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Background
	
The Reading 2 Succeed (R2S) program, funded by the U.S. Department of Education from October 2016 through September, 2018 represented an effort by the Starkville Oktibbeha Consolidated School District (SOCSD) to increase the emphasis on reading and literacy skills from pre-K through high school and by so doing, increase student performance in these areas.  Housed in the Family Centered Programs (Emerson Family School Campus), the project had an ambitious set of goals ranging from improving school readiness skills for rising kindergarten students, increasing the access to age- and grade-appropriate reading materials for pre-K children through high school, improving student performance on state every-pupil achievement tests in reading/literacy, and enhancing the interaction of parents and children.  Program outreach and implementation included both small-scale and large-scale efforts, such as a librarian coach working with librarians at all school campuses, after-school tutoring at selected campuses, reading fairs held at times convenient for parents/caregivers to attend, encouragement of collaborative instructional planning, increasing the number and variety of library resources as well as furnishing books directly to children and parents, enrolling nearly 500 children county-wide in the Dolly Parton Imagination Library,  direct instruction of pre-reading and reading skills, and training for teachers and parents or caregivers on how to work productively with their students/children.
	The evaluation plan addressed assessment of each project goal and objective.  This report includes a summary of evaluation findings followed by all provided data that addresses each of the assessments for the program targets.  An overview of evaluation findings for the project period is followed by detailed explanations.
















Evaluation Findings
Executive Summary
Reported here are the results of nine key project objectives and their outcomes over the two-year cycle of the Reading 2 Succeed (R2S) project, as implemented in the Starkville Oktibbeha Consolidated School District (SOCSD), Mississippi.  
One major area of focus for the project was that of emphasis on literacy activities for pre-K students.  Within the SOCSD, the Emerson Family School (Emerson) campus is the primary site for pre-K activities and programming.  There were four main outcomes that concerned the impact of the pre-K focus:
1. Participating 3 and 4-year old children will demonstrate gains in oral language skills.
2. Upon entry into SOCSD kindergarten, Emerson pre-K students will demonstrate school readiness.
3. Participating students will receive at least 1 free grade and language appropriate book.
4. Parents will report reading to their children and increased parent-child conversations.
Outcome 1. 80% of participating 3 and 4-year old children at Emerson Family School will demonstrate significant gains in oral language skills as measured by the PPVT-III.
	This goal was not met in year 1 (52% of students showed significant gains) or year 2 (58%).
Outcome 2. 70% of students at Emerson will demonstrate school readiness by scoring at least 530 on the Mississippi Department of Education (MDE) Readiness Assessment.
	This goal was met in year 1 (75% of students) and year 2 (100% of students)
Outcome 3.  80% of participating students will receive at least one free, grade- and language-appropriate book by September 30, 2018 (Objective 3.2.2)
	This goal was not met in year 1 (47% of students), but was met in year 2 (100% of students).
Outcome 4. This outcome has two principal targets.  80% of parents receiving responsive parenting and shared reading resources at local pediatric settings will report reading to their children at least 5 times a week and increased parent-child conversations as measured by parent survey, annually.
	This goal was not met in year 1 (56%), or in year 2 (39%).
Target 2: 80% of parents will report increased parent-child conversations.	
	This goal was met in year 1 (81%) and in year 2 (91%).

Hence, the School Readiness (Outcome 2), Appropriate Reading Materials furnished (Outcome 3), and Parent Child conversations goals (Outcome 4) were met during the project.  The only target not met was significant improvement on oral language skills (Outcome 1). 
The next four outcomes concerned reading and literacy readiness and performance while in school.  The first hinges on the MDE required Third Grade Reading Literacy test, while the next two, for students in grades 4 and 8, concern growth in reading from the previous year.
5. Third grade students will meet the state-mandated reading requirements.
6. Proficient reading skills for third grade students on state tests.
7. Fourth grade students will demonstrate improvement in reading/language assessment performance over the past year.
8. Eighth grade students will demonstrate improvement in reading/language assessment performance over the past year.
Outcome 5. 80% of third grade SOCSD students will meet the state-mandated reading requirements by the end of third grade.  (Objective 1.3)
	This goal was met in year 1 (92% of students) and met in year 2 (91% of students).
Outcome 6.  Proficient reading skills for 600 3rd grade students on state ELA tests by September, 2018.
	
	This goal was not met in year 1 (32% of students), and not met in year 2 (41%) of students.
Outcome 7.  70% of SOCSD 4th grade students will demonstrate individual growth over the past year on state language arts and reading tests annually (GPRA 2).

	This goal was not met in year 1 (66% of students), and not met in year 2 (69%) of students.
Outcome 8.  70% of SOCSD 8th grade students will demonstrate individual growth over the past year on state language arts and reading tests annually (GPRA 2).

	This goal was met both in year 1 (77% of students) and in year 2 (81% of students).
For the elementary and middle school performance goals, targets were met or exceeded for Third Grade Reading skill (Outcome 5) and Eighth Grade Reading Growth (Grade 7 to Grade 8; Outcome 8).  Proficient reading for Third Grade students was not met (Outcome 6), with too few scoring at the requisite level, and the Fourth Grade Reading Growth target was nearly, but not met (Outcome 7).

The last outcome concerns materials and books for SOCSD campus libraries and classrooms.
Outcome 9.  Increase print and digital materials for SOCSD libraries to meet MDE Accreditation standards.
	This goal was met (SOCSD notified as cleared by MDE February 8, 2018).



