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OMB Number: 4040-0004
Expiration Date: 03/31/2012

Application for Federal Assistance SF-424

* 1. Type of Submission: * 2. Type of Application: * If Revision, select appropriate letter(s):
[ ] Preapplication X] New |
[X] Application [] Continuation * Other (Specify):

[ ] changed/Corrected Application | [ ] Revision | |

* 3. Date Received: 4. Applicant Identifier:
07/09/2013 | | |

5a. Federal Entity Identifier: 5b. Federal Award Identifier:

State Use Only:

6. Date Received by State: |:| 7. State Application Identifier: | |

8. APPLICANT INFORMATION:

*a. Legal Name: |York Academy Regional Charter School |

* b. Employer/Taxpayer Identification Number (EIN/TIN): * ¢. Organizational DUNS:

272294198 | ||9654037640000

d. Address:

* Streetl: |32 West North Street |
Street2: [P0 Box 1787 |

* City: |York |

County/Parish: |York |

* State: | PA: Pennsylvania |
Province: | |
* Country: | USA: UNITED STATES

*Zip / Postal Code: [17405-2421 |

e. Organizational Unit:

Department Name: Division Name:

f. Name and contact information of person to be contacted on matters involving this application:

Prefix: Ius . | *FirstName: — |Vonik |

Middle Name: |Joye| |

* Last Name: |John50n |

Suffix: | |

Title: |Bus iness Manager

Organizational Affiliation:

* Telephone Number: |717-801-3900 Fax Number: [717-718-1092 |

* Email: |mj ohnson@yorkarcs.org |

PR/Award # U282B130006
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Application for Federal Assistance SF-424

* 9. Type of Applicant 1: Select Applicant Type:

M: Nonprofit with 501C3 IRS Status (Other than Institution of Higher Education) |

Type of Applicant 2: Select Applicant Type:

Type of Applicant 3: Select Applicant Type:

* Other (specify):

*10. Name of Federal Agency:

|U.S. Department of Education

11. Catalog of Federal Domestic Assistance Number:

84.282

CFDA Title:

Charter Schools

*12. Funding Opportunity Number:
|ED—GRANTS—061113—001

* Title:

Office of Innovation and Improvement (Oll): Charter Schools Program Non-State Educational Agencies
(Non-SEA) Planning, Program Design, And Initial Implementation Grant CFDA Number 84.282B

13. Competition Identification Number:

84-282B2013-2

Title:

14. Areas Affected by Project (Cities, Counties, States, etc.):

Add Attachment Delete Attachment View Attachment

*15. Descriptive Title of Applicant's Project:

York Academy Regional Charter School, An International Baccalaureate Candidate School

Attach supporting documents as specified in agency instructions.

Add Attachments Delete Attachments View Attachments

PR/Award # U282B130006
Page e4

Tracking Number:GRANT11447126 Funding Opportunity Number:ED-GRANTS-061113-001 Received Date:2013-07-09T09:31:54-04:00



Application for Federal Assistance SF-424

16. Congressional Districts Of:

* a. Applicant PA-004 b. Program/Project PA-004

Attach an additional list of Program/Project Congressional Districts if needed.

Add Attachment Delete Attachment | View Attachment |

17. Proposed Project:

* a. Start Date: |10/01/2013 *b. End Date: |09/30/2014

18. Estimated Funding ($):

* a. Federal | _J

*b. Applicant | 0.00|

* c. State | 0.00|

*d. Local | 216,720.00|

* e, Other | 0.00|

*f. Program Income | 0.00|
|

*g. TOTAL

*19. Is Application Subject to Review By State Under Executive Order 12372 Process?

|:| a. This application was made available to the State under the Executive Order 12372 Process for review on |:|
|X| b. Program is subject to E.O. 12372 but has not been selected by the State for review.

|:| c. Program is not covered by E.O. 12372.

* 20. Is the Applicant Delinquent On Any Federal Debt? (If "Yes," provide explanation in attachment.)

[]Yes X] No

If "Yes", provide explanation and attach

| Add Attachment Delete Attachment View Attachment

21. *By signing this application, | certify (1) to the statements contained in the list of certifications** and (2) that the statements
herein are true, complete and accurate to the best of my knowledge. | also provide the required assurances** and agree to
comply with any resulting terms if | accept an award. | am aware that any false, fictitious, or fraudulent statements or claims may
subject me to criminal, civil, or administrative penalties. (U.S. Code, Title 218, Section 1001)

X ** | AGREE

** The list of certifications and assurances, or an internet site where you may obtain this list, is contained in the announcement or agency
specific instructions.

Authorized Representative:

Prefix: |Mr_ | * First Name: |James |

Middle Name: | |

* Last Name: |Pasto re |

Suffix: | |
* Title: |Chief Academic Officer |
* Telephone Number: |717—801—39OO | Fax Number: |717—801—1092

* Email: |j pastore@yorkarcs.org |

* Signature of Authorized Representative: Monik Johnson

* Date Signed: |o7/09/2013 |

PR/Award # U282B130006
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OMB Number: 4040-0007
Expiration Date: 06/30/2014

ASSURANCES - NON-CONSTRUCTION PROGRAMS

Public reporting burden for this collection of information is estimated to average 15 minutes per response, including time for reviewing
instructions, searching existing data sources, gathering and maintaining the data needed, and completing and reviewing the collection of
information. Send comments regarding the burden estimate or any other aspect of this collection of information, including suggestions for
reducing this burden, to the Office of Management and Budget, Paperwork Reduction Project (0348-0040), Washington, DC 20503.

PLEASE DO NOT RETURN YOUR COMPLETED FORM TO THE OFFICE OF MANAGEMENT AND BUDGET. SEND
IT TO THE ADDRESS PROVIDED BY THE SPONSORING AGENCY.

NOTE:  Certain of these assurances may not be applicable to your project or program. If you have questions, please contact the
awarding agency. Further, certain Federal awarding agencies may require applicants to certify to additional assurances.
If such is the case, you will be notified.

As the duly authorized representative of the applicant, | certify that the applicant:

1. Has the legal authority to apply for Federal assistance Act of 1973, as amended (29 U.S.C. §794), which
and the institutional, managerial and financial capability prohibits discrimination on the basis of handicaps; (d)
(including funds sufficient to pay the non-Federal share the Age Discrimination Act of 1975, as amended (42 U.
of project cost) to ensure proper planning, management S.C. §86101-6107), which prohibits discrimination on
and completion of the project described in this the basis of age; (e) the Drug Abuse Office and
application. Treatment Act of 1972 (P.L. 92-255), as amended,
relating to nondiscrimination on the basis of drug
2. Wil give the awarding agency, the Comptroller General abuse; (f) the Comprehensive Alcohol Abuse and
of the United States and, if appropriate, the State, Alcoholism Prevention, Treatment and Rehabilitation
through any authorized representative, access to and Act of 1970 (P.L. 91-616), as amended, relating to
the right to examine all records, books, papers, or nondiscrimination on the basis of alcohol abuse or
documents related to the award; and will establish a alcoholism; (g) 88523 and 527 of the Public Health
proper accounting system in accordance with generally Service Act of 1912 (42 U.S.C. §8290 dd-3 and 290
accepted accounting standards or agency directives. ee- 3), as amended, relating to confidentiality of alcohol
and drug abuse patient records; (h) Title VIII of the Civil
3. Will establish safeguards to prohibit employees from Rights Act of 1968 (42 U.S.C. §83601 et seq.), as
using their positions for a purpose that constitutes or amended, relating to nondiscrimination in the sale,
presents the appearance of personal or organizational rental or financing of housing; (i) any other
conflict of interest, or personal gain. nondiscrimination provisions in the specific statute(s)
under which application for Federal assistance is being
4. Will initiate and complete the work within the applicable made_; ar_1d,. 0) _the requwements_ of any other
time frame after receipt of approval of the awarding non(j|sc_r|m|nat|0n statute(s) which may apply to the
agency. application.
5.  Will comply with the Intergovernmeqtal Personngl Act of \r/gglu?rzmﬁ{sogfh?;:Lrﬁa:%/ dcﬁlmog“tﬁzy L\jvrlntrotr:’?
1970 (42 U.S.C. §.§4728'4763) relating to prescribed Relocation Assistance and Real Property Acquisition
standards for merit systems for programs .fl.md?d under Policies Act of 1970 (P.L. 91-646) which provide for
Zne ;:é?xe :ifsg;ul\tﬁ: ggﬁg::gg?gf:ﬁgﬂeg Isntem of fair and equitable treatment of persons displaced or
ngsonnel Administration (5 C.F.R. 900 Subgart A whose property is acquired as a result of Federal or
T ’ ) federally-assisted programs. These requirements
. ) . apply to all interests in real property acquired for
6. Will comply with all Federal statutes relating to

nondiscrimination. These include but are not limited to:
(a) Title VI of the Civil Rights Act of 1964 (P.L. 88-352)
which prohibits discrimination on the basis of race, color
or national origin; (b) Title IX of the Education
Amendments of 1972, as amended (20 U.S.C.§81681-
1683, and 1685-1686), which prohibits discrimination on
the basis of sex; (c) Section 504 of the Rehabilitation

Previous Edition Usable

Authorized for Local Reproduction

project purposes regardless of Federal participation in
purchases.

. Will comply, as applicable, with provisions of the

Hatch Act (5 U.S.C. §81501-1508 and 7324-7328)
which limit the political activities of employees whose
principal employment activities are funded in whole
or in part with Federal funds.

Standard Form 424B (Rev. 7-97)
Prescribed by OMB Circular A-102

PR/Award # U282B130006
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9. Will comply, as applicable, with the provisions of the Davis- 13. Will assist the awarding agency in assuring compliance
Bacon Act (40 U.S.C. 88276a to 276a-7), the Copeland Act with Section 106 of the National Historic Preservation
(40 U.S.C. §276¢ and 18 U.S.C. §874), and the Contract Act of 1966, as amended (16 U.S.C. §470), EO 11593
Work Hours and Safety Standards Act (40 U.S.C. §8327- (identification and protection of historic properties), and
333), regarding labor standards for federally-assisted the Archaeological and Historic Preservation Act of
construction subagreements. 1974 (16 U.S.C. §8469a-1 et seq.).

10. Will comply, if applicable, with flood insurance purchase 14. Will comply with P.L. 93-348 regarding the protection of
requirements of Section 102(a) of the Flood Disaster human subjects involved in research, development, and
Protection Act of 1973 (P.L. 93-234) which requires related activities supported by this award of assistance.
recipients in a special flood hazard area to participate in the i . .
program and to purchase flood insurance if the total cost of 15. Will comply with the Laboratory Animal Welfare Act of
insurable construction and acquisition is $10,000 or more. 1966 (P.L. _89'544’ as amended, 7 U.S.C. 852131 et

seq.) pertaining to the care, handling, and treatment of

11. Will comply with environmental standards which may be warm blooded animals held for research, teaching, or
prescribed pursuant to the following: (a) institution of other activities supported by this award of assistance.
environmental quality control measures under the National ) . . o
Environmental Policy Act of 1969 (P.L. 91-190) and 16. Will comply with the Lead-Based Paint P0|son_|ng
Executive Order (EO) 11514; (b) notification of violating Prevention Act (42 U.S.C. 884801 et seq.) which
facilities pursuant to EO 11738; (c) protection of wetlands prohibits the use of lead-based paint in construction or
pursuant to EO 11990; (d) evaluation of flood hazards in rehabilitation of residence structures.
floqdplams n accorda_nce with EO 11988; (e) assurance of 17. Will cause to be performed the required financial and
project consistency with the approved State management compliance audits in accordance with the Single Audit
program developed under the Coastal Zone Manag_ement Act Amendments of 1996 and OMB Circular No. A-133,
Act of 1972_(16 U.S.C. 881451 et_seq.); v confo_rmlty of "Audits of States, Local Governments, and Non-Profit
Federal actions to State (Clean Air) Implementation Plans Organizations.”
under Section 176(c) of the Clean Air Act of 1955, as
amended (42 U.S.C. 887401 et seq.); (g) protection of 18. Will comply with all applicable requirements of all other
underground sources of drinking water under the Safe Federal laws, executive orders, regulations, and policies
Drinking Water Act of 1974, as amended (P.L. 93-523); governing this program.
and, (h) protection of endangered species under the
Endangered Species Act of 1973, as amended (P.L. 93- 19. Will comply with the requirements of Section 106(g) of
205). the Trafficking Victims Protection Act (TVPA) of 2000, as

i . ) o amended (22 U.S.C. 7104) which prohibits grant award

12. Will comply with the Wild and Scenic Rivers Act of recipients or a sub-recipient from (1) Engaging in severe
1968 (16 U.S.C. 881271 et seq.) related to protecting forms of trafficking in persons during the period of time
components or potential components of the national that the award is in effect (2) Procuring a commercial
wild and scenic rivers system. sex act during the period of time that the award is in

effect or (3) Using forced labor in the performance of the
award or subawards under the award.
* SIGNATURE OF AUTHORIZED CERTIFYING OFFICIAL * TITLE

|l\/bni k Johnson

|Chi ef Academic Oficer |

* APPLICANT ORGANIZATION

* DATE SUBMITTED

|York Acadeny Regi onal Charter School

lo7/ 09/ 2013 |

Standard Form 424B (Rev. 7-97) Back

PR/Award # U282B130006
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DISCLOSURE OF LOBBYING ACTIVITIES
Approved by OMB

Complete this form to disclose lobbying activities pursuant to 31 U.S.C.1352 0348-0046

1. * Type of Federal Action: 2. * Status of Federal Action: 3. * Report Type:

I:, a. contract I:, a. bid/offer/application IE a. initial filing
IX b. grant IE b. initial award D b. material change

I:, c. cooperative agreement I:, ¢. post-award

I:, d. loan

I:, e. loan guarantee
I:, f. loan insurance

4. Name and Address of Reporting Entity:

IZ Prime D SubAwardee

* Name
YORK ACADEMY REG ONAL CHARTER SCHOOL
* Street 1 Street 2
|32 West North Street | |P. O Box 1787 |
* 1 Z
city |YCRK | State |PA: Pennsyl vani a | P |17405- 2421 |

Congressional District, if known: [PA- 004 |

5. If Reporting Entity in No.4 is Subawardee, Enter Name and Address of Prime:

6. * Federal Department/Agency: 7. * Federal Program Name/Description:
U. S. DEPARTMENT OF EDUCATI ON Charter Schools

CFDA Number, if applicable: |84. 282

8. Federal Action Number, if known: 9. Award Amount, if known:
$ | |

10. a. Name and Address of Lobbying Registrant:

Prefix I:I * First Name [ | Middle Name | |
* Last Name Suffi
fw e B

* Street 1 | | Street 2 | |

* City | | State | | Zip | |

b. Individual Performing Services (including address if different from No. 10a)

Prefix I:I*FirstName A |Middle Name | |
o i m—

* Street 1 | | Street 2 | |

* City | | State | | Zip | |

11. [Information requested through this form is authorized by title 31 U.S.C. section 1352. This disclosure of lobbying activities is a material representation of fact upon which
reliance was placed by the tier above when the transaction was made or entered into. This disclosure is required pursuant to 31 U.S.C. 1352. This information will be reported to
the Congress semi-annually and will be available for public inspection. Any person who fails to file the required disclosure shall be subject to a civil penalty of not less than
$10,000 and not more than $100,000 for each such failure.

* Signature: |M)ni k Johnson |

* : Prefix * First Name Middle Name
=  aserone|

Title: |chi ef Academic Officer | Telephone No.: |717. 801- 3900 |Date: |07/ 09/ 2013
Authorized for Local Reproduction
Standard Form - LLL (Rev. 7-97)
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Tracking Number:GRANT11447126

OMB Number: 1894-0005
Expiration Date: 03/31/2014

NOTICE TO ALL APPLICANTS

The purpose of this enclosure is to inform you about a new
provision in the Department of Education's General
Education Provisions Act (GEPA) that applies to applicants
for new grant awards under Department programs. This
provision is Section 427 of GEPA, enacted as part of the
Improving America's Schools Act of 1994 (Public Law (P.L.)
103-382).

To Whom Does This Provision Apply?

Section 427 of GEPA affects applicants for new grant
awards under this program. ALL APPLICANTS FOR
NEW AWARDS MUST INCLUDE INFORMATION IN
THEIR APPLICATIONS TO ADDRESS THIS NEW
PROVISION IN ORDER TO RECEIVE FUNDING UNDER
THIS PROGRAM.

(If this program is a State-formula grant program, a State
needs to provide this description only for projects or
activities that it carries out with funds reserved for State-level
uses. In addition, local school districts or other eligible
applicants that apply to the State for funding need to provide
this description in their applications to the State for funding.
The State would be responsible for ensuring that the school
district or other local entity has submitted a sufficient

section 427 statement as described below.)

What Does This Provision Require?

Section 427 requires each applicant for funds (other than an
individual person) to include in its application a description
of the steps the applicant proposes to take to ensure
equitable access to, and participation in, its
Federally-assisted program for students, teachers, and
other program beneficiaries with special needs. This
provision allows applicants discretion in developing the
required description. The statute highlights six types of
barriers that can impede equitable access or participation:
gender, race, national origin, color, disability, or age.
Based on local circumstances, you should determine
whether these or other barriers may prevent your students,
teachers, etc. from such access or participation in, the
Federally-funded project or activity. The description in your
application of steps to be taken to overcome these barriers
need not be lengthy; you may provide a clear and succinct

description of how you plan to address those barriers that are
applicable to your circumstances. In addition, the information
may be provided in a single narrative, or, if appropriate, may
be discussed in connection with related topics in the
application.

Section 427 is not intended to duplicate the requirements of
civil rights statutes, but rather to ensure that, in designing
their projects, applicants for Federal funds address equity
concerns that may affect the ability of certain potential
beneficiaries to fully participate in the project and to achieve
to high standards. Consistent with program requirements and
its approved application, an applicant may use the Federal
funds awarded to it to eliminate barriers it identifies.

What are Examples of How an Applicant Might Satisfy the
Requirement of This Provision?

The following examples may help illustrate how an applicant
may comply with Section 427.

(1) An applicant that proposes to carry out an adult literacy
project serving, among others, adults with limited English
proficiency, might describe in its application how it intends to
distribute a brochure about the proposed project to such
potential participants in their native language.

(2) An applicant that proposes to develop instructional
materials for classroom use might describe how it will make
the materials available on audio tape or in braille for students
who are blind.

(3) An applicant that proposes to carry out a model science
program for secondary students and is concerned that girls
may be less likely than boys to enroll in the course, might
indicate how it intends to conduct "outreach” efforts to girls,
to encourage their enroliment.

We recognize that many applicants may already be
implementing effective steps to ensure equity of
access and participation in their grant programs, and
we appreciate your cooperation in responding to the
requirements of this provision.

Estimated Burden Statement for GEPA Requirements

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information unless such
collection displays a valid OMB control number. Public reporting burden for this collection of information is estimated to average
1.5 hours per response, including time for reviewing instructions, searching existing data sources, gathering and maintaining the
data needed, and completing and reviewing the collection of information. The obligation to respond to this collection is required to
obtain or retain benefit (Public Law 103-382). Send comments regarding the burden estimate or any other aspect of this collection
of information, including suggestions for reducing this burden, to the U.S. Department of Education, 400 Maryland Ave., SW,
Washington, DC 20210-4537 or email ICDocketMgr@ed.gov and reference the OMB Control Number 1894-0005.

Optional - You may attach 1 file to this page.

YARCS_Sect i on_427_CGEPA. pdf

| Add Attachment | Delete Attachment| View Attachment

PR/Award # U282B130006
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Section 427 of GEPA

The York Academy Regional Charter School will comply with all applicable
Commonwealth laws in accordance with Chapter 711 to meet with needs of students
with disabilities and all relevant federal laws, including the Individuals with Disabilities
Education Act (IDEA), the Family Educational Rights and Privacy Act (FERPA), Section
504 of the Rehabilitation Act of 1973 (Section 504), and the Americans with Disabilities
Act (ADA).

Individualized Education Programs (IEP) will be developed, implemented, reviewed, and
revised in accordance with IDEA and the applicable laws of the Commonwealth of
Pennsylvania. The IEP team will direct the academic program and parents and
teachers will act in harmony to support the identified student and ensure that the
student is provided with a free and appropriate public education in the least restrictive
environment. Communication with parents will be ongoing and timely, in accordance
with appropriate federal laws and those of the Commonwealth.

Services may be provided to the identified student through the York Academy Regional
Charter School, the Lincoln Intermediate Unit and/or through contracts with other
outside providers.

The York Academy Regional Charter School will ensure that any student suspected of
needing special education services and/or related services is identified, located, and
evaluated under the Child Find provisions of IDEA. The York Academy Regional
Charter School will comply with regard to Child Find under Chapter 711 including
developing written policies and procedures to address the needs of all students who
may require special education and related services. The York Academy Regional
Charter School will be responsible for developing an IEP for any student thought to be
in need of special services or for any student referred by a parent or teacher and for
conducting timely reevaluations in accordance with the laws.

Records for students with disabilities will be maintained in a secure place and kept
confidential with appropriate procedures for accessing the files in accordance with the
provisions of IDEA and FERPA.

The York Academy Regional Charter School will ensure that all components of its
academic program are accessible to students with disabilities in keeping with Section
504 and ADA requirements.

In compliance with applicable laws and regulations, transportation will be provided all
students in coordination with the Central York School District, School District of the City
of York and Suburban York School District.

Students in need of specially designed instruction at the York Academy Regional
Charter School will be included in the regular education classroom under an inclusion
model whereby the regular education teacher and a special education teacher will “team

PR/Award # U282B130006
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teach” in order to provide an appropriate educational experience for the student. |If
appropriate and necessary, the identified student will be removed from the regular
education classroom for specialized instruction only if the IEP recommends so doing.
Every effort will be made to provide the identified student with services in the regular
education classroom

Special education teachers will partner with the regular education teacher by
collaborating on teaching methodology and instructional strategies and suggesting
recommended accommodations for the identified student. The special education
teacher will serve as a resource for the regular education teacher in providing
appropriate educational materials and activities to support the identified student.

The York Academy Regional Charter School budget includes provision for one Special
Education teacher. Services which cannot be provided directly by the York Academy
Regional Charter School will be contracted through the Lincoln Intermediate Unit or
other community organizations.

PR/Award # U282B130006
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CERTIFICATION REGARDING LOBBYING

Certification for Contracts, Grants, Loans, and Cooperative Agreements

The undersigned certifies, to the best of his or her knowledge and belief, that:

(1) No Federal appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any
person for influencing or attempting to influence an officer or employee of an agency, a Member of
Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with
the awarding of any Federal contract, the making of any Federal grant, the making of any Federal loan, the
entering into of any cooperative agreement, and the extension, continuation, renewal, amendment, or
modification of any Federal contract, grant, loan, or cooperative agreement.

(2) If any funds other than Federal appropriated funds have been paid or will be paid to any person for
influencing or attempting to influence an officer or employee of any agency, a Member of Congress, an
officer or employee of Congress, or an employee of a Member of Congress in connection with this Federal
contract, grant, loan, or cooperative agreement, the undersigned shall complete and submit Standard
Form-LLL, "Disclosure of Lobbying Activities," in accordance with its instructions.

(3) The undersigned shall require that the language of this certification be included in the award documents
for all subawards at all tiers (including subcontracts, subgrants, and contracts under grants, loans, and
cooperative agreements) and that all subrecipients shall certify and disclose accordingly. This certification
is a material representation of fact upon which reliance was placed when this transaction was made or
entered into. Submission of this certification is a prerequisite for making or entering into this transaction
imposed by section 1352, title 31, U.S. Code. Any person who fails to file the required certification shall be
subject to a civil penalty of not less than $10,00 0 and not more than $100,000 for each such failure.

Statement for Loan Guarantees and Loan Insurance
The undersigned states, to the best of his or her knowledge and belief, that:

If any funds have been paid or will be paid to any person for influencing or attempting to influence an officer
or employee of any agency, a Member of Congress, an officer or employee of Congress, or an employee of
a Member of Congress in connection with this commitment providing for the United States to insure or
guarantee a loan, the undersigned shall complete and submit Standard Form-LLL, "Disclosure of Lobbying
Activities," in accordance with its instructions. Submission of this statement is a prerequisite for making or
entering into this transaction imposed by section 1352, title 31, U.S. Code. Any person who fails to file the
required statement shall be subjec t to a civil penalty of not less than $10,000 and not more than $100,000
for each such failure.

* APPLICANT'S ORGANIZATION
|York Acadeny Regi onal Charter School

* PRINTED NAME AND TITLE OF AUTHORIZED REPRESENTATIVE

Prefix: * First Name: |[James | Middle Name:|
* Last Name: |PaSt ore | Suffix: I:I

* Title: |Chi ef Acadenic Officer

* SIGNATURE: [Moni k Johnson | *DATE:[07/ 09/ 2013

PR/Award # U282B130006
Page el12

Tracking Number:GRANT11447126 Funding Opportunity Number:ED-GRANTS-061113-001 Received Date:2013-07-09T09:31:54-04:00



Abstract

The abstract narrative must not exceed one page and should use language that will be understood by a range of audiences.
For all projects, include the project title (if applicable), goals, expected outcomes and contributions for research, policy,
practice, etc. Include population to be served, as appropriate. For research applications, also include the following:

= Theoretical and conceptual background of the study (i.e., prior research that this investigation builds upon and that
provides a compelling rationale for this study)

= Research issues, hypotheses and questions being addressed

= Study design including a brief description of the sample including sample size, methods, principals dependent,
independent, and control variables, and the approach to data analysis.

[Note: For a non-electronic submission, include the name and address of your organization and the name, phone number and
e-mail address of the contact person for this project.]

You may now Close the Form

You have attached 1 file to this page, no more files may be added. To add a different file,
you must first delete the existing file.

* Attachment: [YARCS_2013_CSP_Abstract.pdf Add Attachment Delete Attachment View Attachment

PR/Award # U282B130006
Page e13

Tracking Number:GRANT11447126 Funding Opportunity Number:ED-GRANTS-061113-001 Received Date:2013-07-09T09:31:54-04:00



ABSTRACT — CHARTER SCHOOLS PROGRAM, NON-SEA (84.282B)
YORK ACADEMY REGIONAL CHARTER SCHOOL, 32 West North Street, York PA 17401
Project Director: Monik Johnson, ph: 717-801-3900 x102, email: mjohnson@yorkarcs.org

Project Title: York Academy Regional Charter School

Goals: The over-arching goal in seeking this CSP grant award is to continue and solidify the initial
implementation of a regional charter school committed to providing a superior, well-rounded educational
experience to an ethnically and socio-economically diverse student population. York Academy RCS has
completed two years of instructional programming and sets as objectives during the coming third year of
operation:
e To retain current student enrollment (minimum 85% retention of current students, K-3)
e To add Grade 4 and 5 delivery capacity and student enrollment during the award period
o To meet academic performance standards as assessed by the PA System of School Assessment
(PSSA) for students of each of the chartering/sending school districts
e To continue progress towards International Baccalaureate Primary Year Programme authorization
(operating as an identified IB PYP “Candidate School,” with IB review planned for 2015)

Expected outcomes: Upon completion of the CSP grant period, York Academy Regional Charter School
will have K-5 enrollment of 450. The student population will be a multi-ethnic population, with the
majority from low-income households. Students will be drawn predominantly from one urban (School
District of the City of York) and two contiguous suburban school districts (Central York School District
and York Suburban School District) — each original chartering districts of this multi-district, regional
Pennsylvania charter school. York Academy expects that all students and all student subgroups (as
defined under NCLB) will meet performance standards on state assessments, improving on and far
surpassing student performance among students in the chartering urban school district.

Contributions for research, policy, practice, etc.: A key strategic principle under-pinning the creation
and operation of York Academy Regional Charter School is the attraction of an economically and
ethnically diverse student population into a multi-district-serving regional charter school, thereby
attacking the isolation of ethnicities and economic statuses existing within the current urban/suburban
school boundaries. Promotion of student diversity, including racial and ethnic diversity and, perhaps more
importantly, socio-economic diversity, is a conscious and explicit value and goal of the York Academy
initiative. Active recruitment of students from across these school district boundaries, coupled with
provision of an educational program designed to a rigorous, internationally-recognized curricular and
program framework (International Baccalaureate) promises to promote and foster the strengths of
diversity and to improve student achievement for even the most disadvantaged students participating in
the school’s educational program.

Meeting the Purpose of CSP: The proposed project will provide financial assistance for the continuing
planning, program design and initial implementation of the York Academy Regional Charter School,
helping to increase the number of high-quality charter schools available to students. The school, designed
upon a principle of promotion of diversity within the student population by drawing students from across
multiple school districts, and delivering to all students an educational program designed to the
internationally-recognized, rigorous International Baccalaureate, will contribute to knowledge of the
effects of charter schools and their effects on students and their academic achievement while improving
student academic achievement
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Absolute Priority and Background Information

“My day goes fast. It doesn’t even feel like school.”
(a seven-year-old student at The York Academy Regional Charter School, York PA).

The York Academy Regional Charter School (hereafter, York Academy or YARCS), now
completing its second year of operation, has been chartered by three Pennsylvania public school districts.
The school opened serving K-2 students and has added grade 3 during the 2012-13 school year. The
student body is drawn primarily from three neighboring public school districts (York City, Central York,
and York Suburban) and, during 2012-13 that student body included 57% from low-income households
(eligible from free or reduced cost meals under federal guidelines). The school has been created
specifically to improve student achievement and to increase high school graduation and college
enrollment within the under-performing, predominately low-income population of York City. A strong
majority of York Academy’s enrollment (68%) during 2012-13 has been drawn from the School District

of the City of York, and recruitment for future students will continue to include that urban focus within a
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multi-district, urban/suburban strategy as elaborated below and throughout this application. York
Academy is precisely the kind of charter school targeted by the Charter Schools Program (CSP) Grants to
Non-SEA Eligible Applicants 2013 Absolute Priority.

The school’s creation and design, including its offering of the International Baccalaureate curriculum,
has emerged out of a long-term regional economic and community development process. The YARCS
venture is unique on three counts: (1) we have established the only three-district charter school in the
Commonwealth of Pennsylvania, (2) we have established the only charter school in the
Commonwealth which combines students from three different school districts with dramatically
different racial and socio-economic profiles, and (3) we have created a charter school that is
managed and funded locally. There is no management company that financially supports the

school.

York Academy’s student population is drawn primarily from these three economically and ethnically
distinct chartering school districts. Eighty-five percent (85%) of the students in The School District of
the City of York are low-income, eligible for free/reduced lunch. That number is about 10% in the
York Suburban School District and 20% in the Central York School District. The City School
District’s population comprises about 17% white students with a majority of the remainder a minority
population divided almost evenly between African-American and Latino students. York Suburban
School district is more than 90% white. The drop-out rate in the City School District hovers around 65%.
It is less than 5% in the other two districts.

The York Academy project grew out of YorkCounts, a community-wide initiative begun to improve
York City, the urban heart of York County, after publication in 1996 of the results of a study
conducted by David Rusk, an internationally-recognized urban policy expert. The Rusk Report
yielded several recommendations stemming from a central analysis that the nature and location of
municipal and school district boundaries, “little boxes,” have created an isolated urban population with

both city government and schools facing the daunting challenges of a shrinking tax base and a rising
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concentration of an impoverished population. York Academy is a direct outgrowth of Rusk’s
recommendations with the Academy’s multi-district, urban-suburban structure designed to breach those
political boundaries and to reduce urban isolation.

The City of York is located in South Central Pennsylvania, and has been (and continues to be) an
agricultural and manufacturing center blessed by a convenient geographic location which makes it
attractive to business and industry. The population of the county continues to grow steadily (2010
census estimate — 450,000) while the population of the city has declined to about 40,000 from a 1960

high of 60,000.

With a population of about 450,000, York County is divided into seventeen local school districts.
There are few county-wide or consolidated school districts in Pennsylvania. It is not politically viable
to rework school boundaries to achieve favorable racial and socio-economic balance in individual
school districts in this state. Race riots in the City of York in the summer of 1969 which culminated
in the death of an African-American woman and a white policeman marked the beginning of rapid
white flight from the city. Variations of this pattern occurred throughout the country during this time. In
spite of the fallout from the Riots of 1969, the City school district managed to maintain excellence in
education for many years. However, the last 15 years have witnessed increasing dropout rates, a
higher concentration of impoverished and at-risk students, declining levels of academic achievement
and decreasing numbers of city families involved in their children’s education. Variations of this pattern
plague many of the older cities in the country. Until the mid-1970s, the School District of the City
of York was the most progressive and academically advanced of the seventeen school districts in York
County. It was the first school district in the county to offer Kindergarten classes, instrumental
music instruction, foreign language instruction for elementary-aged students, Advanced Placement
classes and a full spectrum of foreign language instruction (French, German, Spanish, Russian and
Latin). The district was so academically superior to the other high schools in the county that a

number of county students paid tuition to attend the city high school. There was and is only one high
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school in the city of York. This school was racially integrated as early as 1900 and remained an
integrated high school where black and white, rich and poor students could learn together and
become friends. Education researchers have observed that the achievement level of the brightest
students in any school rarely surpasses that of their classmates; in other words, a bright student’s
achievement level can be depressed or boosted depending upon the composition of his/her peer group in
school. Before the riots and white flight changed the demographics of the City district, bright City
students had the opportunity to be part of a high-achieving cohort no matter their race, socio-economic
status, or the education level of their parents. Today, they do not. Education experts tell us that any
school district with a poverty level exceeding 40% is practically doomed to failure. Because of the
85% poverty level in the City school district and the inevitable social problems which go along with
a high-poverty population, young middle-class families now avoid the City school district. Educated
families will not keep their children in a school system which consistently fails to meet state and federal
standards (Schools in the School District of the City of York have failed regularly to make adequate yearly
progress since the inception of No Child Left Behind. Several District schools have been in Corrective
Action status throughout the last decade). The absence of a middle-class population has widespread
effects not just on the school district but also on the general civic life of York. A committed
business community continues to roll out well-conceived redevelopment efforts, but these efforts will not
transform city living in the longer term if some alternatives to the city schools cannot be developed in

order to attract and keep young middle-class families in the city.

YorkCounts charged a newly established committee to develop alternate education programming
which could serve to keep young middle-class families in the city and also provide a first-rate
education to students whose families lack the financial means to move out of the city. The
concentration of poverty and its attendant problems is a fact with which we grappled in the most
effective ways available to us. We were not empowered to circumvent the existing City school board

and administration in order to provide new educational opportunities or a better-quality education for
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all of the students in the York City School District: only the City school board and administrators have
the power to enact innovative programming on that scale. We did have the ability to develop new
programming which could enrich a large number of city students and honor one of David Rusk’s
recommendations by establishing a charter school combining city and county students.

Hostility and fear characterize the attitude of much of the suburban population towards what they see
as an underachieving and crime-ridden City school system. We knew that our YARCS proposal had
to be bold, strong and innovative in order to entice suburban families into sending their children
into the city for school. Because there are fewer than 15 K-12 International Baccalaureate schools in the
United States, we decided to establish a three-district, K-12 regional charter school featuring an
International Baccalaureate curriculum.

After 2% years of study and planning involving 25 — 30 community volunteers including the
school superintendents from the City of York and the four first-ring suburbs, the charter school
organizing committee presented the school’s charter application to three York County school districts
on November 13, 2009: The School District of the City of York, York Suburban School District, and
Central York School District. By the end of February of 2010, each of the districts had approved the
charter application, two of them unanimously. Students were first enrolled in 2011-12 in grades K-2. The
school has expanded to include grade three in 2012-13 with an enrollment of 299 (January 2013), and it
intends to add a grade each year until full K-12 programming has been established. We are confident that
programming of that rigor and prestige will continue to entice suburban parents to send their
children into the City of York daily for school. YARCS opened in the historic, pre-Civil War Smyser-
Royer building in August, 2011, with students in Kindergarten, First and Second Grade. It added
Third Grade in the current year and enrolls 299 students, K-3. It will add one grade each year until it
reaches full implementation as a K-12 school. By combining three disparate local school districts we
have begun to re-establish the kind of racial and socio-economic balance which existed in the City

school district before the riots and white flight changed the character of York and its school district.
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Competitive Preference Priorities:

Competitive Preference Priority 1--Improving Achievement and High School Graduation Rates

[Students with Disabilities, and English Learners] (up to 4 points).

As we will elaborate below (in the narrative section addressing Selection Criterion 2, pg. 11), York
Academy intends to improve achievement and graduation rates of students with special needs addressed
in special education Individualized Education Plans (11% of the school’s students have IEPs), and
English Language Learners (6.3% of students are identified as ELLs). As outlined on pg. 11-13 below,
both of these sub-groups of students are supported by York Academy in making progress towards
meeting State academic content and achievement standards through their full access to the rigorous, PA-
standards-aligned International Baccalaureate curriculum (the curriculum itself is described in the
narrative addressing Selection Criterion 1 below, beginning on pg. 7).

Competitive Preference Priority 2--Promoting Diversity (up to 2 points).

As elaborated below in the narrative section addressing Selection Criterion 2, pg. 11, a key strategic
principle under-pinning the creation and operation of York Academy Regional Charter School is the
attraction of an economically and ethnically diverse student population into a multi-district-serving
charter school, thereby attacking the isolation of ethnicities and economic statuses existing within the
current urban/suburban school boundaries. Promotion of student diversity, including racial and ethnic
diversity and, perhaps more importantly, socio-economic diversity, is a conscious and explicit value and
goal of the York Academy initiative. Active recruitment of students from across these school district
boundaries, coupled with provision of an educational program designed to a rigorous, internationally-
recognized curricular and program framework promotes both the diversity sought in Competitive
Preference 2 and the improved student achievement for even the most disadvantaged students targeted in

Competitive Preference 1.
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Application Requirements/Selection Criteria.

In what follows, we have used the Selection Criteria section of the application guidelines to structure
our responses to the Application Requirements. We address each grant selection criterion in what follows
below:

(1) Quality of the proposed curriculum and instructional practices

The York Academy Regional Charter School provides students with an engaging, challenging learning
environment that opens doors for growth, opportunity, and academic excellence. York Academy Regional
Charter School (YARCS) is designed as an International Baccalaureate Primary Years program, seeking
future recognition by the International Baccalaureate Organization as an “IB World School” and
recognized currently by the IBO as a “candidate school.” Currently, the IBO (www.ibo.org) works with
more than 3,500 schools serving more than 1,000,000 students in 144 countries. IB World schools pursue
a common mission: “The International Baccalaureate® (IB) aims to develop inquiring, knowledgeable
and caring young people who help to create a better and more peaceful world through intercultural
understanding and respect.” YARCS is currently moving along the multi-year credentialing path towards

full IB World School recognition.

As noted above, YARCS first enrolled students for the 2011-12 school year, opening with 225
students in Kindergarten, first and second grades. Third grade was added in the current school year (2012-
13). Fourth grade will be added in 2013-14 (and 5" grade will open as the federal grant year ends in Fall
2014). While this proposal focuses on the continuing growth of a Primary-Level IB school program
(ultimately serving ages 5-12 in grades K-6), YARCS intends later to develop IB Middle Year and IB

Diploma (high school) programs, adding one grade each year until a full K-12 program is in place.

The long-term vision for continuing development of the YARCS program includes a K-12 design,
following IBO specifications, that incorporates several recurring features: study across a broad and
balanced range of knowledge domains that use educational content from around the world; special

emphasis on providing language acquisition and development; opportunities for engaging in multi-
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disciplinary learning; a focus on developing skills of learning, culminating study of the Theory of
Knowledge in the Diploma Program; opportunities for individual and collaborative planning and research;
and, a community service component that requires action and reflection. The development of the “whole
child” is addressed throughout the IB curriculum including intellectual growth, personal growth,

emotional growth and social development through all domains of knowledge.

Curriculum

In designing and delivering its curriculum, an ongoing work of development as grades are added
annually, York Academy addresses both the standards-centered curriculum regulations of the
Commonwealth of Pennsylvania and the curricular principles and guidelines of the International
Baccalaureate Organization. Curriculum has been directly aligned with the Pennsylvania Academic
Standards (and is now being adjusted to reflect PA’s adoption of the Common Core standards) to assure
that all students receive instruction that addresses these challenging state academic standards. In addition,
the York Academy curriculum is designed in accord with the general principles that characterize all IB
programs and the more specific design specifications for an IB Primary Years Program (PYP). All IB
programs are designed “to develop internationally- minded people who, recognizing their common
humanity and shared guardianship of the planet, help to create a better and more peaceful world. IB
learners strive to be” inquirers, thinkers, communicators and risk-takers who are knowledgeable,
principled, open-minded, caring, balanced and reflective”

(http://www.ibo.org/programmes/profile/documents/Learnerprofileguide.pdf). In pursuit of this IB

Learner Profile, all IB programs:

e are designed to address the five essential elements of learning — acquisition of knowledge,
understanding of concepts, mastering of skills, development of attitudes, and making decisions to
take action

e require study across a broad range of subjects drawing on content from educational cultures across

the world
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e give special emphasis to language acquisition and development

e encourage learning across disciplines

o focus on developing the skills of learning

e include, to a varying extent, the study of individual subjects and of transdisciplinary areas
e provide students with opportunities for individual and collaborative planning and research

e include a community service component requiring action and reflection.

At the IB Primary Years Program level being implemented and proposed for expansion at YARCS, the
“traditional” subjects (language arts, mathematics, science, social studies, arts, personal and social
development, and physical education) are all taught in alignment with state academic standards. Students
see them articulated, however, within and across grade levels, through the consistent annual encounter
with six interdisciplinary (or, per IBO, “transdisciplinary”) themes that reinforce the global nature of our
society and where each individual fits within it. Use of these transdisciplinary themes as the core of
curriculum is a distinctive feature of the IB Primary Years program: Who we are; Where we are in place
and time; How we express ourselves; How the world works; How we organize ourselves; and, Sharing the

planet.

Instructional Practices

In order to deliver the curriculum characterized above, the York Academy Regional Charter School
program is firmly committed to structured, purposeful inquiry that engages students actively in their
own learning. Students are guided to investigate significant issues by formulating their own questions,
designing their own inquiries, assessing the various means available to support their inquiries, and
proceeding with research, experimentation, observation, and analysis that helps them in finding their
own responses to the issues. The starting point is students’ current understanding, and the goal is active
construction of meaning by building connections between that understanding and new information and

experience, derived from the inquiry into new content.
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Based upon the International Baccalaureate Charter School model, inquiry, as the leading
pedagogical approach, allows students to be actively involved in their own learning and to take
responsibility for that learning. Inquiry allows each student’s understanding of the world to develop
in a manner and at a rate that is unique to that student. Inquiry is the process initiated by the students or
the teacher that moves the students from their current level of understanding to a new and deeper level
of understanding. This can mean exploring, wondering and questioning, experimenting and playing
with possibilities, making connections between previous learning and current learning, making
predictions and acting purposefully to see what happens, collecting data and reporting findings,
clarifying existing ideas and reappraising perceptions of events, deepening understanding through
the application of a concept, making and testing theories, researching and seeking information,
taking and defending a position, and solving problems in a variety of ways.

An explicit expectation of the International Baccalaureate Charter School model program is that
successful inquiry will lead to responsible action initiated by the students as a result of the
learning process. This action may extend the students’ learning, or it may have a wider social impact.

The York Academy Regional Charter School subscribes to the International Baccalaureate Charter
School program’s transdisciplinary model whereby themes of global significance frame student
learning, transcending the confines of the traditional subject areas (see themes in the Curriculum sub-
section above). These themes promote an awareness of the human condition and an understanding that
there is a commonality of human experience. Teachers provide students with learning experiences that
are engaging, relevant, challenging and significant, using stimulating and provocative learning
environments in which:

o adult facilitators empower students to value their learning and to take responsibility for it;
e students are seen as competent and are listened to;
e students are encouraged to be curious, be inquisitive, ask questions, explore and interact with

the environment physically, socially and intellectually;
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e explicit learning outcomes and the learning process are made transparent to the students;

o students are supported in their struggle for mastery and control on their journey to become
independent, autonomous learners;

e the learning experiences are differentiated to accommodate the range of abilities and
learning styles in the group;

e collaboration on the part of all the teachers is high, and there is a commitment to the
transdisciplinary model at the core of this program of international education.

In the context of the inquiry-based program, teaching methods include, as appropriate, a range
and balance of teaching strategies, grouping and regrouping of students for a variety of learning
situations, viewing students as thinkers with emerging theories of the world, pursuing open-ended
inquiry and real-life investigations, maintaining constant awareness of the needs of additional-language
learners, and addressing the needs of students with different levels and types of ability.

The York Academy Regional Charter School staff operates as a professional learning
community. The knowledge base that informs effective practice, particularly in the areas of brain
research and cognition, is continually growing through individually- and collaboratively-designed
professional learning activities. Commitment to effective ongoing professional development is a
hallmark of York Academy Regional Charter School.

(2) The extent to which the proposed project will assist educationally disadvantaged students in

meeting State academic content standards and State student academic achievement

standards
As noted above (Absolute Priority/Background Information), the impetus for creation of this regional
(multi-district) charter school grew out of community discussions of the negative impact of the growing
concentration of poverty in the City of York, PA. The concentration and the associated isolation of
significant portions of the region’s non-white ethnic populations continue to plague regional

development.
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Since the inception of No Child Left Behind as the nation’s guiding educational law in 2001, student
performance on state assessments aligned with state academic content and achievement standards has
regularly fallen far short of “adequate yearly progress” in the School District of the City of York. Many
approaches to school improvement have been undertaken by the school district over the course of more
than a decade with little progress.

York Academy, a regional charter school, offers hope for breaking the stranglehold that concentrated
poverty seems to have on academic progress for students residing in the city school district, as it fosters
economic integration of poor students from the city with economically more well off students from
participating suburban districts (57% of the school’s students qualify for free or reduced lunch — nearly
%’s of those students, 73%, are residents of the School District of the City of York; only 7.6% of York
Academy’s low-income students are residents of either of the two suburban chartering school districts).
Elsewhere, this strategy of economic integration is associated with significantly improved academic
performance by students from poor households while showing no negative impact on the performance of
students from higher income families (cf. Gerald Grant, 2011, Hope and Despair in The American City:
Why There Are No Bad Schools in Raleigh, and Richard Kahlenberg, 2009, Turnaround Schools That
Work, New York City, NY: New Century Foundation, www.tcf.org).

Three key groups of educationally disadvantaged or at-risk students are found within the York
Academy student population: economically disadvantaged students (57% of the 2012-13 student body),
students with special needs addressed in special education Individualized Education Plans (11% of the
school’s students have IEPs), and English Language Learners (6.3% of students are identified as ELLs).
All of these students are supported in making progress towards meeting State academic content and
achievement standards through their full access to the rigorous, PA-standards-aligned International
Baccalaureate curriculum described in the previous section. The IB curriculum and delivery model are
designed to appeal to students of all ethnicities, genders, needs, ability levels and socio-economic
statuses. IB Programme Standard C.3.3 requires that “teaching and learning builds on what students know

and can do” — i.e., that the program of instruction begin with students ‘where they are.” The student-
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centered, inquiry-based, multi-faceted instructional methods and associated formative assessment
methods (see Selection Criterion 3’s sub-section on assessment of student achievement objectives below)
lend themselves well to differentiation of each learning activity to accommodate the special needs of each
student and student at-risk sub-group.

In addition, the school employs dedicated special education and English-as-Second Language staff
who partner with the regular classroom teachers for instructional design, team-teaching and in-class
support for targeted students. York Academy ensures that students suspected of needing special
education services or related services are identified and evaluated under the Child Find provisions of
IDEA, drawing on the expertise of both the school’s PA-certified School Psychologist and Special
Education Teacher. The school completes a Home Language Survey at the point of enrollment of each
student with the intent of screening incoming students with special language needs. York Academy uses
an inclusive, team-teaching model as its primary method for delivery of special education and English-as-
Second Language services, subject to conditions set in specific IEP’s and individual ELL student needs
(pull-out instruction is provided to students identified as needing that level of intensity of support). In
addition, the school contracts with the Lincoln Intermediate Unit #12, a PA public regional educational
service agency, for specialized Special Education services and, beginning in 2013-14, will participate in
the Intermediate Unit-coordinated NCLB Title III English Language Learners Consortium which provides
consultation and professional development in support of the schools services to its ELL students.

Additional support services to educationally disadvantaged students are provided on an individual, as-
needed basis by the school’s educational support professionals, including a school psychologist, guidance
counselor, reading specialist/librarian, speech therapist and school nurse.

