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OMB Number: 4040-0004
Expiration Date; 8/31/2016

Application for Federal Assistance SF-424

* 1. Type of Submission: * 2. Type of Application: * If Revision, select appropriate letter(s):
[ ] Preapplication <] New | I
[X] Application [ ] Continuation * Other (Specify):

|:| Changed/Corrected Application |:| Revision | |

* 3. Date Received: 4. Applicant Identifier:
[05x31f201s | | |

5a. Federal Entity Identifier: 5b. Federal Award Identifier:

| Il

State Use Only:

6. Date Received by State: : 7. State Application Identifier: | I

8. APPLICANT INFORMATION:

*a. Legal Name: |Kena]'.tz.e Indian Tribe I

* b. Employer/Taxpayer Identification Number (EIN/TIN): * ¢. Organizational DUNS:

920069243 | |[492113640000

d. Address:

* Street1: |P,c-. Box 988 ‘

Street2: | ‘

* City: |Ke nai |

County/Parish: | |

* State: BK: Alaska |

Province: | |
* Country: |

USA: UNITED STATES |

* Zip / Postal Code:

99611-0988 |

e. Organizational Unit:

Department Name: Division Name:

Il

f. Name and contact information of person to be contacted on matters involving this application:

Prefix:

M | * First Name: ]Jay]ene I

Middle Name: | |

* Last Name: |E’eterson—Nyren l

Suffix: | |

Title: [Exccutive Director

Organizational Affiliation:

* Telephone Number: |gg7-335-7200 Fax Number: [907-335-7239 |

* Email: |jpnyren@kenaitze.org |

PR/Award # S299A160070
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OMB Number: 4040-0007
Expiration Date: 01/31/2019

ASSURANCES - NON-CONSTRUCTION PROGRAMS

Public reporting burden for this collection of information is estimated to average 15 minutes per response, including time for reviewing
instructions, searching existing data sources, gathering and maintaining the data needed, and completing and reviewing the collection of
information. Send comments regarding the burden estimate or any other aspect of this collection of information, including suggestions for
reducing this burden, to the Office of Management and Budget, Paperwork Reduction Project (0348-0040), Washington, DC 20503.

PLEASE DO NOT RETURN YOUR COMPLETED FORM TO THE OFFICE OF MANAGEMENT AND BUDGET. SEND
IT TO THE ADDRESS PROVIDED BY THE SPONSORING AGENCY.

NOTE:

As the duly authorized representative of the applicant, | certify that the applicant:

1.

If such is the case, you will be notified.

Has the legal authority to apply for Federal assistance
and the institutional, managerial and financial capability
(including funds sufficient to pay the non-Federal share
of project cost) to ensure proper planning, management
and completion of the project described in this
application.

Will give the awarding agency, the Comptroller General
of the United States and, if appropriate, the State,
through any authorized representative, access to and
the right to examine all records, books, papers, or
documents related to the award; and will establish a
proper accounting system in accordance with generally
accepted accounting standards or agency directives.

Will establish safeguards to prohibit employees from
using their positions for a purpose that constitutes or
presents the appearance of personal or organizational
conflict of interest, or personal gain.

Will initiate and complete the work within the applicable
time frame after receipt of approval of the awarding
agency.

Will comply with the Intergovernmental Personnel Act of
1970 (42 U.S.C. §§4728-4763) relating to prescribed
standards for merit systems for programs funded under
one of the 19 statutes or regulations specified in
Appendix A of OPM's Standards for a Merit System of
Personnel Administration (5 C.F.R. 900, Subpart F).

Will comply with all Federal statutes relating to
nondiscrimination. These include but are not limited to:
(a) Title VI of the Civil Rights Act of 1964 (P.L. 88-352)
which prohibits discrimination on the basis of race, color
or national origin; (b) Title IX of the Education
Amendments of 1972, as amended (20 U.S.C.§§1681-
1683, and 1685-1686), which prohibits discrimination on
the basis of sex; (c) Section 504 of the Rehabilitation

Previous Edition Usable

Tracking Number:GRANT12175593

Authorized for Local Reproduction
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Certain of these assurances may not be applicable to your project or program. If you have questions, please contact the
awarding agency. Further, certain Federal awarding agencies may require applicants to certify to additional assurances.

Act of 1973, as amended (29 U.S.C. §794), which
prohibits discrimination on the basis of handicaps; (d)
the Age Discrimination Act of 1975, as amended (42 U.
S.C. §§6101-6107), which prohibits discrimination on
the basis of age; (e) the Drug Abuse Office and
Treatment Act of 1972 (P.L. 92-255), as amended,
relating to nondiscrimination on the basis of drug
abuse; (f) the Comprehensive Alcohol Abuse and
Alcoholism Prevention, Treatment and Rehabilitation
Act of 1970 (P.L. 91-616), as amended, relating to
nondiscrimination on the basis of alcohol abuse or
alcoholism; (g) §8523 and 527 of the Public Health
Service Act of 1912 (42 U.S.C. §§290 dd-3 and 290
ee- 3), as amended, relating to confidentiality of alcohol
and drug abuse patient records; (h) Title VIl of the Civil
Rights Act of 1968 (42 U.S.C. §§3601 et seq.), as
amended, relating to nondiscrimination in the sale,
rental or financing of housing; (i) any other
nondiscrimination provisions in the specific statute(s)
under which application for Federal assistance is being
made; and, (j) the requirements of any other
nondiscrimination statute(s) which may apply to the
application.

Will comply, or has already complied, with the
requirements of Titles |l and Il of the Uniform
Relocation Assistance and Real Property Acquisition
Policies Act of 1970 (P.L. 91-646) which provide for
fair and equitable treatment of persons displaced or
whose property is acquired as a result of Federal or
federally-assisted programs. These requirements
apply to all interests in real property acquired for
project purposes regardless of Federal participation in
purchases.

. Will comply, as applicable, with provisions of the

Hatch Act (5 U.S.C. §§1501-1508 and 7324-7328)
which limit the political activities of employees whose
principal employment activities are funded in whole
or in part with Federal funds.

Standard Form 424B (Rev. 7-97)
Prescribed by OMB Circular A-102

Funding Opportunity Number:ED-GRANTS-022916-002 Received Date:May 31, 2016 01:01:31 PM EDT




9. Will comply, as applicable, with the provisions of the Davis- 13. Will assist the awarding agency in assuring compliance
Bacon Act (40 U.S.C. §§276a to 276a-7), the Copeland Act with Section 106 of the National Historic Preservation
(40 U.S.C. §276¢c and 18 U.S.C. §874), and the Contract Act of 1966, as amended (16 U.S.C. §470), EO 11593
Work Hours and Safety Standards Act (40 U.S.C. §§327- (identification and protection of historic properties), and
333), regarding labor standards for federally-assisted the Archaeological and Historic Preservation Act of
construction subagreements. 1974 (16 U.S.C. §§469a-1 et seq.).

10. Will comply, if applicable, with flood insurance purchase 14, Will comply with P.L. 93-348 regarding the protection of
requirements of Section 102(a) of the Flood Disaster human subjects involved in research, development, and
Protection Act of 1973 (P.L. 93-234) which requires related activities supported by this award of assistance.
recipients in a special flood hazard area to participate in the , : s
program and to gurchase flood insurance ifF;he to?af cost of 15. ' Will comply with the Laboratory Animal Weltare Act of
insurable construction and acquisition is $10,000 or more. 1966 (P.L. 89-544, as amended, 7 U.S.C. §§2131 et

seq.) pertaining to the care, handling, and treatment of

11.  Will comply with environmental standards which may be warm blooded animals held for research, teaching, or
prescribed pursuant to the following: (a) institution of other activities supported by this award of assistance.
environmental quality control measures under the National : : ' W
Environmental Poiicy Act of 1969 (PL 91-1 90) and 16. Will comply with the Lead-Based Paint POISOH‘Ing
Executive Order (EO) 11514; (b) notification of violating Prevention Act (42 U.S.C. §§4801 et seq.) which
facilities pursuant to EO 11738; (c) protection of wetlands prohit?l?s t_he — ofllead-based paint in-construction or
pursuant to EO 11990; (d) evaluation of flood hazards in rehabilitation of residence structures.
floodplains in accordance with EO 11988; (e) assurance of 17. Wil cause to be performed the required financial and
project consistency with the approved State management compliance audits in accordance with the Single Audit
program developed under the Coastal Zone Managgment Act Amendments of 1996 and OMB Circular No. A-133,
Act of 1972_ (16 U.S.C. §§1451 etlseq.); () conformlty of "Audits of States, Local Governments, and Non-Profit
Federal actions to State (Clean Air) Implementation Plans Organizations.”
under Section 176(c) of the Clean Air Act of 1955, as
amended (42 U.S.C. §§7401 et seq.); (g) protection of 18. Will comply with all applicable requirements of all other
underground sources of drinking water under the Safe Federal laws, executive orders, regulations, and policies
Drinking Water Act of 1974, as amended (P.L. 93-523); governing this program.
and, (h) protection of endangered species under the
Endangered Species Act of 1973, as amended (P.L. 93- 19. Will comply with the requirements of Section 106(g) of
205). the Trafficking Victims Protection Act (TVPA) of 2000, as

" ; » 4 e amended (22 U.S.C. 7104) which prohibits grant award

12. Will comply with the Wild and Scenic Rivers Act of

1968 (16 U.S.C. §§1271 et seq.) related to protecting
components or potential components of the national
wild and scenic rivers system.

recipients or a sub-recipient from (1) Engaging in severe
forms of trafficking in persons during the period of time
that the award is in effect (2) Procuring a commercial
sex act during the period of time that the award is in
effect or (3) Using forced labor in the performance of the
award or subawards under the award.

SIGNATURE OF AUTHORIZED CERTIFYING OFFICIAL TITLE

|?aige Hodges | |Executive Director |

APPLICANT ORGANIZATION DATE SUBMITTED

JKenaiLze Indian Tribe |05£31£2016 |

Standard Form 424B (Rev. 7-97) Back

PR/Award # S299A160070
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DISCLOSURE OF LOBBYING ACTIVITIES

Approved by OMB
Complete this form to disclose lobbying activities pursuant to 31 U.S5.C.1352

0348-0046
1. * Type of Federal Action: 2. * Status of Federal Action: 3. * Report Type:
D a. contract D a. bid/offer/application g a. initial filing
& b. grant g b. initial award D b. material change
I:] €. cooperative agreement D c. post-award
l:l d. loan
l:l e. loan guarantee
l:l f. loan insurance
4. Name and Address of Reporting Entity:
Prime D SubAwardee
Narme: Kenaitze Indian Tribe |
* Street 1 | | Street 2 | |
P.O. Box. 988
City Kenai | SEL |P\K: Alaska | Zp |9\JE~11—C988 l
Congressional District, if known: ‘
5. If Reporting Entity in No.4 is Subawardee, Enter Name and Address of Prime:
6. * Federal Department/Agency: 7. * Federal Program Name/Description:
|Ds_‘pe3:t.r:|e::‘.t. of Education [ Indian Education -- Special Frograms for Indian Children
CFDA Number, if applicable: {8 4.299
8. Federal Action Number, if known: 9. Award Amount, if known:
10. a. Name and Address of Lobbying Registrant:
Prefix : * First Name | | Middle Name | |
H/R N/A
- [l —
* Street 1 | I Street 2 | |
* City State Zip
| | *= | | % |
b. Individual Periorming Services (including address if different from No. 10a)
Prefix I:l * First Name |N - ‘ Middle Name | |
* Last Name |r= P ] Suffix I:'l
* Street 1 | | Street 2 | |
" City | | State [ l Zip [ ‘

11, Information requested through this form is authorized by title 31 U.S.C. section 1352, This disclosure of lobbying activities is a material representation of fact upon which
reliance was placed by the tier above when the transaction was made or entered into. This disclosure is required pursuant to 31 U.S.C. 1352. This information will be reported to
the Congress semi-annually and will be available for public inspection. Any person who fails to file the required disclosure shall be subject to a civil penalty of not less than
$10,000 and not more than $100,000 for each such failure.

* Signature: |Paiqe Hodges |

*Name: Prefix l:| * First Name |N i | Middle Name ]

£
et | ]
N/ A
Title: | Telephone No.: ]Date: Iasu:zzo:a

for Local Reprod
Standard Form - LLL (Rev, 7-97)

Tracking Number:GRANT12175593 Funding Opportunity Number:ED-GRANTS-022916-002 Received Date:May 31, 2016 01:01:31 PM EDT
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CERTIFICATION REGARDING LOBBYING

Certification for Contracts, Grants, Loans, and Cooperative Agreements

The undersigned certifies, to the best of his or her knowledge and belief, that:

(1) No Federal appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any
person for influencing or attempting to influence an officer or employee of an agency, a Member of
Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with
the awarding of any Federal contract, the making of any Federal grant, the making of any Federal loan, the
entering into of any cooperative agreement, and the extension, continuation, renewal, amendment, or
modification of any Federal contract, grant, loan, or cooperative agreement.

(2) If any funds other than Federal appropriated funds have been paid or will be paid to any person for
influencing or attempting to influence an officer or employee of any agency, a Member of Congress, an
officer or employee of Congress, or an employee of a Member of Congress in connection with this Federal
contract, grant, loan, or cooperative agreement, the undersigned shall complete and submit Standard
Form-LLL, "Disclosure of Lobbying Activities," in accordance with its instructions.

(3) The undersigned shall require that the language of this certification be included in the award documents
for all subawards at all tiers (including subcontracts, subgrants, and contracts under grants, loans, and
cooperative agreements) and that all subrecipients shall certify and disclose accordingly. This certification
is a material representation of fact upon which reliance was placed when this transaction was made or
entered into. Submission of this certification is a prerequisite for making or entering into this transaction
imposed by section 1352, title 31, U.S. Code. Any person who fails to file the required certification shall be
subject to a civil penalty of not less than $10,000 and not more than $100,000 for each such failure.

Statement for Loan Guarantees and Loan Insurance
The undersigned states, to the best of his or her knowledge and belief, that:

If any funds have been paid or will be paid to any person for influencing or attempting to influence an officer
or employee of any agency, a Member of Congress, an officer or employee of Congress, or an employee of
a Member of Congress in connection with this commitment providing for the United States to insure or
guarantee a loan, the undersigned shall complete and submit Standard Form-LLL, "Disclosure of Lobbying
Activities,” in accordance with its instructions. Submission of this statement is a prerequisite for making or
entering into this transaction imposed by section 1352, title 31, U.S. Code. Any person who fails to file the
required statement shall be subject to a civil penalty of not less than $10,000 and not more than $100,000
for each such failure.

* APPLICANT'S ORGANIZATION

|Kenaitze Indian Tribe

* PRINTED NAME AND TITLE OF AUTHORIZED REPRESENTATIVE

Prefix: l:] * First Name: | /&y lene ‘ Middle Name: |
* Last Name: [Peterson--Nyren ] Suffix:l:l

* Title: |Execu'_ ive Director

* SIGNATURE: lE‘ai ge Hodges | * DATE: [05/31/20156

PR/Award # S299A160070
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Project Partners: Kenaitze Indian Tribe (federally recognized Indian Tribe); Kenai Peninsula
Borough School District (Local Education Agency); Native Education Program (Title VII

partner)

Kenaitze Indian Tribe (Kenaitze), Kenai Peninsula Borough School District (KPBSD) and
KPBSD’s Native Education program seek $996,110.85 in Department of Education-Indian
Demonstration grant funding to develop a dropout prevention demonstration program designed
to improve academic performance (Reading and Algebra I achievement, specifically) among
American Indian/Alaska Native middle school students and improve engagement among
American Indian/Alaska Native high school students. Intensive tutoring and coordination of
support services, aligned with FAST (Families And Schools Together) teaching principles will
work to address the achievement gaps, high rates of alcohol and/or substance use and
socioecomic barriers to college and career readiness American Indian/Alaska Native middle
school students face. The development of a collaborative cultural credit program between
KPBSD and Kenaitze will work to address the dropout rate among American Indian/Alaska
Native high school students district-wide. Expected outcomes of the project include improved
academic performance, leadership skill development, family cohesion and referral for services
among targeted middle schoolers and improved academic and cultural engagement, attendance

and retention in Kenaitze programs among targeted high schoolers.

The defined local geographic area to be served includes four KPBSD schools: Kenai, Seward
and Homer middle schools, as well as Niilchik School. This includes a service radius of about
190 miles on the Kenai Peninsula; the total number of American Indian/Alaska Native students

to be served through intensive tutoring and service coordination includes 136 middle school

PR/Award # S299A160070
Page e13



students identified as requiring extra support through the Native Education Program’s Title VII

Coordinator.

Barriers to be addressed through Kenaitze’s Native Youth Community Project include the
dropout rate among American Indian/Alaska Native KPBSD students; high rates of substance
and/or alcohol use among American Indian/Alaska Native KPBSD students; achievement gaps in
Reading and Algebra I among American Indian/Alaska Native KPBSD middle school students;
and socioeconomic barriers to college and career readiness among American Indian/Alaska

Native KPBSD students.

Community-based strategies to address barriers to college and career readiness include FAST
and SAFE (Sequential; Active; Focused; Explicit) tutoring frameworks for middle school
students; mental health first aid training for all tutors and/or interested KPBSD teaching staff;
Positive Youth Development-focused tutoring and leadership opportunities available through
Kenaitze Yaghanen program and Youth Council; and health and human services delivery for
targeted students that is based on Trauma-Informed Care and Kenaitze’s Dene Model of holistic

healthcare.

Measurable objectives of the project include providing intensive tutoring to targeted middle
school students; to provide efficient coordination of supportive services to targeted students; to
mmprove family engagement and prevent substance and/or alcohol abuse among targeted middle
school students; and to develop a cross-collaborative cultural credit program to benefit targeted
high school students and improve cultural awareness and understanding among KPBSD teaching

staff.

PR/Award # S299A160070
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Need for Project:

Kenaitze Indian Tribe (Kenaitze) and Kenai Peninsula Borough Schiool District (KPBSD), along
with the Kenai Peninsula Alaska Native Education Program (NEP) have identified the following

barriers to in and out of school readiness among local Indian students:

Dropout rate: The drépout rate among Alaska Native/American Indian students is nearly 2
percentage points higher than that of their Caucasian counterparts, with 3.17% of Caucasian
students dropping out and 5.15% of Alaska Native students dropping out in 2013-2016. District-
wide, Alaska Native/American Indian students have the lowest attendance and graduation rates
among the entire student population; as well as the highest dropout rate. This disparity in dropout
rates is the single greatest barrier to college and career readiness among American Indian/Alaska
Native students, and adversely affects their ability to eam a living wage, find and retain gainful
employment and live above the poverty ]inel-. Locally, the dropout rate among tribal members
directly relates to a lqw percentage of individuals who have earned a two year and/or a four-year
college degree or technical certification: of 227 surveyed tribal survey respondents, only 51%
had earned a high school diploma or GED; less than 5% of those same respondents had
completed a two-year college degree or certificate program. Even fewer surveyed respondents
completed a four-year degree program or technical certificate program; while 7% of tribal

" members indicated that they had earned their Bachelor’s degree and 2% indicated they had
earned a Master’s Degree. Dropout rates among Alaska Native/American Indian students at

KPBSD for FY 14-15 are as follows:.

! Youth Indicators, America’s Youth: Transitions to Adulthood. National Center for Education Statistics
_Kenaitze Indian Tribe: NYCP project

Pagel —m—7—F7—7— —
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Drop Out Rates Grades 7-12

 District District

OBverall - AN/AT

2014/2015 > 83% 3 70%

School School

School Overall AN/AI

Homer High 0.98% 0.00%

Kenai Central High 1.57% 0.00%
Ninilchik 3.57% 5.56%
Seward High 1.61% 8.33%

High rates of substance and/or alcohol ﬁse among American Indian/Alaska Native youth:
Underage driﬁldng and alcohol abuse remains alarmingly prevalent in Alaska; the alcohol
consumption rate has been highest or among the highest in the nation since the 1980s®. Further,
American Indian/Alaska Native youth are twice as likely to consume alcohol as their non-native
counterparts and those who do consume more alcohol in volume than their non-native
counterparts’. Kenaitze has observed a high rate of binge drinking among populations across the
Kenai Peninsula: Kenai Resident Alaska Natives binge drink in higher rates than their A]a.%ka
Native counterparts: 24% of Kenai Resident Alaska Natives indicate tha-t they binge drink, while
22% of Alaska Natives and only 16% of US Whites binge drink?. Among youth under age 21,
AN/AI youth continue to be the most prevalent minority in contact with the juvenile justice
system in Alaska in regards to alcohol-related offenses: State of Alaska data for FY 2013 shows
that 37% of all juveniles referred to DJJ identified as American Indian/Alaska Native; while

7.7% of 212 total referrals in the KPB (Kenai Peninsula Borough) identified as American

? Drinking and Drinking Related Problems Among Alaska Natives, Segal, Bernard. Alcohol Health and Research
World, Vol. 22, No.4. 1998.
3 Kenaitze Indian Tribe 2025 Community Needs and Facilities Assessment, March 2013.
4 Kenaitze Indian Tribe Community Needs Assessment.
Kenaitze Indian Tribe: NYCP project

PR/Award # S299A160070
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Indian/Alaska Native youth. Kenaitze’s own Tribal Circle has served an average of five youth
per year over the past six years with MCA (Minor Consuming Alcohol) charges; similar amounts
of youth are involved in alcohol-related offenses such as theft and/or damage to property.
According to Tribal Circle Co-coordinators, alcohol use may be as prevalent as 60-80% among
Circle participants just entering the program, regardless of the nature of their offense. Where
alcohol may not be a presenting problem for all youth in the circle, prevention and intervcﬁtion
activities as they occur in Tribal Circle serve to assist youth with alcohol issues who may not
have entered the juvenile justice/Tribal Court System. Many of these youth may additionally be
receiving behavioral health services through Kenaitze’s Dena’ina Wellness Center (DWC);
nearly 80 youth were provided with emotional health/behavioral health services through -
Kénaitze’s DWC in 2013 and it is estimated that half of these children have had exposure to
alcohol. This prevalence of youth exposure to alcohol continues to be a reliable predicator for
alcohol dependence and abuse—young people who begin drinking before age 15 are four times
more likely to develop alcohol dependence and 2.5 times more likely to become alcohol abusers
than those who drink alcohol at a later z_:zges. Such high rates of alcohol and/or substance use
among American Indian/Alaska Native youth strongly correlate with high drop-out rat&s; nation-
wide, substance-use rates among dropouts is nearly 60% while substance use among students

still in school is just 22%?5.