Detailed Evaluation Findings
Reported here are the results of nine key project objectives and their outcomes over the two-year cycle of the Reading 2 Succeed (R2S) project, as implemented in the Starkville Oktibbeha Consolidated School District (SOCSD), Mississippi.  
One major area of focus for the project was that of emphasis on literacy activities for pre-K students.  Within the SOCSD, the Emerson Family School (Emerson) campus is the primary site for pre-K activities and programming.  There were four main outcomes that concerned the impact of the pre-K focus:
1. Participating 3 and 4-year old children will demonstrate gains in oral language skills.
2. Upon entry into SOCSD kindergarten, Emerson pre-K students will demonstrate school readiness.
3. Participating students will receive at least 1 free grade and language appropriate book.
4. Parents will report reading to their children and increased parent-child conversations.
These are discussed in order, below.
Outcome 1. 80% of participating 3 and 4-year old children at Emerson Family School will demonstrate significant gains in oral language skills as measured by the PPVT-III.
Definition of significant gain: 4 or more standard score points (approximately ¼ standard deviation improvement). 
Data source: PPVT-III standard scores, collected January, 2017 and May/June 2017 (year 1) and October/November 2017 and May/June 2018 (year 2).  The PPVT-III is the Peabody Picture Vocabulary Test, Third Edition (L. M. Dunn & L. M. Dunn, Pearson), a quick vocabulary assessment tool that is helpful for gauging selected pre-reading skills.  Because normative data are available for both fall and spring, a student who maintains the same standard score across occasions is actually keeping pace with his/her peers nationally.  Significant gain implies improving one’s position relative to the normative group.
Target: 80% of participating 3 and 4-year old students will show significant gain.	
Observed:  	Year 1: 22 / 42 = 52%		
		Year 2: 25 / 43 = 58%
Brief summary: Goal not met
Table 1 gives the results for each project year for this outcome.

	Table 1
Summary of PPVT-III Gains for Emerson Family School by Age
	
	Age group
	Pre-post gain (Mean, SD)
	Number showing significant gain

	3
	-1.1 (10.0)
10.6 (17.1)
	7 / 18 = 39%
13 / 20 = 65%

	4
	5.4 (11.7)
6.0 (13.5)
	15 / 24 = 63%
12 / 23 = 52%

	5
	5.4 (9.7)
7.0 (0.0)
		12 / 24 = 50%
1 / 1 = 100%

	All
	3.6 (10.8)
8.1 (15.1)
	34  / 66 = 56%
26 / 44 = 59%



	Note: Year 1 results are given in the first row for each age, Year 2 results in the second row.
GPRA (Government Performance and Results Act of 1993) outcomes are those that are monitored for all implementations of the R2S initiative, nationally.  The salient outcome for pre-K reported as a GPRA outcome was the percent of participating 4-year old students showing significant gains in oral language.  For this reason, the age 4 entries in Table 1 are presented in bold font (target for success was 70%).
For students attending Emerson Family School in 2016-17, pretest PPVT-III scores were obtained for 80 students.  The mean standard score (normed to a national mean of 100 and standard deviation of 15 points) was 97.5 (SD = 17.7).   Posttest scores were slightly higher on average, with a mean of 100.8 (SD = 16.5).  
Overall, the mean improvement, in standard score points was 3.6 (SD = 10.8).  The number of matched cases who showed significant gain (4 or more standard score points) from pre- to posttest was 34 of 66, or 52%.  While this is not at the target for the project, the shortened amount of time (4 months, rather than 8 months) separating the two test occasions was likely a contributing factor.  
In year 2, By age, the performance outcomes are summarized in Table 2, below.  Across occasions, 81 students (ages 3, 4, and 5) were tested at least once.  Due to enrollment changes (additions after pretest, withdrawals prior to posttest) and attendance, matched scores were obtained for 20 3-year old, 23 4-year old, and 1 5-year old student, which represents 49%, 59%, and 100% of the totals, respectively.
In year 1, the strongest subgroup with respect to gain was the 4-year old students, whereas it was the 3-year old students in year 2.  Whether overall, or for the 4-year old students alone, there is work to be done in assuring that the pre-K students show significant gain.
Outcome 2. 70% of students at Emerson will demonstrate school readiness by scoring at least 530 on the Mississippi Department of Education (MDE) Readiness Assessment.
Definition of Target Score: Based on actuarial data, 85% of students who scored 530 or better on the MDE’s STAR Early Literacy assessment when in Kindergarten were found to pass the grade 3 reading literacy examination.
Data source: Mississippi Department of Education STAR Early Literacy scaled scores, from administrations in Fall 2017 (for exiting pre-K cohort from year 1) and Fall 2018 (for pre-K cohort exiting from year 2).  Levels of literacy readiness are defined on the STAR as: (a) Early Emergent Reader (scale scores of 300-487); (b) Late Emergent Reader (488-674); (c) Transitional Reader (675-774); and (d) Probable Reader (775-900).  
Target: 70% of Emerson pre-K students will score 530 or better upon entry to Kindergarten.	
Observed:  	Year 1: 18 / 24 = 75%		
		Year 2: 24 / 24 = 100%
Brief summary: Goal met.
SOCSD district means for the two years were 498 (Fall 2017) and 519 (Fall 2018).  Clearly, the students exiting the Emerson Preschool program are performing at a higher level than the typical Kindergarten entrant (see Table 2, below).

Table 2
Emerson Family School Students Performance on Kindergarten STAR Early Literacy

	Cohort
	Mean (SD)
	Score at least 530

	Year 1
(Entering K in 2017)
	599 (94.9)
	18 / 24 = 75%

	Year 2
(Entering K in 2018)
	777 (75.7)
	24 / 24 = 100%

	Both years
	688 (124.8)
	42 / 48 = 88%



Table 3
STAR performance results by level/category are given in the next table.
	Classification
	Year 1 (2017 Fall)
	Year 2 (2018 Fall)

	Early Emergent (lowest level)
	2 (8%)
	0

	Late Emergent 
	17 (71%)
	2 (8%)

	Transitional Reader
	5 (21%)
	6 (25%)

	Probable Reader (highest level)
	0
	16 (67%)

	Scaled score of 530 or more
	18 / 24 = 75%
	24 / 24 = 100%


Note: Column percents may not sum to 100 due to rounding.

Collectively, the students matriculating from Emerson Preschool to SOCSD Kindergarten are arriving prepared, based on the overall rate of achieving the “readiness score” (of 530 or better), as 88% of combined year 1 and year 2 cohort students met this criterion.

