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OMB Number: 4040-0004
Expiration Date: 03/31/2012

* 1. Type of Submission: * 2. Type of Application:

* 3. Date Received: 4. Applicant Identifier:

5a. Federal Entity Identifier: 5b. Federal Award Identifier:

6. Date Received by State: 7. State Application Identifier:

* a. Legal Name:

* b. Employer/Taxpayer Identification Number (EIN/TIN): * c. Organizational DUNS:

* Street1:

Street2:

* City:

County/Parish:

* State:

Province:

* Country:

* Zip / Postal Code:

Department Name: Division Name:

Prefix: * First Name:

Middle Name:

* Last Name:

Suffix:

Title:

Organizational Affiliation:

* Telephone Number: Fax Number:

* Email:

* If Revision, select appropriate letter(s):

* Other (Specify):

State Use Only:

8. APPLICANT INFORMATION:

d. Address:

e. Organizational Unit:

f. Name and contact information of person to be contacted on matters involving this application:

Application for Federal Assistance SF-424

Preapplication

Application

Changed/Corrected Application

New

Continuation

Revision

07/11/2013

Madison-Tallulah Education Center

20-1755034 1713044180000

500 Bloom Street

Tallulah

Madison

LA: Louisiana

USA: UNITED STATES

71282-2527

Dr. Patricia

B

Candler

Director

318-574-1587

patcandler@bellsouth.net  

PR/Award # U282B130012
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* 9. Type of Applicant 1: Select Applicant Type:

Type of Applicant 2: Select Applicant Type:

Type of Applicant 3: Select Applicant Type:

* Other (specify):

* 10. Name of Federal Agency:

11. Catalog of Federal Domestic Assistance Number:

CFDA Title:

* 12. Funding Opportunity Number:

* Title:

13. Competition Identification Number:

Title:

14. Areas Affected by Project (Cities, Counties, States, etc.):

* 15. Descriptive Title of Applicant's Project:

Attach supporting documents as specified in agency instructions.

Application for Federal Assistance SF-424

M: Nonprofit with 501C3 IRS Status (Other than Institution of Higher Education)

U.S. Department of Education

84.282

Charter Schools

ED-GRANTS-061113-001

Office of Innovation and Improvement (OII): Charter Schools Program Non-State Educational Agencies 
(Non-SEA) Planning, Program Design, And Initial Implementation Grant CFDA Number 84.282B

84-282B2013-2

Tallulah Charter School Planning, Designing, and Implementing Grant

View AttachmentsDelete AttachmentsAdd Attachments

View AttachmentDelete AttachmentAdd Attachment
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* a. Federal

* b. Applicant

* c. State

* d. Local

* e. Other

* f.  Program Income

* g. TOTAL

.

Prefix: * First Name:

Middle Name:

* Last Name:

Suffix:

* Title:

* Telephone Number:

* Email:

Fax Number:

* Signature of Authorized Representative: * Date Signed:

18. Estimated Funding ($):

21. *By signing this application, I certify (1) to the statements contained in the list of certifications** and (2) that the statements 
herein are true, complete and accurate to the best of my knowledge. I also provide the required assurances** and agree to 
comply with any resulting terms if I accept an award. I am aware that any false, fictitious, or fraudulent statements or claims  may 
subject me to criminal, civil, or administrative penalties. (U.S. Code, Title 218, Section 1001)

** The list of certifications and assurances, or an internet site where you may obtain this list, is contained in the announcement or agency 
specific instructions.

Authorized Representative:

Application for Federal Assistance SF-424

* a. Applicant

Attach an additional list of Program/Project Congressional Districts if needed.

 b. Program/Project

* a. Start Date: * b. End Date:

16. Congressional Districts Of:

17. Proposed Project:

LA005 LA005

Add Attachment Delete Attachment View Attachment

09/30/201610/01/2013

200,000.00

0.00

0.00

0.00

0.00

0.00

200,000.00

a. This application was made available to the State under the Executive Order 12372 Process for review on

b. Program is subject to E.O. 12372 but has not been selected by the State for review.

c. Program is not covered by E.O. 12372.

Yes No

Add Attachment Delete Attachment View Attachment

** I AGREE

Dr. Patricia

B

Candler

Director

318-574-1587

patcandler@bellsouth.net

Patricia Candler

* 20. Is the Applicant Delinquent On Any Federal Debt?  (If "Yes," provide explanation in attachment.)

* 19. Is Application Subject to Review By State Under Executive Order 12372 Process?

07/11/2013

If "Yes", provide explanation and attach 
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1.

OMB Number: 4040-0007 
Expiration Date: 06/30/2014

ASSURANCES - NON-CONSTRUCTION PROGRAMS
Public reporting burden for this collection of information is estimated to average 15 minutes per response, including time for reviewing 
instructions, searching existing data sources, gathering and maintaining the data needed, and completing and reviewing the collection of 
information. Send comments regarding the burden estimate or any other aspect of this collection of information, including suggestions for 
reducing this burden, to the Office of Management and Budget, Paperwork Reduction Project (0348-0040), Washington, DC 20503. 
  
PLEASE DO NOT RETURN YOUR COMPLETED FORM TO THE OFFICE OF MANAGEMENT AND BUDGET.  SEND  
IT TO THE ADDRESS PROVIDED BY THE SPONSORING AGENCY.

NOTE: Certain of these assurances may not be applicable to your project or program. If you have questions, please contact  the 
awarding agency. Further, certain Federal awarding agencies may require applicants to certify to additional assurances. 
If such is the case, you will be notified.

As the duly authorized representative of the applicant, I certify that the applicant:

Has the legal authority to apply for Federal assistance 
and the institutional, managerial and financial capability 
(including funds sufficient to pay the non-Federal share 
of project cost) to ensure proper planning, management 
and completion of the project described in this 
application.

Act of 1973, as amended (29 U.S.C. §794), which 
prohibits discrimination on the basis of handicaps; (d) 
the Age Discrimination Act of 1975, as amended (42 U.
S.C. §§6101-6107), which prohibits discrimination on 
the basis of age; (e) the Drug Abuse Office and 
Treatment Act of 1972 (P.L. 92-255), as amended, 
relating to nondiscrimination on the basis of drug 
abuse; (f) the Comprehensive Alcohol Abuse and 
Alcoholism Prevention, Treatment and Rehabilitation 
Act of 1970 (P.L. 91-616), as amended,  relating to 
nondiscrimination on the basis of alcohol abuse or 
alcoholism; (g) §§523 and 527 of the Public Health 
Service Act of 1912 (42 U.S.C. §§290 dd-3 and 290 
ee- 3), as amended, relating to confidentiality of alcohol 
and drug abuse patient records; (h) Title VIII of the Civil 
Rights Act of 1968 (42 U.S.C. §§3601 et seq.), as 
amended, relating to nondiscrimination in the sale, 
rental or financing of housing; (i) any other 
nondiscrimination provisions in the specific statute(s) 
under which application for Federal assistance is being 
made; and, (j) the requirements of any other 
nondiscrimination statute(s) which may apply to the 
application.

2. Will give the awarding agency, the Comptroller General 
of the United States and, if appropriate, the State, 
through any authorized representative, access to and 
the right to examine all records, books, papers, or 
documents related to the award; and will establish a 
proper accounting system in accordance with generally 
accepted accounting standards or agency directives.

3. Will establish safeguards to prohibit employees from 
using their positions for a purpose that constitutes or 
presents the appearance of personal or organizational 
conflict of interest, or personal gain.

4. Will initiate and complete the work within the applicable 
time frame after receipt of approval of the awarding 
agency.

5. Will comply with the Intergovernmental Personnel Act of 
1970 (42 U.S.C. §§4728-4763) relating to prescribed 
standards for merit systems for programs funded under  
one of the 19 statutes or regulations specified in  
Appendix A of OPM's Standards for a Merit System of 
Personnel Administration (5 C.F.R. 900, Subpart F).

6. Will comply with all Federal statutes relating to 
nondiscrimination. These include but are not limited to: 
(a) Title VI of the Civil Rights Act of 1964 (P.L. 88-352) 
which prohibits discrimination on the basis of race, color 
or national origin; (b) Title IX of the Education 
Amendments of 1972, as amended (20 U.S.C.§§1681- 
1683,  and 1685-1686), which prohibits discrimination on  
the basis of sex; (c) Section 504 of the Rehabilitation

Previous Edition Usable Standard Form 424B (Rev. 7-97)
Prescribed by OMB Circular A-102Authorized for Local Reproduction

7. Will comply, or has already complied, with the 
requirements of Titles II and III of the Uniform 
Relocation Assistance and Real Property Acquisition 
Policies Act of 1970 (P.L. 91-646) which provide for 
fair and equitable treatment of persons displaced or 
whose property is acquired as a result of Federal or 
federally-assisted programs. These requirements 
apply to all interests in real property acquired for 
project purposes regardless of Federal participation in 
purchases.

8. Will comply, as applicable, with provisions of the 
Hatch Act (5 U.S.C. §§1501-1508 and 7324-7328) 
which limit the political activities of employees whose 
principal employment activities are funded in whole 
or in part with Federal funds.
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Standard Form 424B (Rev. 7-97) Back

9.

12.

Will comply, as applicable, with the provisions of the Davis- 
Bacon Act (40 U.S.C. §§276a to 276a-7), the Copeland Act 
(40 U.S.C. §276c and 18 U.S.C. §874), and the Contract 
Work Hours and Safety Standards Act (40 U.S.C. §§327- 
333), regarding labor standards for federally-assisted 
construction subagreements.

Will comply with the Wild and Scenic Rivers Act of 
1968 (16 U.S.C. §§1271 et seq.) related to protecting 
components or potential components of the national 
wild and scenic rivers system.

10. Will comply, if applicable, with flood insurance purchase 
requirements of Section 102(a) of the Flood Disaster 
Protection Act of 1973 (P.L. 93-234) which requires 
recipients in a special flood hazard area to participate in the 
program and to purchase flood insurance if the total cost of 
insurable construction and acquisition is $10,000 or more.

11. Will comply with environmental standards which may be 
prescribed pursuant to the following: (a) institution of 
environmental quality control measures under the National 
Environmental Policy Act of 1969 (P.L. 91-190) and 
Executive Order (EO) 11514; (b) notification of violating 
facilities pursuant to EO 11738; (c) protection of wetlands 
pursuant to EO 11990; (d) evaluation of flood hazards in 
floodplains in accordance with EO 11988; (e) assurance of 
project consistency with the approved State management 
program developed under the Coastal Zone Management 
Act of 1972 (16 U.S.C. §§1451 et seq.); (f) conformity of 
Federal actions to State (Clean Air) Implementation Plans 
under Section 176(c) of the Clean Air Act of 1955, as 
amended (42 U.S.C. §§7401 et seq.); (g) protection of 
underground sources of drinking water under the Safe 
Drinking Water Act of 1974, as amended (P.L. 93-523); 
and, (h) protection of endangered species under the 
Endangered Species Act of 1973, as amended (P.L. 93- 
205).

13. Will assist the awarding agency in assuring compliance 
with Section 106 of the National Historic Preservation 
Act of 1966, as amended (16 U.S.C. §470), EO 11593
(identification and protection of historic properties), and 
the Archaeological and Historic Preservation Act of  
1974 (16 U.S.C. §§469a-1 et seq.).

14. Will comply with P.L. 93-348 regarding the protection of 
human subjects involved in research, development, and 
related activities supported by this award of assistance.

15. Will comply with the Laboratory Animal Welfare Act of 
1966 (P.L. 89-544, as amended, 7 U.S.C. §§2131 et 
seq.) pertaining to the care, handling, and treatment of 
warm blooded animals held for research, teaching, or 
other activities supported by this award of assistance.

16. Will comply with the Lead-Based Paint Poisoning 
Prevention Act (42 U.S.C. §§4801 et seq.) which 
prohibits the use of lead-based paint in construction or 
rehabilitation of residence structures.

17. Will cause to be performed the required financial and 
compliance audits in accordance with the Single Audit 
Act Amendments of 1996 and OMB Circular No. A-133, 
"Audits of States, Local Governments, and Non-Profit 
Organizations."

18. Will comply with all applicable requirements of all other 
Federal laws, executive orders, regulations, and policies 
governing this program.

* SIGNATURE OF AUTHORIZED CERTIFYING OFFICIAL * TITLE

* DATE SUBMITTED* APPLICANT ORGANIZATION

Director

Madison-Tallulah Education Center

Patricia Candler

07/11/2013

Will comply with the requirements of Section 106(g) of 
the Trafficking Victims Protection Act (TVPA) of 2000, as 
amended (22 U.S.C. 7104) which prohibits grant award 
recipients or a sub-recipient from (1) Engaging in severe 
forms of trafficking in persons during the period of time 
that the award is in effect (2) Procuring a commercial 
sex act during the period of time that the award is in 
effect or (3) Using forced labor in the performance of the 
award or subawards under the award.

19.
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10. a. Name and Address of Lobbying Registrant:

9. Award Amount, if known: 
$ 

* Street 1

* City State Zip

Street 2

* Last Name

Prefix * First Name Middle Name

Suffix

DISCLOSURE OF LOBBYING ACTIVITIES
Complete this form to disclose lobbying activities pursuant to 31 U.S.C.1352

Approved by OMB
0348-0046

1. * Type of Federal Action:
a. contract

b. grant

c. cooperative agreement

d. loan 

e. loan guarantee

f.  loan insurance

2. * Status of Federal Action:
a. bid/offer/application

b. initial award

c. post-award

3. * Report Type:
a. initial filing

b. material change

 4.   Name and Address of Reporting Entity:
Prime SubAwardee

* Name
Madison-Tallulah Education Center

* Street 1
500 Bloom Street

Street  2

* City
Tallulah

State
LA: Louisiana

Zip
71282

Congressional District, if known:

5. If Reporting Entity in No.4 is Subawardee, Enter  Name and Address of Prime:

6. * Federal Department/Agency:
Office of Innovation and Improvement 

7. * Federal Program Name/Description:
Charter Schools

CFDA Number, if applicable: 84.282

8. Federal Action Number, if known: 

Dr. Patricia B

Candler

Tallulah LA: Louisiana 71282

500 Bloom Street

b. Individual Performing Services (including address if different from No. 10a) 

Prefix * First Name Middle Name

* Street 1

* City State Zip

Street 2

Dr. Patricia B

Candler

Tallulah LA: Louisiana 71282

500 Bloom Street

11.

* Last Name Suffix

Information requested through this form is authorized by title 31 U.S.C. section  1352.  This disclosure of lobbying activities is a material representation of fact  upon which 
reliance was placed by the tier above when the transaction was made or entered into.  This disclosure is required pursuant to 31 U.S.C. 1352. This information will be reported to 
the Congress semi-annually and will be available for public inspection.  Any person who fails to file the required disclosure shall be subject to a civil penalty of not less than 
$10,000 and not more than $100,000 for each such failure.

* Signature:

07/11/2013

Patricia Candler

*Name: Prefix
Dr.

* First Name
Patricia

Middle Name
B

* Last Name
Candler

Suffix

Title: Director Telephone No.: 318-574-1587 Date:

  Federal Use Only: Authorized for Local Reproduction 
Standard Form - LLL (Rev. 7-97) 
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OMB Number: 1894-0005 
Expiration Date: 03/31/2014

NOTICE TO ALL APPLICANTS 

The purpose of this enclosure is to inform you about a new  
provision in the Department of Education's General 
Education Provisions Act (GEPA) that applies to applicants 
for new grant awards under Department programs.  This 
provision is Section 427 of GEPA, enacted as part of the 
Improving America's Schools Act of 1994 (Public Law (P.L.) 
103-382).

To Whom Does This Provision Apply?

Section 427 of GEPA affects applicants for new grant  
awards under this program.   ALL APPLICANTS FOR 
NEW AWARDS MUST INCLUDE INFORMATION IN  
THEIR APPLICATIONS TO ADDRESS THIS NEW 
PROVISION IN ORDER TO RECEIVE FUNDING UNDER  
THIS PROGRAM. 
 

(If this program is a State-formula grant program, a State 
needs to provide this description only for projects or  
activities that it carries out with funds reserved for State-level 
uses.  In addition, local school districts or other eligible 
applicants that apply to the State for funding need to provide 
this description in their applications to the State for funding.  
The State would be responsible for ensuring that the school  
district or other local entity has submitted a sufficient  
section 427 statement as described below.)

What Does This Provision Require?

Section 427 requires each applicant for funds (other than an 
individual person) to include in its application a description  
of the steps the applicant proposes to take to ensure 
equitable access to, and participation in, its  
Federally-assisted program for students, teachers, and  
other program beneficiaries with special needs.  This 
provision allows applicants discretion in developing the 
required description.  The statute highlights six types of 
barriers that can impede equitable access or participation: 
gender, race, national origin, color, disability, or age.  
Based on local circumstances, you should determine  
whether these or other barriers may prevent your students, 
teachers, etc. from such access or participation in, the 
Federally-funded project or activity.  The description in your  
application of steps to be taken to overcome these barriers  
need not be lengthy; you may provide a clear and succinct 

description of how you plan to address those barriers that are 
applicable to your circumstances.  In addition, the information 
may be provided in a single narrative, or, if appropriate, may 
be discussed in connection with related topics in the 
application.

Section 427 is not intended to duplicate the requirements of 
civil rights statutes, but rather to ensure that, in designing 
their projects, applicants for Federal funds address equity 
concerns that may affect the ability of certain potential 
beneficiaries to fully participate in the project and to achieve 
to high standards.  Consistent with program requirements and 
its approved application, an applicant may use the Federal 
funds awarded to it to eliminate barriers it identifies.

What are Examples of How an Applicant Might Satisfy the 
Requirement of This Provision?

The following examples may help illustrate how an applicant  
may comply with Section 427.  

(1) An applicant that proposes to carry out an adult literacy 
project serving, among others, adults with limited English 
proficiency, might describe in its application how it intends to 
distribute a brochure about the proposed project to such 
potential participants in their native language. 
 
(2) An applicant that proposes to develop instructional 
materials for classroom use might describe how it will make 
the materials available on audio tape or in braille for students 
who are blind. 
 
(3) An applicant that proposes to carry out a model science  
program for secondary students and is concerned that girls  
may be less likely than boys to enroll in the course, might 
indicate how it intends to conduct "outreach" efforts to girls, 
to encourage their enrollment. 
 

We recognize that many applicants may already be 
implementing effective steps to ensure equity of 
access and participation in their grant programs, and 
we appreciate your cooperation in responding to the 
requirements of this provision.

Estimated Burden Statement for GEPA Requirements

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information unless such 
collection displays a valid OMB control number.  Public reporting burden for this collection of information is estimated to average 
1.5 hours per response, including time for reviewing instructions, searching existing data sources, gathering and maintaining the 
data needed, and completing and reviewing the collection of information.  The obligation to respond to this collection is required to 
obtain or retain benefit (Public Law 103-382).  Send comments regarding the burden estimate or any other aspect of this collection 
of information, including suggestions for reducing this burden, to the U.S. Department of Education, 400 Maryland Ave., SW, 
Washington, DC  20210-4537 or email ICDocketMgr@ed.gov and reference the OMB Control Number 1894-0005.

Optional - You may attach 1 file to this page.

GEPA charter planning grant.pdf View AttachmentDelete AttachmentAdd Attachment
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GEPA: EQUITABLE ACCESS AND PARTICIPATION 

 

All program activities for the Charter School Planning grant program entitled Tallulah Charter 

School Planning, Designing, and Implementing grant will comply with Section 427 of the 

General Education Provisions Act (GEPA) that outlines the six types of barriers that can impede 

equitable access or participation in program activities including gender, race, national origin, 

color, disability, or age. 

Madison-Tallulah Education Center  and Tallulah Charter School (LEA) intend to address the 

barriers that could potentially impede active participation of students, parents, teachers or school 

leaders in Tallulah Charter School Planning, Designing, and Implementing Program activities via 

the following: 

 Persons with disabilities will be provided equal access and opportunities in all program 

activities. The Tallulah Charter School Planning, Designing, and Implementing Project 

Director will work with the District liaisons to ensure equitable implementation and 

execution of all program activities. The Project Director will also work with district 

personnel to ensure participants with special needs and disabilities have equal and 

appropriate access to equipment and assistive devices to address their individual needs. If not 

available, the Project Director will determine if special assistive technology or adaptive 

furniture can be purchased for program participants who require these accommodations. 

 All targeted locations of all program partners are handicapped-accessible for the general 

public, students, and personnel and all facilities to be utilized in our project are fully 

accessible to individuals with disabilities.  

 Tallulah Charter School Planning, Designing, and Implementing program activities target 

individuals of different genders, races, national origins, colors, disabilities, and ages to the 
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full extent possible and no individual will be denied participation in program activities based 

on their gender, race, national origin, color, age, or any disability. Tallulah Charter School 

Planning, Designing, and Implementing Project Director will monitor program activities to 

ensure that equitable participation in program activities is not limited due to gender, race, 

national origin, color, disability, or age. 

 A special appeal procedure will be available for individuals who feel they have been 

discriminated against. 
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Certification for Contracts, Grants, Loans, and Cooperative Agreements

  
(2) If any funds other than Federal appropriated funds have been paid or will be paid to any person for 
influencing or attempting to influence an officer or employee of any agency, a Member of Congress, an 
officer or employee of Congress, or an employee of a Member of Congress in connection with this Federal 
contract, grant, loan, or cooperative agreement, the undersigned shall complete and submit Standard 
Form-LLL, ''Disclosure of Lobbying Activities,'' in accordance with its instructions.

(3) The undersigned shall require that the language of this certification be included in the award documents 
for all subawards at all tiers (including subcontracts, subgrants, and contracts under grants, loans, and 
cooperative agreements) and that all subrecipients shall certify and disclose accordingly. This certification 
is a material representation of fact upon which reliance was placed when this transaction was made or 
entered into. Submission of this certification is a prerequisite for making or entering into this transaction 
imposed by section 1352, title 31, U.S. Code. Any person who fails to file the required certification shall be  
subject to a civil penalty of not less than $10,00 0 and not more than $100,000 for each such failure. 

If any funds have been paid or will be paid to any person for influencing or attempting to influence an officer  
or employee of any agency, a Member of Congress, an officer or employee of Congress, or an employee of  
a Member of Congress in connection with this commitment providing for the United States to insure or 
guarantee a loan, the undersigned shall complete and submit Standard Form-LLL, ''Disclosure of Lobbying 
Activities,'' in accordance with its instructions. Submission of this statement is a prerequisite for making or 
entering into this transaction imposed by section 1352, title 31, U.S. Code. Any person who fails to file the  
required statement shall be subjec t to a civil penalty of not less than $10,000 and not more than $100,000  
for each such failure.

* APPLICANT'S ORGANIZATION

* SIGNATURE: * DATE:

* PRINTED NAME AND TITLE OF AUTHORIZED REPRESENTATIVE

Suffix:

Middle Name:

* Title:

* First Name:

* Last Name:

Prefix:

CERTIFICATION REGARDING LOBBYING

(1) No Federal appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any  
person for influencing or attempting to influence an officer or employee of an agency, a Member of 
Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with 
the awarding of any Federal contract, the making of any Federal grant, the making of any Federal loan, the  
entering into of any cooperative agreement, and the extension, continuation, renewal, amendment, or 
modification of any Federal contract, grant, loan, or cooperative agreement.

The undersigned certifies, to the best of his or her knowledge and belief, that:

Statement for Loan Guarantees and Loan Insurance 

The undersigned states, to the best of his or her knowledge and belief, that:

Madison-Tallulah Education Center

Dr. Patricia B

Director

Candler

Patricia Candler 07/11/2013
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Abstract
The abstract narrative must not exceed one page and should use language that will be understood by a range of audiences. 
For all projects, include the project title (if applicable), goals, expected outcomes and contributions for research, policy, 
practice, etc. Include population to be served, as appropriate. For research applications, also include the following:

Theoretical and conceptual background of the study (i.e., prior research that this investigation builds upon and that 
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SELECTION CRITERIA 

(1) Quality of the proposed curriculum and instructional practices (20 U.S.C. 7221c(b)(1)) (15 points). 

At the center the TCS’s (TCS) mission and vision is the belief that all students can learn and are 

capable of becoming positive, contributing members of their communities.  

School Structure 

TCS will open the fall of 2013 serving 272 students from rural Madison Parish (as confirmed by Rural 

and Low-income School (RLIS) program, 

(http://www2.ed.gov/programs/reaprlisp/eligible11/index.html) in grades PreK-4. Of these students, 

1% is expected to be students with English as a second language and 12% special education students. 

TCS will provide a unique choice for public education to students in Madison Parish and surrounding 

areas by encompassing a school structure that focuses around the following characteristics which also 

encompass our school’s values. All students are welcome to enroll at TCS. Students with special needs 

are welcomed and included at TCS. We make special appeals through public advertising to alert 

parents and the community that TCS serves all children and is open to children with special needs. 

Curriculum: TCS will use the Louisiana Comprehensive Curriculum (LCC) designed for grades Pre-

K-12 (http://www.louisianabelieves.com/resources/library/academic-curriculum). This curriculum has 

been successfully used in many High Performing/High Poverty Schools in Louisiana (with the same 

demographics as TCS) such as Forest Heights Academy (ELA-85%; Math 90%  

 proficiency) (http://cell.uindy.edu/docs/TAP/TAPcasestudyForestHill.pdf ), New Vision Learning 

Academy   (ELA-86%; Math 88%  proficiency) 

(http://www.schooldigger.com/go/LA/schoolrank.aspx?level=1&findschool=0002501000), Edward 

Haynes Charter School (ELA-79%; Math 87%  proficiency) (http://www.zillow.com/new-orleans-

la/schools/edward-hynes-charter-school-26571/), and Mary Bethune School (ELA-91%; Math 90%  

proficiency) (http://www.trulia.com/schools/LA-
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New_Orleans/Mary_Mccloud_Bethune_Elementary_School/). Students will focus on skill 

development, especially in reading, writing, and mathematics while using technology in every class. 

This curriculum will be supplemented with Core Knowledge, Junior Great Books, Full Option Science 

System (F.O.S.S.), and Singapore Math.  

TCS will serve students located in the attendance zone of Madison Parish. Madison Parish is a rural 

parish consisting of 5 municipalities situated within Madison Parish. They include the cities of 

Tallulah, Richmond, Waverly, Delta, and Mound. The parish has a total of 651 square miles. In 

addition, students from surrounding parishes such as Tensas, Franklin, Richland, and East Carroll, etc. 

will be accepted. The demographics of rural parishes range from middle to lower middle class, single 

parent families. Over 95% of the families that have children are enrolled in public schools. Over 50% 

of the families are receiving some form of public assistance from the federal government and working 

minimum wage jobs with 33.6% living below poverty, 2% of the students are ESL students, 11% of 

the students are special education students with disabilities such as Autism, Significant Disabilities, 

and Gifted and Talented. 

(http://quickfacts.census.gov/qfd/states/22/22065.html), According to Richard Russell National 

School Lunch Act and LA DOE, 89.9% of the students are on free and reduced lunch 

(http://www.louisianaschools.net/dag/; https://www.federalregister.gov/articles/2011/03/25/2011-

6948/child-nutrition-programsincome-eligibility-guidelines#h-9). 

High School graduation in Madison Parish is only 66% as compared to 70% for the state average 

http://www.laeducationresults.net/State/Cohort_Graduation_Rate.aspx?RecordID=000 and a lack of 

post-secondary educational opportunities exist 

(http://www.laeducationresults.net/State/College_Readiness.aspx?RecordID=000 ). The Madison 

Parish School System has a grade of “D” on the accountability scale for Louisiana: Wright 
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Elementary-D-; Tallulah Elementary F-; Madison Middle-F; Madison High D-; Christian Acres-F. 

(http://www.louisianabelieves.com/data/dps/) 

Mission 

The mission of TCS is to provide a comprehensive, multi-tiered learning environment that ensures 

student success through engagement in specifically crafted learning programs that foster the social and 

academic skills that will lead to retention and targeted achievement. By invoking parent involvement 

and community collaboration, student growth will provide the educational investment to develop a 

skilled workforce and a responsible citizenry. 

Academic Philosophy 

TCS’s academic philosophy is founded on one core belief: all children can learn. This belief underlies 

every aspect of TCS’s designs. By implementing a strong culture that is anchored by high expectations 

for academics and behavior, TCS will create an environment that motivates and compels all children 

to achieve. With a shared leadership model which develops schoolwide ownership, teachers acting as 

informed decision makers will be supported creatively to meet the needs of their students. We believe 

that learning involves the upper levels of Bloom’s taxonomy: analysis, synthesis, and evaluation. 

Learning also involves value, judgment, and reflective thought. Synthesizing information to make 

meaningful contributions to our society is key to intellect. Howard Gardner describes intelligence as 

solving problems or creating products that are valued by society. Lev Vygotsky supports active 

learners with academic social interactions between students and teachers. Education is a joint effort 

and commitment from teachers, students, and parents. TCS will emphasize and create opportunity for 

this commitment to grow and flourish. Our entire framework (pedagogy, curriculum, and careful and 

caring teaching) exists to outfit our students with the knowledge and the inventive and flexible minds 

they will need to be active citizens. Our philosophy, our belief is that we must be in: 
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1. Alignment with state standards. Academic content and instruction are closely aligned to the 

Louisiana Comprehensive Curriculum/Common Core Standards. 

2. Data-driven instruction. Interim assessments, proficiency on which is calibrated for mastery level 

achievement on iLEAP/LEAP tests, are conducted three or four times each year. Data from those 

assessments drives instructional planning and implementation as well as instructional supervision. 

Computer-aided instruction, based on state standards/common core standards will be used each week 

to give teachers and administrators more frequent data about students’ progress on meeting state 

standards. 

3. Extensive student support. Recognizing that the students we serve are among the most vulnerable 

and least well-prepared students in Louisiana, extensive support programs from Schoolwide Positive 

Behavior Support (SPBS) to social work will be put in place. 

4. Excellent teaching. Teachers are selected for a specific profile that includes track record of success 

with teaching at-risk students. Strong professional development will support teaching to state 

standards/common core standards and produce data-driven instruction. 

5. More time. At TCS, students will spend considerably more time learning than their peers at other 

public schools in Madison Parish. With a longer school day/year, students will have ample time for 

instruction in reading, math, science, social studies, and writing. 

6. High Expectations. TCS believes that expecting the best of staff, families, and students will result 

in a learning community that promotes excellence. Every staff member at TCS will expect every 

student to achieve success on standards and for each child to positively exhibit behavior that reflects 

school values. 

