACS in seeing  he C2C ac ivi ies come  o 

frui ion. Table 1 below summarizes  he goals, ac ivi ies,  he key par ners or players in  he ac ivi ies,  he  arge  

audiences of  he ac ivi ies and  he shor - erm measurable objec ives  ha   he C2C projec  endeavors  o mee  

by  he end of  he gran  period. 
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Table 1: C2C Pr ject Design by G al, Activity, Target Audience, Sh rt-Term and L ng-Term Objectives 

Activity Target Audience Key Staff  r 
Partner 

Sh rt Term Objective G al 
1: Children will arrive 
ready f r sch  l. 
2: Students will 
perf rm at  r ab ve 
grade level. 
3: Parents will be 
actively inv lved in 
literacy activities. 
4: The sch  l district 
will build its capacity 
t  address the 
literacy needs  f its 
children. 

Parents as Teachers 
(includes recruitment, 
training) 

Paren s wi h 
children bir h  o 
age 5 

Paren  
Coordina or, 
Alleghany Coun y 
Library 

Percen age of 4 year-old children par icipa ing in  he Goals 1 & 3 
program who achieve significan  gains in oral language 
skills will improve by 10% 

Read it Once Again ( 
RIOA) (includes 
material purchases, 
training) 

Paren s wi h 
children, bir h  o 
age 5 

Alleghany Coun y 
Library, local 
daycare cen ers 

Percen age of paren s who engage in li eracy ac ivi ies Goals 1 & 3 
offered by  he program will increase by 70% 

B  k Distributi n Paren s wi h 
children, bir h  o 
age 5, school age 
children K-12 

C2C S aff, Paren  
Coordina or, 

Percen age of 4 year-old children par icipa ing in  he Goals 1, 2 & 3 
program who achieve significan  gains in oral language 
skills will improve by 10% par icipa ing grade 3 and 8 
s uden s on s a e reading assessmen  by 10%, and 85% 
of high school s uden s a  or above grade level on s a e 
ELA assessmen s 

Differentiated 
instructi n (f r 
remediati n and 
accelerati n) 

K-12  eachers C2C S aff, App 
S a e, DU 

Percen age of par icipa ing grade 3 s uden s who mee  Goals 2 & 4 
or exceed proficiency on s a e reading assessmen  will 
increase by 10%, grade 8 s uden s by 10%, and 85% of 
high school s uden s performing a  or above level on 
s a e ELA assessmen s 

E-Reader L an 
Pr gram 

Paren s of children 
and you h 

C2C S aff, 
Alleghany Coun y 

The percen age of paren s who engage in li eracy- Goals 2 & 3 
rela ed ac ivi ies offered by  he program will increase 
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Activity Target Audience Key Staff  r 
Partner 

Sh rt Term Objective G al 
1: Children will arrive 
ready f r sch  l. 
2: Students will 
perf rm at  r ab ve 
grade level. 
3: Parents will be 
actively inv lved in 
literacy activities. 
4: The sch  l district 
will build its capacity 
t  address the 
literacy needs  f its 
children. 

Library, daycare 
cen ers 

by 70% 

Expanded Learning 
Opp rtunities 

S uden s grade K 
 hrough 12, Grade 
K-12  eachers 

C2C S aff, 
consul an s 

Percen age of par icipa ing grade 3 s uden s who mee  Goals 2 & 4 
or exceed proficiency on s a e reading assessmen  will 
increase by 10%, grade 8 s uden s by 10%, and 85% of 
high school s uden s performing a  or above level on 
s a e ELA assessmen s 

Summer Literacy 
Camps 

K-12 S uden s, 
Par icipa ing 
Teachers 

C2C S aff, 
Consul an s 

The percen age of paren s who engage in li eracy- Goal 2 
rela ed ac ivi ies offered by  he program will increase 
by 70% 

Saturday Academies K-12 S uden s, 
Par icipa ing 
Teachers 

C2C S aff, 
Consul an s 

Percen age of par icipa ing grade 3 s uden s who mee  Goal 2 
or exceed proficiency on s a e reading assessmen  will 
increase by 10%, grade 8 s uden s by 10%, and 85% of 
high school s uden s performing a  or above level on 
s a e ELA assessmen s 

M del Classr  m K-12 S uden s, 
Par icipa ing 
Teachers 

C2C S aff, 
Consul an s 

Percen age of par icipa ing grade 3 s uden s who mee  Goals 2 & 4 
or exceed proficiency on s a e reading assessmen  will 
increase by 10%, grade 8 s uden s by 10%, and 85% of 
high school s uden s performing a  or above level on 
s a e ELA assessmen s 
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About the Evaluatio  

The Alleghany Coun y Public Schools con rac ed MN Associa es, Inc. (MNA), a Virginia-based PreK-16 

consul ing firm  o conduc   he evalua ion s udy of  he C2C projec  in 2015. The evalua ion design for  he 

projec  involved bo h a forma ive analysis (forma ive evalua ion)  o provide performance feedback and 

permi  regular assessmen  and necessary adjus men s and a summa ive analysis (summa ive evalua ion) 

regarding  he impac  of  he program on achieving  he in ended ou comes of  he projec . The evalua ion 

procedures used in  he s udy were designed  o repor  on  he progress  he projec  was making  owards i s 

goals and benchmarks. In par icular,  he evalua ion s udy was design  o provide insigh s  o  he following 

research ques ions: 

1. To wha  ex en  did  he implemen a ion of C2C projec  ac ivi ies occurring as planned? 

2. Wha  aspec s of  he C2C projec  worked well? 

3. Wha  issues presen ed hurdles  o C2C’s successful implemen a ion? 

4. Wha  were  he areas of improvemen  for  he C2C projec ? 

5. How had  he C2C projec  con ribu ed  o improving li eracy among  he K-12 s uden s in Alleghany 

Coun y Public Schools? 

6. Wha  were  he perceived impac s of  he C2C projec ? 

This is  he final evalua ion repor  for  he C2C projec . Therefore,  his repor  will address all  he research 

ques ions no ed above by examining wha   ranspired in Year 2 of  he projec , reviewing wha  happened in 

bo h years of  he projec , and addressing wha  perceived impac s  he projec  had on  he PreK-12 s uden s, 

 heir families, and  heir  eachers. Table 2 presen s a crosswalk of  he projec  ac ivi ies wi h  he da a collec ion 

sources and analysis for  he evalua ion. C2C ac ivi ies in italics were no  implemen ed.2 The research ques ions 

cu s across all  he ac ivi ies as  hey apply. More informa ion abou   he evalua ion s udy is in  he Appendix. 

Table 2: Cr sswalk  f C2C Activities, Data S urces and Data Analysis 

C2C Activity Data C llecti n S urce(s) Data Analysis 

Parents as Teachers Attendance rec rds; meeting agendas and 
n tes; ACA c rresp ndence;  ther 
extant d cuments 

Qualitative descriptive, thematic analysis 

Read It Once Again (RIOA) Purchase orders;  raining records; 
library records of check-
ins/check-ou s; ACS 
correspondence 

Quali a ive descrip ive,  hema ic 
analysis 

E-Reader L an Pr gram Purchase orders; library records of 
check-ins/check-ou s; paren  e-
reader loan agreemen s; ACS 

Quali a ive descrip ive,  hema ic 
analysis 

2 Fur her explana ion is provided under  he Implemen a ion Evalua ion sec ion of  his repor . 
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C2C Activity Data C llecti n S urce(s) Data Analysis 

correspondence 

B  k Distributi n Even  agendas or announcemen s; 
purchase orders; a  endance 
records; ACS correspondence 

Quali a ive descrip ive,  hema ic 
analysis 

Letterland Ph nics and Write 
fr m the Beginning and 
Bey nd 

Purchase orders; ACS 
correspondence; surveys, 
in erviews; focus group 
discussions 

Quali a ive descrip ive,  hema ic 
analysis; descrip ive s a is ics 

Differentiated Instructi n: 
Alleghany Literacy Pr ject and 
Reading Educati n Pr gram 

Lesson plans; sample s uden  
work,  eacher reflec ions; surveys; 
focus group discussions; blog 
pos s; program course of s udy; 
academic record; s uden  
assessmen  resul s; ACS 
correspondence; syllabus; o her 
ex an  documen s 

Quali a ive descrip ive,  hema ic 
analysis; descrip ive s a is ics 

Summer Literacy Camps and 
Extended Learning 
Opp rtunities 

Camp schedule of ac ivi ies; 
s uden  enrollmen ;  u oring case 
repor s; Morris IRI resul s; ACS 
correspondence; o her ex an  
documen s 

Quali a ive descrip ive,  hema ic 
analysis; descrip ive s a is ics 

Extended Library H urs and 
Saturday Academies 

Student enr llment; schedule  f activities Qualitative descriptive, thematic analysis 

M del Classr  m Student enr llment; sample less n plans; 
ACS c rresp ndence 

Qualitative descriptive, thematic analysis 

About This Report 

This repor  covers  he implemen a ion period of  he C2C projec  from April 2016  hrough Augus  

2017. The repor  discusses findings from field repor s and exis ing da a from  he various C2C ac ivi ies. 

These included: surveys, in erviews, and focus group discussions by  eachers par icipa ing in  he reading 

specialis  licensure  raining. The repor  is separa ed in o  wo sec ions: implemen a ion evalua ion and impac  

evalua ion. Evalua ion ques ions 1  hrough 4 are addressed under  he implemen a ion evalua ion sec ion. 

Ques ions 5 and 6 are addressed under  he impac  evalua ion sec ion. The repor  concludes wi h 

recommenda ions and an appendix. 

Due  o  he na ure of  he da a  ha  were even ually collec ed, resul s repor ed are descrip ive and 

sugges ive. No correla ion or causal rela ionship may be in erpre ed from  hem. Quan i a ive da a are 

repor ed in aggrega e and anonymized. Quo es ci ed are selec ed for illus ra ive examples only. Every effor  

has been made  o pro ec  individuals, par icularly s uden s’ iden i ies. Where faces are clearly seen, pic ures 

were sourced from a publicly available websi e and individuals were ci ed. 
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IMPLEMENTATION EVALUATION 

Evaluati n Questi n 1: T  what extent is the implementati n  f C2C 

pr ject activities  ccurring as planned? 

As no ed in  he in erim repor 3, during i s firs  year of implemen a ion  he C2C experienced several 

se backs  ha  affec ed implemen a ion of  he projec . These se backs include high  urnover of key projec  and 

school dis ric  leadership, delayed implemen a ion (including delayed evalua ion of  he gran  projec ), and a 

lack of implemen a ion progress. The lack of implemen a ion progress  riggered a USDE review  ha  

precipi a ed bo h an overall budge  reduc ion as well as a realloca ion of resources, which in  urn cascaded 

in o a more s reamlined ros er of projec  ac ivi ies. Table 3 presen s  he lis  of ac ivi ies,  heir implemen a ion 

s a us in Years 1 and 2 and addi ional informa ion. A no cos  ex ension also allowed for  he comple ion of 

 he ac ivi ies  hrough July 2017. 

Table 3: Implementati n Status  f C2C Pr ject Activities 

Activity Implementati n Status Additi nal Inf rmati n/Rati nale 

Parents as Teachers No  implemen ed Lack of a volun eer for paren  educa or 

Read It Once Again 

(RIOA) 

Implemen ed as planned in Year 1 Comple ed in Year 1 

E-Reader L an 

Pr gram 

Implemen ed as planned Comple ed in Year 1 

B  k Distributi n Implemen ed wi h modifica ion Comple ed in Years 1 and 2, conduc ed 

annually 

Letterland Ph nics 

and Write fr m the 

Beginning and 

Bey nd 

Implemen ed as a modifica ion Le  erland – Comple ed in Years 1 and 2, wi h 

 rain  he  rainer and  eacher  raining; WFBB – 

delayed un il SY 2017-18, af er gran  period 

Differentiated 

Instructi n 

Implemen ed as planned Two professional developmen  courses of 

ac ion were  aken: 1) reading specialis  

program (an M.A. degree) and 2) high school 

li era ure lesson plan workshop 

3 See Mi  apalli, K., & de las Alas, N. (2016, April). In erim ex ernal evalua ion repor . Alleghany Coun y Schools Cradle 
 o Career (C2C) Li eracy projec . Innova ed Approaches  o Li eracy (IAL) Program Gran . Fairfax, VA: MN Associa es, 
Inc. 

D = C O M P L E T E D B Y M N A S S O C I A T E S , I N C . 

I A L P R / A w a r d # S 2 1 5 G 1 4 0 0 1 2 



 

      

    
 

     

   

     

  

  

  

 

         

  

   

 

      

          

  

 

           

                

                 

   

          

                

                  

              

            

               

             

               

              

  

                 

             

            

              

                 

                 

                         

-A l l e gh a y C ou ty S choo l s C 2C L i t e r ac y P ro j e c t 

F i  a l Ev a lu a t i o  R epo r t 

Activity Implementati n Status Additi nal Inf rmati n/Rati nale 

Summer Literacy 

Camps and 

Extended Learning 

Opp rtunities 

Implemen ed as planned Comple ed in Years 1 and 2 

Extended Library 

H urs and Saturday 

Academies 

No  implemen ed Lack of s uden  in eres  

M del Classr  m No  implemen ed Lack of  eachers volun eering  heir classrooms 

for demons ra ions 

Parents as Teachers, M del Classr  m, Extended Library H urs, and Saturday Academies 

The four named ac ivi ies did no   ake pace. Leadership  urnover, lack of in eres , and subsequen  

budge  reduc ion and realloca ion of resources imposed by USDE led  o  hese ac ivi ies  o be dropped from 

 he projec . 

Read It Once Again (RIOA) Curriculum and E-Reader L an Pr gram 

In Year 1,  he projec  s aff oversaw  he purchase, licensing and dis ribu ion of  he RIOA curriculum. 

The curriculum covers  he basic founda ional skills of learning  ha  are essen ial for preparing a child  o be 

school ready. These founda ional skills include physical developmen  and daily living skills, cogni ive skills, 

early li eracy skills, and spa ial-concep ual  hinking. The RIOA curriculum ma erials include ins ruc ional 

guides, assessmen s, and s uden  resources. The RIOA curriculum has been housed a   he Alleghany Coun y 

Library for early childhood providers and paren s of preschool children  o use. 

In  andem,  he C2C s aff also purchased six Kindle Paperwhi e e-reader  able s and por able 

whi eboards. These elec ronic gadge s are available for early childhood providers  o checkou  from  he 

library. 

For bo h  he RIOA curriculum and  he e-readers,  here were no addi ional ac ivi ies  ha  occurred in 

in Year 2 beyond con inuing  o make  hese resources available  hrough  he library. 