Few Native students meet Algebra I requirements: One of the biggest barriers to college and

career readiness of KPBSD’s American Indian/Alaska Native middle and high school students is

the requirement to successfully pass Algebra I; participation in the Alaska Native Science &

5 Alaska’s Strategies to prevent underage drinking, State of Alaska Department of Health and Human Services,
2012.
¢ Substance Use among 12 grade aged youths by Dropout status, the NSDUH report. February 12, 2013.

Kenaitze Indian Tribe: NYCP project

Page 3
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Engineering Program, or ANSEP, includes an Algebra I prerequisite that prohibits otherwise
eligible students from enrolling in preparatory middle school and high school academies.
Participation in ANSEP allows Native students to engage in hands-on learning opportunities that
are designed to promote STEM education and career development. Without access to ANSEP,
many American Indian/Alaska Native middle schoolers subsequently do not have access to
ANSEP’s STEM Career Exploration five-day residential programs and never apply for high
school ANSEP opporﬁmiﬁcs including accelerated ]eaﬁ:lin g programs, Jump Start Math and

Science Courses, and Summer Bridge college and career prep courses.

Reading Scores: Achievement Gaps in reading are also a primary barrier for American

Middle % of AI/AN students % all students

Indian/Alaska Native middle
School meeting Algebra I meeting

school students in preparing for

requirements by 8 Algebra I
_ “ college and careers. Middle-
Grade requirements
school aged students
by 8" grade '

consistently carn below average

Kenai 6% 9%
: scores in Reading at greater
Middle
. _ rates than their non-native

Seward 7% 14%

counterparts. At the four
Middle

middle schools targeted for the
Ninilchik | 0% 4%

NYCP project, an average of
Homer 13% 16%

one quarter—nearly 25%--of
Middle

American Indian/Alaska Native

students perform below average in Reading. It is important to note that this achievement gap
presents at middle school age and is not evidenced during elementary school years when
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academic supports for native students are more robust.

Middle School | % of ANIAI % of all students with
students with below-average scores in
below-average reading
scores in reading

Kenai Middle 62% 53%

Seward Middle | 88% 1 52%

Ninilchik 57% 45%

36% 28%

Homer Middle

Socioecononiic Barriers: Links
between low household
income/poverty rates and other
social determinants, such as
low or no access to healthcare,
transportation and peer support
programs puts Title VII

eligible American

Indian/Alaska Native youth at-risk for low academic achievement across all four middle

schools. At every targeted project site except for Homer Middle School, American

Indian/Alaska Natives experience higher rates of poverty than their non-Native

counterparts.
AN/AI % Economically Iiisadvantaged' o

YEAR eI =
. Econ Dis | Not Econ Dis
Homer Middle School 43% 57%
Kenai Middle School 63% 37%
Ninilchik

Elementary/High 74% 26%
Seward Middle School 64% 36%
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School Wide % Economically Disadvantaged Opportunities in the local

YEAR —— ;
e e e [ | community to support Indian
B Not Econ Dis

Homer Middle School 57% students: While there are
Kenai Middle School 58%
Ninilchik many supports for elementary
Elementary/High 61% 39% ) )
Seward Middle School 40% 60% and high-school age American

Indian/Alaska Native students on the Kenai Peninsula, there are no programs specifically

designed to provide intensive academic and social opportunities for tribal and/or American

Indian/Alaska Native youth in grades 6-8. A brief survey of existing local programs and

services includes:

Kenaitze Indian Tribe: NYCP project

Title V1I services: Alaska Native Education Program (NEP) services include part-time
tutoring services at Skyview Elementary School, Susan B. English School (K-12),
Nanwalek School (K-12), Port Graham School (K-12), Nikiski Sch;::ol (7-12) and
Tebugna School (prek-12); due to funding limitations, Title VII funds distributed to
program sites with the greatest need for academic support, meaning that crucial tutoring
is not provided at Kenai, Seward and Homer Middle Schools or for middle school
students at Ninilchik School. Title VII funds help defray tuition costs for native students
enrolling in ANSEP programs; funds additionally support transportation needs and after-
school support.

ANSEP: ANSEP provides STEM Career Exploration, Summer Academy, High School
Acceleration Academy, Jump Start College-level math and science courses, Summer
Bridge College and career readiness, paid internship programs and university and

graduate learning community/study group opportunities.
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e KPBSD CTE Pathways: KPBSD provides Career and Technical Education pathways to
high school students interested in obtaining employment in four main Career Clusters:
Agricultural and Natural Resources, Construction, Manufacturing and Engineering
Services, Business & IT, and Health and Human Services.

e Title I, Part A: Title I funds pay for tutoring and additional academic opportunities,
including pre-K reading intervention for K-12 students at program sites where the
poverty rate is above 40%. This includes 11 schools served through eight pre-K
Academic Interventionists.

o Kenaitze’s Head Start program: Kenaitze provides Head Start services for 48 tribal and/or
American Indian/Alaska Native children ages 3-5 and provides summer school services
for 71 students ages 3-5. This includes breakfast and lunchtimes meals, Dena’ina
language education, developmental and health screenings, student education plan
development, early learning activities and parent education.

e Kenaitze’s week long Environmental Jantah Science Camp is provided to AIVAN
Elementary School students through partnership with Kenai Peninsula College. The
camp allows youth to survey ca;"Jastal landscape change and explore environmental factors
that contribute to that change. Kenaitze’s Environmental Program also provides Lego
Robotics Workshops for an average of 50 youth per year.

e Alaska Native Education for an average of 50 children each year: Kenaitze’s ANE
program has been providing afterschool programming, including Dena’ina language
instruction, healthy nutrition and exercise activities to tribal children for over a decade.

e Yaghanen Prevention and Intervention: Yaghanen’ s after-school -prevention and

intervention programming includes transportation to and from school; tutoring; Native

Kenaitze Indian Tribe: NYCP project
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Youth Olympics orientation, coaching and training; Elementary Dena’ina Language
Cultural Orientation; Intertribal Drumming classes; Jabila’ina Dance Group; Healthy
Choices; and a host of camps, including Winter Moose Camp, Summer Fish Camps, and
Susten Archeological Camp to American Indian/Alaska Native youth ages 8-19 and their
families.

e Youth Council: Kenaitze’s 10-member youth council provides peer support and positive
youth development activities for tribal youth ages 14-24 with a focus on drug and alcohol
use prevention and intervention. Youth Council has determined that their 2016-2017
projects will focus on improving access to healthy foods for tribal members, engaging
other youth in environmental/conservation of the Kenai beachfront, and working with
students receiving afterschool tutoring at Yaghanen to provide peer support. Youth
Council members will be crucial members of FAST student teams.

e Substance Abuse and Suicide Prevention at Spirit Lake Camp: Kenaitze recently
received funding to support meth and suicide prevention activities through intensive 14-
day recovery camps at Spirit Lake, a wooded campinzc?r site with lake access, a banya, and
six cabins. Youth and families who are at risk/involved in drugs and/or alcohol will be
routed to the program via Tribal Circle, Juvenile Healing to Wellness Court, Yaghanen,
Tutoring or Youth Council programs. Yaghanen Healthy Choices: Yaghanen has been
providing Healthy Choices drug prevention and intervention programming for a number
o_f years. The program is designed to help you build resistance skills and practice refusal
strategies in real-time.

e Juvenile Healing to Wellness Court and Tribal Circle: Kenaitze’s Juvenile Healing to

Wellness Court provides diversion services to American Indian/Alaska Native youth and

Kenaitze Indian Tribe: NYCP project

Page 8
PR/Award # S299A160070
Page e24



families who are involved in criminal cases where drugs and/or alcohol use is a
contributing factor. Tribal Circle peacemaking between the offending youth, their
family, tribal members and mentors allows youth to build back communities of trust and
works to reduce recidivism through active mentoring relationships.

e Henu Healing to Wellness Court: Kenaitze’s Henu Court is the first joint-jurisdictional
tribal-state wellness court in Alaska. The Court is designed to prevent individuals
involved in drug or alcohol relélted offenses from further involvement with the criminal
justice system. Youth of parents involved in the court will be referred to tutoring,
Yaghanen, Spirit Lake camps, Youth Council and any other applicable programs to
ensure thaf they are provided a safe and stable school, afterschool and home environment.

e Kenaitze Education and Career Development services: Kenaitze’s ngwly developed
Education and Employment services include the Dagggeyi paid internship program,
assistance with scholarship applications, resume building, coordination of on the job
training and assistance in pursuing postsecondary education. The Education and 'Carécr
Development program also pr_ovidcs assistance to Title VII eligible students through the
Student Services Coordinator.

e Project Grad and the Native Youth Leadership Council: Project Grad is a College and
Career Readiness program that provides middle school and high school leadership
institutes, Spring Career Institutes, spring and Fall Phlight Club (a youth leadership and
empowenneﬁt retreat). KPBSD currently maintains and Memoranda of Agreement with
Project Grad to coordinate the Native Youth Leadership Council, a peer development
-pr-ogram for middle school and high school American Indian/Alaska Native students. See

attached for a letter of support from Project Grad leadership.

_Kenaitze Indian Tribe: NYCP project
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e Kenai Peninsula College Rural and Native Student Services Program: The Rural and
Native Students program assists with the recruitment and retention of American
Indian/Alaska Native students at Kenai Peninsula College. Students are paired with
Elders for mentoring services, coordination of student services are provided, elementary
Dena’ina Language classes are held, assistance with scholarships is provided and variou:s

cultural events are facilitated through the program.
Existing local policies and practices:

e [-Team Intervention Process: Kenaitze Tutor Liaisons will Work with KPBSD middle
scﬁool teachers to identify, screen and place American Indian/Alaska Native students in
appropriate NYCP programs and services through the extant I-Team Intervention
process. I-Team relies on teachers to contact parent/guardians when there is a concern
about student academic performance; the tiered approach to I-Team résu]ts in
intervention plan creation when a student’s academic performance falls below the 25%
percentile and then again when a student’s performance falls below the 10 percentile.
Kenaitze’s intensive NYCP 'lfutorﬂ.@aison approach will build off of the I-Team approach
to provide early intervention for American Indian/Alaska Native middle school students
who may be at risk of poor academic performance by providing intensive FAST support
before they fall behind the 25" percentile. The I-Team intervention process is appended
to this proposal.

e Title VII outreach: Kenaitze’s Student Services Coordinator currently provides Title VII
outreach to parents and teachers who may not be aware that their student qualifies for
assistance. Once a student is identified for Title VII support, the Student Services

Coordinator works with the KPBSD Title I Interventionist to broker support services.
Kenaitze Indian Tribe: NYCP project
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Quality of Project Design:

Geographic Area: Kenaitze’s NYCP project will focus on a total of 136 American Indian/Alaska
Native students enrolled at Kenai, Homer and Seward Middle school, and middle school students
at Ninilchik School. KPBSD’s service area includes 43 program sites located across 17 different
communities on the Kenai Peninsula, across a land mass that is 25,600 square miles. KPBSD’s
Title VII program serves 181 students among 114 different Alaska Tribal affiliations. The
attached map shows the defined geographic service region; one-way tr_aveling distance from

Homer, Ninilchik to Kenai and on to Seward is approximately 190 miles.

Proposed Project and Cultural Appropriateness: To address the academic and social support
needs of American Indian/Alaska Native middle school students so that they are less likely to
dropout when they reach high school age, Kenaitze Indian Tribe is proposing a dual Tutoring and
Culturai Credit Intervention designed to address achievement gaps among Native youth during
middle school years and address retention and attendance among high-school age youth.

KPBSD will provide four Tutor/Liaison positions at four middle school sites in Kenai, Seward,
Ninilchik anid Homer. Tutors will spend .50 of their time providing academic support as
identified through I-Team and FAST intervention processes and .50 of their time providing
coordination of services, including Title VII support, referral to Kenaitze programs and referral
to project partners. Of the 136 middle school students identified by the NEP Coordinator as Title
VII eligible, it is estimated that 100% will require some form of NYCP support, therefore, it is
estimated that the NYCP will operate with a Tutor/Student ratio of 1:30 or 1:35 (The distribution
of American Indian/Alaska Native students is fairly equal among program sites). Kenaitze Tutors
will utilize the following research-based, proven interventions to address identified barriers to

college and carcer readiness among middle school youth: Families and Schools Together
Kenairze Indian Tribe: NYCP project
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(FAST): Tutors will utilize the FAST framework to directly improve STEM achievement,
address the middle school achievement gap in Reading and reduce risky behaviors among
targeted native students af targeted middle school sites. FAST is a family based practice for
children ages 4-15 with identified behavioral and academic problems that proven to enhance
family functioning, prevent school failure, prevent substance and reduce stress among AVAN
students and families”. NYCP students will benefit from a FAST team that includes, at
minimum, a youth partner that attends their school, one school partner (usually a teacher), a
parent partner, a youth advocate (Kenaitze Tutor/Liaison) and a Community partner to
collaborate on academic intervention plans and provide social support. FAST provides

parent/child extracurricular activities across ten weeks as a way to improve family cohesiveness

and build peer support. SAFE Approach: Tutors will address the need for improved STEM and
Reading achievement, expand Kenaitze’s capacity for effective tutoring, and address social
determinants of student health and academic achievement through a SAFE approach to
classroom and afterschool tutoring. This simple approach relies on 1) A step-by-step, or
sequential, tcaching/training structure across subject areas; 2) An active learning focus that
encourages yduth to practice new skills; 3) Focus on skill development; and 4) An explicit plan
for defining skills that will be promoted or achieved relative to scheduled interventions®. Mental

Health First Aid: Tutors will be adept at referring targeted students who are at-risk or already

involved in drug and/or alcohol use to appropriate Kenaitze prevention and intervention

programs (such as juvenile healing to wellness court, Tribal Circle, and/or Spirit Lake Recovery

7 Yellow Horse, Susan & Brave Heart, Maria Yellow Horse. A review of the literature: Evidence-based, promising

and culturally-appropriate practices for American Indian /Alaska Native Children with Mental Health Needs.

University of Denver. Retrieved from calmhsa.org.

& Durlak, Joseph A., & Weissberg, Roger P. Afterschool Programs That Follow Evidence-based Practices to

Promote Social and Emotional Development Are Effective. Big Views Forward: A Compendium on Expanded

Learning. Retrieved from expandedlearning.org.
Kenaitze Indian Tribe: NYCP project
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programs) through Mental Health First Aid Training. This eight-hour certification teaches staff
how to appropriately respond and refer clients who may be experiencing anxiety disorders,
depression, substance use disorders and/or psychosis to appropriate treatment and/or care.

Cognitive Behavioral Therapy: The Tribe’s Dena’ina Wellness Center provides Behavioral

Health programming for youth and adults experiencing drug and/or alcohol-related issues and
mental health problems. Tutors will be an active, primary link to in-house DWC treatment and
recovery programs that provide group and individual counseling utilizing a CBT-based approach.
Young females, in particular, will have access to an all-girls therapy grouﬁ cstablished by the

Behavioral Health Department in 2015. Positive Youth Development (PYD): Tutors will work

with Yaghanen staff and Kenaitze Youth Council to enhance existing programs and new tutoring
interventions thrbugh the use of PYD principles including: promoting protective factors in young
people and addressing negative behaviors; acknowledging youth assets, including the capacity
for growth and positive development, preparing youth for a happy and safe adulthood, involving
youth as active agents and allowing youth to work with adults to engender change, involving
youth in civic engagement and community service, and encouraging youth leadership across
programs and communities. PYD is proven to reduce alcohol and drug use and improve self-

esteem and cultural identity among Native American Youth as well as youth-adult engagement’.

Trauma Informed Care: Tutors will address the holistic health care needs of targeted American
Indian/Alaska Native youth by utilizing SAMHSA’s trauma-informed approach. Tutors will
structure learning environments around the six key principles of a trauma-informed approach,

including: providing a safe place for learning; engaging in trustworthiness and transparency;

¢ Zimmerman, M., & Arunkumar, R. (1994). Resiliency research: Implications for school and policy. Social Policy
Report, 8, Ann Arbor, MI: Society for Research on Child Development. Retrieved from youth.gov/youth-
topics/how-culture-influences-positive-youth-developmentfsthash. 6 DvkOHQu.dpuf
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providing peer support opportunities and activities, fostering attitudes of collaboration,
promoting empowerment, voice and choice, and addressing cultural, historical and gender

- identity'o. Dene Model of Care and Motivational [nterviewing: The Dene’ Model of Care, as

utilized by staff and providers at Kenaitze’s DWC, is one focused on an approach to healthcare
that is holistic and client-driven. A client’s first stop when visiting the DWC is with an intake
worker who is trained in Motivational Interviewing. This intake worker assesses client needs
utilizing a framework that engenders acceptance, compassion and collaboration to identify health
needs, review a-vailable services and begin building a health plan. To date, using Motivational
Interviewing as an intake tool has not only improved client retention, it has increased
participation in subsequent treatment/health programs at the DWC. The intake worker then
works collaboratively with a provider panel-not just a sole provider- as well as the client- to
address the holistic health needs. Provider panels could consist of Kenaitze Tutors as well as
Behavioral Health Clinicians, Primary Care practitioners, dentists, traditional healers, diabetes
prevention teams and wellness and fitness staff. This approach allows the client and the provider
panel to choose and utilize services on a continuum basis,l as needed and as appropriate. Further,
pro\-zider panels are fully integrated with Na’ini Social Services programs, Elder programs, Tribal
Court, Tribal Circle and Housing Assistance programs so that clients with emergent needs
benefit from a referral process that is timely, efficient and streamlined. Accreditation of
Kenaitze cultural programs: To address the high dropout rate among high school students, the
Curriculum and Assessment Coordinator at KPBSD will lead cross-collaborative groups of
certified educators to implement a high school cultural credit process that will allow Native

Youth to earn credit hours for their completion of Yaghanen programs (see description of

1 SAMHSA’s Six Key Principles of TIA retrieved from samhsa.gov/nctic/trauma-interventions
Kenaitze Indian Tribe: NYCP project Page 14
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Yaghanen programs and services on pages 7 and 8, above, and an example of this process on
pages 16 &17, below). These teams will be comprised of a certified Kenaitze educator (the
current Student Services Coordinator); the KPBSD Curriculum Coordinator; and other KPBSD
educators. The goal of this team wél] be to develop, codify and implement an accreditation
process for Kenaitze cultural initiativé:s, with a focus on Yaghanen programs. American
Indian;’AIa;ka Native students who are Title VII eligible and are interested in enrolling in
Yaghanen programs will be able to earn course credit; Kenaitze Tutors will be uniquely
positioned to inform the cultural credit process, provide one-fo-one middle school STEM and
Reading focused academic assistance and coordinate support services. Steps in this process will
involve a survey of existing Kenaitze programs being considered for the cultural credit;
identifying opportunities for learning in each of the programs; buiidjng the cultural credit criteria
by aligning curricula with State of Alaska cultural learning standards; and developing a system
for what types of programs and services would provide a full credit or half (.5) a credit. An

example of this process might include the high school content

Kenaitze Cultural Activity Aligned Academic Standard/Content

Program/Location Standard

Susten five-day Archeological survey; Earth Science Unit I

archeology camp, | Geophysical survey; Maps, Rocks, Minerals and Earth History-

Swanson River geological history and HS-ESS1-6: Develop a model to describe
cultural history of the the cycling of carbon among the
Dena’ina people of the Cook | hydrosphere, atmosphere, geosphere and
Inlet - | biosphere

Kenaitze Indian Tribe: NYCP project
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Goals, objectives and outcomes to be achieved: NYCP goal: Improve the college and career

readiness of middle school and high school aged American Indian/Alaska Native students.

GPRA indicator 1: The percentage of the annual measurable objectives, as described in the
applications that are met by grantees. GPRA indicator 2: The percentage of grantees that report a
significant increase in community collaborative efforts that promote college and career readiness
of Indian children Kenaitze and project partners will meet GPRA Indicator 1 through the

following objectives:

Objective 1: To provide STEM intensive, culturally appropriate, one-to-one tutoring and liaison
services to targeted at-risk American Indian/Alaska Native students in both classroom and

afterschool settings designed to improve academic performance and reduce drop-out rates.

Outcome 1: Train four Kenaitze Tutor/Liaisons in SAFE teaching approaches as well as Mental
Health First Aid at least one month post-award date, as measured through pre- and post-surveys

administered by the NYCP Program Director.

Outcome 2: Provide 136 Alaska Native/American Indian students at four middle school sites
with in-school SAFE-enriched tutoring and coordination of services over the 48-month project

period, as measured through school enrollment records, academic records and tutor case files.

Objective 2: To refer students at risk of dropping out to holistic healthcare and culturally
appropriate interventions, specifically through the Dene Model of Care/Motivational

Interviewing approach.

Outcome 1: Provide an estimated 50% (or 68 of 136) of targeted American Indian/Alaska Native
Youth who are at-risk or experiencing substance and/or alcohoi use to the Dena’ina Wellness

Center for primary, traditional wellness, dental and behavioral health services, including age-
Kenaitze Indian Tribe: NYCP project
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specific Cognitive Behavioral Therapy services designed to prevent student drop out and
promote peer engagement. Referral to the Dena’ina Wellness Center will be measured through

provider case files.

Outcome 2: Provide 136 targeted American Indian/Alaska Native Youth with in-school and
afterschool learning environments that are structured according to principles of trauma-informed
care, including providing a safe place for learning and promoting a sense of cultural belonging.
Perception of learning environment(s) will be measured by students through surveys

administered pre- and post-program exit.

Objective 3: Targeted American Indian/Alaska Native middle school students will improve their

academic performance and school attendance through the NYCP program

Outcome 1: Actively promote Positive Youth Development (PYD) activities to 136 targeted
Alaska Native/American Indian middle school students with focus on extant ANE and Kenaitze
programs including ANSEP, NYO, Yaghanen Summer Camps, Susten Archeology Camp,
Environmental Summer Camp, Spirit Lake Recovery Camp, Youth Council Leadership
programs and on-site internship pfograms as measured through Tuto? case files/reporting.

Academic performance and attendance will be measured through KPBSD records.
Kenaitze and project partners will meet GPRA Indicator 2 through the following objectives:

Objective 4: Kenaitze and project partners will collaborate to improve family engagement,
reduce dmp.-out, and prevent substance and/or alcohol use among targeted middle school

students.

Outcome 1: 100% of middle school teachers, parents and tutors will be trained in FAST

interventions, establishing parent/teacher/tutor teams designed to improve the health, academic
Kenaitze Indian Tribe: NYCP project
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performance and leadership skills of students. Health, performance and leadership skill
assessment will be measured through pre-and post-surveys. Teacher, Tutor and parent

satisfaction will also be measured through pre- and post-surveys.