Enable All Students to Meet Challenging State Student Academic Achievement Standards TCS 

students will have an exciting opportunity for grade-level and advanced coursework preparedness. 
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Students will achieve academic success by working with highly motivated teachers and advisors. 

Students will always have multiple and alternative methods of instruction available to them in their 

academic pursuit, whether in their daily coursework or obtaining assistance through teacher 

remediation and intervention in any course that they are struggling. Therefore, ensuring that the 

program will enable all students to meet challenging State Academic Achievement Standards. 

Louisiana Comprehensive Curriculum (grades Pre-K12) is aligned with the state Louisiana’s academic 

content, Grade Level Expectations, and Common Core Standards. This alignment will ensure that all 

students will be provided instruction in all areas identified to develop a well rounded student. 

Academic Content Standards and GLEs describe what students should know and be able to do. They 

indicate the ways of thinking, working, communicating, reasoning and investigating, and important 

and enduring ideas, concepts, issues, dilemmas and knowledge essential to the discipline. The 

curriculum, Louisiana Comprehensive Curriculum (grades Pre-K-12), combined with differentiated 

teaching, interdisciplinary learning, high expectations, and a shared visionary leadership will provide a 

unique opportunity for students interested in the arts, technology and a literature-rich curriculum to 

pursue their individual talents (http://www.louisianabelieves.com/resources/library/academic-

curriculum). Research and inquiry skills will be incorporated into all subjects to increase critical 

thinking skills and written language skills which also give the opportunity for advanced coursework. 

In addition, students will study the fine arts, creative arts, and humanities such as music, art, dance and 

drama, theatre, etc. We will start preparing students as early as third grade for rigor of high school. 

There will be hands-on leadership and service learning opportunities. The students will go on field 

trips that take them out of Tallulah and expose them to different environments. This type of results-

based model hinges on effective leadership, active parental involvement, and a school-wide culture 

which acknowledges and values academic success (KIPP Delta Public Schools, 2010). 
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Additionally, TCS will utilize open educational resources to supplement and enhance the curriculum. 

For example, we will make extensive use of Khan Academy’s math, science and ACT preparation 

programs. We will also use PBS Teachers, Teacher Domain, American Memory, Biography Channel, 

Project Vote, National Science Teachers Association, Virtual Field Trips, PBS Learning Media, 

iTunes, etc. 

Alignment with Louisiana Standards 

TCS will implement the Louisiana Comprehensive Curriculum (grades Pre-K-12) as the core 

curriculum. The rationale for choosing this curriculum is that it is aligned with Core Common 

Standards, state standards, benchmarks, and grade level expectations, which should increase student 

achievement. The Director, Dr. Candler has comprehensive knowledge and experience with this 

curriculum. In addition, TCS will train all academic personnel for the Common Core State Standards, 

and will begin to implement changes in instruction to meet those standards. 

Evidenced and Research-Based 

TCS’s leadership team will work with faculty and staff to develop and utilize differentiated 

instructional methods that meet the needs of a diverse student population. This will be an evidenced-

based implementation and refinement; data collection processes will be in place to help teachers 

monitor student performance and make modifications accordingly. The teacher leaders will work in 

close connection with the pacing guides and charts of the Louisiana Comprehensive Curriculum 

(grades Pre-K-12), internal curriculum enhancements, and evaluations to make school site adjustments 

based on pre and post test results, state assessments, student screenings and teacher team evaluations. 

According to Louisiana State Department of Education, the Comprehensive Curriculum (grades Pre-

K-12) aligns with Louisiana standards, benchmarks, Common Core Standards, and the Grade-Level 

Expectations. Research indicates that an aligned curriculum can increase student achievement and 
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helps to overcome the usual predictors of socioeconomic status, gender, race, and teacher quality 

variables (Laboratory Network Program, 1998; Moss-Mitchell, 1998; Wishnick, 1989). A pre-

condition of a successful educational program is a clear and agreed understanding that instructional 

content and classroom assessments should reflect the instructional standards. In a district with a well-

aligned curriculum, all students have the opportunity and responsibility to master the instructional 

content. 

The research on what works in high-performing, high-poverty schools makes relatively clear that 

schools with a willing spirit, structured around encouraging leadership; engaged partnership among 

parents, community and school; aligned, monitored, and managed curriculum; a culture of data and 

assessment literacy, and expanded time and space for core curriculum are leading the way to making a 

difference in the lives of the children they serve (Barr & Parrett, 2007).  

Curriculum and Instructional Practices 

Students will receive uninterrupted daily instruction in a 120-75-60-60 sequence (120 minutes of ELA, 

75 minutes of Math, 60 minutes of Science and 60 minutes of Social Studies) in classes from 20 to 25 

students. Co-curricular periods of 30 minutes are alternately dedicated to second language instruction 

(when applicable), physical education, computer lab, library, music, and art. To increase student 

achievement results, TCS will integrate arts (once per week for 30 minute instruction by certified fine 

arts teacher(s)) and inquiry into the Louisiana Comprehensive Curriculum core subjects as well as 

expanding teaching outside of the classrooms to meet the needs of the diverse student population in 

terms of learning styles (visual, auditory, kinesthetic, etc.) with instructional strategies such as direct 

instruction, and academic entry levels. TCS believes that schools need to employ multiple methods of 

teaching and learning to meet a broad range of student learners. Teaching methodology will be direct 

instruction including guided instruction, differentiated instruction, scaffolding, cooperative learning, 
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tiered learning (RtII) with use of intervention, group work, role-playing, data-driven instruction, and 

one-on-one teaching (Coleman, Buysse, & Neitzel, 2006). 

Parts of Instructional Model 

1. Identification of Instructional Goals. In keeping with common practice of successful rural 

schools (Johnson & Strange, 2007), we hold high expectations of our students and staff. We expect to 

meet or exceed NCLB’s AYP or to build to that as quickly as possible. As we pursue our goals, we 

will track data by student, by classroom, by teacher, by grade level, and by school throughout the year 

on a variety of instruments. 

Measurable Objectives Benchmark data will be collected at the beginning of the year from previous schools 

Objective 1: At least 80% of all students in grades1-11 will master at least 80% of mathematics 

concepts as measured by the IOWA, iLEAP and LEAP state assessments. The percentage will increase 

by 5% per year up to the system goal of 90%. 

Objective 2: At least 80% of all students in grades 1-11 will master at least 80% of reading concepts as 

measured by the IOWA, iLEAP and LEAP state assessments. The percentage will increase by 5% per 

year up to the system goal of 90%. 

Objective 3: At least 80% of all students in grades1-11 will master at least 80% of science concepts as 

measured by the IOWA, iLEAP and LEAP state assessments. The percentage will increase by 5% per 

year up to the system goal of 90%. 

Objective 4: At least 80% of all students in grades1-11 will master at least 80% of social studies 

concepts as measured by the IOWA, iLEAP and LEAP state assessments. The percentage 

will increase by 5% per year up to the system goal of 90%. 

2. Administration of incremental testing that models state standards. Students take these 

tests three or four times a year. (K-2 takes them four times. Grades 3-8 take them three times, all 
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before LEAP/iLEAP.) Teachers will know which standards will be covered on each incremental 

assessment, and will focus on those standards during that part of the school year. 

3. Monitor Student Progress to make Early Adjustments. Incremental testing allows us to gather 

individual student, classroom, grade level, and school-wide data. At that point, each teacher writes a 

detailed plan that analyzes the data and projects the next steps for instruction each student. 

Instructional Models 

Teaching and learning at TCS will be aligned to the Louisiana state standards, Common Core 

Standards, and Grade Level Expectations (GLEs), which we believe all students must master in order 

to be fully prepared to succeed. Our instructional approach is not rooted in innovation or 

experimentation with respect to curriculum and pedagogy; rather, we will implement an instructional 

program that is informed by successful practice of high-performing rural charter schools and allow for 

creative teacher adaptation and improvement tied to measurable outcomes (KIPP Delta Public 

Schools, 2010; Johnson, & Strange, 2009; Provasnik, Kewal, Ramani, Coleman, Gilbertson, Herring, 

& Xie, 2007, July). In accordance with our observations of what has worked in the practice of rural 

education, our curriculum will satisfy the following criteria: 

Scope, sequence, and assessments aligned with Louisiana Grade Level Expectations, Common Core 

Standards, and the Louisiana Comprehensive Curriculum (grades Pre-K-12). 

Key concepts will be revisited throughout the school year to refresh past learning.  

Integration of literacy instruction in every subject and every lesson. 

Appropriateness of the Model 

TCS believes that all students can learn given the needed school structure, visionary leadership, 

teacher support and commitment to a results-based academic learning environment. TCS’s education 

plan includes numerous strategies that target a range of students with a focus on at-risk students. TCS 
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will employ a comprehensive student diagnostic program. All entering students will be screened for 

learning readiness. For students lacking pre-requisite development skills, differentiated instruction will 

be utilized in the classroom and if needed, referral to determine if accommodations or more in-depth 

evaluations are needed. Research (Tomlinson & Allan, 2000; Ellis, Gable, Greg, & Rock, 2008) 

supports differentiated teaching, interdisciplinary study, and constructive inquiry to access brain 

development skills causing greater retention, reaching more students with various learning styles. 

Students will be evaluated through various assessments by DIBELS Next (K-3
rd

 grade); state 

mandated standardized tests such as iLEAP and LEAP tests, Louisiana Comprehensive Curriculum 

(grades Pre-K-12) content assessments, teacher made tests, and parent-teacher conferences concerning 

students’ academic progress. 

TCS’s Leadership Team will work with faculty and staff to develop and utilize differentiated 

instructional methods that meet the needs of a diverse student population. This will be an evidenced-

based implementation and refinement; data collection processes will be in place to help teachers 

monitor student performance and make modifications accordingly. The teacher leaders will work in 

close connection with the pacing guides and charts of the Louisiana Comprehensive Curriculum, 

internal curriculum enhancements, and evaluations to make site adjustments based on pre and post test 

results, state assessments, student screenings and teacher team evaluations. To supplement this model, 

TSC will focus on implementing key element s of the following curriculum models. 

English Language Arts: This addition to the curriculum model will implement the Shared 

Inquiry method of instruction and discussion using Junior Great Books (JGB) with the essential 

building blocks of the Core Knowledge curriculum in such a way that the school will educate 

children in a holistic manner both academically and socially. Writing is thinking on paper. 
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Shared Inquiry allows teachers to teach writing and students to learn to write through interesting 

activities tied to the Shared Inquiry discussions. 

Math: The Louisiana Comprehensive Curriculum (LCC) will be enhanced by materials  

Singapore Math. Singapore Math is a teaching method based on the national curriculum of 

Singapore. The instructional materials have a consistent and strong emphasis on problem solving 

and model drawing, with a focus on in-depth understanding of the essential math skills 

recommended in the NCTM Curriculum Focal Points (National Council of Teachers of 

Mathematics), the National Mathematics Advisory Panel, and the Common Core State 

Standards. 

Science: For hands-on learning, TCS will purchase F.O.S.S. Science Curriculum, a variety of Delta 

Science Curriculum. FOSS allows for practical experience in classrooms and demonstrated that 

student learn best by doing.   

Develop Student Character, Leadership Capacity, and Community Responsibility 

Implicit in our mission to prepare all students to be successful is our commitment to develop student 

character. We will use WiseSkills Character curriculum. WiseSkills is an interdisciplinary K-12 

character education program that highlights inspiring role models and helps schools reduce behavior 

problems, increase instructional time, and build a positive schoolwide culture of character. WiseSkills 

has been successfully used in Atkinson Elementary School, Griffin, GA, a school with similar 

demographics as TCS. Research indicates that the best approach to developing character is to 

integrate best practices into all areas of the school program indicating that Character Education will 

not be a separate course or an add-on. The curriculum will be organized into four categories: 

Achievement/High Student Performance; Healthy Student in Safe, Orderly, Caring Schools; Strong 

Family, Community, and Business Support; and Staff Development. Each area will key Processes, 
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action Steps and activities that will enhance character development. Just as our academic program is 

designed and based on state academic standards, the ethics curriculum will be based on the core values 

and culture of the school. All staff members will be trained to integrate the curriculum (Benning et al, 

2003). 

Technology: One of the schools’ primary goals is to implement a comprehensive plan with more 

technology integrated into classrooms and instruction. Using technology makes the environment more 

authentic to students, because the computer provides access to data and information, expands 

interaction and collaboration with others via networks, promotes laboratory investigation and emulates 

tools experts use to produce artifacts. Students will make effective use of various technologies as they 

produce a product, presentation, or performance in an integrated way of learning where students are 

not learning these skills in isolation. 

To prepare for the successful use of these technologies in classrooms, upper level courses, 

postsecondary education, and in students’ future careers, TCS will purchase iPad Learning Labs 

containing 30 iPads each. Each Apple iPad Learning Lab includes a compact rolling cart that stores, 

charges, syncs, and secures up to 30 iPad devices that will help open up the doors for TCS’s 

educators to reach students through technology. To support the use of the iPads, TCS will contract 

with Apple to provide two teacher training sessions (2 days each). Custom applications will also be 

purchased such as, iTunes U and video podcasts, iBooks, access to the web, and word processing. 

The iPad has thousands of apps for education in the subject areas as well as apps for reference, 

productivity, and collaboration. Students with special needs and ELLs will benefit from using the 

iPads, especially those needing to use technology to support their learning in the classroom, as they 

will be using the same technology as all students in the classroom. iPads will also be used by 

students when participating in before/after-school tutoring and during the summer program. Students 
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will have access to an online program called Kids College - a game-based math/reading/language 

arts curriculum that provides middle school students with skills practice aligned with Louisiana 

standards (http://www.kclogin.com/main/go.php). Kids College will help teachers provide 

differentiated instruction through individualized online instruction and an assessment that 

adjusts/modifies the curriculum based on student results.  

Meeting Needs of At Risk Students 

TCS’s education plan includes numerous strategies that target a range of students with a focus on at-

risk students. TCS will employ a comprehensive student diagnostic program. All entering students will 

be screened for learning readiness. For students lacking pre-requisite development skills, differentiated 

instruction will be utilized in the classroom and if needed, referral to the School Building Level 

Committee (SBLC) will be made to determine if such students need specific accommodations or more 

in-depth evaluations. Research supports differentiated teaching, interdisciplinary study, and 

constructive inquiry to access brain development skills causing greater retention, reaching more 

students with various learning styles. Our at-risk students will work in heterogeneous groupings 

instead of ability grouping. 

Students will be evaluated through various assessments by DIBELS Next (K-3rd grade); state mandated 

standardized tests such as iLEAP and LEAP tests, LCC content assessments, teacher made tests, 

student portfolios, and parent-teacher conferences concerning students’ academic progress. TCS will 

use portfolios to show growth over time (e.g. Politano, 1997; Tierney et al, 1991; Elbow, 1986), to 

provide assessment information that guides instructional decision-making (e.g., Arter & Spandel, 1992; 

LeMahieu & Eresh, 1996a; Gillespie et al, 1996), to show progress towards curriculum standards (e.g. 

Sadler, 1989a; Gipps 1994; Biggs, 1995; Frederiksen & Collins, 1989), to show the journey of learning 

including process and products over time (e.g. Costa & Kallick, 2000; Gillespie et al, 1996) as well as 
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used to gather quantitative information for the purposes of assessment outside the classroom (e.g. 

Anson & Brown, 1991; Fritz, 2001; Millman, 1997; Willis, 2000).The strengths of portfolios is that of 

range and comprehensiveness of evidence, variety and flexibility in addressing purpose (Julius, 2000). 

Portfolios are used successfully in different ways in different classrooms. For TCS’s purpose, they will 

be electronic and will be “Pass Along Portfolios”. Pass Along portfolios move from grade to grade, 

following the child. At the end of each year, parents will receive a copy of the material placed in the 

portfolio. However, the final portfolio will be presented at graduation. 

Gifted and Talented Program 

Gifted/talented children are those students who are identified as possessing demonstrated or 

potential abilities that give evidence of high performing capabilities in intellectual, creative, 

specific academic, or leadership areas, or ability in the performing or visual arts, and who require 

services or activities not ordinarily provided by the school in order to fully develop such 

capabilities. 

After qualified personnel are hired, TSC will develop a written plan for its gifted and talented 

program and submit it to the chartering agency and Louisiana State Department of Education. 

Updated plans will be submitted every three years thereafter. The plan shall include the 

following: • Philosophy statement, • Definition of giftedness program goals, • Program options, 

including identification procedures and program evaluation, • TCS will screen all potentially 

gifted and talented students to ensure they have an opportunity to be considered for the program. 

The screening criteria will be age/grade appropriate, will be nondiscriminatory, and will comply 

with the procedures set forth in all governmental mandates. 

TCS will assess those students meeting the screening criteria and gather additional information 

concerning their specific aptitudes and educational needs. Identification of gifted and talented 
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students will be based on multiple indicators of giftedness with information obtained through the 

following methods and sources: 

1. Formal assessment methods, such as group and individual tests of achievement, general 

abilities, specific aptitudes, and creativity. 

2. Informal assessment methods, such as checklists, rating scales, pupil product evaluations, 

observations, nominations, biographical data, questionnaires, interviews, and grades. 

3. Information regarding students will be obtained from multiple sources, such as testing 

results, teachers, counselors, peers, parents, community members, subject area experts, and the 

students themselves. 

Academic Goal 

Our short-term academic goal is 80% proficiency and our long-term academic goal is 90% proficiency 

in all grades by year 2019. Because we believe strongly that given a sound educational environment, 

all students can learn at high levels of achievement when superior instruction is coupled with 

structured support, we have developed the following academic and operational goals to meet our 

mission. 

Academic Goal 1–Student Performance: TCS students will demonstrate mastery of key concepts and 

academic standards across core academic subjects. 

 Measurable Objective 1: TCS students will maintain an aggregate Performance Metric rate of at 

least 80% during the school year. 

 

Academic Goal 2–Yearly Academic Growth: TCS students will demonstrate a year of academic 

growth for each year in school. 

 Measurable Objective 1: At least 80% of TCS students will demonstrate at least a year’s worth of 

academic growth from the beginning of the school year to the end.  

 

Academic Goal 3–Student Achievement Scores: TCS students will first meet and then exceed the 

Louisiana state average performance by comparable students on the LEAP and iLEAP tests. TCS 

students will score within a 4% margin of the Louisiana state average performance on the LEAP and 

iLEAP tests within the first four academic school years and will exceed the state average of student 

performance on the LEAP and iLEAP tests by a margin of 4% to 8% after the fifth academic year of 

TCS. 
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 Measurable Objective 1: Beginning with Year 1 of the charter, TCS will meet AYP. 

 

 Measurable Objective 2: By Year 5 of the charter, the school will meet or exceed statewide 

averages on the required Louisiana standardized assessments. 

 

Operational Goal 1–School Community: TCS will create a measurable sense of community within the 

school environment. 

 Measurable Objective 1: Families will have the opportunity to participate in culminating activities 

that reveal the knowledge and experiences students gained during a grading period and respondents 

will rate school events at least a 3.0 on a 4 point scale. 

 

Operational Goal 2–Family Satisfaction: TCS families will rate their school highly and be satisfied 

with their children’s school experience. 

 Measurable Objective 1: TCS will measure at least 3.0 in overall program satisfaction on a 4 point 

scale. 

 

Assess and Analyze Data Regularly 

TCS will implement systematic data collection and analysis on a regular basis to ensure all students 

are performing at or above grade level. In addition to quantitative academic assessments weekly in 

each subject, daily data will be compiled regarding student attendance, behavior, homework 

completion, and class participation. All teachers and instructional leaders will be trained with the 

necessary skills to efficiently interpret student-level data and continuously assess our performance. A 

computer database with a user friendly interface will allow teachers to input, track and assess how 

students are doing on each learning standard in a particular subject and grade (Bernhardt, 2004). 

For example, a teacher who has just finished a unit on fractions will be able to query data on any 

individual student in her class to assess which specific learning standards that student has not yet 

mastered, and will respond by providing that student with supplementary tutoring during enrichment 

classes or after school in the specific areas in which the student needs extra help. Teachers will 

integrate their assessments with the scope and sequence of the curriculum through backwards mapping 

of the Louisiana Grade-Level Expectations in each grade and subject, as demonstrated by the 

Louisiana Comprehensive Curriculum (grades Pre-K-12).  
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Establish a Structured and Orderly Learning Environment 

We will build structure through explicit processes, procedures, rituals, and routines that are consistent 

in every classroom and hallway (Cipani, 2007; Sulzer-Azaroff & Mayer, 1994). Staff will meet 

regularly to review, reinforce, and revise classroom procedures that are determined to be effective or 

in need of strengthening to have the greatest impact on student achievement. Students will attend a 

two-day summer orientation before school opens to learn the school academic standards, routines, core 

values and behavioral expectations that serves as the foundation for the school culture. 

Professional Development Support 

Professional development needs include training in JPAMS, a school-wide software program for 

tracking student attendance, progress, and academic standing. Training in administering DIBELS Next, 

knowing the critical features of LCC and distribution and discussion of GLE/Common Core Standards 

requirements will occur before school begins. Additional professional development will center on 

differentiated teaching to reach students with various learning styles, neural processing as related to 

teaching academic material, shared leadership starting from the top and reaching throughout the school, 

and social skills program training. Professional development will take place school-wide on designated 

days (6 hour session, first Thursday of each month), but ongoing development will occur weekly with 

teacher meetings and or other members of the school leadership team (Professional Learning 

Communities). These meetings are focused on training and coaching in the instructional model. 

(2) The extent to which the proposed project will assist educationally disadvantaged students in meeting State 

academic content standards and State student academic achievement standards (20 U.S.C. 7221c(a)(1)) 

(3points). 

According to the data from DIBELS Next, IOWA, iLEAP, LEAP, GEE, EOC from Louisiana 

State Department of Education on Madison Parish, many of our students will enter with academic 

deficiencies (http://www.louisianabelieves.com/resources/library/test-results). Therefore, our students 

will be tested in mathematics and reading at the beginning of the school year. A remedial program and 
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resources aligned with the GLEs/Common Core Standards will be assigned to the student based on the 

student’s test results. 

Measures of Academic Progress (MAP) will be given to students in grades 3-12 to determine 

core curriculum knowledge. Our instructional programs which are also aligned with the 

GLEs/Common Core Standards for core areas are also technology-based which allows for more 

individualization. All students will have an Individual Learning Contract which includes 

academic goals and objectives. These contracts will be reviewed weekly by teachers and their 

students. Students who qualify for an IEP will receive services as determined by the Individual 

Education Plans (IEP) staffing team. All processes of the Individuals with Disabilities Act will 

be followed. The same will be done for students who are in need of 504 accommodations.  

TCS will employ full time special education teachers with appropriate Louisiana special education 

teaching certifications and special education highly qualified paraprofessionals. These special education 

teachers will develop and implement IEPs and work with grade teachers to guarantee that all 

requirements outlined in a student’s IEP are being met and provided in a manner that maximizes 

students’ learning in the least restrictive environment. Students will be examined consistently through 

monitoring of their progress with MAP. All TCS teachers will be trained in strategies to help students 

meet state standards and Common Core Standards. MAP will track each student’s performance related 

to the GLEs and Common Core Standards. 

TCS teachers will focus resources and efforts on each student. With daily progress reports and 

every student will receive the attention and resources needed to make him or her successful. In 

addition, teachers will regularly prepare and administer tests which utilize Louisiana Grade Level 

Expectations (state standards) and the Common Core Standards. Teachers and students will use 

this information to develop and revise learning plans in order to be successful on DIBELS Next, 
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IOWA, iLEAP, LEAP, GEE, EOC and other state tests. Teachers will also use this information to 

develop lesson plans. Paraprofessionals will use the information to plan their sessions with 

students. Interventionists will provide additional help for students who still need help. 

Some students will be at-risk because of health and emotional problems (Finn, 1991; Garnier et 

al., 1997; Jozefowicz et al., 1994; Rumberger, 1995; U.S. Dept. of Education, 1992). Therefore, we 

will solicit grants to start a School-Based Health Center. A few students will be at-risk because 

they do not know the kinds of career opportunities which may exist for them with the right kind of 

educational preparation (Christenson & Thurlow, 2004; Hymel et al., 1996; Rumberger, 1995). 

Our educational program for students will contain a strong career component. This will allow 

students to explore many types of careers. Students of grades 5-12 will also participate in 

internships and service learning classes on Tuesdays-Thursdays (3:00-5:00 P.M.) at Madison Parish 

Hospital, Doug’s Grocery Store and Delta Haven Nursing Home. Students will be at-risk because of 

poverty (Hardre & Reeve, 2003; L. S. Miller, 1995; National Research Council, 2004; Roderick & 

Camburn, 1999; Rumberger, 1995; L. Steinberg, Blinde, & Chan, 1984; U.S. Dept. of Education 1997); 

we will seek to provide work study opportunities. Other students will be at-risk because of language 

(English as second language); we will provide resources in their native tongue, bilingual materials, 

assign an ESL specialist to assist with appropriate interventions, assign an interpreter, and provide 

information to parents in their native tongue. TCS will also develop reading skills for ESL students by 

giving language learners many opportunities to read and write in meaningful contexts, in their first and 

second languages; drawing on effective strategies for increasing literacy skills; integrating technology 

to support writing instruction and motivate students to use written language to communicate; encourage 

students to develop literacy skills in their native language, then transfer these skills to learning English. 

Work from strengths. Build on what students already know; draw on their background experiences 
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and encourage connections between academic concepts and students' own lives; help students see the 

value of being able to communicate in multiple languages. Connect with students' families and 

culture. Use culturally congruent teaching methods; incorporate culture and native language; introduce 

multicultural literature; and draw on the expertise of community members. Give ESL students 

opportunities to teach others about their first language and home culture. Use engaging instruction. 

Use effective strategies such as thematic instruction; and cooperative grouping to engage learners. Give 

students opportunities to talk about shared learning experiences. Hands-on, experiential learning 

experiences to develop understanding. Help ESL students connect words with meaning by using 

nonverbal clues and nonlinguistic representation of ideas, including multimedia, manipulatives, 

simulations, and modeling. Vary assessment strategies. Use wide-ranging assessments, including 

observations, portfolios, and performance assessments. 

In addition, Universal Design for Learning (UDL) will be used with all at-risk students, Special 

Education, 504, ESLs. UDL is a major tool that will be used by TCS staff to improve education for 

these learners. UDL's central premise is "that a curriculum should include alternatives to make it 

accessible and appropriate for individuals with different backgrounds, learning styles, abilities, and 

disabilities in widely varied contexts" (LDOE, 2006). These alternatives will be used in all stages of 

one’s teaching and learning, from the curriculum goals to lesson planning to assessment of student 

work. In addition, technology will plays an important role in creating accessible environments where 

these students can fully participate in the learning process. UDL focuses on and brings an awareness of 

the distinctive nature of each learner and the need to accommodate differences by creating learning 

experiences that will suit the learner and maximize his/her ability to progress. UDL will support 

recognition learning by providing multiple, flexible methods of presentation, support strategic learning 

by providing multiple, flexible methods of expression and apprenticeship, and support affective 
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learning by providing multiple, flexible options for engagement (CAST, 2005). 

As indicated, TCS has many systems to support educationally disadvantaged students. In class, 

teachers will use a variety of instructional methods to reach students of all learning modality 

preferences. With longer school hours and supplemental instruction offered, educationally 

disadvantaged students will spend more time in a positive learning environment. In addition, teachers 

are available to help students with homework by phone in the evenings and on weekends up until 9:00 

P.M. each evening. Students who are behind grade level or in jeopardy of retention are individually 

counseled and receive additional help in their specific areas of concern.  

Additionally, students who may initially struggle with academics will have the opportunity to succeed 

in other areas of the curriculum such as drawing, painting, or music. These successes help foster self-

efficacy beliefs, which in turn work to increase academic achievement. With all of these efforts by 

administrators, teachers, students, and parents, TCS is certain it will be successful with getting 

disadvantaged students to meet state standards. 

(3) The quality of the strategy for assessing achievement of the charter school’s objectives (20 U.S.C. 

7221c(a)(4)) (15 points). 

TCS is committed to adhering to the highest standards of academic and fiscal accountability. In 

October of each year, the Principal will provide a School Accountability Performance Report to 

all stakeholders such as the Governing Board,  parents, and the community. This report will 

include information on the educational program, school and student goals, academic objectives 

and achievement, Adequate Yearly Progress (AYP) and the district and school Report Cards, in 

addition to information on all financial and business components. A copy of the annual financial 

audit will be provided to Louisiana Department of Education, Board of Elementary and 

Secondary Education (BESE), and the public in August. Our website, surveys, and parent 

conferences will enhance community/parental communication and the website will post all fiscal 
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and achievement reports. Furthermore, Annual Yearly Progress Reports and State Report Cards 

will be posted on our website.  

A rigorous evaluation strategy, continuously monitoring both qualitative and quantitative 

data for all students, will allow TCS administration to accurately assess instructional strengths 

and weaknesses in real-time, creating an environment of continuous improvement that will 

maximize both the efforts and the funds supporting the school. At least once every six weeks, the 

Curriculum Specialist will collect project-specific data from TCS administration. Detailed 

evaluation reports will be finalized and distributed to the Director quarterly, with an in-depth 

analysis created at the end of each project year. Data sets will be illustrated for all students, and 

compared by sub-groups such as gender, race, economic status, and disability status. 

Quarterly evaluation reports will be reviewed by the evaluation committee: Director, Principal, 

teachers, counselors, parent volunteers, students, community volunteers, and other stakeholders. 

This committee will meet quarterly to discuss strategies that may be necessary to improve 

student outcomes, based on real-time data delivered through evaluation reports. This committee 

will work to insure that all students, regardless of sub-group, are receiving similar impact and 

outcomes through school activities. 

Methods for Measuring Student Progress 

To ensure a consistent and comprehensive evaluation procedure, individual assessment 

charts will be developed for each of the objectives (see below). The goal for every teacher at 

TCS will be to challenge each student to maximize his or her academic growth. TCS’s overall 

academic goal will be to accomplish all stated objectives by the end of the 2016-2017 year. TCS 

will track all required performance measures, and accomplish the following objectives: 
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Objective 1: In math, language arts, and science, 80% of students will earn 85% or above as 

calculated by classroom assessments and recorded on quarterly and semester report cards. 

Measured through:  

• Demonstration of mastery learning or subject competency through classroom assessments such 

as quizzes, test, or other measures determined by the teacher. 

• Classroom work that demonstrates utilization, integration, and application of acquired 

information. 

• Completion of homework, research, and other assignments as designated by the classroom 

teacher. 

• Students will participate in community service learning projects that reflects responsible 

citizens. 

