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Overview:
Lane program served 257 students in grades PreK-8. The program was significant in that it uses innovative methods to overcome needs related to poverty, remote location and Native American students. The following process goals were accomplished in the two years of the project:
· The AWARD project used grant funds to employ a full-time LMS, hire a full-time Reading Specialist, hire a library assistant to cover expanded library hours and times when the LMS is collaborating with teachers, hire a part-time Literacy Lab director, train all staff on implementation of literacy methods, and create methods for collaboration on literacy projects. 
· The AWARD project opened a Literacy Lab. This lab houses desktop computers loaded with literacy programs and an auxiliary book and resource library. 
· The district purchased 1,340 age-appropriate fiction and non-fiction books.
· The district offered a coordinated literacy program staffed by a project director, Library Media Specialist, Reading Specialist, Literacy Lab Director, and certified tutors for two hours each day after school, one hour each day before school, and four weeks in the summer. 
· The district improved the student-to-computer ratio in the elementary school by constructing a Literacy Lab with 30 computers.
· The district purchased 100 iPad2s and charging stations that have been placed in the early childhood center’s four classrooms.
· The district purchased 4 sets of books sets (35 per set) that have been used in whole-classroom reading of award-winning modern titles. 
· The district purchased 200 playaways, four reading kits, and three types of software resources that enhance the learning of at-risk and minority students.
· The library hosted two after-school events each year that highlighted culture-specific education and literacy awareness.
· AWARD book bags filled with literacy resources and two books of the student’s choice were given out each semester, and additional books were available to students and families who participate in the family literacy component and the FREEBOOKS! Program in which students receive books upon meeting reading benchmarks.
· The district’s LMS facilitated a comprehensive parent/adult literacy program during the library’s extended hours and one family night each semester, which culminated with family AWARD literacy packets being given to participating families
· The district invited parents of students to use the library when it opened on Saturdays, during summer hours and during AWARD Family Nights. 
· The Library Media Specialist collaborated with each teacher in a group setting at least two hours a week in addition to regularly-scheduled meetings.
· The district contracted with Edivate training for one full day of online training in teaching literacy skills for all teachers and library staff.
· All staff participated in one day of training for new technologies and/or new curriculum.
Because all of the above process goals were achieved, the district made tremendous advances in its literacy support and instruction. The program met three out of its five GPRA goals, achieved all three Performance Objectives, and found initial Promise of Evidence.
GPRA Measure 1 – Pre-K Improvement
Summative measure: Students are given pre/post assessments through the Batelle assessments of Reasoning and Academic skills. Students who achieve 20 months to at least the 48-month level are considered to have achieved significant gains.
Baseline: Average of 10-month improvement over the course of the year.
Department of Education Target: 70% of four-year-old children participating in the project will achieve significant gains in oral language skills.
Second Year Data: 75% (18 of 24) improved at least 20 months on the Batelle assessments.
Result: TARGET OUTCOME MET
Discussion: In the two years of the program, the district’s approach to literacy development of four-year-olds was transformed through the accomplishment of the above process goals. As a result, the average improvement of all four-year-old students nearly doubled.
GPRA Goal 2 – 4th Grade Improvement
Summative measure: Oklahoma School Testing Program Reading Component - The tests are standardized tests given in April to every student in grades 3rd through 8th grade. Students score in one of four quadrants – Advanced, Proficient, Limited Knowledge, and Unsatisfactory. Students who score Proficient or above are considered to be ready for the rigor of the next grade. 
Department of Education Target: 70 percent of students in the 4th grade will score as “proficient” or above on the reading component of the Oklahoma Core Curriculum Test. 
Baseline: 79% proficient or above on 2016 test.
Second Year Data: 75% (10 of 40) of 4th graders scored “proficient” or above. 
Result: TARGET OUTCOME NOT MET
Discussion: A partial reason for the low achievement rate is a change the state made to its performance standards in 2017. Oklahoma implemented new math and English/language arts academic standards in 2016.  The change in standards also required a change in testing. The “cut scores” or proficiency levels for the tests were reset in 2017 to reflect the new, more rigorous standards. The proficiency rate of peer schools and the state overall also decreased to about 25%.
GPRA Goal 3 – 8th Grade Improvement