Letterland Ph nics and Think Maps’ Write fr m the Beginning and Bey nd 

The budge  reduc ion and realloca ion of remaining funds provided sufficien  dollars for  he 

purchase, licensing and dis ribu ion of  he Le  erland Phonics Program  o all  hree K-8 schools in  he coun y: 

Glade Creek, Piney Creek, and Spar a. Le  erland Phonics is a program  ha  combines le  ers  o  heir sounds 

so  ha   he le  er Z look like a zebra, and  he le  er A is in  he shape of an apple. The charac er, sound and a 
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word beginning wi h  he le  er iden ifiably linked  oge her  o provide phonemic awareness and unders anding 

of  he fundamen al building blocks for li eracy. In Year 1, C2C program s aff purchased Le  erland Phonics 

ma erials for Glade Creek, Piney Creek and Spar a elemen ary schools and secured licensed Le  erland 

 rainers  o provide professional developmen  for  he schools  eachers. In Year 2 more  raining occurred along 

wi h fideli y checks  o ensure  ha   he  rained  eachers were correc ly implemen ing  he program. In addi ion, 

 he C2C gran  funds provided for an ACS ins ruc ional coach  o receive Train- he-Trainer Le  erland  raining. 

This would enable ACS  eachers  o receive  he suppor  of a cer ified Le  erland  rainer af er  he C2C gran  

funding ends. 

Along wi h Le  erland Phonics, C2C afforded  he purchase of a wri ing curriculum wi h a 

corresponding  eacher  raining  o be implemen ed dis ric -wide. Wri e from  he Beginning and Beyond 

(WFBB) from Thinking Maps is a 

K-8 comprehensive, sys emically s ruc ured, wri ing curriculum designed  o assis  educa ors and 

s uden s develop  he knowledge and skills necessary for age-appropria e and domain-specific wri ing 

achievemen . Each of  he domains of wri ing u ilizes a combina ion of modeling, analy ic rubrics, 

and mini-lessons  ha  focus on  he essen ial elemen s of effec ive wri ing (Wri e from  he Beginning 

and Beyond websi e, n.d.). 

The curriculum was in ended  o be implemen ed in SY 2016-17. However i  was pos poned un il  he 

beginning of SY2017-18  o provide sufficien   ime  o full implemen a ion wi h  raining, a full school year of 

167 days. Teacher  raining began a   he s ar  of  he school year as par  of  he  eacher professional days. 

Fideli y checks by WFBB-cer ified  rainers occurred in Oc ober and full roll ou  are scheduled for January 9, 

2018 for grades K-5 and January 10 for grades 6-8. 

B  k Distributi n Pr gram 

The book dis ribu ion program had become a popular means of providing high-quali y books  o  he 

s uden s enrolled in ACS. The book dis ribu ions were  imed  o coincide wi h family li eracy nigh s held a  

 he Glade Creek, Piney Creek and Spar a Elemen ary schools. Family li eracy nigh s encouraged paren s or 

s uden s’ legal guardians  o suppor   heir s uden s’ reading skills and  o cul iva e a love for lifelong reading. A  

 he even s facul y and s aff facili a ed learning among paren s/guardians and s uden s and offered advice and 

assis ance  o paren s/guardians on s ra egies  o suppor   heir s uden s’ li eracy skills a  home. Teachers 

discovered  ha  paren s (or grandparen s who were  he s uden s’ main care akers and guardians) s ruggled 

wi h reading  oo or did no  know how  o suppor   heir s uden s’. During family li eracy nigh s, open houses, 

and paren - eacher conferences,  eachers explained  he learning objec ives for  heir s uden s and how paren s 

can do cer ain prac ices paren s a  home  o reinforce wha  s uden s are doing in school. In addi ion,  eachers 
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shared informa ion abou  li eracy resources available ou side of school. For example,  eachers  old paren s 

abou   he availabili y of e-readers wi h age/grade appropria e resources  ha  are available in  he Alleghany 

Coun y Library. They also shared book collec ions and book  i les, and age-appropria e li era ure  ha   he 

s uden s can check ou  a   he library. In addi ion,  eachers informed paren s abou  communi y programs  ha  

provide free books  o  heir s uden s, such  hose from Imagina ion Library4 which were designed  o encourage 

early childhood li eracy from bir h  o five. 

Table 4 summarizes  he book dis ribu ion program family li eracy nigh s. Figure 1 provides pic ures 

 aken from Piney Creek’s family li eracy nigh . 

Table 4: Family Literacy Nights at ACS Elementary Sch  ls 

Sch  l Year 1 Year 2 
625 PreK-4 s uden s served and 421 paren s 
par icipa ing 

582 PreK-4 s uden s served and 586 paren s 
par icipa ing 

Glade Creek Camp Read A-Lo : The school se  up wi h 
reading  en s and ro a ing reading s a ions 
 ha  mimic summer camp wi h  eachers 
dressed as camp counselors 

Ou  of This World Readers: Space- hemed 
li eracy nigh  

Piney Creek The S ory on How  o Suppor  Your Reader: 
Teachers and s uden s go  in o charac er 
a  ired in  heir favori e s orybook charac ers. 

The S ory: Each classroom was decora ed 
based on a famous children’s book. For 
example, one classroom was based on Dr. 
Seuss’s book Green eggs and Ham, while 
ano her classroom was based Eric Carle’s 
The Very Hungry Caterpillar 

Spar a Ligh s, Camera, READ: The school pu  on 
a movie- hemed li eracy nigh  

Ligh s, Ac ion, READ: Movie- hemed 
li eracy nigh  

4 See h  ps://imagina ionlibrary.com/usa/affilia e/NCALLEGHANY/ 
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Figure 1: Pictures fr m Piney Creek Elementary Sch  l’s 2017 Family Literacy Night: The St ry 

B  k Read 

Book Reads were designed  o engage high school s uden s as well as  he communi y a  large in o 

li era ure and  opics se  in  heir communi y. In Year 1  he C2C projec  helped suppor  a coun y-wide reading 

projec  based on  he Appalachian novel Walking Acr ss Egypt by Clyde Edgar on. The C2C Projec  suppor  

included an au hor’s  alk even  and a play produced by s uden s from Alleghany High School based on  he 

novel. In Year 2,  he C2C projec  suppor ed ano her au hor’s  alk even . This  ime,  he novel One Sec nd After 

by William Fors chen was  he focus. Dr. Fors chen is a no ed his ory professor and wri er based in Mon rea  

College near Ashville, NC. The novel,  he firs  in  he John Ma herson  rilogy series, recoun s  he effec s and 

consequences of an elec romagne ic pulse (EMP) a  ack across  he Uni ed S a es and  he pro agonis ’s 
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communi y in a small Appalachian  own. Shown in  he media flyer and clipping below, Dr. Fors chen me  

wi h ELA s uden s a  Alleghany High School in March 2017,  o discuss  he novel. The s uden s were reading 

 he series as par  of  heir s udies. 

Figure 2: Media Flyer Ann unced B  k Read Auth r Talk Event featuring 
One Sec nd After Auth r William F rtschen 

Figure 3: N ted Auth r William F rstchen Discussed One Sec nd After 
with AHS English Students 

D C C O M P L E T E D B Y M N A S S O C I A T E S , I N C . 

I A L P R / A w a r d # S 2 1 5 G 1 4 0 0 1 2 



 

      

    
 

     

   

 

       

                 

                   

                   

                 

                     

                 

                   

                   

      

       

 

 

 

 

 

-A l l e gh a y C ou ty S choo l s C 2C L i t e r ac y P ro j e c t 

F i  a l Ev a lu a t i o  R epo r t 

Summer Literacy Camp and Extended Learning Opp rtunities 

The C2C Projec  also suppor ed summer li eracy camps for s uden s in grades 1  hrough 3 who were 

iden ified as a -risk for falling behind in  heir reading abili ies. In Year 2 a summer li eracy camp  ook place 

from June 12 – 29, 2017. I  happened from Monday  hrough Thursday, 8 a.m.  o 12 p.m., a  Spar a 

Elemen ary School. A  o al of 70 s uden s from all  hree elemen ary schools congrega ed a  Spar a: 22 in 

grade 1, 22 in grade 2, and 26 in grade 3. The camp fea ured experien ial learning  o boos   heir li eracy skills. 

In on ac ivi y s uden s read Blueberries f r Sal by award winning au hor and illus ra or Rober  McCloskey. La er 

 he s uden s made and a e some blueberry cobbler. In ano her ac ivi y, s uden s  ook roles in a book and read 

 heir respec ive roles and read ou  loud  heir lines in a Readers Thea er play. Figures 4  hrough 8 provide 

pic ures of  he summer program’s proceedings. 

Figure 4: Blueberries f r Sal B  k C ver 
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Figure 5: A Student Reading Blueberries f r Sal 

Figure 6: Students Making Blueberry C bbler 

Figure 7: A Student Enj ys His C bbler Creati n 
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Figure 8: Students at W rk During Reader Theater 

During  he school year,  he C2C projec  also underwro e  he ex ended learning oppor uni ies for 

s ruggling s uden s during  he school year. In bo h Years 1 and 2,  eachers conduc ed af er-school  u oring 

 wo  o  hree  imes a week for s ruggling readers in grades 3  hrough 8. These sessions were held a   he 

 eachers’ schools wi h App S a e s aff and facul y overseeing  he  eachers working one-on-one wi h  he 

s ruggling readers. 

Teachers par icipa ing in  he reading educa ion program were among  hose providing  u oring  o  he 

s uden s as par  of  heir requiremen s for one of  heir clinical concen ra ion courses Prac icum in  he Clinical 

Teaching of Reading (RE 5725). One of  heir program professors from App S a e and an App S a e s aff 

member worked wi h  hem during  heir af erschool ac ivi ies and provided suppor . During  hese  u oring 

sessions, par icipa ing  eachers applied  he Morris Informal Reading Inven ory (IRI)  o diagnose wha   he 

reading fluency was for  he s ruggling s uden s. Then  he  eachers used  he IRI resul s  o iden ify areas  he 

s uden s needed work and u ilized appropria e reading ma erials and reading s ra egies  o help  he s uden s 

gain self-confidence and improve  heir reading abili ies. Teachers documen ed  he whole process from 

adminis ering  he IRI  o repor ing and analyzing  he resul s and  o repor ing on  he various  u oring sessions, 

wha  worked and  he progress  ha   he s uden s were making. While  he  u oring sessions for  he  eachers in 

 he reading educa ion program concluded a   he end of  he program semes er,  u oring for  he s uden s 

con inued as long as  he s uden  con inued  o s ruggle and was reading below level. Table 5 presen s a sample 

of  he resul s record on  he IRI for a s uden  who received  he assessmen   hrough one of  he  eachers 

par icipa ing in  he program. The s uden ’s case s udy repor  is presen ed in  he Appendix. Pseudonyms are 

used  o pro ec   he  eacher’s and s uden ’s iden i ies. 
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Table 5: Sample M rris Reading Invent ry C mpleted Summary Sheet 

Student’s Name: ____David X. Date(s):_10-11-16____ 
Tut r/Examiner: _Teacher B____ 

W rd Rec. 
Is lati n 
(WRI) 

Oral Reading in C ntext 
Silent 

Reading 
in C ntext 

Listening 
C mp. 

Spelling 

Levels Flashed Untimed 
(WRC) 
Accuracy 

Pr s dy 
Rate 
in 

WPM 
C mp. 

Rate 
in 

WPM 
C mp. Level Stage 

PP1 
PP2 90 100 97 
P 90 100 95 70 100 
1-2 65 80 87 51 100 1 20 
2 50 80 89 48 90 2 10 
3 0 10 3 0 
4 3 0 
5 
6 
7 
8 

T tal 
Level Err rs MC 

SC Pr s dy 

MC 
3 = very fluent 

2 = fluent en ugh f r 

that level 

1 = disfluent 

Grade Oral 

P 
_____ 
1-2 

40 wpm _____________ 45-85 wpm 

2-1 60-85 wpm 

2-2 80-120 wpm 

3 80-135 wpm 

4 95-150 wpm 

5 105-155 wpm 

6 115-160 wpm 
7 125-160 wpm 
8 135-160 wpm 

MC = Meaning Change; SC = Self-C rrected 

READING 
LEVELS 

Independent 
Level______ 

Instructi nal 
Level_______ 

Frustrati n Level_____ 

C mments: 

SPELLING 
LEVELS 
C mments: 

; < C O M P L E T E D B Y M N A S S O C I A T E S , I N C . 
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Differentiated Instructi n – Alleghany Literacy Pr ject 

High school  eachers of en s ruggled  o engage s uden s in li era ure and reading in general. The 

s uden s’ blasé response likely masked uneven or poor reading abili ies bu  also challenges in finding 

relevance wi h  he s ereo ypical high school curricula and media delivery wi h  heir 21s  cen ury lives. The 

Alleghany Li eracy Projec  (ALP) was launched  o provide high school  eachers  he suppor , s ra egies and 

 ools needed  o examine  heir prac ices and redesign  heir ins ruc ion  o be  er bridge  he con en   hey share 

wi h s uden s and  he s uden s. ALP u ilized online asynchronous learning  hrough a blog (see 

h  ps://alleghanyli eracy.wordpress.com/) and face- o-face (F2F) collabora ion wi h fellow AHS  eachers and 

 he ins ruc or  o revise and improve  heir lessons plans based on wha   hey learned  hrough  heir ALP blog 

work  o make reading and learning more engaging and relevan   o  heir s uden s, par icularly s ruggling 

s uden s. The ALP was led by a professor in Duquesne Universi y. 

The online discussion  ypically involved a reading or  wo  ha   he par icipan s comple ed and  hen 

reac ed by pos ing a commen  abou   he reading(s) on  he ALP blog and pos ing a response  o  wo of  heir 

par icipan s’ commen s. Commen s were based on  heir reac ions and reflec ions  o  hree ques ions: 1) Wha  

did  he par icipan  learn from  he reading(s); 2) Wha  in  he reading(s)  ouched  hem; and 3) How can  hey 

implemen  wha   hey have learned? During  heir F2F collabora ion, par icipan s collabora e wi h one ano her 

wi h assis ance from  he ins ruc or  o incorpora e wha   hey learned in  he ALP blog in o  heir lessons. 

Five AHS  eachers  ook par  in  he Year 1 yearlong workshop, and four par icipa ed in Year 2. Three 

of  he Year 1 par icipan s were also involved in Year 2. All  he par icipa ing  eachers  augh  courses in  he 

humani ies: American his ory (s andard and honors); civics; Spanish I, Spanish II, and Spanish III;  eacher 

cade  I and  eacher cade  II (courses for s uden s in eres ed in pursuing a career in educa ion); library media 

cen er assis an ; yearbook; and English II (s andards and honors). All  he par icipan s were ve eran  eachers. 

In Year 1,  he focus on  he workshop discussions and lesson planning cen ered on disciplinary 

li eracy and s ra egies for using digi al and social media  o spur s uden  engagemen . Par icipan s learned  o 

use graphic organizers  o help s uden s grasp informa ion and  o build  heir disciplinary li eracy and differen  

ways  o connec  con en  wi h s uden s’ lives. For example, based on  he reading from Shanahan and 

Shanahan (2008),  he par icipan s learned abou   he differences in li eracy demands based on  he discipline 

(e.g., ma hema ics, science, and his ory). Ma hema ics requires a precise use and unders anding of language 

and meaning. Tex  is read as  ru h. In con ras  his orical  ex s are read wi h more analysis and nuance, based 

on  he credibili y of  he au hor and  he au hor’s biases. No e- aking for unders anding be ween  he  wo 

subjec s would be differen , since ma hema ics would rely on memoriza ion of  erms and formulas, while 

his ory would look a  even s—who, wha , when, where, how, and why—and rela e  hem  o one ano her 

based on  he perspec ive of  he pro agonis  (who) and  he circums ances surrounding  he even s. 