 

Objective 2. 75% of 9
th

-12
th

 grade students will successfully complete at least 3 postsecondary 

credits during their freshman year. 

Students’ completion of Objective 2 will be determine by 85% or better for at least 

three postsecondary credits as indicated on an official postsecondary grade report or 

transcript. Students are required to provide a copy of the grade report or transcript to the school 

records clerk for inclusion in their cumulative file. Discussions have begun with Jackson State 

University, University of Louisiana at Monroe, LA Tech, Grambling State University and Delta 

Community College to establish dual credit and online credit opportunities. 

Objective 3. 80% of students continuously enrolled at TCS from the beginning of each academic 

year will demonstrate their academic proficiency by demonstrating at least one year of 

academic growth as indicated by Louisiana Educational Assessment Program (LEAP). 

Completion of Objective 3 will be determined by increased point total from the previous year’s 

score in each subject area of the LEAP. 

Objective 4. After its initial three (3) years of operation TCS will equal or exceed Madison 

Parish School District and Louisiana AYP scores. 
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Completion of Objective 4 will be determined by School and District Report Cards released by 

Louisiana Department of Education reporting AYP scores for both Madison Parish School 

District and TCS. 

In addition to these evaluation measures, a variety of other data sets will be collected on an 

ongoing schedule to provide benchmark and milestone data recording progress towards stated 

objectives throughout the school year. Additional qualitative and quantitative data sets 

monitored by the Curriculum Specialist will include: 

• Enrollment in Rigorous Coursework (Twice a Year) 

• Academic Improvement (Quarterly) 

• Classroom grades (Quarterly) 

• Student satisfaction surveys (Twice a Year) 

• Parent satisfaction surveys (Twice a Year)  

• Student Attendance (Quarterly) 

• Participation in Extra-Curricular Activities (Quarterly) 

• Participation in College-Preparation Activities (Quarterly) 

 

Each of these data sets, as well as any others that may be collected, will be analyzed and 

compared to uncover relational impacts, unanticipated outcomes, and effective strategies that 

increase academic achievement, performance on state assessments and college access. 

The surveys will be designed to discover the relationships between the various instructional 

strategies and activities incorporated into TCS’s curriculum, and to determine which activities 

students felt had the most impact and which had the least. 

In addition, formative assessments/teacher created tests (formal and informal) will be given weekly, 

monthly, and quarterly. All teachers will use informal classroom assessments (questioning, class 

participation, observation of tasks, and ticket-out-of-the door, etc.) and formal classroom assessments 

(weekly and/or biweekly quizzes, essays, performance tasks, teacher observations, projects, portfolios, 

demonstration of learning, rubrics, etc.) to gather data for formative feedback. Summative 

assessments (DIBELS Next, IOWA, iLEAP, LEAP, GEE, EOC) will be used as indicators of success 
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and guide instructional change for the upcoming year. The resulting data will be used to encourage 

student, teacher, and administrative growth. The results will track student proficiency on standards that 

will be tested on high stakes tests. TCS will respond to data by adjusting teaching strategies to 

address student learning needs and administrators will utilize data to adjust instructional leadership. 

Teachers on their respective teams will analyze their interim data as it is generated with their teams 

and will adjust or replicate instructional strategies. All staff will meet with the Principal to report and 

analyze and decide how to improve or share instructional strategies. 

Additionally, TCS will have a school evaluation plan. The Principal will perform regular teacher 

evaluation consisting of classroom observations, review of curriculum, and teaching methods, and 

utilization of other performance management tools. The Director will institute a review process for the 

Principal. The Board of Directors will meet monthly and oversee the efficient, effective and fiscally 

prudent management of the school. The Principal will complete and present all formative reports and 

year end reports to the Governing Board to ensure that all programs and objective are on track and 

openly discussed.  

Additionally, teachers will be using an electronic gradebook that is organized around state standards. 

Each portion of a student’s test, for example, will be graded and entered into the gradebook separately 

and by the standard. This way, teachers can see quickly who has mastered which standard and which 

students need additional work in which areas. This also eliminates confusion for parents when the 

grade in the class is linked more closely to mastery of skills. Additionally, quarterly assessments help 

the teachers and school leader design extra instructional help to students whose needs go above and 

beyond the classroom setting. Learning teams are a daily, structured way for us to work on specific 

skills with students in homogeneous groupings. Students will be in small groups according to skill 

level and student need, and work for one hour at the end of the day with a teacher on specific skills. 
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Students working on particular skills will be identified from quarterly assessment and placed in 

learning teams that meet their needs. This early intervention will allow us to make significant gains 

with our students based on their mastery of skills and knowledge to be assessed on the iLEAP/LEAP 

at the end of the year. 

(3) The extent of community support and parental involvement (20 U.S.C. 7221c(b)(3)) (8 points).  

(i) Community Support: Community support for our schools can be found at the state, local, and grass 

roots level. The growth of TCS has been facilitated by both Louisiana Department of Education (i.e., 

webinars, phone conferences, etc.) and Louisiana Charter School Association (i.e., workshops, 

professional law advise, grants etc.) where we have enjoyed levels of support and advocacy in 

developing TCS. TCS is committed to forming community partnerships that enhance the quality of 

education and support services for its students, the quality of its programming for parents, and the 

quality of its professional development for staff. Towards this end, it is likely that the school will form 

many partnerships. Prospective school community partners and parents were invited to informational 

meetings to learn about the new school and were asked to extend their partnerships with that school 

(See Appendix). From these meetings, the following partnerships evolved: PTA, working 

partnership with the Curtis Barnett Foundation, sponsorships from Regions Bank and Pleasant 

Grove #2 Church). 

In addition, parents and other members of the community were informed about TCS through means 

such as (in both English and Spanish): Radio and television advertising; newspaper; social networks-

Facebook, Twitter, My Space; websites (bilingual); Parent Command Center; door-to-door 

campaigning (in underrepresented and diverse neighborhoods; face to face meetings; door hangers; 

brochures; flyers; school sponsored events; community events; mailers (bilingual; referral programs 

with incentives; materials distributed in public service offices such as Office of Juvenile Justice; public 

libraries; promotional materials with school logo and information; banners; T-shirts and give-aways. 
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See below for the marketing and recruitment timeline. TCS will ensure that families from economically 

disadvantaged communities have access to information about the educational program at TCS through 

the following methods: Distributing flyers at neighborhoods and civic venues such as Head Start, 

YMCA, etc.; Speak at community based organizations and civic venues; and maintaining a user 

friendly website and internet presence.  

Recruitment Timeline 

Moreover, for strong parental buy in and community support, TCS volunteers have worked with 

Tallulah’s government officials, police department, community groups, pastors, local businesses, and 

other local organizations to inform them of the school. In addition, an interest survey was developed 

and distributed to parents and community members (See Appendix). 

In order to keep parents, donors, legislators, volunteers, staff, board members, and other community 

stakeholders well informed after the opening of TCS, we will mail out regular update reports, send out 

an e-newsletter bimonthly, send weekly parent newsletters (that students must bring back signed), give 

parents access to Parent Command (an on-line system that allows parents and administrators to track 

the student’s academic and disciplinary records), and parents will meet with their child’s teacher 

during report card night. 

Marketing and Recruitment Timelines 

September-October 2012 

 Website (bilingual) design 

 Work with Madison Parish School District to determine facility of new school 

 Door-to-door canvassing (on-going) 

 Recruitment season planning 

 Analysis of TCS enrollment and goal setting by zip code for new applications 

 Door-to-door canvassing (on-going) 

November-December 2012 

 Meetings with leadership of local Headstart and Daycare programs 

 General advertising campaign to inform the community of the school opening 

 Meetings with community leaders to inform of school opening 

 Advertising to families about new school 

 Creation of marketing collateral: fliers, advertisements, videos, etc. 
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 Training for potential school-level staff on use of online application database and accepting paper 

applications 

 Dissemination of applications to partner organizations and businesses 

 Speaking at Headstart transition meetings, community meetings, neighborhood association meetings 

(ongoing) 

 Training of parent ambassadors to assist with recruitment 

 Begin Social Media campaign (Facebook, Twitter, YouTube) 

 Door-to-door canvassing (on-going) 

January-March 2013 

 Door-to-door canvassing (on-going) 

 Speaking at Headstart transition meetings, community meetings, neighborhood association meetings 

(ongoing) 

 Send acknowledgment postcards to applicants (on-going) 

 Planning for enrollment process, including updating systems 

 Participation at city-wide recruitment events 

 Lottery preparation and planning 

 Staff training of enrollment process 

April 2013 

 Door-to-door canvassing (on-going) 

 Speaking at Headstart transition meetings, community meetings, neighborhood association meetings 

(ongoing) 

 Send acknowledgment postcards to applicants (on-going) 

 Participation at city-wide recruitment events 

 Staff training for lottery 

 Lottery advertisement 

 Hold lottery 

 Create and send mailing to accepted and waitlisted families 

May-July 2013 

 Begin enrollment process with new families 

 Ongoing enrollment days for all TCS 

August 2013 

 Opening 

 

Community Support 

Moreover, TCS will reach out to local businesses for partnerships such as internships, job shadowing, 

and community service for students as well as monetary support. The opening of TCS will be the 

culmination of the efforts of a small group of Tallulah residents who were not only concerned citizens 

but also parents. Therefore, they have a deep and personal vested interest in the future state of public 

education in Tallulah. This group successfully rallied the support of a number of businesses and civic 
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leaders in favor of TCS (See Appendix). 

Equal Opportunity Admission Criteria 

To ensure equal opportunity to attend TCS, enrollment policies, access to curriculum services, and 

activities of the program are nondiscriminatory with regard to religion, race, ethnicity, language, 

physical handicap, disability, gender, income level, and national origin of children and their 

parents. 

TCS will be a free, public school that will be open to all age-appropriate students living Madison 

Parish and surrounding parishes. TCS will recruit and admit students without regard to prior academic 

or behavioral performance. TCS will hold an open-enrollment period beginning March of each 

calendar year and continuing through June. TCS’s students will be admitted on a first-come, first 

served basis. If the number of applicants exceed the capacity of a program, a class, grade-level, or 

building, a random impartial selection process (lottery) will be conducted to assure all participants an 

equal chance of gaining admission. All students not admitted due to capacity will be placed on a 

waiting list in the event that space becomes available. 

TCS will launch a program using the following strategies, among others, designed to recruit a cross-

section of students: 

• Conduct Information Sessions at varied locations, a key component of the recruitment 

strategy to be facilitated on an ongoing basis during January. The Founders know this 

face-to-face time with families will be a valuable recruitment strategy that will yield 

positive results. During the sessions, Intent to Enroll forms will be handed out that will 

ask for parent contact information. This information will be used during our outreach 

periods prior to Open Enrollment. 

• Mail publicity materials to residents of the school district 

• Post flyers and community notices in local newspapers, and area businesses, churches, 

community centers, housing complexes, and supermarkets 

• Conduct door-to-door campaigns to inform district residents 

Additionally, the public was informed of TCS and its activities through various means: direct mail, 

email, school website, school newsletter, placing advertisements in publications, through social 
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medias, distributing flyers and brochures at neighborhoods and civic venues, and maintain a user 

friendly website and internet presence. 

(ii) Parental and community: Our parents and community stakeholders are the driving force behind 

the development of TCS.   

Planning: A group of parents and community members approached one of the educators of the district 

for assistance in starting a charter school. The meetings started. A petition to see if interest for charter 

school was high was developed (See Appendix). At the first meeting, teams were formed. An interest 

survey was developed and distributed to parents and community members (See Appendix). A 

consultant was hired. The team worked with the consultant to develop a plan. Parents and community 

members helped developed the mission, vision, values and framework for the educational plan. 

Parents and community members will continue to be a part of TCS’s development, including the 

application and the charter contract. Parents, community leaders, and business owners will be 

members of the Governing Board, Advisory Council, and trained volunteers at TCS. 

Program design: As the primary governing body designated to oversee and supervise all aspects of the 

school, TCS Board of Directors consists of founding parents and community stakeholders. During this 

program design process, the Board of Directors identified the importance of sustaining open and 

inclusive governance procedures. Community members and parents will be on the Board of Directors 

Advisory Council. This group of founding parents, community members, and teachers were 

instrumental in researching and obtaining the curriculum to be used. The Principal will seek parents, 

students, and community members to serve on the Principal’s Advisory Board. The Principal’s 

Advisory Board will advise the administration and Board of Directors on all phases of the operation of 

the school. In addition, community members, business owners, and parents will be involved in regular 

focus group meetings. Community members, business owners, and parents will be on the Board of 
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Directors’ Advisory Council. Activities for families will be planned throughout the school year. There 

will be formal parent/teacher/student meetings held quarterly. Multiple afterschool and evening events 

each month offering opportunities for parent discussion around issues of importance to them, or to 

participate in joint activities with their children. Participation of an active Parent Advisory Council. 

Serve as a volunteer.  

Implementation/Operation: Research (Cooper, C.E. & Crosnoe, R., 2007; Mapp, 2004; Epstein, 

2001) indicates that when parents participate in their children’s education, the result is an increase in 

student achievement and an improvement of student’s attitudes. 

TCS emphasizes the need for consistency between home and learning environment, as well as the 

creating of measures and routines that can be sustained in and out of school. It is therefore a top 

priority to provide as many opportunities as possible for parental involvement to be integrated into the 

measures of TCS. TCS’s Handbook recommends that each family contribute a minimum of 40 

volunteer hours each school year. 

Parents and the community will be further involved through the following activities: Regular 

electronic communication from administration regarding day-to-day functioning of school; school-

wide newsletter; individual classroom newsletters; classroom parent meetings; parent/community 

socials; parent/community surveys; membership on Board of Directors (as board members, they 

will implement plans to open the school; participate in the outreach/public awareness process; give 

presentations to local church and civic groups through the speakers bureau; approve the hiring of 

teachers and other school staff; develop polices, and ensure that the timelines for developing the 

school are met); and Advisory Council; committee membership; classroom volunteers; extra-

curricular volunteers; fundraisers; chaperones for off-campus events; attend an informational 

interview at school along with their prospective student in order to be sure of their choice if they 
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choose to enroll their child; attend family session of new student orientation each fall; track their 

student’s progress through JPAMS, the student information system; email teachers as needed; 

attended regular parent conferences; receive current information regarding school activities via: 

school website, school newsletter, parent committee newsletter; parent groups have regularly 

scheduled monthly meetings and agendas include: technology training, supporting student 

assignments/schoolwork, fund raising, event/activity support, a full array of volunteer opportunities, 

additional topics of parent interest/concern; and parents are invited to attend student presentations 

such as community breakfasts, talent shows, theater productions, etc.  

(5) Quality of project personnel (34CFR 75.210(e)(1), (e)(2), and (e)(3)(ii))(22 points). 

(i) Employment/Underrepresented: TCS is an Equal Opportunity Employer and complies with Title 

IX of the Education Amendment Act of 1972, with the American with Disabilities Act, and with all 

other state and federal employment laws. TCS does not discriminate against any person on the basis of 

race, religion, color, national origin, age, disability, gender, marital status, changes in marital status, 

pregnancy, or parenthood. 

TCS will seek to encourage applications for employment from persons who are members of groups 

that traditionally have been underrepresented based on race, color, national origin, gender, age or 

disability and will not discriminate on any basis, including race, color, national origin, gender age or 

disability. These teachers will be recruited from the local universities (University of Louisiana, La 

Tech University, Grambling State University, Jackson State  University, Alcorn University, Teach for 

America local chapter, Teach Louisiana website- http://www.teachlouisiana.net/). In addition, TCS 

will advertise positions widely and publicly for the purposes of encouraging diverse applicants. TCS 

will recruit by placing advertisements in publications that focus on underrepresented groups, through 

institutions of higher learning with high percentages of students from underrepresented groups, 

through social medias frequent by underrepresented groups, distributing flyers at neighborhoods and 
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civic venues located in areas where underrepresented groups live and work, and maintain a user 

friendly website and internet presence.  

(ii) Qualification/training: The following personnel who will be managing the grant will be a part of 

the regular TCS staffing. TCS design team is comprised of members with the necessary range of 

experiences to open and operate a successful school of excellence, bringing to the effort expertise 

ranging from education to business. 

Founding Board: The founding board of TCS is comprised of nine long-term residents or natives of 

Tallulah, LA with lengthy experience and deep expertise in education, nonprofit work, and 

management, as well as positive relationships with Madison Parish School District. These seven 

represent and promise outreach to various vested stakeholders in the TCS project, and have committed 

to staggered, multi-year terms on the school’s directing board to provide stability during the project’s 

launch. 

Five of the nine founders are educators with more than 144 years’ collective work in education. These 

individuals work with students from preschool age to postgraduates, and bring a range of training in 

innovative, research-based educational best practices to TCS.  Numerous classroom teaching awards 

and consultancies testify to their effectiveness in the classroom. Experience in various methodologies 

from literacy consultant (Myra Harris’ strategies for boosting literacy) to (Gloria Watkins’ 

interdisciplinary curriculum development), attest to the considerable expertise our founders bring to 

the TCS project. Equally important, several of our founders already have experience working with 

educational models that emphasize strong community engagement and community-based learning, 

hallmarks of our proposed charter. 

Founding board members have served on a wide variety of nonprofit management boards. The 

interests of many of these boards coincide with those of TCS and its mission and include: extra- and 
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co-curricular hands-on education initiatives; programs for at-risk learners; rural community 

development and health work; local foods and local natural resource stewardship; and local anti-

poverty work. The Board has had extensive training in financing and recruitment. However, 

Louisiana Charter School Association has agreed to further train the Board of Directors. They will 

provide workshops and other support for a comprehensive overview of the fundamentals of effective 

nonprofit board governance in a charter school setting. 

The TCS founding board also brings field-tested experience in starting business and nonprofit 

organizations both within and beyond the realm of education. As chair of a local start-up organization, 

Carl Walk, Director of Delta Community Action Head Start, guided the opening and now successful 

operation of the Delta Community Action Early Head Start and Head Start (non-profit 

organization). He has also served on numerous non-profit boards. Carolyn Robinson’s family 

business is among our fastest-growing and successful locally-owned companies, tapping a strong 

market for locally-produced goods. They have the commitment and capability to ensure successful 

realization of this project. Part of their capability also involves their ability to identify and recruit other 

professionals whose skills will further enhance project success. Calvin Washington has over 30 years 

experience as an educator. In addition, he has experience in operating and managing one of the 

largest stores in Madison Parish area, U-Pack It. As demonstrated, the founding board has 

considerable expertise in education, community organizing, non-profit management, and 

organization start-ups. 

Project Director: Dr. Patricia B. Candler will serve as the Project Director. In addition to her 

educational background/experience (including district and charter school) she has over eight 

years experience in managing a non-profit organization, Madison-Tallulah Education Center, Inc. 

(M-TEC) In addition, she has successfully presented governance workshops to the non-profits 
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organization (i.e., Youth of Excellence of Louisiana, New Dimensions Charter School, Marie Health, 

etc.) in the immediate area. She has over forty years of experience in public school and charter school 

education, and a long and well-established record of experience with school and district 

administration in Madison Parish and Louisiana. She has served in Madison Parish School District as 

kindergarten teacher, Assistant Principal and Principal at Wright Elementary School, Early Reading 

First and Reading First Director (wrote the grants, developed, and implemented the programs), 

Elementary Supervisor for the district, Chief Academic Officer for the district, Assistant 

Superintendent, and Acting Superintendent for Madison Parish School District. She has post 

secondary experience at University of Louisiana, Grambling State University and Jackson State 

University and as a mentor at University of Phoenix, Wilkes University, and Northcentral University-

where she serves as Head Mentor and Curriculum Developer for the early childhood department. 

Additionally, Dr. Candler has served as an independent consultant for the Louisiana Department of 

Education in the areas of curriculum and teacher evaluation (COMPASS). Dr. Candler will 

manage the overall operations of TCS, reporting to the Board of Directors. Dr. Candler has ability to 

leverage this network through her service in public education and through her involvement with the 

United Way, Louisiana Center for Afterschool Learning Board, and Learning Forward Louisiana Staff 

Development Council. Overall, she has successfully written/planned the charter application for a 

high quality public charter school to the state of Louisiana (approved December 2012) and  designed 

the pre-operation phase (January-June, 2013), and is slated to open TCS in August 12, 2013. 

Project Coordinator: Keith Wolfe will provide the day-to-day management of the Planning 

Project in cooperation with the Project Director. Wolfe will report regularly to the Project Director 

about the daily operations of the project. He holds an Educational Leadership endorsement to his 

Level 3 certificate and will be employed in the role of Principal for TCS. He has over ten years of 
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experience in education and administration serving as Assistant Principal Madison Middle and 

Madison High Schools and interim Principal at Wright Elementary and Madison High Schools, 

with certifications in mathematics, chemistry; a Master’s of Science Education Leadership, and a 

Specialist’s in Education Leadership. His excellence organizational and interpersonal skills enable him 

to coordinate this project efficiently and effectively. 

Business Manager: Kathy Hughes’ education and experience make her uniquely qualified to be 

responsible for the financial management system of TCS and the accounting for this project. She holds 

certification in business and has taken courses in accounting including governmental fund accounting. 

Her experience managing the accounting function of an organization comes from eight years 

managing the Madison Parish School’s Business Office, 2005 through present, where she 

developed the financial management system with assistance from accounting consultants. She was 

ultimately responsible for supervising the accounting department and four other departments that 

reported to her in her role of Business Manager for Madison Parish School District. The organization’s 

budget comprised over a dozen federal grants, contracts, and cooperative agreements culminating in an 

approximate budget of 4.5 million. 

Parent Community Coordinator: Beverly Ross has extensive experience serving as a parent center 

coordinator. Her expertise in researching and acquiring community resources that support the 

instructional programming is beyond your wildest expectations. She facilitates in such a manner that 

there is always a positive parent, school, and student relationship. She will lead the 

coordination/distribution community information and marketing efforts. She will be responsible for all 

outreach, especially parent communication and community outreach to the underserved student 

populations. She will also be responsible for scheduling a significant number of activities, meetings, 

and/or events as well as gather, collate, and/or classify data. 
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Project External Evaluator: TCS and M-TEC will work cooperatively to develop the specifications of 

the Request for Proposals (RFP) for this evaluation. The evaluation of responses to the RFP will be the 

responsibility of the Project Director. Criteria will be developed for selecting a contractor from among 

the RFP respondents and will include a method for scoring vendor responses against specific criteria. 

This process will simplify the evaluation process and enable TCS to explain why any responding 

vendor was or was not selected. The standards and competencies, developed by the American 

Evaluator Association, will form the basis for selection criteria to secure an evaluator for this project. 

TCS recognizes the importance and value of providing students with an educational environment 

comprised of staff who are highly qualified and represent a diverse community. To provide such a 

learning environment, TCS will search both locally via job fairs and the Louisiana Department of 

Education Job Posting venue, Teach for America, and national recruiting sites for teachers and staff 

members who will best fit the academic needs of the students and who subscribe to our philosophy of 

education. 

TCS Teachers: Qualified, dedicated teachers are the most important resource for implementing a 

rigorous educational program. TCS’s highly qualified, certified teachers will be selected through a 

highly competitive process based on their outstanding qualities both as educators and individuals. Our 

teachers will truly exemplify our philosophy as they are devoted learners who value personal 

improvement, self-reflections and self-evaluation. In addition, they are vested in the community and 

work to make a difference in the community. They strive for excellence in all that they do and work to 

contribute to the environment and society at large. Selected teachers will have experience working 

with at-risk students and charter schools. 

We have obtained commitments from strategic community partners that have the capability to enhance 

our curriculum with arts, environmental, social justice, and other content. These partners will not only 
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offer advice during the current planning phase, but will also bring critical expertise to the classroom 

once the school is open (See letters of Support).  

The following are additional members of the leadership team. Secretary, Curriculum Director 

(Oversee all areas of curriculum), and Special Ed Coordinator/Teacher (Responsible for coordinating 

Special education services, developing and managing IEPs). (See Appendix for resumes and job 

descriptions). 

(6) Quality of the management plan (34 CFR 75.210(g)(1) and (g)(2)(i)) (16 points). M-TEC is the legal 

entity that has organized and will operate the TCS. 

The governance structure of M-TEC is comprised of a nine Board of Directors (See Table B) and 

other standing committees that will have prescribed duties and responsibilities as outlined in the By-

Laws. The standing committees will consist of, but not be limited to, an executive committee, a 

finance committee, parent and community committee, a nomination committee, and a development 

committee. The Director and the Board of Directors are responsible for approving all policies, 

fiduciary financial management and all decision-making responsibility. Lines of responsibility and 

accountability are well articulated within our Charter School application. 

TCS Board of Directors Table B 

Name Current 

Professional Title 

and Organization 

Board Role Focus/Expertise Year 

Elected 

End of Term 

Myra Harris 4
th
 grade teacher President Education, consulting 2010 2013 

Sheila Rose Retired Educator Secretary Education, speech 2010 2013 

Gloria Watkins Retired 

Principal/Counselor 

Vice President School 

Administrator, Counselor 

2011 2014 

Calvin Washington Retired Educator Treasurer Education, operation of U-Pack It 

Store 

2012 2015 

Carl Walk Director Delta Head 

Start 

Board Member Non-Profit/Administration, 

Accounting 

2012 2015 

Angela Claxton Lawyer Board Member Law 2012 2015 
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Carlos Ford Parks and Recreation 

Director 

Board Member Community Development 2012 2015 

Albert Harris Capital One Bank Board Member Parent/Finance 2012 2015 

Carolyn Robinson Robinson’s Day Care Center Board Member Parent, Business operation 2011 2014 

 

The roles and responsibilities of board members include: 

1. Mission, policy, and strategic planning: Establish and set TCS’s vision, overall direction, short 

and long-term goals and ensure alignment with the mission and charter; evaluate and update policy 

positions concerning the mission, governance, and management; monitor adherence to stated 

performance criteria, both quantitative (e.g., state and federal educational standards) and qualitative 

(e.g., execution of leadership projects, impact in the community, etc.); and participate in strategic 

planning to review the school’s priorities, financial standing, and goals (both strategic and financial). 

2. Ensure financial health and stability of TCS: Monitor the financial stability and integrity of 

the organization, through reports made by the Finance and Audit Committees to the full board, by 

reviewing quarterly financial statements, approving the external auditor, and reviewing annual 

audited statements. Seek external funding sources, partnerships, or sponsorships. 

3. Ensure legal and regulatory compliance: Assure the filing of all legal and regulatory 

documents; review compliance with relevant federal, state, or local laws affecting the institution; and 

formulate policies related to contracts from public or private resources. 

4. Hire and evaluate the Director: Appoint, review, and support the Director in all TCS activities; 

ensure regular evaluations of the Director against agreed upon, clearly-defined performance criteria; 

make Director compensation decisions annually; commend, reprimand or, if necessary, dismiss the 

Director based on success against performance criteria; offer guidance to and support the Director in 

administration or activities of TCS. 

5. Be accountable to the community and other stakeholders: Commit to making decisions in the 
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best interests of TCS, its personnel, students, parents, and the community; accept responsibility for all 

conditions and policies attached to existing or new programs; be responsive to the concerns of 

community members and major stakeholders; expand TCS’s community and network; actively 

participate in Madison Parish and surrounding community; seek external partnerships to broaden TCS 

network with educational and non-educational institutions; promote TCS’s culture of leadership and 

academic excellence; review performance of the Board against founding principles and by-laws. 

6. Ethics and values: Embody the core values and ethics of TCS at all times. The Board will 

assure that the education vision as per the charter application is maintained. The founding Board of 

Directors for TCS is a diverse group of professionals skilled in various disciplines. Board members 

were recruited for the experience and skills they possessed, and the contributions they offered in 

ensuring success of the TCS’s vision. Board members’ terms are staggered (serving for 3 years) to 

ensure transitions are smooth and do not compromise the school’s leadership capacity with one third 

of the board transitioning off at any given time, leaving two-thirds as veteran Board members. 

Community Involvement in Governance and Operations 

TCS seeks to add a minimum of two additional board members in the next five years. In addition, the 

Board plans to institute a policy of having skilled non-board members serve on board committees as a 

way of developing a pool of potential board candidates that have proven their passion for the school 

and their ability to contribute meaningfully to the work of the board. Selection of the TCS board 

members is guided by the goals of adding directors who are aligned to the mission of TCS, who 

provide needed professional expertise, who help to achieve ethnic and gender diversity on the board, 

and who help to represent the communities we serve. 

Additionally, the current Board is interested in receiving input from the communities surrounding our 

schools. Our meetings will be posted and open to anyone who wishes to attend. We have a record of 
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active outreach to all community groups and leadership to establish avenues of communication. 

Board Training 

In order for a Board to be effective, training must take place. Orientation and training for the 

Board of Directors will begin as soon as the charter is granted. The Louisiana Association for Non-

profit Organizations will be requested to assist with the initial orientation, training, and professional 

development for the Board of Directors. Evaluation will be continuous. The evaluation will be done by 

interacting with one another and sometimes more structured evaluation instruments such as surveys 

and questionnaires will be used. An annual board retreat will provide professional development and 

also serve as an end of the year evaluation for the board. The professional development requirements 

are listed below: 

 All members of the governing body of the school will be required to complete a training course 

consisting of 12 instructional hours. Training must be completed within one (1) calendar year of 

appointment to the governing body. 

 A module consisting of at least 30 minutes of instruction in health and safety issues. 

 A module consisting of at least 60 minutes of instruction in other requirements relating to 

accountability, with special emphasis on state wide assessments, dropout reporting, and state wide 

standards for acceptable student performance.  

 A module consisting of at least 120 minutes of instruction in accountability requirements related to 

use of public funds. In subsequent years, to complete the twelve hours of training, Board members will 

participate in workshops, seminars, and conferences at local and national levels. Additionally, 

professional consultants, lawyers, and educators who have extensive knowledge and expertise in 

school board training will be hired to provide board training workshops. 

There will be on-going opportunities for additional training and professional development for the 
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Board including but not limited to visits to other top performing public and private schools in the area. 

Members of the Board will be encouraged to participate in annual conferences, meetings and trainings 

of the Louisiana Charter School Association and the Louisiana Department of Education Department 

(See Appendix). 

During the start-up process, the Principal has the primary responsibility for the start-up activities. The 

Principal will receive significant support from M-TEC’s Board and the Director, especially in the 

areas of student recruitment, identification of teaching candidates, hiring non-instructional staff, and 

facilities procurement and set-up. The Director and Development Committee will support the Principal 

through weekly meetings and tracking of the progress made. The Start Up Plan will enable TCS to 

achieve its objectives on time and within budget. The table below (Table C) provides an explanation of 

the Start-Up Plan, milestones, tasks, timeline and persons responsible. 