Outcome 3.  80% of participating students will receive at least one free, grade- and language-appropriate book by September 30, 2018 (Objective 3.2.2)
Data source: Project data and Annual parent/guardian survey to Emerson Family School Reading 2 Succeed participant families, April/May, 2017 (for year 1) and April/May 2018 (for year 2).
Target: 80% of students will receive at least one book.	
Observed:  	Year 1: 29 / 62 = 47%		
		Year 2: 47 / 47 = 100%
Brief summary: Goal met.
During the course of the project, there were multiple methods and occasions for the distribution of age- and language-appropriate books to children and their parents / guardians.  These included, but were not limited to:  Reading fairs, Dolly Parton club memberships, Summer reading programs, and partner programs.  In all, some 11,600+ books were acquired and distributed.  The School District’s total enrollment for 2017-18 was 5,117.  That represents more than two books per student in the district.  
An ancillary indicator used was the parent/guardian survey collected during April/May of each project year for families of Reading 2 Succeed participants at Emerson Family School.  
For year 1, survey data were collected from 64 families, representing a participation rate of 70% (64 / 92).  We used the following survey item: Did your child receive a free book from Reading 2 Succeed?  (a) Yes; (b) No.  Response rate to the question was 97% (62 / 64).  By age of child (at the time of the survey), the results were that 29 / 62, or 47%, agreed.  Table 4 gives the results by child age group.
For year 2, survey data were collected from 47 parents and guardians for Emerson Family School R2S participants.  This represents a participation rate of 58% (47 / 81).  We used the following as an indicator of change in the amount of reading with the child:  Did your child receive a free book from Reading 2 Succeed?  (a) Yes; (b) No.  All of the parents responded to the question (100%).  By age of child, we observed that all respondents agreed that their child had received at least one book (see Table 5).
Table 4
Parents’ Reporting Child Received One or More Free Books Year 1

	Age
	Yes (%)
	No (%)

	2
	4 (100%)
	0 (0%)

	3
	3 (38%)
	5 (62%)

	4
	12 (43%)
	16 (57%)

	5
	10 (46%)
	12 (54%)

	Total
	29 (47%)
	33 (53%)



Table 5
Parents’ Reporting Child Received One or More Free Books Year 2 

	Age
	Yes (%)
	No (%)

	2
	6 (100%)
	0 (0%)

	3
	10 (100%)
	0 (0%)

	4
	11 (100%)
	0 (0%)

	5
	20 (100%)
	0 (0%)

	Total
	47 (100%)
	0 (0%)



Outcome 4. This outcome has two principal targets.  80% of parents receiving responsive parenting and shared reading resources at local pediatric settings will report reading to their children at least 5 times a week and increased parent-child conversations as measured by parent survey, annually.
Data source: Project data and Annual parent/guardian survey to Emerson Family School Reading 2 Succeed participant families, April/May, 2017 (for year 1) and April/May 2018 (for year 2).
Target: 80% of parents will read to their children at least 5 times a week.	
Observed:  	Year 1: 35 / 62 = 56%		
		Year 2: 18 / 46 = 39%
Brief summary: Goal not met.
“Books for Babies” packets were distributed to new mothers prior to leaving Oktibbeha County Hospital with their newborn child(ren).  Approximately 60 of these were distributed each month of the project; all packets included a first book for baby, coupled with parenting information and a comprehensive guide to community resources.  Over 1,100 packets were distributed during the project period.  As well, literacy kits were distributed monthly to Starkville Pediatrics and to the Oktibbeha County Health Department to give away to children on Medicaid or Chips at well-child checkups.  Each kit contained a book, journal, crayon, pencils, tips for parents on getting children ready to read, and brochures of selected community services and agencies.  A total of 270 kits were distributed over the course of the project.
Parent meetings were another method for helping to coach parents and caregivers on getting children into reading.  Nineteen parent meetings, with a total of 280 attendees were conducted over the span of the project.  Finally, 20 literacy events were held, with a total attendance of over 2,000 persons.  Each event was themed and would feature a focus on reading or pre-reading activities in which the family could participate.
For each year, we asked parents and guardians to report the frequency of reading with their child.  The frequency options were changed slightly from year 1 to year 2.  For year 1, 63 of 64 parents responded to the question (98%).  By age of child, we observed the following:
Table 6
Parents’ Reported Frequency of Reading with Child

	Age
	10 times/wk 
or more
	5 times/wk
	3 times/wk
	Never

	2
	2 (50%)
	2 (50%)
	0 (0%)
	0 (0%)

	3
	1 (12%)
	5 (62%)
	2 (25%)
	0 (0%)

	4
	4 (14%)
	9 (39%)
	15 (52%)
	1 (3%)

	5
	6 (27%)
	6 (27%)
	10 (46%)
	0 (0%)

	Total
	13 (21%)
	22 (35%)
	27 (43%)
	1 (2%)


Note: Percents may not sum to 100 due to rounding.

Overall, 35 of 63 parents (56%) reported reading to their child at least five times per week.  The rates were higher for two- and three-year old participants (100% and 74%, respectively), and comparable for four- and five-year old participants (54% for each).  When considering those who reported reading at least three times per week to their child, the overall rate was 98% (62 of 63).
For year 2, 46 of 47 parents responded to the question (98%).  By age of child, we observed the following:

Table 7
Parents’ Reported Frequency of Reading with Child

	Age
	5 days week or more
	3-4 days/wk
	1-2 days/wk
	Less than 1 day/wk

	2
	3 (60%)
	1 (20%)
	1 (20%)
	0 (0%)

	3
	6 (60%)
	2 (20%)
	2 (20%)
	0 (0%)

	4
	6 (55%)
	4 (36%)
	1 (9%)
	0 (0%)

	5
	3 (15%)
	14 (70%)
	3 (15%)
	0 (0%)

	Total
	18 (39%)
	21 (46%)
	7 (15%)
	0 (0%)


Note: Percents may not sum to 100 due to rounding.