Summative measure: Oklahoma School Testing Program Reading Component - The tests are standardized tests given in April to every student in grades 3rd through 8th grade. Students score in one of four quadrants – Advanced, Proficient, Limited Knowledge, and Unsatisfactory. Students who score Proficient or above are considered to be ready for the rigor of the next grade. 
Department of Education Target: 70 percent of students in the 8th grade will score as “proficient” or above on the reading component of the Oklahoma Core Curriculum Test.  
Baseline: 71% proficient or above on 2016 test.
Second Year Data: 42% (10 of 24) of 8th graders scored “proficient” or above.
Result: TARGET OUTCOME NOT MET
Discussion:  As stated above, a partial reason for the low achievement rate is a change the state made to its performance standards in 2017. In fact, the achievement of Lane 8th grade students is far above the rates of peer schools and the overall state average.
GPRA 4: -- Book-to-student ratio
Summative measure: The ratio of the number of books available for students throughout the school to the number of students (257 in 2016 and 279 in 2018).
Department of Education Target: 100% of schools in the district whose book-to-student ratios increase from the previous year.
Baseline: 5.95:1 book-to-student ratio in 2016.
Second Year Data:  In the second year of the grant, the book-to-student ratio improved to 17.39:1. 
Result: TARGET OUTCOME MET
Discussion: The fourth goal was that the district’s book-to-student ratio will increase from 5.95:1 to 11.63:1 in the first year of the project and 17.31:1 in the second year of the project. This goal has been met. The district purchased 2,483 books and an additional 247 Play-aways in the first year. In the second year, the district placed an additional 2,035 books in the library. For the current number of students (279), the book-to-student ratio is 17.39:1.
GPRA 5: Book distribution
Summative Measure: The percentage of students who receive at least one free, grade- and language-appropriate book of their own.
Department of Education Target: 100% of student will receive a free book each year.
Baseline: No baseline was set because the district did not have a standardized method of tracking how many students received free books through reward programs. In 2016, there was no school-wide system of providing free books to all students. A student study showed an average of 1.7 grade-level books at home for children.
Second Year Data: 100% of all students received at least four free books each year.
Result: TARGET OUTCOME MET
Discussion: Each student in the district received at least four free books to own (two each semester), with the opportunity to receive additional free books through participation in the family AWARD component and through the FREEKBOOKS! awards for meeting reading benchmarks. The fall and spring book giveaways were conducted each year and were incredible successes. The Parent Night each year was also a great success. In March of each year, about 100 book bags were given out to children whose parents have participated in the family AWARD component. Additionally, each student attendee at the parent night was given two books, equaling about 200 hardback books distributed that night each year. The event was a celebration of reading, and included performances from the school band and vocal groups. On average, each student received 20 free books in the two years of the project.
Performance Objective 1 – Individual AWARD score improvement
To determine how the project affected all 257 students, every student was placed on an AWARD plan. This plan served as a benchmark for progress through the year. Tests were given at regular intervals to monitor overall improvement in the student’s reading, and also showed needs for specific areas of improvement. Specialized reading activities were assigned to those students whose scores were below average or did not improve significantly over time. The following were used in determining each student’s AWARD Plan: Accelerated Reader assessments, DIBELS assessments, Iowa Test of Basic Skills, Batelle Developmental Inventory, Peabody diagnostic tests, Accelerated Reader performance, Doors to Discovery, Really Great Reading achievement, and OCCT reading test performance from the previous year. Each student was tested at the beginning of the fall semester and near the end of the spring semester for an overall pre/post benchmark. The summative AWARD Plan measurement was the Ability Index from iStation.  
The Ability Index is a scale that aligns student performance with test question difficulty.  As difficulty increases, so does the performance number associated with the questions. Students take the ISIP assessment monthly.  At the end of the test, students are assigned an overall reading ability index. The ISIP assessment also allows the program to individualize lessons for each student at their level.  Teachers may also go on and print off lessons for each student to use for remediation.  Students are also placed in Tiers -- Tier one being students performing at the highest end of the ability index and Tier 3 being at the lowest end.  Each month, teachers look at each tier to make sure that students in the upper 2 tiers have not fallen.  They look at tier 3 and design prescriptive lessons to move those students out of the bottom tier.  