York Academy seeks to comply with all federal and state laws and regulations associated with the
education of educationally disadvantaged students and with receipt of funds and/or services, including
(not limited to) the No Child Left Behind Act (NCLB), the Individuals With Disabilities Education Act
(IDEA), the Family Educational Rights and Privacy Act (FERPA), the Americans With Disabilities Act

(ADA), Section 504 of the Rehabilitation Act of 1973 (Section 504).
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(3) The quality of the strategy for assessing achievement of the charter school's objectives

In this section, we address: (a) the guiding frameworks of standards and practices which are the context
for objective-setting and assessment; (b) the objectives contained within the York Academy’s Strategic Plan,
adopted December 2012; (c) the school’s objectives for the 2013-14 school year, the year for which grant
funding is requested; and, (d) a summary of the school’s building of a comprehensive system of assessment
of student achievement in an IB context — the heart of assessment in an educational setting.

Guiding Frameworks: The process of setting York Academy school objectives and of monitoring and

assessing their achievement is driven by two guiding frameworks within which the school operates. York
Academy Regional Charter School is both a public school chartered within the Pennsylvania public school
system and a recognized Candidate School within the International Baccalaureate system. Each bears brief
elaboration as a guiding system for school goal-setting and accountability.

First, as a public charter school operating in Pennsylvania, the school must pursue student development

and achievement within the framework of standards-based accountability defined by Pennsylvania’s
federally-approved NCLB accountability plan — a system that defines standards for student achievement, sets

113

performance targets defining a school’s “adequate yearly progress” on state assessments, and sets
requirements for key elements of a public school’s educational programming. At the elementary level at
which York Academy currently operates, statewide assessments are centered in the PA System of School
Accountability, or PSSA, including: English Language Arts and Mathematics assessed at every grade level
from 3 through 5, Science assessed at grade 4, and Writing assessed at grade 5. As this federal/state
framework continues to evolve, with Pennsylvania currently aligning its academic standards and assessment
system with the Common Core framework, York Academy, too, will continue to refine its own educational

program to maintain and improve its own alignment with these standards and associated systems.

Second, as a school pursuing recognition and authorization to operate as an International Baccalaureate

school as defined and certified by International Baccalaureate (an internationally recognized nonprofit
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organization defining and monitoring IB delivery worldwide - www.ibo.org), York Academy must also
abide by the guiding IB Program Standards and Practices framework, a framework that defines consistency
of practice and coherence of program across the three educational program levels recognized and defined by
the IBO — the Primary Years Programme, Middle Years Programme, and Diploma Programme (defining
high school education). The IB framework drives the authorization process through which a school (1)
commits to development of an educational program that meets the standards, (2) applies for recognition as a
Candidate School in the operation of one or more of the levels of program noted above, (3) operates an
educational program under provisional status as Candidate School with monitoring and feedback from the IB
Organization, (4) applies for full authorization and submits to a rigorous, on-site review of the local program
and its alignment with and fulfillment of the IB Standards and Practices framework, and (5) upon
recognition, continues to operate its IB program and to participate in continuous program improvement and
maintenance of alignment as a member school of the IB community of World Schools. (Copies of the IB
“standards and practices” and “Guide to [PYP] school authorization” are included in the “Other attachments”
section of this application). The IB Standards and Practices framework includes seven standards, each

elaborated by a number of specific descriptors of school practice that provide the full framework for

assessing school performance. The standards include: Standard A: Philosophy — The school’s educational

beliefs and values reflect IB philosophy (9 practices); Standard B1: Leadership and Structure — The school’s

leadership and administrative structures ensure the implementation of the IB programme(s) (7 practices),

Standard B2: Resources and Support — The school’s resources and support structures ensure the

implementation of the IB programme(s) (12 practices),; Standard C1: Curriculum - Collaborative Planning —
Collaborative planning and reflection supports the implementation of the IB programme(s) (9 practices); -

Standard C2: Curriculum - Written Curriculum — The school’s written curriculum reflects IB philosophy (11

practices),; Standard C3: Curriculum - Teaching and Learning — Teaching and learning aligns with the

requirements of the programme(s) (16 practices),; Standard C4: Curriculum - Assessment — Assessment at

the school aligns with the requirements of the programme(s) (9 practices). 1B notes that full implementation

of programs in accord with these standards and practices is “a journey” with varying levels degrees of
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compliance “along the way.” However, implementation must be demonstrably “in progress” for all practices
at the time of authorization, and certain specified practices and program requirements must be “in place” at
that time, including: Philosophy — 5 practices; Leadership and structure — 5 practices; Resources and support
- 6 practices; Collaborative planning — 2 practices; Written curriculum — 1 practice; Teaching and learning —
1 practice; Assessment — 1 practice.

Strategic Plan 2012: It is within these two frameworks that York Academy has set its over-arching goals

and objectives for school performance. In a Strategic Plan adopted formally by the Board of Trustees on
December 10, 2012, York Academy set a framework of 5 Strategic Imperatives to be addressed through
actions pursuing 12 Goals and 25 elaborating Objectives. We include those Goals and Objectives in the table

below with a listing of the associated strategies for assessing achievement of each.

STRATEGIC IMPERATIVE: FOCUS INTENTIONALLY AND CONSTANTLY ON A
SUPERIOR, WELL-ROUNDED EDUCATIONAL EXPERIENCE: With the IB curriculum as the
centerpiece, we will capitalize on the cultural diversity of our student population ensuring that each
and every student is engaged in an educational experience that provides opportunities for individual

growth, a greater appreciation of others and extra-curricular activities.

Goal #1: Ensure a Superior Educational Experience

Objective #1: Starting in the school year Strategy for Assessment: York Academy 3™ grade
2012-13, achieve PSSA minimum combined | students completed the school’s first PSSA

test results of proficient and advanced scores | administration in Spring 2013, administered by staff in
of 91% in reading and 89% in math, thereafter | accord with state regulations and prescribed procedures.
strive for 100% proficiency in state mandated | Assessment results will not be available until mid-
tests. Summer 2013. Achievement of this objective will be
assessed annually in continuing compliance with state
regulations and procedures, adding grades to the tested

population as the school adds grades annually.
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Objective #2: Build the International
Baccalaureate infrastructure within the school
organization to assure initial accreditation by
May 2015 and successful ongoing

verification.

Strategy for Assessment: Achievement of this objective
will be assessed through a two-fold strategy: Locally,
ongoing monitoring will be carried out by the
Pedagogical Leadership Team prescribed by the IB
Authorization process — the two-person leadership team
is constituted by York Academy’s Chief Academic
Officer and the PYP Coordinator. This team will monitor
progress in implementing each of the IB
Standards/Practices required to be in place for initial
authorization (and, ultimately, all IB-required practices),
developing processes for documentation and reporting
for each in consultation with the designated IB
Consultant provided by the IB organization. Second, at
the time of application for authorization the IB
Authorization Site-Visitation Team and IB
administration will provide summative assessment of the
school’s implementation of the Primary Years
Programme following procedures developed by IB and
described in IB’s Guide to School Authorization. (A

copy of the Guide is included in the Attachments).

Objective #3: Design and implement
programs to proactively identify and support
students who need additional assistance to

achieve their full potential.

Strategy for Assessment: This objective is generative
and the strategy by which it is addressed and assessed
necessarily will evolve. Its initial fulfillment comes
through assurance of school compliance with state and

federal guidelines governing programming for students
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with identified disabilities and students identified as
English Language Learners. The strategy for assuring
compliance combines monitoring of alignment of
regulations and school practices by the school’s CAO
and Board of Trustees and PA Department of Education
program compliance monitoring and auditing. Beyond
these prescribed and highly regulated processes, under
leadership of the CAO, the school will continue to build
its capacities and practices for using student-centered
standardized and classroom-based performance data to
identify students failing to achieve appropriate content
mastery and to frame interventions appropriate to each
such student. The initial strategy for building this system
of data-analysis and intervention relies on CAO/
administrative framing of performance data for review
by and consultation with teacher teams and individual
teachers in order to identify students and frame
interventions. For example, in a 2012-13 mid-year
assessment of the students’ progress in literacy
achievement based on the Fountas and Pinnell
Assessment System, 85% of the school’s K-3 students
scored at or above their level’s targets. Scores have been
shared by grade-level, by classroom, and by individual
student performance. Immediate professional

conversations focused on targeted interventions with
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individual students. Further staff dialogue continues
about the classroom/grade-level and whole-school
implications of the data. Long-term fulfillment of this
objective will increase the capacities of instructional
staff to conduct their own data analyses through

continuing staff development and collaborative planning.

Objective #4: Design and implement
programs to proactively identify and support
students who are capable of working beyond
current curricular standards to achieve their

full potential.

Strategy for Assessment: This objective, too, is
generative and the strategy by which it is addressed and
assessed necessarily will also evolve (see Objective 3
above). Its initial fulfillment comes through assurance of
school compliance with state and federal guidelines
governing programming for students identified as gifted.
The strategy for assuring compliance combines
monitoring of alignment of regulations and school
practices by the school’s CAO and Board of Trustees
and PA Department of Education program compliance
monitoring and auditing. Beyond these prescribed and
regulated processes, the data-based system of
identification of student progress and needs noted above
(Objective 3) will serve, too, to frame customized

programs and supports for high-achieving students.

Goal #2: Ensure a Well-Rounded Educational Experience

Objective #5: Aligning with IB principles,
develop and implement a comprehensive arts

program that provides each student with the

Strategy for Assessment: The Pedagogical Leadership
Team will develop an assessment system defining key

benchmarks of implementation and results for a
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opportunity to participate in activities of their | comprehensive arts program. Currently, comprehensive
choice. arts education is provided by homeroom teachers and
contracted third parties. The school intends to hire part-
time staff. Initial assessment benchmarks will include
hiring of staff, completion of the definition of program
benchmarks for student success, and establishment of an

ongoing process for student and program assessment.

Objective #6: Aligning with IB principles, Strategy for Assessment: The Pedagogical Leadership
develop and implement focused sports Team will assess progress in building a sports program,
programs that provide each student with the reporting to the Board regularly on the formal and
opportunity for participation. informal opportunities for student participation, the

number and percentage of students participating in each,
and the number and percentage of the whole student

body participating in at least one sports activity.

Objective #7: Aligning with IB principles, Strategy for Assessment: The Pedagogical Leadership
identify areas of interest and establish clubs to | Team will assess annually areas of student interest and
foster the continued growth and knowledge of | will foster the establishment of clubs aligned with those
each area of focus. areas. The Team will report regularly to the Board on the
clubs created, student participation in each, and the
number and percentage of the student body participating

in at least one club.

STRATEGIC IMPERATIVE: FOSTER A CULTURE OF INCLUSION AND DIVERSITY: We
will appreciate and celebrate our differences while building a culture of open-mindedness, community

appreciation, acceptance and family.

Goal #3: Develop a Culture of Inclusion and Diversity
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Objective #8: Design school-wide programs
that intentionally focus on the appreciation of

others throughout the year.

Strategy for Assessment: The Pedagogical Leadership
Team will develop an assessment system defining key
benchmarks of implementation and results for
comprehensive program focused on appreciation of
others. The Team will work with Board and staff to
monitor implementation and assess impact of the

programming that is developed.

Objective #9: Identify popular initiatives to be
utilized as collaborative York Academy

family building exercises.

Strategy for Assessment: The Pedagogical Leadership
Team will coordinate development of an assessment
system defining the feeling of membership in the
“YARCS family” and implementation of that system,
reporting regularly to the Board and staff on progress in
fostering the sense of identity, shared sense of direction

and commitment to school and student success.

Objective #10: As needed, identify skills that
will help parents embrace and support a

culture of inclusion and diversity.

Strategy for Assessment: The Pedagogical Leadership
Team, in consultation with Board, staff, and parents, will
monitor parent/student complaints and student
disciplinary incidents to identify needs for active culture-
building activities in support of inclusion and diversity.
The Team will coordinate development and delivery of
programs and activities, as indicated. For each such
program or activity, clear targets for behavioral change
will be developed and a system for monitoring impact
will be developed under monitoring guidance by the

Pedagogical Leadership Team.

PR/Award # U282B130006

Page e36




PROJECT NARRATIVE: York Area Regional Charter School pg. 22

Goal #4: Embed a Sense of Community Service with All Students and Families

Objective #11: Develop programs that Strategy for Assessment: The Pedagogical Leadership
represent the pride students have in the school | Team will develop and implement a system for tracking
and reinforce their commitment to community | student participation in community service, participation
service. in activities featuring school students’ and staff
accomplishments in presentation to stakeholders and the
York area community at large, and measuring student
commitment to the school community. The Team will
report progress to the Board as part of regular review of

Strategic Plan impact.

Objective #12: Establish a calendar of Strategy for Assessment: The CAO will coordinate the
community service events that intentionally development of community service events, compilation
builds reciprocal bridges to the larger of a schoolwide calendar of such events, rates of
community and is varied enough to allow participation by students and family members, and
participation by all students and families. measures defining operationally the building of

“reciprocal bridges to the larger community.” The CAO
will report progress to the Board as part of regular

review of Strategic Plan impact.

Goal #5: Diversify the Staff

Objective #13: Enhance the efforts to recruit | Strategy for Assessment: The CAO and Board will

and retain a workforce that is reflective of the | review annually and at each hiring the demographic
student population. alignment of workforce and student body, seeking
affirmatively to increase diversity within staff while
maintaining the highest-quality individual and program

performance.
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Objective #14: Promote participation in Strategy for Assessment: The Pedagogical Leadership
programs for teachers and students that Team will develop a full program of opportunities for
provide opportunities for global experiences. | global experiences and methods for documenting the
menu of opportunities, participation rates by teachers
and students, and positive impacts. The Team will report
progress to the Board as part of regular review of

Strategic Plan impact.

STRATEGIC IMPERATIVE: ENSURE FUTURE FINANCIAL SUSTAINABILITY: We will focus
on understanding all relevant charter school laws, raise awareness amongst stakeholders of the unique
offerings of the York Academy and make smart financial decisions that balance the needs of today with

the needs of tomorrow.

Goal #6: Raise Awareness, Understanding and Focus on Revenue and Expenses

Objective #15: Establish a five-year financial | Strategy for Assessment: The Business Manager, in
projection that estimates the impact of consultation with the CAO, will provide to the Board at
revenue streams and expenses necessary for least annually a rolling five-year financial status and
growth, inclusive of the impact on operating budget projection as part of the school’s budgeting

and borrowed capital. process.

Objective #16: At least annually, leadership Strategy for Assessment: The CAO will coordinate
will meet with subject matter experts to scheduling and agenda development for meetings to
understand changes in Charter School law and | develop leadership understanding and reflection upon
the financial impact it may have. changing Charter School law and related regulations.
Documentation of such meetings will be maintained in

school files (date, agenda, participation, key findings).

Goal #7: Raise Awareness and Understanding of the York Academy to a Broad Audience

Objective #17: Establish a Marketing Strategy for Assessment: The CAO and Board are
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Committee of the Board of Trustees charged
with raising the awareness and understanding

of the York Academy.

responsible for fulfilling this objective. Board and
Committee minutes will serve to document: creation of
the Committee; membership/participation; development
of methods and measures of awareness and
understanding of York Academy among key audiences;
creation of a marketing plan; conducting of activities to

increase awareness and understanding.

Objective #18: Develop and implement an
annual marketing plan to tell the York

Academy story.

Strategy for Assessment: See Strategy for Assessment -

Objective #17

Objective #19: Maintain and strengthen
positive working relationships with York

Academy’s chartering districts.

Strategy for Assessment: The CAO and Board will
develop a plan for managing positive relationships with
chartering districts including documentation of methods

and measures.

STRATEGIC IMPERATIVE: SUPPORT SMART GROWTH: We will devise plans to support

smart, measured growth that ensures a balanced approach to expanding academics, technology and

facilities.

Goal #8: Create, Implement and Monitor a Comprehensive, Long Term Academics Plan

Objective #20: Create a 10-year academics
plan that charts the course for curriculum
development and informs the need for
financial resources to invest in the technology
and facilities to support the anticipated
growth. Plan will be reviewed annually to

ensure relevance.

Strategy for Assessment: The Pedagogical Leadership
Team will coordinate development of the “academics
plan” in alignment with IB standards and practices and
state/federal law and regulations. The plan will
incorporate methods and measures to be used in
assessing progress in plan implementation and impact. A

written academic plan will be submitted to the Board for
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review annually as part of the schedule for annual budget

development.

Goal #9: Create, Implement and Monitor a Comprehensive, Long Term Technology Plan

Objective #21: Create a technology plan that
generally charts the course for technology
acquisition and implementation. Plan will be
reviewed annually to ensure relevance and

inform the budgeting process.

Strategy for Assessment: The Pedagogical Leadership
Team and Board committee will coordinate development
and updating of the technology plan, submitting it for
Board review as part of the schedule for annual budget
development. The plan will incorporate methods and
measures to be used in assessing progress in plan

implementation and impact.

Goal #10: Create, Implement and Monitor a

Comprehensive, Long Term Facilities Plan

Objective #22: Create a 10-year facilities plan
that charts the course for facility development
and expansion. Plan will be reviewed
annually to ensure relevance and inform the

budgeting process.

Strategy for Assessment: The Pedagogical Leadership
Team and Board committee will coordinate development
and updating of the facilities plan, submitting it for
Board review as part of the schedule for annual budget
development. The plan will incorporate methods and
measures to be used in assessing progress in plan

implementation and impact.

STRATEGIC IMPERATIVE: FURTHER DEVELOP THE BOARD OF TRUSTEES AND

ADMINISTRATION: To fulfill our vision, all members of the Board of Trustees and Administration

will be recognized leaders in their respective fields of expertise.

Goal #11: Define and Clarify Roles and Responsibilities

Objective #23: Establish clear lines of
responsibility between the Board and

Administration with definitions that clarify

Strategy for Assessment: The Board President and CAO
will coordinate drafting of policies and procedures for

Board review and adoption addressing Board
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the performance expectations of
Administration, how Administration will be
evaluated, the responsibilities of each
committee and continued improvement of the
meeting, sharing and discussion activities of

the Board.

expectations and processes for assessing Administration
performance, responsibilities of standing Board
committees, and methods for supporting continuous
improvement of Board meeting/communication

processes.

Goal #12: Establish Effective Communications with Stakeholders

Objective #24: Develop processes and
expectations that help to ensure internal
communication is consistent and distributed

to all stakeholders on a regular basis.

Strategy for Assessment: The CAO will coordinate
development of an internal communications plan and
systems for implementation, as well as methods and
measures for assessing the effectiveness and quality of

internal communications.

Objective #25: Develop processes and
expectations that help to ensure external
communications is consistent and distributed

to all stakeholders on a regular basis.

Strategy for Assessment: The CAO, in coordination with
the Board Marketing Committee, will coordinate
development of an external communications plan and
systems for implementation, as well as methods and
measures for assessing the effectiveness and quality of

internal communications.

Grant-Year Objectives, 2013-14: York Academy remains in a building mode as it seeks to add

classes and capacity while maintaining and improvement student achievement. For the school fiscal year

2013-14, within the context of the frameworks and strategic plan outlined above, the school will pursue

the following objectives and will assess progress as noted below:

1. Retain current student enrollment (minimum 85% retention of current students, K-3): To be

assessed by the CAO and Business Manager and reported to the Board of Trustees based on
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October 1, 2013, enrollment records and records for past school years.

2. Add Grade 4 and 5 delivery capacity and student enrollment: In accord with the plan to add one

grade/year (two classrooms per grade) until the school is K-12. To be assessed by the CAO,
Business Manager, and PYP Coordinator and reported to the Board of Trustees as rooms are
prepared, instructional materials and supplies are procured, and students are enrolled for the
2013-14 school year. Within the proposed CSP grant period beginning October 1, 2013, the
school will have just started a school year with the new 4™ grade (still being recruited as this
application is written). Near the end of the grant period, August/September 2014, the school will
be enrolling a new Grade 5. Preparation for the addition of Grade 5 constitutes much of the actual
grant-funded activity outlined in the proposed grant budget and budget narrative.

3. Meet academic performance standards as defined and assessed by the PA System of School

Assessment (PSSA): Based upon the state NCLB accountability plan and the school’s initial

PSSA 2012-13 results, the CAO and PYP Coordinator will set school PSSA 2013-14 targets for
proficiency rates in Grades 3 & 4. Assessment will be conducted by the PYP Coordinator and
instructional staff in accord with state assessment regulations with achievement reporting
provided by the state Department of Education.

4. Continue progress towards IB Primary Year Programme authorization (to be completed in 2015):

The PYP Coordinator will work with the school’s IB-designated consultant to continue to move
the school forward on mutually developed benchmarks aligned with IB’s authorization standards
(see IB’s “Guide to School Authorization” in the Attachments).

Building a comprehensive system of assessment of student achievement in an IB context: The

overarching goal of the York Academy Regional Charter School is to develop citizens of the world - that
is - students who are inquiring, knowledgeable and caring young people who will help to create a better
and more peaceful world through intercultural understanding and respect. Students are encouraged to
become active, compassionate life-long learners who understand that other people, with their
differences, can also be right. The rigorous academic program is based on authentic learning which is
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relevant to the real world and transdisciplinary. Learning is not confined to individual content areas but
is supported and enriched by them. Students engage in creating their own learning in developmentally
appropriate ways.
The foundation of this challenging academic program is based on the International Baccalaureate
philosophy and curriculum plus application of evidence-based teaching strategies and effective,
appropriate, and on-going assessment. The York Academy Regional Charter School is a community
where everyone is a learner, where teachers continually learn about the needs and capabilities of
cach student, the content with which they are engaged, and about their own practice and ongoing
professional development. In the primary years students engage in structured inquiry that synthesizes
knowledge, concepts, skills, attitudes, and action. Students develop attributes through which
international-mindedness will develop and flourish.
At the heart of the York Academy educational program is a growing, comprehensive system of
assessment of student progress and achievement. Within the school’s assessment system:
=  Student performance will be assessed in accordance with curriculum standards and practices, the
overall learning outcomes tied to Pennsylvania State Standards, and subject- specific expectations.
On-going needs and interest assessments and formative and summative assessments will be used to
determine student progress.

*  Students will be involved in planning for their own learning and assessment.

= Assessment will include assessment of problem solving through analysis and critical thinking,
creativity, intuitive thinking, and reasoning in comparative and interdisciplinary study, as well as
participation in community service.

»  Students will achieve a variety of levels of language competency in at least one language beyond the
student’s native tongue, emphasizing both written and verbal fluency.

= Attention will be given to students who do not meet their individual learning goals through the

collaboration of teachers, parents and students to refocus on specific assessments and learning

PR/Award # U282B130006
Page e43



PROJECT NARRATIVE: York Area Regional Charter School pg. 29

strategies for continued support of the student.

At York Academy, assessment is integral to all teaching and learning. It is central to our goal of
thoughtfully and effectively guiding students through the five essential elements of learning
described in the International Baccalaureate Charter School model program: the acquisition of
knowledge, the understanding of concepts, and the mastering of skills, the development of attitudes,
and the decision to take action. The prime objective of assessment in this program is to provide
feedback on the learning process. Assessment involves the gathering and analysis of information about
student performance and is designed to inform practice. It identifies what students know, understand,
can do, and feel at different stages in the learning process. Students and teachers will be actively
engaged in assessing the students’ progress as part of the development of their wider critical-thinking
and self-assessment skills.

Student learning is promoted through planning and refining the teaching and learning process to meet
individual or group needs. Assessing the students’ prior knowledge and experience as well as monitoring
their achievement during the teaching period will enable teachers to plan and refine their teaching
accordingly. The York Academy Regional Charter School will utilize both formative and summative
assessments.

Formative assessment provides information that is used in order to plan the next stage in learning. It
is interwoven with learning and helps teachers and students to find out what the students already
know and can do. Formative assessment and teaching are directly linked and function purposefully
together. Formative assessment aims to promote learning by giving regular and frequent feedback. This
helps learners to improve knowledge and understanding, to foster enthusiasm for learning, to engage
in thoughtful reflection, to develop the capacity for self-assessment, and to recognize the criteria for
success. There is evidenced that increased use of formative assessment particularly helps those students
who are low achievers to make significant improvements in their understanding.

Summative assessment aims to give teachers and students a clear insight into students’ understanding.

Summative assessment is the culmination of the teaching and learning process and gives the students
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opportunities to demonstrate what has been learned. It can assess several elements simultaneously: it

informs and improves student learning and the teaching process; it measures understanding of the central

idea, and prompts students towards action.

Assessment strategies and tools form the basis of a comprehensive approach to assessment. The
strategies are the methods or approaches that teachers use when gathering information about a
student’s learning. Teachers record this information using a variety of tools which are the
instruments used to collect data.

At York Academy, assessment strategies include:

= Observations: All students are observed often and regularly with the teacher taking a focus
varying from whole class observation to observing one student.

» Performance Assessments: Performance assessments are assessments of goal-directed tasks with
established criteria. They provide authentic and significant challenges and problems. In these tasks
there are numerous approaches to the problem and rarely only one correct response. They are usually
multimodal and require the use of many skills. Audio, video, and narrative records are often useful
for this kind of assessment.

*  Process-focused Assessments: Students are observed often and regularly, and the observations
are recorded by noting the typical as well as non-typical behaviors, collecting multiple
observations to enhance reliability, and synthesizing evidence from different contexts to increase
validity. A system of note taking and record-keeping is being created that minimizes writing and
recording time. Checklists, inventories and narrative descriptions (such as learning logs) are common
methods of collecting observations.

» Seclected Responses: These are single occasion, one-dimensional exercises such as texts and
quizzes.

* Open-ended Tasks: These assessments are situations in which students are presented with a

stimulus and asked to communicate an original response. The answer might be a brief written
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answer, a drawing or a solution. The work, with the assessment criteria attached, is included in a
portfolio.

The assessment strategies are being put into practice using the following assessment tools:

* Rubrics: An established set of criteria for rating students in all areas. The descriptors tell the
assessor what characteristics or signs to look for in students’ work and then how to rate that work on a
predetermined scale. Rubrics will be developed by students as well as by teachers.

= Exemplars: Samples of students’ work that serve as concrete standards against which other samples
are judged. Generally, there is one benchmark for each achievement level in a scoring rubric.

*  Checklists: These are lists of information, data, attributes or elements that should be present.

= Anecdotal Records: Anecdotal records are brief written notes based on observations of students.
“Learning stories” are focused, extended observations that can be analyzed later. These records are

systematically compiled and organized.

= Continuums: These are visual representations of developmental stages of learning. They show a
progression of achievement or identify where a student is in a process.
The International Baccalaureate Charter School model recognizes the importance of assessing the
process of inquiry as well as the product(s) of inquiry, and aims to integrate both. The teacher is
expected to record the detail of inquires initiated by students in order to look for an increase in the
substance and depth of the inquiry. The teacher needs to consider:
= if the nature of students’ inquiry develops over time, whether they are asking questions of more
depth that are likely to enhance their learning substantially;

= if students are becoming aware that real problems require solutions based on the integration of
knowledge that spans and connects many areas;

» if students are demonstrating mastery of skills;

= if students are accumulating a comprehensive knowledge base and can apply their understanding to

further their inquiries successfully;
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* if students are demonstrating both independence and an ability to work collaboratively.

Reporting on assessment is about communicating what students know, understand and can do. It
describes the progress of the students’ learning, identifies areas for growth, and contributes to the efficacy
of the program. Assessment without feedback is merely judgment; feedback is the component of
assessment that lets the school interpret the judgment and improve its work. Reporting must
provide clear information that is useful to students and parents. Each student’s progress will be reported
in accord with all attributes of the IB Learner Profile (see IB Learner Profile in Attachments).

@) The extent of community support for the application and parental and community
involvement

Community Support: As noted in the Introduction, the York Academy Regional Charter School

was founded by a community-based committee of YorkCounts, a volunteer organization with
many civic, government, and business ties. YorkCounts, with many local government and core business
ties, worked for ten years under the direction of David Rusk, a nationally recognized consultant, to
develop strategies to benefit York City and surrounding areas. The York Academy Regional Charter
School is an outgrowth of recommendations to the community made by the YorkCounts group. The
school’s forming coalition, the Educational Opportunities Committee of YorkCounts, included members
drawn from public education (administrators and school board directors), local government and local
business, religious institutions, higher education, and prominent community philanthropists/volunteers.
In January, 2008, as the planning process began, the Educational Opportunities Committee initiated
monthly meetings to develop the charter school concept. Three public school districts that ultimately
chartered York Academy were invited to participate in these planning discussions. The YorkCounts
Educational Opportunities Committee of York Counts held public meetings to inform community
members about its philosophy, curriculum and educational programs. After nearly two years of
community work, the York Academy Regional Charter School gained its charter from the Central York
School District, School District of the City of York, and York Suburban School District. A Board of
Trustees was named to lead the ongoing planning and school start-up and to govern the school from the
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point of its creation.

Since the school’s founding, the process of engaging and retaining supporters of the school has been
ongoing and broad based. The Board of Trustees itself is a symbol of ongoing community support for York
Academy Regional Charter School. Its membership consists of a multi-stakeholder representation of the
York area community (see Board Bio’s in Attachments). It acts transparently as a public institution and has
incorporated as a non-profit and tax-exempt corporation. In addition, the Board may appoint committees to
include non-Trustee community representatives. The school, too, has formed a Parent Advisory Committee
that meets regularly to discuss school issues and to address concerns and suggestions for improvement.

Community support is demonstrated further by start-up contributions provided by the York County
Community Foundation and the local Women’s Giving Circle. These two groups continue to support the
school through grants and contributions. YorkArts, a local art gallery, provides art instruction through a
grant from the York County Community Foundation. Several local firms have contributed funds under
PA’s Earned Income Tax Credit (EITC) Program. Numerous local contributors donated a total of $360,000
to a Community Campaign to build a Public Arts Playground for students.

Parental Involvement and Admissions: The York Academy Regional Charter School benefits from

the conscious choice that parents make to enroll their child in this special public school. Educational
research clearly indicates the favorable impact of parental concern for and involvement in a child’s
education.

Parental involvement begins with the process of recruitment and choice of school enrollment. It is vital
that York Academy provides and is perceive to provide an equitable opportunity to all interested families
and students for enrollment into the school family. School Board and staff members have created
marketing information brochures, held public forums about the school, conducted outreach activities to
and through community-based organizations, pre-schools, churches and other religious organizations,
youth organizations, and related local audiences. In addition to printed advertisements, the school has
distributed and posted flyers, gone door-to-door, provided information requested through word-of-mouth

referrals, and conducted telephone solicitations in the days of the school’s initial information and
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recruitment phase. The school has continued related parent/community outreach activities since its
inception and operates currently with a student waiting list for enrollment.

Admission Procedures: Annual admission is conducted on an open enrollment plan consistent with

state law and with Board policy on admission of students. Any child who is qualified under the Laws of
Pennsylvania for admission to a public school is qualified for admission to the York Academy Regional
Charter School. Applications are solicited on an annual basis. Subject to space availability, applicants are
enrolled in accord with the following priority ordering:
(1) Students who reside in one of the Central York, York city or York Suburban School Districts and
who have siblings already enrolled in the school,
(2) All other students who reside in one of the Central York, York City or York Suburban School
Districts;
(3) Students who do not reside in one of the three districts, but are siblings of students who are enrolled
in York Academy;
4) All other students who do not reside in the three districts.

Once a student is enrolled, the student remains enrolled until he or she graduates from the school,
withdraws from the school, moves to another state, or is expelled. Removing a student when his or her
parents move from the school district would be the equivalent of expelling the student and there is no
basis for expelling a student based on the parents moving from the district. (If the student/parents
move from Pennsylvania, the student is not eligible to attend a charter school in Pennsylvania.) A
student who moves to another district no longer provides in-district sibling priority to any of his or her
siblings. The siblings still have out-of-district sibling priority; however.

Lottery Procedures: If the number of applicants exceeds the seats available, an admissions lottery is

conducted to fill open spaces. In addition, spaces in existing grades are filled by lottery in subsequent
years. The lottery may be conducted by using specialized computer software or publicly at a
scheduled event. All students who apply have equal chance for admission. A drawing is held with each

applicant child’s name entered. The lottery drawing rotates through the grade levels, beginning with the
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lowest grade. The first student is selected from the school’s lowest grade; the next student is selected
from the next lowest grade; and so on, through every grade level. The process is then repeated until all
spaces have been filled. The waiting list is developed in accordance with the above procedures.

Beyond the recruitment/admissions phase of school operation, the Board of Trustees has recognized
the vital role parents/guardians and family play in the education, welfare and values of their children
and believes that the education of students is a joint responsibility that is shared with parents/guardians.
To ensure that the best interests of each student are served in the educational process, a strong program
of communication and cooperation between home and school must be maintained and parental
involvement encouraged. The Board has adopted policies mandating activities to support positive school-
parent relations and active promotion of parent involvement. Written policy provides parents information
about academic standards to be achieved, instructional materials and assessment strategies in use. In
addition, Board policies are in place providing written procedures for bringing public complaints and
suggestions to the attention of the Board.

The school provides opportunities for parents to be actively involved in their child’s education and
in their school. Parents must know they are welcome partners in their child’s education and volunteerism
is encouraged at every level of school operations. York Academy incorporates into its parent outreach
expectations a variety of voluntary service options designed to engage parents directly in some aspects
of their child’s education at the school, at least once per month. Parents are encouraged to volunteer six
hours per academic school year in various ways such as volunteering in their student’s classroom, doing
projects at home for the teacher, serving on the Parent Teacher Organization (PTO) or on a PTO
committee, volunteering at the school to help out during lunch periods or in the office, attending school
functions and attending student-led conferences.

Parents are informed of students’ progress through all of the following: student report cards (at least
four [4] times per year), parent conferences (at least [3] times per year), and authentic assessments
using portfolios (as appropriate). In addition, teachers use technology to communicate with parents so

that this valuable connection can be strong.

PR/Award # U282B130006
Page e50



PROJECT NARRATIVE: York Area Regional Charter School pg. 36

A Parent Advisory Council provides the school staff and Board with valuable input on school
operations and performance from parents’ perspectives. A parent serves as a voting member of the
governing board.

As an extension of family involvement, under direction of Board policy, York Academy invites
students to participate in activities appropriate to their maturity and competency that contribute to
administrative decision-making in such areas as Student Code of Conduct, Strategic Plan, Curriculum
Planning, Systems of Assessment, and Safety Program.

Community Involvement: The York Academy Regional Charter School is establishing

partnerships with the surrounding communities, school districts, social service agencies, community
organizations and local businesses linking their services, insights and commitment to providing a world
class education for all students. Program components stress community service items that will
require outreach into the community to provide the varied opportunities for engaging in trans-
disciplinary learning involving a diverse population. The school faculty, staff and Board are open to
ongoing input and will seek out the advice and expertise of the community. As the school develops,
York Academy plans to host educational workshops, seminars and summits enabling community
members to benefit from the school’s training and professional expertise. The York Academy Regional
Charter School seeks to serve as a welcoming and engaging center for lifelong learning, dedicated to
home, school and community service outreach.

(5) Quality of project personnel

Key Project Personnel: As this CSP application is being submitted, York Academy is undergoing a

change in leadership. Key project personnel, and keys to the ongoing success of this school start-up
phase, are: incoming Chief Academic Officer (CAO) James Pastore; a Primary Years Programme
Coordinator (to be hired by Mr. Pastore in Summer 2013); Business Manager Monik Johnson who will
serve, too, as the CSP Project Director; and the very active, supportive membership of the school’s Board
of Trustees.

New CAO James Pastore (see resume in Attachments) begins his tenure in July 2013. Mr. Pastore
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brings a unique combination of domestic and international experience to the leadership role at York
Academy, including extensive teaching and leadership experience in small International Schools (Italy,
Caribbean, Latin America) and administrative experience in a nearby Pennsylvania urban public school
district (School District of Lancaster, PA). He has planned and grown a new International School
(Launched start-up), integrated innovative technology into school programs, overseen curriculum
development, and managed daily operations. He has worked in several IB settings, including leading a
school in its first two years of IB program implementation. While no funds from the proposed grant
funding will be used to support Mr. Pastore’s time and effort, his full leadership of the project is integral
to successful implementation. In partnership with the Primary Years Programme Coordinator (see below),
Mr. Pastore will lead the Pedagogical Leadership Team prescribed by the IB framework and cited
throughout the school’s Strategic Plan (summarized in Section 3 above).

Monik Johnson, Business Manager, will serve as Project Director for the CSP project and will play a
key role in administration of grant funds and providing administrative support to all grant-funded
activities (see resume in Attachments). As she came to York Academy in 2011, Ms. Johnson brought
twelve years prior experience in non-profit fiscal administration and management through her service as
Business Manager and Director/Vice President of Operations at the Susan P. Byrnes Health Education
Center, York PA. She has experience in managing agency accounting, developing monthly financial
reporting, budget development and management in a $3.5 million environment, management of the full
audit process, and management of all Human Resources activities of the Center. At York Academy, Ms.
Johnson oversees all aspects of the school’s financial, human resources, administration, and information
technology operations. As with Mr. Pastore, no funds from the proposed grant funding will be used to
support Ms. Johnson’s time and effort. However, management of the fiscal administration of the grant
will be incorporated into her responsibilities.

During the past year and through the leadership transition period, York Academy has benefitted from
the academic and organizational leadership provided by Acting CAO Dr. Mary Nardo, a local college

professor, and temporary IB Coordinator, staff member Melissa Pitzer. Dr. Nardo has more than two
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decades of business and educational experience, including service as a fourth grade teacher, school
district Mathematics Coordinator and Academic Coordinator, and elementary principal. She is a Professor
of Education at Penn State University, with a doctorate in Educational Leadership with a concentration in
Urban Education. Dr. Nardo has presented at numerous local, state and national conferences and holds a
PA Letter of Eligibility to serve as School Superintendent. Ms. Pitzer, a Teacher of second grade at York
Academy, stepped into a temporary role as Coordinator of the process of gaining recognition as a school
operating an IB Primary Years Programme. Ms. Pitzer has served previously as a Head Start classroom
teacher and holds degrees in Elementary Education and Early Childhood.

York Academy will hire a full-time Primary Years Programme Coordinator to focus, with CAO
Pastore, the Pedagogical Leadership Team initiatives cited above. As with CAO Pastore and Project
Director/Business Manager Johnson, no funds from the proposed grant funding will be used to support
the PYP Coordinator’s time and effort. However, the full time and energy of this new staff member will
be committed to fulfilling the goals and objectives of the school and of this proposed project and the
school’s pursuit of full IB recognition. A job description is included in the Attachments.

As a small charter school start-up with a very small administrative staff, the Board of Trustees of the
school, established in accord with PA state charter school law, plays a key role in this project and in all
elements of school development, engaged as a very active “building Board.” We characterize below the
training, experience, and leadership that the members of the Board of Trustees bring to the project.

As noted previously, York Academy grows out of deep concerns among community leadership for the
quality of education available to students living in York City and in the surrounding regions. The York
County Community Foundation and its YorkCounts initiative have provided significant support to turning
these concerns into viable local action, including initiation of the York Academy project and recruitment
of its Board of Trustees. This Board of Trustees is playing a crucial role in the school’s maintenance of
strategic focus during its initial development and growth. Together, the members of the Board of Trustees
bring strong backgrounds (both training and experience) in educational leadership (administration and

curriculum/instruction), nonprofit management, Board governance and Board-Administration relations,
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and fiscal management (see Board Bio’s in Attachments). The Board of Trustees also brings together a
rich combination of educational “insider-” and “outsider-” knowledge and experience, providing both
challenging outside-the-box insights and ideas and pragmatic, effective educational implementation
strategies. With York Academy having now completed successfully the process of gaining its charter and
two years of operation with students in place, the Board of Trustees has demonstrated its capacity and the
capacity of the school in general for successful growth.

In terms of the elements noted in the grant guidelines for this section, the Board and key staff have the
following demonstrated relevant capacities for operation and development of the charter school in their
combined training and experience (and see staff resumes and Board bio’s in Attachments):

e Launching a high-quality charter school: Several members of the Board of Trustees bring two
years of experience in the launching process of this school — York Academy. They have built
community support, continue to have a waiting list for enrollment, and have guided the school
through its initial “change” process — the addition of 3™ grade during the 2012-13 school year. In
addition to this local Board experience, incoming CAO James Pastore brings recent International
School start-up experience as he joins the York Academy team.

e Developing an innovative school design: During the period of creation and initial launch of York

Academy (per above), several members of the Board played critical leadership roles in
conducting the research of alternative school designs during the earliest development of the
school model and in adoption of the IB model framework after research and site visits. Their
experience has been key during these initial years of school start-up as the Board and CAO have
worked to shape a school culture that supports students in their pursuit of high achievement. The
school’s continuing affiliation with IBO as a Candidate School provides significant support in
instituting an innovative school design, as well.

e Relevant non-profit organization management and leadership: In addition to the creation of York

Academy Regional Charter School and two years of successful operation, Business Manager

Monik Johnson brings 12 years of prior experience in management of a local non-profit health
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education center, Board member Robert Lambert has been employed by the York County Library
System for twenty years, currently serving in a management role as Director of Strategic
Partnerships. Dr. Dennis Baughman, Board President, has managed schools and school districts
for 30 of his 35 years of public school service prior to his retirement, including serving as
Superintendent of the Northeastern School District for the final 14 years of that career. Dr. Nancy
Ahalt served for 20 years as a public school administrator at the building and district levels,
including 10 years as Assistant Superintendent of the Spring Grove Area School District. Several
Board members have significant experience serving in leadership positions on Boards of
Directors of other non-profits and as elected officials in local government. This management and
leadership experience continues to serve York Academy as it solidifies its successful start-up.

e Sound board governance: The Board and staff bring extensive participation and leadership

experience to bear from their many involvements on community and state-level Boards in
nonprofit and quasi-governmental settings (see Board Bio’s and personnel resumes in
Attachments).

o Effective curriculum development: Three Board members bring particularly strong training and

experience in this area. As noted above (‘Non-profit Management’), Dr. Dennis Baughman,
President of the Board, and Dr. Nancy Ahalt, Board member, have both served many years in
public school roles as leaders of the curriculum development process, especially during their
combined 21 years of experience as Assistant Superintendents in PA public schools. Both have
served in those roles throughout the national (and state) transition into a standards-based
educational system and bring that experience to curriculum leadership at York Academy. In
addition, Board member Ellen Johnson brings 33 years of experience training leaders and
practitioners in early childhood education settings and guiding their curriculum improvement
activities. These Board members have contributed directly to the curriculum development
activities at York Academy and will continue to support the new CAO in his curriculum
leadership.
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e Strong fiscal management: The school is well served by its key staff and Board members in terms

of training and experience in stewardship of public funds and strong fiscal management. In
addition to the years of experience as Business Manager and Operations Management provided
by Monik Johnson and the school management experience of incoming CAO, James Pastore,
members of the Board of Trustees bring a wealth of experience in management of funds in both
public and private organizational settings — public school districts (D. Baughman, N. Ahalt), city
and township government (R. Lambert, S. Tansey, respectively), and private sector businesses (P.
Ball, W. Dannehl, S. Tansey).

Instructional Staff/ Encouraging Employment Applications From Members of Traditionally-

Underrepresented Groups: Of course, key to the success of any charter school project is the quality of

the instructional staff and instructional support staff. All members of the York Academy instructional
staff and its instructional support staff are highly-qualified PA-certified teachers, recruited from the
region and from across the state and nation. New teachers are provided Teacher Mentors (through Central
York School District, one of the participating, chartering public school districts), assuring that staff will
be supported in understanding the PA-standards-based-education and the PA school accountability system
context within which YARCS operates. All staff are provided training about teaching in an International
Baccalaureate context, as well (provided by the International Baccalaureate Organization through the
school’s affiliation agreement).

York Academy experiences the same challenges in attracting and employing staff from traditionally
under-represented groups as do other educational organizations in the region. Competing with major
national urban centers for candidates for professional positions, our application pool (and, thus, our staff)
does not reflect the racial/ethnic mix of the students we serve. York Academy continues to address this
issue and is committed to modeling diversity and positive inter-ethnic relations among its staff. As noted
in the Project Narrative addressing Selection Criterion 3 above, the recently adopted Strategic Plan for
York Academy explicitly includes the objective to “enhance the efforts to recruit and retain a workforce
that is reflective of the student population.” (Goal #5, Objective #13 of the Strategic Plan). Recruitment of
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staff from under-represented groups is conducted under the guidance of policies adopted by the Board of
Trustees (#303 Employment of Administrators; #404 Employment of Instructional Employees). Posting
notices regarding available positions are sent to many colleges and universities (e.g., Penn State,
Columbia, Shippensburg, Millersville, York College of Pennsylvania, and including institutions of higher
education that are among the nation’s traditionally-black colleges — Howard, Lincoln). In addition,
postings have been sent to the National Charter School organization seeking to broaden and diversify our
pool of applicants. The school will continue to seek ways to be more effective in hiring a workforce
reflective of the student population.

6) Quality of the management plan

Grant-Year Objectives, 2013-14: York Academy remains in a building mode as it seeks

simultaneously to add classes and staff while maintaining and improving student achievement. For the
federal award year 2013-14, within the context of the frameworks and strategic plan outlined above, the
school will pursue these objectives and will manage progress towards their fulfillment as noted below:

1. Retain current student enrollment (minimum 85% retention of current students, K-3): Following
an initial phase of recruitment through public awareness/informational sessions, York Academy has
attracted a greater-than-capacity pool of applicants for admission. The school continues to have a waiting

list for each grade. The Marketing Committee of the Board of Trustees and the CAO will:

Responsibilities Timeline Milestones

Finalize Recruitment/ Marketing | Winter 2013-14 Marketing Committee monthly
plan designed to attract an reports to Board on development
applicant pool balanced across of the Recruitment/Marketing
chartering districts plan.

Implement Marketing Spring, 2014 Monthly committee reports on
recruitment plan (approximate process implementation and new
timeline outlined below) applications to board
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Advertisements in local

newspapers and media outlets

January 2014

Advertisements placed

Outreach communications &
presentations to community-
based organizations, pre-schools,
churches and houses of worship,

youth organizations, etc.

January 2014 and continuing

Communications: flyers; web-
based announcements; PSAs;
downloadable and hard-copy
applications distributed,;
presentations scheduled and

documented

Receive and review applications
identifying students eligible for
enrollment/lottery and those

meeting preference criteria

January — March 2014

Applications received

Accept students who submit a
timely application and who meet

stated preference criteria

January — March 2014

Acceptances documented and

applicants notified

If space remains, after the above- | March 2014 Lottery conducted following
referenced students receive seats, prescribed procedures

conduct student lottery

Phone all lottery winners and March 2014 Lottery acceptances documented,

send out acceptance packages to
all families of students given
admission preference or who

have been

(on or about March 43-28)

successful applicants notified by
phone; acceptance packages sent

to all accepted students

Send out letters notifying all

parents whose children are on the

March 2014

(on or about March 43-28)

Letters sent
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waitlist, their number on the
waitlist and the procedures by
which they will be notified if

they are offered enrollment

Fill emerging vacancies
following wait-list and new

application procedures.

April — August 2014

New acceptances documented

and successful applicants notified

2. Add Grade 4 and 5 delivery capacity and student enrollment: As the proposed CSP project begins,

York Academy will have just completed enrollment of the new 4™ grade, hired staff to fill the enlarged

faculty complement, and sent staff through initial IB instructional training. As the project nears its end,

the school will construct new 5" grade classrooms and again hire and train new instructional staff (no

CSP grant funds will be used for construction). The CAO and Business Manager will:

Responsibilities

Timeline

Milestones

Recruit and hire new
instructional staff (3 certified

teachers/ 3 instruct’l assistants)

Winter-Spring 2014 (recruit)

Spring-Summer 2014 (hire)

Advertising placed; applications

received; hiring completed.

Register and monitor new staff
participation in initial IB

instructional training

Summer 2014

Registration completed; training

completed.

Order 5" grade classroom
furniture, textbooks and supplies

and manage their receipt

July — August 2014 (coordinated
with completion of 5™ grade

classroom, scheduled June — July

2014)

Monthly construction status
reports to board; delivery of
furniture, textbooks and

supplies; set up classrooms
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3. Meet academic performance standards as defined and assessed by the PA System of School

Assessment (PSSA): Based upon the state NCLB accountability plan and the school’s initial PSSA 2012-

13 results, the CEO and PYP Coordinator will set school PSSA 2013-14 targets for proficiency rates in
Grades 3 & 4. Assessment will be conducted by the PYP Coordinator and instructional staff in accord
with state assessment regulations with achievement reporting provided by the state Department of
Education. In addition, students will complete mid-year and “end-of-year” formative assessments from
Fountas and Pinnell (reading) and Everyday Math (prior grade end-of-year assessments used at start of
new school year). Staff will use formative assessment results to adjust instruction, to modify instructional
groups, and to target interventions to support student success. York Academy provides tutoring programs
during the school year and a summer camp that reinforces student learning. The CAO, PYP Coordinator

and designated staff Test Coordinators will:

Responsibilities Timeline Milestones

Administer and score mid-year January 2014 (Admin/score); Data summary documents
formative assessments; share data | February 2014 (data reports to created and shared with faculty
with faculty (whole faculty, faculty and Board); and Board; instructional goals
grade-levels, individual); share February 2014 and continuing refined with appropriate faculty;
summary data with Board; (instructional adjustments, administrative walk-through’s
monitor instructional adjustments | targeted student interventions) and teacher conferencing about

emerging student results based

on classroom assessments.