Outcome 2: 100% (at least 68) of parent/guardians will be recruited for family-based Kenaitze
programs, including Spirit Lake Camps, Family Nights at the DWC and other programs. Family

engagement will be measured through pre-and post-surveys administered by Kenaitze staff.

Objective 5: Improve College and career readiness of targeted American Indian/Alaska Native
high school students by creating collaborative cultural credit teams to provide school credit for

participation in select Kenaitze cultural programs.

Outcome 1: Create a cross-collaborative accreditation team comprised, at minimum, of KPBSD
staff, the NEP Coordinator, and Certified Kenaitze tutors to establish policies and procedures to
accredit Kenaitze cultural programs. Creation of cultural credit procedures will be measured in

quarterly and year-end progress reports.

‘Outcome 2: Develop a collaborative cultural curriculum that outlines KPBSD content standards
with aligned Kenaitze cultural acﬁviﬁes. Progress towards the creation of a curriculum will be

measured in quarterly and year-end reports.

Outcome 3: By the end of the project period (September 2020) at least three of eight Kenaitze
youth programs will provide cultural credits for participants, allowing students to earn high
school and/or college credit for participation in Kenaitze camps, Youth Council or NYO
programs. Progress towards developing cultural credits for programs will be measured in
quarterly and end of year reports. Project Design is appropriate according to needf As project

discussions around the supportive needs of American Indian/Alaska Native students began

_Kenaitze Indian Tribe: NYCP project
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between KPBSD, Kenaitze Tribal leadership and parents, and the Native Education Program
Coordinator, it became apparent that gaps in services for middle school students were most
apparent. Gaps in Ireading and Algebra I present in middle school, while reading and math scores
among American Indian/Alaska Native students are higher than the scores of their non-native
counterparts during their elementary years. Kenaitze and project partners, including parents of
Native students, attribute this achievement gap to a lack of services for middle-school aged
students. By providing an NYCP program that dually addresses the holistic needs of middle
school students and seeks to provide college credit to native students participating in cultural
programs, Kenaitze and project partners not only seek to improve the college and career
readiness and reduce the drop-out rate among Native students, but additionally embolden youth
to become active members of their tribal communities. Classroom based and afterschool
tutoring and improved access to Yaghanen programs will allow youth a wealth of Positive Youth
Development activities that directly address the five barriers discussed in this proposal, including
high drop-out rates, substance and/or alcohol abuse, low academic achievement in areas specific
to Algebra I and Reading, and, ﬁnally, S()I(::ioeconomic barriers. Further, all primary
interventions to be utilized by Tutor/Liaisons and staff are proven to be effective among middle-
school aged American Indian/Alaska Native Youth, including FAST, SAFE, CBT and
Motivational Interviewing; Mental Health First Aid is proven to help adults recognize signs,
symptoms and risk factors of mental illness and respond appropriately. SAMHSA’s Trauma-
Informed Approach was chosen for Kenaitze’s NYCP proposal due to its adaptability to any
service setting and its focus on ensuring that individuals, organizations and programs 1) Realize
the widespread impact of trauma and understand potential paths for recovery; 2) Recognize the

signs and symptoms of trauma in clients, families, staff and others; 3)Respond by fully

Kenaitze Indian Tribe: NYCP project

Pagel9 ———

PR/Award # S299A160070
Page e35



integrating knowledge about trauma into policies procedures and practices; and 4) seek to
actively resist re-traumatization. To date, Kenaitze is working on implementing a Trauma-
Informed Approach across programs and services, to better meet the needs of tribal members and
American Indian/Alaska Native clients who have experienced mass/intergenerational trauma.
Collaboration of appropriate partners: In early 2015, KPBSD invited Kenaitze to a
community-wide education meeting to address the need for tutoring and support for American
Indian/Alaska Native students who were falling behind academically. KPBSD expressed that
Kenaitze’s experience and history of pairing Individual Skills Providers with children in need of
academic support made the Tribe a worthwhile partner in tackling the achievement gap among
American Indian/Alaska Native students. At the séme time these discussions were taking place
between KPBSD and Kenaitze, Tribal parents participating- in family nights at the DWC were
reporting that their children were failing academically and required crucial support services,
namely, one-to-one academic tutoring. As a result, Tribal leadership developed a strategic
initiative to keep kids from dropping out and met with the NEP coordinator to identify the
schools with the most need_for tutoring and afterschool PYD support activities. Afier discussion,
it was decided that an intensive tutoring program that provided STEM and Reading-focused
instruction but also focused on the holistic healthcare needs of each student was designed. Long-
term goals around improving college and career readiness through accreditation of Kenaitze
cultural programs was also discussed, and a process for developing collaborative accreditation
teams bccéme a stated goal of the NYCP project. Quality of Personnel: Mr. Conrad Woodhead,
Alaska Native Education Coordinator for the Kcnai Peninsula School District and Principal of
the Chapman School, located in Anchor Point, Alaska, wili serve as a Project Coordinator for the

NYCP project. He will be responsible for the successful implementation of the program and the

Kenaitze Indian Tribe: NYCP project
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implementing and operating Kenaitze’s Education and Career Development program, which
includes managing a Student Services Coordinator and an Education Specialist. Mr. Knight has
developed procedures for Education and Career Development programs including Workforce
Investment and Oppoﬁunity Act opportunities, Tribal Scholarship programs, vocational training
partnerships, career pathway development for tribal students, and has established partnerships
with KPBSD, Alaska Christian College and the University of Alaska-Kenai Peninsula College to
assist in the college and career readiness of tribal and/or Alaska Native/American Indian
students. Most recently, Mr. Knight has collaborated with KPBSD and Mr. Woodhead to
develop an awareness 'campaigr_l to promote, encourage and foster self-sufficiency for American
Indian/Alaska Native students by developing culturally relevant afterschool tutoring that
incorporates academic achievement, positive youth development tribal internship opportunities
and experiential learning. Before becoming Education and Employment Manager at Kenaitze,
Mr. Knight was an Education and Employment S peéia]ist at Kenaitze Indian Tribe for over three
years. Mr. Knight graduated with a B.S. in Psychology from the University of California. As
part of Kenaitze’s NYCP project, Mr. Knight will Mr. Knight’s resume is appended to this
proposal. Melissa Linton, Curriculum and Assessment Coordinator for KPBSD, will lead cross-
collaborative accreditation development and implementation between Kenaitze tutors, the
Student Services Coordinator, KPBSD middle school teachers, the Alaska Native Education
Coordinator, and, when applicable, KPBSD administrative staff. She will additionally develop
collaborative professional development opportunities for KPBSD staff that could include cultural
awareness activities (provided through partnership with Kenaitze). As Curriculum and
Assessment Coordinator, Mrs. Linton has three years of experience in supervising teacher

enrichment programs, planning and assisting with professional development activities for

Kenaitze Indian Tribe: NYCP project
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projects aimed at improving educational and social outcomes for American Indian and Alaska
Native students; she previously provided evaluation of Take Wing Alaska, a three year
Department of Education grant designed to prepare Yup’ik students for post-secondary
education, Project Ki’l , a nine-year Department of Education grant that targeted Native male
youth in need of academic support, and Project Puggigtut, a six- year Department of Education
grant designed to provide online high school courses for Native students at-risk for dropping
out. Dr. Partnow’s resume will be appended to this application. Kenaitze’s Tutor/Liaison
instructors will earn Alaska Teaching Certificates; prior experience working with American
Indian/Alaska Native Youth will be preferred, with preference given to Kenaitze Tribal members
under the Indian Self-Determination and Education Assistance Act. Demonstrated Capacity to
linprove Relevant Outcomes: It has been a stated goal of Kenaitze’s Tribal Council to address
disparities in academic achievement among tribal youth since the Tribe became federally
recognized in 1971. Kenaitze has operated an Alaska Native Education program (ANE),
Dena’ina Qezahda, providing developmental screenings, afterschool education, 10-week
summer scienqe camp and meal programs for an average of 50 children ages 0-9 annually.
Kenaitze additionally operates a Head Start preschool program that serves 48 children each year.
Kenaitze’s Environmental Science Camps provide. STEM-based science education to Tribal
Youth, including six-day Janteh Science Camp and LEGO robotics camps. As discussed
elsewhere in this application, Kenaitze’s Yaghanen program provides Positive Youth
Development-based Fish Camp, Moose Camp, Spirit Lake Camp, Susten Archeology Camp and
Native Youth Olympics programs focused on the educational needs, improvement of resiliency
factors, and leadership development of youth from elementary age through young adulthood.

NYO alone has proven to be 75% effective as a dropout prevention intervention, and additionally

Kenaitze Indian Tribe: NEILp_r_q,{@t__
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works to improve the self-confidence, academic performance, health and wellbeing of
participants.!! Kenaitze additionally operates over 60 federal, state, and foundation-funded
programs through the Department of Education, the Administration for Children and Families,
Indian Health Service, the Department of Housing and Urban Development, and the Institute of
Museum and Library Services. Kenaitze’s policies for hiring underrepresented groups and
American Indian/Alaska Native Individuals: Kenaitze’s Human Resources Department has
attended the CIRI job fair and the NYO Native Hire Job Fair in order to better reach our Alaska
Native/American Indian populations. During the hiring process preference is given to eligible
and qualified Alaska Native and American Indian applicants pursuant to P.L. 93-638 Indian

Self Determination Act. A breakdown of employee demographics is as follows:

Demographic As of April 2015 Adequacy of resources and Demonstrated
2016 Commitment of Each Partner: Kenaitze
: and project parmds will work together to
Female 74.6% 73%
ensure that each youth served by NYCP

Tribal Member 26.7% 24% ; :

- I - receives the support they require to
American 23% 18% successfully graduate and enter college
Indian/Alaska Native and/or career pathways. Kenaitze’s

Yaghanen program will provide space and

resources for afterschool tutoring and additionally provide the majority of Positive Youth
Development activities for the program through NYO, camps and peer-to-peer mentoring

activities. Kenaitze’s Education and Career Development Department will provide scholarship

1 survey of 411 NYO Athletes, Cook Inlet Tribal Council, Inc. 2015. http://citci.org/event-programs/nyo-
games/support/nyo-impact/
Kenaitze Indian Tribe: NYCP project
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assistdnce, in-house internship programming, and organizational space for collaborative
curriculum building meetings. Kenaitze’s Youth Council will provide NYCP youth with
mentoring activities with a focus on cultural activities through Yaghanen. Kenaitze’s Dena’ina
Wellness Ceﬁte:r will provide holistic health services to American Indian/Alaska Native youth,
including Cognitive Behavioral Therapy that is specific to the needs of at-risk teens and pre-
teens. The Dena’ina Wellness Center will additionally host once monthly family nights designed
to improve family engagement. As a partner in the program, the NEP Coordinator will provide
25% of his time collaborating with Kenaitze Tutors to meet the needs of identified NYCP
students and will provide eligible students assistance with transportation and tuition associated
with ANSEP enrollment. The ANE Coordinator will additionally provide information and
outreach to the Title VII Parent Advisory Committee. KPBSD provides public pre-K,
elementary, middle and high school education on the Kenai Peninsula and has provided oversight
on Federal grants and projects, including ELL Education, Title I, Students in Transition, Migrant
Education and Title VII programs. Most recently, Kenaitze and KPBSD have collaborated on a
local suicide preventioﬁ initiative, health ec_iucation expansion programming, and elementary
school tutoring proposals. As a partner in the NYCP proposal, KPBSD will provide classroom
instructional space for up to four tutors at four middle school sites and provide data to the NYCP
collaborative and evaluation team as it relates to NYCP-enrolled students. Costs, Results, and
Benefits: Although a fonna]l cost benefit analysis of per-student enrollment in NYCP has not
been conducted, and would vary greatly dependent on individual student need, similar, less
intensive tutoring programs at KPBSD’s Title I elementary school locations average $2,500 per
student, per year. Due to the fact that Kenaitze’s NYCP program is student-driven and will

provide support on a continuum basis, determining costs for participation at the high-end and the
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low end of the service spectrum could vary greatly. For example, a student at high-risk for
developing substance use disorders may receive intensive in-school and afterschool tutoring,
participate in Yaghanen programs, receive holistic hcaltﬁcare support from the DWC and be
provided with supplemental E itle VII assistance. If all 136 targeted NYCP middle school
students received equal support through the program, per-person cost would be $7,324 over the
entire project period, or $1,831 per student, per year. Adequacy of Management Plan: Kenaitze
provides support and services to 1,634 enrolled tribal members and over 5,000 American
Indian/Alaska Native individuals each year. Kenaitze currently administers an operating budget
of over $29 million The Tribe has administered over 900 grants and contracts since 1980. On a
bi-monthly basis, the Executive Director provides reports to the Tribal Council on the progress
and accomplishment of strategic, operating and financial goals of the Tribe and provides
performance data relative to all active grant awards. KI'T’s financial management system has
been designed for ensuring compliance with generally accepted accounting principles,
maintaining proper internal controls over financial reporting, and providing safeguards against
loss and unauthorized disppsition qf Tribal assets. KIT’s fund accounting software, Microsoft
Dynamics GP, provides an audit trail for each financial transaction and enables all
grants/contracts to be separately monitored, recorded, and reported. The Tribe’s accounting
system is compliant with the requirements of 7 AAC 78.160, 24 CFR Part 85 and 1003, OMB
Circulars A-87 and A-133, as well as the grant program and grant solicitation, and is guided by
extensive accounting policies and procedures approved by the Tribal Council. Managers and
staff are trained on these policies and procedures and adherence is expected at all levels within
the organization. KIT undergoes annual audits of their financial management systems in

compliance with federal regulations. The Tribe’s most recent single audit report is for FY 2015

Kenaitze Indian Tribe: NYCP project
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and it contained no material weaknesses or compliance deficiencies. Kenaitze has been working

with KPBSD and the NEP Program Coordinator since 2014-2015 and is experienced in

providing supplemental academic and social support to students, specifically at-risk American

Indian/Alaska Native students. The following timeline identifies program goals, activities and

completion dates for Kenaitze’s NYCP project. This timeline is based on timeframes for similar

tutoring programs in KPBSD elementary schools and is realistic based on the input from all

NYCP partners and project staff.
Start Date(s) Project Goal Activities Expected | Person Responéible
completion
date
9.1.2016-2020 To improve Program Year One begins; 12.1.2016 | David Knight;
(ongoing) college and career | Tutor/Liaison positions posted,; KPBSD staff; NEP
readiness of coordination with KPBSD to Coordinator;
middle school and | secure additional tutoring space Curriculum and |
| high school - begins; cross-collaborative Assessment
American cultural professional Coordinator
Indian/Alaska development activities begin
11.1.2016- Native Students. Tutors hired; Mental Health 1.3.2016 David Knight,
12.1.2016 First Aid training begins; FAST Tutors; DWC
training begins. Behavioral Health
staff’

Kenaitze Indian Tribe: NYCP project
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11.1.2017-2020

(ongoing)

12.17.2016

3112017

8.21.2017-2020

(dngoing)

10.20.2017-2020

(ongoing)

at four site locations for

approximately 130 Title VII

Tutors begin to formulate 2.15.2016 | All Tutors, David
| lesson plans utilizing_ FAST | Knight
frameworks and SAFE teaching
principles
Second Academic Quarter 1.5.2017 | All Tutors
begins; Tutoring begins at all
four project sites
Begin collaborative cultural 4.1.2018 | Tutors; Student
credit process for Yaghanen Services
programs; provide one Coordinator
| professional development event Shannon Dodge;

for Kenaitze tutors and KPBSD KPBSD Curriculum
educators Coordinator
First quartér of academic ycai 10.19.2017 | Tutors; KPBSD
begins; Tutoring begins at four | -2020 staff; NEP
site locations for approximately | (quarterly/ | Coordinator; David
136 Title VII students ongoing) | Knight
(approximately 30-35 youth per
four tutors, per year)
Second quarter of academic 12.18.2017 Tutors; KPBSD
year begins; Tutoring continues | -2020 staff; NEP

| (ongoing) Coordinaior; David

Knight

Kenaitze Indian Tribe: NYCP project
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students (approximately 8 youth

1.5.2018

3.21.2018-2020

5.19.2018

Coordinator and Employment
and Education Manager collect
data relative to the number of
NYCP students with improved
attendance, the number of
students with improved AMP

test scores, and the number of

- per four tutors)
Third quarter of academic year | 3.20.2018 | Tutors; KPBSD
begins; Tutoring continues at staff;
four site locations for
approximately 130 Title VII
students (approximately 8 youth
per four tutors)
Last Qﬂartcr of academic year | 5.18.2018- | Tutors; KPBSD
begins; Tutoring begins at four 2020 staff; Curriculum
site locations for approximately and Assessment
130 Title VII students Coordi'n-ator
(approximately 30-35 youth per
four tutors); provide yearly
cross-cultural
4% Quarter ends; Tutors, NEP | 6.1.2018 | Tutor; students

participating in
tutoring; KPBSD

staff; Evaluator

Kenaitze Indian Tribe: NYCP project
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students indicating that NYCP

activities improved their

leadership skills, peer support
skills and/or family
connectivity through surveys;

preparation for summer school

6.1.2017-2020

(ongoing)

6.15.2017-2020

(6ngoing)

7.6.2017-2020

(ongoing)

tutoring begins
Summer school tutoring begins | 8.19.2017- | Tutors; KPBSD
2020 staff
Yaghanen Camps begin 9.1.2017- | Tutor, Yaghanen
2020 Staff; Tribal Circle
staff
Meth and Suicide Prevention 7.18.2017 | Tutor, KPBSD
Spirit Lake Camp Summer School
staff

Performance Feedback and assessment towards progress: Kenaitze’s NYCP Program

Director, Conrad Woodhead, will provide feedback and continual project improvement through

coordination with project partners and communication with the program evaluator, Dr. Partnow.

Mr. Woodhead and Dr. Partnow will meet on a quarterly basis to discuss program outcomes

related to both tutoring interventions as well as cultural credit development. Mr. Woodhead will

share quarterly program data as collected by tutors specific to the number of students enrolled in

the NYCP program, the number and types or referrals to Kenaitze programs and partner

programs, and qualitative data specific to student and parent satisfaction. Tutoring staff will be

Kenaitze Indian Tribe: NYCP project
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supervised by Mr. Woodhead. Mrs. Dodge and Mr. Knight will meet on-site with Mr. Woodhead
and KPBSD principles on a quarterly basis to discuss NYCP student progress, processes, and
outcomes. Ms. Dodge and Mr. Knight will additionally meet quarterly with Ms. Linton as part of
the NYCP collaborative cultural credit team. Once a credit process is codified, meetings with
Mrs. Linton will focus on student feedback, program retention and continual project
improvement so that additional Kenaitze cultural programs can become accredited in the future.
Tribal leadership and parent involvement in NYCP proposal: Kenaitze’s Tribal Education
Committee had significant input in the planning phase of the NYCP project. A committee
member, Jon Ross, provided significant program information specific to cultural education and
curriculum development as it related to the development of a high school and/or college credit
process for Kenaitze’s cultural programs. Mr. Ross additionally provided input he received from
parents of tribal youth when he conducted Kenaitze’s 2013 Needs Assessment via his Tsiltan
Consulting firm. Parent feedback on the NYCP project was directly requested during Family
Nights at the Dena’ina Wellness Center, in which parents and children share a meal together and
discuss_ important tribal issues. Finally, a brief survey concerning the educational needs of
American Indian/Alaska Native youth was administered to members of the Title VII Parent
Advisory group to better inform the structure and strategies outlined in this proposal. The NYCP
goal of creating FAST parent/student/tutor/teacher/peer team for each middle school student will
ensure that student concerns and feedback are incorporated into the required 10-week FAST
cycle. Further, Kenaitze has been developing a student and parent feedback process for all
participants in Kenaitze youth programs that will be utilized in an upcoming tribal-wide needs
assessment that will measure client satisfaction, increase in knowledge/skill level, and

improvement in resiliency factors, among other outcomes. This data will directly inform the

Kenaitze Indian Tribe: NYCP project
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project activities, and will be verified through quarterly meetings with NYCP staff. Dr. Partnow
will develop instruments and protocols for collecting data for the project, including qualitative
and quantitative survey tools to provide both formative and summative information. Results
collected through the independent evaluation will be used to monitor program progress, and
discussed with NYCP staff. NYCP staff will work with Dr. Partnow to discuss outcomes and
continuous project improvement. Dr. Partnow will work closely with Ms. Dodge and Mr. Knight
to gather data specific to student enrollment, attendance, referral, service provision and academic
performance. The Native Education Program Coordinator will additionally keep information
relative to the number of native middle school students receiving NYCP tutoring and liaison
support. The evaluator will work directly with Ms. Linton to survey partnership collaboration
and advancement towards cultural credit protocols. All data will be collected at baseline
(program year one); during (program years two, three, and four); and post-program (year four).

Evaluation instruments for both interventions will include:

‘Evaluation Method ' Frequency of

Data
Collection/Eval

unation

Native student enrollment in NYCP programs at Kenai, Ninilchik, Seward and | Quarterly

Homer Middle Schools

AMP (Alaska Measures of Performance) test scores in Reading, Math and Yearly

Science for middle school students, to be gathered by KPSD and communicated

to evaluator

..... Page 34 g o
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Algebra I Pre-requisite for ANSEP; ANSEP enrollment

Yearly

Title VII student enrollment at Kenai, Ninilchik, Seward and Homer Middle Quarterly
Schools
FAST Qualitative Survey Yearly
Collaborative Cultural Credit Team partnership data (protocols/processes Yearly
developed, programs accredited, etc.)
Qualitaﬁve Professional Development Survey to assess training methods and After each PD
content of tutors course or
workshop
Assessment of tutoring methods to ensure cultural appropriateness and Yearly
academic effectivencss |
Fami]j' connectivity assessment through records of family participation Gathered
provided by Kenaitze Tribe quarterly,
reported yearly
Camp cﬁ'ectiyengss assessed through observations and youth focus groups Yearly .
Student academic atfitudes assessment pre- and post- tests, to assess changes in | Yearly

student behaviors and attitudes about higher education as a result of the

programs

Kenaitze Indian Tribe: NYCP project
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Kenaitze Indian Tribe-Required Other Attachments
Needs Assessment or other Data Analysis

Please note that Kenaitze’s attached 2013 Community Needs Assessment includes the following
information concerning barriers to college and career readiness among Native and/or tribal youth as
outlined in the NYCP proposal:

e Education needs, including dropout rates and achievement gaps: pages 15-25

¢ Education level of youth and families: page 23

e High prevalence of alcohol/substance use among youth and families: pages 64-65
e Household income/high poverty rates: page 80,84

e Opportunities in the local community to support Indian students: page 84-87

Existing local policy: Also note that Kenaitze and KPBSD will utilize the attached |-team intervention
process to identify eligible Title VII Native students for placement in the proposed NYCP project.
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State: Alaska Department of Health and Social Services, Division of Public Assistance, Division
of Behavioral Health, Office of Children’s Services, Division of Public Health, Division of
Juvenile Justice, Alaska Department of Education and Early Development, and Alaska State
Museum.