; = C O M P L E T E D B Y M N A S S O C I A T E S , I N C . 
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An example of a finished uni  lesson plan  ha   akes in o accoun  all of  hese poin s is an American 

his ory lesson on  he Civil Righ s Movemen  (see Appendix). One par icipan  based his his ory lesson began 

wi h Warri rs D n’t Cry, a memoir by Melba Pa illo Beals, one of  he Li  le Rock Nine who in egra ed Cen ral 

High School in Li  le Rock, Arkansas in 1957. The lesson included a s udy guide  ha  provided benchmarks 

for s uden s  o follow as  hey read  he chap ers of  he book. The uni  lesson  hen ex ended  o assignmen s 

 ha  required s uden s  o look a   wo pho ographs  aken during  he Civil Righ s Era and  o analyze  he 

pho ographs using  he ques ion promp s as guides. The uni  lesson concluded wi h a s uden  assignmen   o 

si  wi h “wi h a differen  group of people during [ heir] lunch period” and  o record wha   ranspired and  heir 

feelings and reflec ion in a journal. 

In Year 2,  he focus was on  he use of graphic novels and o her media aids such as movies based on 

 he li era ure  o engage s uden s, par icularly s ruggling readers or disin eres ed s uden s. The online 

discussion and subsequen  lesson plan work was kicked off by an ar icle, “Graphic Novels in  he Classroom” 

(2008) by no ed Asian-American car oonis  Gene Yang. Presen ed in comic book forma ,  he ar icle made  he 

case for u iliza ion of graphic novels in  he classrooms, which  akes advan age of  he visual-heavy media and 

 ex  media  oday’s s uden s live in wi h  he permanence of prin  media. S uden s who s ruggle in reading or 

for whom English is second language are grea ly aided by  he images in combina ion wi h  ex . The images 

help scaffold  heir sense-making of unfamiliar words and syn ax. Teachers crea ed or revised lesson uni s and 

s uden  projec  in response  o  he online discussion ques ions: 1) Do you  hink graphic novels would appeal 

 o your s uden s; and 2) How could you use graphic novels in your discipline? 

In one example from  he library media cen er assis an  lesson,  he par icipan   eacher assigned 

s uden s  o crea e  heir own four-panel comic s rip based on one of  he charac ers from  he Scorch Trails 

graphic novel. Then s uden s were  o submi  a one page argumen a ive paper on  he pros and cons of graphic 

novels in comparison  o regular  ex  novels in order  o persuade  he  eacher  o buy more or less graphic 

novels. In ano her example from a civics class, s uden s were given an assignmen   o draw a car oon s rip 

showing  heir unders anding of provisions in  he U.S. Cons i u ion, such as  he appeals process, cruel and 

unusual punishmen  and presiden ial  erm limi s. In ano her example, a  eacher u ilized novels based on a 

well-known  elevision series—The Walking Dead—bu   his  ime presen ed in a graphic novel forma  in 

Spanish. S uden s crea ed s oryboards of verbs, and crea ed commercials in Spanish—ei her in prin  or on 

video—for  he s uden -designed survival ki s. Examples of  hese varied uses of graphic novels, including 

sample s uden  work are available in  he Appendix. 
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The Appalachian S a e Universi y 

Reading Educa ion MA Degree 

Program wi h Classroom/Clinical 

Concen ra ion 

To al Required Credi  Hours  36 

Hours (Minimum); 39 Hours wi h 

Thesis 

• Research Course (3 Hours) 

• Social/An hropological/Philosoph 

ical Founda ions Course (3 Hours) 

• Concen ra ion Requiremen s (21 

Hours) 

� Teaching Beginning Readers 

and Wri ers (3 Hours) 

� Teaching  he Language Ar s 

(3 Hours) 

� Advanced S udy of Children s 

Li era ures (3 Hours) 

� Reading Assessmen  and 

Correc ion (3 Hours) 

� Prac icum in  he Clinical 

Teaching of Reading (3 

Hours) 

� Reading and Wri ing 

Ins ruc ion for In ermedia e 

and Advanced Learners (3 

Hours) 

� Seminar in  he Clinical 

Teaching of Reading (3) 

• Thesis (9 Hours) or Produc  of 

Learning (1 3 Hours) and 

Gradua e Elec ives (9 Hours) 

C2C Par icipan s  ook  he wi hou  

Thesis rou e and  ook  he Produc  of 

Learning course and gradua e elec ives. 

Differentiated Instructi n – Reading Educati n Pr gram 

The Appalachian S a e Universi y (App S a e) has been offering 

a reading educa ion program  o incumben  educa ors in eres ed in 

specializing in li eracy. Teachers enrolled in  he program comple e 39 

credi  hours of coursework and prac icum  o earn a mas er’s degree in 

one of  wo concen ra ions: adul  li eracy for  eachers and adminis ra ors 

in eres ed in “deliver[ing] and coordina [ing] li eracy services for adul s 

seeking  o improve  heir reading and wri ing skills” and 

classroom/clinical for K-12  eachers and reading specialis s in eres ed in 

ins ruc ion of “all aspec s of reading and language ar s” (Appalachian 

S a e Universi y Reading Educa ion Mas er of Ar s program websi e, 

n.d.). The C2C Projec  provided  ui ion reimbursemen  for curren  ACS 

 eachers pursuing  he la  er concen ra ion. The par icipa ing  eachers 

pursued  heir program course of s udy as a cohor . The side bar 

showcases  he requiremen s  ha   hese ACS  eachers had  o mee   o 

comple e in order  o earn  heir mas er’s degree in reading educa ion. 

Gradua es of  he program qualify for  he reading specialis  license. 

Twelve ACS  eachers began  he program in Year 1, wi h 10 

successfully comple ing  he requiremen s for  he program and earning 

 heir degree in Augus  2017. One par icipan  unexpec edly passed away 

while ma ricula ing in  he program, and ano her par icipan  lef   he 

program near  he end of Year 2 before comple ing all  he requiremen s. 

Nine y percen  of  he program gradua es  augh  in elemen ary schools, 

wi h mos  coming from Spar a Elemen ary School. Seven y-eigh  

percen  of  he program gradua es were novice  eachers, wi h  hree years 

or less experience in  eaching prior  o s ar ing  he program. This finding 

was indica ive of an exodus of ve eran  eachers  hrough re iremen s. 

Prior  o  he program, 33% had elemen ary grades only cer ifica ion, 22% 

were cer ified  o  each elemen ary grades and preschool as an add-on 

cer ifica ion and 11% had cer ifica ion in elemen ary grades and 

elemen ary ma hema ics. Figures 9  hrough 11 elabora e on  hese 

findings. 
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Figure 9: The Maj rity  f the C2C Reading Pr gram Graduates C me fr m Sparta Elementary 
Sch  l (N=10) 

10% 

20% 

10% 

60% 

Alleghany 

Glade Creek 

Piney Creek 

Spar a 

Figure 10: Maj rity  f C2C Reading Graduates 3 Years  r Less Teaching Experience (N=9) 

7 % 

7 % 

22% 

22% 

Number of Years Teaching (N=9) 

Number of Years Teaching a  Curren  
School (N=9) 

3 or Less Years 

15 or more years 

Figure 11: 33%  f C2C Reading Pr gram Graduates Had Elementary Grades Only Certificati n Pri r 
t  Pr gram (N=9) 

11% 

11% 

11% 

11% 

22% 

33% 

No Cer ifica ion 

Bir h  hrough Kindergar en 

Middle Grades Subjec  Area 

Elemen ary and Subjec  Area Cer ifica ion 

Elemen ary wi h Preschool Add-on 

Elemen ary only 
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While  he  eachers  augh  s uden s who were predominan ly whi e,  hey 

have encoun ered grea er diversi y in  heir classrooms. Nearly all have had 

La ino s uden s in  heir classrooms, many of whom were also  heir ESL (English 

as a second language) s uden s. Some of  heir ESL s uden s even ually  es  ou  of 

 his designa ion. Some had migran  s uden s, wi h  eachers from Glade Creek 

receiving more migran  s uden s  han  he o her  wo schools. Migran  s uden s 

would begin  o  rickle in during  he  hird week of December. Some  eachers who 

had  augh  for several years wi nessed  he same migran  s uden s cycle  hrough 

in o  he ACS sys em and had observed  heir progression from grade  o grade. 

The  eachers’ classrooms fea ured s uden s wi h diverse in cogni ive and 

developmen al abili ies. The s uden s’ academic abili ies varied by individual and 

by classroom, one  eacher specialized in  eaching Excep ional Children and had 

an en ire class of s uden s wi h varying wi h disabili ies (SWD), including 

s uden s who 

• had physical disabili ies 

• were developmen ally delayed 

• had visual and/or hearing impairmen s, and/or 

• were on  he au ism disorder spec rum. 

O her  eachers  augh  SWD s uden s in an inclusive classroom se  ing 

which also included a  grade-level and advanced s uden s. 

S uden s’ reading abili ies also varied by individual and by classroom, 

wi h some several reading levels behind while o hers were qui e advanced and 

reading four grades above  heir grade level. For  eachers who  augh  s uden s in 

PreK  hrough grade 3— he early elemen ary grades—cogni ive and psychosocial 

developmen  level of  he s uden s also played a role in  heir reading abili ies. For 

example, one  eacher remarked  ha  a male s uden  she  augh  was shy, did no  

 alk much and  ook a li  le bi  longer  o adjus   o  he classroom se  ing. This 

affec ed his reading abili y. The sidebar summarizes  he demographics of each of 

 he  eachers’ schools. 

When asked wha   hey didn’  know before par icipa ing in  he program, 

 he gradua ing par icipan s poin ed ou   heir lack of skills and knowledge in 

Alleghany C unty Sch  ls 

Dem graphics 

Glade Creek Elementary 

(preK 8) 

S uden  Body: 259 

• Whi e: 70% 

• La ino: 29% 

• O her: 1% 

• FARMs Eligible*: 98% 

S uden  Teacher Ra io: 12:1 

Piney Creek Elementary 

(preK 8) 

S uden  Body: 171 

• Whi e: 91% 

• La ino: 9% 

• FARMs Eligible: 98% 

S uden  Teacher Ra io: 12:1 

Sparta Elementary (preK 8) 

S uden  Body: 593 

• Whi e: 71% 

• La ino: 25% 

• 2+ Races: 3% 

• Black: 1% 

• FARMs Eligible: 99% 

S uden  Teacher Ra io: 12:1 

Alleghany High (9 12) 

S uden  Body: 454 

• Whi e: 85% 

• La ino: 14% 

• O her: 1% 

• FARMs Eligible: 54% 

S uden  Teacher Ra io: 13:1 

* FARMs free and reduced 

meals 
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“effec ive ways  o help s ruggling readers and wri ers.” Specifically,  eachers were unaware of ins ruc ional 

s ra egies such as “how  o have kindergar en s uden s wri e each day” or suppor ing “leveled reading 

s ra egies, [which necessi a es assignmen  s uden s  o read]  hree books a day  o increase s uden  achievemen  

as emergen  and beginning readers”. Two  eachers poin ed ou   ha  prior  o  he program  hey did no  know 

“ he impor ance of spelling and using i   o see wha  children know abou  words and sounds.” Several  eachers 

also admi  ed  hey s ruggled wi h how  o assess s uden s’ reading abili ies and  hen following up wi h 

s ra egies and in erven ions based on  hose assessmen s. I  was no ewor hy  ha  ve eran and novice  eachers 

admi  ed similar deficiencies prior  o  he program. The program’s course of s udy addressed par icipan s’ 

perceived lack of knowledge, skills and even disposi ions  oward helping improve s ruggling s uden s become 

be  er readers and wri ers. When asked  o name four new  hings  hey learned from  heir course of s udy,  he 

 eachers named various assessmen s  o diagnose s uden s’ abili ies, various ins ruc ional s ra egies  o add  o 

 heir  oolki  of in erven ion, resources, and disposi ions. Table 6 summarizes wha   he  eachers repor ed. 

Table 6: Kn wledge, Skills, and Disp siti ns Gained thr ugh the Reading Educati n Pr gram 

Kn wledge Skills Disp siti ns 

General 

Assessment 

Instructi n 

“Different genres  f picture 
b  ks” 

Morris IRI; “assessment f r 
emergent readers, beginning 
readers and self-reliant 
readers;” ERSI (Early 
Reading screening 
Inven ory); “spelling 
assessments t guide reading 
instructi n” 
DRTA (Direc  Reading 
Thinking Ac ivi y) and 
DLTA (Direc  Learning; 
Thinking Ac ivi y); 
Wri er’s No ebook; 
“using picture b  ks t teach 
phil s phy;” Word S udy; 
padle s; bio-cubes; 

“administering reading 
assessment” 

“Use  f techn l gy t supp rt 
and accelerate readers;” 
 u oring s ra egies; “day-
by-day less n plans f r 
struggling readers;” 
“inn vative ways t bring 
writing in all classr  ms;” “t  
teach t instructi nal levels;” 
“m ve children thr ugh the 
pr gressi ns  f reading levels;” 
opinion wri ing;  eaching 
poe ry; 

“M re ab ut teaching in 
general and h w t use what I 
learned t help my students, 
sch  l and c mmunity.” 

Modeling; “enc uraging 
students t w rk at their level 
and n t pushing them t  
frustrati n level;” “bec ming 
a better writing teacher” 

These gains added more  ools  o  heir exis ing  eachers’  oolbox of s ra egies and resources prior  o 

 he program. Table 7 presen s wha   he  eachers had been used prior  o  heir enrollmen  in  he reading 

educa ion program. 
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Table 7: Materials & Res urces Participants Used Pri r t  the Reading Pr gram 

Materials/Res urces Instructi nal Strategies 

Assessment 

Reading Instructi n 

Writing Instructi n 

mCLASS: DIBELS, TRC ( ex  
reading comprehension por ion of 
mCLASS (No e: DIBELS and 
TRC were s andard assessmen  
 ools in Nor h Carolina);  eacher-
designed spelling  es ; Scholas ic 
Exper  21™ 
Le  erland Phonics; S udy Island; 
"FUNda ions; Wilson; No ice and 
No e: Using signpos s given by 
Mar ha Lamb; Scoo pad; 
Scholas ic Accelera ed Reader 
Collec ions™; Daily 5; Words 
Their Way; Café; S arfall; Reading 
A  o Z; Worldly Wise 
Scholas ic Exper  21™ wri ing 
promp s 

CBM (curriculum-based 
measuremen ) for moni oring; 
mCLASS Progress Moni oring" 

Read Alouds; Founda ions of 
Reading 

Teacher-designed uni  lessons in 
exposi ion and narra ive wri ing 
and le  er-wri ing wi h a finished 
le  er  o send  o a friend or 
rela ive; Nor h Carolina S a e 
S andards wri ing promp s 

The C2C Projec  also provided funding for  he purchase of reading books for  he classrooms and 

school libraries  o build  he capaci y for reading level-appropria e books  ha   he s uden s would enjoy and 

learn from. The addi ional resources and  raining afforded by  he reading educa ion program enhanced  he 

par icipa ing  eachers’ abili ies  o  each reading and wri ing  o  heir s uden s. 