Overall, 18 of 46 parents (39%) reported reading to their child at least five times per week.  The rates were higher for two- and three-year old participants (60% for each), similar for four-year old participants (55%), but lowest for the five-year olds (15%).  
When 3-4 and 5 days per week were combined, 39 of 46 (85%) of responding families reported having read at least 3 to 4 times per week. This does, however, fall short of the project’s target of 80% of parents reading at least 5 times per week.  
Parents do report reading regularly to their children at least three times per week, but did not reach the target of 80% for the desired frequency of five times or more per week.
Target 2: 80% of parents will report increased parent-child conversations.	
Observed:  	Year 1: 50 / 62 = 81%		
		Year 2: 43 / 47 = 91%
Brief summary: Goal met.
For parent meetings, literacy events, and other information-sharing opportunities, project staff and materials included a focus on conversation with children as a simple way to enhance receptive vocabulary and increase readiness for reading.  Each year, we included a survey item to measure the parents’ perceived rate of conversations with their children: Compared to last year, have you increased conversations with your child? (a) Increased;  (b) Same;  (c) Decreased.   Tables 8 and 9 give the results by year, disaggregated by age of child.
Table 8
Parents’ Reported Rates of Conversations with Child over Previous Year for Year 1

	Age
	Increased (%)
	Same (%)
	Decreased (%)

	2
	4 (100%)
	0 (0%)
	0

	3
	8 (100%)
	0 (0%)
	0

	4
	23 (82%)
	5 (18%)
	0

	5
	15 (68%)
	7 (32%)
	0

	Total
	50 (81%)
	12 (19%)
	0



For year 1, 62 of 64 responding parents furnished an answer to this survey item.  Overall, the fraction of parents and guardians indicating an increased level of conversation with their child met the target: 50 / 62 = 81%.  Only those responding for children age 5 (at the time of the survey) indicated any lower rate (68%).  None of the responding parents indicated any decline in the rate of conversations with their child.

Table 9
Parents’ Reported Rates of Conversations with Child over Previous Year for Year 2

	Age
	Increased (%)
	Same (%)
	Decreased (%)

	2
	6 (100%)
	0 (0%)
	0

	3
	9 (90%)
	1 (10%)
	0

	4
	9 (82%)
	2 (18%)
	0

	5
	19 (95%)
	1 (5%)
	0

	Total
	43 (91%)
	4 (9%)
	0



Overall, the fraction of parents and guardians indicating an increased level of conversation with their child met the target: 43 / 47 = 91%.  Again, none of the responding parents indicated any decline in the rate of conversations with their child.
For both years, the project target for increased conversation with children was met.
The next four outcomes concerned reading and literacy readiness and performance while in school.  The first hinges on the MDE required Third Grade Reading Literacy test, while the next two, for students in grades 4 and 8, concern growth in reading from the previous year.
1. Third grade students will meet the state-mandated reading requirements.
2. Proficient reading skills for third grade students on state tests.
3. Fourth grade students will demonstrate improvement in reading/language assessment performance over the past year.
4. Eighth grade students will demonstrate improvement in reading/language assessment performance over the past year.
Each of these is discussed in more detail below.
Outcome 5. 80% of third grade SOCSD students will meet the state-mandated reading requirements by the end of third grade.  (Objective 1.3)
Definition of passing : A student who performs at PL 2 or above (of the 1-5 performance levels established: PL1, Minimal; PL2, Basic; PL3, Pass; PL4, Proficient; and PL5, Advanced.    
Data source: Mississippi Assessment Program English Language Arts (MAP ELA) scores, Mississippi Department of Education.  These tests are administered in late spring each year.  Because adequate third grade reading performance is considered a requirement for matriculation to the fourth grade, students may retake the test if needed.
Target : 80% of third grade students will meet the MDE reading requirement.	
Observed:  	Year 1: 401 / 438 = 92%		
		Year 2: 351 / 386 = 91%
Brief summary: Goal met.
For project year 1 (2016-17), student passing rates on the MAP ELA were very strong.  Overall, and by school, 92% (401 / 438) of third-grade students met or exceeded the required literacy standard on the MAP ELA.  The rate of students passing is higher than the baseline year (of 2016, which was 86%) , and well above the target of 80% for all third grade students in the district.

Table 10
Year 1 Rate of Satisfactory Reading Literacy for 2016-17 Third Grade Students

	School
	Passing Rate
	Number attempting

	Ward-Stewart
	92%
	414

	West Elementary
	92%
	24

	District Total
	92%
	438



For project year 2 (2017-18), student passing rates on the MAP ELA were very strong.  Overall, and by school, 91% or more (351 of 386) of third-grade students met or exceeded the required literacy standard on the MAP ELA.  The rate of students passing is higher than the baseline year, and well above the target of 80% for all third grade students in the district.

Table 11
Year 2 Rate of Satisfactory Reading Literacy for 2017-18 Third Grade Students

	School
	Passing Rate
	Number attempting

	Ward-Stewart
	91%
	363

	West Elementary
	96%
	23

	District Total
	91%
	386



Students of SOCSD clearly are prepared to move forward with respect to reading skills as measured by the ELA examination given to third grade students.  However, there is still a small minority of students who struggle to demonstrate the requisite level of attainment in reading and language skills.  As well, the definition of passing is scheduled to be changed to PL 3 in 2018-19, so district faculty and staff will need to continue to monitor and facilitate student literacy preparation for the future.

Outcome 6.  Proficient reading skills for 600 3rd grade students on state ELA tests by September, 2018.

Definition of proficiency: For each test of the MDE assessment program, content experts were asked to review the scope and skills measured by the test, and determine cut points above which students were said to be proficient.  Proficiency implies that the student has mastered the skills associated with that grade level’s curriculum framework and would be ready to take on the following year’s goals and learning objectives.  Operationally, proficiency means that the student’s score places her/him in PL 4 (Proficient) or PL 5 (Advanced) score levels.

Data source:  Mississippi Academic Assessment Program (MAAP) ELA scores, spring 2017 (for year 1) and spring 2018 (for year 2).

Target: 600 students demonstrating proficiency.

Observed: 	Year 1  140 / 438 = 32%
		
		Year 2  159 / 386 = 41%

		Total = 259 of 824

Brief summary: Goal not met.