Local: Kenai Peninsula Borough School District, Central Peninsula Hospital

Alaska Native Organizations: Southcentral Foundation, Alaska Native Tribal Health Consortium

Private: M.J. Murdock Charitable Trust, Rasmuson Foundation, RurAL CAP, American
Seafoods, Center for Alaskan Coastal Studies
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5/31/2016 Culture Influences | Youth.gov

Culture Inﬂuences ' FEDERAL DATA RESOURCES (/federal-

resources/federal-data-resources)

Risk reduction and increased resﬂlency can be fostered by utilizing pcigeg tyfe};btlt g%velc%prgﬁnt
principles (/youth-t()plcs/posmve-youth development/key-principles-positive-youth-development) and
practices with youth and communities of different ethnicities, races, and cultures. It's been shown that

common risk factors surface among all youth regardless of their race or ethnicity.

o Within cultures of the United States, Native American youth with a high sense of cultural identity
and self-esteem displayed lower levels of alcohol and drug use (Zimmerman & Arunkumar, 1994).

e Vietnamese-American youth exhibited a greater connection to culture and their community when
they participated in a youth development program that enhanced their interpersonal skills and self-
confidence (Kegler, Young, Marshall, Bu, & Rodine, 2005).

» Positive youth development enhances that sense of belonging, creating, or strengthening stronger
relationships with peers, friends, and certainly one's identification of one's culture within a
community. The most common theme found, however, was the demonstrated increase in youth-
adult communication and more positive perceptions of youth toward adults (Kegler et al., 2005).

From an international perspective, similar studies confirm the effectiveness of positive youth

development practices.

» Youth in Panama, Costa Rica, and Guatemala who had positive youth development experiences,
such as relationships with peers, teachers, and their families, were better able to make decisions
regarding drugs and substance abuse than those with fewer positive experiences and relationships
(Kliewer & Murrelle, 2007).

e When agencies and youth development professionals in Hong Kong reached out to high-risk youth
through the Understanding Adolescent Program (UAP), which provided life-skill training aimed at
personal competency, belonging, and optimism, youth reported having positive behavior changes.
These changes included controlling anger, resolving conflict, learning more effective
communication with adults, solving problems, and developing stronger value for teamwork. The
key was that youth were encouraged to make contributions to their communities through service
learning activities, and parents and teachers were empowered to serve in supportive roles (Wong &
Lee, 2005).

Positive experiences, positive relationships, and positive environments—regardless of culture or
ethnicity—can contribute to positive youth development.
PR/Award # S299A160070
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5/31/2016 Trauma-informed Approach and Trauma-Specific Interventions | SAMHSA

The Substance Abuse and Mental Heglth Services Administration

XSAMHSA

NCTIC o

Trauma-Informed Approach and Trauma-Specific
Interventions

SAMHSA's six key prindples of a trauma-informed approach and trauma-specific interventions address
trauma’s consequences and facilitate healing.

Trauma-Informed Approach

According to SAMHSA'’s concept of a trauma-informed approach, “A program, organization, or system that is
trauma-informed:

1. Realizes the widespread impact of trauma and understands potential paths for recovery;

2. Recognizes the signs and symptoms of trauma in dlients, families, staff, and others involved with
the system;

3. Responds by fully integrating knowledge about trauma into policies, procedures, and practices;
and

4. Seeks to actively resist re-traumatization."”

A trauma-informed approach can be implemented in any type of service setting or organization and is
distinct from trauma-spedific interventions or treatments that are designed specifically to address the
consequences of trauma and to fadilitate healing.

SAMHSA'’s Six Key Principles of a Trauma-Informed Approach

A trauma-informed approach reflects adherence to six key principles rather than a prescribed set of practices
or procedures. These principles may be generalizable across muitiple types of settings, although terminclogy

and application may be setting- or sector-spe&fié: a:fﬁ:j::fg‘e‘mm

hitp:/Avww.samhsa.govinclic/trauma-interventions 7




5/31/2016 Trauma-Informed Approach and Trauma-Specific Interventions | SAMHSA
1. Safety
2. Trustworthiness and Transparency
3. Peer support
4. Collaboration and mutuality
5. Empowerment, voice and choice
6. Cultural, Historical, and Gender Issues

From SAMHSA’s perspective, it is critical to promote the linkage to recovery and resilience for those
individuals and families impacted by trauma. Consistent with SAMHSA's definition of recovery, services and
supports that are trauma-informed build on the best evidence available and consumer and family
engagement, empowerment, and collaboration.

Trauma-Specific Interventions
Trauma-spedific intervention programs generally recognize the following:

= The survivor's need to be respected, informed, connected, and hopeful regarding their own recovery

* The interrelation between trauma and symptoms of trauma such as substance abuse, eating disorders,
depression, and anxiety

o The need to work in a collaborative way with survivors, family and friends of the survivor, and other
human services agencies in a manner that will empower survivors and consumers

Known Trauma-Specific Interventions

Following are some well-known trauma-spedific interventions based on psychosodal educational
empowerment prindples that have been used extensively in public system settings. Note that these
interventions are listed for mfonnatlonal and educational purposes only. NCIIC does not endorse any
specific intervention.

« Addiction and Trauma Recovery Integration Model (ATRIUM)

= Essence of Being Real
¢ Risking Connection®
» Sanctuary Model®

o Seeking Safety
» Trauma, Addiction, Mental Health, and Recovery (TAMAR)

» Trauma Affect Regulation: Guide for Education and Therapy (TARGET)
e Trauma Recovery and Empowerment Model (TREM and M-TREM

Addiction and Trauma Recovéry Integration Model (ATRIUM)

ATRIUM is a 12-session recovery model designed for groups as well as for individuals and their therapists
and counselors. The acronym, ATRIUM, is meant to suggest that the recovery groups are a starting point for
healing and recovery. This model has been usggd,in.Josalprisens,jail diversion projects, AIDS programs, and
drop-in centers for survivors, ATRIUM is a model inkgndedoto bring together peer support, psychosodial

http:/fwww samhsa.govinclicirauma-interventions




































Kenaitze Indian Tribe

Description of Continuing Activities-NYCP project

Kenaitze and project partners will continue proposed NYCP activities by incorporating FAST
Tutor/Liaison positions within the fay-to-day service scope of the Tribe. As Kenaitze has
already developed two FTE tutor positions to serve Native elementary students, service
infrastructure and crucial MOAs with KPBSD have already been developed and codified.
KPBSD will continue to support the efforts of the NEP Coordinator by providing 25% of the cost
of Mr. Woodhead’s salary towards supervision of Tutor positions. Kenaitze’s Education and
Career Development department will continue to coordinate with the NEP Coordinator to broker
services for Title VII students as appropriate. Kenaitze’s Student Services Coordinator will
continue to meet with KPBSD’s Curriculum and Assessment Coordmator to provide a
collaborative approach to developing credits for Kenaitze’s cultural programs as part of her
regularly scheduled responsibilities and duties. Further, the Curriculum and Assessment
Coordmator will remain committed to providing cross-collaborative professional development
activities to Kenaitze and KPBSD educators to broaden cultural understanding and advocate for
the needs of Native students. Policies and procedures that will allow for FAST activities during
regularly scheduled I-TEAM meetings will provide Tutors with the ability to advocate,
communicate and impact student success through direct contact with teachers, parents,
counselors, interventionists, peers and community members long after the NYCP grant period is

OVer.
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or question with the above individual.
You will receive a reply during normal
business hours,

SUPPLEMENTARY INFORMATION: A person
or party who wishes lo protest agains!
this survey must file a written notice
with the Oregon State Director, Bureau
of Land Management, stating that they
wish lo protest. A statement of reasons
for a protest may be filed with the notice
of protest and must be filed with the
Oregon State Director within thirty days
after the protest is filed. If a protest
against the survey is received prior to
the date of official filing, the filing will
be stayed pending consideration of the
protest. A plat will not be officially filed
until the day after all protests have been
dismissed or otherwise resolved. Before
including your address, phone number,
email address, or other personal
identifying information in your
comment, you should be aware thal
your enlire comment—including your
personal identifying information—may
be made publicly available at any time.
While you can ask us in your comment
to withhold your personal identifying
information from public review, we
cannot guarantee that we will be able to
do so.

Mary J.M. Hartel,

Chief Cadastral Surveyor of Oregon/
Washington.

|FR Doc. 2015-00413 Filed 1-13-15; B:45 am|
BILLING CODE 4310-33-P

DEPARTMENT OF THE INTERIOR

Bureau of Land Management

[LLNV952000 L14400000.8J0000
LXSSF2210000.241A; 13-08807; MO#
4500075689; TAS: 15X1108]

Filing of Plats of Survey; NV

AGENCY: Bureau of Land Management,
Interior.
ACTION: Naotice.

SUMMARY: The purpose of this notice is
to inform the public and interested State
and local government officials of the
filing of Plats of Survey in Nevada.
DATES: Effective Dates: Unless otherwise
stated filing is effective at 10:00 a.m. on
the dates indicated below.

FOR FURTHER INFORMATION CONTACT:
Michael O. Harmening, Chief, Branch of
Geographic Sciences, Bureau of Land
Management, Nevada Slate Office, 1340
Financial Blvd., Reno, NV 89502-7147,
phone: 775-861-6490. Persons who use
a lelecommunicalions device for the
deaf (TDD) may call the Federal
Information Relay Service (FFIRS) at
1-800-877-8339 to contact the above

individual during normal business
hours. The FIRS is available 24 hours a
day, 7 days a week, to leave a message
or question with the above individual.
You will receive a reply during normal
business hours,

SUPPLEMENTARY INFORMATION:

1. The Plat of Survey of the following
described lands was officially filed at
the Bureau of Land Management (BLM)
Nevada State Office, Reno, Nevada on
October 14, 2014:

The plat, in 1 sheel, representing the
dependent resurvey ol the east
boundary, a portion of the west
boundary, the north boundary and a
portion of the subdivisional lines,
Township 26 North, Range 49 East,
Mount Diablo Meridian, Nevada, under
Group No. 919, was accepted October
10, 2014. This survey was executed to
meet certain administrative needs of the
Bureau of Land Management.

2. The Plat of Survey of the following
described lands was officially [iled at
the BLM Nevada State Office, Reno,
Nevada on December 19, 2014:

The plat, in 2 sheets, representing the
dependent resurvey of a portion of the
east boundary and a portion of the
subdivisional lines, and a metes-and-
bounds survey in section 13, Township
15 North, Range 64 East, of the Mount
Diablo Meridian, Nevada, under Group
No. 927, was accepted December 17,
2014, This survey was execuled to meet
certain administrative needs of the
Bureau of Land Management.

3, The Plal of Survey of the following
described lands was officially filed at
the BLM Nevada State Office, Reno,
Nevada on December 19, 2014:

The plat, in 4 sheets, representing the
dependent resurvey of the Third
Standard Parallel North through a
portion of Range 65 East, a portion of
the west boundary and a portion of the
subdivisional lines, and the corrective
dependent resurvey of a porlion of the
subdivisional lines, the subdivision of
seclion 7, and metes-and-bounds
surveys in seclions 3, 7 and 18,
Township 15 North, Range 65 East, of
the Mount Diablo Meridian, Nevada,
under Group No. 927, was accepted
December 17, 2014. This survey was
executed lo meel cerlain administrative
needs of the Bureau of Land
Management,

4, The Plat of Survey of the following
described lands was officially filed at
the BLM Nevada State Olfice, Reno,
Nevada on November 7, 2014:

The plat, in 6 sheets, representing the
dependent resurvey of a portion of the
south and west boundaries, a portion of
the subdivisional lines and a porlion of
the subdivision of section 18, and a
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metes-and-bounds survey of a line 30
feet easterly and parallel with the
apparent centerline of a portion of Cave
Valley road, through sections 18, 19, 30
and 31, and a metes-and-bounds survey
of a line 30 feet southerly and parallel
with the apparent centerline of an
unimproved dirt road and a portion of
the westerly right-of-way line of
Highway Nos. 6, 50 and 93, through a
portion of section 34, Township 15
North, Range 64 Easl, of the Mount
Diablo Meridian, Nevada, under Group
No. 928, was accepted Oclober 31, 2014.
This survey was executed o meet
cerlain administrative needs of the
Bureau of Land Management lo affect
the transfer of Federal Lands to the State
of Nevada, as directed by Public Law
109-432.

5. The Plat of Survey of the following
described lands was officially filed at
the BLM Nevada State Office, Reno,
Nevada on November 7, 2014:

The plat, in 1 sheet, representing the
dependent resurvey of the First
Standard Parallel North through a
portion of Range 40 East, as portion of
the subdivisional lines and a portion of
Mineral Survey No. 4414, Township 6
North, Range 40 East, of the Mount
Diablo Meridian, Nevada, under Group
No. 932, was accepted November 5,
2014, This survey was executed to meet
certain administrative needs of the
Bureau of Land Management.

The surveys listed above are now the
basic record for describing the lands for
all authorized purposes. These records
have been placed in the open files in the
BLM Nevada State Office and are
available to the public as a matter of
information. Copies of the surveys and
related field notes may be furnished to
the public upon payment of the
appropriate fees.

Dated: January 6, 2015.

Michael O. Harmening,

Chief Cadastral Surveyor, Nevada.

[FR Doc, 2015-00426 Filed 1-13-15; 8:45 am]
BILLING CODE 4310-HC-P

DEPARTMENT OF THE INTERIOR

Bureau of Indian Affairs

[145A2100DD/A0T500000.000000/
AAK3000000]

Indian Entities Recognized and Eligible
To Receive Services From the United
States Bureau of Indian Affairs

AGENCY: Bureau of Indian Affairs,
Interior.

ACTION: Notice.

SUMMARY: This nolice publishes the
current list of 566 tribal entities
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recognized and eligible for funding and
services from the Bureau of Indian
Alffairs by virtue of their status as Indian
tribes. The list is updated from the
notice published on January 29, 2014
(79 FR 4748).

FOR FURTHER INFORMATION CONTACT:
Laurel Iron Cloud, Bureau of Indian
Affairs, Division of Tribal Government
Services, Mail Stop 4513-MIB, 1849 C
Street NW., Washington, DC 20240,
Telephone number: (202) 513-7641.
SUPPLEMENTARY INFORMATION: This
notice is published pursuant to Section
104 of the Act of November 2, 1994
(Pub. L. 103-454; 108 Stat. 4791, 4792),
and in exercise of authority delegated lo
the Assistant Secretary—Indian Affairs
under 25 U.S.C. 2 and 9 and 209 DM 8.

Published below is a list of federally
acknowledged tribes in the contiguous
48 states and Alaska.

Amendments to the list include name
changes and name corrections, To aid in
identifying tribal name changes and
corrections, the tribe's previously listed
or former name is included in
parentheses after the correct current
tribal name. We will continue to list the
tribe’s former or previously listed name
for several years before dropping the
former or previously listed name from
the lisl.

The listed Indian entities are
acknowledged to have the immunities
and privileges available to federally
recognized Indian tribes by virtue of
their government-to-government
relationship with the United States as
well as the responsibilities, powers,
limitations and obligations of such
Iribes. We have continued the practice
of listing the Alaska Native entities
separately solely for the purpose of
facilitaling identification of them and
reference to them given the large
number of complex Native names.

Dated: January 8, 2015.
Kevin K. Washburn,
Assistant Secretary—Indian Affairs.

INDIAN TRIBAL ENTITIES WITHIN
THE CONTIGUOUS 48 STATES
RECOGNIZED AND ELIGIBLE TO
RECEIVE SERVICES FROM THE
UNITED STATES BUREAU OF INDIAN
AFFAIRS

Absentee-Shawnee Tribe of Indians of
Oklahoma

Agua Caliente Band of Cahuilla Indians
of the Agua Caliente Indian
Reservation, California

Ak Chin Indian Community of the
Maricopa (Ak Chin) Indian
Reservalion, Arizona

Alabama-Coushatta Tribe of Texas
(previously listed as the Alabama-
Coushatta Tribes of Texas)

Alabama-Quassarte Tribal Town
Alturas Indian Rancheria, California
Apache Tribe of Oklahoma

Arapaho Tribe of the Wind River
Reservation, Wyoming

Arooslook Band of Micmacs (previously
listed as the Aroostook Band of
Micmac Indians)

Assiniboine and Sioux Tribes of the Fort
Peck Indian Reservation, Montana

Augustine Band of Cahuilla Indians,
California (previously listed as the
Augustine Band of Cahuilla Mission
Indians of the Augustine Reservation)

Bad River Band of the Lake Superior
Tribe of Chippewa Indians of the Bad
River Reservation, Wisconsin

Bay Mills Indian Community, Michigan

Bear River Band of the Rohnerville
Rancheria, California

Berry Creek Rancheria of Maidu Indians
of California

Big Lagoon Rancheria, California

Big Pine Paiute Tribe of the Owens
Valley (previously listed as the Big
Pine Band of Owens Valley Paiute
Shoshone Indians of the Big Pine
Reservation, California)

Big Sandy Rancheria of Western Mono
Indians of California (previously
listed as the Big Sandy Rancheria of
Mono Indians of California)

Big Valley Band of Pomo Indians of the
Big Valley Rancheria, California

Bishop Paiute Tribe (previously listed as
the Paiute-Shoshone Indians of the
Bishop Community of the Bishop
Colony, California)

Blackfeet Tribe of the Blackfeet Indian
Reservation of Montana

Blue Lake Rancheria, California

Bridgeport Indian Colony (previously
listed as the Bridgeport Paiute Indian
Colony of California)

Buena Vista Rancheria of Me-Wuk
Indians of California

Burns Paiute Tribe (previously listed as
the Burns Paiute Tribe of the Burns
Paiute Indian Colony of Oregon)

Cabazon Band of Mission Indians,
California

Cachil DeHe Band of Wintun Indians of
the Colusa Indian Community of the
Colusa Rancheria, California

Caddo Nation of Oklahoma

Cahto Tribe of the Laylonville Rancheria

Cahuilla Band of Mission Indians of the
Cahuilla Reservation, California

California Valley Miwok Tribe,
California

Campo Band of Diegueno Mission
Indians of the Campo Indian
Reservation, California

Capitan Grande Band of Diegueno
Mission Indians of California: (Barona
Group of Capitan Grande Band of
Mission Indians of the Barona
Rescrvation, California; Viejas (Baron
Long) Group of Capitan Grande Band
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of Mission Indians of the Viejas
Reservation, California)

Catawba Indian Nation (aka Catawba
Tribe of South Carolina)

Cayuga Nation

Cedarville Rancheria, California

Chemehuevi Indian Tribe of the
Chemehuevi Reservation, California

Cher-Ae Heights Indian Community of
the Trinidad Rancheria, California

Cherokee Nation

Cheyenne and Arapaho Tribes,
Oklahoma (previously listed as the
Cheyenne-Arapaho Tribes of
Oklahoma)

Cheyenne River Sioux Tribe of the
Cheyenne River Reservation, South
Dakota

Chicken Ranch Rancheria of Me-Wuk
Indians of California

Chippewa Cree Indians of the Rocky
Boy’s Reservation, Montana
(previously listed as the Chippewa-
Cree Indians of the Rocky Boy's
Reservation, Monlana)

Chitimacha Tribe of Louisiana

Citizen Potawatomi Nation, Oklahoma

Cloverdale Rancheria of Pomo Indians
of California

Cocopah Tribe of Arizona

Coeur D’Alene Tribe (previously listed
as the Coeur D’Alene Tribe of the
Coeur D’Alene Reservation, Idaho)

Cold Springs Rancheria of Mono Indians
of California

Colorado River Indian Tribes of the
Colorado River Indian Reservation,
Arizona and California

Comanche Nation, Oklahoma

Confederated Salish and Kootenai
Tribes of the Flathead Reservalion

Confederated Tribes and Bands of the
Yakama Nation

Confederated Tribes of Siletz Indians of
Oregon (previously listed as the
Confederated Tribes of the Siletz
Reservation)

Confederated Tribes of the Chehalis
Reservation

Confederated Tribes of the Colville
Reservation

Confederated Tribes of the Coos, Lower
Umpqua and Siuslaw Indians

Confederated Tribes of the Goshute
Reservation, Nevada and Utah

Confederated Tribes of the Grand Ronde
Community of Oregon

Confederated Tribes of the Umatilla
Indian Reservation (previously listed
as the Confederated Tribes of the
Umaltilla Reservation, Oregon)

Confederated Tribes of the Warm
Springs Reservation of Oregon

Coquille Indian Tribe (previously listed
as the Coquille Tribe of Oregon)

Cortina Indian Rancheria (previously
listed as the Cortina Indian Rancheria
of Wintun Indians of California)

Coushatta Tribe of Louisiana
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Cow Creek Band of Umpqua Tribe of
Indians (previously listed as the Cow
Creek Band of Umpqua Indians of
Oregon)

Cowlitz Indian Tribe

Coyole Valley Band of Pomo Indians of
California

Crow Creek Sioux Tribe of the Crow
Creek Reservation, South Dakola

Crow Tribe of Monlana

Death Valley Timbi-sha Shoshone Tribe
(previously listed as the Death Valley
Timbi-Sha Shoshone Band of
California)

Delaware Nation, Oklahoma

Delaware Tribe of Indians

Dry Creek Rancheria Band of Pomo
Indians, California (previously listed
as the Dry Creek Rancheria of Pomo
Indians of California)

Duckwater Shoshone Tribe of the
Duckwater Reservation, Nevada

Eastern Band of Cherokee Indians

Easlern Shawnee Tribe of Oklahoma

Elem Indian Colony of Pomo Indians of
the Sulphur Bank Rancheria,
California

Elk Valley Rancheria, California

Ely Shoshone Tribe of Nevada

Enterprise Rancheria of Maidu Indians
of California

Ewiiaapaayp Band of Kumeyaay
Indians, California

Federated Indians of Gralon Rancheria,
California

Flandreau Santee Sioux Tribe of South
Dakota

Forest County Potawatomi Community,
Wisconsin

Fort Belknap Indian Community of the
Fort Belknap Reservation of Montana

Fort Bidwell Indian Community of the
Fort Bidwell Reservation of California

Fort Independence Indian Community
of Paiute Indians of the Fort
Independence Reservation, California