Coordinate tutoring programs March 2014 Students targeted, tutoring
targeting individual student needs conducted, participation and

in PSSA priority areas progress documented
Administer state PSSA April 2014 (administer) Tests administered and returned;
assessments (receive results; July 2014 (analyze results) data received and analyzed;
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report to Board/staff; adjust

program appropriately)

August 2014 (reports to Board
and staff; instructional program

adjustment planning)

reports created and delivered;
instructional adjustments

planned and documented.

Manage summer school program

Spring 2014 (preparation)
July 2014 (program delivery)

August 2014 (report to Board)

Program planned, faculty
committed, students enrolled,
supplies acquired, program
delivered, participation and

results reported to Board

Administer “end-of-year”
assessments as the school year

begins (prior year benchmarks)

August 2014 (Admin/score);
September 2014 (data reports to
faculty);

September 2014 and continuing
(instructional adjustments,
targeted student interventions)
[October 2014 (data reports to

Board) — post project close]

Data summary documents
created and shared with faculty
and Board; instructional goals
refined with appropriate faculty;
administrative walk-through’s
and teacher conferencing about
emerging student results based

on classroom assessments.

4. Continue progress towards IB Primary Year Programme authorization: The CAO and the PYP

Coordinator (to be hired in Summer, 2013) will work with the school’s IB-designated consultant to

continue to move the school forward on mutually developed benchmarks aligned with IB’s authorization

standards (see IB’s “Guide to School Authorization” in the Attachments). The CAO will guide the

hiring of the PYP Coordinator. Thereafter, the CAO and PYP Coordinator will:

Responsibilities

Timeline

Milestones

Hire PYP Coordinator

August, 2013

Board action to hire PYP

Coordinator based upon
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recommendation of CAO

In consultation with IB mentor, October 2013 2013-14 action plan finalized for
outline 2013-14 process for continuing school development
continuing application and and development of IB PYP
school development (IB review application in accord with 1B
slated for 2015) guidelines; action plan tasks
completed and documented
Appoint IB Coordinators at each | October 2013 Appointments made and

grade level

documented

Coordinate IB mentor school

visit for curriculum review

October 2013 (visit scheduled)

Fall/Winter 2013 (review)

Visit scheduled, review

completed, audit report received.

With IB mentor, plan and
coordinate onsite IB-led
professional development for
staff who have completed initial

IB instructional training

October 2013 (plan completed)
October 2013 — September 2014

(PD delivered/completed)

Schedule completed; staff PD
participation completed and

documented

Complete IB application draft

and present to Board of Trustees

April 2014 (draft completed)

May 2014 (Board presentation)

Draft IB application completed;

presented to Board

In consultation with IB mentor,
outline 2014-15 process for
refining application, continuing
school development, and setting
final plans for IB on-site review
and certification as IB PYP

provider (IB review - 2015)

Summer 2014

2014-15 action plan in place for
continuing school development,
finalization of IB PYP

application in anticipation of IB
certification [in 2015, post-CSP

grant period]
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(7) Existence and quality of a charter or performance contract between the charter school and its
authorized public chartering agency

York Academy is chartered as a “regional charter school” in PA by the vote of three separate public
school districts: Central York, The City of York, and York Suburban. A copy of the signed charter and
the 2009 Charter School Application that serves as “Appendix A” of that charter are included in the
Mandatory Attachments attached.

The charter specifies that student performance will be measured using several methods: Section 1.4 of
the attached charter proposal, School Accountability, specifies the use of the Pennsylvania System of
School Assessment (PSSA) annual assessments that serve as PA’s federally-approved assessment system
under the requirements of No Child Left Behind; Section 1.3 of the proposal, Education Program,
specifies use of a full range of school- and classroom-based performative and summative assessments
across the curriculum areas outlined therein — including use of observational protocols and checklists,
performance assessments, selected and open-ended written response tasks typically used in classroom
quizzes and tests, comparison to exemplars and content continua, anecdotal records. Student assessment
practices are elaborated in the Selection Criterion 3 section of this Program Narrative.
®) The degree of flexibility afforded by the SEA and, if applicable, the LEA to the charter

school

Under Pennsylvania Charter School Law, the relationship between the charter school and its
chartering school district(s) is defined in terms of the charter school’s accountability to those
districts for student results as defined and measured on the state’s system of school assessment
(PSSA) and overall school performance as defined in the charter agreement between the charter
school and chartering district(s). The chartering local educational agency relinquishes control over

the fundamental systems of the charter school — curriculum and instruction, budget and expenditures,
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PROJECT NARRATIVE: York Area Regional Charter School pg. 49

personnel decisions and daily operations. The Board of Trustees and the administration of the charter
school assume control of those elements of the program, subject to state law and the parameters set
out in the charter agreement. The Board of Trustees of the charter school has ultimate responsibility
to determine general, academic, financial, and personnel policies deemed necessary for the
administration and development of the school, in accordance with its stated purposes and goals.

A Pennsylvania charter school is afforded significant flexibility from State rules in that the PA
Charter School Law releases charter schools from any state education regulations that do not
specifically state their application to charter schools. This exempts charter schools from a number of
program-specific prescriptive regulations and enables the charter school to maintain a sharp focus on
its own program vision. A PA charter school is also afforded significant flexibility from local rules
(i.e., is exempted from abiding by the rules and program decisions of the chartering school districts).
Within the parameters laid out in the charter agreement between charter school and chartering
district(s) and state law, the charter school may structure its own curriculum and instructional focus,
set its own budget, manage its own expenditures within that budget, hire and manage school faculty
and staff and set personnel policies, and manage daily operations.

State law presumes that an approved charter school will have its charter renewed by the local
school district(s) originally authorizing the school’s charter unless the school has been clearly
demonstrated to have failed to meet the objectives and commitments laid out in its chartering
agreement. Upon completion of the Federal grant period, York Academy will continue to receive
fund transfers from local school districts following a student-count-based formula and

reporting/invoicing procedures developed by the Commonwealth of Pennsylvania.
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CHARTER SCHOOLS PROGRAM ASSURANCES

NON-SEA APPLICANTS FOR PLANNING, PROGRAM DESIGN, AND IMPLEMENTATION

Pursuant to Section 5202(b) of the ESEA, an applicant for CSP funds that is not a State educational agency (SEA) must
provide the following assurances.

As the duly authorized representative of the applicant, I certify that the applicant will submit to the Secretary:

@
®)

©

@

(O]

®
®
()

@

®

All items described in the application requirements;

An assurance that the eligible applicant will annually provide the Secretary such information as may be required
to determine if the charter school is making satisfactory progress toward achieving the objectives described in
section 5203(b)(3)(C)(D) of the ESEA;

An assurance that the applicant will cooperate with the Secretary in evaluating the program assisted under this
subpart;

A description of how a charter school that is considered a local educational agency under State law, or a local
educational agency in which a charter school is located, will comply with sections 613(a)(5) and 613(e)(1)(B) of
the Individuals with Disabilities Education Act;

Proof that the applicant has applied to an authorized public chartering authority to operate a charter school and
provided to that authority adequate and timely notice, and a copy, of this application; or an assurance that this
application is for a precharter planning grant and the authorized public chartering authority to which a charter
school proposal will be submitted has not been determined;

A copy of proof of applicant’s non-profit status;

The applicants’ DUNS and TIN numbers;

A statement as to whether or not an applicant for planning and implementation funding has previously received
funding for this program either through a State subgrant or directly from the Department;

Such other information and assurances as the Secretary may require;

An assurance that the eligible applicant will use the funds to plan and implement a charter school in accordance
with the Charter Schools Program; and

Assurances that the State educational agency will (i) grant, or will obtain, waivers of State statutory or regulatory
requirements; and (ii) will assist each subgrantee in the State in receiving a waiver under section 5204(¢) of the

ESEA.

Jomee 3 - Ratore Jo. Chied Atadesnie, OFFeae
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YORK ACADEMY REGIONAL CHARTER SCHOOL

ATTACHMENT TO
CHARTER SCHOOLS PROGRAM ASSURANCES

NON-SEA APPLICANTS FOR PLANNING, PROGRAM DESIGN, AND IMPLEMENTATION

a)
b)

d)

g)
h)

See submitted application

York Academy Regional Charter School assures that, it will annually provide the Secretary such
information as may be required to determine if the charter school is making satisfactory progress
toward achieving the objectives described in section 5203(b)(3)(C)(i) of the ESEA;

York Academy Regional Charter School assures that it will cooperate with the Secretary in evaluating
the program assisted under this subpart;

York Academy Regional Charter School, recognized as a local educational agency under State Law
for the purposes of administration and compliance with the sections of the Individuals with
Disabilities Education Act cited on the Charter Schools Program Assurances form, enters annually
into an agreement with the Lincoln Intermediate Unit No. 12, this region’s public regional
educational service agency, for the purposes of obtaining funds and services under the IDEA. We
attach as part of this Assurances packet a copy of the 2012/2013 IDEA Pass-Through Funds
Allocation Agreement and 2013/2014 IDEA-Section 619 Pass Through Funds Agreement between
the Lincoln Intermediate Unit and York Academy Regional Charter School. Under these agreements,
York Academy Regional Charter School acknowledges and accepts its responsibilities as an LEA
under the Act and assures compliance with the regulations pertaining to use of IDEA funds allocated
and distributed directly to the school through the Intermediate Unit (which acts, in turn, under
contract with the Pennsylvania Department of Education as cited in the text of the IDEA Pass-
Through Funds Allocation Agreement). The Commonwealth of Pennsylvania does not require the
charter school to jointly establish its eligibility under IDEA Section 613(e)(1)(B). See the agreements
included as part of this attachment.

York Academy Regional Charter School submits as part of this attachment a copy of the
“Commonwealth of Pennsylvania Charter” signed by the authorized representatives of the three joint
chartering public school districts: Central York School District; The School District of the City of
York; and York Suburban School District. The school’s charter commenced July 1, 2011. We attach,
as well, a copy of the email cover used to transmit to the Superintendents of these three chartering
school districts timely notice and a copy of the core elements of this application. We will follow-up,
upon submission, by transmitting a full copy of the application to each of the chartering school
districts.

As proof of the non-profit status of York Academy Regional Charter School, we incorporate a copy
of the Internal Revenue Service Notification Letter 947 verifying that status under Section 51(c)(3) of
the Internal Revenue Code.

DUNS: 9654037640000; TIN: 272294198

York Academy Regional Charter School has not previously received funding for this program either
through a State subgrant or directly from the Department.

York Academy Regional Charter School will submit such other information or assurances as the
Secretary may require.
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York Academy Regional Charter School CSP Assurances, Attachment, p. 2

)

K)

York Academy Regional Charter School assures that it will use the funds to plan and implement a
charter school in accordance with the Charter Schools Program

York Academy Regional Charter School is chartered under and operates under the Charter School
Law of the Commonwealth of Pennsylvania, a portion of the Pennsylvania School Code of 1949.
That law specifies sections of Pennsylvania law that are applicable to PA charter schools and states
explicitly that “Except as otherwise provided in this article, a charter school is exempt from statutory
requirements established in this act, from regulations of the State board and the standards of the
Secretary not specifically applicable to charter schools” (Section 17-1715-A(1) Charter School
Requirements). Regarding the proposed project, York Academy Regional Charter School requests no
further waivers of provisions of state or federal law.
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TO:

FROM:

DATE:

SUBJECT:

MEMO

Superintendent

Letty Groft :
Special Education Fiscal Manager

September 25, 2012

IDEA Pass-Through Funds Allocation Agreement

Please find enclosed two copies of the 2012/2013 IDEA Pass-
Through Funds Allocation Agreement. We ask that you please
sign both copies and return one copy to me at the LIU by
Thursday, October 11, 2012.

If you have any questions please feel free to contact me at 624-

6419.

Thank you!
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IDEA Pass-Through Funds
Allocation Agreement

2012/2013

This Agreement entered into by and between the Lincoln Intermediate Unit No. 12, hereinafter called
“LIU”, and the York Academy Regional Charter School, hereinafter called “School District”, for the

purpose of allocating IDEA Pass-Through funds for the 2012/2013 school year.

Background
LIU, on the first day of July 2012, entered into a Contract with the Department of Education of the
Commonwealth of Pennsylvania, hereinafter called “Department”. LIU agreed to furnish all certified
personnel, facilities, materials and other services (in consultation with the Department) needed to provide
the services described in and to comply with the terms and conditions of and the Department's most

current IDEA Application Guidelines.

The Department has authorized LIU to enter into an Agreement with the School District whereby the
furnishing of all certified personnel, facilities, materials and other services described in, and in compliance
with the terms and conditions of, the Department’s most current IDEA Application Guidelines for Pass-

Through Funding - including the provision that these funds cannot be used to supplant state and/or local

special education funding except as allowed by Federal Law - will be the sole obligation of the School

District for funds received directly and of the LIU for indirect funds. LIU has determined that the estimated

IDEA Direct Pass-Through allocation for the School District is $13,857.00 as set forth below.

IDEA December Child Count as of December 1, 2011 and 12 1248.3508
Allocation per Child

Total Pass-Through Allocation for 2012/2013 $14,980.00
Total Number Low Incidence Students and Psychological Cost 1 ($1,123.00)
Total Child Count for York County School of Technology & 0 ($0.00)
Psychological Cost

Total Direct Pass-Through Funding for 2012/2013 $13,857.00
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The Direct Pass-Through funds must be used to supplement the provision of special education and

related services for eligible school age children as set forth in Exhibit 1, which is hereby incorporated by

reference into this contract. The School District must account for the use of said funds using Department

guidelines and must provide that accounting information to LIU by May 31, 2013.

Indirect funds as shown in the above chart for psychological services will be the responsibility of the LIU

to administer according to State and Federal Guidelines.

Witnesseth

In Consideration of the mutual covenants, and intending to be legally bound, the parties hereto agree as

follows:

1. LIU hereby agrees to transfer the direct funds (estimated) as set forth on Page 1, upon receipt of
invoice, and subject to availability of said funds from the Pennsylvania Department of Education.

Refer to Exhibits 2 and 2a, Sample Invoices, which can be used to obtain direct funds.

2. The School District agrees and assumes sole responsibility for compliance with all of the terms

and conditions set forth in Exhibit 1of this Agreement, Allowable Costs for IDEA Pass-Through

Funds, for expenditures of direct funds. Upon the execution of this Agreement, the School District
consents to a delegation of all duties and responsibilities imposed upon LIU as set forth in Exhibit
1, and LIU is hereby relieved of any and all responsibility for compliance with the terms and

conditions of Exhibit 1 and the duties and responsibilities set forth therein as applied to direct

funds received.

3. The undersigned authorized representatives of the School District hereby certify that the School
District's governing body has adopted the terms of this Agreement and has authorized the

undersigned in its behalf to enter into this Agreement.

4. Upon execution of this Agreement, the School District hereby agrees to indemnify and save and

hold harmless LIU, members of the Board, officers, agents, servants, and employees from any
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loss, liability, damages, costs (including, but without being limited to, court costs, arbitration costs,
administrative proceedings or audits and in the amount of any judgment, award, or decision) and
expenses (including, but without being limited to, counsel fees) reasonably paid or incurred in
connection with any civil action, criminal action, administrative proceeding, arbitration proceeding
or audit or any other type of proceeding or action instituted or threatened against LIU, members of
the board, officers, agents, servants, and employees, by reason of any act or thing alleged to have
been done or omitted, the payment or administration of the School District IDEA allocations.
Further, the School District agrees to indemnify and save and hold harmless LIU, members of the
board, officers, agents, servants, and employees from any loss, liability, damages, costs
(including, but without being limited to court costs, arbitration costs, administrative proceedings or
audits and in the amount of any judgment, award or decision) and expenses (including, but without
being limited to, counsel fees) reasonably paid or incurred in connection with any civil action,
criminal action, administrative proceeding, arbitration proceeding or audit or any other type of
proceeding or action instituted or threatened against LIU, members of the board, officers, agents,
servants, and employees by reason of any act or thing alleged to have been done or omitted,
including negligent acts or omission, by the School District, a member of its board, officers,
agents, servants, and employees in the administration of the School District’s IDEA allocation or
compliance with the terms, conditions, duties and responsibilities set forth in Exhibit 1, Allowable

Costs for IDEA Pass-Through Funds.

The School District agrees that the foregoing is intended to be as broad and inclusive as is permitted by
the law of the Commonwealth of Pennsylvania, and that if any portion thereof is held invalid, it is agreed
that the balance shall, not withstanding, continue in full legal force and effect. The parties hereto,

intending to be legally bound hereby, execute this Agreement.

Lincoln Intermediate Unit No. 12 York Academy Regional Charter School
School District

Wes G/2H2 G P sictput 070y
Date Superintendent Datd 7

m{;ﬂéfh ief Acactopi OFFR—

Michael Thew
Executive Director
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Allowable Costs for IDEA Pass-Through Funds for 2012/2013

V. Allowable/Unallowable Costs.

Costs that are allowed can include, but may not be limited to, the following: However, every effort
must be made to allocate ACCESS reimbursable costs to State or Local funding whenever

possible:

e Extended school year programs including ESY Transportation and ESY for students with
disabilities placed out of state through the Special Education Plan Revision Process (SEPRN)
Supplemental education costs to support the implementation of the Cordero court decision
Training programs for parents, teachers and professional/paraprofessionals who work with
students with disabilities

Occupational and physical therapy

Hearing Impaired Services

Vision Impaired Services

Physically Impaired Services

Audiology

AT Specialist

Orientation and Mobility Specialists

Psychiatrists (MD certified for SED)

Adaptive Physical Education

Work Experience Coordinator and Job Coaches

Speech therapy

Special Education Teachers

Clerical staff directly working with allowable professional staff

Teacher's aides

Bus Aides

Assistive devices

Psychological Services

Social Worker

IEP Specified Nursing Functions

Program Monitoring and Evaluation

Coordinated Early Intervening Services (optional — available to school districts and public
charter schools)

Costs that are not allowed can include, but may not be limited to, the following:

e Any expenditure made before the beginning date or after the ending date of an approved
project.

School Transportation (except for field trips, ESY Transportation, etc.)

Operational costs for school owned property (rent, heat, telephones)

School Administrators

Construction

Business costs

Membership in organizations for individuals

Travel expenses (except for project paid staff or attendance at project paid activities)
Rental costs for IU programs housed in school district operated buildings

Costs related to Legal Counsel and/or Attorneys Fees

IDEA Pass-Through Agreement\Exhibit 1 for 12/13 EXHl BIT 1
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Lincoln

Intermediate
' Unit No. 12

June 13, 2013

York Academy Regional Charter School
32 West North Street
York, PA 17401

Dear Dr. Mary Nardo,

Enclosed please find your district contract for IDEA Section 619 Pass Through Funds for 2013-2014. These
forms will need to be completed and returned to the Intermediate Unit by Friday, June 21, 2013. I apologize for
the brief timeframe in completing this information however, this has been the timeline designated by the Office
of Child Development and Early Learning. Please sign both copies, return one copy to the Lincoln Intermediate
Unit 12 and retain one copy for your records.

We are sending the budget forms, allocations, allowable expense forms, and sample invoices via e-mail to your
Special Education Advisory member for completion.

Please return your signed contract to:
Mrs. Letty Groft,

Lincoln Intermediate Unit 12

65 Billerbeck Street

P.O. Box 70

New Oxford, Pa. 17350

Thank you for your time and cooperation in completing this and please contact Letty Groft at 624-6419 if you
have any questions. My best wishes to you for a successful school year.

Sincerely,

»

Jody J. Bering
Early Intervention/Preschool Program Supervisor

W pouled on LPSIB
houtk Copres pradid o

plosh
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IDEA-Section 619
Pass Through Funds Agreement
2013/2014

Sub-grant agreement for Implementation of Individuals with Disabilities Act — Section 619, by and between
Lincoln Intermediate Unit (hereinafter called “LIU”) and York Academy Regional Charter School (hereinafter
called “LEA”) enter into for the project period July 1, 2013 through June 30, 2014.

The LEA hereby agrees and assures that:

GGGGGGG. The development and execution of this agreement shall be in accordance with IDEA Section 619;
program guides issued by USDE; guidelines and directives issued by the Pennsylvania Departments of
Education and-Public Welfare, Office of Child Development and Early Learning (OCDEL); the terms of
this agreement; and the provisions of the State IDEA Plan applicable to the period of this agreement.
This agreement shall be subject to the provisions of all pertinent Federal and Pennsylvania laws,
regulations, and standards, as outlined in the IDEA Section 619 Contract between Lincoln
Intermediate Unit #12 and the Pennsylvania Departments of Education and Public Welfare, OCDEL.

HHHHHHH. Funds shall be used to support kindergarten eligible children, 5 years of age, either receiving
special education services through the LEA or remaining an extra year in Early Intervention (Act 30).

nin.  The LEA must submit to the LIU how IDEA Section 619 pass through funds will be used. Any changes
in use of IDEA Section 619 pass through funds must be submitted to the LIU by March 31, 2014. This
date will ensure that the LIU has the time needed to complete the federal budget revision to the
Pennsylvania Department of Education.

J1JJJJ). The LEA will maintain complete cost records of all expenditures made in association with this
agreement, as well as employee, programmatic, statistical records, and supporting documents. Those
records are to be available for inspection by a representative and/or auditor of the LIU or
Pennsylvania Departments of Education and Public Welfare, OCDEL, if needed.

KKKKKKK. OCDEL (Brian Bell) has provided LEA allocations to the LIU for the 2013/2014 school year. The
allocations are based on your December 1, 2012 child count for kindergarten eligible children, 5 years
of age, either receiving special education services through the LEA or remaining an extra year in Early
Intervention (Act 30).

LLLLLLL. The allocation for York Academy Regional Charter School is $1,340.00. Please see attachments for
allowable expenditures, sample invoices, and PDE budget forms. Final invoices must be received by

the LIU before May 31, 2014.
The LIU agrees to cooperate with the LEA in resolving any proposed disallowances the auditors of the LEA
recommend as a result of audits, or any final audit disallowances imposed by the appropriate authorities. The LIU

shall not be held liable by the LEA for such disallowed costs.

Payments will be contingent upon receipt of funds from the Pennsylvania Departments of Education and Public

Welfgre, OCDEL<.€ ‘
i By

4 Progiam Director | " Dpafe
11241/ 3
M/ Date / e
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COMMONWEALTH OF PENNSYLVANIA
CHARTER

to operate a public school
known as

York Academy Regional Charter School

Pursuant to the authority vested in the Board of School Directors of the Central York School District

School District of the City of York, and York Suburban School District, under the Public Schoo!

Code of 1949, as amended, and the rter School L. 24 PS 17-1701-A et. seq.), the Board of

Trustees of the York Academy Regional Charter School is hereby granted a Charter to operate a

public charter school located at 32 West North Street, York, Pa. 17401 in the City of York, for the
period commencing on July 1, 2011 and ending on June 30, 2016. The grant of this charter was

approved by vote of the Board of School Directors for the Central York School District at a public
mesting held on February 15, 2010. The grant of this charter was approved by vote of the Board of
School Directors for the School District of the City of York at a public meeting held on February 22,
2010. The grant of this charter was approved by vote of the Board of School Directors for the York
Suburban School District at a public meeting held on January 25, 2010.

It is specifically understood and agreed between the signatories hereto that:

1) the Board of Trustees shall operate the charter school in accordance with the provisions of the

Charter School Law (24 PS 17-1701-A et. seg.), any amendments thereto enacted during the term of

this charter and any regulations or standards applicable to charter schools;

2) the granting of this charter is specifically contingent upon operation of the charter school in strict
adherence to the terms of the Application submitted by the Board of Trustees and approved by the
Board of School Directors or the State Charter School Appeal Board. Said Application is attached
hereto as Appendix A and is incorporated herein by reference as if fully set forth;

3) this Charter and the Appendix hereto constitute a legally binding agreement for the term set forth
above and the terms of sald agreement cannot be changed absent a written amendment to this charter;

4) this charter may be renewed for additional periods of five (5) years duration and upon any such
renewal, a new charter shall be executed by the parties; and

5) this charter can only be terminated in accordance with the provisions of applicable law.

WHEREFORE, the undersigned, intending to be legally bound hereby set their hands this 1 (:kday of
vy , 2010,
[ 3

For the Board of Schoo!%ecto f: Central York School District
Board President, /U’C Z)') /w \

Board Secretawhgﬁ%:‘ M—»

/
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Board President, ,ﬁ

st sory,_ DTy
\

For the Board of Trustees of : York Academy Reglonal Charter School

Board President

Board Secretary ! K
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Monik Johnson

TR R i 5
From: Monik Johnson
Sent: Monday, July 08, 2013 4:22 PM
To: "holmeeri@ycs.k12.pa.us'; 'msnell@cysd.k12.pa.us’; korban@yssd.org
Cc: jpastore@yorkarcs.org;
Subject: YARCS Application for Grant Under USDE Charter School Program
Attachments: 20130708171013324.pdf

TO: Dr. Michael Snell, Superintendent, Central York School District
Dr. Eric Holmes, Superintendent, School District of the City of York
Dr. Kathryn Orban, Superintendent, York Suburban School District

FROM: Monik Johnson, Business Manager, York Academy Regional Charter School
DATE: July 8, 2013
RE: YARCS Application for Grant Under USDE Charter School Program

York Academy Regional Charter School will be submitting a grant application to the U.S. Department of Education under
the Charter Schools Program {CSP) Grants to Non-State Educational Agency {Non-SEA) Eligible Applicants for Planning,
Program Design, and Initial Implementation. Our application is being sent in response to the Department’s solicitation
of Applications for New Awards as published in the June 13, 2013 Federal Register. Our objective is to seek funds to
defray the costs of continuing our expansion by one grade per year and to continuing our development of an
educational program aligned with the International Baccalaureate Primary Years Programme.

We are attaching for your information a copy of our application’s Abstract, Program Narrative, and Program Budget. We
will happily share a copy of the full application and all attachments if you so desire {but are not forwarding the full
package with this email simply to reduce the digital load coming into your email box).

If you have any questions, please don't hesitate to call.

Thank you for your continuing support.
Monik J. Johnson

Monik J. Johnson, Business Manager
York Area Regional Charter School
32 West North Street

PO Box 1787

York PA 17405-2421
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INTERNAL REVENUE SERVICE
P. O. BOX 2508
CINCINNATI, OH 45201

el

Date: B

YORK ACADEMY REGIONAL CHARTER
SCHOOL

C/O CARL E ANDERSON

100 E MARKET ST

DEPARTMENT OF THE TREASURY

Employer Identification Number:
27-2294198
DLN:

17053153317040

Contact Person:

ALICE T LI ID§ 95032
Contact Telephone Number:

(877) 829-5500

Accounting Period Ending:
JUNE 30

Public Charity Status:
170(b}) (1) (A) (ii)

Form 990 Required:
YES

Effective Date of Exemption:
OCTOBER 2, 2009

Contribution Deductibility:
YES

Addendum Applies:
YES

YORK, PA 17401

Dear Applicant:

We are pleased to inform you that upon review of your application for tax
exempt status we have determined that you are exempt from Federal income tax
under section 501(c) (3) of the Internal Revenue Code. Contributions to you are
deductible under section 170 of the Code. You are also qualified to receive
tax deductible bequests, devises, transfers or gifts under section 2055, 2106
or 2522 of the Code. Because this letter could help resolve any questions
regarding your exempt status, you should keep it in your permanent records.

Organizations exempt under section 501(c) (3) of the Code are further classified
as either public charities or private foundations. We determined that you are
a public charity under the Code section(s) listed in the heading of this
letter.

Please see enclosed Publication 4221-PC, Compliance Guide for 501(c) (3) Public

Charities, for some helpful information about your responsibilities as an
exempt organization. .

Letter 947 (DO/CG)
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YORK ACADEMY REGIONAL CHARTER

We have sent a copy of this letter to your representative as indicated in your
power of attorney.

Sincerely,

ﬁm:;.,,\
R i ;"‘“"‘ .

R

Robert Choi

Director, Exempt Organizations
Rulings and Agreements

Enclosure: Publication 4221-pC

Letter 947 (DO/CG)
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YORK ACADEMY REGIONAL CHARTER

You are not subject to the specific publishing requirements of Revenue
Procedure 75-50, 1975-2, C.B., page 587, as long as you are operating under a
contract with the local government. If your method of operation changes to the
extent that your charter is not approved, terminated, cancelled, or not
renewed, you will also be required to comply with Revenue Procedure 75-50.

Letter 947 (DO/CG)
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CHARTER SCHOOLS PROGRAM ASSURANCES

NON-SEA APPLICANTS FOR PLANNING, PROGRAM DESIGN, AND IMPLEMENTATION

Pursuant to Section 5202(b) of the ESEA, an applicant for CSP funds that is not a State educational agency (SEA) must
provide the following assurances.

As the duly authorized representative of the applicant, I certify that the applicant will submit to the Secretary:

@
®)

©

@

(O]

®
®
()

@

®

All items described in the application requirements;

An assurance that the eligible applicant will annually provide the Secretary such information as may be required
to determine if the charter school is making satisfactory progress toward achieving the objectives described in
section 5203(b)(3)(C)(D) of the ESEA;

An assurance that the applicant will cooperate with the Secretary in evaluating the program assisted under this
subpart;

A description of how a charter school that is considered a local educational agency under State law, or a local
educational agency in which a charter school is located, will comply with sections 613(a)(5) and 613(e)(1)(B) of
the Individuals with Disabilities Education Act;

Proof that the applicant has applied to an authorized public chartering authority to operate a charter school and
provided to that authority adequate and timely notice, and a copy, of this application; or an assurance that this
application is for a precharter planning grant and the authorized public chartering authority to which a charter
school proposal will be submitted has not been determined;

A copy of proof of applicant’s non-profit status;

The applicants’ DUNS and TIN numbers;

A statement as to whether or not an applicant for planning and implementation funding has previously received
funding for this program either through a State subgrant or directly from the Department;

Such other information and assurances as the Secretary may require;

An assurance that the eligible applicant will use the funds to plan and implement a charter school in accordance
with the Charter Schools Program; and

Assurances that the State educational agency will (i) grant, or will obtain, waivers of State statutory or regulatory
requirements; and (ii) will assist each subgrantee in the State in receiving a waiver under section 5204(¢) of the

ESEA.
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YORK ACADEMY REGIONAL CHARTER SCHOOL

ATTACHMENT TO
CHARTER SCHOOLS PROGRAM ASSURANCES

NON-SEA APPLICANTS FOR PLANNING, PROGRAM DESIGN, AND IMPLEMENTATION

a)
b)

d)

g)
h)

See submitted application

York Academy Regional Charter School assures that, it will annually provide the Secretary such
information as may be required to determine if the charter school is making satisfactory progress
toward achieving the objectives described in section 5203(b)(3)(C)(i) of the ESEA;

York Academy Regional Charter School assures that it will cooperate with the Secretary in evaluating
the program assisted under this subpart;

York Academy Regional Charter School, recognized as a local educational agency under State Law
for the purposes of administration and compliance with the sections of the Individuals with
Disabilities Education Act cited on the Charter Schools Program Assurances form, enters annually
into an agreement with the Lincoln Intermediate Unit No. 12, this region’s public regional
educational service agency, for the purposes of obtaining funds and services under the IDEA. We
attach as part of this Assurances packet a copy of the 2012/2013 IDEA Pass-Through Funds
Allocation Agreement and 2013/2014 IDEA-Section 619 Pass Through Funds Agreement between
the Lincoln Intermediate Unit and York Academy Regional Charter School. Under these agreements,
York Academy Regional Charter School acknowledges and accepts its responsibilities as an LEA
under the Act and assures compliance with the regulations pertaining to use of IDEA funds allocated
and distributed directly to the school through the Intermediate Unit (which acts, in turn, under
contract with the Pennsylvania Department of Education as cited in the text of the IDEA Pass-
Through Funds Allocation Agreement). The Commonwealth of Pennsylvania does not require the
charter school to jointly establish its eligibility under IDEA Section 613(e)(1)(B). See the agreements
included as part of this attachment.

York Academy Regional Charter School submits as part of this attachment a copy of the
“Commonwealth of Pennsylvania Charter” signed by the authorized representatives of the three joint
chartering public school districts: Central York School District; The School District of the City of
York; and York Suburban School District. The school’s charter commenced July 1, 2011. We attach,
as well, a copy of the email cover used to transmit to the Superintendents of these three chartering
school districts timely notice and a copy of the core elements of this application. We will follow-up,
upon submission, by transmitting a full copy of the application to each of the chartering school
districts.

As proof of the non-profit status of York Academy Regional Charter School, we incorporate a copy
of the Internal Revenue Service Notification Letter 947 verifying that status under Section 51(c)(3) of
the Internal Revenue Code.

DUNS: 9654037640000; TIN: 272294198

York Academy Regional Charter School has not previously received funding for this program either
through a State subgrant or directly from the Department.

York Academy Regional Charter School will submit such other information or assurances as the
Secretary may require.
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York Academy Regional Charter School CSP Assurances, Attachment, p. 2

)

K)

York Academy Regional Charter School assures that it will use the funds to plan and implement a
charter school in accordance with the Charter Schools Program

York Academy Regional Charter School is chartered under and operates under the Charter School
Law of the Commonwealth of Pennsylvania, a portion of the Pennsylvania School Code of 1949.
That law specifies sections of Pennsylvania law that are applicable to PA charter schools and states
explicitly that “Except as otherwise provided in this article, a charter school is exempt from statutory
requirements established in this act, from regulations of the State board and the standards of the
Secretary not specifically applicable to charter schools” (Section 17-1715-A(1) Charter School
Requirements). Regarding the proposed project, York Academy Regional Charter School requests no
further waivers of provisions of state or federal law.
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TO:

FROM:

DATE:

SUBJECT:

MEMO

Superintendent

Letty Groft :
Special Education Fiscal Manager

September 25, 2012

IDEA Pass-Through Funds Allocation Agreement

Please find enclosed two copies of the 2012/2013 IDEA Pass-
Through Funds Allocation Agreement. We ask that you please
sign both copies and return one copy to me at the LIU by
Thursday, October 11, 2012.

If you have any questions please feel free to contact me at 624-

6419.

Thank you!

PR/Award # U282B130006
Page e85



IDEA Pass-Through Funds
Allocation Agreement

2012/2013

This Agreement entered into by and between the Lincoln Intermediate Unit No. 12, hereinafter called
“LIU”, and the York Academy Regional Charter School, hereinafter called “School District”, for the

purpose of allocating IDEA Pass-Through funds for the 2012/2013 school year.

Background
LIU, on the first day of July 2012, entered into a Contract with the Department of Education of the
Commonwealth of Pennsylvania, hereinafter called “Department”. LIU agreed to furnish all certified
personnel, facilities, materials and other services (in consultation with the Department) needed to provide
the services described in and to comply with the terms and conditions of and the Department's most

current IDEA Application Guidelines.

The Department has authorized LIU to enter into an Agreement with the School District whereby the
furnishing of all certified personnel, facilities, materials and other services described in, and in compliance
with the terms and conditions of, the Department’s most current IDEA Application Guidelines for Pass-

Through Funding - including the provision that these funds cannot be used to supplant state and/or local

special education funding except as allowed by Federal Law - will be the sole obligation of the School

District for funds received directly and of the LIU for indirect funds. LIU has determined that the estimated

IDEA Direct Pass-Through allocation for the School District is $13,857.00 as set forth below.

IDEA December Child Count as of December 1, 2011 and 12 1248.3508
Allocation per Child

Total Pass-Through Allocation for 2012/2013 $14,980.00
Total Number Low Incidence Students and Psychological Cost 1 ($1,123.00)
Total Child Count for York County School of Technology & 0 ($0.00)
Psychological Cost

Total Direct Pass-Through Funding for 2012/2013 $13,857.00
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The Direct Pass-Through funds must be used to supplement the provision of special education and

related services for eligible school age children as set forth in Exhibit 1, which is hereby incorporated by

reference into this contract. The School District must account for the use of said funds using Department

guidelines and must provide that accounting information to LIU by May 31, 2013.

Indirect funds as shown in the above chart for psychological services will be the responsibility of the LIU

to administer according to State and Federal Guidelines.

Witnesseth

In Consideration of the mutual covenants, and intending to be legally bound, the parties hereto agree as

follows:

1. LIU hereby agrees to transfer the direct funds (estimated) as set forth on Page 1, upon receipt of
invoice, and subject to availability of said funds from the Pennsylvania Department of Education.

Refer to Exhibits 2 and 2a, Sample Invoices, which can be used to obtain direct funds.

2. The School District agrees and assumes sole responsibility for compliance with all of the terms

and conditions set forth in Exhibit 1of this Agreement, Allowable Costs for IDEA Pass-Through

Funds, for expenditures of direct funds. Upon the execution of this Agreement, the School District
consents to a delegation of all duties and responsibilities imposed upon LIU as set forth in Exhibit
1, and LIU is hereby relieved of any and all responsibility for compliance with the terms and

conditions of Exhibit 1 and the duties and responsibilities set forth therein as applied to direct

funds received.

3. The undersigned authorized representatives of the School District hereby certify that the School
District's governing body has adopted the terms of this Agreement and has authorized the

undersigned in its behalf to enter into this Agreement.

4. Upon execution of this Agreement, the School District hereby agrees to indemnify and save and

hold harmless LIU, members of the Board, officers, agents, servants, and employees from any
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loss, liability, damages, costs (including, but without being limited to, court costs, arbitration costs,
administrative proceedings or audits and in the amount of any judgment, award, or decision) and
expenses (including, but without being limited to, counsel fees) reasonably paid or incurred in
connection with any civil action, criminal action, administrative proceeding, arbitration proceeding
or audit or any other type of proceeding or action instituted or threatened against LIU, members of
the board, officers, agents, servants, and employees, by reason of any act or thing alleged to have
been done or omitted, the payment or administration of the School District IDEA allocations.
Further, the School District agrees to indemnify and save and hold harmless LIU, members of the
board, officers, agents, servants, and employees from any loss, liability, damages, costs
(including, but without being limited to court costs, arbitration costs, administrative proceedings or
audits and in the amount of any judgment, award or decision) and expenses (including, but without
being limited to, counsel fees) reasonably paid or incurred in connection with any civil action,
criminal action, administrative proceeding, arbitration proceeding or audit or any other type of
proceeding or action instituted or threatened against LIU, members of the board, officers, agents,
servants, and employees by reason of any act or thing alleged to have been done or omitted,
including negligent acts or omission, by the School District, a member of its board, officers,
agents, servants, and employees in the administration of the School District’s IDEA allocation or
compliance with the terms, conditions, duties and responsibilities set forth in Exhibit 1, Allowable

Costs for IDEA Pass-Through Funds.

The School District agrees that the foregoing is intended to be as broad and inclusive as is permitted by
the law of the Commonwealth of Pennsylvania, and that if any portion thereof is held invalid, it is agreed
that the balance shall, not withstanding, continue in full legal force and effect. The parties hereto,

intending to be legally bound hereby, execute this Agreement.

Lincoln Intermediate Unit No. 12 York Academy Regional Charter School
School District

Wes G/2H2 G P sictput 070y
Date Superintendent Datd 7

m{;ﬂéfh ief Acactopi OFFR—

Michael Thew
Executive Director
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Allowable Costs for IDEA Pass-Through Funds for 2012/2013

V. Allowable/Unallowable Costs.

Costs that are allowed can include, but may not be limited to, the following: However, every effort
must be made to allocate ACCESS reimbursable costs to State or Local funding whenever

possible:

e Extended school year programs including ESY Transportation and ESY for students with
disabilities placed out of state through the Special Education Plan Revision Process (SEPRN)
Supplemental education costs to support the implementation of the Cordero court decision
Training programs for parents, teachers and professional/paraprofessionals who work with
students with disabilities

Occupational and physical therapy

Hearing Impaired Services

Vision Impaired Services

Physically Impaired Services

Audiology

AT Specialist

Orientation and Mobility Specialists

Psychiatrists (MD certified for SED)

Adaptive Physical Education

Work Experience Coordinator and Job Coaches

Speech therapy

Special Education Teachers

Clerical staff directly working with allowable professional staff

Teacher's aides

Bus Aides

Assistive devices

Psychological Services

Social Worker

IEP Specified Nursing Functions

Program Monitoring and Evaluation

Coordinated Early Intervening Services (optional — available to school districts and public
charter schools)

Costs that are not allowed can include, but may not be limited to, the following:

e Any expenditure made before the beginning date or after the ending date of an approved
project.

School Transportation (except for field trips, ESY Transportation, etc.)

Operational costs for school owned property (rent, heat, telephones)

School Administrators

Construction

Business costs

Membership in organizations for individuals

Travel expenses (except for project paid staff or attendance at project paid activities)
Rental costs for IU programs housed in school district operated buildings

Costs related to Legal Counsel and/or Attorneys Fees

IDEA Pass-Through Agreement\Exhibit 1 for 12/13 EXHl BIT 1
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Lincoln

Intermediate
' Unit No. 12

June 13, 2013

York Academy Regional Charter School
32 West North Street
York, PA 17401

Dear Dr. Mary Nardo,

Enclosed please find your district contract for IDEA Section 619 Pass Through Funds for 2013-2014. These
forms will need to be completed and returned to the Intermediate Unit by Friday, June 21, 2013. I apologize for
the brief timeframe in completing this information however, this has been the timeline designated by the Office
of Child Development and Early Learning. Please sign both copies, return one copy to the Lincoln Intermediate
Unit 12 and retain one copy for your records.

We are sending the budget forms, allocations, allowable expense forms, and sample invoices via e-mail to your
Special Education Advisory member for completion.

Please return your signed contract to:
Mrs. Letty Groft,

Lincoln Intermediate Unit 12

65 Billerbeck Street

P.O. Box 70

New Oxford, Pa. 17350

Thank you for your time and cooperation in completing this and please contact Letty Groft at 624-6419 if you
have any questions. My best wishes to you for a successful school year.

Sincerely,

»

Jody J. Bering
Early Intervention/Preschool Program Supervisor

W pouled on LPSIB
houtk Copres pradid o

plosh
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IDEA-Section 619
Pass Through Funds Agreement
2013/2014

Sub-grant agreement for Implementation of Individuals with Disabilities Act — Section 619, by and between
Lincoln Intermediate Unit (hereinafter called “LIU”) and York Academy Regional Charter School (hereinafter
called “LEA”) enter into for the project period July 1, 2013 through June 30, 2014.

The LEA hereby agrees and assures that:

GGGGGGG. The development and execution of this agreement shall be in accordance with IDEA Section 619;
program guides issued by USDE; guidelines and directives issued by the Pennsylvania Departments of
Education and-Public Welfare, Office of Child Development and Early Learning (OCDEL); the terms of
this agreement; and the provisions of the State IDEA Plan applicable to the period of this agreement.
This agreement shall be subject to the provisions of all pertinent Federal and Pennsylvania laws,
regulations, and standards, as outlined in the IDEA Section 619 Contract between Lincoln
Intermediate Unit #12 and the Pennsylvania Departments of Education and Public Welfare, OCDEL.

HHHHHHH. Funds shall be used to support kindergarten eligible children, 5 years of age, either receiving
special education services through the LEA or remaining an extra year in Early Intervention (Act 30).

nin.  The LEA must submit to the LIU how IDEA Section 619 pass through funds will be used. Any changes
in use of IDEA Section 619 pass through funds must be submitted to the LIU by March 31, 2014. This
date will ensure that the LIU has the time needed to complete the federal budget revision to the
Pennsylvania Department of Education.

J1JJJJ). The LEA will maintain complete cost records of all expenditures made in association with this
agreement, as well as employee, programmatic, statistical records, and supporting documents. Those
records are to be available for inspection by a representative and/or auditor of the LIU or
Pennsylvania Departments of Education and Public Welfare, OCDEL, if needed.

KKKKKKK. OCDEL (Brian Bell) has provided LEA allocations to the LIU for the 2013/2014 school year. The
allocations are based on your December 1, 2012 child count for kindergarten eligible children, 5 years
of age, either receiving special education services through the LEA or remaining an extra year in Early
Intervention (Act 30).

LLLLLLL. The allocation for York Academy Regional Charter School is $1,340.00. Please see attachments for
allowable expenditures, sample invoices, and PDE budget forms. Final invoices must be received by

the LIU before May 31, 2014.
The LIU agrees to cooperate with the LEA in resolving any proposed disallowances the auditors of the LEA
recommend as a result of audits, or any final audit disallowances imposed by the appropriate authorities. The LIU

shall not be held liable by the LEA for such disallowed costs.

Payments will be contingent upon receipt of funds from the Pennsylvania Departments of Education and Public

Welfgre, OCDEL<.€ ‘
i By

4 Progiam Director | " Dpafe
11241/ 3
M/ Date / e
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COMMONWEALTH OF PENNSYLVANIA
CHARTER

to operate a public school
known as

York Academy Regional Charter School

Pursuant to the authority vested in the Board of School Directors of the Central York School District

School District of the City of York, and York Suburban School District, under the Public Schoo!

Code of 1949, as amended, and the rter School L. 24 PS 17-1701-A et. seq.), the Board of

Trustees of the York Academy Regional Charter School is hereby granted a Charter to operate a

public charter school located at 32 West North Street, York, Pa. 17401 in the City of York, for the
period commencing on July 1, 2011 and ending on June 30, 2016. The grant of this charter was

approved by vote of the Board of School Directors for the Central York School District at a public
mesting held on February 15, 2010. The grant of this charter was approved by vote of the Board of
School Directors for the School District of the City of York at a public meeting held on February 22,
2010. The grant of this charter was approved by vote of the Board of School Directors for the York
Suburban School District at a public meeting held on January 25, 2010.

It is specifically understood and agreed between the signatories hereto that:

1) the Board of Trustees shall operate the charter school in accordance with the provisions of the

Charter School Law (24 PS 17-1701-A et. seg.), any amendments thereto enacted during the term of

this charter and any regulations or standards applicable to charter schools;

2) the granting of this charter is specifically contingent upon operation of the charter school in strict
adherence to the terms of the Application submitted by the Board of Trustees and approved by the
Board of School Directors or the State Charter School Appeal Board. Said Application is attached
hereto as Appendix A and is incorporated herein by reference as if fully set forth;

3) this Charter and the Appendix hereto constitute a legally binding agreement for the term set forth
above and the terms of sald agreement cannot be changed absent a written amendment to this charter;

4) this charter may be renewed for additional periods of five (5) years duration and upon any such
renewal, a new charter shall be executed by the parties; and

5) this charter can only be terminated in accordance with the provisions of applicable law.

WHEREFORE, the undersigned, intending to be legally bound hereby set their hands this 1 (:kday of
vy , 2010,
[ 3

For the Board of Schoo!%ecto f: Central York School District
Board President, /U’C Z)') /w \

Board Secretawhgﬁ%:‘ M—»

/

PR/Award # U282B130006
Page e92



Board President, ,ﬁ

st sory,_ DTy
\

For the Board of Trustees of : York Academy Reglonal Charter School

Board President

Board Secretary ! K

PR/Award # U282B130006
Page e93




Monik Johnson

TR R i 5
From: Monik Johnson
Sent: Monday, July 08, 2013 4:22 PM
To: "holmeeri@ycs.k12.pa.us'; 'msnell@cysd.k12.pa.us’; korban@yssd.org
Cc: jpastore@yorkarcs.org;
Subject: YARCS Application for Grant Under USDE Charter School Program
Attachments: 20130708171013324.pdf

TO: Dr. Michael Snell, Superintendent, Central York School District
Dr. Eric Holmes, Superintendent, School District of the City of York
Dr. Kathryn Orban, Superintendent, York Suburban School District

FROM: Monik Johnson, Business Manager, York Academy Regional Charter School
DATE: July 8, 2013
RE: YARCS Application for Grant Under USDE Charter School Program

York Academy Regional Charter School will be submitting a grant application to the U.S. Department of Education under
the Charter Schools Program {CSP) Grants to Non-State Educational Agency {Non-SEA) Eligible Applicants for Planning,
Program Design, and Initial Implementation. Our application is being sent in response to the Department’s solicitation
of Applications for New Awards as published in the June 13, 2013 Federal Register. Our objective is to seek funds to
defray the costs of continuing our expansion by one grade per year and to continuing our development of an
educational program aligned with the International Baccalaureate Primary Years Programme.

We are attaching for your information a copy of our application’s Abstract, Program Narrative, and Program Budget. We
will happily share a copy of the full application and all attachments if you so desire {but are not forwarding the full
package with this email simply to reduce the digital load coming into your email box).

If you have any questions, please don't hesitate to call.