Start-Up Process 

Table C 

Milestones Responsibilities Timelines Person Responsible  (lead) 

Application Approved BESE approves TCS as a Type 2 

Charter School 

December 2012 BESE 

Recruitment Draft, approve, and run  

advertisement for teachers, Special 

Education  

Director 

January 2013 Charter Board 

Interview Receive resumes and applications, 

organize selection committee, 

 review applications, conduct 

 interview, check references 

January 2013 Interview Committee 

 Complete employee benefit  

enrollment 

February/2013 Business Manager 

Recommend Personnel to be  

hired 

March/2013 June/2013 Principal 

Facility Set up office space for school  

set-up 

January/2013 February/2013 Business Manager 

Finalize school facility plan January/2013 February/2013 Charter Board 

Authorization Complete pre-opening  

requirements with Office of  

Parental Options 

January/2013 July/2013 Principal Business Manager 
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Staff Recruitment Recruitment of additional Board 

Members 

January 2013- May 2013 Board of Directors 

 

Principal hires all additional staff 

members 

March/2013 June 2013 Principal 

Board  of Directors 

Student Recruitment Prepare, mail 

announcements about enrollment 

procedures, solicit parent support, 

prepare enrollment forms, 

disseminate forms 

February/2013 March/2013 Principal 

Visit schools, parent groups,  

community organizations,  

churches, school fairs to  

promote the opening of TCS 

January 2013- July 2013 Principal 

Business Manager Director 

Teacher Leaders 

Place advertisements with local  

media to promote open enrollment 

January 2013- August 2013 Principal Business Manager 

Director 

Collect applications for  

enrollment and conduct  

students lottery if necessary 

February/2013 March/2013 Principal 

Establish list of selected students, send 

letters to students and ones on  

waiting list 

February/2013 Principal 

Special Population Identify students with IEPs,  

ESLs, follow procedures for IEPs and 

ESLs 

March/2013 Principal 

Scheduling Produce school and student  

schedules 

February/2013 Principal 

Parent/Community 

Engagement 

Schedule meetings with  

community leaders 

February/2013 June/2013 Principal 

Informational meetings for  

parents and community 

April 19 & 26 May 10, 2012 Director 

Distribution of Surveys April-June 2012 Director 

Focus groups with stakeholders May 2012 Director 

Host initial parent school  

meeting 

July/2013 Principal 

Hire Personnel March/June/2013 Principal 

Finance/ 

School Operations 

Establish student enrollment  

systems 

February/2013 Business Manager 

Establish bank 

account/credit cards 

February/2013 May/2013 Business Manager 

Establish payroll setup March/June/2013 Business Manager 

Charter Contract Accepted Charter Contract Signed June 2013 Board President 

Professional Development Hire professional development  

staff 

April 2013 Principal 
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Principal and CEO attend  

professional development 

January 2013 May 2013 Principal Director 

Leadership Team attend  

leadership training 

June 2013 Principal Director 

Staff attend professional  

development 

July 2013 Principal Director 

Parent Training August 2013 Principal 

Teacher Leaders 

Student Orientation August 2013 Principal 

Teacher Leaders 

Procurement Order materials for teacher professional 

development 

May/2013 June/2013 Business Manager 

Establish food service contract May/2013 July/2013 Principal 

Order school supplies and  

equipment for start of school 

July/2013 Business Manager 

Implement Capital 

Improvement 

Prepare TCS campus for  

occupancy 

January 2013- May 2013 Principal Director 

Charter/contract Sign charter with BESE  

(authorizer) 

June 2013 BESE 

Director 

Opening  August 2013 Board of  Directors 

Principal 

Director 

School Performance Principal will be evaluated on 

performance based on student 

academic growth and achievement, 

fiscal management, staff  

recruitment, student retention 

June 2014 Director 

Board of Directors 

  

The organizational chart below (Table D) shows the direct line of management and personnel that will 

be involved in executing our goals and objectives. 

TCS Organizational Chart Table D 
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(7) Existence and quality of a charter or performance contract between the charter school and its authorized 

public chartering agency (20U.S.C. 7221i(1)(L) (15 points). 

Charter Contract-Our Charter agreement has specific language outlining the goals, objectives, and 

performance standards which TCS must meet to remain operational, and the language around 

performance evaluation. It specifically states: 

Accountability Plan. TCS shall be held accountable by the Board in accordance with the 

Accountability Plan contained. Due to potentially sweeping changes regarding testing requirements and 

Board  of 
Directors 

Principal 

Secretary 

Volunteers 

Assist Prin 

Bus Drives, 
Maintenance 

Teachers 

Paras 

Design Team 

Director 

Evalaution 
Team 

Supervisors 
After School 
Task Force 

Coodinators Coaches 

Advisory 
Council 

Management 
Team 

Committees 

Business 
Manager 

Secretary 

Clerical 
Grant 

Manager 
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other accountability standards that may occur because of the enactment of the No Child Left Behind 

Act or other laws or mandates, the parties agree that the Accountability Plan hereto is subject to 

renegotiation effective on or before June 30 of each year of the Agreement upon written notice from 

the Board no later than April 1 of each year. The parties agree to work diligently and in good faith to 

re-negotiate the Accountability Plan so as to comply with any and all required changes regarding 

accountability standards which are applicable to charter schools. 

Standardized Tests. TCS shall administer such standardized tests of academic proficiency as are 

provided for in the Board's policies and procedures, and shall participate in State assessments required 

by Louisiana State Department of Education. TCS shall participate fully in the Louisiana Standards 

Achievement Test (LEAP) for grades 3 through 11, administering DIBELS Next, IOWA, iLEAP, 

LEAP, EOC, GEE. TCS shall administer the Louisiana Alternate Assessment to students with 

significant cognitive disabilities. TCS is responsible for ensuring that the data elements required to 

administer the State assessments are correctly entered into the state’s system. 

TCS will participate in Louisiana’s accountability program, including high stakes testing. IOWA, 

DIBELS, iLEAP, LEAP, GEE, and End of Course (EOC) tests will be administered annually, in 

compliance with NCLB requirements. Results from these tests will be used along with other 

assessments to monitor progress (weekly), inform revision to the educational program, and to set 

appropriate academic goals for individual students and the school as a whole. 

Student Performance Measures-Our charter with the Louisiana Board of Education and Secondary 

Education clearly describes how student performance will be measured at TCS pursuant to State 

assessments that are required of other Louisiana Public Schools:  

2.16 Assessment of Student Performance and Procedures for Corrective Action. 

2.16.1 The Charter Operator shall implement the plan for assessment of student performance   
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administration of state-wide assessments, and procedures for corrective action as required by  state 

law, BESE policy, and the LDE. The Charter Operator shall perform all student testing required by 

state and federal law and BESE policy and regulation (Charter Contract, p. 11) 

 

TCS and BESE has entered into a formal contract. That contract  requires that TCS conduct the 

Louisiana Educational Assessment Program exam (LEAP) on all students in grades 3-11. BESE issues 

school report cards for all public schools that show the community how individual schools compare to 

the state and local averages on the LEAP, both in composite score and individual subjects, as well as 

average ACT score, student attendance rate, chronic truancy rate, dropout rate, and college graduation 

rate. 

Other Assessments-TCS will utilize Measures of Academic Progress (MAP) throughout the school 

year to guide students and teachers in decision-making about what constitutes quality work. MAP is 

aligned to Louisiana’s Grade Level Expectations/Common Core State Standards and will be 

administered as quarterly interim assessments. In addition, over the first three years, TCS will develop 

a variety of rigorous and relevant assessments (portfolios, oral recitations, teacher observation records, 

etc.) that are part of the instruction and that challenge students to prove standards proficiency and 

achievement. 

Copy of Charter- In order for TCS to open, it must have a finalized signed charter contract with 

BESE. TCS has a five year charter signed with BESE (See Attachment). 

In Louisiana, charter schools can have their charters revoked for three reasons: poor academic 

performance, business mismanagement, and legal noncompliance. Therefore, it is our intentions to 

work closely and cooperatively with BESE to immediately address any deficiencies in our assessment 

and accountability plan. For example, TCS is issued a Notice of Breach, we will fully cooperate and 

follow the necessary actions outlined to cure the breach. 

 (8) The degree of flexibility afforded by the SEA and, if applicable, the LEA to the charter school (20 U.S.C. 

7721c(b)(2)) (3 points). 
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Relationship: TCS’s authorized public chartering agency is Louisiana Board of Elementary and 

Secondary Education (BESE). BESE does not interfere with the operation of our charter schools, but is 

required by statute to monitor the progress of the school, authorize amendments to a school’s charter, 

renew a school’s charter, or if necessary, take a school’s charter.  

We maintain a strong administrative relationship with the Directors and other personnel in the 

Education Department as well as the Department of Parent Options Department. For example, the State 

Director has met with the Directors of charter schools approved for opening in August 2013 to express 

his willingness to provide for the growth of charters, as well as a commitment to eliminating 

unnecessary red tape. We work hard to ensure that this ongoing partnership and relationship continues 

and is strengthened. We will continue to interact with the Education and Parent Options Departments 

through necessary reporting that includes reports pertaining to facilities, finances, and other operational 

and legal matters. The Principal, Business Manager, and Director are readily available to answer any 

questions and handle any issues that may arise. Our staff utilizes all the professional developments 

offered by LA DOE. The staff of TCS will volunteer to serve on committees and groups for BESE. 

Exemption: Louisiana public charter schools are governed independently by a Board of Directors and 

are free from many of the laws and regulations governing traditional public schools, which allow them 

significant flexibility and autonomy in allocating resources, managing time, management and 

operations, school’s budget, expenditures, daily operation, personnel and in all other aspects of 

operating the school. In return for this autonomy, they are held accountable for student achievement 

and other results. 

(http://www.louisianaschools.net/divisions/charters/keyconcepts.html; §1101.Charter School Evaluation, 

Part CXXXIX. Bulletin 126—Charter Schools) 

TCS will comply with all federal and state laws and regulations and provide timely reports to BESE 

where applicable. 
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Autonomy: M-TEC (M-TEC), a 501(c) 3 non-profit organization has full management, legal, and 

fiscal autonomy over TCS. Its Governing Board will has seven members which will has a diverse set 

of professional skills and practical work experience in the areas of education, public, non-profit and/or 

for-profit administration or operations, community development, financial management, and law. The 

Governing Board will model the highest ethical standards, set policy, and ensure that TCS remains 

true to its mission. 

Below is the description of the flexibility afforded under Louisiana State’s law that helps establish an 

administrative relationship between TCS and BESE.  

Accountability 

TCS will submit an annual written report to BESE. This report includes information on the attainment 

of performance expectations, meetings of governing bodies of TCS, descriptions of TCS’s activities, 

and other information of interest to BESE. TCS will be also financially accountable by providing a 

detailed budget annually and through compliance with the uniform system of financial record keeping 

and spending procedures of BESE. Annual required audits, GAAP accounting, required management 

and financial controls and quarterly financial reports provide guidance and accountability around 

financial management. The freedom of management and full control over budget and finances 

enables TCS to best serve students through the setting of goals, hiring of staff, and implementation of 

a program designed to meet the needs of our students. 

School Budget 

TCS has complete autonomy over the manner in which funds are utilized in the school’s budget and 

expenditures and determines the manner in which State and local funds are utilized, allowing for 

maximization of funds to support student achievement. The long-term financial stability of public 

charter schools is dependent on prudent management and efficient operations. TCS’s practice in 

building the school’s budget will be fiscally conservative. Per-pupil revenue projections are based on 
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enrollment, although we anticipate the school to be fully enrolled for the 2013-2014 school year and 

have a waiting list. 

Expenditures 

State-mandated staffing requirements do not impact staffing decisions at TCS, thus allowing for 

greatest utilization of the budget and parent/community volunteers. For example, TCS is not mandated 

to allocate specific funds to specific positions making it possible to use volunteers to help with these 

positions freeing up funds to be used to hire qualified, certified staff. 

Daily Operations 

Public charter schools in Louisiana enjoy freedom of operation that is regulated and managed as 

defined in a contract between the charter school and BESE. Louisiana charter school laws protect 

freedom of operation and ensure flexibility for operation in the following manner. A charter school is 

exempt from the school district’s textbook, program, curriculum and scheduling requirements. In 

developing the application to BESE, TCS had the freedom to outline the methods and curricular 

program for the school as well as the materials that will be used to support its program. The length of 

the day and year is determined by TCS. Its school calendar is developed by the principal and 

approved by the Board of Directors, allowing for optimal use of professional development days. In 

accordance with Louisiana State Statute and policy, TCS has the flexibility to determine student to 

teacher ratio. 

Personnel 

TCS will be allowed to hire certified teachers, as well as long term substitutes to lead core subjects. 

All staffing decisions will be made by TCS’s principal in consultation with the Director and Board of 

Directors. Supervision of employees is the responsibility of TCS’s principal. 
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Absolute Priority: Improving Achievement and High School Graduation Rates [High-

Poverty]. Accelerating learning and helping to improve high school graduation rates and 

college enrollment rates in high-poverty schools. 

Tallulah Charter School will serve rural, high-poverty students—providing them with a 

challenging and enriching academic program, a pathway to success. Tallulah Charter School was 

founded with a solid commitment to providing all students with accelerated learning 

opportunities, with an emphasis on strong reading, math and academic skills that will lead to 

better achievement resulting in increased graduation rates. Tallulah Charter School has 

proactively developed a series of innovative supports, remediation strategies and robust staffing 

plans to ensure that the needs of students with disabilities, those with high needs, and ELL 

students are comprehensively addressed to allow for accelerated learning.  

The demographics of Madison Parish range from middle to lower middle class, single parent 

families. Over 95% of the families that have children are enrolled in public schools. Over 50% of 

the families are receiving some form of public assistance from the federal government and work 

minimum wage jobs with 33.6% living below poverty 

(http://quickfacts.census.gov/qfd/states/22/22065.html). Eighty-eight of the students are from 

low-income families as determined using the criteria specified under section 113 (a) (5) of 

ESEA. 

Seventy-nine percent of Tallulah Charter School students live in high poverty neighborhoods. 

Eighty-eight percent of Tallulah Charter School students will be eligible for free or reduced-

price lunches under the Richard B. Russell National School Lunch Act 

(http://www.laeducationresults.net/District/Essential_Facts.aspx?RecordID=033) 

Extreme numbers of high school drop-out rates (10.9%) 

(http://www.laeducationresults.net/State/Dropout.aspx?RecordID=000) and the lack of post-

secondary educational opportunities exist (http://www.louisianaschools.net/data/; 
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http://quickfacts.census.gov/qfd/states/22000.html). 

Tallulah Charter School reflects the challenged community which the school serves: 

 62% African American 

 60% are male/40% female 

 85% qualify for free or reduced lunch  

 11% with Bachelor’ degree or better 

 

Addressing the needs of an underserved community, local elementary schools are 

underperforming, and parents have few options. 
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Competitive Preference Priority 1—Improving Achievement and High School Graduation 

Rates [Rural Students, Students with Disabilities, and English Learners] (up to 4 points). 

Tallulah Charter School’s (TCS) curriculum is well-suited to addressing the specific needs of 

high-needs students, through its emphases on arts integration, project-based teaching methods, 

and cooperative community, and will add to Tallulah’s striking success in addressing what is still 

a major crisis. A solid and engaging education in the elementary grades, especially for at-risk 

students, lays the groundwork for the development of academic knowledge and a student’s 

relationship with school through middle and high school. Students who build their academic and 

social emotional skills to an age-appropriate level, if not higher, and who are engaged, excited, 

and invested in their schooling are much more likely to graduate from high school wanting to 

continue onto college and other post-secondary options. TCS will provide an academic 

framework and school culture to develop and nurture the innate curiosity of all children at the 

school, thereby increasing their ability to take responsibility for their education, work through 

problems and think critically. This task will be accomplished by applying the research, create, 

and connect framework to our  arts-integrated curriculum operating within a cooperative 

community. 

Project-based learning encourages student ownership of learning by having students 

develop and act on their own questions (Junior Great Books Curriculum) and couch their 

learning in their own interests. Numerous studies show project-based learning is not only good at 

raising standardized test scores, but also develops 21st century skills such as critical thinking and 

creativity. A project-based framework causes students to become invested in their learning and 

understand not only more of the subject material, but also why they are learning what they are 

learning. 

Arts integration has been shown to be an effective tool in helping high need and high 
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poverty students graduate from high school and continue onto college. In Catterall’s 2009 study, 

Doing Well and Doing Good By Doing Art: A 12-year National Study of Education in the Visual 

and Performing Arts, he and his colleagues found that eighth graders from under-resourced 

environments who are highly involved in the arts have better grades, less likelihood of dropping 

out by grade 10, have more positive attitudes about school, and are more likely to go on to 

college (Catterall, 2009). By using project-based learning, arts integration, and engaging literacy 

(Core Knowledge curriculum) and mathematics approaches (Singapore Math curriculum) 

outlined in this proposal, TCS will provide a rich and stimulating environment for learning 

academics. 

(a) Accelerating learning and helping to improve high school graduation rates college 

enrollment rates for students in rural local educational agency. 

Tallulah Charter School (TCS) will serve a total rural population of 12,154 residing in rural 

northeast Louisiana, 20 miles west of Vicksburg, Mississippi 

(http://quickfacts.census.gov/qfd/states/22/22065.html). Madison Parish is declared a rural 

designation by the  Rural and Low-income School (RLIS)  

(http://www2.ed.gov/programs/reaprlisp/eligible11/index.html). As a charter school operating 

within Tallulah-Madison Parish, TCS will serve high-risk rural students. It is designed to provide 

the academic and community support structures that deliberately accelerate the achievement of 

those easily overlooked in an ever more urbanized 21st world. 

TCS’s entire design is meant to address the needs of rural at-risk students. TCS will train its staff 

in working with rural at-risk populations and will also have a social worker and counselor on 

staff to provide support to students and families, as well as provide guidance to staff in working 

with particularly difficult situations. The educational needs of our rural at-risk students will be 
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met by the curriculum through our same-gender advisory program that is designed to provide 

skills necessary for rural at-risk students to stay in school. Our curriculum will emphasize study 

skills and organizational skills – specifically teaching the use of an agenda and organizer. The 

curriculum will also confront those social and personal issues that often lead to student dropout. 

The educational needs of our rural at-risk students will also be met through the college-

preparatory course focus of our program. This rigorous college focus enables our students to be 

more successful in their classes and also reduces the likelihood of them dropping out. 

Other strategies include intervening early in the lives of students, increasing attendance rates, 

involving families and supporting parental engagement, establishing rigorous expectations, and 

addressing misbehavior problems (Balfanz, Herzog & Mac Iver, 2007). 

TCS’s academic program and curriculum allows all students to have meaningful learning 

opportunities that are accompanied by high expectations. Students will be challenged to achieve 

to their highest potential through a curriculum that works to enhance both their areas of strengths 

and weaknesses within a supportive community. We will address the whole child philosophy by 

addressing the emotional, physical, and academic needs of the child. The Professional 

Development Initiative in this proposal will ensure that TCS’s teachers are fully qualified to 

have the largest impact on the lives of students and implement the Core Knowledge, Junior Great 

Books, F.O.S.S. and Singapore Math curriculum to their greatest potential. 

According to a report published for the Bill & Melinda Gates Foundation, almost half of 

students who end up dropping out of school are disengaged and not inspired to work hard 

(Bridgeland, Dilulio, Morison, 2006). TCS’s active learning environment and service learning 

opportunities will work to increase academic achievement by thoroughly engaging students in 

the process of learning. 
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According to the National Dropout Prevention Center Network, both service learning and active 

learning are effective strategies for increasing student engagement (Smink, Reimer, and National 

Dropout, 2005). Additionally, when students are engaged in meaningful learning activities, 

attendance rates increase. 

TCS’s Schoolwide Positive Behavior program will work to positively support students in the 

area of behavior and personal growth through a tightly knit structure of student buddies, peer 

mentoring, and parent involvement. This model initiative will work to address and eliminate the 

behavioral problems that often occur by sixth grade and lead to student dropout. 

Finally, family involvement in a child’s education has been shown to positively affect 

academic achievement for all students regardless of ages or socioeconomic, racial/ethnic 

backgrounds (Mapp, 2004). TCS’s dedication to parent involvement is a cornerstone in 

preventing dropout and promoting academic excellence. Parents will be involved in all aspects of 

the school, from governing to classroom assistance. 

 

(b)  Accelerating learning and helping to improve high school graduation rates and college 

enrollment rates for students with disabilities. 

TCS will serve a predominately low-income, minority community. Regrettably, the Madison 

Parish School District’s (TCS students will come from the Madison Parish School District) 

achievement rate for students with disabilities is about 12%  with the state average of 11% 

(http://www.laeducationresults.net/District/Summary.aspx?RecordID=033) and Louisiana 

Educational Assessment Program (LEAP) pass rates for students with disability from Madison 

Parish is 28% where the state’s average is 52% 

(http://www.laeducationresults.net/District/Subgroup_Performance_Scores.aspx?RecordID=033) 

All students attending TCS will have access to the same rigorous curriculum and the same highly 

qualified teachers. TCS will ensure that all students with disabilities receive instruction that 
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meets Louisiana Core Curriculum Content Standards. With appropriate instruction and other 

support, many of these students can meet the marks of the general education population and that 

is one of goals of TCS. 

Know who the students with exceptional needs and/or special education services are: 

Teachers will be given a list of all students in their classroom with exceptional needs and/or 

special education services by the Director of Special Education. It is expected that teachers will 

be able to address concerns that the students or their parents have regarding their 

performance in the class in connection to their needs and/or services. 

Be familiar with each student as an individual and be aware of how their exceptional needs 

impact their progress and performance in your class: There may be a wide range of 

exceptional needs among the students, including pervasive developmental disorders, dyslexia, 

ADHD, emotional disorders, and medical illnesses that have resulted in impairments. The 

Director of Special Education will provide teachers with information regarding the nature of our 

students’ needs and ways that these can be addressed in the classroom setting. 

Collaborate: It is expected that teaching teams and the Director of Special Education will 

collaborate in all facets of the educational process, including: 1) assess student strengths and 

weaknesses and discuss ways that knowledge of these could be used to increase effectiveness of 

classroom instruction for this student, 2) determine appropriate goals and outcomes for the class, 

3) design intervention strategies and implement them, and 4) evaluate student progress. 

On a weekly basis, teaching teams and the Director of Special Education and/or special 

education teacher are expected to meet and collaborate regarding special education support in 

the classroom (as determined by a student’s IEP), grading assignments, modifying instructional 

plans, and requesting parent/administrator conferences.  
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Provide quality instruction, modified curriculum and high expectations: Students with 

exceptional needs and/or special education services must be given access to the general 

curriculum. Teachers should develop their scope and sequence, in collaboration with the 

Director of Special Education and/or special education teacher, to teach targeted skills in a way 

that students receiving special education services can be successful.  

Assume responsibility for students with exceptional needs: General education teachers are 

accountable for effectively educating students with exceptional needs and/or special education 

services, just as they are accountable for the success of general education students. The grading, 

record keeping, curriculum development, parent contact, assessment and discipline of students 

with special needs are the responsibility of all the teachers assigned to a classroom. The Director 

of Special Education and the special education teacher will provide push in services in the 

general setting. Special Education team members and all teaching teams are encouraged to work 

together to divide responsibilities for all students in the given class, with both teachers being 

responsible for general education and special education students.  

Participate in the development of IEPs and 504 Plans: All general education teachers will be 

expected to participate in the development of a student’s IEP, because their input is necessary 

and beneficial to best meet a student’s needs in the general education classroom and because it is 

required by law. 

Participate in the development of IEPs and 504 Plans: All general education teachers will be 

expected to participate in the development of a student’s IEP, because their input is necessary 

and beneficial to best meet a student’s needs in the general education classroom and because it is 

required by law. 

Be an advocate for and an active practitioner of true inclusion of students with exceptional 
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needs. Though it will take time and consistent effort to create a lasting paradigm shift, it is the 

long-term goal that the can do characteristic of the provisions for special education services 

within the public education system in the US will be eliminated at TCS. 

(c) Accelerating learning and helping to improve high school graduation rates and college 

enrollment rates for English Learners. 

TCS will serve students at risk of educational failure primarily because of poverty and/or 

because they have disabilities. The school is designed to particularly address the needs of both 

groups as well as our parish’s small population of English learners. TCS will adhere to all 

applicable state and federal laws and regulations with regard to serving English Language 

Learners (ELL). TCS will administer the Home Language Survey to determine which students 

meet the criteria to be designated as ELL. 

Our ELL students will become fluent readers, speakers and writers of English as quickly as 

possible. Our overall education program is built to meet the needs of the ELL population. 

Through intensive focus on literacy and additional supports, our students will move toward 

mastery of the English language at a rapid pace. Based on research findings, we will use an 

inclusive structured English immersion (SEI) program. In an inclusive SEI program, ELL 

students are not segregated from their English-speaking peers. The program provides extra 

support students need, while immersing them in the English language.  

Recognizing that ELLs are often at-risk for reading problems, the strongest programs 

respond quickly to the results of formative assessments by offering small group reading 

intervention for struggling readers that augments the core literacy program. A key element to the 

educational program will be regular small-group tutoring for students who are struggling and 

skills-based Academic Workshop modules. 
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Additionally, our ELL students will receive grade appropriate instruction which meets the 

Louisiana Common Core Content Standards. Teachers will be trained to teach ELL students in a 

mainstreamed environment, and will use volunteer language instructors to serve as tutors and 

help translate information for parents. The ELL program will promote proficiency in listening, 

speaking, reading, and writing in English. Comprehension and proficiency in state-required core 

content will be gained through the systematic use of both English and the student’s native 

language, when necessary, to best match the academic and linguistic proficiency levels of each 

English language learner 

Competitive Preference Priority 2—Promoting Diversity (up to 2 points). Projects that are 

designed to promote student diversity, including racial and ethnic diversity, or avoid racial 

isolation. 

There are two primary objectives associated with the goal of promoting diversity by 

reducing minority isolation. The first is to create schools that are “racially integrated” by 

increasing the enrollment of non-minority students through aggressive recruitment and marketing 

strategies. The second objective to reduce minority isolation is to offer opportunities for students 

from diverse backgrounds to interact and engage with each other. Performance measures include 

the extent to which instructional strategies promote student interaction and engagement in the 

classroom as well as opportunities outside of classroom settings. Steps to increasing positive 

interaction among students of different social, economic, ethnic, and racial groups must be 

intentional and deliberate. Promoting positive interaction is a philosophy embraced by all 

our stakeholders. Opportunities for interaction must be embedded within instructional practice 

throughout the school day. TCS will utilize core strategies to increase positive interaction among 

students in the classroom and community. 

Increasing Interaction with Student Grouping 
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At TCS, grouping and regrouping of students for instruction will be a fluid process, with groups 

changing according to the learning outcomes and student need for differentiated instruction. 

Students will be grouped for project teams and interdisciplinary teams where content learning 

takes place across grade levels. The school day will be structured to include student teaming for 

project based learning, cross age grouping and tutoring. Teachers will receive training in how to 

group students so that extended and frequent opportunities for contact with those from different 

racial and ethnic backgrounds will be available. 

Heterogeneous grouping will be used at TCS. This structure will ensure that children from 

different social, economic, ethnic, and racial backgrounds come together in the same 

classroom—providing exposure to multiple thoughts and ideas. Tracking has proven to be 

divisive and inequitable (Glass, 2002) and can deny access to challenging academic curriculum. 

Research by Villa and Thousand (2003) found positive effects on student achievement, self-

esteem, and interpersonal relationships for academically struggling students who are grouped 

heterogeneously. Heterogeneous grouping will provide an effective strategy to ensure all 

students are college-and-career ready as they exit the program. 

Increasing Interaction with Cooperative Learning 

Not all groups are cooperative groups. Putting groups together in a room does not mean 

cooperative learning is taking place (Johnson & Johnson, 1995). In cooperative learning, 

students work with their peers to accomplish a shared or common goal. The goal is reached 

through interdependence among all group members rather than working alone. Each member is 

responsible for the outcome of the shared goal. 

Interaction is increased in classrooms where cooperative learning is embraced. In studies 

comparing cooperative learning versus traditional classrooms, achievement levels of the highest 
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performing students are comparable. However, the achievement gap is significantly reduced 

between different ethnic populations in cooperative learning classrooms, regardless of the 

academic content taught or grade level of the student (Kagan, 2009). 

All classrooms will implement cooperative learning strategies into lesson design and delivery. 

The cooperative design will be intentionally and deliberately planned and assessed. Teachers will 

embed cooperative learning elements into planned inquiries or lessons including positive 

interdependence, face-to-face interaction, individual accountability, social skill development, and 

group processing. Cooperative learning is used as the primary vehicle to address language 

skills, reading, writing, speaking, and listening. Just as important are the interpersonal skills that 

students develop as they actively engage in discussions, sharing ideas, brainstorming, and 

problem solving. Cooperative learning fosters the four C’s of 21st Century learning: 

collaboration, communication, critical thinking, and creativity. The development of these 

skills will allow low performing students to raise their achievement level and drastically lessen 

the gap between minority and non-minority students.  

Cooperative learning increases interaction among children of different racial, ethnical, 

and social and economic backgrounds. The approach fits with TCS’s SIOP model of 

instruction. Cooperative learning builds on students’ different strengths and involves them in 

activities at a high cognitive level. Researchers have demonstrated the success of cooperative 

learning in enhancing students’ social and academic development in multicultural settings 

(Cohen & Lotan, 1995; Katz, 1992). Also, Hurley, Allen, and Boykin (2009) posited that 

students from cultures, who are more community-focused, performed best in cooperative 

learning groups. Cooperative learning will also be incorporated during Extended-day and 

Extended-year activities. TCS will provide its students with an additional 10 days of 
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learning and will provide structured after school activities. These after school programs and 

educational camps will give students the opportunity to work in small groups to cooperatively 

solve a problem or design a product. Extended day and year opportunities will allow diverse 

groups of students who might not usually have access during the school day to work and play 

together as they are exposed to STEM and other themed concepts. The extended year will 

decrease the likelihood of the traditional summer slide experienced by students of low 

income. 