Fort McDermilt Paiute and Shoshone
Tribes of the Fort McDermitt Indian
Reservation, Nevada and Oregon

Forl McDowell Yavapai Nation, Arizona

Forl Mojave Indian Tribe of Arizona,
California & Nevada

Fort Sill Apache Tribe of Oklahoma

Gila River Indian Community of the Gila
River Indian Reservation, Arizona

Grand Traverse Band of Ottawa and
Chippewa Indians, Michigan

Greenville Rancheria (previously listed
as the Greenville Rancheria of Maidu
Indians of California)

Grindstone Indian Rancheria of Wintun-
Wailaki Indians of California

Guidiville Rancheria of California

Habemalolel Pomo of Upper Lake,
California

Hannahville Indian Community,
Michigan

Havasupai Tribe of the Havasupai
Reservation, Arizona

Ho-Chunk Nation of Wisconsin

Hoh Indian Tribe (previously listed as
the Hoh Indian Tribe of the Hoh
Indian Reservation, Washington)

Hoopa Valley Tribe, California

Hopi Tribe of Arizona

Hopland Band of Pomo Indians,
California (formerly Hopland Band of
Pomo Indians of the Hopland
Rancheria, California)

Houlton Band of Maliseet Indians

Hualapai Indian Tribe of the Hualapai
Indian Reservation, Arizona

Tlipay Nation of Santa Ysabel, California
(previously listed as the Santa Ysabel
Band of Diegueno Mission Indians of
the Santa Ysabel Reservation)

Inaja Band of Diegueno Mission Indians
of the Inaja and Cosmit Reservation,
California

Ione Band of Miwok Indians of
California

Iowa Tribe of Kansas and Nebraska

lowa Tribe of Oklahoma

Jackson Band of Miwuk Indians
{previously listed as the Jackson
Rancheria of Me-Wuk Indians of
California)

Jamestown S'Klallam Tribe

Jamul Indian Village of California

Jena Band of Choctaw Indians

Jicarilla Apache Nation, New Mexico

Kaibab Band of Paiute Indians of the
Kaibab Indian Reservation, Arizona

Kalispel Indian Community of the
Kalispel Reservation

Karuk Tribe (previously listed as the
Karuk Tribe of California)

Kashia Band of Pomo Indians of the
Stewarts Point Rancheria, California

Kaw Nation, Oklahoma

Kewa Pueblo, New Mexico (previously
listed as the Pueblo of Santo
Domingo)

Keweenaw Bay Indian Community,
Michigan

Kialegee Tribal Town

Kickapoo Traditional Tribe of Texas

Kickapoo Tribe of Indians of the
Kickapoo Reservation in Kansas

Kickapoo Tribe of Oklahoma

Kiowa Indian Tribe of Oklahoma

Klamath Tribes

Koi Nation of Northern California
(previously listed as the Lower Lake
Rancheria, California)

Koolenai Tribe of Idaho

La Jolla Band of Luiseno Indians,
California (previously listed as the La
Jolla Band of Luiseno Mission Indians
of the La Jolla Reservation)

La Posta Band of Diegueno Mission
Indians of the La Posla Indian
Reservation, California

Lac Courle Oreilles Band of Lake
Superior Chippewa Indians of
Wisconsin

Lac du Flambeau Band of Lake Superior
Chippewa Indians of the Lac du
Flambeau Reservation of Wisconsin
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Lac Vieux Desert Band of Lake Superior
Chippewa Indians of Michigan

Las Vegas Tribe of Paiute Indians of the
Las Vegas Indian Colony, Nevada

Little River Band of Ottawa Indians,
Michigan

Little Traverse Bay Bands of Odawa
Indians, Michigan

Lone Pine Paiute-Shashone Tribe
(previously listed as the Paiute-
Shoshone Indians of the Lone Pine
Community of the Lone Pine
Reservation, California)

Los Coyoles Band of Cahuilla and
Cupeno Indians, California
(previously listed as the Los Coyotes
Band of Cahuilla & Cupeno Indians of
the Los Coyotes Reservation)

Lovelock Paiute Tribe of the Lovelock
Indian Colony, Nevada

Lower Brule Sioux Tribe of the Lower
Brule Reservation, South Dakota

Lower Elwha Tribal Community
(previously listed as the Lower Elwha
Tribal Community of the Lower
Elwha Reservation, Washington)

Lower Sioux Indian Communily in the
State of Minnesota

Lummi Tribe of the Lummi Reservation

Lytton Rancheria of California

Makah Indian Tribe of the Makah Indian
Reservation

Manchester Band of Pomo Indians of the
Manchester Rancheria, California
(previously listed as the Manchester
Band of Pomo Indians of the
Manchester-Point Arena Rancheria,
California)

Manzanita Band of Diegueno Mission
Indians of the Manzanita Reservalion,
California

Mashantuckelt Pequot Indian Tribe
(previously listed as the
Mashantucket Pequot Tribe of
Connecticut)

Mashpee Wampanoag Tribe (previously
listed as the Mashpee Wampanoag
Indian Tribal Council, Inc.)

Match-e-be-nash-she-wish Band of
Pottawatomi Indians of Michigan

Mechoopda Indian Tribe of Chico
Rancheria, California

Menominee Indian Tribe of Wisconsin

Mesa Grande Band of Diegueno Mission
Indians of the Mesa Grande
Reservation, California

Mescalero Apache Tribe of the
Mescalero Reservation, New Mexico

Miami Tribe of Oklahoma

Miccosukee Tribe of Indians

Middletown Rancheria of Pomo Indians
of California

Minnesota Chippewa Tribe, Minnesota
(Six component reservalions: Bois
Forte Band (Nett Lake); Fond du Lac
Band; Grand Portage Band; Leech
Lake Band; Mille Lacs Band; White
Earth Band)

Mississippi Band of Choctaw Indians
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Moapa Band of Paiute Indians of the
Moapa River Indian Reservation,
Nevada

Mohegan Tribe of Indians of
Connecticul (previously listed as
Mohegan Indian Tribe of Connecticut)

Mooretown Rancheria of Maidu Indians
of California

Morongo Band of Mission Indians,
California (previously listed as the
Morongo Band of Cahuilla Mission
Indians of the Morongo Reservation)

Muckleshoot Indian Tribe (previously
listed as the Muckleshoot Indian
Tribe of the Muckleshoot Reservation,
Washington)

Narragansett Indian Tribe

Navajo Nation, Arizona, New Mexico &
Utah

Nez Perce Tribe (previously listed as the
Nez Perce Tribe of Idaho)

Nisqually Indian Tribe (previously
listed as the Nisqually Indian Tribe of
the Nisqually Reservation,
Washington)

Nooksack Indian Tribe

Northern Cheyenne Tribe of the
Northern Cheyenne Indian
Reservation, Montana

Northfork Rancheria of Mono Indians of
California

Northwestern Band of Shoshoni Nation
(previously listed as the Northwestern
Band of Shoshoni Nation of Utah
(Washakie)

Nottawaseppi Huron Band of the
Potawatomi, Michigan (previously
listed as the Huron Potawatomi, Inc.)

Oglala Sioux Tribe (previously listed as
the Oglala Sioux Tribe of the Pine
Ridge Reservation, South Dakota)

Ohkay Owingeh, New Mexico
(previously listed as the Pueblo of San
Juan)

Omaha Tribe of Nebraska

Oneida Nation of New York

Oneida Tribe of Indians of Wisconsin

Onondaga Nation

Oloe-Missouria Tribe of Indians,
Oklahoma

Outawa Tribe of Oklahoma

Paiute Indian Tribe of Utah (Cedar Band
of Paiutes, Kanosh Band of Paiules,
Koosharem Band of Paiutes, Indian
Peaks Band of Paiutes, and Shivwits
Band of Paiutes) (formerly Paiute
Indian Tribe of Utah (Cedar City Band
of Paiutes, Kanosh Band of Paiutes,
Koosharem Band of Paiutes, Indian
Peaks Band of Paiutes, and Shivwits
Band of Paiutes))

Paiute-Shoshone Tribe of the Fallon
Reservation and Colony, Nevada

Pala Band of Luiseno Mission Indians of
the Pala Reservation, California

Pascua Yaqui Tribe of Arizona

Paskenta Band of Nomlaki Indians of
California

Passamaquoddy Tribe

Pauma Band of Luiseno Mission Indians
of the Pauma & Yuima Reservation,
California

Pawnee Nation of Oklahoma

Pechanga Band of Luiseno Mission
Indians of the Pechanga Reservation,
California

Penobscol Nation (previously listed as
the Penobscot Tribe of Maine)

Peoria Tribe of Indians of Oklahoma

Picayune Rancheria of Chukchansi
Indians of California

Pinoleville Pomo Nalion, California
(previously listed as the Pinoleville
Rancheria of Pomo Indians of
California)

Pit River Tribe, California (includes XL
Ranch, Big Bend, Likely, Lookout,
Montgomery Creek and Roaring Creek
Rancherias)

Poarch Band of Creeks (previously listed
as the Poarch Band of Creek Indians
of Alabama)

Pokagon Band of Potawatomi Indians,
Michigan and Indiana

Ponca Tribe of Indians of Oklahoma

Ponca Tribe of Nebraska

Port Gamble S’Klallam Tribe (previously
listed as the Port Gamble Band of
SKlallam Indians)

Potter Valley Tribe, California

Prairie Band Potawatomi Nation
(previously listed as the Prairie Band
of Polawatomi Nation, Kansas)

Prairie Island Indian Community in the
Stale of Minnesota

Pueblo of Acoma, New Mexico

Pueblo of Cochiti, New Mexico

Pueblo of Isleta, New Mexico

Pueblo of Jemez, New Mexico

Pueblo of Laguna, New Mexico

Pueblo of Nambe, New Mexico

Pueblo of Picuris, New Mexico

Pueblo of Pojoaque, New Mexico

Pueblo of San Felipe, New Mexico

Pueblo of San Ildefonso, New Mexico

Pueblo of Sandia, New Mexico

Pueblo of Santa Ana, New Mexico

Pueblo of Santa Clara, New Mexico

Pueblo of Taos, New Mexico

Pueblo of Tesuque, New Mexico

Pueblo of Zia, New Mexico

Puyallup Tribe of the Puyallup
Reservation

Pyramid Lake Paiute Tribe of the
Pyramid Lake Reservation, Nevada

Quartz Valley Indian Community of the
Quariz Valley Reservation of
California

Quechan Tribe of the Fort Yuma Indian
Reservation, California & Arizona

Quileute Tribe of the Quileute
Reservation

Quinault Indian Nation (previously
listed as the Quinault Tribe of the
Quinault Reservation, Washington)

Ramona Band of Cahuilla, California
(previously listed as the Ramona Band
or Village of Cahuilla Mission Indians
of California)
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Red Cliff Band of Lake Superior

Chippewa Indians of Wisconsin

Red Lafe Band of Chippewa Indians,
Minnesota

Redding Rancheria, California

Redwood Valley or Little River Band of
Pomo Indians of the Redwood Valley
Rancheria California (previously
listed as the Redwood Valley
Rancheria of Pomo Indians of
California)

Reno-Sparks Indian Colony, Nevada

Resighini Rancheria, California

Rincon Band of Luiseno Mission
Indians of the Rincon Reservation,
California

Robinson Rancheria (previously listed
as the Robinson Rancheria Band of
Pomo Indians, California and the
Robinson Rancheria of Pomo Indians
of Calilornia)

Rosebud Sioux Tribe of the Rosebud
Indian Reservation, South Dakola

Round Valley Indian Tribes, Round
Valley Rescrvation, California
(previously listed as the Round Valley
Indian Tribes of the Round Valley
Reservation, Galifornia)

Sac & Fox Nation of Missouri in Kansas
and Nebraska

Sac & Fox Nation, Oklahoma

Sac & Fox Tribe of the Mississippi in
lIowa

Saginaw Chippewa Indian Tribe of
Michigan

Saint Regis Mohawk Tribe (previously
listed as the St. Regis Band of
Mohawk Indians of New York)

Salt River Pima-Maricopa Indian
Community of the Salt River
Reservation, Arizona

Samish Indian Nation (previously listed
as the Samish Indian Tribe,
Washington)

San Carlos Apache Tribe of the San
Carlos Reservation, Arizona

San Juan Southern Paiule Tribe of
Arizona

San Manuel Band of Mission Indians,
California (previously listed as the
San Manual Band of Serrano Mission
Indians of the San Manual
Reservation)

San Pasqual Band of Diegueno Mission
Indians of California

Santa Rosa Band of Cahuilla Indians,
California (previously listed as the
Santa Rosa Band of Cahuilla Mission
Indians of the Sanla Rosa Reservation)

Santa Rosa Indian Community of the
Santa Rosa Rancheria, California

Santa Ynez Band of Chumash Mission
Indians of the Santa Ynez
Reservation, California

Santee Sioux Nation, Nebraska

Sauk-Suiattle Indian Tribe

Sault Ste. Marie Tribe of Chippewa
Indians, Michigan

Scolts Valley Band of Pomo Indians of
California
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Seminole Tribe of Florida (previously
listed as the Seminole Tribe of Florida
(Dania, Big Cypress, Brighton,
Hollywood & Tampa Reservations})

Sencca Nation of Indians (previously
listed as the Seneca Nation of New
York)

Seneca-Cayuga Nation (previously listed
as the Seneca-Cayuga Tribe of
Oklahoma)

Shakopee Mdewakanlon Sioux
Community of Minnesota

Shawnee Tribe

Sherwood Valley Rancheria of Pomo
Indians of California

Shingle Springs Band of Miwok Indians,
Shingle Springs Rancheria (Verona
Tract), California

Shinnecock Indian Nation

Shoalwaler Bay Indian Tribe of the
Shoalwater Bay Indian Reservation
(previously listed as the Shoalwater
Bay Tribe of the Shoalwater Bay
Indian Reservation, Washington)

Shoshone Tribe of the Wind River
Reservation, Wyoming

Shoshone-Bannock Tribes of the Fort
Hall Reservation

Shoshone-Paiute Tribes of the Duck
Valley Reservation, Nevada

Sisseton-Wahpeton Oyate of the Lake
Traverse Reservation, South Dakota

Skokomish Indian Tribe (previously
listed as the Skokomish Indian Tribe
of the Skokomish Reservation,
Washington)

Skull Valley Band of Goshute Indians of
Utah

Smith River Rancheria, California

Snoqualmie Indian Tribe (previously
listed as the Snoqualmie Tribe,
Washington)

Soboba Band of Luiseno Indians,
California

Sokaogon Chippewa Community,
Wisconsin

Southern Ute Indian Tribe of the
Southern Ute Reservation, Colorado

Spirit Lake Tribe, North Dakota

Spokane Tribe of the Spokane
Reservation

Squaxin Island Tribe of the Squaxin
Island Reservation

St. Croix Chippewa Indians of
Wisconsin

Standing Rock Sioux Tribe of North &
South Dakota

Stillaguamish Tribe of Indians of
Washington (previously listed as the
Stillaguamish Tribe of Washington)

Stockbridge Munsee Community,
Wisconsin

Summil Lake Paiute Tribe of Nevada

Suquamish Indian Tribe of the Port
Madison Reservation

Susanville Indian Rancheria, California

Swinomish Indian Tribal Community
(previously listed as the Swinomish
Indians of the Swinomish Reservation
of Washinglon)

Sycuan Band of the Kumeyaay Nation
Table Mountain Rancheria of California
Tejon Indian Tribe

Te-Moak Tribe of Western Shoshone
Indians of Nevada (Four constituent
bands: Battle Mountain Band; Elko
Band; South Fork Band and Wells
Band)

The Chickasaw Nation

The Choctaw Nation of Oklahoma

The Modoc Tribe of Oklahoma

The Muscogee (Creek) Nation

The Osage Nation (previously listed as
the Osage Tribe)

The Quapaw Tribe of Indians

The Seminole Nation of Oklahoma

Thlopthlocco Tribal Town

Three Affiliated Tribes of the Forl
Berthold Reservation, North Dakota

Tohono O'odham Nation of Arizona

Tonawanda Band of Seneca (previously
listed as the Tonawanda Band of
Seneca Indians of New York)

Tonkawa Tribe of Indians of Oklahoma

Tonto Apache Tribe of Arizona

Torres Marlinez Desert Cahuilla Indians,
California (previously listed as the
Torres-Martinez Band of Cahuilla
Mission Indians of California)

Tulalip Tribes of Washington
(previously listed as the Tulalip
Tribes of the Tulalip Reservation,
Washinglon)

Tule River Indian Tribe of the Tule
River Reservation, California

Tunica-Biloxi Indian Tribe

Tuolumne Band of Me-Wuk Indians of
the Tuolumne Rancheria of Calilornia

Turtle Mountain Band of Chippewa
Indians of North Dakota

Tuscarora Nation

Twenty-Nine Palms Band of Mission
Indians of California

United Auburn Indian Community of
the Auburn Rancheria of California

United Keetoowah Band of Cherokee
Indians in Oklahoma

Upper Sioux Community, Minnesota

Upper Skagit Indian Tribe

Ute Indian Tribe of the Uintah & Ouray
Reservation, Utah

Ute Mountain Tribe of the Ute Mountain
Reservation, Colorado, New Mexico &
Utah

Utu Utn Gwaitu Paiute Tribe of the
Benton Paiute Reservation, California

Walker River Paiute Tribe of the Walker
River Reservation, Nevada

Wampanoag Tribe of Gay Head
(Aquinnah)

Washoe Tribe of Nevada & California
(Carson Colony, Dresslerville Colony,
Woodfords Community, Stewart
Community, & Washoe Ranches)

White Mountain Apache Tribe of the
Fort Apache Reservation, Arizona

Wichita and Affiliated Tribes (Wichita,
Keechi, Waco & Tawakonie),
Oklahoma
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Wilton Rancheria, Calilornia

Winnebago Tribe of Nebraska

Winnemucca Indian Colony of Nevada

Wivyot Tribe, California (previously
listed as the Table Bluff Reservation—
Wiyol Tribe)

Wyandolte Nation

Yankton Sioux Tribe of South Dakota

Yavapai-Apache Nation of the Camp
Verde Indian Reservalion, Arizona

Yavapai-Prescolt Indian Tribe
(previously listed as the Yavapai-
Prescoll Tribe of the Yavapai
Reservation, Arizona)
Yeringlon Paiute Tribe of the Yerington
Colony & Campbell Ranch, Nevada
Yocha Dehe Wintun Nation, California
(previously listed as the Rumsey
Indian Rancheria of Wintun Indians
of California)

Yomba Shoshone Tribe of the Yomba
Reservation, Nevada

Ysleta del Sur Pueblo (previously listed
as the Ysleta Del Sur Pueblo of Texas)

Yurok Tribe of the Yurok Reservation,
California

Zuni Tribe of the Zuni Reservation, New
Mexico

NATIVE ENTITIES WITHIN THE
STATE OF ALASKA RECOGNIZED
AND ELIGIBLE TO RECEIVE
SERVICES FROM THE UNITED
STATES BUREAU OF INDIAN
AFFAIRS

Agdaagux Tribe of King Cove

Akiachak Native Community

Akiak Native Community

Alatna Village

Algaaciq Native Village (St. Mary's)

Allakaket Village

Angoon Community Association

Anvik Village

Arctic Village (See Native Village of
Venelie Tribal Government)

Asa’carsarmiut Tribe

Alqgasuk Village (Atkasook)

Beaver Village

Birch Creek Tribe

Contral Council of the Tlingit & Haida
Indian Tribes

Chalkyitsik Village

Cheesh-Na Tribe (previously listed as
the Native Village of Chistochina)

Chevak Native Village

Chickaloon Native Village

Chignik Bay Tribal Council (previously
listed as the Native Village of Chignik)

Chignik Lake Village

Chilkat Indian Village (Klukwan)

Chilkoot Indian Association (Haines)

Chinik Eskimo Community (Golovin)

Chuloonawick Native Village

Circle Native Community

Craig Tribal Association (previously
listed as the Craig Community
Association)

Curyung Tribal Council

Douglas Indian Association
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Village of Clarks Poinl

Village of Crooked Creck

Village of Dot Lake

Village of Iliamna

Village of Kalskag

Village of Kaltag

Village of Kotlik

Village of Lower Kalskag

Village of Ohogamiut

Village of Old Harbor

Village of Red Devil

Village of Salamatoff

Village of Sleetmute

Village of Solomon

Village of Stony River

Village of Venetic (See Native Village of
Venetie Tribal Government)

Village of Wainwright

Wrangell Cooperative Association

Yakutat Tlingit Tribe

Yupiit of Andrealski

[FR Doc. 2015-00509 Filed 1-13-13; 8:45 am]
BILLING CODE 4310-4J-P

DEPARTMENT OF THE INTERIOR

Bureau of Land Management
[LLCA930; CACA 032220]

Notice of Application for Withdrawal
Extension and Opportunity for Public
Meeting, California

AGENCY: Bureau of Land Management,
Interior.

ACTION: Notice.

SUMMARY: The United States Forest
Service (USFS) has filed an application
with the Bureau of Land Management
(BLM) requesting that the Secretary of
the Interior extend the duration of the
withdrawal created by Public Land
Order (PLO) No. 7179 for an additional
20-year term. PLO No. 7179 withdrew
45 acres of National Forest System land
from location and entry under the
United States mining laws, but not from
leasing under the mineral leasing laws,
to protect the seismic integrity of the
Universily of California—Berkeley
Seismic Observatory located in Siskiyou
County, California. The withdrawal
created by PLO No. 7179 will expire on
January 24, 2016, unless extended. This
notice provides an opportunity to
comment on the withdrawal extension
application and to request a public
meeling.

DATES: Comments and requests for a
public meeting must be received by
April 14, 2015.

ADDRESSES: Comments and requests for
a public meeting must be sent lo the
Calilornia State Director, Bureau of
Land Management, 2800 Coltage Way,
W-1928, Sacramento, CA 95814.

FOR FURTHER INFORMATION CONTACT:
Elizabeth Easley, BLM California State
Office, 916-978-4673 or David Betz,
Klamath National Forest Headquarters,
530-842-6131, during regular business
hours: 8:00 a.m. to 4:30 p.m., Monday
through Friday, except holidays.
Persons who use a telecommunications
device for the deaf (TDD) may call the
Federal Information Relay Service
(FIRS) at 1-800-877-8339 to contacl the
above individual. The FIRS is available
24 hours a day, 7 days a week, to leave
a message or question with the above
individual. You will receive a reply
during normal business hours.
SUPPLEMENTARY INFORMATION: The USFS
has filed an application requesting that
the Secretary of the Interior extend PLO
No. 7179 (61 FR 2137, January 25,
1996), which withdrew 45 acres of land
in the Klamath National Forest,
Siskiyou County, California, from
location and entry under the United
States mining laws (30 U.S.C. Ch. 2), but
not [rom leasing under the mineral
leasing laws, for an additional 20-year
term, subject to valid existing rights.
PLO No. 7179 is incorporated herein by
reference.