The par icipan s’ gains in knowledge, skills, and disposi ions were reflec ed in  heir end-of-course 

grades (EOC). Figure 12 presen s  he average EOC grades for much of  he coursework  hey comple ed for 

 he program. I  highligh s  he courses  hey  ook  o mee   he concen ra ion requiremen s. Generally across 

individual EOC grades,  he lowes  grade was a 3.0. 
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Figure 12: Average End- f-C urse Grades f r Reading Educati n Pr gram Participants (N=9) 
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Teaching Persuasive Wri ing Through Children's Li era ure 

Reading Assessmen  & Correc ion 

Average GPA 

Evaluati n Questi n 2: What aspects  f the C2C pr ject have 

w rked well? 

C2C ac ivi ies  ha  did well were  hose  ha  were implemen ed  o  heir comple ion. As shown above, 

 he ac ivi ies and programs wi hin  he C2C projec   ha  have worked par icularly well were  hose  ha  involved 

 he purchase and delivery of resources and  raining  o increase li eracy. These included  he early li eracy 

curriculum program RIOA and Le  erland Phonics, and age- and grade-appropria e reading books for  he 

book dis ribu ion during family li eracy nigh s a   he elemen ary schools and books for  he school and 

classroom libraries for  he  eachers par icipa ing in  he App S a e reading educa ion program. They also 

included  he purchase of e-readers  ha  are available on loan from  he Alleghany Coun y Library. While  he 

WFBB is ongoing  hrough  he SY 2017-18,  he curricula and  raining have concluded as expec ed and 

implemen a ion is expec ed  o occur as planned. 

Moreover  he C2C ac ivi ies  ha   ook place over  he shor  and ex ended  erm also worked well. 

Summer li eracy camps and  he one-on-one  u oring  ook place as planned and were well a  ended by  he 

 arge  s uden  popula ion groups. The ALP and App S a e reading educa ion program also  ook place as 

planned wi h  eachers who par icipa ed in ei her program repor ing sa isfac ion wi h  heir professional 
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developmen  experiences. Figure 13 encapsula es  heir responses  o ques ions regarding  heir sa isfac ion wi h 

aspec s of  he ALP in Year 2. 

Figure 13: Participants Were Highly  r Very Highly Satisfied with Their Year 2 ALP Experience 

(N=4) 
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Quali y of course ma erials and resources 
provided 

Quali y of suppor  given by dis ric  s aff 
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Ex en   he "flipped classroom" approach 
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Level of par icipa ion and sa isfac ion in  he 
vir ual por ion 
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Ou  of  he four par icipan s in Year 2, 75% repor ed a high degree of sa isfac ion wi h  he ALP, wi h  he 

remaining par icipan  expressing modera e sa isfac ion. Half of  he par icipan s repor ed a high degree of 

sa isfac ion wi h  he flipped classroom approach used in  he  eachers’ classrooms, while  he o her half was 

modera ely sa isfied. Par icipan s who were modera ely sa isfied qualified  heir responses as follows: 

• It is just taking a while t build a library. My classes benefit fr m them... I just have t be c nsci us t take time t get 

my part d ne. [The  eacher was referring  o building up her library of resources specific  o her subjec  

area]. 

• I still had pr blems with students watching the vide at h me. The pr blem was mainly with my regular U.S. hist ry 

class. The flip classr  m was very successful f r my h n rs class. 

Teachers had added graphic novels and more audiovisual media  o  heir reper oire of s ra egies used 

 o help s uden s become be  er readers. Among  he s ra egies or approaches were 

• Skim and scan  o ge   he main idea 

• Predic  ques ions 
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• Build vocabulary using  he LINCS5 forma  

• Urge s uden s  o  ake more responsibili y for  heir reading and encourage grea er s uden  agency in 

 heir learning 

• Use of in erac ive no ebooks 

• Use of visuals, such as quick-wri e and quick-draws 

• Use of graphic organizers like KWL (i.e., wha  I KNOW, wha  I WONDER, wha  I LEARNED) 

• Use of Readers Thea ers 

The s ra egies learned in Year 2 were seamlessly in egra ed in o  heir already ex ensive use of 

 echnologies in  he classrooms. One par icipan  wro e, “Technology is an ex ension of our learning 

environmen  in each of my classes.” Ano her shared, 

We used Chr meb  ks alm st every day. We were c nstantly using techn l gy t invent new graphic n vels, time lines, 

and integrated reading skills. 

Ano her fellow par icipan  shared, 

I used techn l gy each and every day. The key was t use techn l gy t get students t be able t create their  wn 

pr ducts. We had been using techn l gy t c nnect with  ther students in f reign classr  ms. We were n t reading 

classical texts...but shared emails/texts fr m these students. Students preferred these c ncise texts and d n t seem as 

 verwhelmed. Students als created G  gle surveys using inf rmati n they gathered fr m their readings. Students were 

reading/watching BrainP p each day and answering questi ns. They were bl gging/sharing inf rmati n with their 

classmates. 

Par icipan s used o her applica ions besides Google Forms™ and BrainPop™. For one par icipan  

who oversaw  he yearbook and  he library media cen er assis an  courses, applica ions such as Herff Jones' 

eDesign™ online program, Adobe Pho oshop™, Picasa 3™, Audaci y™, Swi ch Sound™, Gmail™, Google 

Docs™, Voice Thread™, Glogs er™, and S oryBoard™, were also used. Ano her par icipan  had s uden s 

use flip cameras for class projec s and applica ions such as S udy Island™, Canvas™, and s uden  blogs. 

Similarly, par icipan s from  he reading educa ion program repor ed  hey were very sa isfied wi h  he C2C 

experiences. Figure 14 summarizes  heir responses. 

5 LINCS s ands for lis   he par s, iden ify a reminding word, no e a linking s ory, crea e a linking pic ure, and self  es . 
See h  ps://prezi.com/yesxbemofgul/ he-lincs-vocabulary-s ra egy/ for more informa ion. 
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Figure 14: A Vast Maj rity  f the Reading Educati n Pr gram Were Very Satisfied (N=10) 
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Their commen s fur her elabora ed on  heir posi ive assessmen  of  heir C2C experiences. For 

ins ance when asked wha  reading s ra egies are  hey using  o make s uden s be  er readers, one par icipan  

wro e, 

Dr. [App State faculty member]’s class is  utstanding. I have been using ideas in my class since this past fall. I l ve his 

technique  f rereading 3 b  ks. I r tate the  ld b  k  ut and a new b  k in s my students always have 3 b  ks t  

read at h me. I am seeing my students' fluency increase, their c nfidence increase and their sight w rd kn wledge 

increase as well. 

Ano her said, “The professors are  op-no ch!” in response  o ques ions abou  wha   hey have generally 

experienced wi h  heir program course of s udy. Fur hermore,  heir posi ive impressions ex ended  o  he App 

S a e s aff member who was  he reading specialis  for  he 1-on-1  u oring prac icum: 

She has been w nderful t w rk with. She is very kn wledgeable ab ut student reading levels and assessments and b  k 

levels and she can suggest instructi nal practices t help advanced students. 

To elabora e on her posi ive feedback regarding  he resources made available  hrough  he C2C projec , one 

par icipan  shared  ha  

..There are many b  ks being purchased with the grant, my sch  l in the c unty Piney Creek Elementary is the 

smallest and the library was lacking greatly in diversity. The b  ks b ught were greatly needed. I am als l  king 

f rward t receiving and using the Leveled Rigby b  ks f r my kindergarten class. 

One commen  encapsula ed how  heir colleagues fel  abou   heir reading educa ion program experiences: 
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This grant is all wing me t pursue a master’s degree f r free and the pr fess rs are traveling t my sch  l. It is an 

amazing  pp rtunity! I am m st grateful t be a part  f it. 

Evaluatio Questio 3: What issues prese ted hurdles to C2C’s 

successful impleme tatio ? 

Several issues presen ed hurdles  o C2C’s successful implemen a ion. Firs , as summarized above, an 

unusually high  urnover in leadership for  he C2C projec  led  o a slow, uneven implemen a ion of C2C 

during Year 1. This resul ed in a reduced menu of ac ivi ies wi h commensura e less funding in Year 2. 

Second, all par icipa ing schools experienced challenges in sus ained paren  engagemen . This underlying issue 

undermined  he C2C projec ’s plans  o implemen   he Paren s as Teachers (PAT) program. There were no 

viable candida es who would fill  he cri ical role of paren  educa or. This grea ly affec ed effor s for  he 

sys ema ic and coordina ed ac ivi ies  o improve early li eracy in  he coun y among families wi h children 

from bir h  o age 5. Though resources such as RIOA and e-readers were purchased and made available for 

early childhood providers and paren s of  hese children a   he Alleghany Coun y Library,  he providers and 

paren s did no  receive  he kind of wraparound suppor  envisioned in  he earlier proposal  ha  would have 

s reng hen  he pipeline of children ready  o learn when  hey en er preschool in  he  hree elemen ary schools. 

Moreover,  eachers no ed  ha  paren s  hemselves s ruggled wi h li eracy. During a focus group 

discussion, a  leas  one  eacher remarked  ha  some of  he paren s or guardians  hey encoun ered had a weak 

grasp of  he English language  hemselves. English was  heir second language. In o her cases, paren s were 

high school dropou s and were illi era e. While paren s do par icipa e in large numbers a  even s such as 

family li eracy nigh s,  hey did so during  he early grades and in even s which were self-con ained. 

Paren /guardian engagemen  in  he la er elemen ary grades and beyond decreased. High school par icipan s 

no ed in  heir school, paren  engagemen  a   he high school level was non-exis en . 

A  hird issue was  he underlying high level of pover y in  he coun y. As shown in  he side bar of 

school demographics, all four Alleghany Coun y schools had nearly 100% of  heir s uden s eligible for free 

and reduced meals (FARMs). FARMs was an es ima e of  he level of pover y in a communi y. I  also 

indica ed  he reliance for capi al inves men s from ou side communi y  o build human and ma erial capi al in 

 he communi y. This was clearly illus ra ed by one commen  from a reading educa ion program  eacher: 

I feel very f rtunate t have been able t participate in the grant. It has been a great deal  f w rk, but in  ur c unty we 

have many, many struggling readers. We d n t have teacher assistants in classr  ms except in kindergarten and pre-k, 

and we d n t have Title I reading teachers in  ur sch  l. S the classr  m teacher is all the instructi n that m st  f  ur 

students get. S we pr vide needs t be the best that we are able t pr vide. 
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The problems or issued above described fac ors in rural pover y  ha  make i  frus ra ing and difficul   o 

surmoun . They are  he same fac ors  ha  C2C projec  a  emp ed  o address. These fac ors were 

• ou migra ion of people 

• chronic underinves men  in public goods and services, 

• lack of adequa e resources for rural residen s  o par icipa e in socie y, and 

• an anemic civic cul ure (Na ional Cen er for Fron ier Communi ies, 2010). 

The C2C projec  encoun ered each of  hese fac ors during i s gran  year. In a sense  he C2C projec  were 

working  o address  hese fac ors while a   he same  ime experiencing  hem from wi hin. The C2C projec  

s ruggled ye  persis ed, and  he ac ivi ies under  he revised plan were implemen ed  o mee   heir expec ed 

ou pu s. As a resul   he projec  provided hope  ha   he larger problem of rural pover y could be addressed. 

Evaluatio Questio 4: What are the areas of improveme t for 

C2C? 

A   his closing s age of  he gran  period, areas of improvemen  for  he C2C projec  will res  on how 

 o sus ain  he real and perceived posi ive impac s  ha   he projec  brough   o being. As in  he s ar  of  he 

projec , close moni oring across  he projec  is s ill necessary. More de ailed documen a ion of par icipan s 

a  ending  he various ac ivi ies or receiving resources made possible by  he C2C gran  funds will help 

de ermine if changes in li eracy could be a  ribu able  o  he C2C-rela ed resources and ac ivi ies. This may 

also help in communica ing and sus aining any effec s of  he projec . Addi ional areas for improvemen  are 

described below under  he Recommenda ions sec ion of  he repor . 
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Impact Evaluatio  

Evaluatio Questio 5: How has the C2C project co tributed to 

improvi g literacy amo g the K-12 stude ts i Allegha y 

Cou ty Public Schools? 

The C2C projec  con ribu ed  o improving li eracy among  he K-12 s uden s in Alleghany Coun y 

Schools in a  leas   hree ways. One way was  hrough  he purchase and dis ribu ion of resources  ha  wen  

direc ly  o s uden s. These included  he many books provided  hrough  he book dis ribu ion during li eracy 

family nigh s, new books  ha  were purchased for  he school and classroom libraries of C2C par icipa ing 

 eachers, and  he e-readers in Alleghany Coun y Library. Ano her way was  hrough  he purchase of 

curriculum programs: Le  erland Phonics, RIOA, and even ually WFBB. A  hird way was a  he golden 

in ersec ion of ins ruc ion, con en  and learner. A   his junc ion, C2C facili a ed professional developmen  

 raining and li eracy s ra egies affec ed  eacher ins ruc ional prac ices. This in  urn affec ed how s uden s 

come  o unders and  he con en —from alphabe  recogni ion and sounds  o words, sen ences and ideas. 

For example, one reading educa ion program  eacher recoun ed  ha  before  he program  he  ypical 

classroom ins ruc ion for learning new vocabulary is  o provide a lis  of words, have s uden s prac ice  hem 

and be  es ed on  hem. Then  he cycle was repea ed for  he nex  se  of words. From  he reading educa ion 

program,  he  eacher adop ed  he Wordly Wise program which involved mul iple ac ivi ies and differen  ways 

of s uden  engagemen  (e.g., draw a pic ure  o show wha   he word means, be rewarded for using  he word in 

regular conversa ion). Teachers learned ways  o move learning vocabulary words beyond shor - erm 

memoriza ion  o daily use in oral and aural language, reading and wri  en language for s uden s. Teachers 

learned  o swi ch from ineffec ive ways of  eaching li eracy and learned  o more effec ive ways  ha  work for 

s uden s of varying abili ies and needs. 