	AWARD Plan Ability Index

	Grade
	# students
	Growth
	No growth
	regression

	k-5
	26
	19
	2
	5

	1
	19
	19
	
	

	
	
	
	
	

	3
	22
	19
	
	3

	4
	38
	31
	
	7

	5
	27
	24
	
	3

	6
	21
	17
	1
	3

	7
	14
	13
	
	1

	8
	21
	19
	
	2

	total
	188
	161
	3
	24



According to AWARD Plan Spring 2018 post-test assessments, 85.6 % of all who participated in the program showed growth throughout the school year.   Of those who did not show growth, their ability index was up and down for the entire school year, with some months being higher while others being lower.  
Attendance in programs and afterschool program was also tracked to determine if teachers believed attendance in additional programs led to larger increases in student proficiency. For the afterschool program, 138 students were served regularly in the two year program. Additionally, 59 students regularly attended the summer program. These participants’ achievement on the iStation assessment mirrored those of the general population. There seemed to be little difference in the two populations.
Performance Objective 2 – Minority and disadvantaged student academic achievement
Additional resources were dedicated to improving the achievement of student groups that have traditionally performed at a lower level. These groups are Native American children and disadvantaged children. Native American children benefited from books that highlight their cultural background. These books, developed from a list compiled for the National Indian School Board Association 2006 Creating Sacred Places for Students Project, approach both fiction and non-fiction issues through the experiences of a Native American child. 
Two partners helped with this component of the project. The Department of Human Services visited the school monthly. In their visits, DHS representatives reviewed the project’s activities as they related to cultivating a healthy environment for disadvantaged children. Additionally, the Choctaw Nation visited the school six times each year of the grant. These visits included literacy-based activities such as storytellers. 
The summative measurement of student reading achievement is the OSTP annual reading exam. The exam is administered to all students from 3rd to 8th grade. Students who make a benchmark set by the state are considered to be “proficient.” The achievement of both student groups are reflected below:

	Student group achievement on OSTP Reading Achievement

	Grade
	Total
	Native American
	Economically disadvantaged

	3rd
	23
	4/5 proficient
	12/14 proficient

	4th
	40
	7/9
	25/32

	5th
	27
	11/13
	16/18

	6th
	26
	10/10
	16/17

	7th
	21
	6/7
	12/16

	8th
	24
	5/5
	15/17



As the table shows, the project had some major victories among these two student groups. The high proficient rate among the economically disadvantaged students is astounding. Very few schools can boast a proficient rate among students who are not economically disadvantaged. Out of all the successes of the grant, this table shows one of its greatest achievements. 
Performance outcome 3 – student use of library resources
The student use of library resources has skyrocketed since the grant began. The library and literacy lab were in use every hour of the day, which was an increase of use by 60% than in 2016. Adult use of library resources also increased by more than 5%. Every year, the district scheduled its book fair during the time of the Grandparents day activities. The district encouraged grandparents to bring the grandchildren to the library to check out books and purchase new books. This even occurred each September. In March of each year, the district hosted a spring concert and book night together. The promoted books and had the vocal group and band students entertain parents and guests. In March of 2018, the district combined family night with STEM night and had a Mad Science night where it gave away books about bridges and dams.  
Promise of Evidence – research student to find positive correlations between program components and student literacy achievement
The evaluator conducted a data analysis using correlations, t-tests, ANOVAs, and regression on surveys and student performance to determine relationship between program components and student success.
A Pearson correlation coefficient test was conducted using the following data: 1) results of student academic confidence and efficacy survey Youth Program Quality Assessment; 2) results of teacher YPQA survey on student improvement and project quality; and 3) student achievement on Batelle and OSTP tests. The test was completed using the r project programming language. 
The strongest promise of evidence was between the student ownership components of the YPQA survey and student achievement. Those components indicated a moderate positive correlation between student feeling of ownership of their academic progress and the student’s corresponding achievement. Teachers believe that by giving books to students and giving them interactive reading opportunities, the students were more motivated to improve. The meta numerics (cross-check) r equaled .6016. This correlation falls into the “moderate positive” category of Pearson correlation tests. The value of R2, the coefficient of determination, is .3619. Other tests found positive correlations between all project components, student YPQA areas, and student achievement. However, the ownership component was the strongest, and it indicates that the book giveaway program was highly successful in more ways than one.
OVERALL EVALUATIONS
Project staffing:
The project was able to start quickly after the announcement of funds due to the timely hiring of project staff. Tori Jones was hired as the full-time Library Media Specialist. Sharon Holcomb was named Project Director, and Jodie Moore took on the duties of Project Record Keeper. Jones has been exemplary in matching all project activities with stated goals. Holcomb has ensured that all outputs are recorded with fidelity. She has also used the Logic Model and management plans as guidelines for completing project activities. Moore has served as the Project Record Keeper for several other multi-year federal grants. Her expertise in that area has allowed all purchasing and payroll activities to be completed without incident.
Book distribution:
The book distribution component has been a great part of the project. In my meetings with Project Staff, they recounted many stories of how students and parents were excited to receive books they could add to their home libraries. Some students even started systems of book trading so they could share. 
Continuous improvement:
We have discussed budget adjustments, project activities, and reports to the federal Department of Education. The Advisory Committee also meets regularly. It has made important adjustments to project activities, especially in light of the recent change to Oklahoma state standards in literacy. The teachers meet weekly in PODs to discuss successes and challenges of the program. These meetings also shape literacy enrichment and approaches for at-risk students.
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