Reducing Minority Group Isolation and Improving Academic Achievement with 

Multicultural Curriculum Reform 

There are several perceptions as to what constitutes multicultural curriculum reform. TCS will be 

responsible for the development of curriculum that includes social awareness and action 

conceptualizations. Based on the work of Banks (1993) and McIntosh (2000), the voices, ideas, 

and perspectives of the students regarding these and all other topics are brought to the forefront 

in the learning experience - the students themselves becoming yet another multicultural 

classroom resource. The textbook is viewed as a single perspective among many, and the 

relevance of its limitations, along with those of other educational media, are explored and 

discussed. Students will gain a greater understanding of differing viewpoints as they study other 

cultures, the arts, and participate in community service learning projects. Using this 

transformational approach, students will take action and make decisions related to the 

concepts, issues, or problems related to the inquiry-based pedagogy. Cultural competency is the 

ability to work effectively across cultures. For individuals, it is an approach to learning, 

communicating and working respectfully with people different from themselves. Culture can 

refer to an individual’s race, class, gender, sexual orientation, religion, immigration status and 
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age, among other things. For organizations, cultural competency means creating the practices 

and policies that will make services more accessible to diverse populations and that provide for 

appropriate and effective services in cross-cultural situations.  

TCS recognizes that access to participation in education is seen as a critical avenue to 

assure equal and meaningful participation in our political and social community. Multiple 

sociological studies show that participation in integrated environments is necessary for 

participation in a diverse, multicultural society. Several studies, such as one on diversity and 

multiculturalism and its effect on students (Astin, 1993) have focused on the positive impact that 

desegregation has on students’ racial attitudes and social behavior. Such research concludes that 

both minority and non-minority students in racially diverse schools are less racially prejudiced 

that those in other schools. The study also found that an increase in interracial contact among 

students creates more interracial sociability and friendship. 

TCS administrators are aware that strategic placement of programs and the choice of themes that 

appeal to students and families of all racial/ethnic backgrounds will contribute significantly to 

the building of diverse and close-knit learning communities. Together with site administrators 

they will ensure that the Recruitment Specialist works to recruit underrepresented students  and 

that not only is there a decrease in minority isolation at TCS as a whole but also within each of 

the classes within our school. 

TCS will use the following methods to sustain students’ interest: interdisciplinary integrated 

curriculum that makes learning more comprehensible to students and provides a wider range of 

areas in which they can demonstrate their expertise; instructional tasks that replicate real-life 

situations and are thus more meaningful to students; classroom activities built on open-ended 

questions, which arouse curiosity and give learners some control over how to proceed with their 
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investigations; full development of themes that attracted students in the first place; and daily use 

of the Internet as a renewable and limitless source of information and a means of 

communication. 

Furthermore, to accommodate different learning styles TCS will offer: hands-on, multisensory 

learning experiences that give students multiple avenues toward mastery; virtual reality 

simulations via electronic means; use of visual, auditory, kinesthetic, or spatial approaches, as 

appropriate to the topics of study; creation of “what-if” scenarios to help students envision the 

likely results of certain problem-solving strategies; use of collaborative methodologies in which 

students can learn from one another and respect each other’s contributions to the overall effort of 

the group; involvement of students as full partners in planning, execution, and evaluation of 

classroom learning activities; and regular, planned opportunities for student-teacher 

communication. 

If students do not see that they are making progress, they may give up. In order to ensure that 

students know where they stand in terms of mastering skills and content, our programs will take 

the following steps: use standard rubrics that are understood by students for scoring projects and 

other work; maintain student portfolios that permit everyone—students, parents, and teachers—

to see improvements in performance levels; and assign long-term projects that provide a more 

global perspective on students’ knowledge, skills, and strengths/weaknesses. Teachers will 

utilize Response to Intervention training in how to identify specific areas in which individual 

students are successful and provide those students with opportunities to demonstrate their skills 

to their peers. Full participation of special needs students in TCS’s programs is a high priority. 

English language development (ELD) teachers and specialists who work with students in 
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individual and small group instruction will utilize thematic curricula and strategies for 

integrating it into their own instruction. 

In addition, the proposed project will assure that necessary adaptives are available to give 

students with disabilities full and meaningful access to school curriculum; acquire audio 

and print materials in Spanish and other students’ first languages, for teachers of English 

learners; to the greatest degree possible, provide primary language support to English learners 

when needed; and involve teachers in professional development in order to build their expertise 

in working with special needs populations to help resolve any difficulties that impair access to 

curriculum. 

In addition, Tallulah Charter School (TCS) will provide opportunities to enable all students to 

acquire the knowledge, skills, and attitudes they need to function effectively in a culturally and 

ethnically diverse society. TCS will use the SIOP (Sheltered Instruction Observation Protocol) 

strategies outlined by Echevarria, Vogt, and Short (Making Content Comprehensible for English 

Learners, 2008) to achieve the goal of content integration that will allow all students to access 

rigorous curriculum. This goal will involve comprehensive professional development in: lesson 

preparation focused on each student including content and language objectives; build 

background knowledge for less experienced students; provide comprehensible input during 

instruction; selecting effective teaching strategies, provide opportunities for interaction; give 

students ample opportunities for practice and application; provide lesson delivery that will be 

paced for all students; and present review and assessment to assure mastery. Professional 

development of SIOP strategies will be monitored as well as implementation quality in the 

classroom In addition to the sheltered-instruction strategies that ensure equity in instruction for 

all students including English Language Learners (ELLs), ELL services provided by and ESL 
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endorsed teacher will be available. The District also has programs for newcomers and support for 

families of ESL students. 

TCS will integrate curriculum in multiple subject areas, with students seeing the lives of people 

from many social, ethnic, economic, and racial groups reflected in historical accounts, novels, 

stories, and visual and other art forms. Professional development will enable teachers to work 

effectively with students from different cultural backgrounds—addressing the connections 

among teacher quality, teacher preparation, and the achievement gap for all children regardless 

of race or ethnicity. 
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Application Requirements 

(i) Describe the educational program to be implemented by the proposed charter school, 

including how the program will enable all students to meet challenging State student 

academic achievement standards, the grade levels or ages of children to be served, and 

the curriculum and instructional practices to be used; 

See SECTION CRITERIA 1 

(ii) Describe how the charter school will be managed;  
See SECTION CRITERIA 6 

(iii) Describe the objectives of the charter school and the methods by 

which the charter school will determine its progress toward achieving 

those objectives;  
See SECTION CRITERIA 1 

 

( iv )  Descr ibe  the  adminis t ra t ive  re la t ionsh ip  between the  

char t er  s chool  and the  au thor ized  publ ic  char t er ing  agency;   
Madison-Tallulah Education Center/Tallulah Charter School enjoy a positive and 

mutually beneficial relationship with the Louisiana Department of Education. We 

maintain strong relationships with the Department of Education leaders and regularly 

work to strengthen this ongoing partnership. We continually interact with LA DOE 

through necessary reporting. Furthermore, Tallulah Charter School will be readily 

available to answer reporting questions and handle any discrepancy issues. LA DOE has 

offered many professional developments, which Tallulah Charter School has been a part 

of. Additionally, LA DOE has offered support to Tallulah Charter School by sharing best 

practices. This relationship will only grow. 

(v) Describe how parents and other members of the community will be 

involved in the planning, program design, and implementation of the 

charter school;  
See SECTION CRITERIA 4 

 

(vi) Describe how the authorized public chartering agency will provide for continued 

operation of the charter school once the Federal grant has expired, if that agency 

determines that the charter school has met its objectives as described in paragraph (iii); 

Annual per-pupil allocations from Louisiana Department of Education cover 

 

PR/Award # U282B130012

Page e84



approximately 90% of the operating cost to educate a child. This requires Tallulah 

Charter School to seek individual, corporate, foundation and government grants for the 

remainder. Tallulah Charter School will form a committee that will create a financial plan 

that enables us to maintain fiscal solvency. We will utilize Title I, Title IIA and IDEA-B 

funds (entitlement funds). The students we intend to serve are in a rural setting and the 

majority of our families are economically disadvantaged. Entitling us to entitlement 

funding. We will use these funds to support our federal programs by integrating the 

programs into our daily curriculum. In addition, we serve Title I students with 

intervention services and provide a Title I teacher and paraprofessionals. We will also 

provide our special needs students with IEPs and special education teachers with funding 

from 

Idea-B, when available. We will serve our special needs students according to their 

IEP. We will utilize Title II-A to fund our professional development series for teachers. 

We will also use this fund to ensure that our teachers maintain their highly qualified 

status. We will also apply for competitive funds through Louisiana State Department of 

Education and use our general fund to sustain our program once funding has ended. 

(vii) If the charter school desires the Secretary to consider waivers under the 

authority of the CSP, include a request and justification for waivers of any Federal 

statutory or regulatory provisions that the applicant believes are necessary for the 

successful operation of the charter school, and a description of any State or local 

rules, generally applicable to public schools, that will be waived for, or otherwise not 

apply to, the school. Each applicant for a pre-charter planning grant that is requesting 

a waiver of the requirement under section 5203(d)(3) of the ESEA (20 U.S.C. 

7221b(d)(3)) that an eligible applicant provide its authorized public chartering agency 

with notice, and a copy, of its CSP application should indicate whether it has applied 

for a charter previously and, if so, the name of the authorized public chartering 

authority and the disposition of the charter application; 

No waiver has been requested. 

 

(viii) Describe how the grant funds will be used, including a description of how 
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these funds will be used in conjunction with other Federal programs administered 

by the Secretary; 

An award through the Charter Schools Program (CSP) will fund the following: two 

positions; advertising; recruitment; start-up supply investments; training; website 

development costs; technology equipment to support instruction; equipment to support 

student access to coursework, office equipment – copiers, fax machines, etc. for the 

mandatory and efficient operation of the school and record keeping; a focus on 

professional development for leaders and staff; enrollment; marketing activities, 

advertising contracts and materials, recruitment, materials and supplies that support 

intervention services and supplemental curriculum; and attendance at mandatory 

meetings. 

Staff Recruitment 

Funding will be used for recruitment costs associated with teacher and staff hiring. 

The school configuration will include plans for PreK-4 the first year of operation  with an 

additional grade added each year thereafter until the 12th grade is reached. Because we 

are committed to finding the best educators, we will recruit from around the country. 

Investment in recruitment in these early years drives the tenor of the campus and the 

dynamic of the staff as a core team of educators and administrators are assembled. 

Funding in Conjunction with Other Federal Funds 

All supplies or equipment funded by our current grant have carefully been omitted from 

our budget for planning, program design and implementation to avoid funding conflicts 

and inappropriate use of funds. An award through Charter School Program 84.282B 

would be managed as a separate project and would fund the two positions, advertising, 

recruitment, startup supply investments and website development costs, etc. involved in 
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the planning and implementation phase of a campus - costs that are currently not funded 

by any other federal grant money. 

Federal Entitlement Funds and other federal and state monies will dovetail with the 

implementation monies and state money to target: Food service equipment to safely store 

breakfast and lunches for students participating in the Child Nutrition Programs; Point-of 

Service computer system to analyze family applications, track participation, and perform 

State reporting of the deliverance of meals to students in the Child Nutrition Program, 

and Parent Command Center computer system. All previous U.S. Department of 

Education funds have been expended in a manner consistent with the approved 

application and budget, and all required expenditure reports have been submitted on or 

before the deadline. 

(ix) Describe how students in the community will be informed about the charter school 

and be given an equal opportunity to attend the charter school; 

See SECTION CRITERIA 4 

(x) Describe how a charter school that is considered an LEA under State law, or an LEA 

in which a charter school is located, will comply with sections 613(a)(5) and 

613(e)(1)(B) of the Individuals with Disabilities Education Act (IDEA); and Note: 

For more information on IDEA, please see 

http://idea.ed.gov/explore/view/p/%2Croot%2Cstatute%2CI%2CB%2C613%2C. 

Tallulah Charter School will provide special education services as permitted and 

authorized by the Charter Agreement and as required under federal and state law. The 

education program is designed to meet the learning needs of the broadest possible 

spectrum of students. Tallulah Charter School will provide appropriate services and 

support to special needs students and teachers to meet the individualized needs of each 

student per their IEP, including students identified as Gifted and Talented. In Tallulah 

Charter School’s setting, this means that student’s IEP and Personal Graduation Plan 

will include a customized course of study that best addresses each individual student’s 
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needs in both content and delivery options which will include personal on-site 

instructional opportunities. Tallulah Charter School will serve children with disabilities 

in the same manner as the local district serves children with disabilities in other schools, 

including providing supplementary and related services on site at Tallulah Charter 

School to the same extent to which the local educational agency has a policy or practice 

of providing such services on the site to its other public school(s) and has designated 

funds to cover those services on the same basis as the local educational agency provides 

funds to the local educational agency's other public schools, including proportional 

distribution based on relative enrollment of children with disabilities. 

The Response to Intervention (RTI) team may consider an evaluation to determine 

the need for special education services for those students who do not show a 

positive response to interventions. Parental permission is required prior to any 

formal evaluations. A multidisciplinary team will conduct the evaluation once 

parental permission is obtained and the results from the evaluation will be 

organized in an evaluation report. The evaluation report will be shared with the 

parent and the team will meet to discuss the results and determine if the student 

meets eligibility criteria for special education services. At any point parents can 

request an evaluation to determine eligibility for special education services. 

Furthermore, if parents disagree with the results of the evaluation obtained they can 

request an Independent Education Evaluation. Parents will be provided a copy of 

their Procedural Safeguards once they provide written consent for the evaluation. 

Individual Education Plan Process 

If is a student is found eligible for special education services the team will meet to 
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develop an Individual Education Plan (IEP). Parents will be involved in the process of 

developing the IEP and must provide consent to the provision of services before any 

such services are provided. All students attending Tallulah Charter School who are 

eligible for special education services will have a current IEP that reflects their 

educational needs and services within the service delivery model at Tallulah Charter 

School. The Director of Special Education, in collaboration with the Special Education 

Teachers, will ensure that every student’s IEP is accessible to personnel responsible for 

the implementation of the IEP such as related services providers and teachers. The 

school also will ensure that appropriate confidentiality guidelines are strictly enforced. 

All students with IEPs at Tallulah Charter School will participate in the same Louisiana 

Graduation Tests as their nondisabled peers unless determined otherwise by the IEP 

team. Furthermore, the IEP team will determine an appropriate alternate assessment for 

those students who do not participate in the graduation. 

Postsecondary transition will be a consideration for IEP teams at Tallulah Charter 

School beginning with the IEP in place for each student beginning at age 16. The IEPs 

for students age 16 or older will include a statement of the student’s strengths, interests 

and preferences and identify a course of study and related strategies that are consistent 

with the student’s strengths, interests, and preferences. The IEP team will also consider 

what support, if any, will be required from other agencies to support the postsecondary 

transition of students with IEPs. Additionally, IEPs will include appropriate 

postsecondary goals based upon age-appropriate transition assessments related to 

training, education, employment and, if appropriate, independent living and the 

Transition services including a course of study needed to assist the student in reaching 
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those goals. Beginning at least one year before a student with an IEP at Tallulah Charter 

School reaches the age of 18, the IEP will include a statement that the student and the 

parent have been informed of the rights that will transfer to the student on reaching the 

age of majority.  

Instructional Model 

Tallulah Charter School will provide special education and related services both directly 

and under contract with outside providers. Tallulah Charter School will offer a continuum 

of special education services per the services defined in the IEPs of all enrolled students 

with disabilities. The continuum of services will include both indirect and direct services. 

To the greatest extent possible special education services will be provided in a general 

education classroom/setting. The location of where services will be delivered as well as 

the frequency and duration of services will be determined by the IEP team. 

Parent Notification 

Parents of students with disabilities will receive the same timely notifications as those 

provided to parents of nondisabled students regarding performance of their students on 

the mastery of the general curriculum and standardized assessments. In addition, parents 

of students with IEPs will receive updates on their student’s progress on IEP goals and 

objectives on the same schedule in which regular education students receive grades and 

progress reports.  

Discipline of Students with Disabilities 

Tallulah Charter School will abide by all policies and regulatory rules set forth by law 

regarding discipline for students with disabilities. Administrative personnel at Tallulah 

Charter School may remove a student with a disability who violates the code of student 
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conduct from his or her current placement to an appropriate interim alternative 

educational setting, another setting, or suspension, for not more than 10 school days 

during a school year. Should a student with a disability be removed from his or her 

current placement for more than 10 consecutive school days the student will continue to 

receive educational services, so as to enable the student to continue to participate in the 

general educational curriculum, although in another setting, and to progress toward 

meeting the goals set out in his/her IEP. A change of placement occurs when a student is 

removed from his/her educational setting for more than 10 days as a result of 

disciplinary problem. 

Within 10 school days of any decision to change the placement of a student with a 

disability because of a violation of the code of student conduct, an IEP team will 

convene to review all relevant information in the student’s confidential file, to determine 

whether the conduct in question was a manifestation of the student’s disability (i.e., the 

conduct in question was caused by, or had a direct and substantial relationship to the 

student’s disability). When the conduct in question is found by the IEP team to be a 

manifestation of the student’s disability, the IEP team will conduct a functional 

behavioral assessment and develop and/or revise a behavior intervention plan for the 

student and the student will be returned to the placement from which they were removed 

(unless the parent and IEP team agree to change the student’s placement as part of the 

behavior intervention plan). If the team determines that the student’s behavior was not a 

manifestation of a disability, school personnel may apply disciplinary procedures in the 

same manner and for the same duration as would be applied to children without 

disabilities. 
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If the removal constitutes a change in placement, the IEP team determines services that 

enable the student to advance in the general curriculum and to progress in achieving 

the goals of his or her IEP. Special education services must be provided to the child 

beginning on the 11
th

 cumulative day of removal in a school year. 

Section 504 

Some students with a disability at Tallulah Charter School will receive accommodations 

under Section 504 of The Rehabilitation Act of 1973. Students qualified to receive 

accommodations under Section 504 will be any student who (1) has a mental or physical 

impairment that substantially limits one or more major life activity; (2) has a record of 

such an impairment; or (3) is regarded as having such an impairment. 

As part of the evaluation to determine whether a student qualifies for a 504 plan a 

multidisciplinary team may consider several sources of information such as grades over 

the past several years, teacher’s reports, information from parents or other agencies, 

state assessment scores or other school administered tests, observations, discipline 

reports, attendance records, health records and adaptive behavior information. 

Accommodations are determined by a 504 team and are based on the individual needs of 

the student. Determination of what is appropriate for a student who is on a 504 plan will 

be based on the nature of the student’s disabling condition and what that student needs in 

order to have equal access to the same programs as the students without disabilities. 

Students with 504 plans at Tallulah Charter School will receive accommodations and 

their educational program in the general education setting to the greatest extent possible. 

The 504 team will adhere to the least restrictive environment process when determining 

the placement for a student with a 504 plan.  
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Services for Limited English Proficient Students 

Limited English Proficient (LEP) students will be identified early in the enrollment 

application process in order to provide timely access to LEP services. A Home Language 

Survey (completed upon registration) and other assessments will be completed for 

students whose home/native language is not English to guide Tallulah Charter School 

staff in developing an appropriate educational program. Services for LEP students will 

be provided by appropriately endorsed teachers in classroom settings, small groups, 

and/or individual tutoring sessions. The focus of instruction for LEP students will be 

teaching subject matter. However the subject matter will be introduced in a way that can 

be understood by the LEP students. Teachers will be provided information on the 

language proficiency of LEP students and adjust instruction accordingly. A LEP 

specialist will be available to support students by providing guidance to classroom 

teachers so that students can make adequate academic progress. 

(xi) If the eligible applicant desires to use grant funds for dissemination activities under 

section 5202(c)(2)(c) of the ESEA (20 U.S.C. 7221a(c)(2)(C)), describe those 

activities and how those activities will involve charter schools and other public 

schools, LEAs, developers, and potential developers. 

Tallulah Charter School will not use grant funds for dissemination activities. 
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Tallulah Charter School 

Annual Board Calendar 

Activity Description Date Time 
Board Meeting Regularly scheduled Board meeting 1

st
 Thursday of January 2013 6:00 P.M. 

Training 

LA Association of Public 

Charter Schools  

Initial training following application 

approval 

2
nd

 Saturday in January 2013 9:00 A.M.- 

4:00 P.M. 

Training 

LA Association of Public 

Charter Schools 

Accountability and Public Funds 2
nd

 Saturday of January 2013 9:00 A.M.- 

4:00 P.M. 

Board Meeting Regularly scheduled Board meeting 1
st
 Thursday of February 

2013 

6:00 P.M. 

Training 

Visitation to top performing 

charter schools 

Training 2
nd

 Thursday of February 

2013 

9:00 A.M. 

Board Meeting Regularly scheduled Board meeting 1
st
 Thursday of March 2013 6:00 P.M. 

Board Meeting Regularly scheduled Board meeting 1
st
 Thursday of April 2013 6:00 P.M. 

Training 

Vicki Clark of Building 

Capacity of Boards 

Instructional Leadership 2
nd

 Saturday of April 2013 1:00-3:00 P.M. 

Board Meeting Regularly scheduled Board meeting 1
st
 Thursday of May 2013 6:00 P.M. 

 

Board Meeting Regularly scheduled Board meeting 1
st
 Thursday of June 2013 6:00 P.M. 

Training 

Board Retreat 

June Friday and Saturday of 1
st
 

week in June 2013 

5:00-8:00 and 

9:00 A.M.- 

4:00 P.M. 

Training for Prospective 

Directors 

Overview for prospective directors 1
st
 Tuesday of July 2013 6:00 P.M. 

Board Meeting Regularly scheduled Board meeting 1
st
 Thursday of July 2013 6:00 P.M. 

Training 

LA Association of Public 

Charter Schools 

Accountability including statewide 

assessment, Dropout report, Core 

Curriculum standards 

2
nd

 Thursday July 2013 9:00 A.M.- 

4:00 P.M.  

Board Meeting Regularly scheduled Board meeting 1
st
 Thursday of August 2013 6:00 P.M. 

 

Training 

Visitation to top performing 

charter schools  

Training 2
nd

 Thursday of  August 

2013 

9:00 A.M. 

Board Meeting Regularly scheduled Board meeting 1
st
 Thursday of September  

2013 

6:00 P.M. 

Board Meeting Regularly scheduled Board meeting 1
st
 Thursday of Oct. 2013 6:00 P.M. 

Training 

Vicki Clark of Building 

Capacity of Boards 

Instruction training including Health 

and Safety issues 

2
nd

 Saturday of  October 

2013 

1:00-3:00 P.M. 

Board Meeting Regularly scheduled Board meeting 1
st
 Thursday of Nov. 2013 6:00 P.M. 

Board Meeting Regularly scheduled Board meeting 1
st
 Thursday of Dec. 2013 6:00 P.M. 

Training New Board Directors New Board Member Orientation 2
nd

 Tuesday of January 2014 6:00 P.M. 
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LITERACY FACILITATOR/COACH 

Job Description 

 

REPORTS TO: PRINCIPAL 

 

GENERAL RESPONSIBILITIES: 

The School Literacy Facilitator/Coach works with classroom teachers, principals, and parents to 

provide 

appropriate instructional support for addressing school and school issues in reading reform. 

 

PERFORMANCE RESPONSIBILITIES: 

Domain I: Planning: 

 Develops an acceptable Professional Development Plan 

 Assists teachers in developing appropriate instructional and behavioral/social strategies to meet 

individual needs specifically geared towards reading and literacy 

 Assists teachers (regular and special education) in developing appropriate instructional and 

behavioral/social strategies to meet individual  

 Assists in addressing school and school issues in reading reform 

 

Domain II: Management: 

 Serves as a consultant to administrators, parents, and teachers in the area of literacy 

 Assists school personnel in maintaining accurate records 

 Assists in developing school to school networks for teachers to share their professional expertise 

 Acts as a liaison between the school system, teachers, and parents to facilitate meaningful 

literacy experiences 

 Works with teachers to develop and improve the necessary paperwork associated with literacy 

instruction 

 Works with teachers to develop appropriate goals and objectives to meet literacy/reading 

needs/requirements 

 Advocates for the needs of all students 

 Gathers data necessary for school, state and federal reports to allow adjustments to be made in 

the program direction as needed 

 Provides leadership and encouragement for all teachers, especially uncertified and first-year 

teachers through assistance with lesson plans, model lessons, etc. 

 Performs other duties as assigned by the Chief Executive Officer or other proper authority 

 

Domain III: Instruction: 

 Assists teachers (regular and special education) in developing appropriate instructional and 

behavioral/social techniques to meet individual needs 

 Provides technical assistance with literacy strategies and methodology to teachers, administrators, 

and parents to enhance literacy across the curriculum 

 

Domain IV: Professional Development: 

 Provides and/or assists in the provision of professional development for school personnel, 

parents, and the public 

 Keeps abreast of new developments in federal, state, and local policy and law 

 Keeps informed of current research and information as related to the program 

 Develops a Professional Growth Plan 

 

PR/Award # U282B130012

Page e159



Domain V: School Improvement: 

 Develops working, cooperative relationships with appropriate business and agencies for 

providing appropriate community experiences 

 Attends staff, faculty, professional and interagency meetings 

 Encourages parents/caregivers to become active partners in their children’s education and to 

become involved in school and classroom activities 

 Seeks community involvement in the instructional program 

 Guides parents in seeking and connecting with viable community resources to aid in improving 

their children’s education 

 

PERSONAL TRAITS: 

 Exhibits competency in the following areas: 

 Poise and self-confidence 

 Enthusiasm and optimism 

 Punctuality 

 Dependability 

 Flexibility 

 Willingness to implement recommendations 

 Acceptable speech and grammar 

 Effective communication with students 

 Discreet handling of confidential information 

 Unbiased attitude regarding race, sex, creed, religion or disability 

 Effective communication with colleagues and other adults 

 

WORK ENVIRONMENT 

The Literacy Facilitator/Coach will work in an environment adhering to the Madison-Tallulah 

Education Center Board of Directors’ energy policy. Workday consist of regular school hours. 

Then length of the workday varies as the result of evening activities or emergencies. In addition, 

job responsibilities may require work on weekends or holidays and attendance at meetings. 

 

COMMUNICATION SKILLS 

The Literacy Facilitator/Coach must be able to effectively communicate in English both orally 

and 

in writing. Must have the ability to accurately give and receive information via 

telecommunication system 

and must be able to communicate successfully with students, teachers, parents, school personnel, 

and 

the community. 

 

EQUIPMENT USED 

The Literacy Facilitator/Coach must be able to use a telephone, cell phone, fax machine, scanner, 

audio-visual equipment, PC, PC software, hardware, copy machine, laminator, calculator, and 

other 

appropriate machines. 

 

PHYSICAL INVOLVEMENT 

The Literacy Facilitator/Coach should be able to perform these physical activities: standing, 
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walking, reaching bending, and lifting 10 pounds (sometimes required). 

 

MENTAL INVOLVEMENT 

The Literacy Facilitator/Coach must be able to plan and implement appropriate educational 

programs for staff. Must be able to understand and interpret written and verbal instructions. Must 

keep 

accurate, up-to-date records. Must be able to comply with state and school regulations. 

 

 

HUMAN RELATIONS INVOLVEMENT 

The Literacy Facilitator/Coach must be able to work cooperatively with school personnel and the 

community. Must be able to respond appropriately to supervision and accept commendations and 

recommendations. Must demonstrate sensitivity/understanding in interpersonal relations with 

persons of 

diverse cultures/backgrounds. 

 

QUALIFICATIONS: 

Master’s Degree in Education preferred.  

At least five years of teaching experience, including reading instruction at the level which they 

are coaching. (May be adjusted relative to grant requirements, if applicable, or if changes are 

needed for a specific location)  

Minimum of twelve graduate hours in reading instruction at the appropriate level (or equivalent 

professional development in instructional strategies grounded in scientifically based reading 

research.) Experience in a leadership role working with other teachers.  

Satisfactory performance from previous evaluations. 

Satisfactory criminal background check and drug screening. 

Additional criteria may be established by the Board. 

 

TERMS OF EMPLOYMENT: 

9 months. 

 

SALARY: 

As designated on the Salary Schedule. 

 

EVALUATION: 

Performance of this job will be evaluated in accordance with provisions of the Board’s policy on 

evaluation of personnel. 
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Appendix I: Curriculum to be used by the school 
No more than 1 page for each grade served including all content areas 

Grade 

Curriculum 

Serves 

Content Area Publisher/Curriculum Rationale 

PreK-4 Math Marshall Cavendish Education; 503-

557-8100 or 

school@singaporemath.com 

http://www.singaporemath.com 

Singapore Math 

Singapore Math is a teaching method based on the national curriculum of Singapore. 

The instructional materials have a consistent and strong emphasis on problem solving 

and model drawing, with a focus on in-depth understanding of the essential math 

skills. Singapore Math uses a hands and minds on approach to provide differentiated 

instruction. 

PreK-4 Science Core Knowledge-See below 

Delta Education  

80 Northwest Blvd.  

P.O. Box 3000  

Nashua, NH 03061-3000 

Full Option Science System  

FOSS is an enrichment program that augments the Comprehensive Curriculum 

activities. FOSS is an ongoing research project dedicated to improving the learning 

and teaching of science. The FOSS program materials are designed to meet the 

challenge of providing meaningful science education for all students in diverse 

American classrooms and to prepare them for life in the 21
st
 century.  FOSS actively 

engages students to ask questions about nature, to seek answers, collect things, and 

observations, and discuss. 

PreK-4 English 

Language Arts 

The Great Books Foundation 

35 East Wacker Drive, Suite 400 

Chicago, IL 60601-2105 

Junior Great Books  

Core Knowledge-See below 

Junior Great Books (JGB) are aligned with Louisiana’s frameworks, and provide for 

international, regional, and family cultural and character literacy. Reasoning and 

logic are introduced early in the curriculum to promote early mastery of inquiry 

skills. Shared Inquiry builds active readers who can grasp the meaning of a variety of 

texts. 

PreK-4 Social Studies Core Knowledge Foundation 

 801 E. High St. 

Charlottesville, VA 22902 

Core Knowledge 

It is critically important that our students understand their own history, the world in 

which they live, and the history and culture of many different countries and peoples. 

The social studies curriculum follows the comprehensive and challenging Core 

Knowledge Sequence which contains key information students needed to know to be 

literate, culturally-aware citizens; the material is mapped in a clear, grade-level 

specific curriculum, and conforms to the Louisiana Comprehensive Curriculum. It 

builds from year to year discussing World and American History, and Geography. 

 

 

 

 

PR/Award # U282B130012

Page e162



 

Appendix J Scope and Sequence 

 

Grade 1 

Math    Singapore Math 

Scope and Sequence for Primary Mathematics, U.S. Edition 
 

 1A 1B 2A 2B 3A 3B 4A 4B 5A 5B 6A 6B 
 
Whole Numbers  

Understand and use ordinal numbers to describe 
position. 