The purpose of the withdrawal is to
protect the seismic integrity of a
University of California—Berkeley
Seismic Observatory.

The use of a right-of-way, inleragency
agreemenl, or cooperative agreemenl
would not adequately constrain non-
discretionary uses and would not
provide adequate protection for the
improvements located on the lands,

There are no suitable alternative siles
with equal or greater benefit to the
government.

No water rights are required to fulfill
the purpose of the requested withdrawal
extension.

Records relating to the application
may be examined by contacting the
BLM-California State Office, Public
Room at the above address.

For a period until April 14, 2015, all
persons who wish to submil comments,
suggestions, or objections in connection
with the proposed withdrawal extension
may present their views in writing to
the BLM California State Office at the
address listed above, Before including
your address, phone number, email
address, or other personal identifying
information in your comment, you
should be aware that your entire
comment—including your personal
identifying information—may be made
publicly available al any time. If you are
submitting comments as an individual
vou may requesl confidentiality by
asking us in your comment to withhold
your personal identilving information
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from public review; however, we cannot
guarantee that we will be able to do so.

Notice is also hereby given that the
opportunity for a public meeting is
afforded in connection with the
withdrawal extension application. All
interested parties who desire a public
meeting on the withdrawal extension
applicalion must submit a written
request to BLM California State Office al
the address listed above by April 14,
2015, If it is determined that a public
meeting will be held, a notice will be
published to announce the time and
place in the Federal Register and a local
newspaper at least 30 days before the
scheduled date of the meeling.

This withdrawal extension proposal
will be processed in accordance with
the applicable regulations set forth in 43
CFR 2310.4.

Authority: 43 CFR 2310.3-1.

Sandra McGinnis,

Acting Associate Deputy State Director,
Natural Resources.

[FR Doc. 2015-00420 Filed 1-13-15; 8:45 am|
BILLING CODE 4310-40-P

DEPARTMENT OF THE INTERIOR
Bureau of Land Management

[LLNVL01000.L14300000.EU0000
LXSS122F0000 241A; N-87866; 12-08807;
MO#4500066682; TAS: 14X5232]

Notice of Realty Action: Competitive
Sale of Public Lands (N-87866) in
White Pine County, NV

AGENCY: Bureau of Land Management,
Interior.

ACTION: Notice.

SUMMARY: The Bureau of Land
Management (BLM) proposes to offer by
competitive sale, a 38.02-acre parcel of
public land in White Pine County, NV,
at no less than the appraised fair market
value (FMV) of $135,000. The sale will
be subject to the applicable provisions
of the Federal Land Policy and
Management Act of 1976 (FLPMA), as
amended, and applicable BLM land sale
regulations.

DATES: Interested parties may submit
wrilten comments to the BLM at the
address below. The BLM must receive
your comments on or before March 2,
2015, The oral auction will be held on
April 1, 2015, at 10:00 a.m., Pacific
Standard Time at the Ely District Office,
702 North Indusirial Way, Ely, NV
89301.

ADDRESSES: Send wrilten comments
concerning the proposed sale to the
BLM Ely District Office, HC 33 Box



Requestfor Competitive preference Priority Three

Kenaitze Indian Tribe, asthe lead applicantin the attached NYCP proposal, requests competitive
preference under priority three, as an Alaska Native Education Program grantee. Kenaitzereceived
funding fromthe U.S. Department of Education-Office of Elementary and Secondary Educationin FY 14

to operate an afterschool ANE program. The grant numberis S356A120030-13A and wasawarded on

7/24/2014.
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Indian Organizations
Indirect Cost Negotiation Agreement
EIN: 92-0069243

Organization: Date: April 7, 2016

Kenaitze Indian Tribe Report No(s).: 16-A-0666
P.0O. Box 988
Kenai, AK 99611
Filing Ref.:
Last Negotiation Agreement
dated March 9, 2015

The indirect cost rates contained herein are for use on grants, contracts,
and other agreements with the Federal Government to which Public Law 93-638
and 2 CFR Part 200 apply for fiscal years beginning on or after
December 26, 2014 subject to the limitations contained in 25 CFR 9200 and
Section II.A. of this agreement. Applicable OMB Circulars and the
regulations at 2 CFR 225 will continue to apply to federal funds awarded
prior to December 26, 2014. The rates were negotiated by the U.S. Department
of the Interior, Interior Business Center, and the subject organization in
accordance with the authority contained in applicable regulations.

Section I: Rates

Effective Period Applicable
Type From To Rate* Locations To
Fixed Carryforward 10/01/15 09/30/16  27.67% All All Other Programs
Fixed Carryforward 10/01/15 09/30/16 68.71% All Health Programs
*Base: Modified total direct costs: Total direct costs, less capital
expenditures and passthrough funds. Passthrough funds are normally defined

as payments to participants, stipends to eligible recipients, or subawards,
all of which normally require minimal administrative effort.

Treatment of fringe benefits: Fringe benefits applicable to direct salaries
and wages are treated as direct costs; fringe benefits applicable to indirect
salaries and wages are treated as indirect costs.

Section II: General Page 1 of 3
e == TE i

A. Limitations: Use of the rates contained in this agreement is subject to
any applicable statutory limitations. Acceptance of the rates agreed to
herein is predicated upon these conditions: (1) no costs other than those
incurred by the subject organization were included in its indirect cost rate
proposal, (2) all such costs are the legal obligations of the
grantee/contractor, (3) similar types of costs have been accorded consistent
treatment, and (4) the same costs that have been treated as indirect costs
have not been claimed as direct costs (for example, supplies can be charged
directly to a program or activity as long as these costs are not part of the
supply costs included in the indirect cost pool for central administration).
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Section II: General (continued) Page 2 of 3
— e S—

B. Audit: All costs (direct and indirect, federal and non-federal) are
subject to audit. Adjustments to amounts resulting from audit of the cost
allocation plan or indirect cost rate proposal upon which the negotiation of
this agreement was based will be compensated for in a subsequent negotiation.

C. Changes: The rate(s) contained in this agreement are based on the
organizational structure and the accounting system in effect at the time the
proposal was submitted. Changes in organizational structure, or changes in
the method of accounting for costs that affect the amount of reimbursement
resulting from use of the rate(s) in this agreement, require the prior
approval of the cognizant agency. Failure to obtain such approval may result
in subsequent audit disallowance.

D. Rate Type:

1. Fixed Carryforward Rate: The fixed carryforward rate is based on an
estimate of costs that will be incurred during the period for which the rate
applies. When the actual costs for such period have been determined, an
adjustment will be made to the rate for a future period, if necessary, to
compensate for the difference between the costs used to establish the fixed
rate and the actual costs.

2. Provisional/Final Rate: Within six (6) months after year end, a final
indirect cost rate proposal must be submitted based on actual costs.
Billings and charges to contracts and grants must be adjusted if the final
rate varies from the provisional rate. If the final rate is greater than the
provisional rate and there are no funds available to cover the additional
indirect costs, the organization may not recover all indirect costs.
Conversely, if the final rate is less than the provisional rate, the
organization will be required to pay back the difference to the funding
agency.

3. Predetermined Rate: A predetermined rate 1is an indirect cost rate
applicable to a specified «current or future period, usually the
organization's fiscal year. The rate is based on an estimate of the costs to
be incurred during the period. A predetermined rate is not subject to
adjustment. (Because of legal constraints, predetermined rates are not
permitted for Federal contracts; they may, however, be used for grants or
cooperative agreements.)

4. Rate Extension: Only final and predetermined rates may be eligible for
consideration of rate extensions. Requests for rate extensions of a current
rate will be reviewed on a case-by-case basis. If an extension is granted,
the non-Federal entity may not request a rate review until the extension
period ends. In the last year of a rate extension period, the non-Federal
entity must submit a new rate proposal for the next fiscal period.

E. Agency Notification: Copies of this document may be provided to other
federal offices as a means of notifying them of the agreement contained
herein.

F. Record Keeping: Organizations must maintain accounting records that
demonstrate that each type of cost has been treated consistently either as a
direct cost or an indirect cost. Records pertaining to the costs of program
administration, such as salaries, travel, and related costs, should be kept
on an annual basis.
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2006-2009

2001-2002

1999-2001

1994-1998

1976-1989

1974-1976

1972- date

Patricia Hartley Partnow
Curriculum Vitae, Page 2

Cook Inlet Tribal Council (Curriculum writer, for IEA Demonstration Grant, 2009 to
2010; Alaska Studies web site development: www.akhistory.org)

Arctic Studies Center, Smithsonian Institution (Educational Component for Alaska
Studies Collection Web Site; Looking Both Ways: Tools for Teachers) 2002

Oral History Association, Annual Meeting Coordinator, 1999

National Park Service (research for an oral history of South Naknek 1998 to 1999),
Ethnography of Brooks River, 2011 to 2013.

Houston Museum of Natural Science (Content advisor for the IMAX film Alaska: Spirit
of the Wild)

St. George/Tanaq Corporation (a publication for the National Trust for Historic
Preservation, Teaching with Historic Places: The Seal Islands, 1996)

State of Alaska Department of Fducation (Teacher’'s Guide to Alaska: A Land in Motion;
Teacher’s Guide to Alaska in Maps: A Thematic Atlas; and Social Studies
Framework)

Unalaska City Schools (Aleutian Journey Board Game)

Alaska Native Education and Technical Assistance Center (ANETAC) VI (Curriculum
Writers’ Guide: Writing Alaska Studies Materials for Alaska Schools)

Interface Network, Inc. (workshop consultant)

Vice President of Cultural and Educational Services, Alaska Native Heritage Center,
Anchorage, Alaska; a 26-acre facility with year-round programs and exhibits, a small
collection of Alaska Native material culture, averaging 110,000 visitors a year with an
annual budget exceeding $6 million

Senior Vice President of Programs and Education, Alaska Native Heritage Center,
Anchorage, Alaska

Vice President of Education, Alaska Native Heritage Center, Anchorage

Project Director, Communities of Memory, an Exemplary Project funded by the National
Endowment for the Humanities and the Rockefeller Foundation; Alaska Humanities
Forum, Anchorage

Curriculum Development Specialist, Indian Education Program, Anchorage School
District; designed instructional materials adopted by the Anchorage School District

Native Studies Developer for schools statewide (curriculum sent to public schools
throughout the state), Alaska Native Education Board, Anchorage, Alaska

Adjunct Instructor for courses in Anthropology and Education, University of Alaska
Southeast, University of Alaska Anchorage, University of Alaska Fairbanks, and Alaska
Pacific University; courses taught:

Alaska Studies: A Guide to Teaching a Semester Course

Alaska Native Oral Traditions (Graduate seminar, most recently taught Spring 2008)
Alaska Native Claims Settlement Actof 1971

Anthropology for Teachers

Building Multiculuralism

Cross-Cultural Communication

Exploring Diversity in Anchorage

Historical and Contemporary Eskimo Life

Historical and Contemporary Life of Alaskan Athabaskans

Historical and Contemporary Life on the Aleutian Islands

An Introduction to the Cultures of Southcentral Alaska

An Introduction to the Cultures of Southeastern Alaska

Natives of Alaska

Teaching Alaska Native Oral Traditions
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Patricia Hartley Partnow
Curriculum Vitae, Page 3

Tlingit Indians of Southeastern Alaska
Utilizing the Museumin Teaching and Curriculum Design
Wisdom of the Elders: Chugachmiut Culture and History

1971-1974 Coordinator, Alaska Multimedia Education Program (traveling educationalkits sentto
rural villages throughout Alaska), Alaska State Museum, Juneau, Alaska

1969 Research Assistant, Haffenreffer Museum of Brown University, Bristol, Rhode Island

RECENT PUBLICATIONS

Books

In press Brooks River Ethnography.National Park Service. Anchorage.

2013 Sisualik of Pinusugruk. Barrow: Ifiupiaq Education Department. North Slope Borough
School District.

2008 Adventuresin Trading: A Graphic Novel (illustrated by Dan Miller). Barrow: Alaska
Native Education Program, North Slope Borough School District.

2005 Italluk Goes to Niglig: Barrow: Alaska Native Education Program, North Slope Borough
School District.

2004 Time and Ptarmigan. Barrow: Alaska Native Education Program, North Slope Borough
School District.

2003 Immiugniq: Winter Sources of Drinking Water (co-authored with Grant Spearman).
Barrow: Alaska Native Education Program, North Slope Borough School District.

2001 Making History: Alutiiq/Sugpiaq Life on the Alaska Peninsula.Fairbanks: University of
Alaska Press.

1999 Alaska Native Writers, Orators, and Storytellers, Expanded Edition: Alaska Quarterly
Review Special Issue (Ronald Spatz, Executive Editor; co-edited with Jeane Breinig).
Anchorage: University of Alaska.

Articles and Chapters

2012 “Out of the Ashes: The Katmai Disaster.” in Alaska Park Science, Katmai
Commemorative Issue. Volume 11, Issue I.

2010 “The Brooks River Ethnographic Landscape: Preliminary Report and Recommendations
for Further Research,” unpublished report prepared for the Katmai National Park and
Preserve, National Park Service.

2008 “Bridges to the Community: Engaging Alaska Natives in Museum Programs™ in The
Proceedings of the 22" International Abashiri Symposium.

2008 “Traditions Shape Past, Present, and Future for Alaska Natives” (with Perry Eaton) in
Alaska 50: Celebrating Alaska’s 50" Anniversary of Statehood 1959-2009. Faircount
LLC.

2007 “The Power of Story: Amaq Taqukaraam Pillra/The Woman Who Was Gotten by the
Bear,” (Story by Ignatius Kosbruk; Commentary by Patricia Partnow; Transcription and
translation by Jeff Leer) in Words of the Real People, ed. by Ann Fienup-Riordan and
Lawrence Kaplan. Fairbanks: University of Alaska Press.

2006 “Alutiiq Ethnicity” in Our Story: Readings from Southwest Alaska edited by John
Branson and Tim Troll. Anchorage: Alaska Natural History Association.

2005 Inuit and Yupik Folklore of Canada and Alaska” in Encyclopedia of World Folklore.
Greenwood Press.

2003 “Introduction” and “One by One: Communities Along the Railbelt” (the latter co-
authored with Amy Craver and Cynthea Ainsworth) in Communities of Memory, ed. by
Phyllis Morrow. Fairbanks: Anthropological Papers of the University of Alaska.

2002 “Pacific Coast Alutiit of the Alaska Peninsula™ in From Kodiak to Unalaska, Alaska
Geographic Volume 29, No. 4, pp. 36-56.

1999 “Ursine Urges and Urban Ungulates: Anchorage Asserts its Alaskanness” in Western

Folklore,Vol. 58, No. 1, pp. 33-56.
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1988

1988

1987

1986
1986
1985

Book Reviews
2009

2009

2006

Patricia Hartley Partnow
Curriculum Vitae, Page 5

Teacher’s Guide for Special Issue: Alaska Quarterly Review: Alaska Native Writers,
Storytellers, and Orators. Anchorage School District.

The Tlingit Indians of Southeast Alaska: Teacher’s Guide, Student Books, Learning
Materials. Anchorage School District.

Culrural Change in the Aleutian Islands: Teacher’s Guide, Student Books, Learning
Materials. Anchorage School District.

Nativesin Alaska’s History: A Text for Junior High School. Anchorage School District.
Unalakleet, A Community Study: Teacher’s Guide, Student Booklets, Computer Program,
Instructional Materials. Anchorage School District.

Athabascans of Interior Alaska: Teacher’s Guide, Student Booklets, Computer Program,
Instructional Materials. Anchorage School District.

Northern Tales: Traditional Stories of Eskimo and Indian Peoples. Selected and edited by
Howard Norman, 2008. University of Nebraska Press. In Alaska Journal of
Anthropology, Vol. 7, No. 1, pp. 179-180.

Mediating Knowledges: Origins of a Zuni Tribal Museum. Gwyneira Isaac, Foreword by
Jim Enote. Tucson: The University of Arizona Press, 2007. In American Ethnologist,
April 16, 2009, pp. 405-406.

Andrew, Frank, Sr. (Miisaq), Paitarkiutenka: My Legacy to You; transcriptions and
translations by Alice Rearden and Marie Meade; edited by Ann Fienup-Riordan. Seattle:
University of Washington Press,2008. In Alaska History, Vol. 24, No. 1, Spring, pp. 61-
62.

Burch, Emest S., Jr., Alliance and Conflict: The World System of the Inupiaq Eskimos.
Lincoln: University of Nebraska Press, 2005. In Alaska History, Vol. 21, No. 1, Spring,
p. 49

RECENT ACADEMIC PAPER PRESENTATIONS

2012

2010

2009

2008

2008

2007

2007

2006

2005

2004

2004

2004

“Chugach Elders Teach the Teachers.” Bilingual Multicultural Educational Equity
Conference, Anchorage. April 25.

“Spreading the Word: Teaching TEK through the Internet.” ASTC (Association of
Science and Technology Centers) Annual Conference. Honolulu. October 2.

“We Are All People on the Shore: Cultural Responses to Cataclysmic Change.” Ocean
Voices Series, Ocean Explorium, New Bedford, MA, July 21.

“Using Cultural Information to Model DIME/PMESII Effects.” Co-authored with Dean
S. Hartley; keynote presentation at National Defense University Conference, Washington,
D.C, July 23.

“Stories are Serious Business.” Chair and presenter. American Association of Museums
Annual Meeting, Denver, April 28.

“Engaging Alaska Natives in Museum Programs.” Abashiri Symposium on Peoples and
Cultures of the North, Abashiri, Japan, November 3 and 4.

“Bridges to the Community.” Museums Alaska Annual Conference, Homer, Alaska,
September

“Exploring Culture Through Storytelling.” National Council of Social Studies Annual
Meeting, Washington, D.C., December.

“A Shaman Remembered,” American Ethnohistory Association Annual Meeting, Santa
Fe, NM. November.

“No Culture Left Behind: From Oral Tradition to the Classroom.” Oral History
Association Annual Meeting, Portland, Oregon, October.

“Meaning-Making Across Time and Space: A Sugpiaq Oral Tradition Survives Two
Centuries of Change.” Tenth Annual Omohundro Institute Conference, Northampton,
Massachusetts, June.

“Producing Classroom Materials and Web Site for the Harriman Expedition,” American
Association of Museums Annual Meeting, New Orleans, May.
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2001
2001

1998

1998

1998

1996

1996

1995

1995

AWARDS

2010
2004

Patricia Hartley Partnow
Curriculum Vitae, Page 6

“Endings and Beginnings: The Story of Katmai,” AAAS Conference, Fairbanks, AK and
Alaska Volcano Observatory Coordination Meeting, Anchorage, AK, September and
November.

“Lore of Fishing,” American Folklore Society Annual Meeting, Anchorage AK, October.
“New Trade Winds: Stories as a Cultural Bridge,” American Association of Museums
Annual Meeting, St. Louis, May.

“Post-Modernismin Alaska: Communities of Memory,” American Folklore Society
Annual Meeting, Portland, Oregon, October.

“Human Reactions to Catastrophic Relocations: Lessons of the Katmai Eruption and
Other Disasters,” Aleutian Research Consortium Meeting, Anchorage, March.

“Issues in Translation: 200 Years in the Life of an Alutiiq Story,” Alaska
Anthropological Association Annual Meeting, Anchorage, March.

“Memory and Sense of Place in Alaska,” Oral History Association, Philadelphia,
October.

“Ursine Urges and Urban Ungulates,” Alaska Anthropological Association Annual
Meeting, Fairbanks, April.

“Alutiiq Ethnogenesis,” American Anthropological Association Annual Meeting,
Washington,D.C., November.

“The Knik Watershed Storytelling Symposium: What Oral Traditions Say about the
Community of Wasilla,” Alaska Historical Society AnnualMeeting, Kodiak, September.

Woman of Achievement, conferred by the YWCA of Anchorage
Woman of Distinction, conferred by Soroptimists International of Cook Inlet

BOARDS AND COMMISSIONS

2008-2013
1997-2012
2004-2010
1993-2010
1997-2003
1988-1996
1986-1992
1988-1989
1982-1985
1974-1979

Alaska State Museum Collections Advisory Committee, Chair 2009 to 2013

Healing Racism in Anchorage,Co-founder, Treasurer

Anchorage Museum Collections Advisory Committee, Public Member

University of Alaska Press Editorial Board; Chair, 2004 to 2010

Anchorage Historical and Fine Arts Commission

Anchorage Aquanauts Swim Club Board, Newsletter Editor

Alaska Humanities Forum (Alaska’s state humanities council), Treasurer

Visual Arts Center of Alaska, Auction Chair

Alaska Board of State Architects, Engineers, and Land Surveyors, Public Representative
Alaska State Museum Collections Advisory Committee

PROFESSIONAL CERTIFICATES

1977-date

Alaska Teacher Certification (Type A, Secondary, Anthropology)

PROFESSIONAL ASSOCIATIONS
American Alliance of Museums

Museums Alaska

Alaska Anthropological Association
American Anthropological Association
Oral History Association

Western Museums Association
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X stand or Sit (Stationary position)

O walk (Move, Traverse)

[ use hands /fingers to handle or feel (Operate, Activate, Use, Prepare, Inspect, Place, Detect, Position)

X climb (stairs/ladders) or balance (Ascend/Descend, Work atop, Traverse)

O stoop, kneel, crouch or crawl (Position self (to), Move)

& Talk /hear (Communicate, Detect, Converse with, Discern, Convey, Express oneself, Exchange information)
& see (Detect, Determine, Perceive, [dentify, Recognize, Judge, Observe, Inspect, Estimate, Assess)

O Taste/Smell (Detect, Distinguish, Determine)

O Pushing or Pulling

B Repetitive Motion

Hazards and Atmospheric Conditions
Check appropriate category (ies) required to perform essential functions of the job

[J Exposure to Fumes [J Mechanical Hazards
[J Exposure to Dust [J chemical Hazards
L Exposure Extreme Temperatures [ Electrical Hazards
O wet [J Radiant Energy Hazards
(I Noise [J Explosives Hazards
L vibration [ Burn Hazards
L Mists or gases O other:
Comments:

OSHA Categories
(Complete this OSHA section for Clinical /Patient Care Related Jobs)

[J category I - Duties performed routinely require exposure to blood, body fluid and tissue

O Category II - Normal routine involves no exposure to blood, body fluid or tissue, but exposure or potential for exposure may occur

& category 111 - Normal routine involves no exposure to blood, body fluid or tissue and as part of their employment, incumbents are not called upon to
perform or assist in emergency care or firstaid

Equipment and Tools
(Complete with information required to perform essential functions of the job)

List Equipment used for job: Computer, copier, fax, scanner, and other office equipment
List Tools:

Drives KIT or Personal Vehicle: Both

Other:

Travel
(Check if required to travel is an essential function of the position)

X Local

X [n-state

[Jout-of-State

Comments: Travel between tribal facilities is required. Travel for training may be required.