Thank you for your continuing support.
Monik J. Johnson

Monik J. Johnson, Business Manager
York Area Regional Charter School
32 West North Street

PO Box 1787

York PA 17405-2421
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INTERNAL REVENUE SERVICE
P. O. BOX 2508
CINCINNATI, OH 45201

el

Date: B

YORK ACADEMY REGIONAL CHARTER
SCHOOL

C/O CARL E ANDERSON

100 E MARKET ST

DEPARTMENT OF THE TREASURY

Employer Identification Number:
27-2294198
DLN:

17053153317040

Contact Person:

ALICE T LI ID§ 95032
Contact Telephone Number:

(877) 829-5500

Accounting Period Ending:
JUNE 30

Public Charity Status:
170(b}) (1) (A) (ii)

Form 990 Required:
YES

Effective Date of Exemption:
OCTOBER 2, 2009

Contribution Deductibility:
YES

Addendum Applies:
YES

YORK, PA 17401

Dear Applicant:

We are pleased to inform you that upon review of your application for tax
exempt status we have determined that you are exempt from Federal income tax
under section 501(c) (3) of the Internal Revenue Code. Contributions to you are
deductible under section 170 of the Code. You are also qualified to receive
tax deductible bequests, devises, transfers or gifts under section 2055, 2106
or 2522 of the Code. Because this letter could help resolve any questions
regarding your exempt status, you should keep it in your permanent records.

Organizations exempt under section 501(c) (3) of the Code are further classified
as either public charities or private foundations. We determined that you are
a public charity under the Code section(s) listed in the heading of this
letter.

Please see enclosed Publication 4221-PC, Compliance Guide for 501(c) (3) Public

Charities, for some helpful information about your responsibilities as an
exempt organization. .

Letter 947 (DO/CG)
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YORK ACADEMY REGIONAL CHARTER

We have sent a copy of this letter to your representative as indicated in your
power of attorney.

Sincerely,

ﬁm:;.,,\
R i ;"‘“"‘ .

R

Robert Choi

Director, Exempt Organizations
Rulings and Agreements

Enclosure: Publication 4221-pC

Letter 947 (DO/CG)
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YORK ACADEMY REGIONAL CHARTER

You are not subject to the specific publishing requirements of Revenue
Procedure 75-50, 1975-2, C.B., page 587, as long as you are operating under a
contract with the local government. If your method of operation changes to the
extent that your charter is not approved, terminated, cancelled, or not
renewed, you will also be required to comply with Revenue Procedure 75-50.

Letter 947 (DO/CG)
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COMMONWEALTH OF PENNSYLVANIA
CHARTER

to operate a public school
known as

York Academy Regional Charter School

Pursuant to the authority vested in the Board of School Directors of the Central York School District,
School District of the City of York, and York Suburban School District, under the Public Schoo!
Code of 1949, as amended, and the Charter School Law (24 PS 17-1701-A et. seq.). the Board of
Trustees of the York Academy Regional Charter School is hereby granted a Charter to operate a
public charter school located at 32 West North Street, York, Pa. 17401 in the City of York, for the
perlod commencing on July 1, 2011 and ending on June 30, 2016. The grant of this charter was
approved by vote of the Board of School Directors for the Central York School District at a public
meeting held on February 15, 2010. The grant of this charter was approved by vote of the Board of
School Directors for the School District of the City of York at a public meeting held on February 22,
2010. The grant of this charter was approved by vote of the Board of School Directors for the York
Suburban School District at a public meeting held on January 25, 2010.

It is specifically understood and agreed between the signatories hereto that:

1) the Board of Trustees shall operate the charter school In accordance with the provisions of the
Charter School Law (24 PS 17-1701-A et. seq.), any amendments thereto enacted during the term of
this charter and any regulations or standards applicable to charter schools:

2) the granting of this charter is specifically contingent upon operation of the charter school in strict
adherence to the terms of the Application submitted by the Board of Trustees and approved by the
Board of School Directors or the State Charter School Appeal Board. Said Application is attached
hereto as Appendix A and is Incorporated herein by reference as if fully set forth:

3) this Charter and the Appendix hereto constitute a legally binding agreement for the term set forth
above and the terms of sald agreement cannot be changed absent a written amendment to this charter:

4) this charter may be renewed for additional periods of five (5) years duration and upon any such
renewal, a new charter shall be executed by the parties; and

5} this charter can only be terminated in accordance with the provisions of applicable law.

WHEREFOE, the undersigned, intending to be legally bound hereby set their hands this 1 i:k.day of
=X 2010,

For the Board of Schoo! Directorsof: Cenfral York School District
Board President, %:C ! /u) ;’
Board Secrelarm M'

v /
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For the Board of School Directors of: The School Bistrict of the City of York

¢

Board Preside w,

Board Secretary, /. f
For the Board of Schoo| Directdfs ot York Subqﬂ)aﬁ School District

Board President, % %d
(@}
Board Secrelary, _Q*%&-«JQO——-

For the Board of Trustees of : York Academy Reglonal Chaiter School

Board President \\.,.LM> L " ./

Board Secretary \/,(j{l/l K/
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Yoik Acndamy Bagional Charbyy Sobond

YORK ACADEMY REGIONAL CHARTER SCHOOL
Charter School Application 2009

SUBMITTED TO:

Central York School District
The School District of the City of York York
Suburban School District

SUBMITTED BY:

Educational Opportunities Committee of YorkCounts Dr. Dennis
Baughman, Co-Chair
Ms. Sue Krebs, Co-Chair

November 13,2009
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CHARTER SCHOOL APPLICATION

APPLICATION FACT SHEET

This application fact sheet is intended to be a 'linger-tip" summary of your
application. The information furnished below must be an accurate representation
of the application and must correspond to the information provided in the body
of the application.

Proposed Charter School Name (Must Include "Charter School" in the
Title)

York Academy Regional Charter School
School Location (City/Town and Zip Code) York, PA 17403-

3326 County York Intermediate Unit_ Lincoln

Intermediate Unit#12

Proposed Start Date August 2011 Date of
School Board Approval

Federal Employer Identification Number_,Aun # ------—--——-- ‘(Supplied
by POE)

Contact Person:

First Dennis Middle Paul

Last Baughman Organization YorkCounts

City York State PA Zip Code 17408
Telephone 717-771-8413 Fax Number717-771-4062 E-mail
dpb3@psu.edu

Founding Coalition Staff: Total Number of TeachersSPro'ected
tudent
Enrollment
Year 1-5

Parent Grade Level K-12 1" Year j]I.

Teachers 30E(;ementary Year 1: {9)teachers 2" Year

Business Partnership Secondary 3" Year 375

Community Based Org_, XXX “Year 450

4 Year 525

Museum -

1 5

Hiﬁher Education AgepfKindesgasten 5 years old

Other Founding Group Age of page e103

Beginners
c;ri" -.

LR



<:H123456789 1011]12..

Does the charter applicant have an existing

retirement system?

Does the applicant group presently have access to a facility
suitable for a school? In what type of community will the
Charter School be located?

Urban X Suburban Rural Other
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School Focus:

In brief terms, please describe below the school mission, educational focus,
and other essential characteristics of the proposed charter school. (Use
additional page if needed).

It is the intent of the school leadership to seek International
Baccalaureate authorization.

The York Academy Regional Charter School will provide challenging and
educational opportunities for K-2 students in the City of York, York Suburban
and Central York School Districts. The program is designed to improve
educational opportunities for students from primarily three districts, with
enrollment being open to all other residents, only as space allows. Over
time, the school will expand to grade

12. Offering this program will bring a diverse population together in the
city by having a world-class, rigorous curriculum that will encourage and
sustain a lover of

learning for the cohort of students seeking

enrollment.

Foreign language study for all students will be offered beginning in
kindergarten and will emphasize both verbal and written fluency.

Through acknowledging and striving to meet the diverse needs of the student
- physical, social, intellectual, aesthetic, cultural - this program will be
engaging, relevant, challenging and significant. What will add significance to
student learning in this school and distinguish it from offerings in traditional
public schools is its commitment to a trans-disciplinary model, whereby
themes of global significance that transcend the confines of the traditional
subject areas frame the learning. This is central to the program and a
critical element in developing an international perspective, which begins with
each student's ability to consider and reflect upon the point of view of
someone else in the same class.

Supplemental instructors and learning specialists - including curricular
specialists focusing on teacher development- will be available to nurture
students and maintain accountability.

Several basic educational values define and differentiate this program in
each level of schooling. These basics include:

e The development of a broad nature of student, including the
understanding of multiple cultures and languages.

e The flexibilityof a curriculum that enables teachers to respond to
local requirements.

- A program that provides PRy 2%RERIRy and  flexibilityof
pedagogical approaches. ~ F29¢%
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More specifically, as children progress through the program, they will
benefit from several recurring features:

A study across a broad and balanced range of knowledge domains
that use educational content from around the world;

< Special emphasis on providing language acquisition and development;
« Opportunities for engaging in multi-disciplinary learning;

- A focus on developing skills of learning, culminating with a study of the
Theory of Knowledge in the Diploma Program;

« Opportunities for individual and collaborative planning and research;
A community service component that requires action and reflection.

As students proceed through the curriculum, they discover that the
curriculum promotes the development of the whole person, including
intellectual growth, personal growth, emotional growth and social
development through all domains of knowledge. The domains of knowledge
addressed in the program focus on language development, humanities,
sciences, mathematics and the arts.
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FEDERAL ASSURANCES FOR PUBLIC CHARTER SCHOOLS

PLEASE SIGN THE FOLLOWING ASSURANCES AS A SUPPLEMENT TO THIS
FEDERAL GRANT APPLICATION

PUBLIC CHARTER SCHOOL PROGRAM ASSURANCES FOR PUBLIC

CHARTER SCHOOLS

Pursuant to section 10303(b) of Public Law 108-382: Improving
America's Schools act of 1994, as a duly authorized representative of a
Public Charter School, | certify the following:

- the charter school, with an enabling state statute, is exempted
from state and local rules that inhibit the flexible operations and
management of public schools;

- the charter school will make a contribution to assisting
educationally disadvantaged and other students in achieving State
content standards and State student performance standards and, in
general, will contribute to the State's education improvement plan;

- the Charter School is created by a developer as a public school, or
is adapted by a developer from an existing public school, and is
operated under public supervision and direction;

- the charter school operates in pursuit of a specific set of
educational objectives determined by the school's developer and
agreed to by the authorized public chartering agency;

= the charter school provides a program of elementary or secondary
education, or both;

- the charter school is nonsectarian in its programs, admissions
policies, employment practices, and all other operations, and is not
affiliated with a sectarian school or religious institution;

- the charter school does not charge tuition;

- the charter school complies with the Age Discrimination Act of
1975, title VI of the Civil Rights Act of 1964, title IX of the
Education Amendments of 1972, section
504 of the Rehabilitation Act of 1993, and part B of the
Individuals with Disabilities Education Act;

- the charter school admits students on the basis of a lottery, if
more students apply for admissions than can be accommodated;

- the charter school agrees to comply with the same Federal and
State audit requirements as do other elementary and secondary
schools in the State;

» the charter school meets all applicable Federal, State, and Local
health and safety requirements; and

- the charter school operates in accordance with State law.

Date 6fn/1D
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FEDERAL ASSURANCES FOR PUBLIC CHARTER SCHOOLS

PLEASE SIGN THE FOLLOWING ASSURANCES AS A SUPPLEMENT TO THIS
FEDERAL GRANT APPLICATION

PUBLIC CHARTER SCHOOL PROGRAM ASSURANCES FOR PUBLIC CHARTER
SCHOOLS

Pursuant to section 10303(b) of Public Law 108-382: Improving America's
Schools act of 1994, as a duly authorized representative of a Public Charter
School, | certify the

following:

the charter school, with an enabling state statute, is exempted from
state and local rules that inhibit the flexible operations and management
of public schools;

the charter school will make a contribution to assisting educationally
disadvantaged and other students in achieving State content standards
and State student periormance standards and, in general, will contribute to
the State's education improvement plan;

the Charter School is created by a developer as a public school, or is
adapted by a developer from an existing public school, and is operated
under public supervision and direction;

the charter school operates in pursuit of a specific set of educational
objectives determined by the school's developer and agreed to by the
authorized public chartering agency;

the charter school provides a program of elementary or secondary
education, or both;

the charter school is nonsectarian in its programs, admissions
policies, employment practices, and all other operations, and is not
affiliated with a sectarian school or religious institution;

the charter school does not charge tuition;

the charter school complies with the Age Discrimination Act of 1975, title
VI of the Civil Rights Act of 1964, title IX of the Education Amendments
of 1972, section

504 of the Rehabilitation Act of 1993, and part B of the
Individuals with

Disabilities Education Act;

the charter school admits students on the basis of a lottery, if more
students apply for admissions than can be accommodated;

the charter school agrees to comply with the same Federal and State
audit requirements as do other elementary and secondary schools in the
State;

the charter school meets all applicable Federal, State, and Local
health and safety requirements; and

the charter school operates in accordance with State law.

Charter School York Academy Reqiqnaidq)harter School Date_'“".""'|';/"'fo +/.,0"fliL

Authorized Representative
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SCHOOL DESIGN

1. Mission Statement
A. Briefly describe the core philosophy or underlying purpose

of the proposed school.

The York Academy Regional Charter School will provide students
with a challenging learning environment that opens doors for
growth, opportunity, and academic excellence starting in
Kindergarten, first grade and second grade, gradually extending to
graduation and beyond.

Through a world class curriculum, we set students up to succeed by
teaching them the tools and the content knowledge necessary to
participate as full citizens in our mainstream and increasingly global
culture. The school will ensure that the learning is engaging, relevant,
challenging and significant. A trans-disciplinary model will add
significance, whereby themes of global importance that transcend the
confines of the traditional subject areas frame the learning. These
themes promote an awareness of the human condition and an
understanding that there is a commonality of human experience. This
sharing of experience increases the students' awareness of and
sensitivity to the experiences of others beyond the local or national
community. This development of an international perspective is a
critical element to the vision of this Charter School.

. What is your overarching vision of the school?

David Rusk, a nationally recognized consultant, came to York in 1996
to study York County, particularly the problems found in the urban
core. Community partners launched YorkCounts in an attempt to
implement Rusk's recommendations to ultimately create a more positive
environment for the people in York City and county. After years of
study, Metro-York began to implement YorkCounts' recommendations
in 2007.

The Educational Opportunities committee of Metro-York, an
implementation component of YorkCounts, was charged with developing
a solution to education recommendation two: Attack the root
problem: a school district can't succeed when poverty and its related
problems are concentrated the way they are in the York City schools,
one of the four education recommendations from the Rusk Report.
SEE TAB No. 12.

An International Baccalaureate Charter School model will introduce
new academic programging fhabappgals to parents throughout York
County, with the added begefits that it would result in interaction
between the city, suburban and rural students. This regional Charter




School will provide all students (including students who are at-risk)
with a world-class educational opportunity
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different from other offerings currently available in York County. It is
important to remember that the Metro-York initiative of YorkCounts is
grappling with educational issues both inside and outside the city
limits and has supported other initiatives that specifically address key
problems identified with school success and failure such as the high
student drop-out rate (especially within the York City School District).

An International Baccalaureate Charter School model curriculum will
provide York City, Central York, and York Suburban school students
with an educational option that exposes them to a global perspective
of learning. By providing a school having a world class curriculum, the
greater York community can also promote yet another educational
asset to help recruit and keep globally oriented businesses in the
county.

An International Baccalaureate Charter School model curriculum is not
currently available in the York Area. Metro-York does not have the
power to enact innovative, new programming within the York City
School District (or other districts). It cannot assure that current or new
programs consistent with its recommendations can or would be
sustained within any individual school district. It does however have
the ability to support, over time, the establishment of a charter school
which would create a motivating environment integrating both city and
county students.

An International Baccalaureate Charter School model curriculum will
prepare future leaders for York, Pennsylvania, the nation, and the
world. Alii students (including at-risk students) who enroll in York
Academy Regional Charter School will be provided with a program
dedicated to that end. It is the mission of the International
Baccalaureate Charter School model to provide an enriched academic
program that will encourage and sustain a love of learning for the
cohort of students seeking enrollment.

There are currently only (13) K-12 International Baccalaureate schools
operating in the United States. It is the goal of the Educational
Opportunities Committee of the Metro-York initiative of YorkCounts to
establish #(14).

2. Measurable Goals and Objectives

A. What are the school's measurable academic goals and
objectives to promote student learning?

The overarching goal of the York Academy Regional Charter School is to
develop citizens of the world, that is, students who are inquiring,
knowledgeable and caring young people who will help to create a
better and more peaceful world through intercultural understanding
and respect. Studenisadsresi@0&ouraged to become active,
compassionate life-long learmersisvho understand that other people,
with their differences, can also be right.
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The rigorous academic program is based on authentic learning
which is relevant to the real world and transdisciplinary. Learning is
not confined to individual content areas but is supported and
enriched by them. Students engage in creating their own learning in
developmentally appropriate ways.

The foundation of this challenging academic program is based on
the International Baccalaureate philosophy and curriculum plus
application of evidence-based teaching strategies and effective,
appropriate, and on-going assessment.

The York Academy Regional Charter School is a community where
everyone is a learner, where teachers continually learn about the needs
and capabilities of each student, the content with which they are
engaged, and about their own practice and ongoing professional
development.

In the primary vyears students engage in structured inquiry that
synthesizes knowledge, concepts, skills, attitudes, and action.
Students develop attributes through which international-mindedness
will develop and flourish.

The York Academy Regional Charter School commits to the following
measurable academic goals:

e Curriculum will be planned collaboratively by teachers using student
learning outcomes in the context of a coherent school-wide
program, emphasizing the connections between and beyond core
subject areas.

e Curriculum, built on inquiry, will emphasize a minimum number of
big- picture inquiries to be explored in depth. Inquiries will explore
similarities and differences between cultures/places encompassing
broad human experiences from a range of perspectives but focusing
on significant world and societal issues.

e The curriculum will be based on problem solving through
analysis and critical thinking. Learning goals will include
creativity, intuitive thinking, and reasoning in comparative and
interdisciplinary study.

< A program of in-depth investigations in language, social studies,
mathematics, arts, science and personal, social and physical
education will be implemented.

e Student performance will be assessed in accordance with the
currlc_ulum standarc[j%/gvrvlagdp 98%'1‘3@?0’6 the _overall
learning outcomes tied,; to Pennsylvania  State
Standards and the subject-specific overall




expectations. On-going needs and interest assessments and
formative and summative assessments will be used to determine
student progress.
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« Students will be involved in planning for their own learning and
assessing, based on their prior knowledge and experience.

- Students will achieve a variety of levels of language competency in
at least one language beyond the student's native tongue,
emphasizing both written and verbal fluency.

e Technology will be integrated into all learning content.

e Community service will be a required component of the learning
experience.

e Teachers will view students as thinkers with emerging theories of
the world, build on what students know, use a wide range of
teaching strategies, group students for a variety of learning
situations, use multiple resources in the learning environment,
empower students to feel respon- sible and take action for their own
learning, and assess the needs of students with different levels and
types of ability.

- Attention will be given to students who do not meet their
individual learning goals through the collaboration of teachers,
parents and students to refocus on specific assessments and
learning strategies for continued support of the student. Initially, it
is expected this regional Charter School will produce student
performance that is commensurate with grade level placement. As
the school expands to include grades 3 through 12, it is expected
students will achieve a minimum level of proficient on the
Pennsylvania State Assessments. Examination of other charter
schools that utilize this model reflect similar performance levels.

« Although the initial program of the York Academy Regional Charter
School is for Grades K, 1, and 2, the school will contribute to the
preparation of students for readiness for the PSSA tests in Grade 3
with the projected goal of 85% of students achieving proficiency in
the first year of administration of the Pennsylvania Assessment in
Grade 3.

. What are the school's measurable non-academic goals and
objectives to promote student performance?

The goal of the York Academy Regional Charter School is to

develop

internationally minded people strive to be knowledgeable,

who open-minded, principled, and reflective
balanced, inquirers, thinkers,
caring

. . PR/Award # U282B130006
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The York Academy Regional Charter School subscribes to the
following measurable performance goals:

The York Academy Regional Charter School will open for Grades
Kindergarten, Grade 1 and Grade 2 and will expand over time to
reach Grade 12.

Teachers hired for the York Academy Regional Charter School will be
certified, highly qualified teachers, when possible. Appointed staff
will include those who embrace the principles of the International
Baccalaureate Charter School program model and who will commit to
reflecting on their own teaching practice, both individually and in
collaboration with colleagues, with a view to sharing ideas and
strengths for the primary goal of improving their teaching to
enhance student learning. Teachers will also commit to
continuing education to strengthen the methodology and teaching
strategies necessary to support this program. Initially, this Charter
School may need to hire professional staff that may not be
certified; however, at least 75% of the professional staff will be
certified.

The York Academy Regional Charter School will establish richer,
more rewarding relationships with parents with opportunities
for more communication and volunteer and classroom opportunities
supporting increased parent-teacher partnerships. All parents will be
required to attend an initial meeting, prior to the opening of
school, which will allow the parent to fully understand the content
of the program. Throughout the academic year, parents will be
required to participate in their student's assessment and
development of learning goals.

Over 90% of parents will attend parent/teacher conferences at least
once during the school year.

Student-teacher ratios in classes will be 1:25 or lower.

Student retention rate in the York Academy Regional Charter
School will be sustained at 85% during an initial three-year period
and will increase to 90% by the end of five years.

The teaching model will instill and support in all students, decision
making skills, self-direction, strong interactive skills, responsibility
for learning, and a passion for inquiry.

The teaching model will be integrated across the curriculum.
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« Technology will be actively integrated into all learning content
and domains.

e Foreign language study will begin in Kindergarten and will
emphasize both verbal and written fluency.

e Family involvement will be
required.

« Students from York City, Central York and York Suburban School
Districts will be admitted to the charter school. Should applications
exceed available enrollment, a lottery will be held to determine
admission.

« Should applications from the three districts not meet enrollment
expectations, enrollment will be made available to any other
School Districts.

e Teachers will utilize diverse and flexible teaching models and
approaches.

e Community service will be a required component of the
learning experience.

3. Educational Program

A. Describe the educational program of the school, providing an overview
of the curriculum and the content in all subject areas.

The York Academy Regional Charter School will utilize the
International Baccalaureate Charter School model curriculum for
Grades K, 1 and 2, which, through an inquiry-based approach to
learning, will include study in language, mathematics, social studies,
science and technology, personal and social education, physical
education, visual arts, music and drama. York Academy Regional
Charter School faculty will work collaboratively to compile daily
lesson plans for the curriculum. (SEE CURRICULUM UNDER
SEPARATE COVER.)

Technology will be utilized as a tool for teaching and learning and
will be integrated throughout the curriculum. Students may bring
previous experience and knowledge that can be drawn upon to
enhance the learning of others, including the teacher, thus
resembling a  community of learners. Information and
communication technologies may significantly support students in
their inquiry and in developing their conceptual understanding. It is
best considered a tool for learning as opposed to a particular subject
area.

The inquiry method ofrinstructiareibsoothe organizing structure for the
Pagezelzz




transdisciplinary approach to learning utilized by the International
Baccalaureate program and is composed of structured units of
inquiry planned for each grade level, each year. The units of inquiry are
grouped under six organizing themes that present ideas in a way that
transcends subject distinctions.
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The themes are: Who we are, Where we are in place and time, How we
express ourselves, How the world works, How we organize ourselves,
and Sharing the planet. The themes offer insights into the common
ground of human experience and, when explored from a multiplicity of
cultural perspectives, provide a dynamic, transdisciplinary core to the
school's curriculum.

The following charts represent a summary outline of the International
Baccalaureate Charter School model curriculum proposed for the York
Academy Regional Charter School for Grades Kindergarten, 1 and 2.
Detailed information is provided in the attached scope and sequence
of the Primary Years Program from the International Baccalaureate
program which is included under separate cover.

The curriculum was matched to the Pennsylvania Department of
Education's research-based standards for Kindergarten, Grade 1 and
Grade 2.

Identified

Overall Expectations

Language

Students will identify and reflect upon "big ideas" by
making connections between the questions asked and the
concepts that

drive the inquiry.

Students will become aware of the relevance these
concepts have to all their learning.

Students will learn to understand that effective use of

1 L1 1:C 1=

Curriculum

Instruction

Assessment

Oral
Communication:
listening and
speaking
Written

Communication:
reading and writing

Visual
Communication:
viewing and
presenting

Exploring Literature

Individual, group,
whole- class instruction,
modeling focusing on
reading,

writing, and listening
centers; promoting
literacy through printed
media and global
electronic networks

Ongoing formative
assessment

Summative
assessment Self-

assessment by
students

Separate, integrated,
interactive assessment
in all areas of
curriculum. Examples
include retelling a story;
appropriate response;
labeling items; reading
words, signs; sort,
match; predict; retell,
paraphrase: identifv
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POE Standards - Kindergarten

Approaches to Learning
AL 1 : Initiative and Curiosity

AL 2: Engagement and

Persistence AL 3: Reasoning and

Problem Solving

AL 4: Flexibility, Risk Taking and Responsibility
AL 5: Imagination, Creativity and Invention

Reading. Writing, Speakin%
Listening 1,1: Learning to Read

Independently

1.2: Reading Critically in all Content Areas
1.3: Reading, Analyzing, and Interpreting
Literature 1.4: Types of Writing

POEStandards - Grade 1

Approaches to Learning
AL 1:Initiative and Curiosity

AL 2: Engagement and
Persistence AL 3: Reasoning and
Problem Solving

AL 4: Flexibility, Risk Taking and
Responsibility AL 5: Imagination,
Creativity and Invention

Reading. Writing, Speakin%
Listening 1.1: Learning to Read

Independently

1.2: Reading Critically in all Content Areas
1.3: Reading, Analyzing and Interpreting
Literature 1.4: Types of Writing

1.5: Qualitv of Writing

POE Standards -Grade 2

Approaches to Learning
AL T1:Initiative and Curiosity

AL 2: Engagement and Persistence

AL 3: Reasoning and Problem Solving

AL 4: Flexibility, Risk-Taking and
Responsibility AL 5: Imagination, Creativity
and Invention
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1.2: Reading Critically in all Content Areas

1.3: Reading, Analyzing and Interpreting
Literature 1.4: Types of Writing

1.5: Quality of Writing

1.6: Speaking and Listening

1.7 : Characteristics and Functions of the English
Language 1.8: Research
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Identified Overall Expectations
Mathematics Students will explore the number system, its operations,
patterns
and
function.
Students will study data handling, measurement, and
Curriculum Instruction Assessment
Numbers Planning activities to | Ongoing formative

construct meanin use of | assessment
Patterns and 9

. manipulatives : . . Summative
Function Data and conversation, inquiry- c
. ' assessment Self-
Handling based units of study i
Connecting the notation | assessment by
Measurement .
system with concrete | students
Shape and Space objects and  associated | sorting, graphing,
mathematical processes. identifying, describing,
Planning authentic | sequencing, naming,

activities which students | predicting, counting,
independently select, using | rhyming, singing,
appropriate symbolic | creating

notation to process and

racard thair thinkina

POE Standards - Kindergarten

Approaches to Learning
AL 1 :Initiative and Curiosity

AL 2: Engagement and Persistence

AL 3: Reasoning and Problem

Solving

AL 4: Flexibility, Risk Taking and Responsibility
AL 5: Imagination, Creativity and Invention

Mathematics

2.1: Numbers, Number Systems and
Relationships 2.2: Computation and

Estimation

2.3: Measurement and Estimation

2.4: Mathematical Reasoning and Connections
2.5: Mathematical Problem Solving and
Communication 2.6: Statistics and Data Analysis
2.7Probability and Predictions

2.8: Algebra and

Functions 2.9: Geometry
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POE Standards - Grade 1

Approaches to Learning
AL 1: Initiative and Curiosity

AL 2: Engagement and
Persistence AL 3: Reasoning and
Problem Solving

AL 4: Flexibility, Risk Taking and
Responsibility AL 5: Imagination,
Creativity and Invention

Mathematics

2.1: Numbers, Number Systems and Number
Relationships 2.2: Computation and Estimation
2.3: Measurement and Estimation

2.4: Mathematical Reasoning and Connections
2.5: Mathematical Problem Solving and
Communication 2.6: Statistics and Data Analysis
2.7: Probability and

Predictions 2.8: Algebra

and Functions

2.9: Geometry
2.10: Trigonometry
2.11 Calculus

POE Standards - Grade 2

Approaches to Learning
AL 1:Initiative and Curiosity

AL 2: Engagement and
Persistence AL 3: Reasoning and
Problem Solving

AL 4: Flexibility, Risk-Taking and
Responsibility AL 5: Imagination,
Creativity and Invention

Mathematics

2.1: Numbers, Number Systems and Number
Relationships 2.2: Computation and Estimation
2.3: Measurement and Estimation

2.4: Mathematical Reasoning and Connections
2.5: Mathematical Problem Solving and

Communication 2.6: Statistics and Data Analysis
2.7: Probability and

Predictions 2.8: Algebra

and Functions

2.9: Geometry

2.10: Trigonometry PR/Award # U282B130006
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2.11: Calculus
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Identified Content

Overall Expectations

Science

Students  will their observational
using their

senses to gather and record information, and they will
use their observations to identify simple patterns, make
predictions, and

discuss their

ideas.

Students will explore the way objects and phenomena
function, identify parts of a system, and gain an
understanding of case and effect relationships.

develop skills by

Students will examine change over time and will recognize
that change may be affected by one or more variables. They
will examine how products and tools have been developed
through the application of science concepts. They will be

Curriculum Instruction Assessment
Living Things Hands-on activities; high Ongoing formative
level of student involvement assessment
Earth and
Challenging students to Summative
Space

Materials and Matter
Forces and Energy

answer open-ended
questions with
investigations

Responsible use of technology

as a tool

Accepting more than one
acceptable
solution/hypothesis

Discussion, dialogue,
elaboration and interpretation
of data gathers with students
proposing explanations and
conclusions

Challenging students to find
applications for, and take
action on, what they have
learned

Recognition that process
and content are
interdependent

Providing students with

nnnnrtunitine tn avnlavra A

assessment Self-

assessment by
students

Talk about, make
connections,
identify, observe
and describe, apply
understanding of
basic properties of
materials, compare,
analyze, reflect,

group
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POE Standards - Kindergarten

Approaches to Learning
AL 1 :Initiative and Curiosity

AL 2: Engagement and

Persistence AL 3: Reasoning and

Problem Solving

AL 4: Flexibility, Risk Taking and
Responsibility AL 5: Imagination, Creativity
and Invention

Scienceand

Technology 3.1:

Unifying Themes 3.2:
Inquiry and Design

3.3: Biological

Sciences

3.4: Physical Sciences

3.5: Earth Sciences

3.6: Technology Education
3.7: Technological Devices

Environment and Ecology
4.1: Watersheds and Wetlands

4.2: Renewable and Nonrenewable
Resources 4.3: Environmental Health
4.4: Agriculture and Society

4.6: Ecosystems and their Interactions

4.7: Threatened, Endangered and Extinct
Species 4.8: Humans and the Environment
4.9: Environmental Laws and Regulations

POE Standards - Grade 1

Approaches to Learning
AL 1: Initiative and Curiosity

AL 2: Engagement and
Persistence AL 3: Reasoning and
Problem Solving

AL 4: Flexibility, Risk Taking and
Responsibility AL 5: Imagination,
Creativity and Invention

Science and_
Technology 3.1:

Thamec 2 -
T oy =

GrifyingFhemes
Inquiry and Design PR/Award # U282B130006
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3.3: Biological

Sciences

3.4: Physical Sciences, Chemistry and Physics
3.5: Earth Sciences

3.6: Technology Education

3.7: Technological Devices

3.8: Technology and Human Endeavors
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Environment and Ecology
4.1: Watersheds and Wetlands

4.2 : Renewable and Nonrenewable
Resources 4.3: Environmental Health
4.4: Agriculture and Society

4.5: Integrated Pest Management

4.6: Ecosystems and Their Interactions
4.7Threatened, Endangered and Extinct

Species 4.8: Humans and the Environment
4.9: Environmental Laws and Regulations

PDEStandards - Grade 2

Approaches to Learning
AL 1: Initiative and Curiosity

AL 2: Engagement and
Persistence AL 3: Reasoning and
Problem Solving

AL 4: Flexibility, Risk-Taking and
Responsibility AL 5: Imagination,
Creativity and Invention

Scienceand

Technology 3.1:

Unifying Themes 3.2:

Inquiry and Design

3.3: Biological

Sciences

3.4: Physical Sciences, Chemistry and
Physics 3.5: Earth Sciences

3.6: Technology Education

3.7 : Technological Devices

3.8: Technology and Human Endeavors

Environment and Ecology
4.1: Watersheds and Wetlands

4.2: Renewable and Nonrenewable
Resources 4.3: Environmental Health
4.4: Agriculture and Society

4 5- Intearated Pest Management
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Identified Content

Overall Expectations

Social Studies Stu

dents will explore their understanding of people and their

lives, focusing on themselves, their friends, and families
and their immediate environment by applying rules and
routines to work and play.

Students will increase their understanding of their world by
appreciating the reasons why people belong to groups, the
roles they fulfill and the different ways that people interact
within groups.

Students will extend their understanding of human society
by investigating how and why groups are organized within
communities and the ways in which communities reflect the
cultures and customs of their people.

Curriculum

Instruction

Human systems
and economic
activities

Social organization
and culture

Continuity and

change through time

Human and natural
environments

Resources and
the environment

Providing opportunity -l

for students to:

Formulate and ask
guestions about the
past, the future,
places and society

Draw information
from, and respond to,
stories about the past
from geographical and
societal sources

Use and analyze
evidence from avariety
of historical,
geographical and
societal sources

Sequencein
chronological order

Orient in relation to
place and time

Identify roles, rights
and responsibilities in
society

Assess the accuracy,

validity and possible bias
of sources
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Assessment

Ongoing
formative
assessment

Summative
assessment Self-

assessment by
students

Describe, compare,
explain, create,
share, identify,
analyze, present,
suggest
improvements,
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POE Standards
Kindergarten

Approaches to
Learning

AL 1 : Initiative and
Curiosity

AL 2: Engagement and

Persistence AL 3: Reasoning and

Problem Solving

AL 4: Flexibility, Risk Taking and
Responsibility

AL 5: Imagination, Creativity and
Invention

Civics and

Government

5.1:  Principles and Documents of
Government 5.2: Rights and

Responsibilities of Citizenship 5.3: How
Government Works

Economic

S

6.1: Economic
Systems 6.2: Scarcity
of Choice 6.5: Work
and Earnings

Geograph

y

7.1: Basic Geography

Literacy

7.2: The Physical Characteristics of Places and
Regions 7.3: The Interaction Between People and
Places

Histor

v

8.1: History - Historical Analysis and Skills
Development 8.2: History - United States History

POE Standards -

Grade 1
Approaches to PR/Award # U282B130006
Learning Page e136

AL 1: Initiative and




Curiosity

AL 2: Engagement and

Persistence AL 3: Reasoning and

Problem Solving

AL 4: Flexibility, Risk Taking and
Responsibility AL 5: Imagination, Creativity
and Invention

Civics and

Government

5.1:  Principles and Documents of
Government 5.2: Rights and

Responsibilities of Citizenship 5.3: How
Government Works

Economic

S

6.1: Economic

Systems 6.3: Scarcity

of Choice

6.4: Economic
Interdependence

-22-
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6.5: Work and

Earnings Geography

7.1: Basic Geography Literacy

7.2: The Physical Characteristics of Places and
Regions 7.3: The Human Characteristics of Places
and Regions 7.4: The Interaction Between People
and Places

History

8.1: Historical Analysis and Skills
Development 8.2: Pennsylvania History
8.3: United States History

8.4:World History

POE Standards - Grade 2

Approaches to Learning
AL T1: Initiative and Curiosity

AL 2: Engagement and
Persistence AL 3: Reasoning and
Problem Solving

AL 4: Flexibility, Risk-Taking and
Responsibility AL 5: Imagination,
Creativity and Invention

Civics and Government

5.1: Principles and Documents of
Government 5.2: Rights and
Responsibilities of Citizenship 5.3: How
Government Works

Economics

6.1: Economic Systems

6.2: Markets and the Functions of
Governments 6.3: Scarcity of Choice
6.4: Economic

Interdependence 6.5: Work

and Earnings

Geography

7.1: Basic Geography Literacy

7.2: The Physical Characteristics of Places and
Regions 7.3: The Human Characteristics of Places
and Regions 7.4: The Interaction Between People

and Places

History PR/Award # U282B130006
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8.1: Historical Analysis and Skills
Development 8.2: Pennsylvania History
8.3: United States History

8.4 :World History
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Identified Overall Expectations

Personal and Social Students will develop an awareness of their self-

identity and Education recognize some of their strengths and

weaknesses. They will
show self-confidence and self-worth. They will learn to
recognize and communicate their own feelings and
emotions in an appropriate way. They will reflect on
their own abilities and behavior. They will show
awareness of healthy lifestyle choices. They will develop
a sense of safety and an ability to protect themselves
from danger and abuse.

Students will show increasing independence and will
approach learning with flexibility, creativity and
commitment. They will develop social skills when
interacting with others in different situations and will
develop and maintain appropriate relationships. They will
show awareness of and respect for the views, needs,
rights and differences of others.

Students will become aware of different ways of dealing
with conflict situations. In addition, students will have
the opportunity to identify and reflect on the organizing

Curriculum Instruction Assessment

Self-Concept Stories, guest Ongoing formative
Health and speakers, whole-class

discussion, field
Safety trips, games, role- assessment

Interaction with play, action plans,
Others investigation

assessment Summative

Self-assessment by students

Name, describe, follow
Organization class rules, demonstrate

fav l anvinine + FUR-F R |

POE Standards - Kindergarten

Approaches to Learning
AL 1 :Initiative and Curiosity

AL 2: Engagement and Persistence

AL 3: Reasoning and Problem Solving

AL 4: Flexibility, Risk Taking and
Responsibility AL 5: Imagination, Creativity
and Invention

Health, Safety. and Physical
Education 10.1: Concepts of
Health

I S
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Personal and Social

3.1: Develop Self

Concept 3.2: Develop

Self Regulation

3.3: Develop Social Interactions
3.4: Develop Care and Self Reliance

POEStandards -Grade 1

Approaches tolearning
AL 1: Initiative and Curiosity

AL 2: Engagement and

Persistence AL 3: Reasoning and

Problem Solving

AL 4: Flexibility, Risk Taking and Responsibility
AL 5: Imagination, Creativity and Invention

Health, Safety. and Physical Education
10.1: Concepts of Health

10.2: Healthful Living

10.3: Safety and Injury Protection

Personal and Social
PS 1: Develop Self Concept
PS 2: Develop Self

Regulation
DC 2: Nnawvunlan CArial lntavartinne

POE Standards -Grade 2

Approaches to Learning
AL 1:Initiative and Curiosity

AL 2: Engagement and

Persistence AL 3: Reasoning and

Problem Solving

AL 4: Flexibility, Risk-Taking and Responsibility
AL 5: Imagination, Creativity and Invention

Health, Safety. and Physical Education
10.1: Concepts of Health

10.2Healthful Living
10.3Safety and Injury Protection

Personal and Social

PS 1: Develop Self Concept
PS 2: Develop Self
Regulation

NC 2. NMNasvialaa C HP B IS DR
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Identified Content

Overall Expectations

Physical Education

explore the human body's capacity for
in-between

Students will
movement and how to move around and
objects and other

individuals

safely.

Students will solve problems collaboratively involving
physical and critical thinking skills.

Students will engage in jumping, throwing and running
events, developing different techniques for the individual
while striving to improve student performance.

Students will learn to move the body in a variety of ways in
response to music, sounds or situations. Students will also
be aware of the position of the body and how the body can
be used to convey a feeling or emotion.

Students will engage in games to sequentially develop
competence, confidence, success and enjoyment of the
advanced skills and concepts associated with games and
sports.

Students will be exposed to a variety of gymnastic skills:

on th floany eina cvmall anlinmannt Aand vinrialie AannAaratuc

Curriculum

Instruction Assessment

Body Control and Spatial
Awareness

Adventure

Challenge

Athletics

Movement to

Music Games
Gymnastics
Health-Related Activities

Movement, acting out,
improvising, working
cooperatively,
performing patterns,
balancing, discussing,
playing games

Ongoing formative
assessment

Summative
assessment Self-

assessment by
students

Demonstratio

n

Responding
appropriately Following
rules
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POE Standards - Kindergarten

Approaches to Learning
AL 1 : Initiative and Curiosity

AL 2: Engagement and
Persistence AL 3: Reasoning and
Problem Solving

AL 4: Flexibility, Risk Taking and
Responsibility AL 5: Imagination,
Creativity and Invention

Arts and Humanities

9.1: Production, Performance and Exhibition of Dance, Music, Theatre and
Visual Arts

Health, Safety. and Physical
Education 10.1: Concepts of

Health
1N 2 Healthful livina

POE Standards - Grade 1

Approaches to Learning
AL 1: Initiative and Curiosity

AL 2: Engagement and
Persistence AL 3: Reasoning and
Problem Solving

AL 4: Flexibility, Risk Taking and
Responsibility AL 5: Imagination,
Creativity and Invention

Arts_and Humanities
9.1: Production, Performance and Exhibition of Dance, Music, Theatre and
Visual Arts

Health, Safety. and Physical
Education 10.1: Concepts of

Health

AN 2- Llaalthfiil | hvina

POE Standards - Grade 2

Approaches to Learning
AL 1: Initiative and Curiosity

AL 2: Engagement and
Persistence AL 3: Reasoning and
Problem Solving

AL 4: Flexibility, Risk-Taking and
Responsibility AL 5: Imagination,
Creativity and Invention
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Arts and Humanities

9.1: Production, Periormance and Exhibition of Dance, Music, Theatre and
Visual Arts

Health, Safety., and Physical
Education 10.1: Concepts of
Health

10.2Healthful Living

10.3: Safety and Injury
Protection 10.4: Physical

Activity
10.5: Concepts, Principals and Strategies of Movement

PR/Award # U282B130006
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Identified Content

Overall Expectations

Visual Arts

Students will explore, develop and express their
ideas using visual arts

Students will consider the practical and theoretical
aspects of art and design: line shape, form, color, texture
and patters as well as balance, emphasis, rhythm, unity,
variety, repetition, proportion, tension, contrast and
space. They will understand the importance of taking
care of tools and materials and be aware of health and
safety aspects associated with using a variety of tools and
materials.

Students will look at thee role visual arts play in their
own society and in diverse cultures, both historical and
contemporary.

Students will study and appreciate artworks from a
A )

L la | A H

2l

Curriculum

=
Instruction Assessment

Creative Process

Elements of Art and
Design Visual Arts in

Society Reflection and

Appreciation

Ongoing formative
assessment

Reflection on their work
and

that of others Summative

Collaborative assessment Self-

Stories Contact with students
artists Anecdotal
notes

Opportunities to

n

POE Standards - Kindergarten

Approaches to Learning

AL 1 :Initiative and Curiosity

AL 2: Engagement and
Persistence AL 3: Reasoning and

Problem Solving

AL 4: Flexibility, Risk Taking and
Responsibility AL 5: Imagination,
Creativity and Invention
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Arts and Humanities

9.1: Production, Performance and Exhibition of Dance, Music, Theatre and
Visual Arts 9.2: Historical and Cultural Context of Works in the Arts

9.3: Critical Response to Works in the

Arts 9.4: Aesthetic Response to Works

in the Arts

POE Standards - Grade 1

Approaches to Learning
AL 1: Initiative and Curiosity

AL 2: Engagement and
Persistence AL 3: Reasoning and

Problem Solving
AL 4: Flexibility, Risk Taking and Responsibility
AL 5: Imagination, Creativity and Invention

Arts and Humanities

9.1: Production, Performance and Exhibition of Dance, Music, Theatre and
Visual Arts 9.2: Historical and Cultural Contexts

9.3: Critical Response

QA4A- Aocthatic Racnnncae

POE Standards - Grade 2

Approaches to Learning
AL 1: Initiative and Curiosity

AL 2: Engagement and Persistence
AL 3: Reasoning and Problem Solving
AL 4: Flexibility, Risk-Taking and
Responsibility AL 5: Imagination,
Creativity and Invention

Arts and Humanities

9.1: Production, Performance and Exhibition of Dance, Music, Theatre and
Visual Arts 9.2: Historical and Cultural Contexts

9.3: Critical Response

QA Aocthotic Rocnnnce
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Identified Content

Overall Expectations

Music

Students will sing a repertoire of songs to display
confidence, expression and an awareness of musical
elements such as pitch and rhythm.

Students will play musical pieces using a range of
instruments to demonstrate style, expression, and an
understanding of melodic direction, tempo and dynamics.
Students will perform solo and as part of an ensemble for
an audience and follow directions from a conductor.

Students will use their imagination and musical
experience to organize sounds into various forms
that communicate specific ideas or moods.

Students will use non-traditional and traditional notation
to record their compositions,

Students will be given the opportunity to identify and
describe various musical elements such as rhythmic
patterns, melodic patterns and form. They will
distinguish between a range of instrumental sounds

Curriculum

Instruction Assessment

Performing
Creating and

Composing Notation exploring home-made

Listening and
Appreciation

Creating, performing, Ongoing
reflecting, exposure to formative
live performances, assessment
Summative
and manufactured
instruments, use of
technology, movement assessment by
and vocal exploration, students
sound stories,
recording sounds,

assessment Self-

Demonstration, singing
songs, creating sound

POE Standards - Kindergarten

Approaches to Learning
AL 1 : Initiative and Curiosity

AL 2: Engagement and
Persistence AL 3: Reasoning and

Problem Solving

AL 4: Flexibility, Risk Taking and
Responsibility AL 5: Imagination, Creativity

and Invention
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Arts and Humanities

9.1: Production, Performance and Exhibition of Dance, Music, Theatre and
Visual Arts 9.2: Historical and Cultural Context of Works in the Arts

9.3: Critical Response to Works in the

Arts 9.4: Aesthetic Response to Works

in the Arts

POE Standards - Grade 1

Approaches to Learning
AL 1: Initiative and Curiosity

AL 2: Engagement and
Persistence AL 3: Reasoning and
Problem Solving

AL 4: Flexibility, Risk Taking and
Responsibility AL 5: Imagination,
Creativity and Invention

Arts_and Humanities
9.1: Production, Performance and Exhibition of Dance, Music, Theatre and

Visual Arts 9.2: Historical and Cultural Contexts
9 3- Critical Reshanse

POE Standards - Grade 2

Approaches to Learning
AL 1: Initiative and Curiosity

AL 2: Engagement and
Persistence AL 3: Reasoning and
Problem Solving

AL 4: Flexibility, Risk-Taking and
Responsibility AL 5: Imagination,
Creativity and Invention

Arts_and Humanities
9.1: Production, Performance and Exhibition of Dance, Music, Theatre and
Visual Arts 9.2: Historical and Cultural Contexts

Q 2 Critical Recnnnca
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Identified

Overall Expectations

Drama

Students will develop their imaginative skills and
creativity and apply them in a variety of drama
situations.

Students will develop their understanding of some of the
technical aspects of the drama process such as script
writing, stage directions and the management of props,
costumes, special effects and set design.

Students will develop and portray characters and remain
in role in a given situation by using voice, body and
gesture.

Students will develop negotiation skills and work
independently and cooperatively in small groups.

Students will reflect on their own work and the work of
others in order to enhance performance.