 


           

Count objects in a set, read and write numerals to 
10. 

 


           

Compare two or more sets of objects up to 10 and 
identify which set is equal to, more than, or less 
than the other. 

 

 


           

Compare two sets of objects up to 10 and 
determine how many more or less are in one set 
than the other. 

 

 


           

Count and identify 1 more than or 1 less than a 
number within 10. 

 


           

Count and identify 1 more than or 1 less than a 
number within 30. 

 


           

Understand number order and know that larger 
numbers describe sets with more objects in them 
than smaller numbers. 

 

 


           

Count, read, and write whole numbers to 20.            

Compare numbers within 20.            

Use place-value models to represent numbers to 
100. 

  


          

Read, write in words, standard, and expanded 
notation, and identify place values of digits for 
numbers within 100. 

 
 

 


          

Count and identify 1 more than, 1 less than, 10 
more than, 10 less than a number within 100. 

  


          

Compare numbers within 100 and use the symbols 
<, +, >. 

   


         

Make reasonable estimates when comparing 
numbers and sets of objects within 100. 

            

Describe and extend regular number patterns 
within 100, including counting by 2's and 20's. 

  


          

Use place-value models to represent numbers to 
1000. 

   


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Read, write in words, standard, and expanded 
notation, identify place values of digits, and 
compare and order numbers within 1000. 

  
 

 


         

 

 1A 1B 2A 2B 3A 3B 4A 4B 5A 5B 6A 6B 
 
Describe and extend regular number patterns 
within 1000. 

   


         

Compare numbers within 1000 and use the symbols 
<, +, >. 

   


         

Use place-value models to represent numbers to 
10,000. 

     


       

Read, write in words, standard, and expanded 
notation, identify place values of digits, and 
compare and order numbers within 10,000. 

    
 

 


       

Count on and back in steps of 1, 10, 100, and 1000 
and complete or extend regular number patterns 
within 10,000. 

    
 

 


       

Round numbers within 100,000 to the nearest 10 or 
100 

       


     

Round numbers within 10,000 to the nearest 10, 
100, or 1000. 

         


   

 

Use place-value models to represent numbers to 
100,000. 

       


     

Read, write in words, standard, and expanded 
notation, identify place values of digits, and 
compare and order numbers within 100,000. 

      
 

 


     

Complete or extend regular number patterns for 
numbers within 100,000. 

       


     

Use place-value models to represent numbers to 
1,000,000. 

         


   

Addition and Subtraction of Whole Numbers  

Understand number bonds and part-whole concept.            

Understand the meaning of addition (missing 
whole, putting together, counting on, and simple 
addition stories). 

 

 


 
 

 


         

Understand the meaning of subtraction (missing 
part, taking away, counting back, and simple 
subtraction stories). 

 

 


 
 

 


         

Add/Subtract numbers within 20.            

Use inverse relationship between addition and 
subtraction. 

 


  



 


        

Learn addition and subtraction facts within 20.            

Compare numbers by using subtraction to find the 
difference. 

  



 


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Add/Subtract numbers within 100.            

Count by 10’s within 100.            
 

 1A 1B 2A 2B 3A 3B 4A 4B 5A 5B 6A 6B 
 
Find the sum of three 1-digit numbers.            

Add/Subtract numbers within 1000.            

Add/Subtract numbers within 10,000.           

Use estimation to verify the reasonableness of 
calculated results in addition and subtraction, check 
subtraction problems using addition. 

      
 

 


 
 

 


   

Determine whether an estimate is sufficient for a 
specific problem situation. 

       


     

Multiplication and Division of Whole Numbers  

Use repeated addition and arrays to solve 
multiplication problems within 40. 

  


 


         

Use sharing and grouping to divide.            

Relate division to multiplication.            

Recognize and extend regular linear patterns.            

Multiply/divide by 2's and 3's.            

Learn multiplication/division facts for 2's and 3's.            

Multiply/divide by 4's, 5's, and 10's.            

Learn multiplication/division facts for 4's, 5's, and 
10's. 

    


        

Understand quotient and remainder.            

Understand the properties of 0 and 1 in 
multiplication and division. 

     


       

Multiply/Divide by 6's, 7's, 8's, and 9's.            

Learn multiplication/division facts for 6's, 7's, 8's, 
and 9's. 

     


       

Multiply numbers within 1000 by a 1-digit number.            

Multiply numbers within 10,000 by a 1-digit 
number. 

       


     

Divide numbers within 1000 by a 1-digit number, 
including situations where there is a remainder. 

     


       

Divide numbers within 10,000 by a 1-digit number, 
including situations where there is a remainder. 

       


     

Multiply numbers within 10,000 by a 2-digit 
number. 

       


  


   

Divide numbers within 10,000 by a 2-digit number.            

Use estimation to verify the reasonableness of 
calculated results in multiplication and division 
problems. 

      
 

 


 
 

 


   

Find the factors and common factors of whole 
numbers within 100. 

       


  


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Grade 1 Core Knowledge Scope and Sequence  

(Language Arts, Visual Arts, Music, Math, History and Geography, and Science) All these areas 

are contained within the Core Knowledge, however, only the Scope and Sequence for Language 

Arts and is presented here.  

Language Arts: Grade 1 

Body; Matter; Introduction to Electricity; Astronomy: Introduction to the Solar. 

I. Listening and Speaking 

Teachers: Traditional language arts instruction has typically accorded little, if any, attention to 

the ongoing development of children’s listening and speaking ability. This failure to focus on the 

development of oral language in language arts instruction has been a serious oversight. Literacy, 

the ability to read and write written language, is highly correlated with students’ oral language 

proficiency, and the ability to understand a text read aloud is a prerequisite for making sense of 

the same text in printed form. It is therefore essential that children build listening and speaking 

competency while also developing reading and writing skills. 

 

A. CLASSROOM DISCUSSION 

• Participate in age appropriate activities involving listening and speaking. 

• Speak clearly with volume appropriate to the setting. 

• Use agreed-upon rules for group discussions, i.e., look at and listen to the speaker, raise 

hand to speak, take turns, say “excuse me” or “please,” etc. 

• Ask questions to clarify conversations, directions, exercises, and/or classroom routines. 

• Carry on and participate in a conversation over at least six turns, staying on topic, initiating 

comments or responding to a partner’s comments, with either an adult or another child of the 

same age. 

• Identify and express physical sensations, mental states, and emotions of self and others. 

• Understand and use language to express spatial and temporal relationships (up, down, first, last, 

before, after, etc.). 

• Understand and use narrative language to describe people, places, things, locations, events, 

actions. 

• Understand and use common sayings and phrases such as “Hit the nail on the head” and “Let 

the cat out of the bag” . 

 

B. PRESENTATION OF IDEAS AND INFORMATION 

• Follow multi-step, oral directions. 

• Give simple directions. 

• Provide simple explanations. 

• Recite a nursery rhyme, poem or song independently, using appropriate eye contact, volume 

and clear enunciation. 

• Give oral presentations about personal experiences, topics of interest, and/or stories, using 

appropriate eye contact, volume and clear enunciation. 

 

C. COMPREHENSION AND DISCUSSION OF READ-ALOUDS—ALL TEXTS 

Teachers: Written text makes use of richer vocabulary and more complex syntax than 

conversational language. It is important that young children be exposed not only to the language 
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of everyday conversation but also to the richer and more formal language of books. This can be 

done through frequent reading aloud. Helping young children develop the ability to listen to and 

understand written texts read aloud must be an integral part of any initiative designed to build 

literacy. 

 

At the first grade level, a child’s ability to understand what he hears far outpaces his ability to 

independently read and understand written text. By listening to stories or nonfiction selections 

read aloud, children can experience the complexities of written language without expending 

cognitive energy on decoding; they can likewise access deeper and more complex content 

knowledge than they are presently able to read independently.  

Careful consideration should be given to the selection of books read aloud to ensure that the 

vocabulary and syntax presented is rich and complex. Leveled texts will not provide the rich 

language experience desired during read-alouds and should only be used as a starting point with 

students for whom English is a second language. 

 

Grade appropriate read-aloud selections for poetry and fiction are included on pages 32–34. 

Nonfiction read-alouds should be selected on the basis of the history, science, music and visual 

art topics identified for Grade 1 students in the Core Knowledge Sequence, with emphasis on 

history and science read-alouds. It is strongly recommended that daily read-alouds focus on a 

single topic over a sustained period of time—about two weeks—rather than intermingling read-

alouds on a variety of subjects. Careful consideration should be given 

to the order in which nonfiction read-alouds are presented to ensure that knowledge about a topic 

builds in a progressive and coherent way. 

 

Following any read-aloud, children should participate in rich, structured conversations with an 

adult in response to the written text that has been read aloud. In this way, they can begin to orally 

practice comparing, analyzing, and synthesizing ideas in written text in much the same way as 

they will be expected to do as independent readers in the later grades. 

• Listen to and understand a variety of texts read aloud, including fictional stories, fairy tales, 

fables, historical narratives, drama, informational text, and poems. 

• Distinguish the following genres of literature: fiction, nonfiction and drama. Grasping Specific 

Details and  

 

Key Ideas 

• Describe illustrations. 

• Sequence four to six pictures illustrating events in a read-aloud. 

• Answer questions requiring literal recall and understanding of the details and/or facts of a read-

aloud, i.e., who, what, where, when, etc. 

• Retell key details. 

• Ask questions to clarify information in a read-aloud. 

• Use narrative language to describe people, places, things, locations, events, actions, a scene or 

facts in a read-aloud. 

 

Observing Craft and Structure 

• Understand and use words and phrases heard in read-alouds. 
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• Compare and contrast similarities and differences within a single read-aloud or between two or 

more read-alouds. 

• Make personal connections to events or experiences in a read-aloud and/or make connections 

among several read-alouds. 

 

Integrating Information and Evaluating Evidence 

• Prior to listening to a read-aloud, identify what they know and have learned that may be related 

to the specific story or topic to be read aloud. 

• Use pictures accompanying the read-aloud to check and support understanding of the read-

aloud. 

• Make predictions prior to and during a read-aloud, based on the title, pictures, and/or text heard 

thus far and then compare the actual outcomes to predictions. 

• Answer questions that require making interpretations, judgments, or giving opinions about 

what is heard in a read-aloud, including answering “why” questions that require recognizing 

cause/effect relationships. 

• Interpret information that is presented orally and then ask additional questions to clarify 

information or the topic in the read-aloud. 

• Identify who is telling a story or providing information in a text. 

 

D. COMPREHENSION AND DISCUSSION OF READ-ALOUDS—FICTION, DRAMA, 

AND POETRY 

• Retell or dramatize a story, using narrative language to describe characters, setting(s), and a 

beginning, a middle and an end to events of the story in proper sequence. 

• Compare and contrast characters from different stories. 

• Change some story events and provide a different story ending. 

• Create and tell an original story, using narrative language to describe characters, setting(s), and 

a beginning, a middle and an end to events of the story in proper sequence. 

• Distinguish fantasy from realistic text in a story. 

• Identify the moral or lesson of a fable, folktale, or myth. 

• Demonstrate understanding of literary language (e.g., author, illustrator, characters, setting, 

plot, dialogue, personification, simile, and metaphor) and use some of these terms in retelling 

stories or creating their own stories. 

• Identify sensory language and how it is used to describe people, objects, places and events. 

 

E. COMPREHENSION AND DISCUSSION OF READ-ALOUDS—NONFICTION AND 

INFORMATIONAL TEXT 

Teachers: Select nonfiction read-aloud topics from the first grade history, science, music, and 

visual arts topics listed on pages 35–47, with emphasis on history and science. 

• Generate questions and seek information from multiple sources to answer questions. 

• Answer questions about the details of a nonfiction text, indicating which part of the text 

provided the information needed to answer specific questions. 

• With assistance, categorize and organize facts and information within a given topic. 

• With assistance, create and interpret timelines and lifelines related to read-alouds. 

• Distinguish read-alouds that describe events that happened long ago from those that describe 

contemporary or current events. 

 

 

PR/Award # U282B130012

Page e168



 

II Reading 

 

A. PRINT AWARENESS 

• Demonstrate understanding that what is said can be written and that the writing system is a way 

of writing down sounds. 

• Demonstrate understanding of directionality (left to right, return sweep, top to bottom, front to 

back). 

• Identify the parts of books and function of each part (front cover, back cover, title page, table of 

contents). 

• Demonstrate correct book orientation by holding book correctly and turning pages. 

• Recognize that sentences in print are made up of separate words. 

• Understand that words are separated by spaces. 

• Distinguish letters, words, sentences, and stories. 

• Demonstrate understanding of basic print conventions by tracking and following print word for 

word when listening to text read aloud. 

• Demonstrate understanding that the sequence of letters in a written word represents the 

sequence of sounds in the spoken word. 

• Recognize and name the 26 letters of the alphabet in both their upper-case and lower-case 

forms. 

• Say the letters of the alphabet in order, either in song or recitation. 

 

B. PHONEMIC AWARENESS 

• Demonstrate understanding that words are made up of sequences of sounds. 

• Demonstrate understanding that vowel sounds are produced with the mouth open and airflow 

unobstructed, whereas consonant sounds involve closing parts of the mouth and blocking the air 

flow. 

• Given a pair of spoken words, select the one that is longer (i.e., contains more phonemes). 

• In riddle games, supply words that begin with a target phoneme. 

• Indicate whether a target phoneme is or is not present in the initial/medial/final position of a 

spoken word, e.g., hear /m/ at the beginning of mat and /g/ at the end of bag. 

• Listen to one-syllable words and tell the beginning or ending sounds, e.g., given dog, identify 

initial /d/ or final /g/. 

• Recognize the same phoneme in different spoken words, e.g., /b/ in ball, bug, and big. 

• Identify whether pairs of phonemes are the same or different, including pairs that differ only in 

voicing, e.g., /b/ and /p/. 

• Orally blend two to three sounds to form a word, e.g., given the sounds /k/… /a/…/t/, blend to 

make cat. 

• Segment a spoken word into phonemes, e.g., given bat, produce the segments/b//a//t/. 

• Given a spoken word, produce another word that rhymes, e.g., given hit, supply bit or mitt. 

• Identify the number of syllables in a spoken word. 

 

C. PHONICS: DECODING AND ENCODING 

Teachers: Learning to read requires understanding and mastering the written English code 

through explicit and systematic phonics instruction. Research suggests that phonics instruction 

is most effective when specific letter-sound relationships are taught and reinforced by having 

children both read and write the letter-sound correspondence being studied. Reading and 
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writing—decoding and encoding—are complementary processes that ensure mastery of the 

written code. 

• Demonstrate understanding that a systematic, predictable relationship exists between written 

letters (graphemes) and spoken sounds (phonemes). 

• Blend individual phonemes to pronounce printed words. 

• Understand that sometimes two or more printed letters stand for a single sound. 

• Read one to two syllable words containing any of the grapheme-phoneme correspondences 

listed below. 

• Read and write words with inflectional endings, i.e., -s, -ed, -ing, -er, -est. 

• Read, understand, and write contractions, i.e., isn’t, I’m, can’t, etc. 

• Sort and classify words according to the spelling used to represent a specific phoneme. 

• Read tricky spellings that can be sounded two ways, e.g., the letter ‘s’ sounded /s/ as in cats and 

/z/ as in dogs. 

• Read and spell chains of one-syllable words in which one sound is added, substituted, or 

omitted, i.e., read at > cat > bat > bad > bid. 

• Read at least 30 words generally identified as high frequency words. 

 

CONSONANT SOUNDS AND SPELLINGS TAUGHT IN FIRST GRADE 

/b/ spelled ‘b’ as in boy, ‘bb’; as in tubby 

/d/ spelled ‘d’ as in dog, ‘dd’ as in madder, ‘ed’ as in filled 

/f/ spelled ‘f’ as in fun, ‘ff’ as in stuff 

/g/ spelled ‘g’ as in get, ‘gg’ as in egg 

/h/ spelled ‘h’ as in him 

/j/ spelled ‘j’ as in jump, ‘g’ as in gem, ‘ge’ as in fringe 

/k/ spelled ‘c’ as in cat, ‘k’ as in kitten, ‘ck’ as in sick, ‘cc’ as in moccasin 

/l/ spelled ‘l’ as in lip, ‘ll’ as in sell 

/m/ spelled ‘m’ as in mad, ‘mm’ as in hammer 

/n/ spelled ‘n’ as in net, ‘nn’ as in funny, ‘kn’ as in knock 

/p/ spelled ‘p’ as in pet, ‘pp’ as in happy 

/r/ spelled ‘r’ as in red, ‘rr’ as in earring, ‘wr’ as in wrist 

/s/ spelled ‘s’ as in sit, ‘ss’ as in dress, ‘c’ as in cent, ‘ce’ as in prince, ‘se’ as in rinse 

/t/ spelled ‘t’ as in top, ‘tt’ as in butter, ‘ed’ as in asked 

/v/ spelled ’v’ as in vet, ‘ve’ as in twelve 

/w/ spelled ‘w’ as in wet, ‘wh’ as in when 

/x/ spelled ‘x’ as in tax 

/y/ spelled ‘y’ as in yes 

/z/ spelled ‘z’ as in zip, ‘zz’ as in buzz, ‘s’ as in dogs 

/ch/ spelled ‘ch’ as in chop, ‘tch’ as in itch 

/sh/ spelled ‘sh’ as in ship 

/th/ spelled ‘th’ as in thin 

/th/ spelled ‘th’ as in then 

/qu/ spelled ‘qu’ as in quick 

/ng/ spelled ‘ng’ as in sing, ‘n’ as in pink 

 

VOWEL SOUNDS AND SPELLINGS TAUGHT IN FIRST GRADE 

/a/ spelled ‘a’ as in cat 
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/e/ spelled ‘e’ as in get 

/i/ spelled ‘i’ as in hit 

/o/ spelled ‘o’ as in hot 

/u/ spelled ‘u’ as in but 

/ae/ spelled ‘a_e’ as in cake, ‘ai’ as in wait, ‘ay’ as in day, ‘a’ as in paper 

/ee/ spelled ‘ee’ as in bee, ‘e’ as in me, ‘y’ as in funny, ‘ea’ as in beach, ‘e_e’ as in Pete, 

‘ie’ as in cookie 

/ie/ spelled ‘i_e’ as in bike, ‘i’ as in biting, ‘y’ as in try, ‘ie’ as in tie, ‘igh’ as in night 

/oe/ spelled ‘o_e’ as in note, ‘oa’ as in boat, ‘oe’ as in toe, ‘o’ as in open, ‘ow’ as in snow 

/ue/ spelled ‘u_e’ as in cute 

/aw/ spelled ‘aw’ as in paw 

/oo/ spelled ‘oo’ as in look, 

/oo/ spelled ‘oo’ as in soon 

/ou/ spelled ‘ou’ as in shout 

/oi/ spelled ‘oi’ as in oil 

/er/ spelled ‘er’ as in her 

/ar/ spelled ‘ar’ as is car 

/or/ spelled ‘or’ as in for 

 

D. ORAL READING AND FLUENCY 

• Read decodable stories that incorporate the specific code knowledge that has been taught. 

• Demonstrate increased accuracy, fluency, and expression on successive reading of a decodable 

text (50 wpm by the end of the year). 

• Use phonics skills in conjunction with context to confirm or self-correct word recognition and 

understanding, rereading as necessary. 

• Demonstrate understanding of and use commas and end punctuation while reading orally. 

• Read aloud, alone, or with a partner at least 15 minutes each day. 

 

E. READING COMPREHENSION—ALL TEXTS 

Teachers: During the beginning of first grade, most students will still need to devote consider 

able energy when reading to deciphering the written text. Over the course of this year, they will 

learn even more elements of the code, meaning that the decodable texts that they can read 

independently will increasingly resemble “real stories” and trade books. With practice and 

repeated readings of the same text, students will develop increasing automaticity, allowing them 

to focus more intently on the meaning of what they are reading. Both of these factors, i.e., the 

student’s increasing fluency and the use of more authentic text—which is now decodable 

because of the student’s increasing code knowledge—mean that attention to reading 

comprehension can move to a higher level than just the rudimentary understanding of text 

expected at the kindergarten level. This expectation is reflected in the increased number of 

objectives below that have been added to the kindergarten level objectives. 

 

However, it is important to remember that listening comprehension still far exceeds reading 

comprehension and that children’s ability to talk about what they have heard and/or read will 

exceed their ability to demonstrate that understanding in writing.  

• Demonstrate understanding of completely decodable text after reading independently. 

Grasping Specific Details and Key Ideas 
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• Sequence four to six pictures illustrating events from a text that has been read independently. 

• Answer questions requiring literal recall and understanding of the details and/or facts (i.e., who, 

what, where, when, etc.) about a text that has been read independently. 

• Retell key details from a text that has been read independently. 

• Ask questions to clarify information about a text that has been read independently. 

• Use narrative language to describe people, places, things, locations, events, actions, a scene or 

facts from a text that has been read independently. 

Observing Craft and Structure 

• Identify basic text features and what they mean, including title, table of contents, and chapters. 

• Understand and use words and phrases from a text that has been read independently. 

• Compare and contrast similarities and differences within a single text or between multiple texts 

read independently. 

• Make personal connections to events or experiences in a text that has been read independently 

and/or make connections among several texts that have been read independently. 

 

Integrating Information and Evaluating Evidence 

• Prior to reading, identify what they know and have learned that may be related to the specific 

story or topic to be read. 

• Use pictures accompanying the written text to check and support understanding. 

• Make predictions prior to and while reading, based on the title, pictures, and/or text read thus 

far and then compare the actual outcomes to predictions. 

• Answer questions that require making interpretations, judgments, or giving opinions about 

what is read independently, including answering “why” questions that require recognizing 

cause/effect relationships. 

• Identify who is telling a story or providing information in a text. 

• Identify temporal words that link and sequence events, i.e., first, next, then, etc. 

• Identify words that link ideas, i.e., for example, also, in addition. 

 

F. READING COMPREHENSION—FICTION, DRAMA, AND POETRY 

• Retell or dramatize a story, using narrative language to describe characters, setting(s), and a 

beginning, a middle and an end to events of the story in proper sequence. 

• Compare and contrast characters from different stories. 

• Change some story events and provide a different story ending. 

• Distinguish fantasy from realistic text in a story. 

• Identify the moral or lesson of a fable, folktale, or myth. 

• Demonstrate understanding of literary language (e.g., author, illustrator, characters, setting, 

plot, dialogue, personification, simile, and metaphor) and use some of these terms in retelling 

stories or creating their own stories. 

• Identify sensory language and how it is used to describe people, objects, places and events. 

 

G. READING COMPREHENSION—NONFICTION AND INFORMATIONAL TEXT 

Teachers: Select nonfiction topics from the first grade history, science, music and visual arts 

topics listed on pages 35–47, with emphasis on history and science. 

• With assistance, create and interpret timelines and lifelines related to text read independently. 

• Distinguish text that describes events that happened long ago from text that describes 

contemporary or current events.  
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Grade 1 Science 

Full Option Science System (FOSS) 

OVERVIEW  

 NEW PLANTS 

GOALS 

The New Plants Module provides experiences that heighten young students’ awareness of the 

diversity of life in the plant kingdom. Students care for plants to learn what they need to grow 

and develop. They observe the structures of flowering plants and discover ways to propagate 

new plants from mature plants (from seeds, bulbs, roots, and stem cuttings). They observe and 

describe changes that occur as plants grow, and organize their observations on a calendar and in 

a journal. 

FOSS EXPECTS STUDENTS TO  

 Develop a curiosity and interest in plants as living things.  

 Experience some of the diversity of forms in the plant kingdom.  

 Provide for the needs of growing plants.  

 Observe and describe the changes that occur as plants grow and develop.  

 Become familiar with the structures and functions of flowering plants (root, stem, leaf, 

bud, flower, seed).  

 Discover various ways that new plants can develop from mature plants.  

 Compare change over time in different kinds of plants.  

 Organize and communicate observations through drawing and writing.  

 Acquire the vocabulary associated with the structures of plants. 

 

OVERVIEW 

 

SOLIDS AND LIQUIDS 
 

GOALS 

The Solids and Liquids Module provides experiences that heighten students’ awareness of the 

physical world. Matter with which we interact exists in three fundamental states: solid, liquid, 

and gas. In this module first and second graders have introductory experiences with two of these 

states of matter, solid and liquid. 

FOSS EXPECTS STUDENTS TO 

 Develop curiosity and interest in the objects that make up their world.  

 Investigate materials constructively during free exploration and in a guided discovery 

mode.  
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 Recognize differences between solids and liquids.  

 Explore a number of liquids.  

 Observe and describe the properties of solids and liquids.  

 Sort materials according to properties.  

 Combine and separate solids of different particle sizes.  

 Observe and describe what happens when solids are mixed with water.  

 Observe and describe what happens when other liquids are mixed with water.  

 Use information gathered to conduct an investigation on an unknown material.  

 Acquire the vocabulary associated with the properties of solids and liquids.  

 Use written and oral language to describe observations. 

OVERVIEW  

 AIR AND WEATHER 

GOALS 

The Air and Weather Module consists of four sequential investigations, each designed to 

introduce concepts in earth science. The investigations provide opportunities for young students 

to explore the natural world by using simple tools to observe and monitor change. 

FOSS EXPECTS STUDENTS TO 

 Develop an interest in air and weather.  

 Experience air as a material that takes up space and can be compressed into a smaller 

space.  

 Observe the force of air pressure pushing on objects and materials.  

 Observe and compare how moving air interacts with objects.  

 Observe and describe changes that occur in weather over time.  

 Become familiar with instruments used by meteorologists to monitor air and weather 

conditions.  

 Compare monthly and seasonal weather conditions using bar graphs.  

 Observe the location of the Sun and the Moon in the sky over a day and the change in the 

appearance of the Moon over a month.  

 Organize and communicate observations through drawing and writing.  

 Acquire vocabulary associated with properties of air and weather conditions. 

OVERVIEW  

 PLANTS AND ANIMALS  

 GOALS 
 The Plants and Animals Module provides experiences that heighten young students’ awareness 

of the different ways that plants and animals meet their needs. Students care for plants to learn 
what they need to grow and develop. They observe the structures of plants and discover ways 
to propagate new plants from mature plants (from seeds, bulbs, roots, and stem cuttings). They 
observe and describe changes that occur as plants grow, and organize their observations on a 
calendar and in a notebook. They build a terrarium and provide for the needs of both plants and 
animals living together in a classroom habitat. They read about and view photographs and 
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videos of plants and animals living in different habitats. 
 
FOSS EXPECTS STUDENTS TO 
 
• Develop a curiosity and interest in plants as living things. 
• Provide for the needs of growing plants and animals. 
• Observe and describe the changes that occur as plants grow and develop. 
• Become familiar with the structures and functions of flowering plants (root, stem, leaf). 
• Discover various ways that new plants can develop from mature plants. 
• Compare the basic needs of common plants and animals. 
• Experience some of the diversity of forms in the plant and animal kingdoms and become 
aware of features that help plants and animals thrive in different habitats. 
• Learn that some animals eat plants, and others use them for shelter and nesting. 
• Compare structure and function of different animals’ teeth. 
• Organize and communicate observations through drawing and writing. 
• Acquire the vocabulary associated with the structures, needs, and habitats of plants and 
animals. 
• Draw pictures that portray features of objects. 
• Record observations and data with pictures, numbers, and words. 
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Grade 1 Science Core Knowledge 

Science: Grade 1 
Teachers: Effective instruction in science requires hands-on experience and observation. In the 

words of the 1993 report from the American Association for the Advancement of Science, 

Benchmarks for Science Literacy, “From their very first day in school, students should be 

actively engaged in learning to view the world scientifically. That means encouraging them to 

ask questions about nature and to seek answers, collect things, count and measure things, make 

qualitative observations, organize collections and observations, discuss findings, etc.” 

 

While experience counts for much, book learning is also important, for it helps bring coherence 

and order to a child’s scientific knowledge. Only when topics are presented systematically and 

clearly can children make steady and secure progress in their scientific learning. The child’s 

development of scientific knowledge and understanding is in some ways a very disorderly and 

complex process, different for each child. But a systematic approach to the exploration of 

science, one that combines experience with book learning, can help provide essential building 

blocks for deeper understanding at a later time. 

 

I. Living Things and Their Environments 

Teachers: Introduce the idea of interdependence between living things and their environment. 

 

A. HABITATS 

• Living things live in environments to which they are particularly suited. 

• Specific habitats and what lives there, for example: 

Forest [oak trees, squirrels, raccoons, snails, mice] 

Meadow and prairie [wildflowers, grasses, prairie dogs] 

Underground [fungi, moles, worms] 

Desert [cactus, lizard, scorpion] 

Water [fish, oysters, starfish] 

• The food chain: a way of picturing the relationships between living things 

Animals: big animals eat little ones, big animals die and are eaten by little ones. 

Plants: nutrients, water, soil, air, sunlight 

 

B. OCEANS AND UNDERSEA LIFE 

• Most of the earth is covered with water. 

• Locate oceans: Pacific, Atlantic, Indian, Arctic. 

• Oceans are salt water (unlike fresh water rivers and lakes). 

• Coast, shore, waves, tides (high and low) 

• Currents, the Gulf Stream 

• Landscape of the ocean floor: mountain peaks and deep valleys (trenches) 

• Diversity of ocean life: from organisms too small for the eye to see (plankton), to giant whales 

• Dangers to ocean life (for example, overfishing, pollution, oil spills) 

 

C. ENVIRONMENTAL CHANGE AND HABITAT DESTRUCTION 

• Environments are constantly changing, and this can sometimes pose dangers to specific 

habitats, for example: 
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Effects of population and development 

Rainforest clearing, pollution, litter 

 

D. SPECIAL CLASSIFICATIONS OF ANIMALS 

• Herbivores: plant-eaters (for example, elephants, cows, deer) 

• Carnivores: flesh-eaters (for example, lions, tigers) 

• Omnivores: plant and animal-eaters (for example, bears) 

• Extinct animals (for example, dinosaurs) 

Note: The food chain will be studied again in grade 3. 

 

II. The Human Body 

 

A. BODY SYSTEMS 

Teachers: Introduce the idea of body systems, and have children identify basic parts of the 

following body systems: 

• Skeletal system: skeleton, bones, skull 

• Muscular system: muscles 

• Digestive system: mouth, stomach 

• Circulatory system: heart and blood 

• Nervous system: brain, nerves 

 

B. GERMS, DISEASES, AND PREVENTING ILLNESS 

• Taking care of your body: exercise, cleanliness, healthy foods, rest 

• Vaccinations 

 

III. Matter 

Teachers: Introduce children to the idea that everything is made of matter, and that all matter is 

made up of parts too small to see. 