Qualifications

Education
e Bachelor’s Degree in Education, Human Services or related field
Experience
e Experience working with students
» Knowledge and experience with Alaska Native/American Indian people
e  Experience working with State of Alaska Educational Systems and other State and Federal agencies
»  Experience in program development strategies
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e Experience in policy and procedure development and implementation
e Experience in public speaking
e Knowledge and experience with State of Alaska education regulations
» Experience developing accredited educational curriculum
License/Certification
e Current, valid AK Driver’'s License and must remain insurable under Kenaitze Indian Tribe's insurance policies
Special Skills
e Excellent organizational skills
e Excellent verbal, written and interpersonal communication skills
e Proficiency with incorporating the use of technology to deliver educational and career services
e  Ability to research and develop knowledge of employer recruiting strategies, job market trends, occupational,
career and employment information sources as well as the application process for accredited postsecondary
educational establishments
e Requires awillingness to perform various job-related duties as situations require a strong sense of teamwork and
the ability to work collaboratively with others

Signature

This Job Description reflects Kenaitze Indian Tribe’s best effort to describe the essential functionsand qualifications of the job described. Itis notan
exhaustive statement of all the duties, responsibilities or qualifications of the job. This document is notintended to exclude an opportunity for
modifications consistent with providing reasonable accommodation. This is notintended to be a contract Your signature indicates you have read this
Job Description and understand the essential functions and qualifications of the job.

Date:

Employee Name (printed): Employee Signature:
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Kenaitze Indian Tribe {Kenaitze)
Memorandum of Agreement
Between Education and Career Development

And
Kenai Peninsula Borough School District (KPBSD)
; : ¢ For
KENAITZE For the U.S. Department of Education-Office of Indian Education
-——-—— Native Youth Community Project Grant Program
INDIAN
T Created May 27, 2016
S This MOA, entered into on this, the 27th day of May 2016, is an agreement in principle
concerning the anticipated roles, responsibilities, and expectations of the parties listed
g above as they relate to the planned implementation of Kenaitze Indian Tribe’s Native
o Youth Community Project (NYCP) grant proposal to improve the college and career
§ readiness of American indian/Alaska Native Youth.
%
§ ' Partners:
=
— Kenaitze '"di?” Tribe : Kenai Peninsula School District

" 150 North Willow Street 148 North Binkley Street
= P.0: Bk Jag Soldotna, AK 99669
[N Kenai, AK 99611 :
&
& Contacts:
54 Jaylene Peterson-Nyren Dave Jones
é Executive Director, Kenaitze Indian Tribe Assistant Superintendent, KPBSD
S 907-335-7200 ' 907-714-8862 ‘
§ jpnyren@kenaitze.org tvlasak@kpbsd.k12.ak.us

¢t R
g.
b Purpose: To establish a collaborative Tutor/Liaison demonstration program that includes
§ cross-collaborative teacher training and cultural accreditation activities.
&

Date(s): September 1, 2016-September 1, 2020

|

P.O, Box 988 « Kinar, AK 99611
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Pending grant funding, Kenaitze will provide and/or supply the following:

e Grant oversight, including fiscal responsibility related to grant funding,
contract agreement(s) and grant evaluation;

e Posting, hiring and termination of all NYCP-funded Tutor/Liaisons;

e Management and supervision of NYCP Tutor/Liaison staff as provided by
the Native Education Program Coordinator;

e Provision of intensive Tutoring/Liaison services for NYCP-enrolled Native
students at four proposed program sites, including Kenai Middle School,
Seward Middle School, Homer Middle School and Ninilchik School;

e Afterschool tutoring space for NYCP-enrolled middle school students
who are additionally enrolled in Yaghanen programs, including Native
Youth Olympics, Camps and other Positive Youth Development
Activities;

e
3
§
B
=
z
z
z

e Coordination between the Education and Career Development
Manager, the Student Services Coordinator and the Native Education
Program (NEP) to enroll eligible Title VII students in the NYCP program.

¢ Coordination between the Education and Career Development
Manager, Student Services Coordinator and all NYCP Tutor/Liaisons to
adequately and efficiently provide referral and services for Native youth
including, but not limited to:

o Referral to the Dena’ina Wellness Center for Primary Health,
Traditional Healing, Dental and Behavioral Health Services;

o Referral to Na’ini Family Assistance programs, including
emergency assistance, food assista nce, child care assistance;
energy assistance; and domestic violence prevention and
intervention programs;

o Referral to Yaghanen camps and programs, including Janteh
Science Camp, Susten Camp, Fish and Moose Camps and Spirit
Lake Camps; :

o Referral to the Education and Career Development Department

for student internship opportunities, peer development

activities and culturally-specific college and career readiness
activities;

Referral to Tribal Circle intervention for at-risk youth and

families who may be involved with alcohol and/or substance

use; and

Prone: (907) 335-7200 « Fax: (907) 335.7239

|
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o Referral, when age-appropriate, to Youth Council for peer
development and leadership building activities.

* When appropriate, the Education and Career Development Manager and the
Student Services Coordinator will participate in FAST (Families and Schools
Together) teams as community support members;

KENAITZE
INDIAN e Provide Mental Health Ifirst Aid Training to NYCP Tutor/Liaisons and additionall
KPBSD staff, as appropriate;
TRIBE
e Participate and assist with accreditation of Yaghanen cultural programs as

provided through the Student Services Coordinator position; and, when/if

g applicable, encourage certified NYCP Tutor/Liaisons to participate in cross-

S collaborative accreditation teams;

™

=

=

é e When applicable, the Education and Career Development Manager and the

é Student Services coordinator will participate in cross-cultural professional

< development activities with KPBSD educators; and, finally,

e Will provide independent evaluation of the proposed NYCP program, including
data collection, analysis and dissemination of results.

KPBSD will supply and/or provide:
e Referral and appropriate coordination of services for NYCP-enrolled students as

provided through the I-Team process;

e Assist, as necessary, with FAST programming and events for NYCP youth and
families at all four program sites;

e Lead the cross-collaboration cultural credit process for Yaghanen cultural
programs as provided through the services of the Curriculum and Assessment

Coordinator;

PronE: (907) 335-7200 * Pax: (907) 3357239

|

e Provide the independent evaluator with necessary data at quarterly and year-
end meetings throughout the 48-month project period.

Page 3 of 4
PR/Award # S299A160070

Page €327

P.O. Box 988 »Kenar, AK 99611






Evidence of Capacity

Kenaitze Indian Tribe and project partners KPBSD have operated a number of federal programs relevant
to NYCP project focus and have the demonstrated capacity to improve the college and career readiness

of Indian students on the Kenai Peninsula. A summary of these programs includes:

Organization Program Purpose
Kenaitze Indian Tribe Alaska Native Education Afterschool and cultural
program education and supports for
tribal and/or American
Indian/Alaska Native youth
Kenaitze Indian Tribe Head Start Early education and nutrition

for tribal and/or American
Indian/Alaska Native youth

Kenaitze Indian Tribe

Indian Health Service-Substance
Use and Suicide Prevention
Initiative

Substance use and suicide
prevention initiative focused on
positive youth development

Kenai Peninsula Borough School
District

Title I, Part A

Tutoring and interventionist
services for high-poverty
schools

Kenai Peninsula Borough School
District

Indian Education, Title VII

Supplemental support for
Native students including
academic assistance, ANSEP
assistance and the support of
the Native Education Program
Coordinator
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Evidence of involvement of Indian Tribe and Parents

Kenaitze’s Tribal Education Committee had significant input in the planning phase of the NYCP
project. A committee member, Jon Ross, provided significant program information specific to
cultural education and curriculum development as it related to the development of a high school
and/or college credit process for Kenaitze’s cultural programs. Mr. Ross additionally provided
input he received from parents of tribal youth when he conducted Kenaitze’s 2013 Needs
Assessment via his Tsiltan Consulting firm. Parent feedback on the NYCP project was directly
requested during Family Nights at the Dena’ina Wellness Center, in which parents and children
share a meal together and discuss important tribal issues. Finally, a brief survey concerning the
educational needs of American Indian/Alaska Native youth was administered to members of the
Title VII Parent Advisory group to better inform the structure and strategies outlined in this
proposal. The survey is attached to this proposal. NYCP goals and objectives were additionally
presented to Tribal Council for feedback on April 16, 2016. Council discussed the proposed
application and made a motion to support the initiative via the attached Tribal Resolution. The
NYCP goal of creating FAST parent/student/tutor/teacher/peer team for each middle school
student will ensure that student concerns and feedback are incorporated into the required 10-
week FAST cycle. Further, Kenaitze has been developing a student and parent feedback process
for all participants in Kenaitze youth programs that will be utilized in an upcoming tribal-wide
needs assessment that will measure client satisfaction, increase in knowledge/skill level, and
improvement in resiliency factors, among other outcomes. This data will directly inform the
NYCP project through the four-year program period and provide crucial data relative to

Kenaitze’s need for a tribal-wide culturally-focused educational system.
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5/31/2016

Native Youth Community Project Survey

Native Youth Community Project

1. What do you feel is the greatest barrier to
college and career readiness among Alaska
Native/American Indian Youth?

:J Lack of college and career preparation programs

: Lack of in-school academic support, such as tutoring an; youth development activities

D Lack of subsiance use prevention programs

Other (please specify)

2. How likely would you be to provide project input

- for a tutoring project focused on the academic

hifps/iwww.surveymonkey.com/rf8KS8RLR

needs of Alaska Native/American Indian students
in grades 7 and 87

| would provide projectinput for a middie school tutoring project for Alaska Native/American
Indian students

i would not provide project input for a middle school tutoring project for Alaska Native/American
Indian students

3. Do you feel there are adequate academic and
social supports for middle school aged Alaska
Native/American Indian students currently?

O Yes
PR/Award # S$299A160070
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5/31/2016 Native Youth Community Project Survey

ONO

4. Do you feel there is a need for accredited
cultural education programs and activities
designed to improve the college and career
readiness of Alaska Native/American Indian
students in grades 6-127 |

O Yes
3 No
O Maybe
Done
Powered by _
"% SurveyMonkey-

See how easy itis to create a survey.
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Kenaitze Indian Tribe-Demonstration of Research basis:

Kenaitze and project partners will utilize FAST (Families and Schools Together) as the primary,

research-based intervention that is found to be culturally appropriate and effective in improving

academic and social outcomes for Native youth and families. A summary of all evidence-based

interventions follows:

Intervention

Evidence Base

Outcomes

FAST (see attached NREPP

summary)

American Indian or Alaska

Native Youth ages 5-13

Child problem behaviors;
child social skills and
academic competencies;
mental health improvement;
improvement in social

functioning

SAFE (see attached SAFE

analysis and review)

Will be modified by Kenaitze
tutors to provide culturally

responsive tutoring

Academic achievement;
school grades; social skills;
reduction in problem
behaviors; reduced drug use;
improvement in self- esteem;

bonding to school

Mental Health First Aid (see

attached NREPP summary)

Ages 18-55; will be modified
by Kenaitze DWC Behavioral

Health staff to be culturally

Recognition of schizophrenia
and depression symptoms;
knowledge of mental health

treatment resources; attitudes
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Intervention

Evidence Base

Outcomes

responsive to the needs

Native Youth

about social distance from
individuals with mental
health problems; confidence
in providing help; awareness

of mental health

Cognitive Behavioral
Therapy (see attached

NREPP summary)

Ages 13-17; Kenaitze DWC
Behavioral Health Clinicians
provide CBT in a culturally

responsive, group format for

youth and adults.

Improves outcomes around
treatment of major depressive
disorder; symptoms of
depression; achievement of
clinical response;

achievement of remission

Positive Youth Development

(see attached summary)

Ages 8-18; Native American

youth

Improved cultural identity;
improved self-esteem and
lower levels of drug and/or

alcohol use

Trauma Informed Care (see

attached summary)

Treatment Framework
currently utilized by Kenaitze
for use across programs and

service structures

Reductions in trauma and re-
traumatization; improves
safety and trustworthiness;
improves relationships with
cultural, historical and gender

identity
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Intervention

Evidence Base

Outcomes

Motivational
Interviewing/Dene Model of
Care (see attached NREPP

summary)

18-25; will be modified to
support the needs of Native
Youth via Kenaitze DWC

Health professionals

Reductions in alcohol use,
crime, delinquency, drug use;
improvement in family
relationships social
functioning; reductions in

trauma and injury
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Improving After-School Program Quality
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Improving After-School Program Quality

Reviewing the Effects of After-School Programs

In January 2007, Joe Durlak and Roger Weissberg issued their review of the
effects on youth of participation in after-school programs. Using the best techniques
available in the field of meta-analysis, where the results of many studies are reviewed
and combined using empirical techniques, these researchers summarized the results from
evaluations of 73 after-school programs. Many of these studies were released within the
past two years, making the review the most recent and comprehensive analysis available
to the field. The authors only included studies of programs that were in part trying to
improve participants’ personal and social development. Programs exclusively focused on
academic performance, such as tutoring programs, were not included in the review.” All
of the studies reviewed had experimental or quasi-experimental designs that estimated
effects by comparing outcomes for youth enrolled in the after-school programs to
outcomes for a group of similar youth not enrolled.

Durlak and Weissberg grouped program effects into three areas that were further
subdivided into a total of eight categories. School performance was subdivided into
performance on achievement tests, school grades, and school attendance. Social
behaviors contained three categories: positive social skills such as helping others or
leadership skills, problem behaviors such as criminal activity or delinquency, and drug
use. Attitudes and beliefs included bonding to school and self-esteem. Across all the
studies that measured outcomes in each specific category (never fewer than 20 studies),
the researchers found positive average effects in every category except school attendance.
As further analysis revealed, the programs that had SAFE features were driving these
positive findings.

Having found overall positive effects for a range of outcomes, Durlak and
Weissberg then classified the studies into two clusters for comparison. In one cluster
were studies of programs characterized by SAFE features: programs that used a
sequenced set of activities to achieve their goals, used active learning techniques to help
the participants acquire the skills, were at least in part focused on personal or social
development, and had explicit objectives for the personal and/or social skills. Durlak and
Weissberg refer to this cluster as programs that use an “evidence-based training
approach.”® We use their acronym—SAFE—while noting that the SAFE design features
only pertain to the personal and social skills components of a program. When that was
one component among many, the review did not capture the design of the program’s
other components. In the other cluster were studies of programs that did not have these
features. Not all the individual evaluations of programs with the SAFE features showed
positive effects, while some in the non-SAFE cluster did. However, when grouped
together, on average programs that had the SAFE features showed positive effects for
every outcome but school attendance, and the cluster of programs without these features

* This review was part of a larger study to examine intervention effects on social and personal development.
A companion report regarding the effects of in-school interventions is forthcoming. (Weissberg, Durlak,
Taylor, Dymnicki & O’Brien, (2007).

% Several prior reviews had found that learning was more likely to occur when an intervention had these
features. See Durlak and Weissberg (2007) for a list of citations (2007, p. 11).
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Improving After-School Program Quality

showed no effect for any outcome. This means that the results from the programs with
SAFE features created the overall positive average for all of the after-school evaluations.
Table 1 summarizes these findings.

Statistically Significant Positive Effects for After-School
Programs
(Durlak/Weissberg, 2007)

Programs SAFE Other
overall cluster’ cluster’
School Performance
Achievement tests N N
School grades N N

School attendance
Social Behaviors

Social skills N N
Problem behaviors N N
Reduced drug use N v
Attitudes & Beliefs

Bonding to school N N
Self-esteem N N

Note: A check indicates positive effects.

Another striking finding in this review is that positive effects tended to cluster
together. For example, in the Durlak and Weissberg review, on average the individual
evaluations in the SAFE group showed positive effects for 70% of the outcomes they
assessed. In contrast, the studies in the other cluster revealed positive effects for only
25% of the outcomes (and no positive effects when the individual evaluations were
grouped together and an average was computed for the group).

Before developing the implications of these findings for policy and practice, we
turn to the report on measures of program quality and to a discussion of how the reports
fit together.

Measuring the Quality of Program Practices
Until recently, the after-school field was not sure it agreed on what differentiated

the practices of high- and low-quality programs. And for those who thought they “knew
quality when they saw it,” they were not sure how to measure it accurately and

7 The number of evaluations used in each cell of this table was equal to the number of evaluations that
measured each outcome. In no case was the number of evaluations for a particular outcome lower than 20.
See Table 4 of the full report for the specific findings for these clusters and Table B1 in Appendix B of the
full report for details on each of the reviewed programs.
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Improving After-School Program Quality

consistently. Yohalem and Wilson-Ahlstrom have documented recent improvements on
both of these fronts.

In 2003 the Forum for Youth Investment reviewed 13 statements of standards for
youth program quality (Forum for Youth Investment, 2003). Most were developed by
organizations or accrediting groups serving a specific subsection of the youth field (e.g.,
camps, school-age child care, youth leadership). While differences in program purpose
and content were visible in the standards, the different frameworks were quite similar at
their core and emphasized the importance of interactions among program staff and
participants.

In March 2007, the Forum extended this work by releasing a review of nine
instruments designed to measure youth program quality (Yohalem & Wilson-Ahlstrom,
2007; see endnote for a list of these instruments). To complete the review, Yohalem and
colleagues examined published and unpublished information on the instruments,
interviewed the developers, and, in most cases, interviewed practitioners who had used
each instrument.

Researchers and practitioners worked together to develop most of the instruments
in the review. Many of the instruments have their roots in early childhood assessment,
while others draw more heavily on the youth development and/or education literatures.
All of the instruments rely on observing how the program operated on a day-to-day basis.
They emphasized interactions among staff and youth, while also assessing social norms,
physical and psychological safety, skill-building opportunities, and program routine or
structure. The Yohalem review labels these core concepts.

For each of the core concepts, the instruments included in the review offer
specific definitions or indicators of effective practice that are used to guide observations.
For example, in judging the extent to which youth are engaged, observers look for
whether staff use open-ended questions during activities or how often youth have
opportunities to talk about what they are doing and what they are thinking. In the case of
relationships, they may look at how much youth are able to problem-solve together
without adult intervention when minor conflicts occur, or how often staff engage in one-
on-one conversations with individual youth. While each of the instruments delimits
general concepts into observable behaviors, some are more detailed than others and some
emphasize certain core concepts more than others.

Although many of these tools are in an early stage of development, the review
found that practitioners believe that the measures yield data that can inform program
improvement efforts. Because many of the instruments are relatively new, documented
information about their technical properties is limited. Most have some data showing that
if two different observers watch the same program practices, they will score the
instrument similarly (known as inter-rater reliability). Only a few have data on the extent
to which ratings done by the same observer on different days stay the same (test-retest
reliability). All of the instruments contain items that practitioners judge as important to
assessing program quality (face validity), and several measures have shown a relationship
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Improving After-School Program Quality

between their scores and youth outcomes (predictive validity). These relationships are
encouraging, although no instrument yet has data showing that improved scores on what
it measures translate into improved youth outcomes. Information on whether better
scores lead to better outcomes will come from use and systematic study.

How Do the Findings From the Two Reports Relate to Each Other?

The SAFE features in the Durlak and Weissberg review predicted whether a
program had positive effects. The observational measures of program quality in the
Yohalem and Wilson-Ahlstrom review also are trying to specify features of program
practice that will positively affect youth outcomes. Does this mean the SAFE features
are captured in the core concepts of the observation instruments? The answer, in large
part, is yes.

In general, there is congruence between what the instruments measure and Durlak
and Weissberg’s active, focused, and explicit features. That is, the developers of the
observational instruments agree that being explicit about program goals, implementing
activities focused on those goals, and getting youth actively involved are practices of
effective programs.

Whether they call for activities that are “project-based and experiential,” or that
“involve youth in engaging with materials or ideas or improving a skill through guided
practice,” six of the nine instruments describe active learning techniques. All but one
addresses the focused feature, with items that call for the “practice or progression of
skills,” or activities “designed to meet program goals/objectives.” Six of the instruments
underscore the importance of explicit approaches to programming, by pointing to the
importance of “clear expected learning goals™ and content that 1s “well developed,
detailed, reflects standards.”

Agreement around Durlak and Weissberg’s sequenced feature is less clear. In the
Durlak and Weissberg review, a program was coded as sequenced if it used a sequential
set of activities to achieve its objectives for personal or social skill development. Such an
approach was often achieved by using or adapting an established curriculum. While the
program might achieve its ends by working with the children’s interests, the sequence of
activities was largely adult-determined. In contrast, three of the observational
instruments include items that emphasize allowing children to choose activities and not
necessarily following a pre-determined sequence. These items call for a flexible structure
that is “adaptable and responsive to individual wants, needs, talents, moods™ or one in
which children “move smoothly from one activity to another” at their own pace.

The Implications for Policy and Practice

Readers of these two reports might identify additional implications for policy or
practice that we do not consider here. We draw implications in five areas: the case for
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Improving After-School Program Quality

supporting after-school programs, the need to work on program improvement, the choice
of outcomes to guide programming, the need for accountability systems, and
interventions to consider for improving program quality.

The Case for Supporting After-School Programs

After-school programs have broad, bipartisan appeal among voters and politicians
in large part because of the need for a safe and supervised environment between school
and the end of parents’ work day. By all accounts, programs are delivering on that need.
As the field has expanded, a significant portion of new federal and state public funding
for after-school goes through the education system. It has been less clear that it is
possible for after-school programs to affect certain academic outcomes that are important
to superintendents, principals, or classroom teachers. Some prior reviews have suggested
that after-school programs create such effects, while some have not found such effects,
particularly on standardized achievement tests.

Durlak and Weissberg found that when programs focused on promoting personal
and social skills, they also achieved effects on measures of academic performance,
including standardized tests. This is an important new finding that should be reassuring
to all who are concerned about the potential of after-school programs. Importantly,
program effectiveness was not tied to a particular age range or other demographic factor.
At the same time, it is overreaching to say we now know after-school programs will
create such effects. Durlak and Weissberg showed that they can. But in their report they
note that many of the programs did not.