For year 1, 438 students in SOCSD were tested on the third grade ELA.  The overall rate of those attaining proficient or better performance was 32% (140 of 438).  The rate was slightly higher at the Henderson-Ward-Stewart campus than at the West Elementary campus, but because the West Elementary campus serves such a small number of third grade students, such comparisons should be made with caution.  Table 12 summarizes the performance of the third grade students in year 1.

Table 12

Year 1 ELA Scores by Campus for Grade Three SOCSD Students

	Campus
	PL 1 %
	PL 2 %
	PL 3 %
	PL 4 %*
	PL 5 % *
	Students taking test

	Henderson-Ward-Stewart
	8.5%
	31.9%
	27.1%
	22.0%
	10.6%
	414

	West Elementary
	0.0%
	29.2%
	50.0%
	16.7%
	4.2%
	24

	Total
	8.0%
	31.7%
	28.3%
	21.7%
	10.3%
	438



Note: Asterisk (*) represents levels of proficient or above.

For year 2, 386 SOCSD third grade students were tested on the ELA.  Of these, a higher rate of students scoring at proficient or advanced was observed compared to year 1, 41.2% (159 of 386).  By campus, West Elementary students had 56% meet the target level, compared to 40.2% of the Henderson-Ward-Stewart campus students.  However, the number of students at West Elementary is very small, so such comparisons should be made with considerable caution.

Table 13

Year 2 ELA Scores by Campus for Grade Three SOCSD Students

	Campus
	PL 1 %
	PL 2 %
	PL 3 %
	PL 4 %*
	PL 5 % *
	Students taking test

	Henderson-Ward-Stewart
	9.9%
	23.1%
	26.7%
	33.6%
	6.6%
	363

	West Elementary
	4.3%
	13.0%
	26.1%
	47.8%
	8.7%
	23

	Total
	9.6%
	22.5%
	26.7%
	34.5%
	6.7%
	386



Note: Asterisk (*) represents levels of proficient or above.

Overall, it is clear that there is work to be done with respect to improving the rate and numbers of SOCSD students who demonstrate proficiency on the language and reading portion of the MDE every-pupil testing program (MAAP series).

Outcome 7.  70% of SOCSD 4th grade students will demonstrate individual growth over the past year on state language arts and reading tests annually (GPRA 2).

Definition of individual growth: The MDE ELA (English and Language Arts, which includes reading skills) test series is given in in late spring in grades 3-8 annually as part of the every-pupil testing program in Mississippi.  Since the demand level of the ELA test increases by year to reflect more challenging skills and improved proficiency, we defined evidence of growth as a student having maintained or improved his or her Performance Level from their third grade level to their fourth grade level. No growth would most likely result in a decline in both scale score (unique to each grade level, and not vertically equated) and Performance Level.  Performance Levels represent groupings of scale scores to reflect increasing levels of reading/language proficiency (1 = lowest; 5 = highest), and were set independently for each test and grade of the MAP series. Definitions of the Performance Levels are as follows: PL1 (Minimal), PL2 (Basic), PL3 (Pass), PL4 (Proficient), and PL5 (Advanced).  Within the lower three performance levels, there is a further split (“A” and “B” sublevels), but for purposes of this comparison, we used the five principal levels.
Data source: Mississippi Academic Assessment Program English Language Arts Scores 2015-16, 2016-17, 2017-18; Mississippi Department of Education.  Student records from 2015-16 (grade 3) had to be matched to the corresponding records for 2016-17 (grade 4) for project year 1, whereas grade 3 records for 2016-17 had to be matched by student to grade 4 records for 2017-18 for project year 2.
Target : 70% of fourth grade students will demonstrate individual growth on ELA test.	
Observed:  	Year 1: 169 / 257 = 66%		
		Year 2: 231 / 335 = 69%
Brief summary: Goal not quite met.
For year 1, of the 257 matched students, 39 (15%) improved their performance rating from grade 3 to grade 4, and 130 (51%) maintained consistent performance ratings across grades.  Collectively, that means that 169 of 257 students, or 66% demonstrated grade-level or higher growth from grade 3 to grade 4.  As a group, students matriculating from grade 3 to 4 are demonstrating growth at very near the target level.  Further, the proportion demonstrating “passing” scores (PL3 or higher) increased from 62% in grade 3 (160 / 257) to 76% in grade 4 (196 / 257), for the students we tracked through both grades.  Tables 14 and 15 summarize the results

Table 14
Third- and Fourth-Grade ELA Test Score Results for Year 1 (2015-16 to 2016-17)

	
Statistic
	Grade 4
MAP ELA Performance

	All students having scores
	353

	Mean scale score
	452

	Standard deviation
	18.9

	Number of matched students showing same or improved Performance Level (3 to 4)
	169 / 257 = 66%




Table 15
Third- to Fourth-Grade Performance Level Changes for Year 1 (2015-16 to 2016-17)

	
	Gr 4: PL 1
	Gr 4: PL 2
	Gr 4: PL 3
	Gr 4: PL 4
	Gr 4: PL 5
	Total

	Gr 3: PL 1
	16
	17
	3
	0
	0
	36

	Gr 3: PL 2
	3
	18
	3
	1
	0
	25

	Gr 3: PL 3
	5
	33
	44
	13
	0
	95

	Gr 3: PL 4
	1
	4
	28
	47
	2
	82

	Gr 3: PL 5
	0
	0
	0
	14
	5
	19

	Total
	25
	72
	78
	75
	7
	257



Note: Bold entries represent instances of maintaining the same Performance Level from third to fourth grade.  Italicized entries represent instance of improvement in Performance Level.
For year 2, of the 419 fourth grade students in 2017-18, third grade English Language Arts (ELA) scores were available for 335 (80%).  Since the demand level of the ELA test increases by year to reflect more challenging skill and improved proficiency, we defined evidence of growth as a student having maintained or improved his or her Performance Level from 2016-17 to 2017-18. No growth would most likely result in a decline in both scale score (unique to each grade level, and not vertically equated) and Performance Level.  Performance Levels represent groupings of scale scores to reflect increasing levels of reading/language proficiency (1 = lowest; 5 = highest), and were set independently for each test and grade of the MAP series. Definitions of the Performance Levels are as follows: PL1 (Minimal), PL2 (Basic), PL3 (Pass), PL4 (Proficient), and PL5 (Advanced).  Within the lowest three levels (PL1-PL3), lower-half (e.g., PL2A) and upper-half (e.g., PL2B) levels are identified.  For this comparison, however, we are using the five (PL1-PL5) categories for classification.
Year to year performance differences are summarized in Table 16, and detailed performance level status by year is summarized in Table 17.  