• Basic concept of atoms 

• Names and common examples of three states of matter: solid (for example, wood, rocks) liquid 

(for example, water) gas (for example, air, steam) 

• Water as an example of changing states of matter of a single substance 

 

IV. Properties of Matter: Measurement 

Teachers: Have children describe and classify objects according to what they are made of, and 

according to their physical properties (color, shape, size, weight, texture, etc.). 

• Units of measurement: 

Length: centimeter, inch, foot  

Volume: gallon, quart 

• Temperature: degrees Fahrenheit 

 

V. Introduction to Electricity 

Teachers: Through reading aloud, observation and experiment, explore with children basic 

principles of electricity and electrical safety rules. 

• Static electricity 

• Basic parts of simple electric circuits (for example, batteries, wire, bulb or buzzer, switch) 
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• Conductive and nonconductive materials 

• Safety rules for electricity (for example, never put your finger, or anything metallic, in an 

electrical outlet; never touch a switch or electrical appliance when your hands are wet or when 

you’re in the bathtub; never put your finger in a lamp socket; etc.) 

 

Note: Major body systems will be studied in greater detail in grades 2–6. Note: Children are 

likely to have a notion of atoms that, in absolute scientific terms, is inaccurate. There is no need 

to be concerned with this inaccuracy at this grade level, since the goal here is simply to introduce 

concepts and terms that, over time, will be more precisely defined. 

 

Note: Electricity will be studied in more detail in grade 4. 

 

VI. Astronomy: Introduction to the Solar System 

• Sun: source of energy, light, heat 

• Moon: phases of the moon (full, half, crescent, new) 

• The eight planets (Mercury, Venus, Earth, Mars, Jupiter, Saturn, Uranus, Neptune) 

(Note: In 2006, Pluto was classified as a dwarf planet.) 

• Stars 

Constellations, Big Dipper 

The sun is a star. 

• Earth and its place in the solar system 

The earth moves around the sun; the sun does not move. 

The earth revolves (spins); one revolution takes one day (24 hours). 

Sunrise and sunset 

When it is day where you are, it is night for people on the opposite side of the earth. 

 

VII. The Earth 

 

A. GEOGRAPHICAL FEATURES OF THE EARTH’S SURFACE 

• The shape of the earth, the horizon 

• Oceans and continents 

• North Pole and South Pole, Equator 

 

 

B. WHAT’S INSIDE THE EARTH 

• Inside the earth 

Layers: crust, mantle, core 

High temperatures 

• Volcanoes and geysers 

• Rocks and minerals 

Formation and characteristics of different kinds of rocks: metamorphic, igneous, 

sedimentary 

Important minerals in the earth (such as quartz, gold, sulfur, coal, diamond, iron, ore) 

 

VIII. Science Biographies 

Rachel Carson (got people to stop using DDT) 
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Thomas Edison (invented an electric light bulb) 

Edward Jenner (found a way to stop smallpox) 

Louis Pasteur (made milk safe to drink)  
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Grade 1 Social Studies Core Knowledge 

History and Geography: Grade 1 

Teachers: In first grade, children often study aspects of the world around them: the family, the 

school, the community, etc. The following guidelines are meant to broaden and complement that 

focus. The goal of studying selected topics in World History in first grade is to foster curiosity 

and the beginnings of understanding about the larger world outside the child’s locality, and about 

varied civilizations and ways of life. This can be done through a variety of means: story, drama, 

art, music, discussion, and more. 

The study of geography embraces many topics throughout the Core Knowledge Sequence, 

including topics in history and science. Geographic knowledge embraces a spatial sense of the 

world, an awareness of the physical processes that shape life, a sense of the interactions between 

humans and their environment, an understanding of the relations between place and culture, and 

an awareness of the characteristics of specific regions and cultures. 

 

WORLD HISTORY AND GEOGRAPHY 

I. Geography 

 

A. SPATIAL SENSE (Working with Maps, Globes, and Other Geographic Tools) 

Teachers: Foster children’s geographical awareness through regular work with maps and globes. 

Have students regularly locate themselves on maps and globes in relation to places they are 

studying. 

• Name your continent, country, state, and community. 

• Understand that maps have keys or legends with symbols and their uses. 

• Find directions on a map: east, west, north, south. 

• Identify major oceans: Pacific, Atlantic, Indian, Arctic. 

• Review the seven continents: Asia, Europe, Africa, North America, South America, Antarctica, 

Australia. 

• Locate: Canada, United States, Mexico, Central America. 

• Locate: the Equator, Northern Hemisphere, Southern Hemisphere, North and South Poles. 

 

B. GEOGRAPHICAL TERMS AND FEATURES 

• peninsula, harbor, bay, island 

 

II. Early World Civilizations 

Teachers: As you introduce children to early civilizations, keep in mind the question, What is 

civilization? 

Help children see recurring features such as settling down, agriculture, building towns and cities, 

and learning how to write. 

 

A. MESOPOTAMIA: THE “CRADLE OF CIVILIZATION” 

• Importance of Tigris and Euphrates Rivers 

• Development of writing, why writing is important to the development of civilization 

• Code of Hammurabi (early code of laws), why rules and laws are important to the development 

of civilization 

 

 

PR/Award # U282B130012

Page e181



 

B. ANCIENT EGYPT 

• Geography 

Africa 

Sahara Desert 

• Importance of Nile River, floods and farming 

• Pharaohs 

Tutankhamen 

Hatshepsut, woman pharaoh 

• Pyramids and mummies, animal gods, Sphinx 

• Writing: hieroglyphics 

C. HISTORY OF WORLD RELIGIONS 

Teachers: Since religion is a shaping force in the story of civilization, the Core Knowledge 

Sequence introduces children in the early grades to major world religions, beginning with a focus 

on geography and major symbols and figures. The purpose is not to explore matters of theology 

but to provide a basic vocabulary for understanding many events and ideas in history.  

The goal is to familiarize, not proselytize; to be descriptive, not prescriptive. The tone should be 

one of respect and balance: no religion should be disparaged by implying that it is a thing of the 

past. To the question, “Which one is true?” an appropriate response is: “People of different faiths 

believe different things to be true. The best people to guide you on this right now are your 

parents or someone at home.” 

• Judaism 

Belief in one God 

Story of the Exodus: Moses leads the Hebrews out of Egypt Israel, Chanukah, Star of David, 

Torah, synagogue 

• Christianity 

Christianity grew out of Judaism Jesus, meaning of “messiah” 

Christmas and Easter, symbol of the cross 

• Islam 

Originated in Arabia, since spread worldwide 

Followers are called Muslims 

Allah, Muhammad, Makkah, Qur’an, mosque 

Symbol of crescent and star (found on the flags of many mainly Islamic nations) 

 

III. Modern Civilization and Culture: Mexico 

 

A. GEOGRAPHY 

• North American continent, locate Mexico relative to Canada and the United States 

• Central America, Yucatan Peninsula 

• Pacific Ocean, Gulf of Mexico, Rio Grande 

• Mexico City 

 

B. CULTURE 

• Indian and Spanish heritage 

• Traditions: fiesta, piñata 

• National holiday: September 16, Independence Day 
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AMERICAN HISTORY AND GEOGRAPHY 

Teachers: The study of American history begins in grades K–2 with a brief overview of major 

events and figures, from the earliest days to recent times. A more in-depth, chronological study 

of American history begins again in grade 3 and continues onward. The term “American” here 

generally, but not always, refers to the lands that became the United States. Other topics 

regarding North, Central, and South America may be found in the World History and Geography 

sections of this Sequence. 

 

I. Early People and Civilizations 

 

A. THE EARLIEST PEOPLE: HUNTERS AND NOMADS 

• Crossing from Asia to North America (the land bridge as one possibility) From hunting to 

farming 

Gradual development of early towns and cities 

 

B. EARLY AMERICAN CIVILIZATIONS 

Teachers: Children will study the Maya, Inca, and Aztec civilizations in detail in grade 5. First 

grade teachers should examine the fifth grade guidelines to see how these topics build in the later 

grade. 

Here, introduce children to these civilizations. Though it is historically accurate to note the 

warlike nature of the Maya and Aztecs, it is recommended that mention of the practice of human 

sacrifice be left to the fifth grade. 

• Maya in Mexico and Central America 

• Aztecs in Mexico 

Moctezuma (also called Montezuma) 

Tenochtitlan (Mexico City) 

• Inca in South America (Peru, Chile) 

Cities in the Andes, Machu Picchu 

 

II. Early Exploration and Settlement 

 

A. COLUMBUS 

Teachers: Review from kindergarten the story of Columbus’s voyage in 1492. 

 

B. THE CONQUISTADORS 

• The search for gold and silver 

• Hernán Cortés and the Aztecs 

• Francisco Pizarro and the Inca 

• Diseases devastate Native American population 

 

C. ENGLISH SETTLERS 

• The story of the Lost Colony 

Sir Walter Raleigh 

Virginia Dare 

• Virginia 

Jamestown 
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Captain John Smith 

Pocahontas and Powhatan 

• Slavery, plantations in Southern colonies 

• Massachusetts 

Pilgrims, Mayflower, Thanksgiving Day 

Massachusetts Bay Colony, the Puritans 
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Elementary Grades  

Great Junior Books 

Language Arts 
Reading Comprehension 

Reading Comprehension 
 

 Series 2 Series 3 Series 4 Series 5 Series 6 Series 7 Series 8 

Reading Process 
Read with fluency 3 3 3 3    
Use prereading strategies 3 3 3 3 3 3 3 

Set a purpose  for reading 3 3 3 3 3 3 3 

Identify words and phrases important  to a text’s meaning 3 3 3 3 3 3 3 

Make notes while reading 3 3 3 3 3 3 3 

Make generalizations and draw conclusions 3 3 3 3 3 3 3 

Answer questions about a text’s meaning 3 3 3 3 3 3 3 

Retell or paraphrase parts of a text 3 3 3 3 3 3 3 

Summarize  passages 3 3 3 3 3 3 3 

Make notes about a text 3 3 3 3 3 3 3 

Word Analysis and Vocabulary Development 
Use basic elements of phonetic  analysis to decode words 3       
Develop vocabulary through exposure to familiar and challenging texts 3 3 3 3 3 3 3 

Use context clues to figure out word meaning 3 3 3 3 3 3 3 

Use reference materials for unknown words 3 3 3 3 3 3 3 

Use words in appropriate contexts     3 3 3 

Identify synonyms and antonyms of words     3 3 3 

Examine connotative  meanings of words     3 3 3 

Use knowledge of Greek and Latin roots to understand word meaning      3 3 

Comprehension Strategies 
Explain how illustrations contribute to understanding  a text 3       
Reread  a text 3 3 3 3 3 3 3 

Ask questions when curious or confused 3 3 3 3 3 3 3 

Make personal connections to a text 3 3 3 3 3 3 3 

Visualize textual information 3 3 3 3 3 3 3 

Synthesize textual information 3 3 3 3 3 3 3 

Make inferences based on a text 3 3 3 3 3 3 3 

Make predictions  based on a text 3 3 3 3 3 3 3 

Determine the important ideas in fiction 3 3 3 3 3 3 3 

Determine the important ideas in poetry     3 3 3 

Recognize main ideas and important details in nonfiction     3 3 3 

Literary Response and Analysis 
Compare and contrast texts 3 3 3 3 3 3 3 

Respond to a text with visual or theatrical representations 3 3 3 3 3 3 3 

Cite passages to support questions and ideas 3 3 3 3 3 3 3 

Understand the sequence of events in a text 3 3 3 3 3 3 3 
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Identify character motivation 3 3 3 3 3 3 3 

 

 
Junior Great Books®  is a registered trademark  of the Great Books Foundation. Shared Inquiry™ is a trademark  of the Great Books Foundation. 
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1 of 13

Tallulah Charter School Questionnaire to Assess 

level of Interest 

1. Please complete the information for future communication.

 
Response 

Percent

Response 

Count

Last Name 
 

100.0% 52

First Name 
 

100.0% 52

Address: 
 

100.0% 52

Address 2: 

 
7.7% 4

City/Town: 
 

100.0% 52

State: 
 

100.0% 52

ZIP/Postal Code: 
 

100.0% 52

Email Address: 

 
90.4% 47

Phone Number: 

 
92.3% 48

  answered question 52

  skipped question 6
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2. My child/children attend(s)

 
Response 

Percent

Response 

Count

Public school 61.5% 32

Non-local public school   0.0% 0

Charter school 3.8% 2

Private school   0.0% 0

Does not attend school yet 15.4% 8

Graduated 21.2% 11

School name or names 

 
32.7% 17

  answered question 52

  skipped question 6

3. Are you satisfied with your school options? 

 
Response 

Percent

Response 

Count

Yes 19.2% 10

No 67.3% 35

Not sure 13.5% 7

Comments 

 
9

  answered question 52

  skipped question 6
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4. If a charter school was available in your community would you seek to enroll your child

 
Response 

Percent

Response 

Count

Yes 96.2% 50

No   0.0% 0

Not Sure 3.8% 2

Comments 

 
7

  answered question 52

  skipped question 6

5. How strongly do you feel that there should be a charter school in your community? 

 
Response 

Percent

Response 

Count

Very Strongly Interested 83.6% 46

Strongly Interested 14.5% 8

Mildly Interested 1.8% 1

Not Interested   0.0% 0

Opposed   0.0% 0

Comments 

 
7

  answered question 55

  skipped question 3
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6. Would you be excited to have a charter school in your area whether you would enroll 

your child or not? 

 
Response 

Percent

Response 

Count

Yes 100.0% 54

No   0.0% 0

Not Sure   0.0% 0

Comments 

 
5

  answered question 54

  skipped question 4

7. What would you like to see in a school curriculum?

 
Response 

Count

  34

  answered question 34

  skipped question 24
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8. How many school-age children do you have (K-12)?

 
Response 

Percent

Response 

Count

none 37.7% 20

1 15.1% 8

2 17.0% 9

3 20.8% 11

4 5.7% 3

5+ 3.8% 2

  answered question 53

  skipped question 5

9. What is your impression of the public elementary school in your district?

 
Response 

Percent

Response 

Count

Positive impression; my 

child/children are, or will be, 

attending this school.

16.7% 8

Negative impression; my 

child/children are, or will be, 

attending another local public 

school.

22.9% 11

Negative impression; my 

child/children are, or will be, 

attending a private school.

16.7% 8

Undecided. 43.8% 21

  answered question 48

  skipped question 10
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10. What is your impression of the public middle school in your district?

 
Response 

Percent

Response 

Count

Positive impression; my 

child/children are, or will be, 

attending this school.

10.0% 5

Negative impression; my 

child/children are, or will be, 

attending another local public 

school.

28.0% 14

Negative impression; my 

child/children are, or will be, 

attending a private school.

20.0% 10

Undecided. 42.0% 21

  answered question 50

  skipped question 8

11. What is your impression of the public high school in your district?

 
Response 

Percent

Response 

Count

Positive impression; my 

child/children are, or will be, 

attending this school.

6.1% 3

Negative impression; my 

child/children are, or will be, 

attending another local public 

school.

26.5% 13

Negative impression; my 

child/children are, or will be, 

attending a private school.

20.4% 10

Undecided. 46.9% 23

  answered question 49

  skipped question 9
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12. What improvements need to be made in the public schools of your district?

 
Response 

Percent

Response 

Count

Better test scores 86.5% 45

More classroom aids 57.7% 30

Organized, attractive classrooms 

and school grounds
50.0% 26

Enrichment classes like art, music, 

and sports
78.8% 41

More parent involvement 86.5% 45

More field trips 26.9% 14

More science 65.4% 34

More math 75.0% 39

Physical education classes in 

elementary schools
75.0% 39

Special education/needs classes 42.3% 22

Other (please specify) 

 
11.5% 6

  answered question 52

  skipped question 6
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13. If your child/children attends private school(s), or you are considering placing your 

child/children in private school, why have you made this choice?

 
Response 

Percent

Response 

Count

Develop critical thinking skills 79.5% 35

Improved academic skills (e.g. 

reading, writing, and/or math)
77.3% 34

Lower teacher to student ratio 65.9% 29

Clean, organized, and attractive 

classrooms
40.9% 18

More enrichment programs (e.g. art, 

music, and sports)
70.5% 31

Other (please specify) 

 
9.1% 4

  answered question 44

  skipped question 14

14. If the public schools in your district offered these characteristics, would you enroll your 

child/children in the public school system?

 
Response 

Percent

Response 

Count

Yes 84.6% 44

No 15.4% 8

  answered question 52

  skipped question 6
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15. Are you willing or able to donate your time or financial assistance to improve your 

children’s' school?

 
Response 

Percent

Response 

Count

Yes 92.3% 48

No   0.0% 0

Not Sure 7.7% 4

  answered question 52

  skipped question 6

16. If you were willing to help improve your children’s school by volunteering your time in 

the classroom, how would you like to assist? 

 
Response 

Percent

Response 

Count

Reading books to students 27.1% 13

Assisting in classrooms 33.3% 16

Tutoring 31.3% 15

Other (please specify) 

 
8.3% 4

  answered question 48

  skipped question 10
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17. How would you be able to help outside the classrooms?

 
Response 

Percent

Response 

Count

Help supervise children during 

recess/lunch, etc.
18.4% 9

Assist in the morning or afternoon 

arrival or departure of children.
18.4% 9

Help beautify schools by 

planting trees, plants, flowers, 

etc.

51.0% 25

Other (please specify) 

 
12.2% 6

  answered question 49

  skipped question 9

18. How much time would you be able to commit?

 
Response 

Percent

Response 

Count

None   0.0% 0

Up to 1 hour a week 10.4% 5

2 - 4 hours a week 39.6% 19

5 - 10 hours a week 6.3% 3

10 + hours a week 2.1% 1

I would be able to assist with 

projects during the year.
35.4% 17

Other (please specify) 

 
6.3% 3

  answered question 48

  skipped question 10
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19. Would you be able to help with monetary contributions? (Please select all that apply.)

 
Response 

Percent

Response 

Count

Donating Materials (e.g. projectors, 

computers, etc)
8.3% 4

Donating Supplies (art supplies, 

pencils, etc)
77.1% 37

Monetary Donation 33.3% 16

Other (please specify) 

 
6.3% 3

  answered question 48

  skipped question 10

20. If you are considering a monetary donation, how much would you plan on contributing?

 
Response 

Percent

Response 

Count

$100 + 39.5% 17

$50 - $99 30.2% 13

Less than $50 18.6% 8

Stocks and charitable donations of 

over $1,000
  0.0% 0

None 9.3% 4

Other (please specify) 

 
2.3% 1

  answered question 43

  skipped question 15
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21. If you would like to be contacted regarding opportunities to assist, please fill out your 

information below:

 
Response 

Percent

Response 

Count

Name 
 

100.0% 33

Address 
 

100.0% 33

City 
 

100.0% 33

Zip Code 
 

100.0% 33

Phone Number 
 

100.0% 33

Email Address 

 
97.0% 32

  answered question 33

  skipped question 25
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22. Check the statement that best describes your thoughts concerning the public school 

system:

 
Response 

Percent

Response 

Count

I am willing to send my child

(ren) through the public school 

system.

37.8% 17

I am not willing to send my child

(ren) through the public school at 

this time but will watch the school's 

improvement and consider sending 

my children in the near future.

28.9% 13

I am not willing to send my child

(ren) through the public school 

system. 

33.3% 15

  answered question 45

  skipped question 13

23. Comments/Concerns

 
Response 

Count

  15

  answered question 15

  skipped question 43
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 External Evaluator Job Description 

 

Position: Grant Evaluator  

 

Qualifications:  
1.Experience as an external evaluator preferably experience working with federal grants. 

2. Background, training, and knowledge as a grant evaluation professional.  

3. Knowledge of state-required on-line data management system or willing to be trained.  

4. Effective oral and written communication skills.  

5. Relates well to people.  

6. Strong organizational skills and completes tasks on schedule.  

7. Trustworthy, dependable and honors confidentiality.  

8. Willing and able to carry out responsibilities listed below.  

 

Description of Duties:  

1.Collecting and analyzing data.  

2. Publishing project findings for all stakeholders.  

3. Presenting project findings to all stakeholders annually; presenting interim data to Project 

Director as needed to redirect program design.  

4. Consulting with Director and other stakeholders as needed to assist in meeting project 

objectives.  

5. Addressing progress toward attainment objectives with formative and summative assessments.  

6. Documenting the actual fidelity of the project implementation.  

7. Developing and producing periodic reports summarizing data collected for specific needs; 

creating and analyzing summary reports.  

8. Generating reports as needed to aid staff in making instructional decisions for individual 

students and groups of students, including targeted sub-groups.  

9. Working with technical assistance providers when needed to solve problems.  

10.Assisting Data Specialist and Project Director in gathering and analyzing data.  

11.Presenting data to Advisory Council and staff as requested by Project Director. 
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Patricia B. Candler, Ed.D., N.A.C. 

 
Work Address        
Madison-Tallulah Education Center      
500 Bloom Street        
Tallulah, LA 71282        
318.574.1587         

 
 
My charter school expertise is in the following areas: charter school planning, program design, and 
implementation; High-quality charter school start-up and expansion; and charter school leadership 
and professional development. 
 
Education 
Doctor of Education - Early Childhood Education     2005 
Jackson State University  
Jackson, Mississippi  
 
Master’s Degree plus 30 graduate hours above     1977 
University of Louisiana at Monroe 
Monroe, Louisiana 
 
Master’s Degree in Elementary Education     1973 
University of Louisiana at Monroe     
Monroe, Louisiana 
 
Bachelor of Arts in Elementary Education     1971 
Southern University  
Baton Rouge, Louisiana  
 
High School Diploma        1968 
Reuben McCall High School 
Tallulah, Louisiana 
 
Louisiana Certification 
TEACHER LEADER 1/13/2010 
PARISH/CITY SUPERVISOR/DIRECTOR OF SPECIAL EDUCATION, 9/10/2009 
CHILD SEARCH COORDINATOR, Grade(s):1-12, 09/08/2006 
SUPERVISOR OF CHILD WELFARE & ATTENDANCE &/OR VISITING TEACHER, 05/30/2006 
PK-3, Grade(s):PreK-3, 09/28/2004 
READING SPECIALIST, Grade(s):1-12, 09/28/2004 
SCHOOL SUPERINTENDENT, Grade(s):1-12, 11/07/2001 
SUPERVISOR OF STUDENT TEACHING, Grade(s):1-12, 11/21/1991 
PARISH/CITY SCHOOL SUPERVISOR OF INSTRUCTION, Grade(s):1-12, 08/14/1984 
PRINCIPAL, Grade(s):K-12, 08/16/1980 
KINDERGARTEN, 11/05/1975 
ELEMENTARY GRADES, Grade(s):1-8 
 
Other Certification         
National Administrator Credential from National Child Care Association (N.A.C.) May 2006 
Teacher Certification in Arkansas, Mississippi, Tennessee, Texas 
Head Start Reviewer 
 
Work Experience 
Founder and Director for Tallulah Charter School   January 2010-Present 
As Founder and Director, I am responsible for developing the vision, adhering to policies, achieving goals, 
and assisting the Board of Directors in fulfilling its responsibilities. Additionally, as the Director, I am 
responsible for the leadership, strategic vision and growth of Tallulah Charter School and future Madison-
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Tallulah Education charter schools. I also provide guidance and support for the daily operational 
management of the school. My primary responsibility is to carry out the strategic plans and policies as 
established by the Tallulah Charter School Board of Directors including the academic performance and 
operations of the school and future campuses and fiscal oversight. I serve as an ex-officio, non-voting 
member of the Board of Directors. 
 
Chief Academic Officer/Assistant Superintendent/Child Welfare/Attendance     Fall 2007-July 2011  
Madison Parish School District Tallulah, Louisiana      Retired 
As Chief Academic Officer, I developed district objectives, based upon the parish goals and objectives of the 
school board and Superintendent,  developed performance objectives and prepared a professional growth 
plan supporting district and school system goals, collaborated with staff members to identify performance 
objectives and assisted them in preparing professional growth plans supporting district and school system 
goals, involved other members of the staff in decision making, facilitated education and parent focus groups, 
chaired stakeholder meetings especially in the area of school improvement, recommended specific policies, 
procedures, plans, and programs for attaining instructional objectives for both Madison Parish School district 
and Tallulah Academy (private school as related to Title I), improved the performance of students and staff 
through the use of Response to Intervention program (early intervention education program), High School to 
Work, and Credit Recovery via the Louisiana State Department of Education, planned for evaluation of 
instructional objective and developed annual master plan objectives in assigned areas.         
 
As Assistant Superintendent, I worked under the direction of the Superintendent to review teacher 
assignments, course offerings, class sizes, racial and sex make-up, and resolved conflicts in schedules in all 
district schools including alternative school, assumed direct responsibility for the operation of the system during 
the absence of the Superintendent from his office, carried out all specific duties as requested by the 
Superintendent, such as chairing programs for dual enrollment with the local universities (Grambling State 
University, LA Tech, University of Louisiana, and Tallulah Technical College), kept the Superintendent informed 
of all areas where problems were  encountered by the Madison Parish School System, explored innovations, 
pilot programs and professional development. 
 
Human Resource Officer       Fall 2007-July 2011 
Madison Parish School District Tallulah, Louisiana 
As Human Resource Officer, I lead and administered the school system’s personnel programs, directed and 
coordinated recruitment, selection, placement, development, transfer, evaluation, and dismissal procedures 
in accordance with Board approved policies and federal, state and judicial mandates. IN addition, I managed 
all aspects of employee relations, advised the Board, Superintendent, and staff on personnel related policies 
and organizational development, and training policies. 
 
Acting Superintendent of Schools      Fall 2006-April 2007 
Madison Parish School District Tallulah, Louisiana 
As Superintendent, my goal was to inspire, lead, guide and direct the administrative and instructional staff in 
setting and achieving the highest standards of excellence so that each individual student may be provided 
with a quality education program. I oversaw and administered all parish programs, facilities, property and 
funds with maximum efficiency. I was administratively second in command of all facets of the operation of the 
Madison Parish School System. Had the responsibility to supervise and to work toward improvement in all 
departmental programs in the system. I recommended policies on organization, finance, instruction, school 
plant, and all other functions of the school program. Formulated system objectives, policies, plans, and 
programs, prepared and presented facts and explanations necessary to assist the School Board in its duty of 
legislation for the schools. I provided for planning and development of the educational program. I made 
recommendations to the School Board concerning curriculum improvements. 
 
Lead Faculty for Northcentral University Early Childhood Education/Adjunct Faculty   2005-Present 
As the Lead Faculty for Northcentral University Early Childhood Education Department, I am responsible for 
ensuring that early childhood education courses are taught according to academic standards associated with 
the early childhood courses. Other responsibilities are to review, advise, and monitor all curriculum content of 
all early childhood education courses, including textbook review; to identify highly qualified Faculty for 
courses; to work collaboratively with Northcentral University’s Instructional Designer and advise Northcentral 
faculty with regard to curriculum design standards; to provide timely feedback and respond to requests made 
by and to Faculty and Deans; to schedule and conduct quarterly conference calls with Faculty in an effort to 
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adequately assess the implementation of standards; to attend periodic scheduled conference calls with the 
School Dean, and the other Lead Faculty; to advise the Dean regarding appropriate professional 
development activities for Faculty; to provide consultation regarding the comprehensive examination 
process, including proposing Comprehensive Examination questions; and to support Northcentral University, 
in its mission and practices. 
 
Chief Executive Officer 
Madison-Tallulah Education Center (M-TEC)    January 2005-Present 
As Chief Executive Officer, I promote staff development and  education, assist program staff in applying their 
specialized expertise to the organization’s program, establish processes to measure, learn from and improve 
program effectiveness, maintain a culture that attracts, motivate and retain a diverse staff of top quality 
people, manage multiple projects and priorities working to satisfy internal and external requests, oversee 
maintenance of official records and documents, ensure that M-TEC complies with federal, state and local 
regulations, conduct official correspondence and execute legal documents, lead teachers and administrative 
staff, oversee the day-to-day management of the center including meeting with parents, develop new 
initiatives, alliances, and partnerships, promote active and broad participation by parents and volunteers in 
all areas of the M-TEC’s work, maintain a working knowledge of significant developments and trends in the 
field of education and research, consult with community leaders, national and international educators in a 
regular assessment of M-TEC's programs, keep a focus on the long term objectives of the organization, 
balance strategic and tactical responsibilities, and represent M-TEC with multiple constituencies in Louisiana 
and nationally, establish sound working relationships and cooperative arrangements with centers of higher 
learning, school districts, community groups, parents and state and federal government organizations.  
 

 
PB Candler Consulting, LLC       2001 to Present 
Owner and Operator 
PB Candler Consulting, LLC is an educational consulting firm specializing in leadership, curriculum, 
instruction, assessment, and school culture and climate. We evaluate and assess our customer’s needs and 
develop proposals according to those needs. We provide tutoring; educational and leadership consulting; 
parent training; and job-embedded professional development, coaching, and modeling to teachers using 
research-based best practices to school districts, non-profit/profit educational organizations, and churches. 
 
Elementary Supervisor of Instruction      Fall 2001-2006 
Madison Parish School District Tallulah, Louisiana 
As Elementary Supervisor, I provided leadership in the development and/or dissemination of curriculum 
materials in elementary education, evaluated instructional program such as Early Reading First and 
Reading First, supervised coordinators and principals, made recommendations promoting the 
improvement of instructional programs and activities, planned and organized in -service programs, 
implemented in-service programs such as Differentiated Instruction, Response to Intervention, School 
Improvement, Reading and Math Across the Curriculum, provided assistance to principals in 
developing school plans, maintaining and assessing effectiveness of school p lan, determining the best 
usage of instructional materials and equipment, designing procedures to evaluate student progress, 
developed and implemented procedures for best practices in instructional supervision and areas of 
special needs.  

 
Principal         1996-2001 
Wright Elementary School  Tallulah, Louisiana 
As principal, I demonstrated curriculum knowledge (Content, design, development, evaluation), provided for 
improvement of instructional program, provided for staff development, made provision for professional 
growth and self-improvement, supervised and evaluated the faculty and staff, made equitable duty 
assignments, facilitated the use of materials and equipment, assigned students to classes, programs, and 
activities, chaired the School Building Level Committee and referred children to Pupil Appraisal, coordinated 
services of persons working in the school (follow-through, music, itinerate, etc.), implemented system 
policies and procedures, and participated in the personnel evaluation program of the district.  
 