Ano her example is shown in  he Appendix of  he case s udy of David X. Through  he reading 

educa ion program,  eachers learned differen  ways of assessing s uden s’ li eracy abili ies and providing 

suppor  cus omized  o  he s uden . In  he case s udy,  he  eacher adminis ered  he Morris IRI  o David X, 

which  es ed his li eracy abili ies  hrough spelling, word recogni ion in isola ion (WRI), con ex ual reading, 

and lis ening comprehension. As a nine-year old s uden  in grade 3, David demons ra ed  ha  his spelling and 

phonics were below grade 1: he was mixing up his vowels and he didn’  fully grasp combina ions of 

consonan s such as “dr” and “ r” such as “drain” and “ rain.” His word recogni ion abili ies were a  an early 

grade 1 level, bu  when  he  eacher read  o him, his lis ening comprehension was a  a grade 4 level. The 
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 eacher was able  o provide a diagnosis and a course of ins ruc ion  ha  would  he  eacher and o hers mee  

David’s specific needs and abili ies: 

• For reading - F r David’s reading instructi n, he w uld benefit fr m a variety  f reading materials  n his 

instructi nal level and independent level. He needs st ries that are  f interest t him that he can actually read. Finding 

b  ks that are  n a first grade level but w uld interest a 3rd grade b y. He als needs texts that appeal t him that are 

at his instructi nal level s he can make pr gress. This level w uld be at the end  f 1st grade. 

• For word s udy - There are many games that David can play t help him with w rd s rting. Speed s rting and 

Bing are games that y ung children l ve t play. After spending a few days  n the s rts and games, a spelling test needs 

t be taken t check f r understanding. If spelling test sh ws mastery, m ve  n t the next s rt. If David d esn’t sh w 

that he understands, g back and review what needs t be taught again. The reas n f r w rd s rts f r David is s that 

he can internalize the s rts and be able t read  ther w rds with the same patterns when he c mes acr ss them in his 

reading. 

• For lis ening comprehension - F r David, this is imp rtant because he needs t be exp sed t rich v cabulary. I 

w uld read texts that are  n a 3rd grade  r 4th grade reading level t David. Listening t s me ne read higher level 

texts exp ses the students t language that isn’t being used in their reading leveled texts. 

By using an easy- o-use and ve  ed assessmen 6,  eachers provided a more nuanced diagnosis and a 

commensura e course of ins ruc ion  o remedia e s ruggling learners’ reading abili ies. As a resul , course of 

ins ruc ion during  he  u oring sessions included  arge ed li eracy s ra egies such as level reading, word sor s 

and repea ed readings, which  he  eachers also learned as par  of  he program course of s udy. In a  leas   wo 

case s udy repor s from  eachers,  wo s uden s who received  u oring wi h  he commensura e course of 

ins ruc ion as per diagnosis saw  heir reading gap close  o  he poin   ha   hey were a  or near  heir grade level 

for ins ruc ion. In o her words, a s ruggling firs -grader who was diagnosed a   he pre-primer or early primer 

s age of li eracy in January was able  o ca ch up and be a la e grade 1/po en ial grade 2 reader by June. 

Ano her example was how  eachers applied lessons  ha  were par  of  heir own assignmen s for  he 

reading educa ion program and modified i   o  heir grade level s uden s. During one App S a e course, 

 eachers were assigned  o wri e a poem. Figure 15 shows a s uden ’s submi  ed assignmen  for grade 6 class 

 ha  previously learned abou  Venn diagrams. 

6 The Morris Informal Reading Inven ory has been shown  o be a valid and credible al erna ive assessmen   o DIBELs 
and o her s andardized assessmen . See Morris, D., Tra hen, W., Perney, J., Gill, T., Schlagal, R., Ward, D., & Fry, E. M. 
(2017).Three DIBELS  asks vs.  hree informal reading/spelling  asks: A comparison of predic ive validi y. Reading 
Psych l gy, 38(3), 289-320. 
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Figure 15: Sample P etry Assignment fr m Grade 6 Student 

Figures 16 and 17 demons ra e a lesson for a kindergar en class  ha  looked a  poe ic phrasing of 

words  ha   he s uden s used  o describe apples. 

Figure 16: Kindergarten Class-Generated “P etic” W rds T  Describe Apples and Apple Sauce 
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Figure 17: Samples  f Kindergarten Student Assignment Describing Apples 

In  he middle grade class a  leas  one s uden  learned far more  han wha   he assignmen ’s main 

objec ives were abou . In  he  eacher’s own words, 

Alex, wh n rmally hates p etry and hangs back fr m participating, surprised me the m st. He was really int the 

pr ject and was  ne  f the m re v cal c ntribut rs t his gr up. As they w rked, I asked him what he was finding m st 

enj yable ab ut the experience. He resp nded that he liked this better than a b  k rep rt  r writing paragraphs, 

because it gave him a chance t think ab ut the t pic in a m re pers nal perspective. When I asked him what he meant, 

he said that y u c uld give the speaker ‘attitude’ and y u c uld make it have m re  r less attitude as the p em went  n. 

I was surprised t hear this sixth grader talk ab ut using w rd ch ice, v ice and persuasi n s naturally, even th ugh 

when I try t f rmally teach these c ncepts he struggles t catch my meaning…He t  k my less n and expanded it t the 

next level  f evaluati n, claim, and supp rting reas ns. 

Similarly, in a kindergar en class, one s uden  wi hin  he au ism spec rum broke ou  of her usual shell, 

and became deeply engaged wi h  he class assignmen  on poems. The s uden  joined circle  ime and 

con ribu ed  o  he classroom discussion. 

Even in  he ALP, s uden s deba ed abou   he benefi s of reading a s ory in  he graphic novel forma  

compared  o  he benefi s of reading  he same s ory in full  ex . This mimicked  he online decision  heir 

 eachers had during  he workshop when  hey were firs  exposed  o  he idea of using graphic novels as a 

li erary work in  he classroom. The assignmen  and a s uden ’s persuasive essay are fea ured in  he Appendix. 

mCLASS DIBELS Nex ® and Reading 3D®resul s from  wo  eachers who par icipa ed in  he 

reading educa ion program provided some sugges ive, corrobora ing resul s. However, due  o  he small 

sample size and o her con ribu ing fac ors such as ma ura ion,  he resul s were more illus ra ive  han 
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conclusive. Table 8 shows da a for Teacher 1, and Table 9 shows da a for Teacher 2. The DIBELS Nex ® 

scores presen ed below reflec ed  he composi e degree of suppor   he s uden  needs. S uden s wi h  he mos  

need were iden ified as in “need of in ensive suppor .” Those who did well bu  s ill need some suppor  were 

iden ified as in “need of s ra egic suppor ,” while  hose who needed only minimum suppor  were iden ified as 

in “need of core suppor .” In  he Reading 3D® assessmen , s uden s were defined by  heir reading level 

abili y from as low as exhibi ing some degree of reading behavior and unders anding of prin  concep s  o as 

high as advanced fluen . These corresponded roughly  o  he s uden s grade level from pre-school  o high 

school. To be a  grade level by  he end of  he year, a kindergar en s uden  a  would be a   he emergen /early 

reader level, while a grade 1 s uden  would be a   he early reader level. S uden s who were a  leas  a  grade 

level by  he end of  he year are b lded in green. 

Table 8: mCLASS DIBELS Next® and Reading 3D® Results (2016-17) f r Reading Educati n 
Pr gram Teacher 1 

Student # DIBELS Next® 
(at End  f Year) 

Reading 3D® 

Grade 1 

Student 1 Needs in ensive suppor  Emergen  � Emergen /Early 

Student 2 Needs core suppor  Emergen /Early � Early/Fluen  

Student 3 Needs in ensive suppor  Emergen  �Emergen /Early 

Student 4 Needs in ensive suppor  Reading Behaviors � Emergen /Early 

Student 5 Needs core suppor  Reading Behaviors � Emergen /Early 

Student 6 Needs s ra egic suppor  Emergen /Early � Emergen /Fluen  

Student 7 Needs in ensive suppor  Reading Behaviors �Emergen /Early 

Student 8 Needs in ensive suppor  Reading Behaviors �Emergen /Early 

Kindergarten 

Student 9 Needs s ra egic suppor  Reading Behavi rs ���� Emergent/Early 

Student 10 Needs core suppor  Reading Behavi rs ���� Emergent/Early 

Student 11 Needs core suppor  Reading Behavi rs ���� Early 

Student 12 Needs core suppor  Emergent/Early ���� Early 

Student 13 Needs core suppor  Reading Behavi rs ���� Emergent/Early 

Student 14 Needs core suppor  Print C ncepts ���� Emergent/Early 

Student 15 Needs in ensive suppor  Prin  Concep s 
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Table 9: Table 8: mCLASS DIBELS Next® and Reading 3D® Results (SY 2016-17) f r Reading 
Educati n Pr gram Teacher 2 

Student # DIBELS Next® 
(at End  f Year) 

Reading 3D® 

Grade 1 

Student 1 Needs s ra egic suppor  Emergent ���� Early/Fluent 
Student 2 Needs core suppor  Emergent/Early ���� Early/Fluent 
Student 3 Needs core suppor  Emergent/Early ����Early/Fluent 

Student 4 Needs core suppor  Emergent/Early ����Early/Fluent 

Student 5 Needs in ensive suppor  Emergen  � Emergen /Early 

Student 6 Needs core suppor  Emergent/Early ���� Early/Fluent 
Student 7 Needs core suppor  Emergent/Early ���� Early/Fluent 
Student 8 Needs s ra egic suppor  Emergent/Early ���� Early/Fluent 
Student 9 Needs core suppor  Reading Behaviors � Emergen /Early 

Student 10 Needs in ensive suppor  Reading Behaviors � Emergen /Early 

Student 11 Needs s ra egic suppor  Emergent/Early ���� Early/Fluent 
Student 12 Needs core suppor  Emergent/Early ���� Early/Fluent 
Student 13 Needs core suppor  Emergent/Early ���� Early/Fluent 
Student 14 Needs core suppor  Emergent/Early ���� Early 
Student 15 Needs s ra egic suppor  Emergent/Early ���� Early 
Student 16 Needs core suppor  Emergen /Early � Early/Fluen  

S andardized assessmen  resul s for  he middle grades provided fewer corrobora ing evidence. 

Resul s were based on only one middle grades  eacher who par icipa ed in  he program. Therefore  he sample 

was  oo small. Mos  of  he resul s showed a one-year drop in  he mean percen age of difference be ween  he 

2016 and  he 2017 adminis ra ion of  he end-of-year  es s. The differences ranged from a mean decrease of 

2.7% (language)  o 29.2% (s a is ics & probabili y). S a is ics and probabili y  es  resul s were also included 

because  hey require reading and in erpre ing word problems. 

Evaluati n Questi n 6: What are the perceived impacts  f the 

C2C pr ject? 

While  he C2C projec  could be seen as having con ribu ed  o improving li eracy among  he K-12 

s uden s—and is expec ed  o con inue  o do so in  he foreseeable fu ure,  he area wi h  he mos  perceived 

impac s is seen among  he  eachers who received considerable  raining  hrough  he projec ,  he reading 

educa ion program  eachers in par icular, and  he Alleghany Li eracy Projec   eachers  o a lesser ex en . Based 

on  he reflec ion essays submi  ed by  he reading educa ion program  eachers, and some of  he survey 

responses from  he ALP  eachers,  he C2C projec  appeared  o have profoundly changed how  he  eachers 
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looked a   hemselves, how  hey looked a  and how  hey worked wi h  heir s uden s, and how  hey see  heir 

professions. 

Upon reflec ion, several  eachers saw how  hey had easily fallen in o  he s andardized  es ing s upor 

in which  es ing drove  heir work. The C2C projec  helped  hem re-examine  heir ins ruc ional prac ices and 

 o gain new knowledge, skills and disposi ions. These knowledge, skills, and disposi ions were found  o 

clus er along several  eacher iden i y and value  hemes:  he  eacher as 

• model learner, reader, wri er and  hinker 

• s uden  advoca e 

• diagnos ician/clinician, and 

• researcher. 

Teacher as M del Learner, Reader, Writer and Thinker. Teachers had repor ed being caugh  up 

wi h  he process of schooling  ha   hey forgo   he “why”  hey do wha   hey do grea ly influenced how  hey 

worked wi h  heir s uden s. Teachers realized  ha   hey should model behaviors in learning, reading, wri ing 

and  hinking  ha   hey expec ed  heir s uden s for  he res  of  heir lives. 

In one of  he more profound epiphanies s emming from  he course of s udy, one of  he reading 

educa ion program gradua es wro e, “ he mos  impor an  learning I received in  his course [RE 5537 

Advanced S udy of Teaching Con emporary Children’s Li era ure], in my opinion, is  he idea  ha  books ‘are 

 ools for growing minds’ (Johns on, 2012, p. 56)”.The  eacher saw  he lesson objec ives no  only as  he sole 

goals  o mee . She realized  ha  books were ways  o in roduce areas of philosophy, even  o kindergar en 

s uden s, and pic ure books were an avenue “ o explore social jus ice  hrough cri ical li eracy as well as 

dialogic classrooms and pos modern pic ure books.” Ano her  eacher credi ed  he App S a e professors and 

 heir courses for helping her see  ha  

…children’s literature  pens w rlds f r students bey nd what I c uld have ever imagined. I learned that thr ugh the use 

 f children’s text I can intr duce my students t the w rld ar und them and take them  n j urneys in t places they 

c uld never travel  therwise. 

Several  eachers admi  ed  ha   heir App S a e professors’ assignmen s such as reading and wri ing 

poe ry, made  hem uncomfor able. However,  hey said  ha   he assignmen s also helped  hem be be  er 

readers and wri ers and be  er reading and wri ing  eachers. They learned  o sympa hize wi h  heir s uden s as 

 hey undergo lessons  ha   hey ini ially resis ed. As one  eacher pu  i , 
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I like t teach the same way each [time] because it’s my c mf rt z ne. This c urse has nudged me t m ve  utside  f my 

c mf rt z ne at times and I think I am a better teacher f r it. 

Teacher as Student Adv cate. Being a s uden  advoca e required  eachers  o see  heir s uden s 

realis ically,  o see learning  hrough  heir s uden s’ perspec ive, and  o le   heir s uden s own  heir own 

learning. For example, one  eacher came  o realiza ion  ha  while she may have espoused cul ural diversi y, 

her classroom prac ices did no  wholly reflec   ha  value. The program provided a mirror  hrough which she 

came  o  he realiza ion  ha  she needed  o be more delibera e in order  o  ruly prac ice cul ural diversi y. 

I w uld like t emphasize cultural diversity m re in my classr  m. It never  ccurred t me read b  ks depicting children 

fr m different nati nalities…Y ur class has helped me realize that children deserve t see children like themselves in 

b  ks I read t them. I had an Asian student tw years ag and I kn w I never read a b  k with Asian characters. I 

am unhappy with myself f r rec gnizing h w imp rtant it is t my students and their self-esteem. 

La er,  he  eacher learned  o be more cri ical in her book selec ion and  o be more open  o cul urally 

diverse and  o be more cul urally responsive  hrough  he ac ivi ies she conduc ed in her class. 