Students will discuss experiences of performing arts,
explaining the way a story was communicated,

Instruction Assessment

Curriculum

Creative Exploration Use of imagination Ongoing

and Expression with props formative
assessment

Technical

Incorporation

Attending live

performances Make and | Summative

assessment Self-

Performance use hand
puppets to tell a story assessment by
Personal and _ _ students
Social Discussing
Development techniques, parts of Teacher observation
_ _ story/play of student
Reflection, Evaluation Role playing performance

and Appreciation

D L

POE Standards - Kindergarten

Approaches to lLearning
AL 1 :Initiative and Curiosity

AL 2: Engagement and
Persistence AL 3: Reasoning and

Problem Solving

AL 4: Flexibility, Risk Taking and
Responsibility AL 5: Imagination, Creativity
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Arts and Humanities

9.1: Production, Performance and Exhibition of Dance, Music, Theatre and
Visual Arts 9.2: Historical and Cultural Context of Works in the Arts

9.3: Critical Response to Works in the Arts

9.4: Aesthetic Response to Works in the Arts

POEStandards - Grade 1

Approaches to Learning
AL 1:Initiative and Curiosity

AL 2: Engagement and Persistence
AL 3: Reasoning and Problem Solving
AL 4: Flexibility, Risk Taking and
Responsibility AL 5: Imagination,
Creativity and Invention

Arts and Humanities

9.1: Production, Performance and Exhibition of Dance, Music, Theatre and
Visual Arts 9.2: Historical and Cultural Contexts

9.3: Critical Response

QA Aacthetic Reacnnnece

POE Standards - Grade 2

Approaches to Learning
AL 1: Initiative and Curiosity

AL 2: Engagement and
Persistence AL 3: Reasoning and
Problem Solving

AL 4: Flexibility, Risk-Taking and
Responsibility AL 5: Imagination,
Creativity and Invention

Arts and Humanities

9.1: Production, Performance and Exhibition of Dance, Music, Theatre and

Visual Arts 9.2: Historical and Cultural Contexts
Q ?- Critical Resnnnsce

Materials to be available for instructional purposes may include the
following:

*Everyday Mathematics- Wright Group / McGraw Hill
*The World and Its People- Silver Burdett & Ginn
*Systems & Interactions, Processes of Living Things, Forces & Motion,
Matter
& Energy

*Blueprint for Early LitekaGyd # u2s28130006
Page €150
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*Breakthrough to Literacy Correlated to the Early Childhood
Standards

*Building Languages for

Literacy

*Creative

Curriculum

*DLM Early Childhood Express Correlated to Early Childhood
Standards

*Highscop

e

*Correlation of Harcourt School Publishers Pre-Kindergarten
Programs to

Pennsylvania Early Learning Standards

*Passports: Experiences for Pre-Kindergarten
Success

*Theoretical and Research

Foundation

*Houghton-Mifflin: Where Bright Futures

Begin

*The InvestiGator Club to Early Learning
Standards

. Describe how your school will meet the educational needs of
students with disabilities in accordance with Chapter 711. Describe
your projections for special education instructional programs that
will be operated directly by the charter school or operated by
others under contract with your charter school. List any support
staff and related service providers that might be employed directly
by the charter school or provided under contract, who will provide
required support for students with disabilities receiving special
education.

The York Academy Regional Charter School will comply with all
applicable Commonwealth laws and regulations, including Chapter 711
of Title 22 of the Pennsylvania Code, to meet with needs of students
with  disabilities. The school will also comply with all applicable
federal laws and regulations, including the Individuals with Disabilities
Education Improvement Act of 2004 (IDEA), the Family Educational
Rights and Privacy Act (FERPA), Section 504 of the Rehabilitation Act of
1973 (Section 504), and the Americans with Disabilities Act (ADA).

Individualized Education Programs (IEP) will be developed,
implemented, reviewed, and revised in accordance with IDEA and the
applicable laws of the Commonwealth of Pennsylvania. The IEP team
will direct the academic program and parents and teachers will act
in harmony to support the identified student and ensure that the
student is provided with a free and appropriate public education in
the least restrictive environment. Communication with parents will be
ongoing and timely, x<aecardanceowvith all applicable federal and
Commonwealth laws and regedagians.




Services may be provided to the identified student through the York
Academy Regional Charter School, the Lincoln Intermediate Unit and/or
through contracts with other outside providers, such as Mental Health
| Mental Retardation, Family-Child Resources, ACCESS York, Easter Seals,
Parent- Education Network, Crispus Attucks and .York Spanish American
Center.

- 35-
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The York Academy Regional Charter School will ensure that any student
suspected of needing special education services and/or related services
is identified, located, and evaluated under the Child Find provisions of
IDEA. The York Academy Regional Charter School will comply with its
Child Find obligations under Chapter 711, including developing written
policies and procedures to address the needs of all students who may
require special education and related services. The York Academy
Regional Charter School will be responsible for developing an IEP for
any student with a disability in need of specially designed instruction.
The York Academy Regional Charter School will be responsible for
conducting evaluations and reevaluations of students in accordance with
the timelines provided in Chapter 711.

Records for students with disabilities will be maintained in a secure
place and kept confidential with appropriate procedures for accessing
the files in accordance with the provisions of IDEA and FERPA.

The York Academy Regional Charter School will ensure that all
components of its academic program are accessible to students with
disabilities in keeping with Section 504 and ADA requirements.

In compliance with applicable laws, regulations, and the students' IEPs,
transportation will be provided to all students with disabilities, in
coordination with the Central York School District, School District of
the City of York and Suburban York School District.

Students in need of specially designed instruction at the York Academy
Regional Charter School will be included in the regular education
classroom to the maximum extent appropriate under an inclusion model
whereby the regular education teacher and a special education teacher
will "team teach" in order to provide an appropriate educational
experience for the student. If appropriate and necessary, the identified
student will be removed from the regular education classroom for
specialized instruction only if the IEP recommends so doing, in
accordance with the applicable laws and regulations. Every effort will
be made to provide the identified student with services in the regular
education classroom

Special education teachers will partner with the regular education
teacher by collaborating on teaching methodology and instructional
strategies and suggesting recommended accommodations for the
identified student. The special education teacher will serve as a
resource for the regular education teacher in providing appropriate
educational materials and activities to support the identified student.

Should York Academy Regional Charter School receive students that
require ESL services, those services will be provided through the

regular classroom inclysiQnary. JR9Rk-
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The York Academy Regional Charter School budget includes provision
for at least one Special Education teacher in its first year of
operations. Services which cannot be provided directly by the York
Academy Regional Charter School will be contracted through the
Lincoln Intermediate Unit or other community organizations. Until the
school reaches a critical level of need, services such as speech,
psychological, psychiatric, OT/PT, vision and hearing will be secured
through the Lincoln Intermediate Unit.

. What teaching methods will be used? How will this pedagogy
enhance student learning?

The York Academy Regional Charter School program is firmly
committed to structured, purposeful inquiry that engages students
actively in their own learning. Students should be invited to investigate
significant issues by formulating their own questions, designing their
own inquiries, assessing the various means available to support their
inquiries, and proceeding with research, experimentation, observation,
and analysis that will help them in finding their own responses to the
issues. The starting point is the students' current understanding, and
the goal is the active construction of meaning by building connections
between that understanding and new information and experience,
derived from the inquiry into new content.

Based on the International Baccalaureate Charter School model,
inquiry, as the leading pedagogical approach, allows students to be
actively involved in their own learning and to take responsibility for
that learning. Inquiry allows each student's understanding of the world
to develop in a manner and at a rate that is unique to that student.

It is recognized that there is a role for drill and practice in the
classroom. However, teaching to the fullest extent possible about
central ideas that are concept based leads to the most substantial and
enduring learning.

The International Baccalaureate Charter School model program is
designed to support students' efforts to construct learning from the
world around them by drawing on their prior knowledge, by providing
provocation through new experiences, and by providing time and
opportunity for reflection and consolidation. This constructivist approach
respects the students' developing ideas and understandings of the
social and natural world. It continually stimulates students' revision and
refinement of their models of how the world works. It implies a
pedagogy that is significantly, but not necessarily completely,
dependent on students' inquiry where the planning incorporates a
range of experiences that acknowledges the diversity of students'
prior knowledge.

PR/Award # U282B130006
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Inquiry appears differently with different age ranges. The International
Baccalaureate Charter School model program will be implemented in a
developmentally appropriate way. Teaching methodology is
appropriate when the knowledge that may be constructed is related to
the students' first- hand experience. The extent to which students
acquire knowledge is dependent on whether young students can
connect the new information to the knowledge they already possess
and to the signs and symbols they already understand. Students'
learning may vary from developmental expectations.

Inquiry is the process initiated by the students or the teacher that
moves the students from their current level of understanding to a
new and deeper level of understanding. This can mean:

- exploring, wondering and
questioning;

e experimenting and playing  with
possibilities;

< making connections between previous learning and current
learning;

< making predictions and acting purposefully to see what
happens;

« collecting data and reporting
findings;

« clarifying existing ideas and reappraising perceptions of
events;

- deepening understanding through the application of a
concept;

< making and testing
theories;

- researching and seeking
information;

- taking and defending a
position;

- solving problems in a variety of
ways.

Inquiry involves an active engagement with the environment in an
effort to make sense OJF/AH¥d WEPREL4d consequent reflection on the
connections between the exp¥figRces encountered and the information




gathered. Inquiry involves the synthesis, analysis and manipulation of
knowledge, whether through play for the younger children or through
more formally structured learning.

An explicit expectation of the International Baccalaureate Charter
School model program is that successful inquiry will lead to
responsible action initiated by the students as a result of the learning
process. This action may extend the students' learning, or it may have
a wider social impact. Both inquiry and action will clearly look
different within each age range and from one age range to the next.

- 38-
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The York Academy Regional Charter School subscribes to the
International  Baccalaureate  Charter  School model program's
transdisciplinary model whereby themes of global significance that
transcend the confines of the traditional subject areas frame the
learning. The transdisciplinary themes are: Who we are, Where we are
in place and time, How we express ourselves, How the world works,
How we organize ourselves, Sharing the planet. These themes promote
an awareness of the human condition and an understanding that there
is a commonality of human experience. Teachers will provide students
with learning experiences that are engaging, relevant, challenging and
significant, in learning environments that are stimulating and
provocative, where:

- adults are sensitive facilitators of the process of empowering
students to value their learning and to take responsibility for it;

- students are seen as competent and are listened to;

- students are encouraged to be curious, be inquisitive, ask
questions, explore and interact  with  the environment
physically, socially and intellectually;

- explicit learning outcomes and the learning process are made
transparent to the students;

- students are supported in their struggle for mastery and control
on their journey to become independent, autonomous learners;

- the learning experiences are differentiated to accommodate the
range of abilities and learning styles in the group;

- the collaboration on the part of all the teachers is high, and there
is a commitment to the transdisciplinary model at the core of this
program of international education.

In the context of the inquiry-based program teaching methods will
include, as appropriate, a range and balance of teaching strategies,
grouping and regrouping of students for a variety of learning
situations, viewing students as thinkers with emerging theories of the
world, pursuing open-ended inquiry and real-life investigations,
maintaining constant awareness of the needs of additional-language
learners, and addressing the needs of students with different levels
and types of ability.

The York Academy Regional Charter School is considered to be a
community of learners. The knowledge base that informs effective
practice, particularly in the areas of brain research and cognition, is
continually growing, and consequently teachers need to be, and be
seen to be, lifelong lgarners.,Ehgs6hool's commitment to effective
ongoing professional develgpment will be the hallmark of York
Academy Regional Charter School.
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D. Attach the school calendar and identify hours of the school
operation, as per section 1715-A (9).

SEE TAB
No.1.

4. School
Accountability

School:

A. What methods of self-assessment or evaluation will be used to
ensure that the school is meeting its stated mission and
objectives?

The York Academy Regional Charter School is a data-informed
decision- making model, developed by the Pennsylvania Department
of Education to evaluate the school's performance. Demographic
and process data to be used will be:

e School demographic
data;

e Penn
data;

« Discipline
data;

- Attendance
data;

» Mobility
data;

e Parent
surveys.

Student learning data to be used will
be:

- Standardized
assessments;

« School-administered
assessments;

= PSSA/PVAA's.

Board Policy #100, Strategic Plan, recognizes the need for analysis of
internal and external PF‘(é‘féa(g*s’ful ?ing priorities for actions and
action plans in a comprehef$ive Strategic Plan.




B. How will teachers and administrators be evaluated? Describe
your standards for teacher and staff performance.

The Board recognizes that evaluations of professional employees is
critical to the overall effectiveness of the Charter School. As outlined
in Board Policy

#412, Evaluation of Professional Employees and Board Policy #313,
Evaluation of Administrative Employees, an evaluation plan focuses on
assessing and improving employee performance.
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SEE TAB No.2.

The objectives of the charter school evaluation plan for
professional employees are:

a. To identify, improve and reinforce the skills, attitudes and
abilities that enable an employee to be effective in achieving
charter school goals.

b. To identify and suggest ways to improve on weaknesses that
prevent an employee from achieving charter school goals.

The evaluation plan shall:
a. Be uniform throughout the charter school.

b. Include timely conferences with the employee and evaluator to
review and sign each evaluation.

c. Group professional employees into position classes based upon
duties, responsibilities, and qualifications (i.e., teachers,
educational specialists, etc.); the evaluation process shall be similar
for all classes of employees.

d. Provide a procedure for identifying and commending effective
performance and counseling and assisting employees on a
professional basis.

e. Provide for evaluation, of all professional employees annually.

Prior to the evaluation any professional employee who has been
identified by the administration as performing at a standard which
is considered as less than satisfactory according to the standards set
by the Board should engage in a program for improvement at the
earliest possible time.

A plan (including a timeline and objective criteria for assessing
performance) for professional improvement must be created,
implemented, and evaluated for that individual teacher. This plan will
become part of the employee's record.

The procedures for the development of this plan shall be as follows:

a. The employee may select a teacher to be involved in the
development of the plan.

b. The employee may request another administrator review the plan
before implementation.

c. The administrator may select a teacher to review the plan prior to

Implementatlon. PR/Award # U282B130006
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C. How do you plan to hold your school accountable to the parents
of the children attending your school?

The York Academy Regional Charter School will be accountable to
parents by:

e Scheduling conferences with parents and their child and the
child's teacher. This conference will focus on the child's academic
performance.

- Report cards, reflecting student performance, will be issued on a
regular basis to parents.

e Annual reports on the school's performance will be
issued.

- A Parent Advisory Committee will be developed as a forum for
providing input to the school.

D. Discuss your plan for regular review of school budgets and
financial records.

The Board of Trustees will require the Director and staff to manage the
financial records to follow internal controls established to ensure the
school's budget is adequate, that spending is consistent with budget
parameters and that all financial records are kept in good order,
consistent with the requirements of the Public School Code.

The Board of Trustees will require regular financial statements of all
financial transactions. These financial reports will be presented to and
reviewed by the Board Treasurer monthly and the Board of Trustees at
their regularly scheduled meetings.

E. Describe your system for maintaining school records and
disseminating information as required wunder the Family
Educational Rights & Privacy Act (FERPA)

The York Academy Regional Charter School will comply with FERPA
laws to ensure that confidential student data is warehoused in a
student software information management system. All student
information will be kept confidential, with access limited to individuals
with authorization to view the data.

F. Describe your system for maintaining accurate student enrollment
information as required under section 1748-A, Enrollment and
Notification.

The York Academy Regional Charter School will comply with all
state child accounting rpraeseduwmesiassoutlined in 24 PS 13-1332, by
utilizing a student informatbes sti@nagement software system.
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Student Evaluation:

A. Describe plans to evaluate student performance.

Assessment is integral to all teaching and learning. It is central to our
goal of thoughtfully and effectively guiding students through the five
essential elements of learning described in the International
Baccalaureate Charter School model program: the acquisition of
knowledge, the understanding of concepts, the mastering of skills, the
development of attitudes, and the decision to take action. The prime
objective of assessment in this program is to provide feedback on the
learning process.

Assessment involves the gathering and analysis of information about
student performance and is designed to inform practice. It identifies
what students know, understand, can do, and feel at different stages in
the learning process. Students and teachers will be actively engaged in
assessing the students' progress as part of the development of their
wider critical-thinking and self- assessment skills.

Teachers need to be mindful of the particular learning outcomes on
which they intend to report, prior to selecting or designing the method
of assessment. They need to employ techniques for assessing
students' work that take into account the diverse, complicated and
sophisticated ways that individual students use to understand
experience. Both student and teacher self-assessment and reflection
are stressed.

Student learning is promoted through planning and refining the
teaching and learning process to meet individual or group needs.
Assessing the students' prior knowledge and experience as well as
monitoring their achievement during the teaching period will enable
teachers to plan and refine their teaching accordingly. The York
Academy Regional Charter School will utilize both formative and
summative assessments.

Formative assessment provides information that is used in order to
plan the next stage in learning. It is interwoven with learning and
helps teachers and students to find out what the students already
know and can do. Formative assessment and teaching are directly
linked and function purposefully together. Formative assessment aims
to promote learning by giving regular and frequent feedback. This
helps learners to improve knowledge and understanding, to foster
enthusiasm for learning, to engage in thoughtful reflection, to develop
the capacity for self-assessment, and to recognize the criteria for
success. There is evidence that increased use of formative assessment
particularly helps those students who are low achievers to make
significant improvements in their understanding.

PR/Award # U282B130006
Page el167




43-

PR/Award # U282B130006
Page €168



Summative assessment aims to give teachers and students a clear
insight into students' understanding. Summative assessment is the
culmination of the teaching and learning process and gives the
students opportunities to demonstrate what has been learned. It can
assess several elements simultaneously: it informs and improves
student learning and the teaching process; it measures understanding
of the central idea, and prompts students towards action.

The International Baccalaureate Charter School model program
requires that the school develop an assessment policy that reflects the
school's philosophy so as to achieve a common understanding of its
aims and objectives. The most important thing in creating the
assessment policy is the collaboration that must take place within the
school in order to produce this product. The following questions will
be addressed:

e What is the school's philosophy of assessment?

e How is the school's philosophy of assessment aligned to its
mission statement?

- What practices will be agreed upon in order to fulfill this
philosophy?

« What are the purposes of assessment for all the components of the
school community (students, teachers, parents, administrators)?

. How will student development towards the school's overall
learning goals and objectives be measured?

Assessment strategies and tools form the basis of a comprehensive
approach to assessment. The strategies are the methods or
approaches that teachers use when gathering information about a
student's learning. Teachers record this information using a variety
of tools which are the instruments used to collect data.

Assessment strategies
include:

« Observations: All students will be observed often and regularly
with the teacher taking a focus varying from whole class
observation to observing one student.

- Performance Assessments: Performance assessments  are
assessments of goal-directed tasks with established criteria. They
provide authentic and significant challenges and problems. In these
tasks there are numerous approaches to the problem and rarely
only one correct response. They are usually multimodal and require

/Award # 12828130006 .
the use of many skills. &é@égmwaoeo, and narrative records are often
useful for this kind of assess- ment.
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Process-focused Assessments: Students will be observed often
and regularly, and the observations will be recorded by noting
the typical as well as non-typical behaviors, collecting multiple
observations to enhance reliability, and synthesizing evidence
from different contexts to increase validity. A system of note
taking and record keeping will be created that minimizes writing
and recording time. Checklists, inventories and narra- tive
descriptions (such as learning logs) are common methods of
collect- ing observations.

Selected Responses: These are single occasion, one-dimensional
exercises such as tests and quizzes.

Open-ended Tasks: These assessments are situations in which
students will be presented with a stimulus and asked to
communicate an original response. The answer might be a brief
written answer, a drawing or a solution. The work, with the
assessment criteria attached, will be included in a portfolio.

The assessment strategies will be put into practice using the
following assessment tools:

Rubrics: An established set of criteria for rating students in all
areas.

The descriptors tell the assessor what characteristics or signs to
look for in

students' work and then how to rate that work on a
predetermined scale. Rubrics will be developed bystudents as well
as by teachers.

Exemplars: Samples of students' work that serve as concrete
standards against which other samples are judged. Generally, there
is one benchmark for each achievement level in a scoring rubric.

Checklists: These are lists of information, data, attributes or
elements that should be present.

Anecdotal Records: Anecdotal records are brief written notes based
on observations of students. "Learning stories" are focused,
extended observations that can be analyzed later. These records will
be systematically compiled and organized.

Continuums: These are visual representations of developmental
stages of learning. They show a progression of achievement or
identify where a student is in a process.
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C. Describe how student evaluation will be used to improve

student achievement and attain the stated learning objectives.

The International Baccalaureate Charter School model program
recognizes the importance of assessing the process of inquiry as well
as the product(s) of inquiry, and aims to integrate both. The teacher is
expected to record the detail of inquires initiated by students in order
to look for an increase in the substance and depth of the inquiry. The
teacher needs to consider:

e if the nature of students' inquiry develops over time, if they are
asking questions of more depth, that are likely to enhance their
learning substantially;

- if students are becoming aware that real problems require solutions
based on the integration of knowledge that spans and connects
many areas;

- if students are demonstrating mastery of skills;

e if students are accumulating a comprehensive knowledge base
and can apply their understanding to further their inquiries
successfully;

- if students are demonstrating both independence and an ability to
work collaboratively.

Reporting on assessment is about communicating what students know,
understand and can do. It describes the progress of the students'
learning, identifies areas for growth, and contributes to the efficacy of
the program. Assessment without feedback is merely judgment;
feedback is the component of assessment that lets the school interpret
the judgment and improve its work. Reporting must provide clear
information that is useful to students and parents.

Each student's progress will be reported according to the attributes
of the learner profile noted below.

International Baccalaureate Charter School model learners strive to be:

Inquirers They develop their natural curiosity. They acquire
the skills necessary to conduct inquiry and
research and show
independence in learning. They actively
enjoy learning and this
love of learning will be sustained throughout their
lives.

Knowledgeable Theyrxplore:cenepts, ideas and issues that have
local andrPagdeibal significance. In so doing, they
acquire in- depth knowledge and develop




understanding across a broad and balanced range
of disciplines.
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Thinkers

Communicators

Principled

Open-minded

Caring

Risk-takers

Balance
d

Reflectiv
e

It is not appropriate to gra

They exercise initiative in applying thinking skills
critically and creatively to recognize and approach
complex problems, and make reasoned, ethical
decisions.

They understand and express ideas and
information confidently and creatively in more than
one language and in a variety of modes of
communication. They work effectively and willingly
in collaboration with others.

They act with integrity and honesty, with a strong
sense of fairness, justice and respect for the
dignity of the individual, groups and
communities. They take responsi- bility for their
own actions and the consequences that accompany
them.

They understand and appreciate their own
cultures and personal histories and are open to
the perspectives, values and traditions of other
individuals and commun- ities. They are
accustomed to seeking and evaluating a range of
points of view and are willing to grow from the
experience.

They show empathy, compassion and respect
towards the needs and feelings of others. They
have a personal commitment to service and act to
make a positive difference to the lives of others
and to the environment.

They  approach unfamiliar  situations and
uncertainty with courage and forethought and have
the independence of sprit to explore new roles,
ideas and strategies. They are brave and articulate
in defending their beliefs.

They understand the importance of intellectual,
physical, and emotional balance to achieve personal
well-being for themselves and others.

They give thoughtful consideration of their own
learning and experience. They are able to assess
and understand their strengths and limitations in
order to sup- port their learning and personal
development.

PR/Award # U282B130006 .
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in relation to the attributes listed in the learner profile in the context
of student learning. Observations and anecdotal records of their own
performance will be included in each student's portfolio of selected

work.
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Parents need to know how to recognize that the learner profile
influences the valued practices and cultural norms within the school.
This is an example of the process being more important than the
product and of the student's role in the process being strengthened
and made clear.

5. School Community

A. Describe the relationship of your school with the
surrounding community.

The York Academy Regional Charter School will establish partnerships
with the surrounding communities, school districts, social service
agencies, community organizations and local businesses linking their
services, insights and commitment to providing a world class
education for all students. Program components will stress community
service items that will require outreach into the community to provide
the varied opportunities for engaging in trans-disciplinary learning
involving a diverse population.

The York Academy Regional Charter School is founded by a
community- based organization, YorkCounts. This organization, with
many civic government and core business ties, worked for ten (10)
years under the direction of David Rusk, a nationally recognized
consultant, to develop strategies that would benefit York City and
surrounding areas. The York Academy Regional Charter School was
developed in response to one of the four education recommendations.
The school faculty, staff and Board will be open to input and will seek
out the advise and expertise of the community.

The York Academy Regional Charter School will host educational
workshops, seminars and summits enabling community members to
benefit from the school's training and professional expertise. The York
Academy Regional Charter School will serve as a welcoming and
engaging center for lifelong learning, dedicated to home, school and
community service outreach.

B. Describe the nature and extent of parent involvement in the
school's mission.

The York Academy Regional Charter School will benefit from the
conscious choice that parents will make to enroll their child in this
special public school. Educational research clearly indicates the
favorable impact of parental concern for and involvement in a child's
education. The school will provide opportunity for parents to be
actively involved in their child's education and in their school. Parents
must know they are welcome partners in their child's education and
volunteerism will be encouraged at every level of school operations.

The York Academy Regiemad #Gkaptemobchool will incorporate into its
parent outreach expectatiorfssealvariety of voluntary service options
designed to engage parents directly in some aspects of their child's




education at the school, at least one or more times per month.
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Parents will be informed of students' progress through all of the
following:

- Student Report Cards (at least four [4] times per year);
and,

e Parent Conferences (at least three (3] times per year);
and,

e Authentic assessments using portfolios (as
appropriate).

To maintain strong channels of communication with families,
teachers will have available technology to assist in verbal and written
input to parents so that this valuable connection can be strong.

A Parent Advisory Council will be used to provide the school staff and
Board with valuable input on school operations and performance from
parents' perspectives.

A parent will serve as a voting member of the governing
board.

C. Describe procedures established to review
complaints of parents
regarding operation of the charter school.

York Academy Regional Charter School Policy No. 906, Public
Complaints, provides a written procedure regarding complaints and
suggestions. The Board of Trustees intends to provide a fair and
impartial method for seeking appropriate resolution. The Board of
Trustees will also take public comment at all of its public meetings, in
accordance with the Pennsylvania Sunshine Act.

York Academy Regional Charter School Policy No. 102, Academic
Standards, provides a written procedure regarding curriculum including
academic standards to be achieved, instructional materials and
assessment techniques.

6. Extra-curricular activities (athletics, publications and organizations)

A. Describe the program of extracurricular activities planned
for the charter school.

The York Academy Regional Charter School will provide a program of
extracurricular activities as appropriate for K-2 students and as the
school expands, these activities will be adjusted to enhance the
students' experiences.

Potential activities/ .
inCIUde: PR/Award # U282B130006
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e Intramural, interscholastic and club
sports.
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e Theme-related activities that coordinate with the school's overall
mission, such as:

o Community service
projects. o Art projects.

o Parent and student early evening theme classes, such as
computer or
art/music.

- Academic competitions.
e Clubs, such as

o Music

o Drama

o Art

Note: Charter schools shall be permitted, if otherwise qualified, to be
members of the Pennsylvania Interscholastic Athletic Association.

B. Describe whether any agreements have been entered into or plans
developed with the local school district regarding participation of
the charter school students in extracurricular activities within the
school district.

No agreements have yet been entered into regarding the participation
of York Academy Regional Charter School students in extracurricular
activities within the three school districts. However; York Academy
Regional Charter School officials will work actively with the local public
school districts to enable its students to participate in extracurricular
activities with the public school districts.
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Il. NEEDS ASSESSMENT
1. Statement of Need
A. Why is there a need for this type of school?

David Rusk, a nationally recognized urban planner, came to York in
1996 to study and detail the problems facing York County, particularly
the urban heart of the county. A community coalition was formed in
1999 and YorkCounts was established with the goal of improving the
quality of life in York County. It provided a framework for bringing the
community together to set and achieve collective goals.

YorkCounts' partners are eight critically important community entities:
Better York; the United Way of York County; Wellspan Health; York
College of Pennsylvania, York County; the York County Chamber of
Commerce; the York County Community Foundation; and the York
County Economic Development Corporation.

In 2006, YorkCounts launched Metro-York project to improve
municipal prosperity and education in York County.

Metro-York!YorkCounts has identified that a school district and its
community cannot succeed when poverty and its related problems are
concentrated as they are in York City and the York City School District.
One core solution is the need to break down barriers between city and
county school students. By interacting together successfully in a model
program, both groups of students will gain cultural understanding of
each other and will demonstrate to the larger community that
together they will be able to reach their full learning potential. A
Charter School utilizing an International Baccalaureate Charter School
model has been identified as an appropriate vehicle to accomplish this
key task and is supported by Metro-York.

B. Explain why the charter school model is an appropriate
vehicle to address this need.

An International Baccalaureate Charter School model will provide both
at risk, middle class and academically capable students with a world-
class educational opportunity different from other offerings currently
available in York County. It is important to remember that Metro-York
is grappling with educational issues both inside and outside the city
limits and has supported other initiatives that specifically address key
problems identified with school success and failure such as the high
student drop-out rate (especially within the York City School District).
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An International Baccalaureate Charter School model curriculum will
provide York City and County school students with an educational
option that exposes them to a global perspective of learning. By
providing a school having a world class curriculum, the greater York
community can also promote yet another educational asset to help
recruit and keep globally oriented businesses in the county.

An International Baccalaureate Charter School model curriculum is not
currently available in the York Area. Metro-York does not have the
power to enact innovative, new programming within the York City
School District (or other district). It cannot assure that current or new
programs consistent with its recommendations can or would be
sustained within any individual school district. It does however have
the ability to support for the long haul the establishment of a charter
school which would create a motivating environment integrating both
city and county students.

An International Baccalaureate Charter School model curriculum will
prepare future leaders for York, Pennsylvania, the nation, and the
world. The York City School District must and has spent its resources
on its status as a failing school district. All students (including at-risk
students) who are seeking a strong educational leadership opportunity
will be provided with a program dedicated to that end. It is the mission
of the International Baccalaureate Charter School model to provide an
enriched academic program that will encourage and sustain a love of
learning for the cohort of students seeking enroliment.

This York Academy Regional Charter School will provide motivated
students with a challenging learning environment that opens doors
for growth, opportunity, and academic excellence starting in
kindergarten, first and second grade, and gradually extending to
graduation and beyond. It may also benefit the York city community
in peripheral ways by encouraging the families of such students to
remain as residents within the York City boundaries, increasing and
supporting homeownership and community involvement.

2. School Demographics:

A. What are the school's enrollment projections for the first five
years?
What is the school's ultimate enrollment goal? What grades will
be served? What is the age of kindergarten and age of beginner
students? How many students are expected to be in each grade

or-arounina?
o—grodupHgs

YEAR
45 2"'Year 3" Year 4™ Year 5™ Year
Y¥aar 300 375 450 525
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The school will begin with grades Kindergarten, 1 and 2, and
expand over

tim]e to ngrade. Class size will not exceed 25 students per class.
12

To be eligible for admission to Kindergarten, the child must have
attained the age of five (5) years by August 31. To be eligible for
admission to grade one, the child must have attained the age of six (6)
years by August 31.

. Describe the community or region where the school will be
located.

The school is to be located in the York City School District. Students
from the Central York School District, the School District of the City
of York, and the York Suburban School District are eligible for
enrollment. Other county school district students will be able to enroll,
should slots not be filled by students from the three chartering
districts.

In aggregate, these three districts serve a wide range of
socioeconomic, racial and language learning needs in their student
populations, but not individually, by district. 80% of the student
population of the School District of the City of York is eligible for free
and reduced lunch, over 50% of the student population is African-
American or Hispanic, and numerous languages are represented. Central
York School District and York Suburban School District reflect more
affluent populations; however, both are experiencing a changing
population that is more reflective of the population in the City of York.

. Why was this location selected? Are there other locations
suitable to the needs and focus of the school?

Metro-York/YorkCounts has identified that a school district and its
community cannot succeed when poverty and its related problems are
concentrated in York City and the York City School District. By locating
this Charter School within York, City, it may benefit the York City
community in peripheral ways by encouraging the families of the York
Academy Regional Charter School students to remain as residents
within the York City boundaries/move in as residents, thus increasing
and supporting homeownership and community involvement.

This school will be located in close proximity to the Northwest
Triangle, an area of York City slated for ambitious redevelopment. It is
proposed that this area will be developed and over one hundred
residential dwellings will be built. This school will be a positive
addition to this community and will surely provide incentive for adults
to seek residence in the area.

Are there other Iocat%’ﬁv&a%gi'e%zﬁ%o% the needs and focus of the
53




school?

While other locations may be suitable, the York City educational and
community needs are compelling reasons to establish this York
Academy Regional Charter School within the boundaries of the School
District of the City of
York.
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D. Describe any unique demographic characteristics of the
student population to be served, including primary languages
spoken.

The three chartering districts in aggregate serve students from the
broadest ranges of income, racial and ethnic diversity, learning need
and language spoken. But given the unequal distribution of these
attributes across the individual chartering districts and across York
county in general, the equitable and broad based characteristics of the
student population proposed in this chartering application are unique
within the universe of school districts in York County.

Further; the York Academy Regional Charter School's International
Baccalaureate model curriculum and delivery model are designed to
appeal to students of all races, genders, needs, ability levels and
socioeconomic status. Foreign language will be offered starting in
kindergarten and this will be a positive effort since all students will
be in a learning environment where all students are learning another
language.

3. District Relations/Evidence of Support:

A. What efforts have you made to notify the district(s) from which
your charter school would draw students?

Each of the three school districts, Central York, York City and York
Suburban, that will be involved in the Charter have been contacted by
YorkCounts Committee chairs. Since January 2008, the Educational
Opportunities Committee conducted monthly meetings to develop the
charter school concept. Each of these three school districts had the
opportunity to be present for these discussions. Central York and
York City School Districts requested public presentations from
representatives of the Educational Opportunities Committee. The Central
York and York Suburban School Districts took action as a Board to
formally support this charter application and pledged support to the
vision of this school.

Each of these districts has been invited to numerous YorkCounts
Committee meetings that are held for the purpose of discussing the
proposed Charter School and seeking input from participants. All three
districts have participated in these meetings.

SEE TAB No. 3.
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B. What efforts will be implemented to maintain a collaborative
relationship with school districts?

Note: Letters of intent must be sent to all school districts from which
the charter school could reasonably expect to draw students.

The YorkCounts Founding Coalition will continue to openly seek input
from School District officials and parents regarding the school. The
Board of Trustees will be formed with representation and active
involvement from constituents from each of the school districts.

C. Convey the scope of community backing for the proposed charter
school and its founding coalition. Document community support
among teachers, parents, students, community members,
institutional leaders and others, through the use of letters of
support, surveys, or other tangible means.

The documentation provides letters of support from a variety of
community- based organizations, governmental bodies and business,
as well as pre- enrollment applications from interested parties.

SEE TAB No.
3.
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I1l. DESCRIPTION OF FOUNDING/MANAGEMENT TEAM
1. Profile of Founding Coalition

A. Describe the make-up of the group or partnership that is working
together to apply for a charter, including the names of the
founders, their background and experiences, and references for
each.

The founding coalition of the York Academy Regional Charter School
includes the following individuals:

Nancy B. Ahalt, Ph.D.
Dennis P. Baughman, Ed.
D. Linda E. Estep, Ed.D.
Ellen Freireich

Steven H. Gohn

Kevin D. Jackson

Ellen Bers

Johnson Michael

B. Johnson Susan

D. Krebs

Emilie M. Lonardi, Ph. D.
Reverend Canon David W.
Lovelace Michael ). O'Rourke
Kathryn L. Orban, Ed.

D. Valerie Perry

JoeiM. Rodney,

Ph.D. Michael S.

Snell, Ed. D. David L.
Stricker, Ed.D.

Frances Donnelly

Wolf Eric Wolfgang

Resumes for members of the founding coalition are
attached.
SEE TAB No.4.

These individuals are currently members of the Educational
Opportunities Committee of YorkCounts.

Our Solicitor, Latsha Davis Yohe & McKenna, P.C., has assisted the
founding coalition since its organization and is skilled in Public
School and Charter School Law.
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B. Discuss how the group came together, as well as any partnership
arrangements with existing schools, educational programs,
businesses, non-profits, or any other entities or groups.

David Rusk, a nationally recognized urban planner, came to York in
1996 to study and detail the problems facing York County, particularly
the urban heart of the county. A community coalition was formed in
1999 and YorkCounts was established with the goal of improving the
quality of life in York County. It provided a framework for bringing the
community together to set and achieve collective goals.

YorkCounts' partners are eight critically important community entities:
Better York; the United Way of York County; Wellspan Health; York
College of Pennsylvania, York County; the York County Chamber of
Commerce; the York County Community Foundation; and the York
County Economic Development Corporation.

In 2006, YorkCounts launched the Metro-York project to improve
municipal prosperity and education in York County.

Metro-York!YorkCounts has identified that a school district and its
community cannot succeed when poverty and its related problems are
concentrated as they are in York City and the York City School District.
One core solution is the need to break down barriers between city and
county school students. By interacting together successfully in a model
program, both groups of students will gain cultural understanding of
each other and will demonstrate to the larger community that
together they will be able to reach their full learning potential. A
Charter School utilizing an International Baccalaureate Charter School
model has been identified as an appropriate vehicle to accomplish this
key task and is supported by Metro-York.

The York County Community Foundation and the Women's Giving Circle
provided financial support of the Educational Opportunities Committee
to develop this Charter Application.

C. Include any plans for further recruitment of founders or
organizers of the school.

The process of engaging and retaining supporters of this school will
be ongoing and broad based. Those interested in joining this effort will
be welcomed and included in vital work to start the school and assist
the functions of the school, once opened.
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D. Provide information on the manner in which community
groups are involved in the charter school planning process.

The Educational Opportunities Committee of YorkCounts scheduled
public meetings to inform community members about its philosophy,
curriculum and educational programs. They were as follows:

Central York School District, 6:00 PM, Monday, September 28,
2009

School District of the City of York, 6:00 PM, Wednesday,
October 14, 2009

Jewish Community Center, 7:00 PM, Tuesday, October 20,
2009

St. John's Episcopal Church, 7:00 PM, Thursday, October 22,
2009

The Trustees may elect or appoint committees (which may include
individuals who are not Trustees of the Charter School) as they
determine necessary. Each committee shall be chaired by a Trustee,
unless otherwise agreed by the Board. At any meeting of a
committee, a quorum for the transaction of business shall consist of
a majority of the members of such committee. The members of any
committee shall serve on the committee at the pleasure of the
Chairperson of the committee.

Once the school is operational, the staff and administration will form a
Parent Advisory Council that will meet regularly to discuss school
issues along with addressing concerns and suggestions for
improvement.

2. Governance

A. Describe the proposed management organization of the school,
including the following requirement:

An affirmative vote of a majority of the members of the Board of
Trustees of the charter school, duly recorded, showing how each
member voted, shall be used in order to take action on the following
subjects:

e School calendar (must include 990 hours or 180 days of
instruction for secondary students [grades 7-12] and 900 hours
or 180 days for elementary students [grades 1-6].

School cannot be kept open for students or staff on Sundays,
Fourth of July, Memorial Day, Thanksgiving, the first of January, or

Christmas)
= Adopting PR/Award # U282B130006
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Appointing or dismissing
administrators;

Adopting  the  annual
budget;

Purchasing or selling of
land;

charter
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« Locating new buildings or changing the locations of old
ones;

« Creating or increasing any
indebtedness;

e Adopting courses of
study;

- Designating depositories for school
funds;

- Entering into contracts of any kind where the amount involved
exceeds
$200;

e Fixing salaries or compensation of administrators, teachers, or
other employees of the charter school; and,

e Entering into contracts with and making appropriations to an
intermediate unit, school district or Area Vocationai!Technical
School for the charter's proportionate share of the cost of services
provided or to be provided by the foregoing entities.

York Academy Regional Charter School has incorporated as a not-
for-profit and tax-exempt corporation, as is evidenced by the Articles
of Incorporation and Application for Registration (SEE TAB No. 5).
The Board will comply with all relevant laws and regulations
regarding its governance including the items listed above.

York Academy Regional Charter School policies #000, Board
Policy/Procedures/Administrative Regulations, #005, Organization and
#006, Meetings, will be followed to provide an overall structure to
Board of Trustee (Board) management functions. The essential function
of the Board will be policy making, the assurance of sound
management and active participation in providing funding. The Board
has ultimate responsibility to determine general, academic, financial,
personnel policies deemed necessary for the administration and
development of the York Academy Regional Charter School, in
accordance with its stated purposes and goals. The school will be
managed by a Chief Administrative Officer, who will be directly
accountable for results and in collaboration with the staff, will exercise
authority to share students' educational experiences.

Composition. The Board of Trustees shall be composed of not less
than three

(3) and not more than nine (9) natural persons of full age. One
member shall be a parent of a student enrolled in the school. No
member of the Boardpph.SehoedsRigetors of the School District of
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the Central York School District, School District of the City of.York,
or York Suburban School District shall serve on the Board of
Trustees.
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B. How will the Board of Trustees be selected?

Initially, the Board of Trustees will be appointed by the Educational
Opportunities Committee. After election by the Educational
Opportunities Committee, and receipt of approval of the Charter School
application, the Board of Trustees will assume their official
responsibilities.

Future nominations shall be placed before the Board of Trustees as
needed at any regularly scheduled or special meeting open to the
public. Nominations may be made by a Nominating Committee or
by any Trustee. The Trustees will cast an open, public ballot. A simple
majority of a quorum is required for election.

C. What steps will be taken to maintain continuity between the
founding coalition's vision and the Board of Trustees?

The Educational Opportunities committee will become an Advisory
Committee to the Board of Trustees (Board). This committee will
periodically meet with the Board to discuss matters of the school.

D. Describe the roles and responsibilities of the Board.

The Board of Trustees (the "Board") shall have and exercise the
corporate powers prescribed by the laws of the Commonwealth of
Pennsylvania, and more particularly described in the Charter School
Law and the Charter of the Charter School. The essential function of
the Board shall be policy making, the assurance of sound
management, and active participation in the provision of necessary
funds. The Board has ultimate responsibility to determine general,
academic, financial, personnel and related policies deemed necessary
for the administration and development of the Charter School in
accordance with its stated purposes and goals. More specifically, the
Board's authority shall be, without limitation:

a. to approve policies and procedures regarding employment,
including, but not limited to, appointment, promotion, contracts,
leaves of absence, fringe benefits, qualifications of professional and
nonprofessional staff, professional development and dismissal of
employees;

b. to adopt the curriculum or courses of study and text
books;

c. to authorize the acquisition, management and disposition of all
property and physical facilities, having due respect for the corporate
purpose, including the construction renovation and upkeep of the
physical plant. As ppescribed..by: #h& Charter School Law, the Board
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and contractors shall be restricted and subject to certain
statutory requirements governing construction projects as set forth

in Section 1715-A (10) of the Public School Code of 1949, as
amended 24 P.S. 17-1715-A;
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d. to approve institutional documents and policy statements at the
Board's discretion to assure compliance with the Articles of
Incorporation, Bylaws, Charter, and Board Policy;

e. to sue and be sued, complain and defend and participate as a
party or otherwise, but only to the same extent and upon the
same condition that political subdivisions and local agencies can
be sued;

f. to make contracts and leases for the procurement of services,
equipment, and supplies, including contracts with and making
appropriations to an intermediate unit, school district, or Area
Vocational Technical School for the charter's proportionate share of
the cost of services provided or to be provided by the foregoing
entities;

g. to create or increase any indebtedness, including incurring

temporar
y debts in anticipation of the receipt of funds;

h. to solicit and accept any gifts or grants for Charter School purposes;

i. toestablish the annual academic calendar;

j. to adopt and approve the annual budget and to make revisions

therein;

k. to establish enrollment policies and procedures;

|. to adopt and approve policies and procedures to assess
student achievement;

m. to approve or ratify all contracts as determined by the
policy on contracting;

n. to be final arbiter of all disciplinary matters;

0. to authorize any annual audit by an independent certified

public accountant;

p. to fix the salary or other compensation of the Chief Executive
Officer, Principals, teachers, and other employees of the York
Academy Regional Charter School;

g. to approve all personnel actions;

to designate depositories of York Academy Regional Charter
School funds; PR/Award # U282B130006
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s. to set the York Academy Regional Charter School calendar, which
must include at least 900 hours and 180 days for elementary
student instruction and at least 990 hours and 180 days for
secondary student instruction, but the York Academy Regional
Charter School cannot be kept open for students or staff on
Sundays, Fourth of July, Memorial Day or Christmas;

t. to have and exercise all of the powers and means appropriate to
effect the purpose or purposes for which the Charter School is
chartered; and

u. to have and exercise all other powers enumerated in the
Nonprofit Corporation Law or otherwise vested by law in the
corporation and not consistent with the Charter School Law.

. What steps will be taken to facilitate a productive relationship
between administrators and teachers?

The Board of Trustees (Board) will recruit and hire talented leaders for
educational management functions who will hire, train and strive to
retain high quality professional education and support staff. The Board
and leadership team will seek highly qualified professionals with a
strong sense of purpose and a willingness to challenge themselves as
lifelong learners as they challenge their students.

Administrators will clearly articulate their expectations of teacher
performance at the time of hiring. Extensive pre-service and consistent
high quality professional development training, combined with timely
and  consistent teacher performance evaluations will ensure that
teachers and administrators will thrive in a productive and collaborative
relationship.

. Discuss the nature of parental and student involvement in
decision- making matters where appropriate.

The Board of Trustees (Board) believes that the education of students
is a joint responsibility that is shared with parents/guardians. To
ensure that the best interests of each student are served in the
educational process, a strong program of communication and
cooperation between home and school must be maintained and
parental involvement encouraged. Board Policy #908, Relations with
Parents | Guardians, mandates certain activities to implement parental
involvement.

The Board directs with Board Policy #232, Student Involvement in
Decision- Making, that students be invited to participate in activities
appropriate to their maturity and competency, leading to
administrative decisionsgnaking ifaiz000s
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Conduct;

b. Strategic
Plan;
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c. Curriculum
Planning;

d. Systems of Assessment;
and

e. Safety
Program.

In addition, the Board recognizes the vital role parents / guardians and
family play in the education, welfare and values of their children and
will enact Board Policy #917, Parent | Family Involvement.

Submit copies of the school's by-laws, contracts and other
documents required by pending charter school legislation or
applicable law. The requirements for the bylaws follow.

SEE TAB
No.6.

The bylaws must contain a provision for "failure to organize or neglect
of duty". Specifically, the bylaws must outline a removal procedure for
the failure of a Board member to perform his or duties as outlined in
the Charter School Law. No Board member shall as a private person
engage in any business transaction with the charter school of which
he or she is a trustee, be employed in any capacity by the charter
school of which he or she is a trustee, or receive from such charter
school any pay for services rendered to the charter school. A Charter
School Board of Trustees shall have a designated treasurer who shall
receive all funds including local, state and federal funds and privately
donated funds. The treasurer shall also make payments out of the same
on proper orders approved by the Board of Trustees, signed by the
president or vice-president of the Board. The treasurer may pay out
such funds on orders that have been properly signed without the
approval of the Board first having been secured for the payment of
amounts owing under any contracts which shall previously have been
approved by the Board, and by which prompt payment the charter will
receive a discount or other advantage.

G. Submit Board members' names, addresses, phone numbers and resumes.

Qenasf Eaponman 997 ReRess gzt et 1478 217899 demnenyter
Eers?oci‘mson 147 Merion Road, York, PA 1740 717-854- York City
Susan D. Krebs 124 Strathcona DrlveS 1740 7T7-846- Suburban
Robert F. Lambert 829 W. Market Street, York, 1740 717-781- York City
Joel M. Rodney, Ph. D. 1348 Sterling Drive, York, 1740 717°771- Central
William Simpson 2532 Hepplewhite Drive, 1740 717-764- Central
Frances Donnelly Wolf 25 Front Street, Mount 1734 717-266- Northeaster
Allison Yinger 52 1"Co kenialiAvemnaieoos 7740 717-818- Suburban
YOI’k PA Page €203 3 0203




Resumes of Board members are attached. SEE TAB No.4.
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IV. FINANCE AND FACILITY

1. Financing:
A. Develop a preliminary startup and operating budget.

SEE TAB No.7.

B. Develop a purchasing procedure that addresses a competitive
way to purchase goods and services.

It is the policy of The York Academy Regional Charter School to
procure goods and services required to fill an identified and approved
requirement, based on the submission of an approved "purchase
request." Procurement of goods and services will be made with
complete impartiality based strictly on the merits of vendor proposals,
corporate agreements and applicable related considerations such as
delivery and quality.

York Academy Regional Charter School is committed to a policy of
full and open competition, and solicitation of offers will not stop at any
minimum number of bidders. York Academy Regional Charter School
will  prepare RFP's, conduct competitive bid processes, negotiate
competitive pricing and award contracts for services required for the
successful operation of the York Academy Regional Charter School.
Every vendor requesting an opportunity to render an offer will be given
the opportunity to do so, unless there is supportable evidence that he
or she cannot realistically be expected to provide the required item/s.

A limited number of supplies or services may be procured on a non-
competitive basis under the following circumstances:

a. There is only one responsible source, and no other materials and
services will satisfy the requirement. (Example: specific textbooks
from a single source.)

b. Unusual or compelling
urgency.

C. What fund raising efforts have occurred and/or are planned to
generate capital or to supplement the per pupil allocations?'

The Founding Coalition has worked with various community coalitions
and organizations to solicit financial support for this Charter School.
The Women's Giving Circle of the York County  Community
Foundation contributed $15,000 and the Distribution Committee of the
York County Community Foundation committed $60,000 to the York
Academy Regional Charter School project. Several grant opportunities

are being explored to secure additional funding for school operation.
PR/Award # U282B130006
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In addition, advisors to the Blatner Family Fund, held at the York
County Community Foundation, are interested in supporting the
activities of the new school.

The Educational Opportunities Committee has ongoing communication
with the Pennsylvania Department of Education and the Federal
Department of Education in an effort to secure start-up funding for
charter schools.

YorkCounts and the Board of Trustees will continue to network with
community groups, private foundations and other sources to secure
funding.