Table 16
Third- and Fourth-Grade ELA Test Score Results for Year 2 (2016-17 to 2017-18)

	
Statistic
	Grade 4
MAP ELA Performance

	Number of matched students showing same or improved Performance Level (grade 3 to grade 4)
		231	 / 335 =  69%




Table 17
Third- to Fourth-Grade Performance Level Changes for Year 2 (2016-17 to 2017-18)

	
	Gr 4:PL 1
	Gr 4: PL 2
	Gr 4: PL 3
	Gr 4: PL 4
	Gr 4: PL 5
	Total

	Gr 3: PL 1
	18
	19
	4
	0
	0
	41

	Gr 3: PL 2
	11
	49
	16
	4
	0
	80

	Gr 3: PL 3
	5
	35
	51
	16
	0
	107

	Gr 3: PL 4
	1
	5
	31
	47
	2
	86

	Gr 3: PL 5
	0
	0
	1
	15
	5
	21

	Total
	35
	108
	103
	82
	7
	335



Note: Bold entries represent instances of maintaining the same Performance Level from third to fourth grade.  Italicized entries represent instances of improvement in Performance Level.

Of the 335 matched students, 61 (18%) improved their performance rating from grade 3 to grade 4, and 170 (51%) maintained consistent performance ratings across grades.  Collectively, that means that 231 of 335 students, or 60% demonstrated grade-level or higher growth from grade 3 to grade 4.  As a group, students matriculating from grade 3 to 4 are demonstrating growth at very near the target level.  That represents an improvement over project year 1, wherein the comparable rate was 66%. 

However, the target success rate for this outcome was not achieved in either year, and remains one for which additional work and intervention are called for.

Outcome 8.  70% of SOCSD 8th grade students will demonstrate individual growth over the past year on state language arts and reading tests annually (GPRA 2).

Definition of individual growth: The MDE ELA (English and Language Arts, which includes reading skills) test series is given in in late spring in grades 3-8 annually as part of the every-pupil testing program in Mississippi.  Since the demand level of the ELA test increases by year to reflect more challenging skills and improved proficiency, we defined evidence of growth as a student having maintained or improved his or her Performance Level from their seventh grade level to their eighth grade level. No growth would most likely result in a decline in both scale score (unique to each grade level, and not vertically equated) and Performance Level.  Performance Levels represent groupings of scale scores to reflect increasing levels of reading/language proficiency (1 = lowest; 5 = highest), and were set independently for each test and grade of the MAP series. Definitions of the Performance Levels are as follows: PL1 (Minimal), PL2 (Basic), PL3 (Pass), PL4 (Proficient), and PL5 (Advanced).  Within the lower three performance levels, there is a further split (“A” and “B” sublevels), but for purposes of this comparison, we used the five principal levels.
Data source: Mississippi Academic Assessment Program English Language Arts Scores 2015-16, 2016-17, 2017-18; Mississippi Department of Education.  Student records from 2015-16 (grade 7) had to be matched to the corresponding records for 2016-17 (grade 8) for year 1, and similarly 2016-17 results had to be matched by case to 2017-18 score records for year 2.
Target : 70% of eighth grade students will demonstrate individual growth on ELA test.	
Observed:  	Year 1: 252 / 326 = 77%		
		Year 2: 270 / 334 = 81%
Brief summary: Goal met.
For year 1, of the 357 eighth grade students in 2016-17, seventh grade ELA scores were available for 326 (91%).  Since the demand level of the ELA test increases by year to reflect more challenging skill and improved proficiency, we defined evidence of growth as a student having maintained or improved his or her Performance Level from 2015-16 to 2016-17.  Performance Levels represent groupings of scale scores to reflect increasing levels of reading/language proficiency (1 = lowest; 5 = highest), and were set independently for each test and grade of the MAP series.   
Year to year performance differences are summarized in Table 18, and detailed performance level status by year is summarized in Table 19.  
Of the 326 matched students, 72 (22%) improved their performance rating from grade 7 to grade 8, and 180 (55%) maintained consistent performance ratings across grades.  Collectively, that means that 252 of 326 students, or 77% demonstrated grade-level or higher growth from grade 7 to grade 8.  As a group, students matriculating from grade 7 to 8 are demonstrating growth that exceeds target level.  Further, the proportion demonstrating “passing” scores (PL3 or higher) increased from 58% in grade 7 (189 / 326) to 61% in grade 8 (199 / 326), for the students we tracked through both grades.

Table 18
Seventh- and Eighth-Grade ELA Test Score Results for Year 1 (2015-16 to 2016-17)

	
Statistic
	Grade 8 
MAP ELA Performance

	All students having scores
	357

	Mean scale score
	855.6

	Standard deviation
	16.0

	Number of matched students showing same or improved Performance Level (7 to 8)
	
252 / 326 = 77%




Table 19
Seventh- to Eighth-Grade Performance Level Changes for Year 1 (2015-16 to 2016-17)

	
	Gr 8: PL 1
	Gr 8: PL 2
	Gr 8: PL 3
	Gr 8: PL 4
	Gr 8: PL 5
	Total

	Gr 7: PL 1
	31
	13
	3
	0
	0
	47

	Gr 7: PL 2
	28
	37
	25
	0
	0
	90

	Gr 7: PL 3
	9
	8
	63
	20
	0
	100

	Gr 7: PL 4
	0
	1
	14
	32
	11
	58

	Gr 7: PL 5
	0
	0
	0
	14
	17
	31

	Total
	68
	59
	105
	66
	28
	326



Note: Bold entries represent instances of maintaining the same Performance Level from seventh to eighth grade.  Italicized entries represent instance of improvement in Performance Level.