Through  heir work wi h professors from Duquesne and App S a e universi ies,  he  eachers also saw 

 ha   heir s ruggling readers need help  oo, if given proper, sus ained suppor . Tools such as graphic novels 

and s ra egies such as DRTA, repea ed reading, and word sor s, surprisingly helped  heir respec ive s uden s 

experience grow h in learning and in li eracy abili ies. 

Teachers recognized  ha   hey  oo have  o  ake a back sea  and allow s uden  agency and choice 

dic a e s uden  learning. As no ed above in  he example of Alex and  he poe ry assignmen , prior effor s by 

 he  eacher  o  each  he concep s of word choice, voice and persuasion failed when she formally  augh   he 

skill bu  ou  of con ex . However, by allowing s uden s  he freedom  o learn on  heir own, s uden s and 

 eachers alike had a more profound and memorable learning and  eaching experience. 

Teachers as Diagn stician/Clinician. As shown above in response  o Evalua ion 5,  he reading 

educa ion program spen  considerable  ime and effor  helping  he  eachers in  he program learn how  o use 

 he Morris IRI, in erpre   he resul s and apply various s ra egies  o help s uden s overcome  heir difficul ies 

and close  heir learning gaps. All  he  eachers  he program no ed how  hey perceived learning  his  echnical 

and in egra ed body of knowledge and skills had grea ly improved  heir ins ruc ion. Prior  o seminar and 

prac icum courses on clinical  eaching of reading, one  eacher no ed  ha  she would have had  o refer  he 

s uden  in ques ion  o one or  wo specialis s  o de ermine where  he s uden ’s difficul ies lie. In  he mean ime 

 he s uden  would have los  valuable learning  ime, resul ing in  he s uden  falling fur her behind academically. 

Teachers found  he Morris IRI  o be easier, jus  as effec ive, and could be adminis ered wi h grea er 

frequency  han  he DIBELS Nex ® and Reading 3D®. Wi h  he Morris IRI,  he  eacher no iced  ha  she 
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could quickly cus omize her ins ruc ional suppor s  o mee  s ruggling s uden ’s needs. Several  eachers wi h 

s ruggling readers saw  heir effor s well rewarded  hrough  he use of Morris IRI. Several of  heir high-need, 

s ruggling readers experienced ex ensive learning gains. 

Teacher as Researcher. Rela ed  o  heir work as diagnos icians and clinicians,  eachers repor ed 

 ha   heir professors made  hem examine and re-examine wha   hey did in  he classroom and  o ques ion if 

 heir ac ions were effec ive. Teachers were asked  o documen  every day  heir in erac ions wi h  heir s uden s. 

One  eacher admi  ed she ini ially balked a  having  o do ano her wri ing exercise on  op of her already full 

workload. However, over  ime  he journaling of her ac ivi ies wi h her s uden s provided a record she was 

able  o follow of s ra egies and ac ivi ies  ha  worked or did no  work wi h cer ain s uden s. Teachers repor ed 

being more delibera e and analy ical as a resul . 

In summary,  eachers perceived  hemselves as becoming mas ers of  heir own profession. When 

asked if  hey perceived  heir colleagues and adminis ra ors  rea ing  hem differen ly since  hey s ar ed wi h  he 

program,  eachers involved in  he ALP and  he reading educa ion program acknowledged  ha   hey did no ice 

a difference. They were being asked more ques ions abou  ins ruc ion and  he  ypes of ma erials  hey used. 

Their colleagues openly sough   heir advice. They also admi  ed feelings of increased confidence in  heir 

abili ies and being for una e of being par  of  he C2C Projec . Figure 18 por rays mos  of  he reading 

educa ion program gradua es upon receip  of  heir degree. Three were no  available when  he pic ure was 

 aken. 

Figure 18: Reading Educati n Pr gram Graduates 
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Recomme datio s 
Despi e some challenges in Year 1,  he ACS s aff members were able  o regain  heir foo ing and 

build bo h ma erial and human capaci y for li eracy in Alleghany Coun y  hrough  he C2C projec . To 

con inue  o build capaci y af er  he C2C Projec  funding period has ended, ACS may wan   o consider  he 

following recommenda ions: 

1. Set aside pr fessi nal devel pment training days t  c nvene as a c mmunity  f practice 

(COP) teachers wh  participated in the Alleghany Literacy Pr ject and the Reading 

Educati n Pr gram. These  eachers would mee  periodically face- o-face and vir ually  o become 

 he coun y’s hub for innova ion in addressing li eracy across  he grades. The COP would also build 

each  eacher’s leadership skills beyond  heir respec ive classrooms and schools while remaining 

grounded in  heir classroom experiences. 

2. Build up n the existing c llab rati n in the sch  ls t  devel p pr fessi nal learning 

c mmunities (PLCs)  n literacy in each sch  l. The PLCs would be  he na ural course for 

dissemina ing and suppor ing promising prac ices from  he Alleghany Li eracy Projec  and  he 

Reading Educa ion Program. All  he  eachers in erviewed  hrough  he discussion groups commen ed 

 ha  a cul ure of collabora ion exis ed a   heir schools. PLCs can be buil  on  hese exis ing 

collabora ive rela ionships a   he schools in order for  eachers  o share and learn  oge her promising 

and bes  prac ices, s ra egies and in erven ions for s uden s wi h various needs of suppor . 

3. Build an integrated system  f supp rts fr m birth thr ugh grade 2. Early elemen ary  eachers 

who worked closely  o implemen  C2C Projec  ac ivi ies may be in eres ed in working wi h 

communi y par ners (e.g., Alleghany Par nership for Children, Uni ed Me hodis  Reading Revival, 

Alleghany Ar s Guild, App S a e, Alleghany Public School Par nership), infan  and family heal h care 

providers (e.g. App Heal h Care), early childhood providers, and  he Alleghany Coun y Library  o 

build a sys em of suppor s  o help family wi h children from infan s  o grade 2 be heal hy and ready 

 o learn. These communi y providers, advoca es and leaders can help spearhead home visi s  o 

families wi h young children  o build heal hy prac ices  ha  would se  a solid founda ion for learning. 

They can also be regular condui s for informa ion abou  services and resources  ha   he families can 

avail  hemselves wi h li  le or no cos . 

4. Investigate and pursue new pr gram funding s urces and partnerships t  build instructi nal 

capacity. ACS may wan   o look in o  he U.S. Depar men  of Educa ion’s Teacher Quali y 

Par nerships program and submi  a proposal  ha  would expand  he promising professional gains 
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made  hrough  he reading educa ion program. ACS may wan   o par ner wi h App S a e, a  rus ed 

par ner,  o  rain more  eachers  hrough  he reading educa ion program. ACS may wan   o also work 

wi h App S a e’s STEM depar men s  o seek oppor uni ies  o s reng hen  heir  eacher core in  hose 

disciplines as well. 

5. W rk cl sely with researchers and evaluat rs in the future t  design a realistic data c llecti n 

system t  better link pr ject activities, measures,  utputs and  utc mes. One of  he major 

limi a ions of  he curren  evalua ion was  ha  gaps exis ed in wha  ins rumen s and da a were 

available. Of en  imes  here were misma ches in expec a ions and  he  ypes of measures and 

ins rumen s  ha  could provide more defini ive informa ion abou  wha  is being impac ed and how 

 hrough a projec  or program’s ac ivi ies. If ACS pursues new program funding sources and 

par nerships, ACS can leverage  hose funding s reams  o build up processes and procedures for da a 

collec ion a   he beginning of  he gran  projec . 
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Appe dix 
Extended Learning Opp rtunities: One- n-One Tut ring Case Study 

Student: David X., Male, Grade 3, Age 9 

Assessmen s were adminis ered in spelling, con ex ual reading, and lis ening comprehension  o 

de ermine ins ruc ional levels and areas of needs and readiness in reading, word s udy, and being read  o. A 

s uden ’s independen  level in a par icular area of li eracy is  he highes  a  which he or she can successfully 

work wi hou  ins ruc ional suppor . The ins ruc ional level is  he op imal level for working wi h ins ruc ional 

suppor . The s uden ’s frus ra ion level is where he or she can no  readily benefi  even wi h ins ruc ional 

suppor . 

David was  rying his bes  while par icipa ing in  hese assessmen s. You could  ell, as  he  es s go  

harder for each sec ion, he wasn’  as eager  o do  he nex  lis  because i  was becoming frus ra ing for him. He 

was able  o see  ha  he was ge  ing more words wrong or  ha  he needed more help from  he  eacher. David is 

also a child, if you  ell him you can do i , he shu s down and says I can’ . I  ried  o do my very bes   o no  

push  ha  bu  on and le  him con inue  he  es s  o his bes  abili y. 

IRI (Inf rmal Reading Invent ry) 

This  es  includes  he following sub es s: spelling, word recogni ion in isola ion, con ex ual reading, 

and lis ening comprehension. Wi hin  he con ex ual reading,  he following is assessed: accuracy, ra e, and 

comprehension. 

Spelling 

The quali a ive inven ory of word knowledge is a grade leveled lis s of words which  he  eacher asks 

 he s uden   o spell as bes  as he can. The specific lis  I used had 10 words per level. The purpose of  his  es  

is  o de ermine a child’s ins ruc ional level in spelling and phonics. For a child found  o be independen  on 

spelling and phonics on a cer ain level, he/she needs  o have spelled 80% of  he words correc ly on  he 

par icular lis . The highes   es   he child is spelling 50% - 79% of  he spelling words is his/her ins ruc ional 

level in spelling and phonics. Las ly, if  he s uden  is spelling less  han 50% of  he words correc ly, he/she is 

frus ra ed a   ha  level. There is a gray area for spelling  ha  lies in  he 40 h percen ile. This would need  o be 

looked a  carefully  o de ermine if  he child is ins ruc ional or frus ra ed a   ha  level. If  hey are spelling  he 

words incorrec ly, bu   he spelling is so close  o being correc  and you know  he child unders ands,  hen i  

migh  be considered in  he gray area. The reason for  his  es , in an IRI, is because spelling and being able  o 

read go hand-in-hand. A child more  han likely can read a lo  more words  han he/she can spell correc ly bu  

giving  he spelling assessmen  provides an open door in o a s uden ’s or hographic concep . 

David scored 20% on  he 1s  grade spelling lis  and scored 10% on  he 2nd grade spelling lis . By 

looking a  his  es  scores, I knew  ha  he was already frus ra ed on  he 1s  grade lis , scoring only 20%. He 

only go   wo words correc ,  rap and bed. His quali a ive score was high enough,  ha  I didn’  need  o s ep 

back a level. The  hing I did no ice was  ha  he s ill didn’  have his vowel sounds. Wish was spelled wi h an e 

and ship was spelled wi h an e. Dr in drop s ar ed wi h  r. You can predic , from  he spelling inven ory  ha  

David will s ruggle wi h possibly a firs  grade  ex  because of his vowel mix up. You can predic   ha  David 
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would s ruggle, as  he year passes on, if he were  o be in firs  grade. He could possibly be on level a   he 

beginning of firs  grade bu  a   he end of firs  grade, he would more  han likely become frus ra ed. 1s  grade is 

a grade where lo s of reading is learned and grow h  akes place. 

W rd Rec gniti n in Is lati n 

The WRI (Word Recogni ion in Isola ion) is a sub es  where a s uden  is reading grade leveled lis s of 

words  ha  are being flashed ( imed)  o  hem. If  he child is unable  o read  he words when  hey are flashed, 

 hen  hey are able  o look a   he word a li  le longer (un imed). The poin  of  his  es  is  o  es   he au oma ici y 

a child has while reading  he words ou  of con ex . Word recogni ion in isola ion is a  es   ha  is adminis ered 

 o see wha  words a child can recognize au oma ically. I ’s been proven, if a child can read words 

au oma ically ou  of  ex ,  heir reading abili ies are higher  han of someone  ha  is unable  o read  he words 

au oma ically when  hey are being flashed  o  hem. Word recogni ion is  he founda ion for becoming a be  er 

reader. The s uden s con inue wi h each lis  un il  hey become frus ra ed wi h a lis  (below 50%)  imed. The 

highes  level a  which  he s uden  recognized a  leas  75% of  he flashed words deno es  ha  s uden ’s 

ins ruc ional level in spelling and phonics. The flash score shows  he s uden s level of au oma ici y while  he 

un imed score shows  he decoding skills of  he child. 

David, on  he kindergar en lis  (pre-primer 2), was able  o ge  90% of  he words correc  for  he  imed 

por ion. When I allowed him  o have an un imed chance, he was able  o  ell me 100% of  he words. For  he 

early 1s  grade lis  (primer), he was able  o do  he same  hing for  he  imed and un imed. The las  firs  grade 

lis  is where I saw a dras ic drop. For  he un imed, he was only able  o au oma ically all ou  65% of  he words 

and was able  o pull  ha  up  o 80% when i  was un imed. I wen  ahead and gave him  he nex   wo lis s  o see 

wha  he was able  o do. On  he second grade lis , David was able  o read 50% of  he words au oma ically and 

on  he 3rd grade lis , his score dropped  o 0% of au oma ically reading  he words and on  he un imed he only 

was able  o read 2 of  hem, making  ha  a score of 10%. Looking a  his spelling scores rela ed  o his word 

recogni ion scores, I no iced  ha  on  he firs  grade spelling lis  he was close  o spelling  he words correc ly, 

bu  on  he 2nd grade lis , he was missing diagraphs like  h, ch, and sh. I knew from his spelling  ha  he would 

have a difficul   ime reading 1s  grade words bu  he would be really frus ra ed reading 2nd grade words and  he 

WRI proved  ha . For  he con ex ual reading, you can predic   ha  David will be able  o read on a primer level 

independen ly bu  wi h  he end of 1s  grade reading passage, he will need ins ruc ional suppor . 

C ntextual Reading 

This  es  consis s of 3 par s. The s uden  will read a book or passage and will be evalua ed based on 

 heir accuracy (WRC), ra e (WPM), and comprehension. When a child reads orally,  he evalua or is able  o 

predic   he child’s developmen al reading process. They are able  o assess fluency, how fas   hey are reading. 

They can see if a child unders ands wha  he/she is reading. The evalua or s ar s  he s uden  wi h an easy 

passage. They are grade leveled passages. The s uden  keeps on  es ing un il he/she reaches a frus ra ional 

level. The highes  passage  ha  a s uden  can read wi hou  becoming frus ra ed is a   heir ins ruc ional level. 

The s uden ’s performance in  his sub es  reveals  he s uden ’s independen , ins ruc ional, and frus ra ional 

levels of reading. I  also indica es s reng hs and weaknesses in all of  he sub es s men ioned earlier in  his 

 opic. 