. Describe the implementation of the following required
financial procedures:

The treasurer of the Charter School shall deposit the funds belonging
to the charter school in a depository approved by the board and shall
at the end of each month make a report to the charter Board of the
amount of funds received and disbursed by him or her during the
month. All deposits of charter school funds by the charter treasurer
shall be made in the name of the charter school. The Board of Trustees
of a charter school shall invest charter school funds consistent with
sound business practice. Authorized types of investments for charter
schools shall be:

United States Treasury
bills;

Short-term obligations of the United States Government or its
agencies or instrumentalities;

Deposits in savings accounts or time deposits or share account
of institutions insured by the Federal Deposit Insurance
Corporation or the Federal Savings and Loan Insurance
Corporation or the National Credit Union Share Insurance Fund
to the extent that such accounts are so insured, and for any
amounts above the insured maximum, provided that approved
collateral as provided by law therefore shall be pledged by the
depository;

« Obligations of the United States of America or any of its agencies or
instrumentalities backed by the full faith and credit of the United
States of America, the Commonwealth of Pennsylvania or any of its
agencies or instrumentalities backed by the full faith of the
Commonwealth, or of any political subdivision of the
Commonwealth of Pennsylvania of any of its agencies or
instrumentalities backed by the full faith and credit of the
political subdivision;pr/award # U2s28130006
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Investment Company of America Act of 1940 (54 Stat.789, 15
U.S.C. * 80a-1 et seq.) as defined in PA 24 PS 4-440.1 of the
Pennsylvania School Code.
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The school treasurer shall settle his accounts annually with the Board
of School Directors for each school year.

An annual school audit shall be conducted according to the
requirements of Article 24 of the School Code of 1949. Charter School
Boards of Trustees shall follow requirement set forth for school Boards
in this section.

2. Facility

A. Provide descriptions of and addresses for the physical facilities
under consideration and the ownership thereof and any lease
arrangements.

The Founding Coalition has spent considerable time in reviewing
potential school sites and has decided to lease a facility called the
Smyser-Royer Building, located at 32 West North Street, in the
Northwest Triangle of the City of York. The Board will lease this
facility from a local contractor/owner, Kinsley Equities Il Limited
Partnership.

SEE TAB No.8.

B. Explain how this site(s) would be a suitable facility for the
proposed school. Consider the necessity of renovation to
the facility and compliance with applicable building codes and
accessibility for individuals with disabilities. Describe the
services of the facility including heating, ventilating, lighting,
sanitary conditions and water supply.

Educational Specifications have been developed for the school. The
York Academy Regional Charter School is working in collaboration
with an architect who is experienced in school construction and
renovation. The school will meet all applicable codes and safety
requirements.

Robert A. Kinsley, Il, AlA, of ISC Design, 1110 East Princess Street,
York, PA 17403, has been secured to develop the school for
occupancy. Mr. Kinsley examined the building and was provided the
Educational Specifications for the school.

C. Discuss the plan for maintaining the facility on a daily basis
(custodial) and extended basis (facility maintenance).

The budget provides for a custodian to maintain the school on a daily
basis, with facility maintenance the responsibility of the owner.

D. Discuss any progress, partnership developments or other future
steps towards acquisition of a facility/land.

L PR/Awa_rd#U28282!.30006 . .
The facility to be leased wilgprovide future expansion opportunities

as needed.
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E. Describe facility financing plans.

A lease agreement will be executed with the property owner, with the
budget outlining details.

3. Liability and Insurance

A. Describe your school's insurance coverage plans, including health,
general liability (including school operation, extra-curricular
activities and parent volunteer activities), property, and Director
and Officer's liability coverage (see Section 1727-A of the charter
school legislation).

The York Academy Regional Charter School Board of Trustees will
secure and maintain the necessary minimum insurances for its
liability out of its services at the school, as recommended by an
insurance professional working with the Board and as required by
State law.

Applications for insurance are being prepared and submitted to
Ohio Casualty, Hub International. The representative is Diane
Berkherimer.

4. Child Accounting

A. Describe your school enrollment and attendance procedures.

Enrollmen
t

A new student is required to complete a Charter School Student
Enrollment Notification Form, along with the required legal
documentation. A parent or guardian must have the original
documentation of the required forms. The school will make copies of
documentation and keep in the student's file. If a student is returning,
he/she must complete a new enrollment form for each year. Once the
parent or guardian completes the enrollment form, then it must be
signed and dated by a Charter School representative. All required
forms must be collected and completed in order for the student to be
officially enrolled in the school. The school will comply with all state
and federal laws with respect to the enrollment of homeless students.

The school will comply with all state child accounting requirements.
The Charter School will be reporting the membership data for students
enrolled in the Charter School; therefore, the resident district should not
include these students on its membership reports. The Charter School
will submit state child accounting requirements via the online Child
Accounting System (CAD), including the No Child Left Behind (NCLB)
Attendance and Membership Report.

. PR/_Award#U2828130006
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accurate child count is necessary to meet audit standards. The site




will maintain a paper trail of change of addresses supported by the
appropriate proof of residency. This will ensure the correct
resident district is being billed.

-67-

PR/Award # U282B130006
Page e212



The Child Accounting/Attendance procedures at the Charter School
will comply with State Child Accounting procedures as outlined in 24
PS 13-1322. The school will ensure, through its student information
system program, that enrollment figures and attendance will be
reported accurately and in accordance with School Code.
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V.IMPLEMENTATION AND ADMINISTRATION

1. Recruiting and Marketing Plan:

A. Demonstrate how you will publicize the school to attract a

sufficient pool of eligible applicants.

Public relations will be a strong part of the marketing program
of the York Academy Regional Charter School. A sample plan

follows:

Activity Dates Leading to | Each

Auqust 2011 Subsequent

Disseminate January 1,2010 to January 1 to
information on the June 1,2011 March 15
Dlannad Schnanl
Advertisements in local January 2011 January
newspapers and local
media outlets
Outreach to February 2011 February
community- based
organizations, pre-
schools, churches and
houses of worship,
sinablh Avenan HETY -
Presentations to February 2011 February

community groups

Flyers posted visibly
throughout the

January to March
2011

January to March

Implement a door to

door outreach
cambnaian

January to March
2011

January to March

Post on nonprofit January to January
website and/or school December 2011 to

Collect names and January 1,2010 to October 1 to
contact information for |June 1,2011 March 15

all interested families

Send enrollment

April 15,2010 to

January 1to

application to mailing list | June 15,2011 March 15
Post application on April15, 2010 to January 1to
nonprofit website and/or | August 15, 2011 March 15

school website
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Dates Leading to

Each

Activity Auqust 2011 Subsequent
Maintain a filing May 15,2011 January 1to
system of applications March 15

received and enter
appllcant data on a

Accept students who
submit a timely
application and who
meet stated preference

critarin

May 1,2011 to
June 15,2011

January 1 to
March 15

If space remains, after
the above-referenced

students receive seats,
conduct student lottery

2011

On or about June 16,

On or about
March
22

Phone all lottery
winners and send out
acceptance packages to
all families of students
given admission
preference or Who have

On or about June
15to June 30,2011

On or about
March

23 to March 29

Send out Ietters
notifying all parents
whose children are on
the waitlist, their
number on the waitlist
and the procedures by
which they will be

On or about June
30toJuly 7,2011

On or about
March

23 to March 29

Calling campaigns and
direct mail campaigns
will be used to follow up
with families who have
shown interestin
enrolling students at
York Academy Regional

June- August 2011

June - August

Ongomg communication
via mailings and Open
Houses with families of
children accepted into
the school. Mailings will
include required
paperwork that families

aiill saand +a cAavanlara £ae

April -August 2011

April -
August
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Dates Leading to | Each Subsequent

Activity Auqust 2011 School Year
(Acceptance Form, (April-August 2011) | (April- August)
Admission Form, Free
and Reduced Lunch
Form, School Records
Release Form,

Emergency Contact

Form, Medical

If parents decline the June 30 to July 7, March 23 to June
seat for their child, 2011 30 of the
students will be taken following year

off the waitlist in the
order that they were

selected, their parents
notified of their selection
and

given admission
information for their
child. This process is
expected to continue

B. What type of outreach will be made to potential students and their
families?

The York Academy Regional Charter School will develop marketing
materials and presentations that speak to parents' inquiries as to
why enroll their child in the Charter School. Open houses and
informational forums will be hosted featuring the curriculum and
programs available.

2. Admissions Policy:

A. Describe the admission methods and eligibility criteria you will
use to select students. Explain administrative procedures to
ensure compliance with laws pertaining to Special Education.

An open enrollment plan will be utilized to encourage all parents
to consider enrolling their children. Board Policy #201, Admission of
Students, will be in effect. Any child who is qualified under the
Laws of Pennsylvania for admission to a public school is qualified
for admission to the York Academy Regional Charter School.

SEE TAB No.9.
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Enrollment
Procedures:

If applications received by the application deadline for a particular
grade level do not exceed the number of spaces available, then all
applicants will be admitted. If the applications do exceed the number of
spaces available, admission preference will be given as follows (listed
highest preference to lowest):

a. Students who reside in the Central York, York City and/or York
Suburban School Districts and who are siblings of students who
are enrolled in the Charter School.

b. All other students who reside in the Central York, York City or
York Suburban School Districts.

c. Students who reside in Pennsylvania, but who do not reside in the
three chartering districts and who are siblings of students who are
enrolled in the Charter School.

d. All other students who reside in Pennsylvania but do not reside in
the three chartering districts.

Once a preference level is reached in which all of the students
cannot be enrolled because of limitations on the number of
attendance slots, then the students who will be enrolled from that
preference level will be selected on a random basis at a lottery that is
conducted at a public board meeting. Once a student is enrolled, the
student remains enrolled until he or she graduates from the school,
withdraws from the school, moves to another state, or is expelled.

A student whose family moves to another district shall not be provided
in- district sibling priority to any of his or her siblings. The siblings
would still have out-of-district sibling priority.

Therefore, if a family moves from the district while still having a child
enrolled in the school, the priority of the siblings of that child would
drop from (a) to ().

Lottery
Procedures:

a. The lottery will be held at a public board meeting at a time set
by the Board of Trustees. All members of the public and any school
district representatives will be invited to attend the meeting.

b. The lottery drawing will rotate through the grade levels as
necessary, beginning with the lowest grade. The first student will
be selected from the, sehoqls.dowest grade; the next student will
be selected from the nexigdewest grade; and so on, through every
grade level. The process then will repeat until all spaces have been




filled.
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c. The waiting list will be developed in accordance with the
above procedures.

B. Describe the timetable to be used for admitting students, including
a plan for the admission lottery for students from both within and
outside the district.

Please refer to response to Questions V.1.A. and V.2.A.

C. Explain how these policies further the mission of the school in a
non- discriminatory fashion.

The Charter School's mission of preparing a diverse cross-section of
students will be furthered by the school's adoption of Board Policies
#201, Admission of Students and #113, Special Education to provide
procedures for admission of students consistent with Pennsylvania and
Federal Statues and sound educational practices to ensure the equitable
treatment of all eligible children.

3. Human Resource Information

A. Describe the standards to be used in the hiring process of
teachers, administrators, and other school staff.

The Board of Trustees will establish Board Policies #303, Employment of
Administrators and #404, Employment of Professional Employees.
The Board places substantial responsibility and authority for the
effective management of the school with the Chief Administrative
Officer. The educational program and effective operation of the schools
will be the responsibility of the professional staff.

Key guidelines and standards to be utilized are as
follows:

The Board, by a majority vote of all members, shall approve the
employment; set the compensation; and establish the term of
employment for each professional staff member employed by the
charter school.

No teacher shall be employed who is related to any member of the
Board, as defined in statute, unless such teacher receives the affirmative
vote of a majority of all members of the Board other than the member
related to the applicant, who shall not vote. The Board shall strictly
comply with the requirements of the Public Official and Employee Ethics
Act prior to hiring any person related to a member of the Board.

No two (2) employees from any one (1) family may be employed at the
same school. From one family is interpreted to mean employees living
in the same household,Psibtinigs)2aehibde®n, spouse, parents or in-laws of
an employee. This limitatiof29%f>¥mployment of family members shall
apply to professional and temporary professional employees.
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Approval shall normally be given to the candidates for employment
recommended by the Director. When any recommended candidate has
been rejected by the Board, the Director shall make a substitute
recommendation.

The school shall use the Standard Application Form for teaching
positions but may establish and implement other application
requirements.

No candidate shall be employed until such candidate has complied
with the mandatory background check requirements for criminal
history and child abuse and the charter school has evaluated the results
of that screening process.

Any employee's misstatement of fact material to qualifications for
employment or determination of salary shall constitute grounds for
dismissal by the Board.

Utilization of professional employees prior to employment approval
by the Board is authorized when necessary to maintain continuity in
the educational program. Retroactive employment shall be
recommended to the Board at the next regular meeting.

No candidate for  professional employment shall receive
recommendation for such employment without evidence of his/her
certification or qualifications.

All teachers working in core subject areas shall be highly qualified, as
defined by federal law and regulations. Initially, the Charter School
may need to secure a limited number of professional staff that are
not certified. It is the intent of the Charter School to assure that at
least 75% of the professional staff are certified and highly qualified.

The Chief Administrative Officer or designee shall develop procedures
for the recruitment, screening and recommendation of candidates for
employment as professionals, in accordance with Board policy and
state and federal law and regulations.

Candidates shall be recommended on the basis of references, as well as
demonstration lessons or other appropriate activities.

The Chief Administrative Officer or designee shall seek candidates of
good moral character who possess the following attributes:

a. Successful educational  training  and
experience.

b. Scholarship and intellectual prowess, including such measures as

collegiate grade poiRe/aweetaes28130006
Pa%e4e221




Appreciation of
children.

Emotional and mental
maturity.
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The Director or designee shall, in the conduct of recruiting activities,
seek candidates from this state and surrounding states.

Staff vacancies which represent opportunities for professional
advancement or diversification shall be made known to charter school
personnel so that they may apply such positions.

The Director or designee may apply necessary screening procedures
to determine the candidate's ability to perform the tasks of the job for
which the candidate is being considered.

The Director or designee shall seek recommendations from former
employers and others to assess the candidate's qualifications.
Recommendations and references shall be retained confidentially and
for official use only.

Each certified, professional staff member employed by the charter
school shall be responsible for maintaining a valid teaching certificate.

The principal of a school providing Title | programs to students shall
annually attest that professional staff teaching in such programs are
highly qualified, in accordance with federal and state law and
regulations. The written certification shall be maintained in the school
office and the school office and shall be available to the public, upon
request.

Other school staff hiring practices will be modeled, as appropriate,
after the procedures and expectations for professional staff.

. What is the targeted staff size and teacher/student ratio?

25:
1

. What professional developmentopportunities will be available
to teachers and other staff?

Board Policies #333 and #433 dealing with Professional Development
outline continuing professional study and in-service training for
professional teachers and administrators.

A Professional Education Committee will be formed to review and
evaluate ongoing professional development. Revisions and additions
to the professional development program will be made through this
review.

This annual review process includes evaluation of the goals, the
delivery system, the activities and the attainment of expected
outcomes.
PR/Award # U282B130006
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D.

E.

Describe your human resource policies governing salaries,
contracts, hiring and dismissal, sick and other leave, and
benefits.

Board Policies that cover these topics are as follows:

300 ADMINISTRATIVE EMPLOYEES

Policy Policy Title

# Employment Of

303 Administrators Evaluation

312 Of Director

313 Evaluation Of Administrative Employees
317 Conduct/Disciplinary

324 Procedures Personnel Files

334 Sick Leave
335 Family And Medical
336 Leaves Personal
337 Necessity Leave
338 Vacation
338.1 Sabbatical Leave
Compensated Professional Leaves

400 PROFESSIONAL EMPLOYEES

Policy Policy Title
# Employment Of Instructional Employees
404 Evaluation Of Temporary Professional And
412 Professional Employees

Physical Exanimation
414 Conduct [/ Disciplinary

417 Procedures Personnel Files

424 Salary

428 Determination Sick

434 Leave

435 Family And Medical Leaves

436 Personal Necessity Leave

438 Sabbatical Leave Of
Absence

SEE TAB No. 10.
Identify the proposed faculty.

The York Academy Regional Charter School will recruit highly
qualified, certified teachers from the region and from across the
state and country, if necessary, using procedures as outlined in
Board Policies #303, Employment of Administrators, and #404,
Employment of Instru&'%‘%ﬁfl’t%ﬁé%@%@s.
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F.

Attach a report of criminal history record, pursuant to Section 111
of the Public School Code for all individuals who shall have direct
contact with students.

Those individuals serving on the Board of Trustees will secure the
necessary clearances as designated by the Pennsylvania Department of
Education. Proposed members of the Board of Trustees received the
required form toe ascertain required clearances. Upon receipt, the
clearances will be provided to the school districts involved with this
charter.

Attach an official clearance statement regarding child injury or
abuse from the Department of Public Welfare as required by 23
Pa. CS. Chapter 63 subchapter C. 2 (relating to background checks
for employment in schools) for all individuals who shall have direct
contact with students.

The clearance statement for all employees of the York Academy
Regional Charter School will be secured and copies provided to the
Central York, City of York and York Suburban School Districts, at the
time staffing of the school has been completed prior to the opening of
school.

4. Code of Conduct

A.

Discuss any rules or guidelines governing student behavior.
SEE TAB No.11.

Describe your school's policies regarding student expulsion and
suspension, including students with disabilities.

Board Policy #233, Suspension and Expulsion, provides procedures for
suspension and expulsion from the educational program of the
Charter School for all students.

Describe your school's mandatory student attendance plan and its
fit with the code of conduct.

Board Policy #204, Attendance, outlines attendance procedures in
accordance with State Laws.
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5. Transportation

A. Describe your transportation program, including transportation for
Special Education students and suggestions for improvement.

The York Academy Regional Charter School will work with the school
districts from which students are enrolled to develop a plan for
transportation of students, as appropriate, and for other support
services provided to other public schools in the system.

The York Academy Regional Charter School will provide additional
transportation assistance to disabled students as indicated in the
students' IEPs.

B. What arrangements will be made to transport students, if you plan
to implement an extended-day or extended-year program that
requires transportation beyond that which the district provides?

Please refer to response to Question V.5.A. for a description of our
transportation plan.

C. What plans are being made for the coordination of transportation of
students who live outside the local district to be transported to the
school? The school district of student residence must provide
transportation to a charter school up to ten miles from its border.

Please refer to response to Question V.5.A. for a description of our
transportation plan. All transportation plans will comply with State
Law.

6. Food Service
A. Describe the food service plan of the school.

The York Academy Regional Charter School will conduct the full
procurement process for a food service provider to provide students
with nutritional programs that comply with all applicable State and
Federal regulations. The York Academy Regional Charter School will
explore arrangements with private companies to provide food service
to meet all of the USDA nutritional requirements for school meals. The
York Academy Regional Charter School will participate in the Federal
Free and Reduced-Priced breakfast, lunch and snack programs
administered by the U.S. Department of Agriculture, and will adhere to
all applicable requirements including, but not limited to: meal pricing,
determination of eligibility, nutritional value and reporting
requirements. Any and all food service subsidy revenues received from
the Federal and State meal programs will be used exclusively for the
purpose of providing meals to eligible students, and for no prohibited
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Typically, students from households with incomes at or below 130%
of the poverty level are eligible for free meals, while students from
households with incomes between 130% and 185% of the poverty
level are eligible for reduced-priced meals. The York Academy
Regional Charter School will set all meal prices for both students
and adults and will ensure those meals prices are also compliant
with all State and Federal regulations.

B. What are the plans for free or reduced lunch or breakfast? State
regulations for student participation in such a program must be
followed (24 PS 13-1337).

The York Academy Regional Charter School will participate in the
Federal Free and Reduced-Priced breakfast, lunch programs
administered by the

U.S. Department of Agriculture, and will adhere to all applicable
requirements including, but not limited to: meal pricing, determination
of eligibility, nutritional value and reporting requirements.

Any and all food service subsidy revenues received from the
Federal and State meal programs will be used exclusively for the
purpose of providing meals to eligible students, and for no
prohibited purpose. Typically, students from households with
incomes at or below 130% of the poverty level are eligible for free
meals, while students from households with incomes between 130%
and 185% of the poverty level are eligible for reduced-priced meals.

The York Academy Regional Charter School Food Authority will set all
meal prices for both students and adults and will ensure those
meals prices are also compliant with all State and Federal regulations.

7. Timetable

Provide a detailed timetable of projected steps and dates leading
to the opening of a charter school.

SEE SECTION V.1.A.

8. Safety

A. Submit written documentation of intent to comply with all
applicable safety requirements including the following to
demonstrate the safety and structural soundness of the school:

The York Academy Regional Charter School intends to comply
with all applicable safety requirements, including:

< Inspection by a local building inspector;

& # U282B130006
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« Approval from the municipal licensing authority for use of any
explosives and flammable compounds or liquids in connection with
courses taught at the school;

e Compliance with all other federal, state, and local health and
safety laws and regulations.

- Where necessary, Elevator Inspection form and Environmental review.

e In the case of any building rehabilitation, we will also submit to all
necessary Lead Paint, Asbestos, Lead Pipe, Ground Water and Air
Quality Inspections.

9. School Health Services

A. Describe your plan for providing school health services as
required under Article XIV of the public school code.

The York Academy Regional Charter School will employ a properly
licensed School Nurse who will manage the School's Health Office in
accordance with Article XIV of the Public School Code. The Nurse will
be responsible for the administration of all medications and the
development of School Health Policy recommendations for consideration
and adoption by the Board. The York Academy Regional Charter School
will be in compliance with everything State Law requires.

B. Describe how school nursing services, including
administration of medication, will be delivered.

A full time, licensed Nurse will be employed by the York Academy
Regional Charter School and will, with the school's Director and
Building Principal, ensure that the school is in compliance with
Charter Law on required school health services.

Medications will be administered to students, only if the school has a
written order  from a  physician and  written consent
from a parent.
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COMMONWEALTH OF PENNSYLVANIA

CHARTER
to operate a public
school known as
York Academy Regional Charter School

Pursuant to the authority vested in the Board of School Directors of the
Central York School District, School District of the City of York and
York Suburban School District, under the Public School Code of 1949, as
amended, and the (insert citation of Charter School Statute). the Board of
Trustees of the York Academy Regional Charter School is hereby granted
a Charter to operate a public charter school located at, for the period
commencing on and ending on, The grant of this charter was
approved by vote of the Board of School Directors at a public meeting held
on _

It is specifically understood and agreed between the

signatories hereto that: _
1) the Board of Trustees shall operate the charter school in accordance
with the provisions of (insert

citation to Charter School Statute), any amendments thereto enacted
during the term of this charter and any regulations or standards
applicable to charter schools;

2) the granting of this charter is specifically contingent upon operation
of the charter school in strict adherence to the terms of the Application
submitted by the Board of Trustees and approved by the Board of
School Directors or the State Charter School Appeal Board. Said
Application is attached hereto as Appendix A and is incorporated herein
by reference as if fully set forth;

3) this Charter and the Appendix hereto constitute a legally binding
agreement for the term set forth above and the terms of said
agreement cannot be changed absent a written amendment to this
charter;

4) this charter may be renewed for additional periods of five (5) years
duration and upon any such renewal, a new charter shall be executed by
the parties; and

5) this charter can only be terminated in accordance with the
provisions of applicable law.

WHEREFORE, the undersigned, intending to be legally bound hereby
set their hands this _
of20_.
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Board President/Vice President

Board
Secretary

Board President/Vice
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Monik J. Johnson

mjohnson@yorkarcs.org

Summary Highly motivated, disciplined, and ethical business professional with a passion for organizational
management seeking a career in business operations within a creative, team-oriented environment.
Professional YORK ACADEMY REGIONAL CHARTER SCHOOL May, 2011- present
Experience
Business Manager - Oversee all aspects of operations for the charter school’s Financials, Human
Resources, Administration, and IT.
e Manage, provide fiduciary oversight of the daily operations for newly opened charter school
e Processed all employee human resource requirements including new hires, terminations, benefits
and payroll requirements
e Manage, provide fiduciary oversight of checking account, line of credit and opened new accounts
for restricted funds including monthly reconciliation of accounts
e Develop the $3.2M annual budget
e Responsible for annual audit process
e  Submit data to the PA Department of Education for reports due on a timely basis
e Submitted Federal and local grants on behalf of the charter school
e Coordinate monthly meetings to review school’s financial analysis with the Chief Academic
Officer
e Provide financial reports to the Board of Directors at monthly board meetings
e Make donation requests; recognize and track all grants and donations
e Develop local partnerships with organizations in the community
e Manage, provide fiduciary oversight of the financial operations of the Parent Teacher
Organization(PTO)
SUSAN P. BYRNES HEALTH EDUCATION CENTER September 2008 — April, 2011
Director of Operations - promoted to VP of Operations in October, 2010
Oversee all aspects of operations for the Center’s Financials, Human Resources, Administration, IT, and
Facility. Work closely with CEO and Leadership Team to create a strategic plan, implement initiatives,
develop budgets, and monitor progress.
Accomplishments Include:
e Develop Center’s monthly financials and provide detailed monthly reports to the Leadership
Team, Finance Committee, and Board of Directors
o Coordinate budget process with 3-5 department heads and develop $3.5M annual budget,
including all budget narratives and programmatic projection documents; staff lead for Board
Finance Committee
e Manage, provide fiduciary oversight, and report the financials for a grant award totaling SM+
e Manage entire audit process with selected audit firm; maintaining a clean audit opinion for each
of the years process has been managed (11 years total)
e Assist with development and implementation of 5 year Strategic Plan
e Facilitated development of departmental business plans and subsequent integration with budget
e Responsible for all IT initiatives, trouble-shooting, and outsourcing related to internal network
and communications
Monik J. Johnson: resume page 2 of 2
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Professional
Experience

Education

Involvement

(continued)

e Directly responsible for all HR functions of the Center, including;:

= Staff representative on HR and Board Leadership committees comprised of Board and
community volunteers

* Quiding direction, vendor selection, and administration of employee benefits; expertise in

identifying employee incentives that add real value while adhering to budget constraints

= Facilitating successful resolution of employee grievances and monitoring of employee
improvement plans

= Direct oversight of three Administration and two Maintenance staff; oversight of all
employee expenses and monitoring of adherence of entire organization to HR and
spending policies

SUSAN P. BYRNES HEALTH EDUCATION CENTER August 1999 — September, 2008
Business Manager
e Assisted in the development and management of annual budgets of $1-3M
e Coordinated Center’s annual audit with increasing responsibilities over multiple years;
maintained clean audit opinion for 9 consecutive years while in this position
e Developed Center’s monthly financials and provided detailed reports to the Leadership Team,
Finance Committee, and Board of Directors
e Oversaw daily facility operations of the Center including all maintenance, technical support for
the LAN, logistics of large event scheduling, and third party contracts
e Maintained positive relationships with banks, vendors, and customers through performance of
accounts receivable/ payable role; payroll; and primary contact for daily banking (both in person
and online)

SUSAN P. BYRNES HEALTH EDUCATION CENTER August, 1997 — August 1999
Administrative Assistant
e Maintained excellent customer service at front desk by creating a positive experience for first-
time and returning visitors
e Provided administrative support for various departments; including database management
e Answered multi-line phone system and directed calls appropriately

EASTERN UNIVERSITY

Bachelor in Dynamics of Organizational Management August, 2008

YORK COLLEGE

Associates Degree in Business Administration May, 2005

Dale Carnegie Course August, 2010 — October, 2010

Finance Committee member of Alzheimer’s Association

Excellent references available upon request

PR/Award # U282B130006
Page e234



JAMES PASTORE

HIGHLIGHTS OF QUALIFICATIONS

- Trilingual educator (English, Spanish, Italian)

- 23 years of experience as a Director, Building Principal, Administrator and Teacher

- Collaborative communicator

- Voracious reader for professional enhancement and personal pleasure

- Highly visible and approachable by teachers, staff, students and parents

- High energy, multi-tasking style

- Very comfortable with technology, with emphasis on using it where appropriate

- Balance in the school budget is a non negotiable

- Strong recruiter of students and staff

- IB and AP experience

- Experience working with local national diploma requirements in Europe and Latin America
- Accreditation visitor for Middle States Association; solid familiarity with other accreditation protocols

ADMINISTRATIVE EXPERIENCE

Founding Director, Antigua International School, Guatemala May 2011-July 2012

- Opened the K-8 school after 6 months planning in country

- Hired all staff, approved curriculum planning by them

- Managed all aspects of daily operations as school director and as academic head (principal) of school

- Recruited students and families and worked a scholarship plan out with the board (38% of tuition is need based)
- Interfaced with the community in print articles and in person at local events- serve as the “face” of the school

- Managed the design of and implemented a standards based, narrative report card

Headmaster, Island Academy International School August 2009-January 2011

- Expanded K-12 school from 140+ to over 210 in the first year plus, a growth of 50%

- Managed all aspects of daily operations as school head and as academic head of school
- Brought vitality back to the school after it turned over 4 heads of school in 3 years

- Coached Boys Basketball and Soccer, and taught TOK 1 and 2 in the IB program

Director, International Schools of Trieste and Udine 2004-2009

- Total population 540+ in September 2008; 38% growth in 3 years in two schools with distinctly different boards
- Expanded IST from 240 to 315+ students in first 2 years; enrollment of 330+ for Sept. 2008

- Added High School program to IST in 2006 with an agnostic multi platform laptop program for the students

- Budgeted with bursar to change a net loss of -140,000 Euros to a positive balance of 100,000+ euros in first year
- Managed all aspects of day to day school operations as Director and Principal at IST

- Responsible for teacher recruitment and student admissions

Middle School Principal, Marymount International School, Rome, Italy 2000-2004

- Managed 180+ student middle school

- Assisted Headmistress and leadership team on campus wide school issues

- Developed a true Middle School identity that included development of an overnight trip program, advisory tutors
and groups, re-accreditation (ECIS + NEACS) and campus expansion planning

- Integrated technology into the school with individual laptops for teaching staff, a wireless academic building, and
staff training in the use of “Gradequick” grading program, Atlas Curriculum Mapping, and “Administrators+"

Administrator, School District of Lancaster (SDOL), PA 1998-2000

Held three distinct roles as an administrator in the SDOL:

1. Special assistant to the Assistant Superintendent of schools, working in the SDOL central administrative offices.
The job included community relations as a bilingual liaison for the heavily Hispanic school population,
redistribution of Elementary school boundaries, and other district wide issues for the 22 building district.

2. Building Principal for Burrowes Elementary School for 3+ months to finish the 98-99 school year.

3. House Principal at McCaskey High School (an 1. B./A.P. school) for the 99-00 school year. Implemented a new
system wide scheduling program on the 2500+ student campus, serving the A.P., the 1.B. and vocational technical
programs inside the building and off campus and multiple special music programs. Worked on committees for
school improvement, and acted as administration liaison for the IB program and the foreign language department.

Skype: jimpastore
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JAMES PASTORE

TEACHING EXPERIENCE

Literature Teacher and Coach in four schools in Latin America, 1990-1998:
1990-1992 Colombus School, Medellin, Colombia

-Taught grade 9 and 10 English

-Learned Spanish while playing on 3 semi-professional and university sports teams

1992-1994 Costa Rica Academy, San Jose Costa Rica
-Taught 5 different classes, including grade 7 English, AP Senior English, and Yearbook
-Coached Girls Soccer and Boys Basketball
-Played on National Champion Division II Basketball Team

1994-1995 The American School of Tegucigalpa, Honduras
-Taught grade 7 and 8 Study Skills and Reading
-Coached 3 Girls Soccer teams

1995-1998 Colegio Maya, Guatemala City, Guatemala
-Taught 4 different grade levels
-Coached girls Soccer, boys Basketball and Volleyball
-Served as grade level sponsor
-Coached Central American Champion Knowledge Bowl team

Substitute Teacher, Long Term Substitute, Coach, S. Jersey and Philadelphia 1988-1990:
1988-1989 Wildwood High School, Wildwood New Jersey

-Daily classroom substitute teacher

-Assistant coach for the Football and Baseball teams

1989-1990 Archbishop Ryan HS in Northeast Philadelphia
-Taught 5 sections (190 students) of grade 9 English
-Assistant coach to the girls Volleyball and Softball teams

EDUCATION

The College of New Jersey — MA in Administration, 1997
The University of Notre Dame, South Bend Indiana — BA in English, 1988

Skype: jimpastore
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JAMES PASTORE

Skype: Jjimpastore
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YORK ACADEMY REGIONAL CHARTER SCHOOL
CAO GENERAL INTERVIEW

Candidate: Jim Pastore
Date: February 2013
Consultant: Barry Rowland

1. What major strengths to you bring to your candidacy?

Jim is trilingual [English, Spanish, Italian] and is functional in all three languages at
work and at home. He has had administration experience from PK-12 and describes
himself as ‘approachable’ with a ‘hands on’ work ethic. “I place a priority on being
politically astute as to the needs of the various constituencies of adults in the school
community and I am able to keep them focused on our absolute top priority at
school-the children and their academic social and emotional growth.” His career has
made him well versed in standards-based curriculum design and implementation,
particularly the US Common Core Standards and standards-based report cards.

2. Describe the size of schools, types, and demographics of student populations you have
worked with?

Jim has had a varied career from working in a school district central office doing
special projects for the assistant superintendent of a large school district [Lancaster,
PA] to part of the administration team for a large comprehensive high school
[McCaskey/Lancaster, PA/2,500 students.] As a classroom teacher [grades 6-12], he
has served in a variety of international schools [180-1,000 students/PK-12] in
Central America [20% to 90+% native speakers] of the home country language. He
has also served as head of two international schools in Italy and as head of school in
the Caribbean and Guatemala [K-8/12] in diverse learning communities.

3. What you have done to promote open communication and dialog with school
constituents?

He prefers to hold weekly PTA leadership team meetings and attend all large PTA
meetings at their start to promote a close working relationship between the
administration and the PTA. ‘Management-by-walking-around’ is also key for him,
so the teachers and students quickly become used to seeing him in the classrooms
constantly. Lunch with staff and students is important as is interaction with
students at social times before and after school, recess, lunch hour, etc. as these are
all ways to interact and to humanize the CEO position. He also publishes a weekly
newsletter email ‘blast’ from himself to parents, on top of existing school
communications, articles and links for parents to get deeper into how and why we
do what we do in school and in education. He also provides his cell number to all

44 Bromfield Street, Boston, Massachusetts 02108
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parents, and in his last three schools published it for anyone to have.

4. Give one example of your leadership experience in the area of strategic planning?
Briefly describe a major initiative/your role/the outcome.

“I designed and implemented the HS design as a tri-lingual, tech-centric program in
Trieste. This was planned as a strategy to maximize school potential with a limited
budget and staff while offering something better than the local schooling options to
the students who traditionally finished grade 8 and were forced to either go back
into the Italian system for high school or to go away to boarding school. The school
board had brought me in to look at a high school and I came back after several
months with a plan to initiate the high school in my 2" year as Director. We came in
under budget and on time. All the first graduates finished in June 2011 and all went
on to university in the USA or abroad.”

5. What have you done as a school leader to develop the faculty into an effective team?
“Collaboration and dignity are keys to team building. Dealing with conflict or issues
in a timely manner that maintains respect for all parties is very important. I am
clear when making decisions that they are intended to be the best course for the
teachers and students, and I do so by coming to concrete resolutions that respect all
parties involved. I create a environment where teachers feel cared about and
respected as professionals and as people-one where the teachers feel comfortable
addressing me with their concerns, one where teachers feel their input is valued and
their ideas are respected, and one where the faculty as a team feels a strong sense of
commitment to each other and to the students we serve. At times we can disagree
politely on things- but if a person or small group is unsatisfied with something, I do
not permit that to overstep and hijack meetings or team work.”

6. What is your experience with budgets and what are the keys to successful budgeting
and management?

“The real key is to stick to realistic budgetary goals, and to apply sound fiscal
management. Procedures for purchases and expenditures must be established,
understood and followed by all staff. It is incumbent upon me to work with the
business manager/business office and the board to establish our budget each year
for the following year. The keys to successful budgeting and management are
communication with the board through the treasurer, setting of long term school
priorities, manageable debt to be incurred only for long term expenses [buildings
and long term use materials such as furniture]|, absolute clarity in pay scales and
teacher benefits, fundraising for special projects by PTA and other groups. It is also
critical for scheduled, detailed expense projections for curriculum materials and
technology as well as making clear recommendations to the board that ensure the
budget is focused at all times on what is best for students. All of this is done in a
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collaborative format, with input and give and take with the different constituencies
impacted by the budget. I create an environment where there is a clear
understanding that I will support teachers by providing the needed materials but I
also expect accountability to ensure resources are used wisely.”

7. What is the role of technology in enhancing instruction?

“The role of technology in enhancing instruction is to mesh hardware/software
flawlessly with curricular goals in such a way that the focus is on the content rather
than the technology itself and to use technology as a vehicle to provide engaging and
effective instruction that is focused on core objectives. Allowing our students the
opportunity to learn to use available technology effectively gives them vital skills
that transfer to their lives as digitally enhanced learners who already bring from
home capacities to use technology in so many ways. It is fundamental that each
teacher, grade level and the entire school use technology to support deeper
understanding and learning for children, always seeking to enhance instruction. An
administrator needs to make sure that teachers not only have a wide range of
resources available to them, but also training and support to make sure teachers are
comfortable with using whatever happens to be the best tool for the job. I am a firm
believer in teaching students to be wise consumers of both technology itself as well
as the information accessible with the technology in our global community, and a
firm proponent of teachers using individualized technology that they are trained in
and that enables them to drive learning for their students. I have used technology in
a variety of ways to enhance the delivery of learning, but at the end of the day
technology should not overshadow the actual curriculum being delivered.”

8. One challenge that the common core standards pose is that they are more rigorous in
each grade. What challenges in pedagogy and curriculum have you implemented in your
leadership role to address this challenge?

“Effective instruction has always centered on use of a clear and focused set of
standards. Having a clear target allows for precise, effective, and logical instruction.
I have always taught following a core set of expected outcomes for students. When
using the backward design model, teachers begin with the end product in mind, then
build the steps needed to get students there. Along with teaching with the end goal
in mind, it is important to use effective assessment throughout the process to make
sure that students are on the right track and progressing toward the ultimate goals.
This can be done by means of informal observations, though the use of technology
that gives immediate feedback or through more formal and traditional quizzes and
tests. Good teaching is a marriage of focused planning [backwards design] and
constant assessment to make sure the learning stays on track; for the targeted goal
those practices remain the same no matter what the core determines the target to
be. The challenge with local and state goals changing to the CC is with staying
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focused on our goals. As the school leader I must ensure that teachers understand
their part of the new ‘core’ as well as how their areas of instruction fit into the
entire picture K-12. Concurrent is the challenge of budgeting for the potential
change in materials that switching to the CC predicates. The common core permits
a school to build curriculum within the school program that grows from year to
year and challenges students in a systematic way. Staff training should focus on
furthering familiarity with the standards and on best practice to implement them.
Planning forward towards expansion upward and school growth means hiring
teachers who are committed to standards based education and to the
personal/professional growth predicated by using the CCS in conjunction with the
PYP/MYP/IBDP.”

9. Do you have any experience with IB? From your experience or from your research
what are two or three important strategies to consider in building a program from PYP
through to the Diploma Program?

“I have experience as a director/principal in several IB programs - one in Lancaster,
PA., at McCaskey HS in the second year of their IB diploma program back in 1999-
2000. I also was director/principal at Island Academy in the Caribbean and it was
the first two years of their IB diploma program. Furthermore, the elementary at
Island Academy was based exclusively on the PYP model with the intention to
eventually add the PYP and MYP to lead to the IB diploma. While I was the middle
school principal at Marymount IS in Rome, Italy, we based our curriculum and
programs on preparation for the IB diploma program in grades 11-12. There are
several key strategies to running an IB program: staff training and retention are
vital PYP/MYP/IB coordinators who are excellent at paperwork and follow
up/support of staff and students are an imperative; parent buy in of the academic
choices in the MYP and Diploma is vital, as is their understanding that an IB school
needs to focus on the IB while delivering outstanding extracurricular programs as
well as supporting special needs; rigor in the program must be balanced with the
understanding that all students can learn at high levels. The Common Core
Standards are easily meshed with the IB program and this needs to be the
curricular focus of the school. I would add that the school and board must be
patient and see the IB as a long term project playing out over a generation in the
school - those who rush the IB pay the price in having to re-do things later.”

10. How would you characterize your leadership style?
Jim would describe his style as transparent, honest, open, gregarious, personable.

11. What is your Faculty likely to say about you?
Faculty would describe Jim as transparent, gets along well with people, and
demands follow through when results are required.

44 Bromfield Street, Boston, Massachusetts 02108
') 1“011p TEL 800.225.7986 « FAX 617.542.9500

. . . search@carneysandoe.com . www.carneysandoe.com
Carney. Sandoe & Associates ysa e

PR/Award # U282B130006
Page e241




12. What is your Board likely to say about you?
The Board would say that Jim does things quickly, is task oriented, smart, articulate
and capable.

13. What have you been criticized for?
“I can be criticized for moving too quickly and must remember that my enthusiasm
is not everyone’s and take the time to gently bring them on board.”

14. How does your family feel about relocating?
As he and his wife have no kids, they are free to move anywhere

15. All candidates considered for appointment will be required to go through in-depth
background and reference checks. In that regard is there anything that might impact on a
decision to offer you this position?

There is nothing that would impact on the decision.

the
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VOTIk

/ACADEMY

TITLE: PRIMARY YEARS PROGRAM (PYP) COORDINATOR

REPORTS TO: Chief Academic Officer

SCOPE:
The Primary Years Program Coordinator must ensure that:

he/she is fully conversant with all PYP publications,

all PYP publications are available for staff,

teachers receive ongoing training in the delivery of the program,

teachers are kept informed of relevant correspondence from the International Baccalaureate Organization,
all regulations, set by the International Baccalaureate Organization, concerning programs and procedures
are carried out properly, and all deadlines are met,

international-mindedness permeates the implementation of the PYP in the school,

appropriate guidance and support are given to staff to implement the program,

assistance is provided to the Chief Academic Officer to prepare the International Baccalaureate
Organization application for accreditation,

sufficient resources are organized and managed within the school and identified when the local community
for the implementation of the PYP, including students undertaking both collaborative and independent
inquiry.

The Primary Years Program Coordinator is also responsible for providing an educational atmosphere where students
have the opportunity to fulfill their potential for intellectual, emotional, physical, spiritual and psychological growth.
This person is responsible for organizing and implementing an instructional program that will result in students
achieving academic success in accordance with the York Academy Regional Charter School and International
Baccalaureate policies.

PRIMARY RESPONSIBILITIES:

1.

2.

W

I

10.
11.
12.
13.

14.

Implements instructional activities that contribute to a climate where students are actively engaged in
meaningful learning experiences.

Identifies, selects, and modifies instructional resources to meet the needs of the students with varying
backgrounds, learning styles, and special needs.

Assists in assessing changing curricular needs and offers plans for improvement.

Maintains effective and efficient record keeping procedures.

Provides a positive environment in which students are encouraged to be actively engaged in the learning
process.

Communicates effectively, both orally and in writing, with students, parents, and other professionals on a
regular basis.

Collaborates with peers to enhance the instructional environment.

Models professional and ethical standards when dealing with students, parents, peers, and community.
Ensures that student growth and achievement is continuous and appropriate for age group, subject area,
and/or program classification.

Establishes and maintains cooperative working relationships with students, parents, and other members of
the school staff.

Assumes responsibility for meeting his/her course and school-wide student performance goals.
Demonstrates gains in student performance.

Participates in training and presentations about teaching including fulfillment of the training necessary to
remain qualified to teach in an accredited International Baccalaureate school.

Meets professional obligations through efficient work habits such as: meeting deadlines, honoring
schedules, coordinating.
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15. Performs other duties and responsibilities as assigned by their supervisor.
All work responsibilities are subject to having performance goals and/or targets established as part of the
annual performance planning process or as the result of organizational planning.

EDUCATION, CERTIFICATION, WORK RELATED EXPERIENCES:
1. Bachelor’s Degree in Education
2. Pennsylvania Teaching Certification Required
3. Demonstrated experiences in teaching children.

KNOWLEDGE BASED EXPERIENCES:
1. Certified in relevant subject area
2. Knowledge of a variety of instructional strategies that will be utilized in academic presentations
3. Operational knowledge of the Internet and web-related technologies

TECHNICAL COMPETENCIES AND SKILLS:

Possesses strong oral and written communication skills

Works independently with little direct supervision

Works as part of a team

Accepts responsibility and is self-motivated

Demonstrates strong work ethic to achieve academy goals

Displays effective multi-tasking and time management skills

Utilizes the required instructional strategies recommended for International .Baccalaureate schools

Nk wD—

WORKING CONDITIONS:

1. Physical Ability: Tasks may involve extended periods of time at a keyboard or workstation.

2. Sensory Requirements: Some tasks require visual perception and discrimination.

3. Some tasks require oral communications ability.

4. York Academy Regional Charter School is an Equal Opportunity Employer. ADA requires the York
Academy Regional Charter School to provide reasonable accommodations to qualified individuals with

disabilities. Prospective and current employees are invited to discuss accommodations.

Send resume and letter of interest to:

Dr. Mary Nardo, Chief Academic Officer
York Academy Regional Charter School
32 West North Street

York, PA 17401

(Revised: January 30, 2012)
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Introduction

The Programme standards and practices document is part of a suite of documents that is essential for all
prospective and authorized IB World Schools. The suite provides critical information for the planning,
implementation, development and evaluation of all International Baccalaureate® (IB) programmes.

. The foundation of what it means to be an IB World School is articulated in the Programme standards
and practices document.

. The process of how schools attain and maintain authorization is articulated in the authorization and
evaluation documents.

. The legal stipulations are articulated in the rules and general regulations related to the IB programmes.

All of these documents can be found on the IB public website (http:/www.ibo.org).

This Programme standards and practices document provides a set of criteria against which both the 1B World
School and the IB can evaluate success in the implementation of the three programmes: the Primary Years
Programme, the Middle Years Programme and the Diploma Programme. It replaces the document published
in 2005.

This document contains programme standards (common to all programmes), practices (common to all
programmes) and requirements (specific to an individual programme).

DP
requirements

. _ MYP
Standards > Practices > .
requirements
PYP
requirements
Figure 1

The standards are general requisites established for schools to implement any IB programme. Practices are
further definitions of the standards. Requirements are programme specific as each programme has unique
features and demands specific requirements. These programme requirements are detailed under the related
practice and are also referenced in other programme-specific documentation. The common standards and
practices and the programme-specific requirements are necessary for the successful implementation of the
relevant IB programme.

The IB is aware that for each school the implementation of an IB programme is a journey and that the
school will meet these standards and practices to varying degrees along the way. However, the IB expects
that the school must make a commitment towards meeting all the standards, practices and programme
requirements. The Programme standards and practices is the foundational document for schools and the IB
to ensure quality and fidelity in the implementation of its programmes.
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Programme standards and practices for all

programmes

Section A: Philosophy

Standard A

The school’s educational beliefs and values reflect IB philosophy.

1.
2.

The school’s published statements of mission and philosophy align with those of the IB.

The governing body, administrative and pedagogical leadership and staff demonstrate understanding
of IB philosophy.

The school community demonstrates an understanding of, and commitment to, the programme(s).

The school develops and promotes international-mindedness and all attributes of the IB learner profile
across the school community.

The school promotes responsible action within and beyond the school community.
The school promotes open communication based on understanding and respect.

The school places importance on language learning, including mother tongue, host country language
and other languages.

The school participates in the IB world community.

The school supports access for students to the IB programme(s) and philosophy.

Section B: Organization

Standard B1: Leadership and structure

The school’s leadership and administrative structures ensure the implementation of the IB

programme(s).

1.

The school has developed systems to keep the governing body informed about the ongoing imple-
mentation and development of the programme(s).

The school has developed a governance and leadership structure that supports the implementation
of the programme(s).

The head of school/school principal and programme coordinator demonstrate pedagogical leadership
aligned with the philosophy of the programme(s).

The school has appointed a programme coordinator with a job description, release time, support and
resources to carry out the responsibilities of the position.

The school develops and implements policies and procedures that support the programme(s).
The school has systems in place for the continuity and ongoing development of the programme(s).

The school carries out programme evaluation involving all stakeholders.
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Programme standards and practices for all programmes

Standard B2: Resources and support

The school’s resources and support structures ensure the implementation of the IB programme(s).

1.

10.
1.

12.

The governing body allocates funding for the implementation and ongoing development of the
programme(s).

The school provides qualified staff to implement the programme(s).
The school ensures that teachers and administrators receive IB-recognized professional development.
The school provides dedicated time for teachers’ collaborative planning and reflection.

The physical and virtual learning environments, facilities, resources and specialized equipment
support the implementation of the programme(s).