For year 2, Of the 389 eighth grade students in 2017-18, seventh grade ELA scores were available for 334 (86%).  Since the demand level of the ELA test increases by year to reflect more challenging skill and improved proficiency, we defined evidence of growth as a student having maintained or improved his or her Performance Level from 2016-17 to 2017-18. No growth would most likely result in a decline in both scale score (unique to each grade level, and not vertically equated) and Performance Level.  Performance Levels represent groupings of scale scores to reflect increasing levels of reading/language proficiency (1 = lowest; 5 = highest), and were set independently for each test and grade of the MAP series. Definitions of the Performance Levels are as follows: PL1 (Minimal), PL2 (Basic), PL3 (Pass), PL4 (Proficient), and PL5 (Advanced).  Within the lowest three levels (PL1-PL3), lower-half (e.g., PL2A) and upper-half (e.g., PL2B) levels are identified.  For this comparison, however, we are using the five (PL1-PL5) categories for classification.

Year to year performance differences are summarized in Table 20, and detailed performance level status by year is summarized in Table 21.  

Of the 334 matched students, 85 (25%) improved their performance rating from grade 7 to grade 8, and 185 (55%) maintained consistent performance ratings across grades.  Collectively, that means that 270 of 334 students, or 81% demonstrated grade-level or higher growth from grade 7 to grade 8.  As a group, students matriculating from grade 7 to 8 are demonstrating growth that exceeds target level.  That rate exceeds the comparable result for project year 1 (77%).  Further, the proportion demonstrating “passing” scores (PL3 or higher) increased from 58% in grade 7 (195 / 334) to 61% in grade 8 (205 / 334), for the students we tracked through both grades.


Table 20
Seventh- and Eighth-Grade ELA Test Score Results for Year 2 (2016-17 to 2017-18)

	
Statistic
	Grade 8 
MAP ELA Performance

	Number of matched students showing same or improved Performance Level (grade 7 to grade 8)
	
270 / 334 = 81%




Table 21
Seventh- to Eighth-Grade Performance Level Changes for Year 2 (2016-17 to 2017-18)

	
	Gr 8: PL 1
	Gr 8: PL 2
	Gr 8: PL 3
	Gr 8: PL 4
	Gr 8: PL 5
	Total

	Gr 7: PL 1
	32
	13
	3
	0
	0
	48

	Gr 7: PL 2
	28
	38
	25
	0
	0
	90

	Gr 7: PL 3
	9
	8
	66
	23
	0
	106

	Gr 7: PL 4
	0
	1
	14
	32
	11
	58

	Gr 7: PL 5
	0
	0
	0
	14
	17
	31

	Total
	69
	60
	108
	69
	28
	334



Note: Bold entries represent instances of maintaining the same Performance Level from seventh to eighth grade.  Italicized entries represent instances of improvement in Performance Level.
Overall, SOCSD eighth grade students are demonstrating good improvement in ELA performance over their level in seventh grade.  However, as the ultimate goal is for all students to be performing at high levels, there is still opportunity for improvement even in middle school grades.
The last outcome concerns materials and books for SOCSD campus libraries and classrooms.
Outcome 9.  Increase print and digital materials for SOCSD  libraries to meet MDE Accreditation standards.
Data source: MDE Accreditation reports and project records.
Target 1: Meet MDE library accreditation requirements on all SOCSD campuses.
Observed:  	Year 2: SOCSD was cleared of all library findings cited during 2016 audit (Feb 8, 2018).
Brief summary: Goal met.
Over the course of the project, over 1,600 books, 48 ebooks, 48 iPads, 19 tablets, charging carts, document cameras, digital camera, camcorder, smartboards and other technology items and software were acquired for the SOCSD libraries.  By campus, holdings increased at all sites.  As well, a total of 63 classroom sets of books, comprising 1,430 books, were acquired to be used by classroom teachers at individual schools.   This focused effort resulted in all of the librarians being able to reduce the average age of book holdings, increase the number of holdings, and to offer a variety of multi-media options for teachers and students alike.  
The issue of educators being able to chase the latest technology always poses a challenge, as the technology changes each year, if not more quickly.  However, the R2S program has allowed the SOCSD to realize significant enhancements in its library facilities.