On  he pre-primer level (kindergar en), David read wi h 97% accuracy. On  he Primer level (la e 

kindergar en, early firs  grade); David was able  o read wi h 95% accuracy, 70 words per minu e, and 100% on 

comprehension. On  he la e firs  grade reading, he read wi h 87% accuracy ( he minimum for ins ruc ional is 
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95%), 51 WPM was his ra e, bu  he was able  o answer all of  he comprehension ques ions correc ly. The 

reason for  he comprehension may have been because he has read  his s ory before. Therefore, I pu  David 

ins ruc ional a   he Primer level and frus ra ional a   he la e firs  grade level (1-2). One of his weaknesses is his 

fluency, bu  because of his au oma ic word call his fluency is affec ed. On  he primer passage, “Clouds”, 

David’s errors are self-correc ed. He does have  o have help wi h  he words cas le and cried. He doesn’  see 

 hese words as of en and  herefore he doesn’  au oma ically know  hem. When i  came  o  he “Ice Cream” 

passage,  he firs  word is One and David s ar s  he passage wi h “On a”. This error coun s as  wo. He used 

on ins ead of one and he added an a af er on. I no iced  ha  when he s ar ed  o ge  frus ra ed, he would miss 

more words even if  hey were simple. For example, he said si  ins ead of sa . Tha  could also come back  o 

 he spelling assessmen , where I realized  ha  he was s ill missing shor  vowel or using  he wrong shor  vowel 

le  ers in his spelling words. He would replace A wi h I. He did however self correc  himself 4 differen   imes 

bu   ha  s ill coun s as errors because he didn’  ini ially read  he words correc ly. 

Listening C mprehensi n 

This sub es  is given  o see if a child can unders and  he  ex  if i  is being read  o  hem. The s uden  

3rd lis ens  o a  ex  and  hen answers some comprehension ques ions. Wi h David, I s ar ed ou  reading a 

grade passage. He was able  o answer  he ques ions wi h 90% on  he second grade passage and  ha  was wi h 

his reading being frus ra ional so I decided  o s ar  on  he 3rd grade passage. He did very well. He was able  o 

answer all of  he comprehension ques ions so I moved on  o a 4 h grade passage. I  was a much harder 

passage wi h more vocabulary words and David was s ill able  o answer 5 ou  of  he 6 ques ions correc ly. I 

would have predic ed  ha  he would have a hard  ime remembering  he 4 h grade passage jus  because of  he 

vocabulary and no  knowing wha  i  means. I decided  o move on  o a fif h grade passage. Wi h  he 5 h grade 

passage, David was only able  o answer 33% of  he comprehension ques ions correc ly. This is probably due 

 o  he ex ra informa ion  ha  was read  o him and  he unknown vocabulary words. There were a lo  more 

de ails and ac ions going on in  his s ory which could confuse  he one  ha  is lis ening  o  he s ory. Being  ha  

David was able  o unders and up  o a 4 h grade level while I was reading i   o him, i   ells me  ha  he 

comprehends a lo  more when a s ory is read  o him, which makes sense. He is no  focusing so much on  he 

words and he doesn’  lose  he informa ion because of his accuracy and ra e. 

Instructi nal Implicati ns 

Reading 

For David, his independen  reading level is  he primer level, ins ruc ional is 1-1, and his frus ra ion 

reading level is end of firs  grade/beginning of second grade. He was placed a   hese levels because his score 

dropped dras ically on his flashed word recogni ion from  he primer level  o  he la e firs  grade level. I  wen  

from 90%  o 65%. His word recogni ion in con ex  a   he same levels wen  from 95  o 87 and his ra e was 70 

and dropped  o 51. His spelling a   he la e firs  grade level was 20%. 

For David’s reading ins ruc ion, he would benefi  from a varie y of reading ma erials on his 

ins ruc ional level and independen  level. He needs s ories  ha  are of in eres   o him  ha  he can ac ually read. 

Finding books  ha  are on a firs  grade level bu  would in eres  a 3rd grade boy. He also needs  ex s  ha  appeal 

 o him  ha  are a  his ins ruc ional level so he can make progress. This level would be a   he end of 1s  grade. 

For  he guided reading ins ruc ion David could benefi  from narra ive  ex s and informa ional  ex s on his 

ins ruc ional level. I do feel  ha  some repea ed readings would allow David  o become a be  er reader. His 

ins ruc ional level is a   he end of 1s  grade so  herefore, some repea ed readings, un il he reaches ins ruc ional 

> D C O M P L E T E D B Y M N A S S O C I A T E S , I N C . 

I A L P R / A w a r d # S 2 1 5 G 1 4 0 0 1 2 



 

      

    
 

     

   

                 

                   

                   

                    

                      

                   

               

  

                 

                   

                   

                

               

               

                   

                     

                     

                     

                       

                  

                    

                       

                      

                       

                     

                    

                   

                     

                      

             

   

                     

                   

                 

                 

                    

                      

   

 

  

-A l l e gh a y C ou ty S choo l s C 2C L i t e r ac y P ro j e c t 

F i  a l Ev a lu a t i o  R epo r t 

level a   he beginning of second grade would be beneficial for David. Comple ing DRTA’s wi h David would 

help David wi h his comprehension. Making sure  o s op a  impor an  par s of  he s ory and ask wha  he 

 hinks will happen nex  and how does he know  ha  will help him unders and  he s ory by making predic ions 

and providing evidence for his predic ion. We don’  wan   o  each David how  o  hink, bu  we do wan   o 

guide him on how  o make sense of  he  ex s he will read  hroughou  his life. I would also  ake abou  4 

minu es a day and prac ice fluency wi h David. He would read  he same selec ion 2-3  imes and work on 

ge  ing fas er each  ime. Timing him for  wo minu es each  ime should show progress. 

W rd Study 

In word s udy, I would review shor  vowel pa  erns wi h David  o make sure he fully unders ands 

 hem and can dis inguish be ween each shor  vowel sound. If i  is no iceable  ha  he is making progress wi h 

 his  ask, I would move him on  o One-syllable word pa  erns. For example; CVC words like bed, cup, ma , 

fi , log  ha  are non-rhyming. “Many poor readers do no  in ernalize  he founda ional shor -vowel pa  erns in 

firs  and second grade, which can la er lead  o serious problems wi h word recogni ion.”(Morris, 2014) 

Once David has gained enough knowledge abou   he one-syllable pa  erns wi h shor  vowels, he can 

move on  o long vowel, r-con rolled pa  erns and so on. Wi h  hese sor s you are le  ing  he s uden  figure 

ou  which word bes  fi s in a specific sor . I would s ar  David ou  wi h  he  wo shor  vowel sounds he 

confuses  he mos  when spelling. These are e and i. He hears  he shor  I sound and because of  he mou h 

posi ion when  he shor  I sound is being said, he wan s  o pu  a shor  e sound. Therefore, I would review 

 hese firs  and pu   hem in a sor   oge her. When  his sor  is comple ed and he is ready  o move on, I would 

review  he o her shor  vowel pa  erns  o check for unders anding. Choose a  leas  15 words  ha  fi   he 

pa  erns you are sor ing. Le  him chose  he headers and go  hrough each word himself. He is  o place  he 

word in  he column he  hinks i  belongs. Af er he places i  in  he column, he needs  o read each word in  ha  

column. If he is correc , move on  o  he nex  word. If he places  he word in  he wrong column have him 

repea   he words in  he column and see if  hey sound  he same of if  hey don’ . The  eachers goal is  o guide 

him, no   o give him  he answers. There are many games  ha  David can play  o help him wi h word sor ing. 

Speed sor ing and Bingo are games  ha  young children love  o play. Af er spending a few days on  he sor s 

and games, a spelling  es  needs  o be  aken  o check for unders anding. If spelling  es  shows mas ery, move 

on  o  he nex  sor . If David doesn’  show  ha  he unders ands, go back and review wha  needs  o be  augh  

again. The reason for word sor s for David is so  ha  he can in ernalize  he sor s and be able  o read o her 

words wi h  he same pa  erns when he comes across  hem in his reading. 

Being Read T  

For David,  his is impor an  because he needs  o be exposed  o rich vocabulary. I would read  ex s  ha  are on 

a 3rd grade or 4 h grade reading level  o David. Lis ening  o someone read higher level  ex s exposes  he 

s uden s  o language  ha  isn’  being used in  heir reading leveled  ex s. S opping poin s during reading are 

beneficial because i  allows  he  eacher  o check for unders anding. If  he s uden  doesn’  unders and  he  ex  

when being read  o,  he  eacher needs  o decide wha  level is bes  for  he child. For David his lis ening 

5 h comprehension, on a 3rd grade book, was 100%. For 4 h grade i  was 83% bu   hen dropped  o 33% on a 

grade passage. 
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Warri rs D n’t Cry Unit Less n 

Desired Ou comes 

Pri rity 
Standards: 
AH2.H.4.1 Analyze  he poli ical issues and conflic s  ha  impac ed  he Uni ed S a es since Recons ruc ion 

and  he compromises  ha  resul ed (e.g., Populism, Progressivism, working condi ions and 
labor unres , New Deal, Wilming on Race Rio s, Eugenics, Civil Righ s Movemen , An i-War 

pro es s, Wa erga e, e c.). 
AH2.H.5.2 Explain how judicial, legisla ive and execu ive ac ions have affec ed  he dis ribu ion of power 

be ween levels of governmen  since Recons ruc ion (e.g., New Deal, Grea  Socie y, Civil 
Righ s, e c.). 

Understandings: 
Students will understand that: 

• An individual’s choice  o ac  as an ally, bys ander, 
or perpe ra or impac s individuals,  heir communi y 
and whole na ions. 

• Au hors make choices  ha  will bes  convey  heir 
experience  o  he reader;  his is especially  rue in  he 
genre of memoir 

Essential Questi ns: 

Wha  can we do alone and wi h o hers  o confron  
injus ices, like racism? 

• How can we, as individuals and ci izens, make a 
posi ive difference in our school, communi y, and 
na ion? 

• How do we choose  o  ell our own s ory? How do 
our decisions  o include or exclude cer ain elemen s 
impac   he s ory we  ell? 

Students will kn w: 

•  he his orical  imeline and key personali ies in 
Warriors Don’  Cry 

•  he even s leading up  o,  he ou come and  he 
impac  of  he Brown v. Board Supreme Cour  ruling 

Students will be able t : 

• Read a  ex  and iden ifying key even s as  hey occur. 

• Use  he wri ing process  o crea e a personal narra ive. 

• Crea e a graphic represen a ion of  heir narra ive, 
including specific and relevan  even s. 

• Discuss relevan  issues using various pro ocols. 

Warri rs D n’t Cry Study Guide 

Direc ions: The following promp s are in ended  o guide your reading of Warriors Don’  Cry. Use  hem  o 

remember impor an  scenes as we discuss  he  ex  in class. Work on  he s udy guide does no  subs i u e for 

your anno a ion of  he book. 

Chapters 1–6 

1. S a e  wo examples of Melba direc ly or indirec ly facing racism. (Li eral) 

2. Why does Cincinna i seem so differen   o Melba? (Li eral) 

3. Lis   hree ou side forces or ins i u ions  ha  play a major role, good or bad, in desegrega ion. (In erpre ive) 
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4. Summarize Melba‘s experiences on her firs  a  emp   o en er Cen ral High. (Li eral) 

5. Explain wha  i  finally  akes  o ge   he Li  le Rock Nine in o Cen ral High. (Li eral) 

Chapters 7–11 

1. Record five  hings  ha  happen  o Melba  he firs  day she en ers Cen ral High School. (Li eral) 

a. Walking  he halls 

b. In homeroom 

c. In gym class 

d. In shor hand class 

e. In  he school office 

2. Explain how  hings change a  Cen ral High once  he soldiers of  he 101s  Airborne Division are s a ioned 

 here. (Li eral) 

3. Describe some of  he ways  ha  Danny helps Melba. (Li eral) 

4. How does Melba‘s rela ionship wi h Danny end? (Li eral) 

Chapters 12–18 

1. Wha  does Melba learn abou  her friends when she has a bir hday par y during Chris mas break? (Li eral) 

2. Describe  he chili inciden  and wha  happens  o Minnijean. (Li eral) 

3. Wha  is a   he  op of Melba‘s lis  of New Year‘s resolu ions? (Li eral) 
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4. Wha  is Grandma India‘s advice? Wha  does Melba do because of  ha  advice? (Li eral) 

5. Who is Link and how does he help Melba? (Li eral) 

6. Wha  does Melba learn abou  Link when she goes  o visi  his Nana Healy? (Li eral) Do you  hink Link was 

really on Melba‘s side? (In erpre ive) 

7. Wha  does Mama finally do  o keep her job? (Li eral) How does  his compare  o people‘s ac ions/ hinking 

 oday? (In erpre ive) 

8. Where does Melba finally finish high school? (Li eral) 

9. Describe  he ending of  he book. Wha  is your opinion abou  wha  Melba did during  he year she describes 

in  his book? (Evalua ive) 

10. How do you  hink our coun ry would be differen  if  he 1954 Supreme Cour  decision  o desegrega e  he 

schools known as Brown v. Board of Educa ion had never been made? Provide specific examples of  hings 

men ioned in Warriors Don’  Cry  ha  would have happened and  hings  ha  would no  have happened. Then, 

answer  his ques ion more generally, drawing from your own life experience as well as knowledge you have 

garnered from places o her  han school. (Evalua ive) 

11. How would Melba‘s life have been differen  if she had no  been one of  he Li  le Rock Nine? 

(In erpre ive) 
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Photog aph 1 Will Counts Assignment 

Directi ns: Analyze  he pho ograph closely. Then, respond  o  he promp s. 

Observati n: Describe wha  you see in  he pho ograph so  ha  someone who has no  seen  he pho o can 

pic ure i  in his or her mind. As you wri e, keep  he following ques ions in mind: Wha  people and objec s do 

you see? How are  hey arranged? Wha  o her de ails do you see? 

Kn wledge: Summarize wha  you know abou   he si ua ion and  ime period shown in  he pho ograph. 

In erpre a ion: Describe  he ac ion in  he pho ograph. Based on your observa ions, wha  can you conclude 

abou   his even  or  ime period? 

Additi nal questi ns: Wha  is missing or no  shown in  his pho ograph? Wha  would you like  o see? Wha  

canno  be cap ured in  he medium of pho ography? 
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Photog aph 2 F ed Blackwell Assignment 

Sit-in at Lunch Counte  

Directi ns: Analyze  he pho ograph closely. Then, respond  o  he promp s. 

Observati n: Describe wha  you see in  he pho ograph so  ha  someone who has no  seen  he pho o can 

pic ure i  in his or her mind. As you wri e, keep  he following ques ions in mind: Wha  people and objec s do 

you see? How are  hey arranged? Wha  o her de ails do you see? 

Kn wledge: Summarize wha  you know abou   he si ua ion and  ime period shown in  he pho ograph. 

In erpre a ion: Describe  he ac ion in  he pho ograph. Based on your observa ions, wha  can you conclude 

abou   his even  or  ime period? 

Additi nal questi ns: Wha  is missing or no  shown in  his pho ograph? Wha  would you like  o see? Wha  

canno  be cap ured in  he medium of pho ography? 

Lunch Room Assignment 

Directi ns: Your Assignmen  is  o si  wi h a differen  group of people during your lunch period, and wri e 

abou  i  in your journal. 