The library/multimedia/resources play a central role in the implementation of the programme(s).
The school ensures access to information on global issues and diverse perspectives.

The school provides support for its students with learning and/or special educational needs and
support for their teachers.

The school has systems in place to guide and counsel students through the programme(s).
The student schedule or timetable allows for the requirements of the programme(s) to be met.

The school utilizes the resources and expertise of the community to enhance learning within the
programme(s).

The school allocates resources to implement the Primary Years Programme exhibition, the Middle
Years Programme personal project and the Diploma Programme extended essay for all students,
depending on the programme(s) offered.

Section C: Curriculum

Standard C1: Collaborative planning

Collaborative planning and reflection supports the implementation of the IB programme(s).

1.
2.
3.

o.

Collaborative planning and reflection addresses the requirements of the programme(s).
Collaborative planning and reflection takes place regularly and systematically.
Collaborative planning and reflection addresses vertical and horizontal articulation.

Collaborative planning and reflection ensures that all teachers have an overview of students’ learning
experiences.

Collaborative planning and reflection is based on agreed expectations for student learning.

Collaborative planning and reflection incorporates differentiation for students’ learning needs and
styles.

Collaborative planning and reflection is informed by assessment of student work and learning.

Collaborative planning and reflection recognizes that all teachers are responsible for language devel-
opment of students.

Collaborative planning and reflection addresses the IB learner profile attributes.

Note: “Collaborative planning and reflection” is used as a single concept as the two processes are interdependent.
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Programme standards and practices for all programmes

Standard C2: Written curriculum

The school’s written curriculum reflects IB philosophy.

1.
2.
3.

10.
11.

The written curriculum is comprehensive and aligns with the requirements of the programme(s).
The written curriculum is available to the school community.
The written curriculum builds on students’ previous learning experiences.

The written curriculum identifies the knowledge, concepts, skills and attitudes to be developed over
time.

The written curriculum allows for meaningful student action in response to students’ own needs and
the needs of others.

The written curriculum incorporates relevant experiences for students.
The written curriculum promotes students’ awareness of individual, local, national and world issues.

The written curriculum provides opportunities for reflection on human commonality, diversity and
multiple perspectives.

The written curriculum is informed by current IB publications and is reviewed regularly to incorporate
developments in the programme(s).

The written curriculum integrates the policies developed by the school to support the programme(s).

The written curriculum fosters development of the IB learner profile attributes.

Standard C3: Teaching and learning
Teaching and learning reflects IB philosophy.

1.
2.
3.

10.
11.
12.

13.
14.

Teaching and learning aligns with the requirements of the programme(s).

Teaching and learning engages students as inquirers and thinkers.

Teaching and learning builds on what students know and can do.

Teaching and learning promotes the understanding and practice of academic honesty.
Teaching and learning supports students to become actively responsible for their own learning.
Teaching and learning addresses human commonality, diversity and multiple perspectives.

Teaching and learning addresses the diversity of student language needs, including those for students
learning in a language(s) other than mother tongue.

Teaching and learning demonstrates that all teachers are responsible for language development of
students.

Teaching and learning uses a range and variety of strategies.
Teaching and learning differentiates instruction to meet students’ learning needs and styles.
Teaching and learning incorporates a range of resources, including information technologies.

Teaching and learning develops student attitudes and skills that allow for meaningful student action
in response to students’ own needs and the needs of others.

Teaching and learning engages students in reflecting on how, what and why they are learning.

Teaching and learning fosters a stimulating learning environment based on understanding and respect.
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Programme standards and practices for all programmes

15.
16.

Teaching and learning encourages students to demonstrate their learning in a variety of ways.

Teaching and learning develops the IB learner profile attributes.

Note: “Teaching and learning” is used as a single concept as the two processes are interdependent.

Standard C4: Assessment

Assessment at the school reflects IB assessment philosophy.

1.

Assessment at the school aligns with the requirements of the programme(s).

2. Theschool communicates its assessment philosophy, policy and procedures to the school community.

3. Theschool uses a range of strategies and tools to assess student learning.

4.  The school provides students with feedback to inform and improve their learning.

5. The school has systems for recording student progress aligned with the assessment philosophy of the
programme(s).

6.  The school has systems for reporting student progress aligned with the assessment philosophy of the
programme(s).

7. The school analyses assessment data to inform teaching and learning.

8.  The school provides opportunities for students to participate in, and reflect on, the assessment of
their work.

9.  The school has systems in place to ensure that all students can demonstrate consolidation of their
learning through the completion of the Primary Years Programme exhibition, the Middle Years
Programme personal project and the Diploma Programme extended essay, depending on the
programme(s) offered.
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Programme standards and practices with

requirements for the Primary Years Programme

Section A: Philosophy

Standard A

The school’s educational beliefs and values reflect IB philosophy.

1.
2.

The school’s published statements of mission and philosophy align with those of the IB.

The governing body, administrative and pedagogical leadership and staff demonstrate understanding
of IB philosophy.

The school community demonstrates an understanding of, and commitment to, the programme(s).

Requirements for the Primary Years Programme
a.  The values of the Primary Years Programme as indicated in the curriculum documents have an
explicit impact on the decision making and functioning of the school.

b.  The school as a community of learners is committed to a collaborative approach to curriculum
development.

c.  The school is committed to a constructivist, inquiry-based approach to teaching and learning
that promotes inquiry and the development of critical-thinking skills.

d.  The school is committed to the Primary Years Programme as the framework for all planning,
teaching and learning across the curriculum.

e.  Theschool demonstrates a commitment to transdisciplinary learning.

The school develops and promotes international-mindedness and all attributes of the IB learner profile
across the school community.

The school promotes responsible action within and beyond the school community.
The school promotes open communication based on understanding and respect.

The school places importance on language learning, including mother tongue, host country language
and other languages.

Requirements for the Primary Years Programme

a.  The school makes provision for students to learn a language, in addition to the language of
instruction, at least from the age of seven. Schools with two languages of instruction are not
required to offer an additional language.

b.  The school supports mother tongue and host country language learning.

The school participates in the IB world community.

The school supports access for students to the IB programme(s) and philosophy.

Requirements for the Primary Years Programme
a.  The school implements the Primary Years Programme as an inclusive programme for all
students.
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Requirements for the Primary Years Programme

Section B: Organization

Standard B1: Leadership and structure

The school’s leadership and administrative structures ensure the implementation of the IB
programme(s).

1.

The school has developed systems to keep the governing body informed about the ongoing imple-
mentation and development of the programme(s).

The school has developed a governance and leadership structure that supports the implementation
of the programme(s).

Requirements for the Primary Years Programme
a.  The responsibility for pedagogical leadership within the school is a shared responsibility,
including at least the Primary Years Programme coordinator and the primary school principal.

b.  The governing body places the responsibility for the implementation of the Primary Years
Programme on the pedagogical leadership team.

The head of school/school principal and programme coordinator demonstrate pedagogical leadership
aligned with the philosophy of the programme(s).

The school has appointed a programme coordinator with a job description, release time, support and
resources to carry out the responsibilities of the position.

The school develops and implements policies and procedures that support the programme(s).

Requirements for the Primary Years Programme
a.  The school has developed and implements a language policy that is consistent with IB ex-
pectations.

b.  The school has developed and implements an assessment policy that is consistent with IB ex-
pectations.

The school has systems in place for the continuity and ongoing development of the programme(s).

The school carries out programme evaluation involving all stakeholders.

Standard B2: Resources and support

The school’s resources and support structures ensure the implementation of the IB programme(s).

1.

?

The governing body allocates funding for the implementation and ongoing development of the pro-
gramme(s).

The school provides qualified staff to implement the programme(s).

The school ensures that teachers and administrators receive IB-recognized professional development.

Requirements for the Primary Years Programme
a.  The school complies with the IB professional development requirement for the Primary Years
Programme at authorization and at evaluation.

The school provides dedicated time for teachers’ collaborative planning and reflection.

The physical and virtual learning environments, facilities, resources and specialized equipment sup-
port the implementation of the programme(s).
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Requirements for the Primary Years Programme

10.

1.

12.

The library/multimedia/resources play a central role in the implementation of the programme(s).
The school ensures access to information on global issues and diverse perspectives.

The school provides support for its students with learning and/or special educational needs and
support for their teachers.

The school has systems in place to guide and counsel students through the programme(s).

The student schedule or timetable allows for the requirements of the programme(s) to be met.

Requirements for the Primary Years Programme
a.  Theschedule or timetable allows for in-depth inquiry into the transdisciplinary and disciplinary
dimensions of the curriculum.

The school utilizes the resources and expertise of the community to enhance learning within the
programme(s).

The school allocates resources to implement the Primary Years Programme exhibition, the Middle
Years Programme personal project and the Diploma Programme extended essay for all students,
depending on the programme(s) offered.

Section C: Curriculum

Standard C1: Collaborative planning

Collaborative planning and reflection supports the implementation of the IB programme(s).

1.

Collaborative planning and reflection addresses the requirements of the programme(s).

Requirements for the Primary Years Programme
a.  The programme of inquiry and all corresponding unit planners are the product of sustained
collaborative work involving all the appropriate staff.

b.  Planning at the school makes use of the Primary Years Programme planner and planning
process across the curriculum and by all teachers.

c.  Planning at the school addresses all the essential elements to strengthen the transdisciplinary
nature of the programme.

Collaborative planning and reflection takes place regularly and systematically.

Collaborative planning and reflection addresses vertical and horizontal articulation.

Requirements for the Primary Years Programme
a.  Thereis a systematic approach to integration of the subject-specific scope and sequences and
the programme of inquiry.

b.  The school ensures balance and articulation between the transdisciplinary programme of
inquiry and any additional single-subject teaching.

Collaborative planning and reflection ensures that all teachers have an overview of students’ learning
experiences.
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Requirements for the Primary Years Programme

o.

Requirements for the Primary Years Programme
a.  The school provides for easy access to completed Primary Years Programme planners.

b.  The school ensures that Primary Years Programme planners are coherent records of student
learning.

Collaborative planning and reflection is based on agreed expectations for student learning.

Collaborative planning and reflection incorporates differentiation for students’ learning needs and
styles.

Collaborative planning and reflection is informed by assessment of student work and learning.

Collaborative planning and reflection recognizes that all teachers are responsible for language
development of students.

Collaborative planning and reflection addresses the IB learner profile attributes.

Note: “Collaborative planning and reflection” is used as a single concept as the two processes are interdependent.

Standard C2: Written curriculum

The school’s written curriculum reflects IB philosophy.

1.

The written curriculum is comprehensive and aligns with the requirements of the programme(s).

Requirements for the Primary Years Programme

a.  The programme of inquiry consists of six units of inquiry—one for each transdisciplinary
theme—at each year/grade level, with the exception of students who are 3-5 years, where the
requirement is at least four units at each year/grade level, two of which must be under “Who
we are” and “How we express ourselves”.

b.  The school ensures that there is a coherent, horizontally and vertically articulated programme
of inquiry.

c.  The Primary Years Programme exhibition is one of the six transdisciplinary units of inquiry in
the final year of the programme.

d. There is documented evidence that the curriculum developed addresses the five essential
elements of the Primary Years Programme.

The written curriculum is available to the school community.
The written curriculum builds on students’ previous learning experiences.

The written curriculum identifies the knowledge, concepts, skills and attitudes to be developed over
time.

Requirements for the Primary Years Programme
a.  The school has scope and sequence documents that indicate the development of conceptual
understanding, knowledge and skills for each Primary Years Programme subject area.

b.  The overall expectations of student achievement in the school’s scope and sequence doc-
uments are aligned with those expressed in the Primary Years Programme scope and sequence
documents.

The written curriculum allows for meaningful student action in response to students’ own needs and
the needs of others.
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Requirements for the Primary Years Programme

10.
11.

The written curriculum incorporates relevant experiences for students.

Requirements for the Primary Years Programme
a.  The written curriculum provides opportunities for student learning that is significant, relevant,
engaging and challenging.

The written curriculum promotes students’ awareness of individual, local, national and world issues.

Requirements for the Primary Years Programme
a.  The programme of inquiry includes the study of host or home country, the culture of individual
students and the culture of others, including their belief systems.

The written curriculum provides opportunities for reflection on human commonality, diversity and
multiple perspectives.

The written curriculum is informed by current IB publications and is reviewed regularly to incorporate
developments in the programme(s).

Requirements for the Primary Years Programme
a.  Thereis a system for regular review and refinement of the programme of inquiry, individual
units of inquiry and the subject-specific scope and sequences.

The written curriculum integrates the policies developed by the school to support the programme(s).

The written curriculum fosters development of the IB learner profile attributes.

Standard C3: Teaching and learning

Teaching and learning reflects IB philosophy.

1.

Teaching and learning aligns with the requirements of the programme(s).

Requirements for the Primary Years Programme

a.  The school ensures that students experience coherence in their learning supported by the five
essential elements of the programme regardless of which teacher has responsibility for them
at any pointin time.

b.  Theclassroom teacher takes responsibility at least for the language of instruction, mathematics,
social studies and science, to support the Primary Years Programme model of transdisciplinary
teaching and learning.

c.  Theschool ensures that personal and social education is the responsibility of all teachers.

Teaching and learning engages students as inquirers and thinkers.

Requirements for the Primary Years Programme
a.  Theschool ensures that inquiry is used across the curriculum and by all teachers.

Teaching and learning builds on what students know and can do.

Requirements for the Primary Years Programme
a.  Teaching and learning addresses the competencies, experiences, learning needs and styles of
students.
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Requirements for the Primary Years Programme

10.

1.
12.

13.
14.

15.
16.

Teaching and learning promotes the understanding and practice of academic honesty.
Teaching and learning supports students to become actively responsible for their own learning.
Teaching and learning addresses human commonality, diversity and multiple perspectives.

Teaching and learning addresses the diversity of student language needs, including those for students
learning in a language(s) other than mother tongue.

Teaching and learning demonstrates that all teachers are responsible for language development of
students.

Teaching and learning uses a range and variety of strategies.

Teaching and learning differentiates instruction to meet students’ learning needs and styles.

Requirements for the Primary Years Programme

a.  Theschool provides for grouping and regrouping of students for a variety of learning purposes.

Teaching and learning incorporates a range of resources, including information technologies.

Teaching and learning develops student attitudes and skills that allow for meaningful student action
in response to students’ own needs and the needs of others.

Teaching and learning engages students in reflecting on how, what and why they are learning.

Teaching and learning fosters a stimulating learning environment based on understanding and
respect.

Requirements for the Primary Years Programme
a.  The school provides environments in which students work both independently and collab-
oratively.

b.  Teaching and learning empowers students to take self-initiated action as a result of the learning.

Teaching and learning encourages students to demonstrate their learning in a variety of ways.

Teaching and learning develops the IB learner profile attributes.

Note: “Teaching and learning” is used as a single concept as the two processes are interdependent.

Standard C4: Assessment

Assessment at the school reflects IB assessment philosophy.

1.

Assessment at the school aligns with the requirements of the programme(s).

Requirements for the Primary Years Programme
a.  Assessment at the school is integral with planning, teaching and learning.

b.  Assessment addresses all the essential elements of the programme.

¢.  The school provides evidence of student learning over time across the curriculum.

The school communicates its assessment philosophy, policy and procedures to the school community.
The school uses a range of strategies and tools to assess student learning.
The school provides students with feedback to inform and improve their learning.

The school has systems for recording student progress aligned with the assessment philosophy of the
programme(s).
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Requirements for the Primary Years Programme

The school has systems for reporting student progress aligned with the assessment philosophy of the
programme(s).

Requirements for the Primary Years Programme
a.  Studentlearning and development related to all attributes of the IB learner profile are assessed
and reported.

The school analyses assessment data to inform teaching and learning.

Requirements for the Primary Years Programme
a.  The school ensures that students’ knowledge and understanding are assessed prior to new
learning.

The school provides opportunities for students to participate in, and reflect on, the assessment of
their work.

The school has systems in place to ensure that all students can demonstrate consolidation of their
learning through the completion of the Primary Years Programme exhibition, the Middle Years
Programme personal project and the Diploma Programme extended essay, depending on the
programme(s) offered.
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Programme standards and practices with

requirements for the Middle Years Programme

Section A: Philosophy

Standard A

The school’s educational beliefs and values reflect IB philosophy.

1.
2.

The school’s published statements of mission and philosophy align with those of the IB.

The governing body, administrative and pedagogical leadership and staff demonstrate understanding
of IB philosophy.

The school community demonstrates an understanding of, and commitment to, the programme(s).

Requirements for the Middle Years Programme
a.  The school shows evidence of developing the fundamental concepts of the Middle Years
Programme.

b.  Teachers and students demonstrate an understanding and awareness of the areas of inter-
action.

c.  The school ensures that all staff, students and parents understand the central importance of
the personal project for students in year 5 of the programme.

The school develops and promotes international-mindedness and all attributes of the IB learner profile
across the school community.

The school promotes responsible action within and beyond the school community.
The school promotes open communication based on understanding and respect.

The school places importance on language learning, including mother tongue, host country language
and other languages.

The school participates in the IB world community.

The school supports access for students to the IB programme(s) and philosophy.

Requirements for the Middle Years Programme
a.  The school strongly encourages participation for all students.

Section B: Organization

Standard B1: Leadership and structure

The school’s leadership and administrative structures ensure the implementation of the IB
programme(s).

1.

The school has developed systems to keep the governing body informed about the ongoing imple-
mentation and development of the programme(s).

2. The school has developed a governance and leadership structure that supports the implementation
of the programme(s).
i.’ Programme standards and practices PR/Award # U282B130006 13
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Requirements for the Middle Years Programme

7.

The head of school/school principal and programme coordinator demonstrate pedagogical leadership
aligned with the philosophy of the programme(s).

The school has appointed a programme coordinator with a job description, release time, support and
resources to carry out the responsibilities of the position.

Requirements for the Middle Years Programme
a.  The Middle Years Programme coordinator is part of the school pedagogical leadership team.

The school develops and implements policies and procedures that support the programme(s).

Requirements for the Middle Years Programme
a. The school has developed and implements a language policy that is consistent with IB
expectations.

b.  Theschool has developed and implements a special educational needs policy that is consistent
with IB expectations and with the school’s admissions policy.

¢.  The school has developed and implements an assessment policy that is consistent with IB
expectations.

d. The school has developed and implements an academic honesty policy that is consistent with
IB expectations.

e.  The school’s organizational structures support the implementation of all subject groups, of the
areas of interaction and of the personal project.

The school has systems in place for the continuity and ongoing development of the programme(s).

The school carries out programme evaluation involving all stakeholders.

Standard B2: Resources and support

The school’s resources and support structures ensure the implementation of the IB programme(s).

1.

The governing body allocates funding for the implementation and ongoing development of the pro-
gramme(s).

The school provides qualified staff to implement the programme(s).

The school ensures that teachers and administrators receive IB-recognized professional development.

Requirements for the Middle Years Programme
a.  The school complies with the IB professional development requirement for the Middle Years
Programme at authorization and at evaluation.

The school provides dedicated time for teachers’ collaborative planning and reflection.

The physical and virtual learning environments, facilities, resources and specialized equipment sup-
port the implementation of the programme(s).

The library/multimedia/resources play a central role in the implementation of the programme(s).
The school ensures access to information on global issues and diverse perspectives.

The school provides support for its students with learning and/or special educational needs and
support for their teachers.

The school has systems in place to guide and counsel students through the programme(s).

The student schedule or timetable allows for the requirements of the programme(s) to be met.
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Requirements for the Middle Years Programme

1.

12.

Requirements for the Middle Years Programme
a.  The schedule or timetable provides a minimum requirement of 50 teaching hours per subject
group per year.

b.  The schedule or timetable provides a broad and balanced choice of subjects, including at least
one subject from each of the eight subject groups, and promotes concurrency of learning.

The school utilizes the resources and expertise of the community to enhance learning within the
programme(s).

The school allocates resources to implement the Primary Years Programme exhibition, the Middle
Years Programme personal project and the Diploma Programme extended essay for all students,
depending on the programme(s) offered.

Section C: Curriculum

Standard C1: Collaborative planning

Collaborative planning and reflection supports the implementation of the IB programme(s).

1.

o.

Collaborative planning and reflection addresses the requirements of the programme(s).

Requirements for the Middle Years Programme
a.  The school has an approach to curriculum planning that involves all Middle Years Programme
teachers.

b.  The school follows the Middle Years Programme planning process.

c.  Collaborative planning and reflection facilitates interdisciplinary learning to strengthen cross-
curricular skills and the deepening of disciplinary understanding.

Collaborative planning and reflection takes place regularly and systematically.
Collaborative planning and reflection addresses vertical and horizontal articulation.

Collaborative planning and reflection ensures that all teachers have an overview of students’ learning
experiences.

Collaborative planning and reflection is based on agreed expectations for student learning.

Collaborative planning and reflection incorporates differentiation for students’ learning needs and
styles.

Collaborative planning and reflection is informed by assessment of student work and learning.

Collaborative planning and reflection recognizes that all teachers are responsible for language
development of students.

Collaborative planning and reflection addresses the IB learner profile attributes.

Note: “Collaborative planning and reflection” is used as a single concept as the two processes are interdependent.
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Requirements for the Middle Years Programme

Standard C2: Written curriculum

The school’s written curriculum reflects IB philosophy.

1.

10.
1.

The written curriculum is comprehensive and aligns with the requirements of the programme(s).

Requirements for the Middle Years Programme
a.  The curriculum fulfills the aims and objectives of each subject group and, where applicable,
the personal project.

b.  The school uses the prescribed Middle Years Programme objectives to develop and document
interim subject-specific objectives.

¢.  The written curriculum includes the following: a subject-specific vertical planning document;
vertical planning for the student learning expectations of each area of interaction; horizontal
planning for approaches to learning.

d.  The units of work are documented on unit planners and follow the Middle Years Programme
unit planning process.

e.  The curriculum develops the student learning expectations for the areas of interaction within
and across subjects to foster disciplinary and interdisciplinary relationships.

f. The curriculum defines expectations for involvement in service in each year of the programme.

g. Thereis a system for the regular review of individual units of work, vertical and horizontal
subject documentation and documentation of the areas of interaction.

The written curriculum is available to the school community.
The written curriculum builds on students’ previous learning experiences.

The written curriculum identifies the knowledge, concepts, skills and attitudes to be developed over
time.

Requirements for the Middle Years Programme
a.  The school documents the curriculum in terms of subject content, including conceptual
understanding and skills that will allow students to reach the prescribed objectives.

The written curriculum allows for meaningful student action in response to students’ own needs and
the needs of others.

The written curriculum incorporates relevant experiences for students.
The written curriculum promotes students’ awareness of individual, local, national and world issues.

The written curriculum provides opportunities for reflection on human commonality, diversity and
multiple perspectives.

The written curriculum is informed by current IB publications and is reviewed regularly to incorporate
developments in the programme(s).

The written curriculum integrates the policies developed by the school to support the programme(s).

The written curriculum fosters development of the IB learner profile attributes.

PR/Award # U282B13000Brogramme standards and practices (9
Page €263



Requirements for the Middle Years Programme

Standard C3: Teaching and learning

Teaching and learning reflects IB philosophy.

1.

B S

10.
1.
12.

13.
14.

15.
16.

Teaching and learning aligns with the requirements of the programme(s).

Requirements for the Middle Years Programme
a.  Teaching and learning at the school addresses the students’ learning expectations for each
area of interaction.

b.  Teaching and learning at the school uses the areas of interaction as contexts.

c.  Teaching and learning allows students to meet the Middle Years Programme objectives in each
subject group.

d. Teaching and learning creates opportunities for involvement in service in every year of the
programme and ensures its qualitative monitoring.

Teaching and learning engages students as inquirers and thinkers.

Teaching and learning builds on what students know and can do.

Teaching and learning promotes the understanding and practice of academic honesty.
Teaching and learning supports students to become actively responsible for their own learning.
Teaching and learning addresses human commonality, diversity and multiple perspectives.

Teaching and learning addresses the diversity of student language needs, including those for students
learning in a language(s) other than mother tongue.

Teaching and learning demonstrates that all teachers are responsible for language development of
students.

Teaching and learning uses a range and variety of strategies.
Teaching and learning differentiates instruction to meet students’ learning needs and styles.
Teaching and learning incorporates a range of resources, including information technologies.

Teaching and learning develops student attitudes and skills that allow for meaningful student action
in response to students’ own needs and the needs of others.

Teaching and learning engages students in reflecting on how, what and why they are learning.

Teaching and learning fosters a stimulating learning environment based on understanding and
respect.

Teaching and learning encourages students to demonstrate their learning in a variety of ways.

Teaching and learning develops the IB learner profile attributes.

Note: “Teaching and learning” is used as a single concept as the two processes are interdependent.
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Requirements for the Middle Years Programme

Standard C4: Assessment

Assessment at the school reflects IB assessment philosophy.

1.

Assessment at the school aligns with the requirements of the programme(s).

Requirements for the Middle Years Programme
a.  The school uses the prescribed assessment criteria for each subject group in year 5 of the
programme.

b.  The school implements a coherent framework of assessment criteria aligned with the school’s
interim objectives.

¢.  Teachers standardize their understanding and application of criteria before deciding on
achievement levels.

d.  The school provides students with task-specific clarifications for assessment.

The school communicates its assessment philosophy, policy and procedures to the school community.
The school uses a range of strategies and tools to assess student learning.
The school provides students with feedback to inform and improve their learning.

The school has systems for recording student progress aligned with the assessment philosophy of the
programme(s).

The school has systems for reporting student progress aligned with the assessment philosophy of the
programme(s).

The school analyses assessment data to inform teaching and learning.

The school provides opportunities for students to participate in, and reflect on, the assessment of
their work.

The school has systems in place to ensure that all students can demonstrate consolidation of their
learning through the completion of the Primary Years Programme exhibition, the Middle Years
Programme personal project and the Diploma Programme extended essay, depending on the
programme(s) offered.
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Programme standards and practices with

requirements for the Diploma Programme

Section A: Philosophy

Standard A

The school’s educational beliefs and values reflect IB philosophy.
1. The school’s published statements of mission and philosophy align with those of the IB.

2. Thegoverning body, administrative and pedagogical leadership and staff demonstrate understanding
of IB philosophy.

3. The school community demonstrates an understanding of, and commitment to, the programme(s).

4.  Theschool develops and promotes international-mindedness and all attributes of the IB learner profile
across the school community.

5. The school promotes responsible action within and beyond the school community.
6.  The school promotes open communication based on understanding and respect.

7. The school places importance on language learning, including mother tongue, host country language
and other languages.

8.  The school participates in the IB world community.

9.  The school supports access for students to the IB programme(s) and philosophy.

Requirements for the Diploma Programme
a.  The school provides for the full Diploma Programme and requires some of its student body to
attempt the full diploma and not only individual subject certificates.

b.  The school promotes access to the diploma and certificates for all students who can benefit
from the educational experience they provide.

c.  Theschool has strategies in place to encourage students to attempt the full diploma.

Section B: Organization

Standard B1: Leadership and structure

The school’s leadership and administrative structures ensure the implementation of the IB

programme(s).

1. The school has developed systems to keep the governing body informed about the ongoing imple-
mentation and development of the programme(s).

2. The school has developed a governance and leadership structure that supports the implementation
of the programme(s).
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Requirements for the Diploma Programme

7.

The head of school/school principal and programme coordinator demonstrate pedagogical leadership
aligned with the philosophy of the programme(s).

The school has appointed a programme coordinator with a job description, release time, support and
resources to carry out the responsibilities of the position.

The school develops and implements policies and procedures that support the programme(s).

Requirements for the Diploma Programme
a.  The school has an admissions policy that clarifies conditions for admission to the school and
the Diploma Programme.

b.  The school develops and implements a language policy that is consistent with IB expectations.

c.  Theschool develops and implements a special educational needs policy that is consistent with
IB expectations and with the school’s admissions policy.

d. The school develops and implements an assessment policy that is consistent with IB
expectations.

e.  The school has developed and implements an academic honesty policy that is consistent with
IB expectations.

f. The school complies with the IB regulations and procedures related to the conduct of all forms
of assessment for the Diploma Programme.

The school has systems in place for the continuity and ongoing development of the programme(s).

The school carries out programme evaluation involving all stakeholders.

Standard B2: Resources and support

The school’s resources and support structures ensure the implementation of the IB programme(s).

1.

20

The governing body allocates funding for the implementation and ongoing development of the
programme(s).

Requirements for the Diploma Programme
a.  The allocation of funds includes adequate resources and supervision for the creativity, action,
service (CAS) programme and the appointment of a CAS coordinator.

b.  The allocation of funds includes adequate resources to implement the theory of knowledge
course over two years.

The school provides qualified staff to implement the programme(s).

The school ensures that teachers and administrators receive IB-recognized professional development.

Requirements for the Diploma Programme
a.  The school complies with the IB professional development requirement for the Diploma
Programme at authorization and at evaluation.

The school provides dedicated time for teachers’ collaborative planning and reflection.
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Requirements for the Diploma Programme

5. The physical and virtual learning environments, facilities, resources and specialized equipment sup-
port the implementation of the programme(s).

Requirements for the Diploma Programme
a.  The laboratories and studios needed for group 4 and group 6 subjects provide safe and
effective learning environments.

b.  There are appropriate information technology facilities to support the implementation of the
programme.

c.  The school provides a secure location for the storage of examination papers and examination
stationery with controlled access restricted to senior staff.

6.  The library/multimedia/resources play a central role in the implementation of the programme(s).

Requirements for the Diploma Programme
a.  The library/media centre has enough appropriate materials to support the implementation of
the Diploma Programme.

7. The school ensures access to information on global issues and diverse perspectives.

8.  The school provides support for its students with learning and/or special educational needs and
support for their teachers.

9.  Theschool has systems in place to guide and counsel students through the programme(s).

Requirements for the Diploma Programme
a.  The school provides guidance to students on post-secondary educational options.

10. The student schedule or timetable allows for the requirements of the programme(s) to be met.

Requirements for the Diploma Programme
a.  Theschedule provides for the recommended hours for each standard and higher level subject.

b.  The schedule provides for the development of the theory of knowledge course over two years.

c.  Theschedule respects concurrency of learning in the Diploma Programme.

11.  The school utilizes the resources and expertise of the community to enhance learning within the
programme(s).

12.  The school allocates resources to implement the Primary Years Programme exhibition, the Middle
Years Programme personal project and the Diploma Programme extended essay for all students,
depending on the programme(s) offered.
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Requirements for the Diploma Programme

Section C: Curriculum

Standard C1: Collaborative planning

Collaborative planning and reflection supports the implementation of the IB programme(s).

1.

o.

Collaborative planning and reflection addresses the requirements of the programme(s).

Requirements for the Diploma Programme
a.  Collaborative planning and reflection includes the integration of theory of knowledge in each
subject.

b.  Collaborative planning and reflection explores connections and relations between subjects
and reinforces knowledge, understanding and skills shared by the different disciplines.

Collaborative planning and reflection takes place regularly and systematically.
Collaborative planning and reflection addresses vertical and horizontal articulation.

Collaborative planning and reflection ensures that all teachers have an overview of students’ learning
experiences.

Collaborative planning and reflection is based on agreed expectations for student learning.

Collaborative planning and reflection incorporates differentiation for students’ learning needs and
styles.

Collaborative planning and reflection is informed by assessment of student work and learning.

Collaborative planning and reflection recognizes that all teachers are responsible for language devel-
opment of students.

Collaborative planning and reflection addresses the IB learner profile attributes.

Note: “Collaborative planning and reflection” is used as a single concept as the two processes are interdependent.

Standard C2: Written curriculum

The school’s written curriculum reflects IB philosophy.

1.

22

The written curriculum is comprehensive and aligns with the requirements of the programme(s).

Requirements for the Diploma Programme
a.  The curriculum fulfills the aims and objectives of each subject group and the core.

b.  The curriculum facilitates concurrency of learning.
¢.  The curriculum is balanced so that students are provided with a reasonable choice of subjects.

d.  The school develops its own courses of study for each subject on offer and for theory of know-
ledge.

The written curriculum is available to the school community.

The written curriculum builds on students’ previous learning experiences.
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Requirements for the Diploma Programme

4.  The written curriculum identifies the knowledge, concepts, skills and attitudes to be developed over
time.

5. The written curriculum allows for meaningful student action in response to students’ own needs and
the needs of others.

6.  The written curriculum incorporates relevant experiences for students.
7. The written curriculum promotes students’ awareness of individual, local, national and world issues.

8.  The written curriculum provides opportunities for reflection on human commonality, diversity and
multiple perspectives.

9.  The written curriculum is informed by current IB publications and is reviewed regularly to incorporate
developments in the programme(s).

10. The written curriculum integrates the policies developed by the school to support the programme(s).

11.  The written curriculum fosters development of the IB learner profile attributes.

Standard C3: Teaching and learning

Teaching and learning reflects IB philosophy.
1. Teaching and learning aligns with the requirements of the programme(s).

Requirements for the Diploma Programme
a.  Teaching and learning at the school addresses all of the aims and objectives of each subject.

2. Teaching and learning engages students as inquirers and thinkers.

w

Teaching and learning builds on what students know and can do.

4.  Teaching and learning promotes the understanding and practice of academic honesty.

v

Teaching and learning supports students to become actively responsible for their own learning.
6.  Teaching and learning addresses human commonality, diversity and multiple perspectives.

7. Teaching and learning addresses the diversity of student language needs, including those for students
learning in a language(s) other than mother tongue.

8.  Teaching and learning demonstrates that all teachers are responsible for language development of
students.

9.  Teaching and learning uses a range and variety of strategies.
10. Teaching and learning differentiates instruction to meet students’ learning needs and styles.
11.  Teaching and learning incorporates a range of resources, including information technologies.

12. Teaching and learning develops student attitudes and skills that allow for meaningful student action
in response to students’ own needs and the needs of others.

13.  Teaching and learning engages students in reflecting on how, what and why they are learning.

14.  Teaching and learning fosters a stimulating learning environment based on understanding and respect.
15. Teaching and learning encourages students to demonstrate their learning in a variety of ways.

16. Teaching and learning develops the IB learner profile attributes.

Note: “Teaching and learning” is used as a single concept as the two processes are interdependent.
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Requirements for the Diploma Programme

Standard C4: Assessment

Assessment at the school reflects IB assessment philosophy.

1.

24

Assessment at the school aligns with the requirements of the programme(s).

Requirements for the Diploma Programme
a.  Assessment of student learning is based on the objectives and assessment criteria specific to
each subject.

The school communicates its assessment philosophy, policy and procedures to the school community.
The school uses a range of strategies and tools to assess student learning.
The school provides students with feedback to inform and improve their learning.

The school has systems for recording student progress aligned with the assessment philosophy of the
programme(s).

The school has systems for reporting student progress aligned with the assessment philosophy of the
programme(s).

The school analyses assessment data to inform teaching and learning.

The school provides opportunities for students to participate in, and reflect on, the assessment of
their work.

The school has systems in place to ensure that all students can demonstrate consolidation of their
learning through the completion of the Primary Years Programme exhibition, the Middle Years
Programme personal project and the Diploma Programme extended essay, depending on the
programme(s) offered.
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Glossary

Concurrency of learning

Curriculum

Evidence

Governing body

Head of school (director/principal in

some systems)

IB philosophy

IB-recognized professional
development

Language learning

Pedagogical leadership

Practices

i.’ Programme standards and practices

A principle promoted in the Middle Years Programme and
the Diploma Programme. Students deal with a balanced
curriculum each year in which the required subjects are
studied simultaneously.

All aspects of the teaching and learning process for students
in the programme, namely its design, implementation,
assessment and review.

The observation or documentation that verifies a practice.
It demonstrates that a practice is in place at the school.

The duly constituted individual or group that has the
ultimate legal authority to make decisions on behalf of the
school.

The person who leads and supervises the daily operations
of the school, ensuring that the policies of the governing
body are put into practice.

The IB’s set of beliefs and values that guides the dev-
elopment and delivery of its educational programmes. It
is reflected in the mission statement, the IB learner profile
and the programme-specific documents that describe and
explain each individual programme (for example, Making
the PYP happen: A curriculum framework for international
primary education (January 2007), MYP: From principles
into practice (August 2008), The Diploma Programme: From
principles into practice) (April 2009).

Activities listed on the IB events calendar on the IB public
website (http://www.ibo.org) or in-school professional
development activities organized by the relevant IB office.

A generic term in this document that may or may not
include the ideas of language development and acquisition,
depending on context.

The effective management of resources, systems or struc-
tures to ensure that teaching and learning at the school
addresses the overarching mission of the school and
the IB programme standards; or those responsible for its
management.

Further definitions of standards. Implementing a practice
will result in an outcome that can be identified with
evidence. Practices will be implemented to varying degrees
over time as a result of the growth and development of an
IB programme at the school.
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Glossary

Programme(s)

Programme requirements

Resources

School community

Staff

Standards

Teaching hours

The school

Written curriculum

26

The three educational programmes offered by the IB (the
Primary Years Programme, the Middle Years Programme and
the Diploma Programme). A school may have authorization
to offer one or more.

These provide programme-specific detail on some
common practices. Both the requirements and practices
are necessary for the successful implementation of the
respective IB programme.

This can include people, time, materials and money.

All stakeholders of the school—students, parents, school
staff, school managers and the governing body. The IB
anticipates its educational programme(s) will have a positive
influence upon the entire school community.

All school personnel involved in the programme(s),
including those with managerial roles, those with academic
roles (teachers/faculty) and those with support roles.

The general requisites established for schools to implement
any IB programme. They indicate what schools must have
in place to implement the Primary Years Programme, the
Middle Years Programme and the Diploma Programme.
The standards must be met at the point of authorization
and at each programme evaluation. Programme standards
are what schools demonstrate in order to maintain
authorization; they can be reached by implementing the
practices identified for each standard.

The number of clock hours of contact time with students.

A holistic term referring to the entity established for imple-
menting the programme(s), the decision makers and its
stakeholders.

The documentation identifying in detail what is to be taught,
such as planners, units, outlines, lesson plans and syllabuses.
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Overview

Introduction

In order for a school to become an IB World School, it must be authorized by the IB to implement any one of
its programmes.

The authorization process has been designed to support schools in:

. making the decision to become an IB World School

. understanding the nature and requirements of the IB programme
. defining their readiness to implement the programme

. planning to sustain the programme in the long term.

The authorization process has a number of phases, each of which has distinctive objectives and related time
frames.

The implementation of an IB programme may entail changes in the life of a school. These guidelines are
intended to support schools during the process of authorization.

Overview of the authorization process

Candidate phase
Trial implementation of the programme
Request for
Consideration q X
candidacy

phase o Decision on Decision on

School Apphca‘tron candidacy by Consultati Request for authorization
information for candidacy: the IB onsultation authorization o by the IB
f Primary Years process o Verification
orm Programme (includes App//cqtlor{ for visit to the
one visit to au‘thonzanon. school
the school) Primary Years
Programme

Head or

designee School

attends IB i

category 1 Completion of teacher professional development comm|tment

Ksh requirements for authorization to ongoing
workshop professional
Staff may start development

attending IB

workshops

Figure 1: Stages of the authorization process
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Overview

Consideration phase

Form the school completes: School information form

Schools have visited the IB website or have received information about the IB and want to know more. They
complete the School information form in order to inform the IB of their interest and to request additional
information.

What does the school do before applying for candidacy?

Before application, the school conducts a feasibility study in which it analyses the IB philosophy, programme
structure and requirements, compares its findings with the situation of the school and defines what needs
to be done in order to implement the programme. As a result the school will decide whether to apply to
become an IB World School.

Normally, a school will take some or all of the following steps.

a. lIdentification of who will carry out the feasibility study. It is helpful to include in the group school
experts in different academic areas, members of the school leadership team and the person(s)
responsible for finance.

b.  Analysis of the IB mission statement and the IB learner profile in order to see whether the school’s own
philosophy is similar to that of the IB. This is the most important decision that the school has to make
because it is related to the purpose of the school and its unique contribution to education.

c.  Participation of the head of school or designee in an IB category 1 workshop to become familiar
with the IB programme and the authorization process. Schools are encouraged to participate in IB
professional development activities as early as possible to ensure that they make an informed decision
regarding the future implementation of an IB programme.

d.  Analysis of the requirements related to the school entity.

e.  Analysis of the structure of the programme.

f. Purchase and study of the PYP starter pack.

g.  Analysis of the Programme standards and practices and specific programme requirements.

Analysis of the commitment that the IB requires from IB World Schools to ensure that the programme
will be sustainable in the long term.

i. Analysis of the situation of the school with regard to IB expectations.

j. If the school were to decide to implement the programme, definition of the human, material and
financial resources that would be committed in order to align the school to IB expectations and to
sustain the programme in the long term.

k.  Approximate time that the school will need to align with IB expectations.

I Analysis of the benefits that the implementation of the programme will bring to the school and its
community.

m.  Final decision on whether to implement the programme.

If it decides to implement the programme, and therefore start the authorization process, during this period
the school identifies the person who will become the coordinator of the programme, starts to gain support
from its community, identifies resources and starts sending staff to IB-recognized professional development
activities.
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Request for candidacy

Form the school completes: Application for candidacy: Primary Years Programme

The school will start the authorization process by completing the Application for candidacy: Primary Years
Programme and gathering the supporting documents. By submitting the application and the supporting
documents the school formally applies for candidate status.

The Application for candidacy: Primary Years Programme shows that the school has carried out a preliminary
analysis of the programme and of the consequences of its implementation and that, as a result, an action
plan has been developed reflecting the commitment of the school to make the necessary adjustments to
become an IB World School.

Through the information provided in the form and supporting documents, the IB will ascertain that:

. the school is a legal entity, in existence and fit for the purposes of providing educational services, with
appropriate accreditation by local authorities and/or independent recognized accreditation agencies,
if applicable

. the school mission statement and philosophy align with those of the IB

. the head of the school or designee has participated in an IB workshop and is aware of the requirements

to become an IB World School

. the school has contemplated the costs of the implementation of the programme and shows this
through the presentation of a five-year budget and the written commitment of the authorities that
will finance the project

. the school has support from the school community to undertake the project
. the school shows understanding of the implications of implementing the IB programme
. the school shows commitment to teacher professional development to ensure the development of

the programme

. the school shows general understanding of the IB programme to ensure that it can start trial
implementation during the candidate year(s)

. the school has designed an action plan to reflect its journey towards authorization.

If the school has shown that the above-mentioned conditions have been fulfilled and has paid the
corresponding IB fee, it will be recognized as a candidate school.

The IB has full discretion to refuse to recognize a school as a candidate school.

In all cases the school will receive a report that will provide information regarding the submitted form and
documents and the decision that the IB has made.

Candidate phase

During this period the school will start trial implementation of the programme that will last no less than one
academic year and will take the actions necessary to address the IB requirements for authorization.

Special attention should be given to the implementation of the professional development plan as early as
possible to ensure that teachers will be duly trained in IB-recognized professional development activities,
related to their subject areas or roles. The schedule needs to be carefully analysed so that the requirements
for authorization are met in a timely manner and the implementation is carried out with enhanced
knowledge during the candidate phase. It is expected that the requirements related to professional
development are completed at the time of the verification visit.
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The school will have the support of the IB through advice—by the relevant IB office and IB approved
consultants—and through a mandatory consultation visit to the school. The timing of the visit will be
established in consultation with the relevant IB office or IB consultant. As a result of the visit, a report will be
sent to the school with recommendations on the implementation of the programme.

All teachers will be given access to the IB online curriculum centre (OCC), a website where teachers can
obtain IB publications and teaching materials and can participate in online forums on programme-related
topics with their colleagues from schools around the world.

Request for authorization

Form the school completes: Application for authorization: Primary Years Programme

The Application for authorization: Primary Years Programme and supporting documents provide evidence of
the school’s progress in the authorization process and of its readiness to become an IB World School. The
school will submit specific documents showing understanding of the programme and its implementation.

Through the Application for authorization: Primary Years Programme and supporting documents, the school
will show that it has:

. understood the IB philosophy

. understood the programme requirements
. met the major objectives of its action plan to ensure successful implementation
. concluded that it meets the requirements to become an IB World School.

Verification visit
Upon acceptance of the Application for authorization: Primary Years Programme, a visit to the school will be

carried out to verify the school’s claim that it has taken all the necessary actions and is prepared to become
an IB World School.

The purpose of the visit is to ensure that the educational principles, standards and practices on which the
IB programme is founded will be maintained and furthered. The visit is not aimed at appraising or assessing
individual teachers or school administrators. A description of the visit can be found in the appendix to this
document.

Following the visit, the relevant IB office will produce a report regarding the authorization process. This
report will be based on the findings of the visit and the data from the application forms. It will normally
include the following elements:

. Commendations: These relate to school practices that are beyond the requirements for authorization
and will benefit the implementation of the programme.

. Recommendations: These provide guidance for the school on further developing the programme.

. Matters to be addressed: In certain cases there are areas within a school’s practice that, if not addressed
immediately, will jeopardize the integrity of the programme and, thus, the school’s entitlement to be
considered an IB World School.

Decision on authorization

The director general is responsible for deciding the outcome of all applications made by candidate schools.
This decision is based on the documents submitted by the relevant IB office.

Authorization to teach an IB programme may be granted or denied by the director general.
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The decision will have one of the following outcomes.

Authorization

If the director general considers that the application by the candidate school meets IB requirements and
that there are no matters to be addressed, authorization to teach the relevant IB programme will be granted
under condition of accordance with the Rules for IB World Schools: Primary Years Programme. A letter of
authorization from the director general will be sent from the head office of the IB to the school.

Commendations and recommendations are sent to the candidate school in conjunction with the letter
advising the school of the authorization decision.

Continuation of candidacy

There are times when the IB considers that certain changes or improvements must be implemented by the
candidate school before authorization. In such cases, the relevant IB office will send a letter to the candidate
school listing in detail those matters to be addressed. The letter will prescribe a deadline by which evidence
must be submitted showing that these changes have been made or that an acceptable plan has been made
for their accomplishment, if applicable.

The relevant IB office will then determine whether the candidate school may be recommended for
authorization or whether additional work must be done prior to authorization. A return visit to the candidate
school may also be scheduled, at the candidate school’s expense. Under no circumstances may a school be
authorized without the matters to be addressed being addressed by the candidate school to the satisfaction
of the IB.

Refusal of authorization

The IB has full discretion to refuse to authorize a candidate school to teach an IB programme. If authorization
is refused, the director general will give summary reasons for this decision. The decision is final: it is not
subject to reconsideration or appeal.

A school may reapply for candidacy after a period of at least two years has elapsed since the date of the
letter sent by the IB with the above-mentioned decision. The normal process and fees will apply.

Quiality assurance framework

In order for the IB to gather information about the quality of its processes, once the school is sent the letter
from the director general, it will be asked to complete a form related to the school’s perception of the whole
authorization process. The feedback from schools is analysed in order to inform future changes.
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Requirements to become an IB World School offering

the PYP

Introduction

A school wishing to implement the PYP should consider the requirements described below to ensure that
they can comply with all of them. They are classified as follows:

. requirements related to the school entity
. requirements related to the structure of the PYP
. requirements related to the implementation of the programme.

The school will be asked to show evidence of some of these requirements when submitting the Application
for candidacy: Primary Years Programme, others when submitting the Application for authorization: Primary
Years Programme, and others will be verified when the school is visited. They must all be evidenced if a
school wants to become an 1B World School authorized to offer the PYP.

Requirements related to the school entity

Requirements related to the school entity need to be in place for the IB to recognize it as a candidate school.
They are stated in the IB document Rules for candidate schools.

Name and status of the school

In various forms, combinations and logos, the names “International Baccalaureate”, “IB” and “IB World
School” are registered as trademarks worldwide by the IB Organization. Furthermore, the right to use the
term “IB World School” and the related logo is provided under licence exclusively to IB World Schools that
have been granted authorization by the director general to teach one or more of the IB programmes.

Consequently, no school whose name includes the words “International Baccalaureate”, “IB”, or “World
School” in any form or language—or that has any trademarks or pending applications containing such
words—shall be accepted by the IB Organization as a candidate school.

The school must be duly registered as a legal entity—either for profit or not for profit, privately or publicly
funded—that is fit for the purposes of providing educational services and has the required accreditation by
the local authorities and/or independent recognized accreditation agencies, if applicable.

New schools should normally have been in existence for at least three years before they can be authorized.