Project Challenges and Lessons
A number of challenges were noted during the project, but the lessons of year 1 experiences were especially useful in guiding project staff to make amendments for year 2.  The year 2 experiences will further inform future efforts to enhance literacy among SOCSD students.
1. As with any program, the goal of getting parent participation in family literacy activities and events is a challenge.  Tactics that seemed to make a positive difference included: (a) changing the scheduled times of events (early evening works better, and matching to end-of-extended day pick-up time works best); (b) focusing on word of mouth advertising (getting participants to “talk it up” among their family, friends, and acquaintances): this helped to nearly double parent participation from the first to the last event held.
2. Both parent and student participation during summer events was a challenge.  Two methods that appeared to help overcome this hurdle were: (a) spending more time in classrooms talking to students about the summer sessions; and (b) partnering with the University to have coaches and student athletes volunteer to come read to children and serve as an incentive for parents and students alike to participate.
3. Programs that distribute books, materials, and technology have the challenge to see that these are used appropriately, whether in resource centers or classrooms.  The R2S staff strategically built in several outreach methods to overcome this challenge.  First, the staffing included a Teacher Librarian Coach, who worked closely with campus librarians and English/language arts faculty. Second, shared lesson plans were developed and uploaded to the SOCSD web site so that teachers could access them on as as-needed basis.  Third, individual campus librarians were tasked with professional development for their respective faculty and administration, so that new materials and technology could and would be used to their best effect.  Fourth, librarians were sent annually to the Mississippi Educational Computing Association conference to learn from other educators about how best to apply technology to enhance student learning outcomes.  Finally, librarian professional learning communities were established (meeting monthly), to help with communication about ideas, materials, and events that worked (as well as those that might not have).  With an eye towards sustainability, the learning communities are organized for the 2018-19 year and beyond.
4. Expanding awareness and participation outside of the school is often a challenge.  Several methods that appeared to improve community awareness included: (a) partnering with service organizations (e.g., Excel by 5, United Way, Starkville Reads) to orchestrate events that would be of interest to a wider variety of audiences.  (b) As well, one key aspect that appeared to be successful was that of always having a “take-away” memento associated with the event.  Over the course of the project, 4,160 books were given away at these events.  (c) Partnering with the Starkville Public Library was another, simple way to get early readers acquainted with community facilities and to see reading as an enjoyable event.  
5. Making the library an attraction to students is a challenge, especially beyond the elementary grades.  Methods developed during the R2S grant that appear to be helping overcome this challenge include: (a) Installing multi-media “creation” centers in selected libraries, including 3-D printing capability, makes the library a more desirable destination for technology-aware students; (b) creating a coffee shop in the high school library helped to make the library a “go-to” destination for students, as well as providing a simple way to help raise modest funds for additional books and equipment.  
6. Sustainability of project initiatives after the project ends is always a challenge.  However, the R2S staff and SOCSD administration implemented several approaches that should be useful in sustaining the emphasis on literacy.  These include: (a) setting aside time during professional development days prior to school opening for a mini-conference that includes a focus on enhancing literacy.  Librarians are specifically included in these events.  (b) As mentioned earlier, the librarians also are a part of professional learning communities, to help spread the word across SOCSD campuses.  (c) An arrangement was made for another project to take over the financial responsibilities and management of the Dolly Parton Imagination Library, a free (to the child) age-appropriate book per month sent directly to the child.  At present, nearly 500 Oktibbeha County children participate in this program (nearly 1.4 million nationally).  (d) Partnering with the University, on a project called Everyday Readers, helped get teacher education candidates active in showing low-level readers how everyday people in their community are readers.  Targeted at K-3, the program offers elementary education majors at the university a simple and meaningful way to engage with learners.
7. While there was success on many fronts from this relatively brief project, the outcomes indicate that there is as yet more work to be done.  The chief shortcomings with respect to measured literacy concern: (a) the number of students demonstrating proficiency in grade 3 (not just passing the test); and (b) the number of students showing strong growth from one year to the next (based on the grades 3-4 and 7-8 comparisons reported here).  These represent challenges that will call on the entire district to marshal forces for positive change for these targets.  



Recommendations
1.  For best possible results on Outcome 1—Improving Pre-K students’ oral language skills—an effort should be made to separate baseline/pre-intervention and post-intervention as much as possible.  Due to the artificial constraints of the federal funding calendar and its mis-match to the school calendar, project staff were unable to avoid a very brief pre-post assessment interval in year 1. 
2.  The state-set standard for students to score at or above the level deemed “proficient” (a classification originating with the No Child Left Behind legislation) is apparently one that has been historically difficult for SOCSD students at grade 3.  A viable inquiry would be that of what scores on the state third grade reading assessment assure a high (80% or better) chance of successful matriculation to subsequent grades (4-8, the limit of the direct every-pupil measures of reading/literacy for Mississippi), and determine the proportion of students who meet or exceed this score for SOCSD.  Such a study would yield a state test score target more germane to predicting subsequent student success locally.
	3.  Pupil growth at both grades 4 (grade 3 to grade 4 improvement) and 8 (grade 7 to grade 8 improvement) is strong, based on the state performance levels that have been identified.  However, more students in Grade 8 show improvement than do Grade 4 students.  The shift in reading/literacy emphasis from Grade 3 to Grade 4 is one that warrants careful review in the curriculum, as the current system is not yielding as strong an improvement as the project target had set.  This should include a careful review of how the curriculum during the fourth grade does or does not match to the MDE English/Language Arts assessment currently in use.
4.  The logistics of implementing interventions that touch on pre-K through secondary levels call for a lot of careful orchestration.  The staffing of the R2S project allowed much of this to occur in a way that was not intrusive on teachers’ time.  However, for continued success beyond the funded cycle of the project, the model of having a central coordinator, outreach staff for all campuses, and using the librarian (generally one per campus) appears to have worked well for SOCSD.  In considering sustainability of this or similar projects in the future, such a staffing pattern should minimally be the goal.
5.  The goal of parents reading to children regularly is a valuable aim, at least for children through ages 5 or 6.  For parents of all pre-K ages, the goal should be to move parents from 3-4 days per week (which over 80% indicate that they do) to 5 days per week.  Children age 5 were notably less likely to have their parents read to them 5 days per week, compared to children of ages 2-4.  This age should be considered a special target, especially since the transition from pre-school to Kindergarten is so important for subsequent success in school.
6.  A plan to monitor the use of newly acquired books, technology, and information access should be put in place.  While projects such as R2S have been vital for the success of SOCSD in achieving the desired status of fully approved library/support facilities, the district staff (starting with the librarians) should review the degree and pattern of use of such materials.   It may well be the case, for example, that electronic information resources are used more heavily than purchased texts, which should guide future purchase decisions towards best impact for teachers and students.  At the same time, district administration should encourage the use of library facilities as a valued resource for teachers to use with and for their students.  
7.   For any district-wide intervention, having all relevant campus principals, curriculum coordinators, and central office administration regularly meet for updates, provide input on how to smooth implementation, and to problem-solve when logistical challenges arise would help improve faculty/staff awareness of the program, its aims, and underscore how individual classes can be a seamless part of the process.  For externally funded projects, this should begin when the notice of funding is received, even if all project staff are not yet identified.  As well, central office administration should inform relevant campus administrators as grant applications that may affect them are submitted.
8. One- and two-year grants are perhaps the most challenging to tackle, as the learning curve for new project staff is often lengthy and staff are often having to juggle many moving parts while learning what will and what will not work with their colleagues and target learners.  While this is not meant to suggest that SOCSD eschew such opportunities, it is important to recognize that seeking and accepting such grants puts a considerable burden on the grant application team to draw from the real-life lessons of this and other projects, so that not every new staff team has to “re-invent” or overcome the same challenges that others in the district have done.  This also implies that the district should give careful consideration to involving folks who have such experience in the grant application process.
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