Some ques ions  o  hink abou  for your journal en ry. How hard was i  for you  o si  wi h a differen  group of 

people? How did  he o her s uden s  rea  you? Were  hey nice or mean? Did you feel uncomfor able? How 

segrega ed was  he school lunch room? 
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Alleghany Literacy Pr ject: Graphic N vel Less ns and Sample Student W rk 

After y u read The Sc rch Trials 
graphic n vel, g  t  the f ll wing site: 
http://www.t  nd  .c m and create a 
4 panel cart  n ab ut a character  f 
y ur ch ice fr m the b  k. Y u will 
need t  g  gle y ur character & save 
the image if y u plan t  use true 
representati n  f him/her within y ur 
cart  n. Either share  r print. 
Then share with me y ur view  f 
graphic n vels vs. regular n vels with a 
1 page paper. C nvince me as t  
whether I need t  purchase m re f r 
 ur library  r c ntinue with regular 
type n vels. 

Be specific in y ur argument with at 

Comics or Novels? 

Bo h novels and comics alike can be very in riguing  o  he reader when based on a solid, in eres ing 

s ory. However, one is only words, which leaves i  up  o  he imagina ion  o crea e wha   he reader  hinks 

every hing looks like, while  he o her relies on visuals  o projec  ideas. I believe  ha  reading novels can really 

involve  he reader wi h more de ails and por ray  he smalles  even s very clearly. However, in my opinion, 

novels really have a way of showing  he reader exac ly wha  is going on and provides a s ronger sense of 

wonder wi h eye-ca ching visuals. Pros  o comics versus novels are  ha  comics are be  er a  assigning 

charac ers  heir defini ions by showing  heir facial expressions and ac ions. Charac ers make s ronger 

impressions in comics. I personally would choose comics over novels (a  leas  when i  comes  o fic ional 

wri es). In comics,  he pace changes very quickly, so  hey rarely ever grow boring. Some imes novels can move 

slowly and bore  he reader. Ano her pro is  ha  comics are no  always very wordy, so people who are no  so 

good a  reading can have  he experience of enjoying a book wi hou  being held back. A pro concerning novels 

is  ha   hey  end  o be longer which requires  he reader  o spend more  ime reading  hem, which in  urn leads  o 

 he reader becoming more a  ached  o  he s ory, which is always a wonderful experience. This leads  o  he pro 

 he comics are shor er and can be read using less  ime, unless you're reading a whole series of course. Leading 

 o  he conclusion of  he pros and cons over comics and novels, I  hink  ha  more comics included in  he 

collec ion would be more valuable and exci ing over regular novels. 
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C2C Pr gram Evaluati n Design 

MN Associa es, Inc. (MNA) is conduc ing  he ex ernal evalua ion of  he C2C projec  using a  heory-

based approach  o s udy program design. This orien a ion applies a sys ema ic process for defining wha  an 

educa ional innova ion or in erven ion (e.g.,  he C2C projec ) is expec ed  o do, in order  o achieve desired 

 eaching and learning ou comes and  he process by which  hose impac s are realized (Chen, 1990, 2005; 

McLaughlin & Jordan, 1999). Program design and implemen a ion is based on assump ions—explici  or 

o herwise—held by program designers and s akeholders abou  how specific ac ions were expec ed  o mi iga e 

an iden ified problem. Chen (2005) defines program  heory as being simul aneously descrip ive and 

prescrip ive, wi h a resul ing focus on iden ifying ac ion-orien ed explana ions of program assump ions, 

inpu s/processes, and ac ivi ies. See Figure 19 below. 

Figure 19: Standard The ry  f Acti n 

Inputs Activities ho t Te m 

Outcomes 

Inte mediate 

Outcomes 

Long Te m 

Outcomes 

Topic/Issue 

CONTEXT AND PROGRAM AND PARTICIPANTS CHARACTERISTICS 

In MNA’s experience,  heory-based evalua ion is be  er able  o: (a) assess impac  bo h holis ically and 

as influenced by separa e program elemen s; (b) provide feedback for ongoing program improvemen ; and (c) 

inform program replica ion and scale-up. MNA believes  his concep ual posi ion complemen s bo h 

 he C2C projec  and i s approach  o providing  horough program evalua ion services. All of MNA’s 

evalua ions apply a collabora ive evalua ion approach (O’Sullivan & D’Agos ino, 2002)  ha   rea s projec  

s aff and par icipan s as par ners in da a collec ion ac ivi ies, ra her  han as subjec s of research. MNA also 

adhere  o  ene s of Pa  on’s (1997) u iliza ion-focused evalua ion  o address how people in real-world 

programs experience  he evalua ion process and are able  o pu  findings in o prac ice in ways  ha  mee   heir 

knowledge and use needs. These  heories were pu  in o prac ice, as MNA comple ed  he program’s evalua ion 

ac ivi ies. Da a were aggrega ed and no personal iden ifiers were used in  he repor . Due sampling of 

par icipan s and  he kinds of da a available  o  he evalua or, findings should be considered explora ory, 

descrip ive, and non-conclusive. 

References: 
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Readi g Educatio Program Focus Group I terview Protocol 

Materials t  bring: 

• Focus Group Pro ocol 

• Phones and iPads for audio recording 

• Pre-prin ed name  ags 

• Index cards 

• Business cards 

General Intr ducti ns & Backgr und: 

Good af ernoon! I’m Kavi a Mi  apalli of MN Associa es, Inc., and  his is my colleague Nina de las Alas. We 

are a woman-owned small consul ing business based in Fairfax, Virginia and our clien s include school 

dis ric s, s a e depar men s of educa ion, federal agencies, non-profi  organiza ions, 2- and 4-year colleges and 

4-year universi ies, and founda ions, across  he Uni ed S a es. We specialized in evalua ion and  echnical 

assis ance in STEM educa ion, ex ended learning oppor uni ies, workforce developmen , and  eacher 

prepara ion and developmen . 

As you may well know from Missey Weaver, MN Associa es (or MNA for shor ) was con rac ed by Alleghany 

Coun y  o be  he  hird-par y evalua ors for  he li eracy gran . We grea ly apprecia ed your  aking  he  ime 

from your busy schedules  o speak wi h us abou  your experiences wi h  he gran . We are also pleased and 

gra eful  ha  Ashley Pennell could join us as well. She’s here  o observe and par icipa e. 

Firs , abou   his af ernoon’s focus group session—Again, we apprecia e your inpu  and wan   o ensure  ha  

you could be as candid as you feel able or comfor able  o do. We will audio record  oday’s conversa ions, bu  

only for da a collec ion purposes. When we repor  ou , we will do so anonymously, and we keep  hings 

confiden ial. Are you OK wi h  ha ? [Wai  for and ge  confirma ion—verbal and/or non-verbal] 

Second, so  ha  we can ge  as much of your s ories and experiences as possible wi h  he  ime we have, we are 

going  o divide in o  wo groups. So if we can, le ’s ge  in o  wo groups, one will go wi h Nina, and  he o her 

will go wi h Kavi a. [Followed by logis ics of dividing in o 2 groups]. 

F cus Gr up Intr ducti ns: Going around  he  able, le ’s in roduce ourselves by providing our names,  he 

school and grades we  each, and # of years of  eaching experience we have. And I’m [Kavi a or Nina]. 
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Classr  m Practices in Reading/Literacy: 

1) Give us a brief descrip ion of your class (# of s uden s, demographics, reading abili y range). 

a. Do you also ge  migran  s uden s in your class? When and how many? 

b. Do you ge  re urning migran  s uden s (i.e., you recognize  hem from a previous season or 

academic period)? 

2) How do you know your s uden s’ reading levels? 

a. Wha  do you use  o assess your s uden s’ reading/li eracy abili ies? 

b. How do you use  he reading assessmen  inven ory you were  rained in  hrough App S a e on 

your s uden s? 

c. A   he s ar  of  his school year—SY 2016-17, wha  did you do  o de ermine reading/li eracy 

levels of all of your s uden s? 

3) If you  each  he lower elemen ary grades (Pre-K, Kindergar en, Grade 1), 

a. ..How do you  each le  ers and words? 

b. ..How do you  each spelling pa  erns and sen ence s ruc ures? 

c. ..How do you incorpora e read aloud in o your ins ruc ion? 

4) For all grades, 

a. ..Wha  does wri ing ins ruc ion look like in your classroom? 

b. ..Wha  does reading ins ruc ion look like in your classroom? 

5) Wha  kinds of ma erials or resources do you use in your ins ruc ion? If you can, please be specific as 

 o how you use  hese ma erials and resources in  erms of s ra egy, in erven ion, and/or s uden  need. 

For example, do you use Le  erland Phonics? If so, how, wi h which s uden s? 

6) Wha   ypes of reading ma erials do you send home wi h your s uden s? 

Changes t  Instructi nal Practices: 

7) In wha  ways has your ins ruc ional prac ices changed as a resul  of  he being par  of  he reading 

specialis  licensure program? 

a. You received considerable  raining in  he Morris Informal Reading Inven ory. How are you 

using  he  raining you received on  he reading assessmen   ool in your classroom? Describe. 

i. Have you changed  he way you approach forma ively assess and differen ia e 

ins ruc ion and/or suppor   o  he s uden s? If so, please elabora e. 

ii. Has  here been an occasion in which you de ermined  ha  a s uden  needed even 

more specialized and in ensive diagnosis and in erven ion? If so, please elabora e. 

b. You have also had seminars  ha  deal  wi h sociological and cul ural  opics. To wha  ex en  

discussions and reflec ions resona ed and have applica ions in your classrooms? 
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Bey nd the Classr  m: Teacher C llab rati n and Extended Learning Opp rtunities 

8) Have you had oppor uni ies  o share ins ruc ional prac ices and s ra egies wi h o her  eachers in 

school? If so, how? 

a. Does  he collabora ion involve same grade  eachers or across grades (by subjec  area/ opic)? 

b. Is  his a new developmen  since you began  he Reading Specialis  program work or was  his 

ongoing before? 

c. Have colleagues and school leaders looked  o you or approached you differen ly since being 

par  of  he Reading Specialis  program? 

9) Did you engage in summer li eracy camps  ha  were funded by  his gran  (C2C) in your school in 

2015 and/or in 2016? If so, please elabora e. 

Special Student P pulati ns: 

10) Do you  each migran  s uden s? S uden s wi h disabili ies (wi h emo ional, physical, and/or 

developmen ally delayed needs)? S uden s wi h limi ed English proficiency? O her special s a us? 

11) How do you  each reading and wri ing  o  hese special popula ions? Be specific as needed. 

Parents: 

12) How do you involve  he paren s in suppor ing  heir s uden s and reading/li eracy abili ies? 

a. Wha  are you communica ing  o  hem in  erms of s ra egies,  ips, ac ivi ies and book 

recommenda ions? 

b. How recep ive are  he paren s  o your advice and recommenda ions? 

13) Are you seeing changes in  he way paren s and  heir s uden s are engaging in li eracy? If so, how? 

Please provide examples. 

Data Asks: We would like  o see how you have incorpora ed wha  you have learned  hus far from  he 

Reading Specialis  program in o your  eaching and ask for your help in providing us wi h some ar ifac s abou  

 ha . 

We ask  ha  you provide us wi h  he following samples via email (or if necessary by pos al mail): 

• Sample lesson plans or uni s as enac ed during  he SY 2015-16 and SY 2016-17  ha  cover over 

several days. If providing discre e one-day lessons, please show a sample a   he beginning, middle and 

end of  he school year. 
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• A range of samples of s uden  work (s ruggling, a  grade level, above grade level) rela ing  o  he 

lesson/uni  (To pro ec  s uden s’ privacy, please replace name wi h ini ials, and provide gender and 

grade level (pre-K, K, Grade 1, e c.) 

• End-of-course grades per course comple ed  hrough App S a e 

• Assessmen  or excerp ed assessmen  (DIBELS, Morris, Informal Reading Inven ory, e c.)7 and 

accompanying summary of reading assessmen  of an assessed s uden  

• Case summary repor  comple ed for  he prac icum and comple ed in May 2016 (Again, as wi h 

s uden  samples, please replace name wi h ini ials, and provide gender and grade level (pre-K, K, 

Grade 1, e c.) 

Cl sing: 

14) In ano her year or  wo, wha   hings would  hey like  o do wi h  he projec ? 

15) Where do you see yourselves professionally in 5 years? 

16) Please provide  hree words  o describe your Reading Specialis  Program so far ( o wri e down on 

index cards provided). 

7 For ot er assessment or inventories, see  ttp://www.readingrockets.org/article/critical-analysis-eig t-informal-reading-
inventories 
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High Sch  l Literacy Pr ject C  rdinat r Interview Questi ns 

1. How did  he High School Li eracy Projec  begin wi h  he four par icipan s? Wha  precipi a ed  he 

forma ion and funding of  he annual workshop and rela ed ac ivi ies, resources, and even s? 

2. How were  he focus s ra egies chosen? (Example: why work on graphic novels  his pas  summer?) 

3. Besides  he Blog, do you have any workshop documen s  o share, e.g., agenda, syllabus, e c.? 

4. Wha  have you been collec ing from  he par icipan s? According  o  he blog, lesson uni s, and revised 

lesson uni s af er implemen a ion. Is  here any hing else you have collec ed or reviewed? 

5. Wha  have you observed  o be working/no  working, happening/no  happening in  he  eachers’ 

ins ruc ion and in  he classrooms? 

6. Among  he exchanges you have wi h par icipan s, wha  indica ors were you looking for  o show gained 

knowledge, changed prac ices, and/or changed disposi ions? 

7. How do you know  ha   he projec ’s goals (see above) are being me ? Wha  defines success for  he HS 

Alleghany Li eracy Projec ? 

8. From your perspec ive, wha  worked well wi h  he HS projec ? 

9. Wha issues presen ed hurdles  o  he successful implemen a ion of  he HS projec ? 

10. Wha  are areas of improvemen  for  he HS projec ? 

11. Wha  are  he perceived impac s of  he HS projec ? In wha  way are  he HS projec li eracy s ra egies 

impac ing s uden  learning? 

12. Wha is nex for  hese  eachers? Are  here subsequen plans  o suppor  he  eachers af er  he gran  ends, 

or perhaps work wi h ano her cohor  of  eachers? 
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Ack owledgeme ts 
We would like  o  hank all C2C (USDE award # S215G140012) program s aff and par icipan s who have 

shared valuable informa ion and have  aken  ime ou  of  heir very busy schedules  o comple e  he survey, 

engage in formal and informal discussions, and share per inen  program informa ion. 

Disclaimer No ice 

There are no copyrigh  res ric ions on  his documen . However, please ci e and credi   he source when using 

any par /s of  his documen . Please inform  he main au hor before using or dissemina ing any par /s of  he 

repor  for research / work or before sharing. The opinions expressed herein do no  necessarily reflec   he 

policy or posi ion of Alleghany Coun y Schools and no official endorsemen  by Alleghany Coun y Schools 

should be inferred. 

Kavi a Mi  apalli, Ph.D. 

Nina de las Alas 

MN Associa es, Inc. 

www.mnassocia esinc.com 
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