Multiple campus schools

If a school is divided between two or more campuses, each campus is normally deemed a separate
candidate school and must individually fulfill all of the conditions of authorization stipulated in the Guide to
school authorization: Primary Years Programme.
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Requirements to become an IB World School offering the PYP

In some cases the IB Organization recognizes that a single programme may, for logistical reasons, be taught
in a school with two or more different campuses, perhaps a short distance apart. If such a multiple campus
school is to be regarded as one unit for the purposes of recognition and fees, the school must provide
evidence that the following criteria are all satisfied.

a.  All campuses are recognized as comprising a single school according to legal and local registrations.

b.  One person is responsible for the day-to-day educational leadership of the school across campuses
and is formally recognized as such by the staff and, if applicable, also by the local authorities.

c.  The campuses are governed by the same rules and regulations—including organizational structure
and, if applicable, school fee tariff.

d.  One IB programme coordinator will be responsible for the day-to-day functioning of the combined
programme across the campuses.

e.  There can and will be horizontal and vertical articulation of the programme across the campuses.

f. The staff across campuses can and will meet frequently for collaborative planning.

For the purposes of programme authorization, the IB Organization reserves the right to decide what
constitutes a multiple campus school.

Requirements related to the structure of the PYP

General

Schools need to consider the following requirements related to the structure of the programme to ensure
that its implementation is possible. This information and other details are included in IB publications such
as: Rules for IB World Schools: Primary Years Programme, General regulations: Primary Years Programme, PYP
Coordinator’s handbook, Making the PYP happen: A curriculum framework for international primary education
and Making the PYP happen: Pedagogical leadership in a PYP school.

Continuum of IB programmes

The three programmes developed by the IB are free-standing; schools may opt to offer one or any
combination of the three programmes. However, if a school chooses to offer consecutive IB programmes,
the programmes must be continuous, with students moving from one programme to the next without any

gap years.

Structure of the programme

A school must have at least two consecutive grades/year levels to be eligible for authorization. This implies
the following:

. an early childhood centre consisting of only two consecutive grade levels is eligible for authorization

. a new school of only two consecutive grade levels that intends to add more grades over time is eligible
for authorization.

All students in all grade/year levels in the school, or in the primary division of a school (3-12 years old), must
be engaged in the PYP.

In order to support transdisciplinary learning, each student must spend most of his or her time with one
classroom teacher.
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Requirements to become an IB World School offering the PYP

Language of instruction

The PYP may be taught in any language, provided the school has systems in place to ensure that teachers
and students fully understand all aspects of the programme.

Where one of the IB working languages (English, French or Spanish) is not included as a language of
instruction, the school must contact the relevant IB office to seek advice.

Appointment of a PYP coordinator

Schools must have a PYP coordinator. This person will act as pedagogical leader of the programme and will
be the person to whom the IB will send relevant information and communications related to the programme.
The programme coordinator must show proficiency in any of the IB working languages (English, French or
Spanish).

Mandatory teacher professional development

A school wishing to implement the PYP needs to make a commitment to ongoing teacher professional
development. Specifically, schools must meet the following requirements.

. The head of school or designee must attend an IB category 1 workshop before submission of
Application for candidacy: Primary Years Programme.

. The pedagogical leadership and all faculty who work with PYP students full- or part-time must all be
trained in IB category 1 workshops.

It is expected that the professional development has taken place before the verification visit.

Requirements related to the implementation of the
programme

Requirements related to the implementation of the programme are laid down in the Programme standards
and practices. Although the actual standards and practices are common to all IB programmes, some
practices have been described in relation to the PYP in more detail to allow for a better understanding from
the perspective of the programme.

The IB is aware that for each school the implementation of an IB programme is a journey and that the
school will meet these standards and practices to varying degrees along the way. However, at the time
of authorization certain expectations must be met, as identified in the two right-hand columns of the
following tables.

. The IB has identified some practices and programme requirements that must be “in place”. The absence
of these practices and requirements in a school may endanger the integrity of the programme.

. The IB has identified some practices and programme requirements for which the school must
show that “implementation is in progress”. The school will show progress in their planning and
implementation at the time of authorization.

Other practices, which are not identified in any column, will be in a very early planning stage at the time
of authorization. It is expected that the school makes a commitment towards meeting all the standards,
practices and programme requirements at the time of evaluation of the programme and will show evolution
in time, which will be evidenced at every cycle of the programme evaluation.
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Requirements to become an IB World School offering the PYP

Section A: Philosophy

Standard A

The school’s educational beliefs and values reflect IB philosophy.

A school must show the
following to become an IB
World School offering the PYP

Practice
In place Implemen-
tationisin
progress
1. | The school’s published statements of mission and v
philosophy align with those of the IB.
2. | The governing body, administrative and pedagogical
leadership and staff demonstrate understanding of IB v
philosophy.
3. | The school community demonstrates an understanding of, v
and commitment to, the programmes(s).
a.  Thevalues of the Primary Years Programme as
indicated in the curriculum documents have an explicit v
impact on the decision making and functioning of the
school.
b.  The school as a community of learners is committed to v
a collaborative approach to curriculum development.
c.  Theschool is committed to a constructivist, inquiry-
based approach to teaching and learning that v

promotes inquiry and the development of critical-
thinking skills.

d.  Theschool is committed to the Primary Years
Programme as the framework for all planning, v
teaching and learning across the curriculum.

e.  The school demonstrates a commitment to
transdisciplinary learning.

4. | The school develops and promotes international-
mindedness and all attributes of the IB learner profile across v
the school community.

5. | The school promotes responsible action within and beyond

v
the school community.
6. | The school promotes open communication based on v
understanding and respect.
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7. | The school places importance on language learning,
including mother tongues, host country language and other v
languages.
a.  The school makes provision for students to learn a
language, in addition to the language of instruction,
at least from the age of seven. Schools with two 4
languages of instruction are not required to offer an
additional language.
b.  The school supports mother tongue and host country v
language learning.
8. | The school participates in the IB world community. v
9. | The school supports access for students to the IB v
programme(s) and philosophy.
a.  Theschool implements the Primary Years Programme v
as an inclusive programme for all students.

Section B: Organization

Standard B1: Leadership and structure

The school’s leadership and administrative structures ensure the implementation of the IB

programme(s).
A school must show the
following to become an IB
World School offering the PYP
Practice
In place Implemen-
tationisin
progress
1. | The school has developed systems to keep the governing
body informed about the ongoing implementation and v
development of the programme(s).
2. | The school has developed a governance and leadership
structure that supports the implementation of the v
programme(s).
a.  Theresponsibility for pedagogical leadership within
the school is a shared responsibility, including at least v
the Primary Years Programme coordinator and the
primary school principal.
b.  The governing body places the responsibility for the
implementation of the Primary Years Programme on v
the pedagogical leadership team.
3. | The head of school/school principal and programme
coordinator demonstrate pedagogical leadership aligned v

with the philosophy of the programme(s).
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4. | The school has appointed a programme coordinator with a
job description, release time, support and resources to carry v
out the responsibilities of the position.

5. | The school develops and implements policies and
procedures that support the programme(s).

a.  Theschool has developed and implements a language
policy that is consistent with IB expectations.

b.  The school has developed and implements
an assessment policy that is consistent with IB v
expectations.

6. | The school has systems in place for the continuity and
ongoing development of the programme(s).

7. The school carries out programme evaluation involving all
stakeholders.

Standard B2: Resources and support

The school’s resources and support structures ensure the implementation of the IB programme(s).

A school must show the
following to become an IB
World School offering the PYP

Practice
In place Implemen-
tationisin
progress
1. | The governing body allocates funding for the
implementation and ongoing development of the v
programme(s).
2. | The school provides qualified staff to implement the v
programme(s).
3. | The school ensures that teachers and administrators receive v

IB-recognized professional development.

a.  The school complies with the IB professional
development requirement for the Primary Years 4
Programme at authorization and at evaluation.

4. | The school provides dedicated time for teachers’
collaborative planning and reflection.

5. | The physical and virtual learning environments, facilities,
resources and specialized equipment support the v
implementation of the programme(s).

6. | The library/multimedia/resources play a central role in the
implementation of the programme(s).
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The school ensures access to information on global issues
and diverse perspectives.

The school provides support for its students with learning
and/or special education needs and support for their
teachers.

The school has systems in place to guide and counsel
students through the programme(s).

10.

The student schedule or timetable allows for the
requirements of the programme(s) to be met.

a.  Theschedule allows for in-depth inquiry into the
transdisciplinary and disciplinary dimensions of the
curriculum.

The school utilizes the resources and expertise of the
community to enhance learning within the programme(s).

12.

The school allocates resources to implement the Primary
Years Programme exhibition, the Middle Years Programme
personal project and the Diploma Programme extended
essay for all students, depending on the programme(s)
offered.

Section C: Curriculum

Standard C1: Collaborative planning
Collaborative planning and reflection support the implementation of the IB programme(s).

A school must show the
following to become an IB
World School offering the PYP

Practice
In place Implemen-
tationisin
progress
1. | Collaborative planning and reflection addresses the v
requirements of the programme(s).
a.  The programme of inquiry and all corresponding unit
planners are the product of sustained collaborative v
work involving all the appropriate staff.
b.  Planning at the school makes use of the Primary Years
Programme planner and planning process across the v
curriculum and by all teachers.
¢.  Planning at the school addresses all the essential
elements to strengthen the transdisciplinary nature of v
the programme.
2. | Collaborative planning and reflection takes place regularly v
and systematically.
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3. Collaborative planning and reflection addresses vertical and
horizontal articulation.

a.  Thereis a systematic approach to integration of
the subject-specific scope and sequences and the v
programme of inquiry.

b.  The school ensures balance and articulation between
the transdisciplinary programme of inquiry and any v
additional single-subject teaching.

4, | Collaborative planning and reflection ensures that
all teachers have an overview of students’ learning v
experiences.

a.  The school provides for easy access to completed

v
Primary Years Programme planners.
b.  The school ensures that Primary Years Programme v
planners are coherent records of student learning.
5. | Collaborative planning and reflection is based on agreed v
expectations for student learning.
6. Collaborative planning and reflection incorporates v
differentiation for students’ learning needs and styles.
7. | Collaborative planning and reflection is informed by v
assessment of student work and learning.
8. | Collaborative planning and reflection recognizes that all
teachers are responsible for language development of v
students.
9. Collaborative planning and reflection addresses the IB v

learner profile attributes.

Note: “Collaborative planning and reflection” is used as a single concept as the two processes are interdependent.
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Standard C2: Written curriculum
The school’s written curriculum and reflects IB philosophy.

A school must show the
following to become an IB
World School offering the PYP

Practice
In place Implemen-
tationisin
progress
1. | The written curriculum is comprehensive and aligns with the v

requirements of the programme(s).

a.  The programme of inquiry consists of six units of
inquiry—one for each transdisciplinary theme—at
each year/grade level, with the exception of students
who are 3-5 years, where the requirement is at least v
four units at each year/grade level, two of which
must be under “Who we are” and “How we express
ourselves”.

b.  The school ensures that there is a coherent,
horizontally and vertically articulated programme of 4
inquiry.

c.  The Primary Years Programme exhibition is one of the
six transdisciplinary units of inquiry in the final year of
the programme.

d.  Thereis documented evidence that the curriculum
developed addresses the five essential elements of the v
Primary Years Programme.

2. | The written curriculum is available to the school community. 4
3. | The written curriculum builds on students’ previous learning v
experiences.
4. | The written curriculum identifies the knowledge, concepts, v
skills and attitudes to be developed over time.
a.  The school has scope and sequence documents
that indicate the development of conceptual v
understanding, knowledge and skills for each Primary
Years Programme subject area.
b.  The overall expectations of student achievement in the
school’s scope and sequence documents are aligned v
with those expressed in the Primary Years Programme
scope and sequence documents.
5. | The written curriculum allows for meaningful student action v
in response to students’ own needs and needs of others.
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6. | The written curriculum incorporates relevant experiences for
students.

a.  The written curriculum provides opportunities for
student learning that is significant, relevant, engaging 4
and challenging.

7. | The written curriculum promotes students’ awareness of
individual, local, national and world issues.

a.  The programme of inquiry includes the study of host
or home country, the culture of individual students and v
the culture of others, including their belief systems.

8. | The written curriculum provides opportunities for reflection

v

on human commonality, diversity and multiple perspectives.

9. | The written curriculum is informed by current IB publications
and is reviewed regularly to incorporate developments in the 4

programme(s).

a.  Thereis a system for regular review and refinement of
the programme of inquiry, individual units of inquiry 4
and the subject-specific scope and sequences.

10. | The written curriculum integrates the policies developed by
the school to support the programme(s).

11. | The written curriculum fosters development of the IB learner
profile attributes.

Standard C3: Teaching and learning
Teaching and learning reflects IB philosophy.

A school must show the
following to become an IB
World School offering the PYP
Practice
In place Implemen-
tationisin
progress
1. | Teaching and learning aligns with the requirements of the v
programme(s).
a.  Theschool ensures that students experience
coherence in their learning supported by the five
essential elements of the programme regardless of v
which teacher has responsibility for them at any point
in time.
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b.  The classroom teacher takes responsibility at least
for the language of instruction, mathematics, social
studies and science, to support the Primary Years
Programme model of transdisciplinary teaching and
learning.

c.  Theschool ensures that personal and social education
is the responsibility of all teachers.

Teaching and learning engages students as inquirers and
thinkers.

a.  Theschool ensures that inquiry is used across the
curriculum and by all teachers.

Teaching and learning builds on what students know and
can do.

a.  Teaching and learning addresses the competencies,
experiences, learning needs and styles of students.

Teaching and learning promotes the understanding and
practice of academic honesty.

Teaching and learning supports students to become actively
responsible for their own learning.

Teaching and learning addresses human commonality,
diversity and multiple perspectives.

Teaching and learning addresses the diversity of student
language needs, including those for students learning in a
language(s) other than mother tongue.

Teaching and learning demonstrates that all teachers are
responsible for language development of students.

Teaching and learning uses a range and variety of strategies.

10.

Teaching and learning differentiates instruction to meet
students’ learning needs and styles.

a.  Theschool provides for grouping and regrouping of
students for a variety of learning purposes.

Teaching and learning incorporates a range of resources,
including information technologies.

12.

Teaching and learning develops student attitudes and skills
that allow for meaningful student action in response to
students’ own needs and the needs of others.

13.

Teaching and learning engages students in reflecting on
how, what, and why they are learning.
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14. | Teaching and learning fosters a stimulating learning v
environment based on understanding and respect.
a.  Theschool provides environments in which students v
work both independently and collaboratively.
b.  Teaching and learning empowers students to take self- v
initiated action as a result of the learning.
15. | Teaching and learning encourages students to demonstrate v
their learning in a variety of ways.
16. | Teaching and learning develops the IB learner profile v
attributes.

Note: “Teaching and learning” is used as a single concept as the two processes are interdependent.

Standard C4: Assessment
Assessment at the school reflects IB assessment philosophy

A school must show the
following to become an IB

World School offering the PYP

Practice
In place Implemen-
tationisin
progress
1. | Assessment at the school aligns with the requirements of v
the programme(s).
a.  Assessment at the school is integral with planning, v
teaching and learning.
b.  Assessment addresses all the essential elements of the v
programme.
c.  Theschool provides evidence of student learning over v
time across the curriculum.
2. | The school communicates its assessment philosophy, policy v
and procedures to the school community.
3. | The school uses a range of strategies and tools to assess v
student learning.
4, | The school provides students with feedback to inform and v
improve their learning.
5. | The school has systems for recording student progress
aligned with the assessment philosophy of the 4
programme(s).
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The school has systems for reporting student progress
aligned with the assessment philosophy of the v
programme(s).

a.  Studentlearning and development related to all

attributes of the IB learner profile are assessed and v
reported.

The school analyses assessment data to inform teaching and v

learning.

a.  The school ensures that students’ knowledge and v
understanding are assessed prior to new learning.

The school provides opportunities for students to v

participate in, and reflect on, the assessment of their work.

The school has systems in place to ensure that all students
can demonstrate consolidation of their learning through
the completion of the Primary Years Programme exhibition,
the Middle Years Programme personal project and the
Diploma Programme extended essay, depending on the
programme(s) offered.

PR/Awd&rdidetp 8RR oBa0OErization: Primary Years Programme {9
Page e294



Appendix: The verification visit

Once a candidate school has successfully submitted the Application for authorization: Primary Years
Programme and its supporting documents, an IB visiting team will conduct a visit to the school.

Aims of the visit

The visit will verify the school’s claim that it has taken all the necessary actions and is prepared to become
an IB World School. For this purpose, the visiting team will:

. gather evidence showing that the school has met all the requirements for authorization

. identify practices that are beyond the requirements and those whose further development will
contribute to the effective implementation of the programme.

The aim of the visit is not to appraise or assess individual teachers or school administrators.

Description of the visit

When and how long?

Following the acceptance of the completed Application for authorization: Primary Years Programme and
supporting documents by the relevant IB office, the IB will arrange with the school the school visit. Each
visit normally lasts two days, but the IB may decide on a greater length depending on the size of the school.

Who is involved?

The IB visiting team

Composition

The IB visiting team normally comprises two to three experienced IB educators who have been duly trained
according to global IB policies to become site visitors. The IB may decide on a greater number according to
the size of the school. The team is selected by the appropriate IB office.

Staff from the school being visited cannot be members of the visiting team. Normally, members of the team
may not visit schools where they have recently taught or with which they otherwise have, or have had, a
close relationship. If it presents a potential conflict of interest, team members should not visit a school in
close proximity to their own.

Responsibilities of the visiting team
Members of the visiting team are aware of the aims of the visit and should follow specific procedures for
conducting the visit. They have read the documents related to the school they visit.

The school community

The visiting team will have meetings with different members of the school community (members of the
governing body, leadership team, IB coordinator, IB teachers, students and parents), will visit the school
facilities and will observe classes.
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Appendix: The verification visit

How is it organized?

School’s responsibilities

Defining an agenda with the IB.
Funding the visit, according to IB procedures established for this purpose.

Providing the IB with information about nearby hotels to book for site visitors or making hotel
reservations, if applicable.

Providing transportation for site visitors from and to the airport and from and to the school, if
applicable.

Making available, in the school, a room for the use of the team throughout the visit where all
necessary documentation required by the team will be available. As meetings will normally take place
in the allocated room, it is the school’s responsibility to see that it is quiet and conducive to private
conversations.

Providing meals during the school day.

Providing the assistance of an external translator if meetings need to be conducted in a language
other than the IB working language identified by the school as its language of communication with
the IB (English, French or Spanish).

IB’s responsibilities

Providing the school with dates for the visit, with enough time for the school to organize it.

Appointing the members of the visiting team, whose names will be informed to the school in a timely
manner.

Approving the final agenda, after consultation with the school. This will normally be carried out by the
leader of the visiting team.

The agenda for the visit
The visiting team leader decides which visiting team members and representatives of the school should
attend which meetings.

The agenda will be drafted to ensure that the different stakeholders will be able to attend at specific times.
Decisions about school staff attending meetings outside normal school hours are left to the school: the IB
cannot insist that the staff attend.

Any visits to classes will be carried out with the consent of the teacher(s) concerned.

Agenda items
The agenda for the visit will normally include the following items:

20

Formal interviews with the school administration, governors/board members (if applicable), the
IB programme coordinator, the school pedagogical leadership team, teachers, librarians, groups
of students, parents and others who will be involved in the programme. These interviews will be
individual and in groups, as decided by the visiting team leader, and will adhere to the local legal
framework.

Informal dialogues with teachers, students, administrators and other staff members who will be
involved in the programme.

Observation of classes.
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Appendix: The verification visit

. Tour of school facilities emphasizing the areas that will support the implementation of the programme
(library, laboratories, and so on).

. Access to displays, presentations and student works (as appropriate), and conversations with those
involved in their production.

Details of the agenda are determined and confirmed before the visit. The precise agenda will depend on
factors such as the size of the school and the information provided by the school prior to the visit. Sample
agendas are available electronically.

The visiting team leader may revise the agenda slightly on site if the need arises and if the school is able to
accommodate the request.

Exit interview

At the end of the visit, the visiting team will conduct an exit interview with members of the school
administration. Based on the visit and school documentation submitted for the authorization process, the
team will orally communicate the observations made during the visit. The team will take this opportunity to
check their facts and to ensure that the subsequent report that they have to write and submit to the relevant
IB office accurately depicts the findings.

At this time the visiting team will not provide the school with a response regarding its prospects for
authorization, as the visit is but one part of a larger process, the outcome of which will be notified to the
school by the IB.

The visiting team will continue discussions among themselves after the visit, and adjustments to their oral
report may be made. The visiting team will then complete a written report to be submitted to the relevant
IB office.
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Introduction to the IB learner profile

Nature of the IB learner profile

The IB learner profile is the IB mission statement translated into a set of learning outcomes for the 21st
century. The attributes of the profile express the values inherent to the IB continuum of international
education: these are values that should infuse all elements of the Primary Years Programme (PYP), Middle
Years Programme (MYP) and Diploma Programme and, therefore, the culture and ethos of all IB World
Schools. The learner profile provides a long-term vision of education. It is a set of ideals that can inspire,
motivate and focus the work of schools and teachers, uniting them in a common purpose.

The IB's concept of an educational continuum, and of a coherent, broad-based international curriculum,
was fully realized in 1997 with the introduction of the PYP. The IB is now able to offer three programmes of
international education and, with them, the prospect of a continuous international educational experience
from early childhood to pre-university age. While the IB now offers a sequence of three programmes—the
PYP, the MYP (introduced in 1994) and the Diploma Programme (introduced in 1969)—each programme
must continue to be self-contained, since the IB has no requirement for schools to offer more than one
programme. However, they must also form an articulated sequence for those schools that teach all three
programmes or any sequence of two.

With the development of a continuum of international education, it is intended that teachers, students and
parents will be able to draw confidently on a recognizable common educational framework, a consistent
structure of aims and values and an overarching concept of how to develop international-mindedness. The
IB learner profile will be at the heart of this common framework, as a clear and concise statement of the aims
and values of the IB, and an embodiment of what the IB means by “international-mindedness”.

Aims of the IB learner profile

The attributes and descriptors of the learner profile define the type of learner the IB hopes to develop
through its programmes. It originated in the PYP where it was called the “PYP student profile”, but
practitioners from all three programmes identified it as a set of qualities that could also enhance learning in
the MYP and the Diploma Programme—Ilearning that should not come to a stop at the age of 11, but should
carry through to the completion of the Diploma Programme. It is now called the “IB learner profile” to make
it applicable to all students and adults involved in the implementation of IB programmes, that is, to the IB
community of learners.

The IB has incorporated the learner profile into all three programmes so that it is the common ground on
which all IB World Schools stand, and contains the essence of what they, and the three programmes, are
about.

IB programmes promote the education of the whole person, emphasizing intellectual, personal, emotional
and social growth through all domains of knowledge. By focusing on the dynamic combination of
knowledge, skills, independent critical and creative thought and international-mindedness, the IB espouses
the principle of educating the whole person for a life of active, responsible citizenship. Underlying the three
programmes is the concept of education of the whole person as a lifelong process. The learner profile is a
profile of the whole person as a lifelong learner.
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As a key cross-programme component, the learner profile will become the central tenet of the IB programmes
and central to the definition of what it means to be internationally minded. Thus, the IB is placing the focus
for schools where it belongs: on learning. It is not intended to be a profile of the perfect student; rather, it
can be considered as a map of a lifelong journey in pursuit of international-mindedness. It places the learner
firmly at the heart of IB programmes and focuses attention on the processes and the outcomes of learning.

It is the IB’s intention that the learner profile will help develop coherence within and across the three
programmes. It provides a clear and explicit statement of what is expected of students, teachers and school
administrators in terms of learning, and what is expected of parents in terms of support for that learning.

The IB learner profile in schools

Implementing the IB learner profile

A school’s curriculum includes all those student activities—academic and non-academic—for which the
school takes responsibility, since they all have an impact on student learning. The development of the written
curriculum, the expression of ideas on paper, is necessary, but alone is not sufficient. The curriculum can be
defined as what is to be learned (the written curriculum), how it is to be learned (the taught curriculum) and
how it is to be assessed (the learned curriculum). This gives equal focus to content, teaching methodologies
and assessment practices. The IB prescribes, to varying degrees in each of its three programmes, the written,
taught and learned curriculum, but relies on schools for its implementation.

The successful implementation of these three dimensions of the curriculum in each IB programme depends
on the culture and ethos of the school. The values and attitudes of the school community that underpin
the culture and ethos of a school are significant in shaping the future of its young people. In a school that
has a commitment to the values inherent in the IB learner profile, these values will be readily apparent
in classroom and assessment practices, the daily life, management and leadership of the school. The IB
believes that the learner profile will provide a shared vision that will encourage dialogue and collaboration
among teachers and administrators about how to create the best environment for learning.

The IB recognizes that the introduction of the IB learner profile may present a challenge for schools.
It invites schools to evaluate critically their learning environment and make the changes necessary to
enable all its students and teachers to work towards developing the values of the profile. Such changes
should lead to a truly collaborative learning environment, the strengthening of professionalism among the
teaching staff and a commitment by the school to invest in professional development. For most schools
this will not mean starting from the beginning, but may involve a refocusing of attention, creative thought
and resources. For some schools the introduction of the learner profile will necessitate a major shift in
direction.

The IB learner profile as a tool for school development

For the IB learner profile to become the central tenet of each IB programme, schools will need to adopt a
holistic view of school as well as student development. The learner profile provides a tool for whole-school
reflection and analysis. Individual teachers, faculty groups, school administrators and school governors
should ask themselves “To what extent do our philosophy, our school structures and systems, our curriculum
and units of work enable students, and the adults who implement the programmes, to develop into the
learner described in the profile?”

In addition, teachers, IB programme coordinators and school administrators are encouraged to ask
themselves questions like the ones presented here.

2 PR/Award # U282B130006 IB learner profile booklet w
Page e301



Classroom practices
. Is it possible to create more experiences and opportunities in the classroom that allow students to be
genuine inquirers?

. How much attention do we pay to how students interact with other students in group-work activities?
Could we give more time to helping them work effectively as part of a team?

. Could we create more opportunities to discuss the ethical issues that arise in the subject(s) we teach?

. How well do we model empathy, compassion and respect for others in our classrooms and around
the school?

Assessment and reporting practices

. In formative assessment tasks, do we provide students with enough opportunities to take intellectual
risks, and then support them in taking such risks?

. To what extent does the range of assessment strategies we use meet the diverse needs of students
and encourage creative and critical thinking?

. Can we provide time for students to reflect on an assessment task and what they have learnt from it?

. What aspects of student development do we report on?

Daily life, management and leadership

. Do all our teachers see themselves as responsible for the nurturing of lifelong learners?

. What is the quality of interaction between students and teachers around the school?

. Does the structure of the school day and the schedule facilitate the development of the learner as a
whole person?

. Are support structures in place to oversee the personal, social and emotional welfare of students, as
well as their academic development?

. Are students empowered to take responsibility for their own learning?

. Are we investing appropriately in ongoing professional development for our teachers?

The learner profile provides a common language for teachers and administrators across the IB programmes
to discuss student progress, the articulation of the curriculum and the issues of transition between
programmes and school divisions. The profile does not provide ready answers to these areas, but it focuses
attention on what aims and values underlie the programmes and, therefore, provides a basis on which
important decisions can be made. The same applies to a school that implements only one IB programme:
the profile provides a focus and reference point for teacher collaboration and the development of truly
concurrent learning.

Monitoring the IB learner profile

In PYP schools teachers are required, on behalf of all students, to assess and report on progress in the
development of the attributes of the learner profile. This is done by using the learner profile for self and
peer assessment, as the basis for teacher/student/parent conferences and through reporting to parents.

MYP and Diploma Programme schools are expected to focus on monitoring student development in light
of the profile in as many ways as possible, by engaging students and teachers in reflection, self-assessment
and conferencing. Each IB World School, as a whole, is also encouraged to reflect on the success of the
implementation of the learner profile.

The IB has developed programme standards and practices that are common to all its programmes. The
implementation of the IB learner profile is specified in these practices, and schools will be expected to
address them as part of the self-study in the programme evaluation process. The IB Programme standards
and practices document can be found on the IB public website and the online curriculum centre (OCC).
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Sharing practice

One of the great advantages that the IB has recognized and benefited from since its inception is the “creative
professionalism” (a term created by Hargreaves in 1998) of its IB World School teachers, and their willingness
to explore and share ideas and practices. Innovative and creative teachers of IB programmes from many
different cultures have played a very significant role in the development of each programme. Their role
continues with the introduction of the IB learner profile and ensures that the implementation of the profile
in the three programmes benefits from the extensive practical, diverse and up-to-date experience that only
they are able to provide. Such a role is pivotal in the IB's model for the development and implementation
of each programme, and it will be the same for the successful introduction of this key cross-programme
component.

To facilitate the sharing of practices and experiences in the implementation of the IB learner profile, a
page of the OCC is dedicated to the continuum of international education. On this page there is a section
containing the IB learner profile, as well as discussion forums and areas where teachers can exchange
resources. In addition, workshop leaders for all three programmes will be asked to provide participants with
opportunities to discuss the profile, to share practices and experiences, and to facilitate reflection on the
degree to which the values of the profile are developed in a particular subject or programme component.

The IB learner profile is inserted into all major IB publications. It also strongly informs the process of
curriculum development in the IB as a basis for evaluating the strengths and weaknesses of a subject or
programme component against the aims and values of the whole programme.

Successful implementation of the IB learner profile in a school will result in a learning environment in
which the aims and values of the IB programmes are strongly evident and embraced by all members of the
community. This is the challenge for both IB World Schools and the IB. We all must strive to put into practice
what we believe.
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The IB learner profile

The aim of all IB programmes is to develop internationally minded people who, recognizing their common
humanity and shared guardianship of the planet, help to create a better and more peaceful world.

IB learners strive to be:

Inquirers They develop their natural curiosity. They acquire the skills necessary to conduct
inquiry and research and show independence in learning. They actively enjoy
learning and this love of learning will be sustained throughout their lives.

Knowledgeable They explore concepts, ideas and issues that have local and global significance.
In so doing, they acquire in-depth knowledge and develop understanding
across a broad and balanced range of disciplines.

Thinkers They exercise initiative in applying thinking skills critically and creatively
to recognize and approach complex problems, and make reasoned, ethical
decisions.

Communicators They understand and express ideas and information confidently and creatively

in more than one language and in a variety of modes of communication. They
work effectively and willingly in collaboration with others.

Principled They act with integrity and honesty, with a strong sense of fairness, justice and
respect for the dignity of the individual, groups and communities. They take
responsibility for their own actions and the consequences that accompany
them.

Open-minded They understand and appreciate their own cultures and personal histories, and
are open to the perspectives, values and traditions of other individuals and
communities. They are accustomed to seeking and evaluating a range of points
of view, and are willing to grow from the experience.

Caring They show empathy, compassion and respect towards the needs and feelings of
others. They have a personal commitment to service, and act to make a positive
difference to the lives of others and to the environment.

Risk-takers They approach unfamiliar situations and uncertainty with courage and
forethought, and have the independence of spirit to explore new roles, ideas
and strategies. They are brave and articulate in defending their beliefs.

Balanced They understand the importance of intellectual, physical and emotional balance
to achieve personal well-being for themselves and others.

Reflective They give thoughtful consideration to their own learning and experience. They
are able to assess and understand their strengths and limitations in order to
support their learning and personal development.
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YORK ACADEMY REGIONAL CHARTER SCHOOL - BOARD OF TRUSTEES
MEMBER BIO’S AND TRAINING/EXPERIENCE IN USDE TARGETED AREAS

NAME

BIO

QUALIFICATIONS (from Guidelines)

BAUGHMAN,
Dennis (Pres.)

Retired Public School Superintendent. (14 yrs.); 35 yrs. Public Education — Teacher,
Principal, Assistant Superintendent; Higher Ed Professor/Degree Program Coordinator
(Shippensburg; Penn State-York); President, York County Library System Board; EdD -
Temple

e Innovative School Design

e Nonprofit Management

¢ Sound Board Governance

o Effective Curriculum Development
e Strong Fiscal Management

AHALT,
Nancy

Retired Public School Assistant Superintendent (10 yrs), 33yrs. Public Education — Teacher,
Principal, Director of Secondary Education, Interim Director of Pupil Services); Professor
(Penn State-York, York College of PA); Extensive experience on non-profit Boards of
Directors, state and local; Ph.D. — U. Maryland

e Innovative School Design

e Nonprofit Management

¢ Sound Board Governance

o Effective Curriculum Development
o Strong Fiscal Management

BALL, Patrick

Corporate Director of Strategic Planning, Corporate Vice President/Controller (combined 12
yrs.); Board Secretary of American Red Cross, York Chapter; active United Way and
Community Foundation committees; MBA — Johns Hopkins

e Nonprofit Management
¢ Sound Board Governance
o Strong Fiscal Management

BIRD, Edward

Bank Vice President/Investment Officer 10 yrs; US Army Captain Training Officer/Pilot 7
yrs. Board President of YorkArts; Board Member of Leadership York; MBA — Northwestern

e Sound Board Governance
o Strong Fiscal Management

DANNEHL, CEO/Founder — Verus Remodeling, LLC 3 yrs; Corporate Boards 3 yrs; Vice e Sound Board Governance
William President/General Manager/Strategic Planning — Harley Davidson 16 yrs; Manufacturing e Effective Curriculum Development
Plant Manager/Engineer - Moog Automotive 11 yrs; MBA — Georgetown e Strong Fiscal Management
JOHNSON, Retired Early Childhood Program Consultant/Professor (33 yrs); Extensive Community and ¢ Sound Board Governance
Ellen Nonprofit Board experience; School Board member (3 yrs); MA — Temple. e Effective Curriculum Development
KREBS, Susan | Co-Chair, Educational Opportunities Committee; Nonprofit Boards — Women’s Giving e Innovative School Design
Circle (Chair), York County Community Foundation, YorkCounts, York City Dollars For e Sound Board Governance
Scholars (Academic Support Chair); BA — Connecticut College
LAMBERT, City Controller, City of York (elected); Director of Strategic Partnerships — Martin ¢ Nonprofit Management
Robert Library/York County Library System (20 yrs with Library system); Nonprofit Board (Pres) — e Sound Board Governance
Crispus Attucks Youthbuild Charter School; MS — Pittsburgh, MS — Penn State e Strong Fiscal Management
TANSEY, President/COO — York Container Company; prior experience in sales/marketing; technology ¢ Nonprofit Management
Stephen start-up; and strategic consultation; former Township Supervisor (elected); former e Sound Board Governance
Commissioner, Northern York County Regional Police; Nonprofit — Board (Pres) — PA e Strong Fiscal Management
Young Presidents’ Organization. MBA — Georgetown
YINGER, Early Intervention Case Manager; Parent of York Academy student; BA — York College of e Parent
Allison PA
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Survey on Ensuring Equal Opportunity for Applicants

OMB No. 1894-0010 Exp. 05/31/2012
Purpose: The Federal government is committed to ensuring that all qualified applicants, small or large, non-religious or faith-
based, have an equal opportunity to compete for Federal funding. In order for us to better understand the population of
applicants for Federal funds, we are asking nonprofit private organizations (not including private universities) to fill out this
survey.

Upon receipt, the survey will be separated from the application. Information provided on the survey will not be considered in
any way in making funding decisions and will not be included in the Federal grants database. While your help in this data
collection process is greatly appreciated, completion of this survey is voluntary.

Instructions for Submitting the Survey: If you are applying using a hard copy application, please place the completed
survey in an envelope labeled “Applicant Survey.” Seal the envelope and include it along with your application package. If
you are applying electronically, please submit this survey along with your application.

Applicant’s (Organization) Name: YORK ACADEMY REGIONAL CHARTER SCHOOL
Applicant’s DUNS Number: 96-540-3764

Federal Program:_Charter Schools Program (CSP) Grants to Non-SEA CFDA Number: 84.282B

1. Has the applicant ever received a grant or 6. How many full-time equivalent employees does
contract from the Federal government? the applicant have? (Check only one box).

L ves ) xx-No [ 3 orFewer [xX-15-50
[] 45 [ 51-100

Is the applicant a faith-based organization? Ij 6-14 Ij over 100

2.
D Yes D XX-No 7. What is the size of the applicant’s annual budget?
(Check only one box.)
3. Isthe applicant a secular organization?
[} Less Than $150,000
] XX-Yes ] No
D $150,000 - $299,999
4. Does the applicant have 501(c)(3) status? D $300,000 - $499,999
[ XX-ves [ Ne [ $500,000 - 999,999
XX-$1,000,000 - $4,999,999
5. Is the applicant a local affiliate of a national Ij 51,000, 34,999,

organization?

L] ves ] xx-No

D $5,000,000 or more
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Budget Narrative File(s)

* Mandatory Budget Narrative Filename: IYARCS_2013_CSP_Budget Narrati ve. pdf |

Add Mandatory Budget Narrative | Delete Mandatory Budget Narrative| View Mandatory Budget Narrative |

To add more Budget Narrative attachments, please use the attachment buttons below.

Add Optional Budget Narrative Delete Optional Budget Narrative View Optional Budget Narrative
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YORK ACADEMY REGIONAL CHARTER SCHOOL
CSP-Non-SEA Application Budget Narrative

The propose project budget requests $207,750.00 in funds from the U.S. Department of Education.
These funds will be used to address, principally, two of the four objectives being addressed during the
Project Year, October 1, 2013, through September 30, 2014 (as delineated in the Project Narrative,
Section 3, Strategy for Assessing Achievement of Charter School’s Objectives):

e Addition of a full grade to the school’s program (adding Grade 5 in Fall, 2014), with CSP funds
being used to cover the initial supply costs necessary for first time delivery of the Grade 5
program; and

o Continuation of progress towards certification by International Baccalaureate of the school’s
program as an IB Primary Years Programme, with CSP funds being used to provide significant
professional development support to instructional staff in order to build the school’s capacity to
deliver a rigorous curriculum with fidelity to International Baccalaureate Standards and Practices.

We elaborate the planned specific uses of federal funds below:

Personnel: No federal funds will be used for Personnel costs. However, other funds available to York
Academy Regional Charter School, will be used to fund the expansion of staff by the addition of three
certified instructors (3 @ $43,000) and three instructional assistants (3 @ $15,000 - York Academy RCS
has been fortunate in being able to hire as instructional assistants persons who are fully certified teachers).
Personnel:
e Federal Funds: $0.00

e Non-Federal Funds: I

Fringe Benefits: No federal funds will be used for the costs of Fringe Benefits associated with the
Personnel noted above. York Academy will use other available funds available to cover the employer
share of payroll taxes and staff fringe benefits associated with the growth in staff noted in “Personnel”
above.

Fringe Benefits:

e Federal Funds: $0.00

e Non-Federal Funds: s

Travel: Per CSP guidelines, we have included funds in the budget to support participation by two persons
in the annual USDE-sponsored program meeting. We have estimated those costs as involving travel from
York PA to the Washington, DC, region by automobile, with two nights hotel stay and three meals per
day for each of the two individuals. We estimate: [2 persons * 2 days * ($150/hotel-night/person +
$60/person/day for meals)] + [1 shared auto * 283 miles, round trip * $0.565/mi allowable IRS rate of
reimbursement] = $1,000.00

Travel:

e Federal Funds: $1,000.00

e Non-Federal Funds: $0.00

Equipment: There is no Equipment involved in the project.
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York Academy Regional Charter School, York PA CSP Budget Narrative, p. 2

Equipment:
e Federal Funds: $0.00
e Non-Federal Funds: $0.00

Supplies: There are significant supply needs and costs incurred at the introduction of a new grade into
York Academy. During the proposed project year, the school will prepare for and introduce 5™ grade into
the program — three classrooms each serving 25 students. CSP federal funds will be used to purchase:

Textbooks for 5™ grade, including, but not limited to: Everyday Math (math) and Treasurers
(reading) texts from McGraw-Hill; and, Science Foss Kits and associated middle level
instructional/learning tools (e.g., classroom microscopes) from Delta Education. Budgeted
sub-total: $32,600.00.

Classroom supplies, including, but not limited to: paper, pencils, glue, crayons, construction
paper, and teacher supplies such as hole punchers, tape/dispensers, markers, filing folders.
Budgeted sub-total: $10,000.00.

Middle Level Science Instructional Tools — as students enter upper-grades science, there is a
need for more advanced science tools including, but not limited to: magnifying glasses;
binoculars; telescopes; measuring spoons; funnels and beakers; thermometers; barometers;
anemometers; compasses; magnets; mirrors; rain gauges; scales; balances; forceps; meter
sticks and rulers; timers. Budgeted sub-total: $3,600.00

Computers/Projectors: A technology cart with 25 student laptops and individual head-sets
will be purchased for 5" grade for instructional support and student assessments ($22,825).
These computers will be shared among the three 5™ grade classrooms. In addition, staff
laptops will be purchased for each 5" grade teacher and instructional assistant (6 total;
$5,700) and each 5" grade classroom will receive an interactive projector ($5,550). Budgeted
sub-total: $34,075.00.

Classroom furniture: Classroom furniture will be purchased for three classrooms adapting the
school classroom template to 5™ grade needs. These items will be purchased from Virco
Furniture, Tanner Furniture, and LAM Systems, and will include:

o 75 student desks and chairs @ $100 and $40, respectively $10,500.
o 3 teacher desks and chairs @ $2,000 and $120, respectively $6,360.
o 3 filing cabinets @ $260 $780.
o 3 Bookshelves, 2-level @$375 $1,125.
o 3 Jonti-Craft Media Towers @$350 $1,050.
o 3 Jonti-Craft Low Single Shelves @$300 $900.
o 3 Jonti-Craft Mobile Cubbie Units @$500 $1,500.
o 18 Guided Reading Chairs @$40 $720.
o 3 Kidney Tables @$600 $1,800.
o 3 Activity Tables @$300 $900.
o 3 Computer Tables @$300 $900.
o 3 U.S. Flags @$45 $135.
o 3 Trash Cans @$60 $180.
o 3 Easels @$750 $2,250.
o 3 Phones @$125 $375.
o Budgeted sub-total: $29,475.
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= Cafeteria Tables: With the additional grade, the purchase of additional seating in the cafeteria
is necessary to accommodate an additional 75 students. Budgeted sub-total: $5,000.00.

Supplies:

Federal Funds: $114,750.00
Non-Federal Funds: $0.00

Contractual: As noted in the introductory paragraph of this Budget Narrative, a significant ongoing
initiative of York Academy Regional Charter School is its development as an International Baccalaureate
Candidate School, aiming for full recognition as deliverer of an IB Primary Years Programme during the
2014-15 year (the year after the proposed federal project, following the multi-year development and

certification process laid out by the International Baccalaureate organization. Continuing professional

development is an integral part of that continuing organizational development. During the proposed
project year, three distinct but related clusters of professional development will be supported by CSP

grant funds.
» Contractual/Federal Funds

Contracted professional development by International Baccalaureate: There are two waves of 1B
training to be provided during the project year. Newly hired teachers will attend initial IB
training, being introduced to the IB Learner Profile, the IB framework of standards and practices,
and to instructional techniques that support those targets. Instructional staff who have already
completed this initial IB training will receive advanced IB training designed to strengthen their
instruction and deepen their understanding and commitment to advancing the IB framework
collegially within the school. We have budgeted $1,500/instructional staff member to cover the
costs of training fees, training materials, transportation, meals and lodging for teachers traveling
to IB training and for IB trainers providing on-site training. Budgeted sub-total: 40 instructional
staff * $1,500/instructional staff member = $60,000.00

Contracted professional development by experts in the use of the school’s core instructional
materials: Ongoing training in the effective use of Everyday Math, Lucy Caulkins Writing, and
Foss Science Kits will deepen staff understanding of the use, support college professional
learning communities within the school focused on these curriculum areas, and improve the
consistency and reliability of curriculum delivery across staff both horizontally and vertically. We
will combine face-to-face direct training and expert in-class coaching in each area. Estimating a
one-week equivalent commitment of time for each of these curriculum areas, provided by content
experts, we have budgeted: Everyday Math Training - $10,000; Lucy Caulkins Writing Training -
$5,000; and Foss Science Kit Training - $5,000. Budgeted sub-total: $20,000.00

Contracted professional development by experts in Pennsylvania’s state standards-aligned system
and assessment system (SAS/PSSA): Our teachers must continue to build and refine their
understanding of the evolving, yet still-high-stakes system of standards-aligned instruction and
assessment that is expected in Pennsylvania. They must continue to adjust their instruction and
the learning activities of our students to assure mastery of the expected content and students’
capacity to demonstrate their proficiency on state assessments. We will contract with the Lincoln
Intermediate Unit, our regional educational service agency, or through them with other experts in
the PA SAS/PSSA system, to provide professional development and coaching as our teachers
make those refinements and adjustments to our curriculum and instruction. We have budgeted
one week of consulting time for each of 3™ and 4™ grades (the two state-assessed grades operating
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through most of the project period) and one further week to be distributed across the K-2 staff.
Budgeted sub-total: 15 consulting days @ $800/day = $12,000.

Contractual:

e Federal Funds: $92,000.00

e Non-Federal Funds: $0.00

Construction: This is a Non-Construction federal program and proposed project. No federal funds will be
used for Construction costs.

Construction:

e Federal Funds: $0.00

e Non-Federal Funds: $0.00

Other: There are no other costs associated with the proposed project. No federal funds will be used for
Other costs.

Other:

e Federal Funds: $0.00

e Non-Federal Funds: I

Project Totals:
e Federal Funds: $207,750.00
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U.S. DEPARTMENT OF EDUCATION
BUDGET INFORMATION
NON-CONSTRUCTION PROGRAMS

OMB Number: 1894-0008
Expiration Date: 04/30/2014

Name of Institution/Organization

York Acadeny Regi onal

Charter School

Applicants requesting funding for only one year should complete the column under
| "Project Year 1." Applicants requesting funding for multi-year grants should complete all
applicable columns. Please read all instructions before completing form.

SECTION A - BUDGET SUMMARY
U.S. DEPARTMENT OF EDUCATION FUNDS

Budget
Categories

Project Year 1

@)

Project Year 2

(b) (0)

Project Year 3

Project Year 4

(d)

Project Year 5 Total

(e) ®

1. Personnel

2. Fringe Benefits

3. Travel

1, 000. oo|

1, 000. oo|

4. Equipment

5. Supplies

114, 750. oo|

114, 750. oo|

6. Contractual

92, 000. oo|

92, 000. oo|

7. Construction

8. Other

9. Total Direct Costs
(lines 1-8)

207, 750. oo|

207, 750. oo|

10. Indirect Costs*

11. Training Stipends

12. Total Costs
(lines 9-11)

207, 750. oo|

207, 750. oo|

Approving Federal agency:

2) If yes, please provide the following information:

Period Covered by the Indirect Cost Rate Agreement:

The Indirect Cost Rate is I:I %.

3) For Restricted Rate Programs (check one) -- Are you using a restricted indirect cost rate that:

|:|Comp|ies with 34 CFR 76.564(c)(2)?

Q) Do you have an Indirect Cost Rate Agreement approved by the Federal government?

D Is included in your approved Indirect Cost Rate Agreement? or,

*Indirect Cost Information (To Be Completed by Your Business Office):
If you are requesting reimbursement for indirect costs on line 10, please answer the following questions:

[]Yes

[ ]No

(mm/ddlyyyy)

|:| ED |:| Other (please specify): |

The Restricted Indirect Cost Rate is I:I %.

ED Form No. 524

Tracking Number:GRANT11447126
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Name of Institution/Organization Applicants requesting funding for only one year
York Acadeny Regional Charter School should complete the column under "Project Year
1." Applicants requesting funding for multi-year
grants should complete all applicable columns.
Please read all instructions before completing
form.

SECTION B - BUDGET SUMMARY
NON-FEDERAL FUNDS

SECTION C - BUDGET NARRATIVE (see instructions)

ED Form No. 524
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1. Project Director:

Prefix:

First Name:

U.S. DEPARTMENT OF EDUCATION
SUPPLEMENTAL INFORMATION
FOR THE SF-424

Middle Name: Last Name:

OMB Number: 1894-0007
Expiration Date: 07/31/2014

Suffix:

]

Address:

Moni k

J. Johnson

Streetl: [32 West North Street

Street2: |

City: |Yor k

County: |Yor k

State: |pA;

Pennsyl vani a

Zip Code: [17401

Country: |USA:

UNI TED STATES

Phone Number (give area code)

Fax Number (give area code)

|717- 801- 3900

[717- 718- 1092 |

Email Address:

|nj ohnson@or kar cs. org

2. Novice Applicant:

Are you a novice applicant as defined in the regulations in 34 CFR 75.225 (and included in the definitions page in the attached instructions)?
[] Yes [ ] No [X] Notapplicable to this program

3. Human Subjects Research:

a. Are any research activities involving human subjects planned at any time during the proposed project Period?

[]Yes [X No

b. Are ALL the research activities proposed designated to be exempt from the regulations?

[ ] Yes Provide Exemption(s) #:

[ ] No Provide Assurance #, if available:

c. If applicable, please attach your "Exempt Research" or "Nonexempt Research" narrative to this form as

indicated in the definitions page in the attached instructions.

Add Attachment

Delete Attachment ‘|

View Attachment

Tracking Number:GRANT11447126
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