It is also not yet proven that youth outcomes will improve if programs adopt the
SAFE features. At this point we know that SAFE features are found in programs that
create such effects, but like all correlations, this does not mean that the SAFE features
caused such effects. Further research will need to determine if and when adding SAFE
features to programs makes a difference in youth outcomes. If so, the research will also
need to determine if all the features are necessary.

The Need to Work on Program Improvement

One strength of a meta-analysis is that it brings together a number of individual
evaluations and looks for the predominant findings when the studies are considered as a
group. Because the finding that programs with SAFE features are effective is based on a
group of many individual studies, it is more trustworthy than the results of any single
study. But the Durlak and Weissberg work also shows that approximately one-half of the
evaluated programs did not make a difference for young people. From the details of the
evaluations they reviewed, plus the findings from recent research using observational
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Improving After-School Program Quality

measures,’ it is fair to characterize the environments and activities of many programs as
safe but uninspiring.

When a community has a large unmet demand for after-school services, it is
difficult to argue that the next available dollar should go to improving existing services.
Fortunately, in many communities there is a reasonable supply of programs. This makes
it more defensible to work on program improvement. The Durlak and Weissberg report
clearly shows that some programs need to change to become effective, and the Yohalem
and Wilson-Ahlstrom review identifies several tools that are meant to help such efforts.

The Choice of Outcomes to Guide Programming

These two reports do not absolve program staff and funders of the need for clear
and candid discussion about program goals and activities. It is hard to imagine a program
lasting and having a reasonable claim on resources unless it is working toward goals that
meet the interests of those who fund and deliver it, as well as the needs and interests of
participating youth and their families.

At the same time, after-school programs are asked to achieve diverse goals, and
practitioners in particular have felt that these various goals may be incompatible. For
example, if a program is focused on one set of youth skills, can it improve outcomes in
other areas? These reports say that the choices regarding goals and outcomes are less
stark than how they are often presented.

The Durlak and Weissberg review shows that programs with SAFE features
achieved effects on a range of youth outcomes. Even though they only examined
programs with a focus on personal and social skills, such programs with the SAFE
features produced academic effects, too.

The instruments in the Yohalem review are meant to be useful in a wide range of
programs. Even so, the instruments share a common core. Furthermore, validation work
on some of the instruments found that a program’s mission (e.g., arts, community service,
leadership development) was unrelated to how well it scored on the instrument.

All these findings support what some in the field have assumed for a long time.
That is, it is likely that a program’s specific focus is less important than having a focus
and then pursuing it well.

* Public/Private Ventures used an observational measure to assess the quality of the San Francisco Beacons
program three years ago (Walker & Arbreton, 2004). Beth Miller and her colleagues at the National
Institute on Out-of-School Time recently used program quality measures in their study of a diverse sample
of programs in Massachusetts (Miller, 2005). Charles Smith and colleagues at High/Scope Educational
Research Foundation observed a range of programs in Michigan during the validation study of their Youth
Program Quality Assessment (YPQA) instrument (Smith, 2005). All came to this conclusion.
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The Need for Accountability Systems That Track Both Service Quality and
Outcomes

Perhaps the most common policy approach to improving the effectiveness of
social services is to hold programs accountable for attaining certain participant outcomes.
This approach has clear appeal because it lends itself to flexibility—quality control by
specifying the ends, not the means.

In one sense, findings from the Durlak and Weissberg review support this
approach. Because programs can affect a range of important outcomes, program
providers should choose a finite set of outcomes to work toward, align services with
those outcomes, and use improvement in outcomes as a basis for gauging program
viability. We agree that measuring such improvement should be part of any
accountability system.

However, there are disadvantages to measuring improvement in youth outcomes
alone. We all know that the general condition of a society—and, more importantly, the
experiences in a child’s family, neighborhood, peer group, and school day—combine to
contribute to every child’s development. This makes it easy for programs to look good
when the societal trend in youth outcomes is positive, and bad when it is not.

It may be useful to supplement the measurement of youth outcomes with an
ongoing assessment of program and staff practices. Perhaps most importantly, this
approach gives administrators and line staff valuable information about their practice and
holds programs accountable for something they can control.

The newly emerging set of observational measures of program quality makes such
accountability systems feasible. The measures of program practices and staff/child
interactions give staff guidance about specific behaviors they should adopt, a shared
language for talking about their interactions with youth, and specific direction or
feedback about their performance to guide improvement activities. Such information
seems fundamental to improving service quality.

The details of an accountability system that includes youth outcomes and
measures of program/staff practices need more attention. Some worry that a system that
requires periodic observation of program practices is not feasible, but there are now
enough examples of such systems in practice to ease this concern. For example, in
several states, including Massachusetts, Michigan, and Maine, observational assessment
is being used in all after-school programs receiving 21* Century Community Learning
Center funding from their state departments of education (Wilson-Ahlstrom & Yohalem,
2007).

Less is known about how to structure the consequences embedded in such an
accountability system. For example, should funding be tied to the documentation that
youth outcomes and staff practices have both improved? While that is the goal, making
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such results a condition for future funding may lead to inaccurate reporting. Also, with
our current knowledge, it would be difficult to set reasonable expectations about how
much improvement should be expected over what period of time and on what aspects of
practice. The field needs organizations and funders who will experiment with and study
different approaches to accountability.

Interventions to Improve Program Quality

In our view, learning how to intervene effectively to improve programs is now the
primary issue facing the after-school field. The availability of after-school programs has
grown to the point where using resources to improve programs is ethical and feasible, and
policymakers are increasingly looking for ways to strengthen existing programs. We
know programs need to improve—and many are engaged in quality improvement
efforts—but we need good evidence about the effectiveness of such efforts. Several
questions require further study. Are there intervention strategies that are more or less
effective for different types of organizations or for organizations that have different levels
of capacity? How much can programs improve practices through use of particular
curricula? What are effective ways to structure staff development? In short, what are the
most promising and practical methods for intervening in programs to improve the quality
of youth experiences and youth outcomes?

Fortunately, several funders are supporting studies of interventions with these
questions in mind. For example, the U.S. Department of Education via the Institute for
Education Sciences has funded a study testing the impact of staff development on after-
school program quality and two other studies testing the effects on youth of using after-
school adaptations of mathematics and reading curricula that are effective in the regular
school day. The Charles S. Mott Foundation is supporting research on the youth impacts
of after-school programs that meet certain quality criteria. Finally, the William T. Grant
Foundation is supporting assessments of staff development and curricular innovations on
program practices, and has announced an annual request for proposals to identify and
fund additional studies on this subject. In all of the foundation-funded studies,
observational measures of program practices are central to the research designs.

The after-school field has expanded and matured in the last 15 years. During that
period it has been pulled in many directions by different societal needs. Recent research
shows that after-school programs that employ intentional, focused designs and aligned
activities can deliver results that are important to a range of constituencies. The field is
also reaching consensus on a set of core practices, and has developed instruments that
measure these practices. While this progress leaves important questions unanswered, the
questions are more about tactics than strategy. Our advice is to focus on improving
program quality, refining our tactics as we go.
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Endnote

The following instruments are included in Measuring Youth Program Quality: A Guide to
Program Quality Assessment Tools.

Assessing Afterschool Program Practices Tool (APT)
National Institute on Out-of-School Time

Out-of-School Time Observation Tool (OST)
Policy Studies Associates, Inc.

Program Observation Tool (POT)
National Afterschool Association

Program Quality Observation (PQO)
Deborah Lowe Vandell and Kim Pierce

Program Quality Self-Assessment Tool (QSA)
New York State Afterschool Network

Promising Practices Rating Scale (PPRS)
Wisconsin Center for Education Research & Policy Studies Associates, Inc.

Quality Assurance System (QAS)
Foundations Inc.

School-Age Care Environment Rating Scale (SACERS)
Frank Porter Graham Child Development Institute & Concordia University,
Montreal

Youth Program Quality Assessment (YPQA)
High/Scope Educational Research Foundation
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Title/Position

Tutor I -Year I

Tutor II-Year I

Tutor ITI-Year |

Tutor IV-Year [
Subtotal, Tutors, Year I

Tutor I-Year I1

Tutor II-Year 11

Tutor IIf-Year 11

Tutor IV-Year 11
Subtotal, Tutors, Year II

Tutor I-Year I11

Tutor II-Year III

Tutor ITI-Year III

Tutor IV-Year 111
Subtotal, Tutors, Year III

Tutor I-Year IV

Tutor II-Year IV

Tutor III-Year IV

Tutor IV-Year IV
Subtotal, Tutors, Year IV

Subtotal, Tutors, Years I-1V

Personnel costs include salaries for four FTE Tutor/Liaisons to provide 20 hours of tutoring and
20 hours of service coordination (a total of 40 hours per week at 52 weeks a year, for 2080 total
hours per Tutor position) across four school sites. Salaries in year one are based on Kenaitze's

Hourly

Rate

Time

Worked

$20
$20
$20
$20

$20.60
$20.60
$20.60
$20.60

$21.21
$21.21
$21.21
$21.21

$21.84
$21.84
$21.84
$21.84

2080
2080
2080
2080

2080
2080
2080
2080

2080
2080
2080
2080

2080
2080
2080
2080
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Yo
100%
100%
100%
100%

100%
100%
100%
100%

100%
100%
100%
100%

100%
100%
100%
100%

Total Cost
$41,600.0
$41,600
$41,600
$41,600
$166,400.0
$0

$42,848.00
$42,848.00
$42,848.00
$42,848.00
$171,392.00

$44,116.80
$44,116.80
$44,116.80
$44,116.80
$176,467.20

$45,427.20
$45,427.20
$45,427.20
$45,427.20
$181,708.80

$695,968.00

26



current pay scale for similar positions and will pay $20 per hour. Salaries in each subsequent
year will increase at a rate of 3%, to $20.60 in program year two; $21.21 in program year three
and 21.84 in program year four. Tutor/Liaisons will be crucial to the success of the
Kenaitze/KPBSD/NEP partnership; Each Tutor will provide services to an estimated 30-34
students at each of the of four program sites. Services will include four hours of tutoring per day;
Tutors will facilitate two 2-hour tutoring sessions for two cohorts of 15-20 students five days a
week. Tutor/Liaisons will spend the remainder of their 40 hour work week coordinating and
facilitating FAST groups; developing SAFE lesson plans, implementing a trauma-informed
approach to learning, and providing referral to Kenaitze programs and services, as applicable.

2. Fringe Benefits .
Fringe Benefits at
Position Salary Base 32%
Tutor [-Year [ 41,600 13312
Tutor II-Year | 41,600 13312
Tutor II-Year [ 41,600 13312
Tutor IV-Year I 41,600 13312
Subtotal, Tutors, Year
| 166,400 53248
Tutor I-Year II 42848 13711.36
Tutor II-Year II- 42848 13711.36
Tutor I1I-Year I1 42848 13711.36
Tutor IV-Year II 42848 13711.36
Subtotal, Tutors, Year
1L . 171392 54845.44
Tutor I-Year I11 44,117 14117.376
Tutor [I-Year 11T 44,117 4 14117.376
Tutor I11-Year I1I 44,117 14117.376
Tutor IV-Year 111 44,117 14117.376
Subtotal, Tutors, Year
111 176,467 56469.504
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Tutor I-Year IV 45,427 14536.704

Tutor II-Year IV 45,427.20 14536.704

Tutor 11I-Year IV 45,427.20 14536.704

Tutor [V-Year IV 45,427.20 14536.704

Subtotal, Tutors, Year

v ; 181,709 58146.816
695,968 222709.76

Total Fringe Benefits

Total Salary and

Fringe 918,678

Kenaitze Indian Tribe's fringe benefits include: FICA - 6.2%; FICA Medicare - 1.45%; Alaska
Unemployment — 1.6%; 401K - 3%; Workers Compensation — 3.6%; and, Health/Life Insurance
—16.15%. For budget purposes, fringe benefits average 32%. An actual Tribe-wide fringe rate
is calculated and booked each month. Fringe benefits for all Tutor/Liaisons is calculated at 32%
0f41,600 in year one; 32% of $42,848 in year two; $44,117 in year three; and $45,427 in year
four.

3. Travel: N/A
4. Equipment: N/A
5. Supplies N/A

6. Contractual
Partnow Consulting-Independent Evaluation @$100/hour per 300 hours 30000
Total Contractual Costs $30,000

Kenaitze will enter into a contract with Dr. Patricia Partnow for independent
evaluation of the Native Youth Community Project in year four of the 48-month
program period. Dr. Partnow estimates that she will require 7.5 weeks to complete
the evaluation, at a rate of $100/hour, 40 hours per week. Dr. Partnow was chosen
as an evaluator for Kenaitze's NYCP project due to her work evaluating similar
education-based demonstration grants for Alaska Tribes and/or Tribal
Organizations. Cost estimates are based on Dr. Partnow's rate of pay for
evaluation of similar multi-year grant projects.
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7. Construction: N/A
8. Other: N/A

9. Total Direct Costs: $948,677.76

10. Indirect Costs

Indirect at 5% of 948677.76
Total Indirect=$47,433.85

Kenaitze Indian Tribe's indirect cost rate for FY 16 is 27.67%. Due to
statutory administrative cost limits, an indirect cost rate of 5% of
$948,677.76 has been used. See attached for the Tribe's indirect cost

rate agreement.

Total Costs
Personnel

Fringe

Contractual

Total Direct Costs
Indirect at 5%

Total Costs

$695,968
222,709.00
30,000
$948,677.00
$47,433.85

$996,110.85
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U.S. DEPARTMENT OF EDUCATION
BUDGET INFORMATION
NON-CONSTRUCTION PROGRAMS

OMB Number: 1894-0008

Expiration Date: 06/30/2017

Name of Institution/Organization

Kenaitze Indian Tribe

Applicants requesting funding for only one year should complete the column under
| "Project Year 1." Applicants requesting funding for multi-year grants should complete all
applicable columns. Please read all instructions before completing form.

SECTION A - BUDGET SUMMARY
U.S. DEPARTMENT OF EDUCATION FUNDS

Budget Project Year 1 Project Year 2 Project Year 3 Project Year 4 Project Year 5 Total

Cidegodes (@) (b) (c) (d) (e) )

1. Personnel | 155,430,03” L?1,392,C-G“ 1?5,46?,oo| | 181,708,00| | | | 695,967 00|
2. Fringe Benefits | 53,248.00 | 54,845.44 | 56,469.50 | 58,145,3;| | | | 222,709,75
3. Travel | I I Il | Il |
4 Equiprient | I | Il | | |
5. Supplies | [ I Il | Il |
6. Contractual | H ” | | 3G,UOG,OO| | I | 3C,UUC,OU|
7. Construction | | [ ] | | | | | | | |
8. Other | | I Il | Il |
9. Total Direct Costs | 219,648.80” 225,23144” 232,936.50 | 45",834,8;| | | | 948,676.75
(lines 1-8)

10. Indirect Costs” | 11,858.50 | 11,858.58“ 11,858.50 | 11,858 5'u| | | | 4'.-',434_.10|
11. Training Stipends | | [ ] | ] | | | | | |
gﬁe?é?:%ws | 231,506.50 l 238,095.94 | 244,'?95.00‘ | 281,7'_5.4'_| | I | 996, 1 r,,s.-|
*Indirect Cost Information (To Be Completed by Your Business Office):

If you are requesting reimbursement for indirect costs on line 10, please answer the following questions:

(1) Do you have an Indirect Cost Rate Agreement approved by the Federal government? Yes D No

(2) If yes, please provide the following information:

Period Covered by the Indirect Cost Rate Agreement:

Approving Federal agency: D ED @ Other (please specify): |LJ~

The Indirect Cost Rate is %.
(3) If this is your first Federal grant, and you do not have an approved indirect cost rate agreement, are not a State, Local government or Indian Tribe, and are not funded under a training rate

program or a restricted rate program, do you want to use the de minimis rate of 10% of MTDC?
(4) If you do not have an approved indirect cost rate agreement, do you want to use the temporary rate of 10% of budgeted salaries and wages?
|:| No If yes, you must submit a proposed indirect cost rate agreement within 90 days after the date your grant is awarded, as required by 34 CFR § 75.560.

[[]Yes

From: |1.n,fnl;2015 | To: [09/30/2016 (mm/dd/yyyy)

Department of the Interior

[[]Yes

(5) For Restricted Rate Programs (check one) -- Are you using a restricted indirect cost rate that:

|:| Is included in your approved Indirect Cost Rate Agreement? Or, D Complies with 34 CFR 76.564(c)(2)?

PR/Award # S299A160070
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Name of Institution/Organization Applicants requesting funding for only one year
Kenaitze Indian Tribe should complete the column under "Project Year
1." Applicants requesting funding for multi-year
grants should complete all applicable columns.
Please read all instructions before completing
form.

SECTION B - BUDGET SUMMARY
NON-FEDERAL FUNDS

Project Year 1 Project Year 2 Project Year 3 Project Year 4 Project Year 5 Total

Budget Categories ) (b) () (d) (e) ()

1. Personnel

2. Fringe Benefits

3. Travel | | I |

4. Equipment | | | ‘

5. Supplies ] D | |
6. Contractual I—‘ — | I—‘ I—]—’—I

7. Construction

8. Other

9. Total Direct Costs

10. Indirect Costs

11. Training Stipends

| | | |
| | I 1l
(lines 1-8) | J || l [
| | I |
| | I ||
| | I ||

12. Total Costs

(lines 9-11)

SECTION C - BUDGET NARRATIVE (see instructions)

ED 524
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Job Description

Job Title: Education and Employment | 09/04/2015
Manager
Dept./Program: | Education and Employment Employment Status: | Full time
Division: Human Services FLSA Status: Exempt - Administrative
Reports To: Director of Human Services Schedule: 40 hours/week
Supervises: Education Specialists; Preference:
Employment Specialists; Native preference under
Student Services Coordinator; P.L.93-638
Intern Supervisor
Job Summary

The Education and Employment Manager acts in a key supportive leadership role within Kenaitze Indian Tribe whose
primary responsibility is the oversight of the Education Assistance and Employment services programs. The Manager
provides guidance to the Director of Human Services in planning program strategies, goals, initiatives and structure in
alignment with the Tribe’s values and vision. The Manager reports to the Director of Human Services and responds to
budgetary and performance measures, achievement of goals and strategies, and results of monitoring functions. This
position works towards and encourages collaboration with the Tribe's programs and outside agencies to carry out
optimal customer care and support services while protecting and maintaining the confidentiality of all clients.

Essential Functions

e Responsible for the day to day operations of designated Education and Employment programs, to include,
operational planning, dashboards, award & funding compliance, budgets, personnel & records management
oversight

e Develop procedures for Education and Employment Services Programs including but not limited to: Workforce

Investment; Higher Learning and Tribal Scholarship programs; vocational training needs; mentorship; career

pathways; collaboration with the Kenai Peninsula Borough School District, UAA/KPC, ACC and other education

systems

Assist with program referrals to other Tribal services or community programs

Provide guidance, mentoring and support to Education and Employment Program staff

Collaborate with employees to identify the needs of the programs for education and training

Collaborate with staff to ensure the Tribe’s representation at essential local, state and federal Education and

Employment Program meetings and activities

e Responsible for customer service and quality assurance in the Education and Employment Programs, and

resolution of customer concerns

Responsible for cross training of staff members

Responsible for staying informed of education and employment trends, and recommending changes in service

delivery to the Director of Human Services Programs

Responsible for internal & external outreach

Responsible to communicate to staff Tribal updates, events, and activities

Ensure workplace safety guidelines are followed for staff, vendors and customers

Follows all Tribal policies and procedures

Performs other duties as assigned
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Working Conditions

ifti ir
(Check appropriate category required to perform essential function of the job.)

[CJsedentary work - Exerting up to 10 pounds of force occasionally, and/or a negligible amount of force frequently or constantly to lift, carry, push, pull
or otherwise move objects, including the human body. Sedentary work involves sitting most of the time. Jobs are sedentary if walking and standing are
required only occasionally, and all other sedentary criteria are met.

[XILight work - Exerting up to 20 pounds of force frequently, and/or a negligible amount of force constantly to move objects. If the use of arm and/or
leg control requires exertion of forces greater than that of sedentary work and if the worker sits most of the time, the job is considered light work.
[CIMedium work - Exerting up to 50 pounds of force occasionally, and/or up to 20 pounds of force frequently, and/or up to 10 pounds of force
constantly to move objects.

[JHeavy work - Exerting up to 100 pounds of force occasionally, and/or up to 50 pounds of force frequently, and /or up to 20 pounds of force
constantly to move objects.

[IVery heavy work - Exerting in excess of 100 pounds of force occasionally and/or in excess of 50 pounds of force constantly to move objects.

E! £ - l E 3 ” ! i
(Check appropriate category(ies) required to perform essential functions of the job)

[XIStand or Sit (Stationary position)

XIwalk (Move, Traverse)

[JUse hands/fingers to handle or feel (Operate, Activate, Use, Prepare, Inspect, Place, Detect, Position)
BJClimb (stairs/ladders) or balance (Ascend/Descend, Work atop, Traverse)

[IStoop, kneel, crouch or crawl (Position self (to), Move)

B Talk/hear (Communicate, Detect, Converse with, Discern, Convey, Express oneself, Exchange information)
[XISee (Detect, Determine, Perceive, Identify, Recognize, Judge, Observe, Inspect, Estimate, Assess)
[JTaste/Smell (Detect, Distinguish, Determine)

[JPushing or Pulling

BIRepetitive Motion

H 1 1Al heric Conditi

Check appropriate category(ies) required to perform essential functions of the job
[OExposure to Fumes [OMechanical Hazards
[JExposure to Dust [JChemical Hazards
[CJExposure Extreme Temperatures [CJElectrical Hazards
Owet [JRadiant Energy Hazards
[INoise [CJExplosives Hazards
[vibration [JBurn Hazards
[IMists or gases Cother:

Comments:

OSHA Categories

(Complete this OSHA section for Clinical/Patient Care Related Jobs)

[CJcategory | - Duties performed routinely require exposure to blood, body fluid and tissue

[Category 1l - Normal routine involves no exposure to blood, body fluid or tissue, but exposure or potential for exposure may occur

XICategory 11l - Normal routine involves no exposure to blood, body fluid or tissue and as part of their employment, incumbents are not called upon to
perform or assist in emergency care or first aid

Equipment and Tools

(Complete with information required to perform essential functions of the job)

List Equipment used for job:

List Tools: Computer software

Drives Tribal or Personal Vehicle: both
Other:
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