 
Assistant Principal         1991-1996 
Wright Elementary School 
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Tallulah, Louisiana 
 
Tutor of At-risk Students        1982-Present 
Madison-Tallulah Education Center 
Tallulah, Louisiana  
 
Kindergarten Teacher        1971-1991 
Wright Elementary School 
Tallulah, Louisiana  
 
 
 

 
 

 
 

Adjunct Professor at Wilkes 
University  

   Fall III 
2008-Present 

  
Lead Faculty Mentor at Northcentral University    Spring 2006-Present 
 
Adjunct Professor at University of Phoenix Online and Axia   Spring 2006-Present  
 
Adjunct Professor at University of Louisiana at Monroe   Spring 2005-2007 
 
Substitute Professor at Jackson State University    Fall 2003 
EDCI 589-Teaching Educational Programs and Technology 
 
Major initiatives and/or trainings from Louisiana State Department of Education 
Charter Board  Responsibilities 
Charter Board Ethics 
Charter Schools Now and Forever  
The Ins and Outs of Non-Profit 
Management of Non-Profits 
Financing for Non-Profits 
COMPASS/Act 54 
Response to Intervention 
Dyslexia 
Reading First 
Early Reading First 
Content Standards and GLEs 
Louisiana Comprehensive 
Curriculum  
Professional Learning 
Communities 
SWPBI Support  
LEADTech 
Project Read 
Read Together, Talk Together 

iLEAP, LEAP 
LATAAP 
Project Based Learning 
Whole Faculty Study Group 
Adolescent Literacy  
Data Driven Decision Making 
Differentiated Instruction 
LINCS 
Highly Skilled Educator 
Creating Assess for All 
ValEd 
LELI 
Content Literacy Strategies 
SIG 
TAP 
DEEP 
Accountability 
Formative Assessment 
School Improvement Training 

LANA/DIG 
K-3 Initiative 
Rigor, Relevance, and 
Relationship 
Universal Design for Learning 
(Reading and Math) 
Questioning 
Data Analysis 
Bloom’s Taxonomy 
Using Rubrics 
Classroom Management 
Walk Through Observation 
Best Practice 
Curriculum Mapping 
  
Thinking Maps 
EAGLE 
GLEEM

 
 
Grant Peer Reviewer 

Magnet School Assistance Program     2013 
Promised Neighborhood       2012 
I3 Validation        2012 
i3 (first round)        2012 
AmeriCorps State and National      2010, 2012  
Charter Schools Program Grant Review     2011, 2012 
Striving Readers Comprehensive Literacy    2011 
Quality Science and Mathematics (state)     2010 
Full Service Community Schools      2010 
Investing in Innovative Funds (I3)     2010 

 Head Start and/or Early Head Start Expansion    2009  
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 Learn and Serve Higher Education     2009 
 Early Reading First       2009 
 Compassion Capital Fund Communities Empowering Youth Grant 2006  
 Parent Information Resource Centers Program Grant    2006, 2007 
 BESE 8(g) Competitive Grant (State)     2006 
 Campus Childcare Access Means Parents in School     2005 
 Improving Literacy through School Libraries     2005, 2009, 2010 
 Safe Schools/Healthy Students Initiative      2005  
 Compassion Capital Fund Demonstration Grant     2005, 2007  
 Compassion Capital Fund Targeted Capacity-Building    2005  
 LEAP 21 Summer School (State)     1997 
 
Presentations (General/Partial list of presentation)      
Consultant/In-Service Presenter         
School Board’s Role in Strategic Planning 
Governance for the Beginning Board 
Improving Non-profit Governance 
COMPASS  
Introduction to the Teacher Compass Rubric 
Introduction to Non-Tested Grades and Subjects 
Compass Student Growth Measures (Value-Added) 
Training on Student Growth Measures and Teacher Rubric 
LELI (Louisiana Educational Leaders’ Induction) 
School Turnaround 101 
Supervisor for Students in Administration and Supervision  
School Improvement Plan Writing        
School Data Analysis 
Louisiana School and District Accountability/ School Improvement 
Assessment/Evaluation/Data Interpretation 
Response to Intervention and Instruction 
Differentiated Instruction 
Early Interventions for Early Childhood Education     
Reading First           
Reading and Math Strategies 
DIBELS 
Whole Faculty Study Groups (WFSG) 
Professional Learning Communities (PLCs) 
Praxis-Elementary Content Knowledge 0014 
Madison Parish’s New Teacher Induction  
LA: FIRST (Framework for Inducting, Retaining and Supporting     
Teachers)  
Grade Level Expectations (GLEs) 
Moving the GLEs into Practice        
Parental Involvement/Volunteering in Schools 
LEAPing for Parents Series        
Computer Workshop for Parents        
Communicating With Respect        
Transition Tips and Tricks         
It Takes the Whole Village to Educate a Child      
It Takes the Whole District        
CIA (Curriculum, Instruction and Assessment) Weekly Presentations   
Service Learning is Elementary        
How to Turn Tough Times into Fun Times (Transition) 
 
Honors 
Delta Sigma Theta Celebration of Women Award 
Unsung Hero          
Outstanding Hurricane Katrina Relief Efforts Award (American Association 
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 of School Administrators)       
Graduate of Academy III Louisiana Staff Development Council     
Graduate of Academy II Louisiana Staff Development Council    
Summer Fellow/Leadership Academy-Southeast Educational  
 Development Laboratory       
Wright Elementary School Teacher of the Year  
Madison Parish Teacher of the Year     
 
 
Professional Organizations 
Louisiana Association of Public Charter School 
Louisiana Retired Teacher Association 
National Association for Family Child Care 
Life Member, Louisiana Child Welfare and Attendance Association 
Louisiana Association of School Executives 
Louisiana Schools Supervisors’ Association 
American Association of School Administrators 
Association for Supervision and Curriculum Development 
Phi Delta Kappa 
Phi Kappa Phi International 
Southern Early Childhood Association 
Louisiana Early Childhood Association 
Louisiana Reading Association 
International Reading Association 
Consortium on Reading Excellence (CORE) 
Louisiana Science Teachers Association 
Louisiana Association of Teachers of Mathematics 
Former Board Member of Louisiana Staff Development Council  
Louisiana Staff Development Council 
National Staff Development Council 
Life Member, Southern University National Alumni Federation 
Grant Station 
National Association for Family Child Care (NAFCC) 
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Keith Lanier Wolfe 

 

 

 

 
EDUCATION:   Mississippi College 

    Specialists in Education Leadership  

    August 2009 (Summa Cum-Laude) 

 

Mississippi College 

    Masters of Science Education Leadership  

    August 2007 (Summa Cum-Laude) 

 

    Louisiana Tech University 

    Bachelor of Science Chemical Engineering 

    May 2002 

     

CAREER-RELATED  Assistant Principal (1/12 – Present) 

    Madison Middle School, Tallulah, Louisiana 

 Assisting the Principal in effective school management 

 Maintaining electronic records of discipline documentation 

 Maintaining a safe and orderly school environment 

 

Assistant Principal (8/08 – 7/10, 12/10 – 12/11) 

    Madison High School, Tallulah, Louisiana 

 Assisting the Principal in effective school management 

 Maintaining electronic records of discipline documentation 

 Maintaining a safe and orderly school environment 

 

Interim Principal  

Wright Elementary School, Tallulah, Louisiana (4/12 – 4/12) 

Madison High School, Tallulah, Louisiana (7/10 – 12/10) 

 Maintaining a safe and orderly school environment 

 Maintaining electronic records of discipline documentation 

 Planning professional development activities for faculty 

 

 

Math Teacher (8/04 – 5/08) 

EXPERIENCE:   Vicksburg Junior High School, Vicksburg, Mississippi 

 Teaching Pre – algebra to 7th & 8th grade students 

 Teaching Transitions to Algebra & Geometry & Algebra 1 to 8th grade students 

 

Homework Tutor (02/08 – 04/08) 

Bowmar Elementary School, Vicksburg, Mississippi 

 Tutoring Math to 3rd grade students 

 

Daycare Assistant/Homework Tutor (9/07 – Present) 

Lil’ Wonders DayCare & Learning Center 

 Assisting with the care of infants & toddlers 

 Tutoring 1st – 5th grade students 

 

Homework Tutor (1/06 – 5/06) 

Boys & Girls Club of America 

 Tutoring 7th – 8th grade students 

 

Homework Tutor (9/04 – 12/05) 

Central Mississippi Prevention Services 

 Tutoring students in 4th – 8th grade students 
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Math / Science Teacher (8/02 – 5/04) 

    Reuben McCall Senior High School, Tallulah, Louisiana 

 Teaching Algebra I, Algebra II, and Chemistry to high school students 

 Assisting the Band Director in Musical activities  

 

 

OTHER WORK   Chemical Engineering Co-op Student (6/98 - 8/98) 

EXPERIENCE:   International Paper Company, Vicksburg, Mississippi 

 Collected paper samples 

 Assisted project engineers in ongoing research 

 

Environmental Engineering Technician (5/96 - 8/97) 

United States Army Corp of Engineers Waterways Experiment Station, Vicksburg, 

Mississippi  

 Tested firing range soils for heavy metal contamination 

 Assisted graduate students in ongoing research 

  

Student Office Aid (2/99 – 5/02) 

Louisiana Tech University Minority Engineering / Cooperative Education Office, Ruston, 

Louisiana 

 Entered and filed student information  

 Processed student co-op applications 

 Tutored other engineering students 

 Mentored Freshmen engineering students 

 

Sales Associate (8/96 - 12/01) 

    JCPenney’s Department Store, Vicksburg, Mississippi 

 Sold Men’s Apparel and Family Shoes 

 Ordered and stocked merchandise   

 

SKILLS & HONORS  

 Teacher of the Year 2005-2006 Vicksburg Junior High School 

 Proficient in piano and vocal music 

 Excellent Alto Saxophone player 

 Mission 66 Church of Christ (Music Director 1995 – present) 

 ASCD  

 Phi Delta Kappa  

 National Society of Black Engineers (Program Chairman, 1999 - 2001) 

 Alpha Phi Alpha Fraternity Inc. 

 Phi Mu Alpha Sinfonia (Fraternal Education Officer, 1999 - 2001; President, 2001 - 

2002) 

 Kappa Kappa Psi (Historian, 1998 - 1999) 

 Louisiana Tech Marching/Concert Bands (Section Leader, 1997 - 2002) 

 Received Eastman Kodak Company Minority Scholarship 

 Received International Paper Company Minority Scholarship 

 

REFERENCES 

   Mrs. Ruthie D. Magee, Principal, Madison High School 

   (601) 456 – 1757 

    

   Dr. Edward Wiggins, Principal, Warren Central Intermediate School 

   (601) 638 - 5656 

 

   Dr. Gerald Hasselman, Assoc. Professor of Education, Mississippi College 

   (601) 925 – 3408 

 

   Dr. Doris Smith, Asst. Professor of Education, Mississippi College 

   (601) 925 – 3845 
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Kathy R. Hughes 
 

SUMMARY OF QUALIFICATIONS 
 

Communication 

 Excellent written and oral communication skills with the ability to establish and maintain 

relationships with internal and external business affiliates 
 

Leadership 

 Ability to plan, organize and direct projects with little to no assistance 
 

Problem Solving 

 Strong capacity to evaluate, analyze, and solve difficult problems 
 

Motivation 

 Efficient in organizing and prioritizing to meet and achieve short and long-term goals 

 

EXPERIENCE 
 

Business Manager, Madison Parish School Board                                                06/05-Present 

 Provide guidance and management to the accounting functions of the finance department. 

 Maintains budgeting systems which provide control of expenditures. 

 Advises management on matters such as effective use of resources and assumptions 

underlying budget forecasts. 

 Interprets budgets to management. 

 Maintain budgeting system. 

 Prepares and presents budget and budget revisions. 

 Ensures accurate records and reports are developed, maintained, and forwarded to 

appropriate authorities upon request. 

 Represents the finance department at appropriate meetings. 

 Compiles reports to show statistics such as cash receipts, interest accumulation, monthly 

balances, expenditures, and other items pertinent to operation of the finance department. 

 Communicates with outside agencies requesting financial, statistical, or other data. 

 Communicates verbally and written with banking institutions on a regular basis to insure 

that all bank accounts are properly maintained. 

 Develop and implement policies and procedures for the finance department. 

 Assists in the equitable solution of complaints, concerns, and problems in the area of 

responsibility. 

 Establish and maintain effective and cooperative working relationships with all district 

staff and general public. 

 

Teacher/Technology Coordinator, DeSoto Parish School System                           08/98-05/05 

 Maintained the JPAMS grading system and transcripts for 500+ students 
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 Trained faculty and staff in the implementation of new computer software 

 Managed all computer inventory 

 Performed software installation and the troubleshooting of computers 

 Prepared and implemented lesson plans for vocational education students in the business 

curriculum 

 Informed parents about the progress of students in the outlined coursework 

 Maintained accurate grading records for all students 

 Assisted students as needed in selecting courses and developing plans for post graduation 

 Represented the school at extracurricular activities 

 

Teller, Hibernia National Bank                                                                                   07/96-07/98 

 Handled and processed all Automated Teller Machine (ATM) transactions 

 Responsible for courteous and direct interaction with all customers as well as inputting  

all customer deposits and payments into the computer system 

 

Accounting Clerk, Northeast Louisiana CDC                                                           12/95-07/96 

 Processed payroll on a biweekly basis for all employees 

 Prepared federal and state tax documentation 

 Reconciled bank statements on a monthly basis 

 Entered transactions into a computerized accounting system 

 

EDUCATION 
 

Grambling State University                                                                            Grambling, Louisiana 

Bachelor of Science, Accounting                                                                            December, 1994 

 

Northwestern State University                                                                    Natchitoches, Louisiana 

Certification, Business Education                                                                           September, 2001 

 

Louisiana State University-Shreveport                                                           Shreveport, Louisiana 

Master of Education                                                                                     December, 2006 

 

REFERENCES 
 

Available Upon Request 
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Beverly Ross 

 

 

 

EDUCATION 

 

Bachelor’s of General Studies 

University of Louisiana at Monroe, Monroe, LA 

Graduation Date-August 2009 

Concentrations: Social Sciences and Applied Sciences 

 

Associate of General Studies 

University of Louisiana at Monroe, Monroe, LA 

Graduation Date-May 2007 

Concentration Social Sciences 

 

Objective: Seeking a position in parental involvement that would allow me to develop, 

conduct, implement programs, activities and events to encourage and increase parental 

involvement. 

 

TECHNOLOGY KNOWLEDGE 

 

Microsoft Office 2003/2007 Word Perfect 

Adobe Acrobat Print Shop (Graphics) 

PDF Greetings (Graphics) 

Fox It Projector Usage 

 

JOB EXPERIENCE 

 

Employment 

August 1975 – June 30, 2010 

Job Titles: Paraprofessional, Parent Center Coordinator, School Test Coordinator 

 Job responsibilities: 

 Conducted, developed, and delivered school-wide workshops on parenting, 

behavior and life skills 

 Conducted, developed and presented trainings to parents and community partners 

on communication skills,  novice use of computers with children for educational 

purposes at home, questions to ask during parent-teacher  

Conferences 

 Created and implemented a warm and welcoming environment for visitations, 

trainings and workshops for all attendees resulting in a partnership for all parties 

 Attended numerous conferences on literacy, child development,  parental 

involvement, temperament and others 

 Provided regular communication with parents to inform them  of upcoming events 

and opportunities 
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 Designed/created parent volunteer survey form 

 Educated and trained on family relationships and challenging behaviors of 

children 

 Observed and prepared case studies on the behavior of children in a child 

development center 

 Prepared, and organized materials for test training and pick-ups. 

 Produced flyers, agendas and etc. for school and community related activities 

 Informed faculty, staff members, parents and community of topics of interest, and 

events 

 Knowledgeable of interpersonal communication skills and health communication 

skills  

 Coordinated various activities and worked cooperatively on committees. 

 Prepared and maintained documents (necessary paper work for weekly, monthly 

and yearly documentation and reports) of assigned tasks, and activities with 

parents 

 
April 1995- 1996 

Case Worker/Family Care Services  

West Monroe, Louisiana 

 

 Assisted parents that were referred to program from Social Services Program to 

develop /improve parenting, and household skills 

 Communicated to parents how to use conflict resolution in solving problems with 

their children, and how to communicate with them verbally using vocabulary to 

help them express their feelings and concerns 

 Assisted parents in learning to organize appointments, bills, prepare for monthly 

inspections of apartments, and how to interact with others when it is 

necessary.(Social/ Physically) 

 Discussed and illustrated how to make a grocery list, list needed household 

supplies, sort clothing for washing, and how to communicate with others  

 Produced charts to utilize in organizing menus, appointments and daily chores, 

tasks that must be  

 Maintained an ongoing log of visits and topics discussed along with the clients 

reflections for documentation purposes 

 

SUMMARY OF QUALIFICATIONS 

 
 Excellent client and community communication skills (written, spoken and graphic 

capabilities) 

 Digital imaging 

 Adaptable to changing environments and challenges 

 Effective team player and works well with diverse cultures and communities 

 Knowledgeable and educated on challenging behaviors, child development, and family 

relationships 

 Ability to work effectively with parents, teachers, clients, and community 
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Tallulah Charter School’s 

BOARD OF DIRECTORS BY- LAWS 

ARTICLE I- NAME 

Section 1. General Provisions 

1.1 Charter. The name and purposes of Tallulah Charter School shall be as set forth in its Charter, which 

Charter is granted by the Louisiana Department of Education and which may be amended from time to 

time. The Charter is hereby made a part of these By-Laws, and the powers of the school and of its Board 

of Directors, and all matters concerning the conduct and regulation of the affairs of Tallulah Charter 

School shall be subject to such provisions in regard thereto, if any, as are set forth in the Charter. In the 

event of any inconsistency between the Charter and these By-Laws, the Charter shall be controlling. 

1.2 Location. The principal office of the school shall be located at 500 Bloom Street Tallulah, 

LA. Until that time, members of the Founding Board and the Chief Executive Officer shall 

coordinate all start-up activities. 

1.3 Fiscal Year. Except as from time to time otherwise determined by the Directors of Tallulah 

Charter School, the fiscal year of Tallulah Charter School shall end on the last day of June in 

each year. 

Section 2. Board of Directors 

2.1. Powers. Madison-Tallulah Education Center will: 1) Set the long-term vision for Tallulah 

Charter School; 2) ensure alignment with the mission and provide continuity for Tallulah Charter 

School; 3) select and appoint an Chief Executive Officer to whom responsibility for the 

administration of Tallulah Charter School delegated; 4) govern the organization by broad 

policies and objectives, formulated and agreed upon by the Chief Executive Officer, and ensure 

Tallulah Charter School capacity to carry out programs by continually reviewing its work; 5) 

ensure the financial health of the organization, including acquiring sufficient resources and 

finances for Tallulah Charter School operations and strategic objectives; and 6) account to the 

community for the activities of Tallulah Charter School and expenditures of its funds. The Chief 

Executive Officer is the chief executive officer of Tallulah Charter School and is responsible for 

general management of the educational and business operations of Tallulah Charter School. 

She/he will report directly to the Board. The School Principal will lead the day-to-day 

implementation of Tallulah Charter School educational program and will report directly to the 

Chief Executive Officer. 

2.2 Number of Directors. The Board of Directors shall consist of at least seven but not more 

than eleven members. Tallulah Charter School’s Chief Executive Officer shall serve as an ex-

officio member of the Board of Directors without power to vote. 
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2.3 Term of Office of Directors. The term of office of a Directors shall be three years or until 

his or her successor is elected and qualified. Terms of office shall be staggered and each group 

shall be as nearly equal in number as possible. A Director may serve for two consecutive terms 

and shall be eligible for reelection to the Board after a one-year hiatus or at the pleasure of the 

Board, if longer terms are desired. 

2.4 Election of Directors. Directors shall be elected by the Board of Directors at any meeting of 

the Board of Directors. A Directors elected to fill an unexpired term shall have tenure only to 

the end of that term. 

2.5 Resignation and Removal. Any Directors may resign by delivering a written resignation to 

the President as defined herein, or to Tallulah Charter School at its principal office. Any 

Directors may be removed from office with or without cause by an affirmative vote of a majority 

of the Directors then in office. 

2.6 Vacancies. Vacancies shall be filled by majority vote of the remaining members of the Board 

of Directors for the unexpired term. A director elected to fill a vacancy shall be elected for the 

unexpired term of his/her predecessor in office and shall serve until his/her successor is elected and 

qualified. 

Section 3. Meetings of the Directors 

3.1 Open Meeting Law. All meetings of the Directors shall be conducted in accordance with 

to LA-R.S. 17:3996(B), are subject to the Open Meetings Law, LA-R.S. 42:4.1 et seq., except 

when the board convenes in executive session as provided by law. 

a. no quorum of the Board of Directors shall meet in private for the purpose of deciding on 

or deliberating toward a decision on any matter and 

b. no executive session shall be held until: 

(i) the Board of Directors shall have first convened in an open session, for which notice 

shall have been given in accordance with law, 

(ii) a majority of the Directors at such meeting shall have voted to go into executive session, 

(iii) the vote of each Directors shall have been recorded on a roll call vote and entered into the 

minutes, and 

(iv) the President (or other person presiding over the meeting) shall have cited the purpose of the 

executive session and shall have stated whether or not the Board of Directors shall reconvene after 

the executive session. Executive sessions may be held only for purposes permitted by law. 

3.2 Regular and Special Meetings. Regular meetings of the Board of Directors will be held 

once a month. Special meetings may be called by the President at any time and shall be called by 

the Secretary or his/her designee following a written application of two or more voting members 

of the Board of Directors. Meetings will be held at 500 Bloom Street. 
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3.3 Executive Session/Closed Meeting. If any meeting is closed pursuant to the exclusions 

containing in the Open Meeting Act the closure: 

 If made in an open meeting, shall be approved by a majority vote of a quorum of the Board of 

Directors, the authority for the closure and the subject discussed shall be stated with reasonable 

specificity in the motion calling for a vote on the closed meeting; the votes shall be taken in an 

open meeting, and the vote of each individual member for or against closure shall be recorded in 

the minutes. Only those subjects announced or voted on prior to closure by the Board may be 

discussed in the closed meeting 

 If called for when the Board of Directors is not in an open meeting, shall not be held until 

public notice, appropriate under the circumstances, stating the specific provisions in the law 

authorizing the Closed/Executive meeting and stating with reasonable specificity the subject to 

the discussed, is given to the members of the media and general public by posting such meeting 

at Tallulah Charter School. 

3.4 Meetings Using Communications Equipment. Unless otherwise provided by law or the 

charter, Directors may participate in a meeting of the Board of Directors by means of a 

conference telephone or similar communications equipment by means of which all persons 

participating in the meeting can hear each other at the same time, and participation by such 

means shall constitute presence in person at a meeting. 

3.5 Quorum. A majority of the Directors then in office shall constitute a quorum, but a lesser 

number may, without further notice, adjourn the meeting to any other time. At any meeting of 

Directors at which a quorum is present, the vote of a majority of those Directors present shall 

decide any matter unless the Charter, these By-Laws, or any applicable law requires a different 

vote. 

3.6 Voting. Members of the Board shall vote “yes” affirming the action requested, or ‘no” 

rejecting the action requested. Members of the Board will not be allowed an “abstain” vote 

meaning they are taking no position in regard to the final outcome of that particular issue unless 

there is some vested interest in the matter. 

3.7 Notice of Meetings. Public notice of meetings shall be given as required by law. Notice of 

the date, time, and place of all regular and special meetings of the Directors shall be given to 

each Directors by the Secretary or, in case of absence, by the officer or one of the Directors 

calling the meeting. Such notice shall be given to each Directors in person, by mail or by 

telephone, or electronic mail sent to such Director's usual business or home address at least 7 

days in advance, unless shorter notice is adequate under the circumstances. 

3.8 Agenda of Meetings. The Board President and Chief Executive Officer are responsible for 

preparing and distributing the agenda. A report containing supporting information should 
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accompany the agenda as a matter of procedure. 

1. The board secretary will take minutes at all open and executive sessions. All minutes 

will contain the date of the meeting, a summary of all motions, proposals, resolutions and 

any other matter formally voted upon as well as a record of how each board member voted. 

2. Minutes from open meetings will be made available to the public within two weeks of the 

meeting date. Minutes from executive sessions will be made available to the public within one 

week of the meeting date. Minutes will be available for public view at the proposed school. The 

agenda shall be mailed, emailed or delivered to members of the Board of Directors no later than 

ten days prior to the meeting exclusive of the addendum agenda. Regular meetings shall be 

announced a minimum of one week in advance to all concerned populations through school 

calendars/announcements, etc. 

Items may not be added to the agenda by the Chief Executive Officer or by a board member 

less than five days (addendum agenda exception), prior to the meeting except in the case of an 

emergency. 

An emergency is defined as unforeseen circumstances, if not addressed immediately by the 

Board of Directors will likely result in an injury or damage “personally or professionally” to 

a person or property or substantial financial loss to Tallulah Charter School or its Board of 

Directors. 

Individuals wishing to appear before the Board of Directors at a regular meeting may do so by 

signing the appropriate form at the entrance of the location of the meeting at the board 

meeting as published prior to the starting time of the meeting. Only Board of Directors 

members or the Chief Executive Officer as a matter of procedure may submit an item on the 

agenda for consideration. 

Such items shall be submitted in writing (and must be received) to the Board President or the 

Chief Executive Officer a minimum of five working days in advance of that regular meeting, 

stating the request. The final agenda will be available to the Board, general public and 

school’s constituency as well as the media upon request minimally 72 hours in advance of the 

regularly scheduled starting time of the meeting as well as at the meeting site. 

The official records of the Board of Directors shall be kept in the office of the Chief Executive 

Officer and are subject to public view upon reasonable request. Copies will be furnished within 

72 hours of written request being submitted to the principal as a part of the procedure for a 

nominal fee. 

All meetings are conducted in accordance with the Louisiana Statues and the Open Meetings 

Act. 

3.9 Conduct of Meetings. Agenda for Meetings: There shall be three types of items that may 

appear on the agenda indentifying the appropriate event or activity with each. 

1. Information/Report Item: This shall be an item which will report results of a committee 

hearing, a positive or negative incident which is deemed necessary for the Board of Directors to 

be aware of as a matter of procedure. 

2. Discussion Item: A discussion item may be transformed into an action item or simply 
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discussed as a particular item on the agenda. First readings are discussion items and are not 

action items by definition. 

3. Action Item: All items that have action attached to it and require a vote of the Board of 

Directors one way or the other are action items. The Board may approve or reject such item or 

may table as may be applicable, but in any and all cases a vote must be taken by the Board of 

Directors. 

The Board President shall announce each item. Members requesting comment address, or 

question of any aspect of a particular item on the agenda must ask the Board President for an 

opportunity to speak. Members of the Board of Directors shall request such by addressing the 

Board President as Mister or Madam President. Upon acknowledgement, comments and/or 

questions may be addressed for that item only. 

The Board President shall determine when discussion has been satisfied or fully completed 

including public comment input and may rule in concert with Robert’s Rules as to when the 

question will be addressed. 

Motions – When appropriate a motion and second is required prior to discussion, completion of 

discussion, or a call for the question. The President shall then conduct a vote on the motion or 

amended motion. 

3.10 Addressing the Board of Directors. An individual may speak on any item that appears on 

the adopted agenda other than personnel by signing on the request sheet that is provided at the 

Board of Directors meetings, subsequently after being recognized by the Board President, the 

guest may speak. Complaints about an individual and/or employees or any personnel matter will 

not be heard as a matter of procedure. Board of Directors members may not respond other than 

the Board President or Chief Executive Officer to the individual or individuals making 

comments at this point, one way or the other. 

Section 4. Officers of the Board 

4.1 Numbers and Qualifications. The officers of Tallulah Charter School shall be a President, 

Vice President(s), Treasurer/Secretary, and such other officer, if any, as the Board of Directors 

may determine. An individual may hold more than one office at the same time. 

4.2 Election and Tenure. The President, Vice President(s), Treasurer, and Secretary shall be 

elected annually by the Board of Directors at the January meeting. Other officers, if any, may be 

elected by the Board of Directors at any time. If the office of President, Vice President(s), 

Treasurer, or Secretary becomes vacant, the Directors shall elect a successor. 

4.3 Other Officers. Other officers shall have such duties and powers as may be designated 

from time to time by the Directors. 

4.4 Duties and Responsibilities of the Board. The Board has the following officers: President, 

Vice President (2), Treasurer, and Secretary. In practice, the President reviews and gives final 

Board of Directors' By-Laws-6  

PR/Award # U282B130012

Page e282



approval to the staff-general agenda and moderates the monthly meetings. The Vice President (2) 

presides over board meetings in the absence of the President. The 2nd Vice President may be 

asked to preside over meetings in the absence of the President or Vice President, and works with 

the other officers to annually evaluate the Chief Executive Officer and to agree on a 

recommendation to the full board on the Executive Director’s compensation. 

President: The president shall preside at all meetings of the members and of the Board. The 

President: 1) chairs the Audit Committee; 2) works with the Chief Executive Officer to draft 

meeting agendas and calendars; 3) facilitates and structures Board conversations ensuring 

equitable participation by all Board members; 4) appoints committee chairpersons and 

coordinates all Board committees; 5) regularly communicates with the Chief Executive Officer 

around issues of key importance to Tallulah Charter School; 6) guides external communications; 

and 7) serves as the alternate spokesperson for Tallulah Charter School. The president may 

execute any deeds, mortgages, bonds, contracts, or other instruments that the Board members 

have been authorized to be executed with the recommendation of the Chief Executive Officer. 

However, the president may not execute instruments on behalf of the school, except with the 

consultation of the Chief Executive Officer. The president shall perform other duties prescribed 

by the Board members and all duties incident to the office of President. 

Vice President(s): The role of vice president is to serve in the absence of the president or if 

she/he is unable to act, or refuses to act, a vice president shall perform the duties of the 

president. When a vice president acts in place of the president, the vice president shall have all 

the powers of and be subject to all the restrictions upon the president. If there is more than one 

vice president, the vice presidents shall act in place of the president in the order of the votes 

received when elected. A vice president shall perform other duties as assigned by the president 

or Board of Directors. 

Secretary: The role of the secretary is to administrate documentation and communication 

of Board activities. The secretary shall also chair the Governance Committee. Other 

responsibilities include: 

 Give all notices as provided in the bylaws or as required by law; 

 Take minutes of the meetings of the members and the Board of Directors and keep 

the minutes as part of the corporate records; 

 Maintain custody of the corporate records and of the seal of the School; 

 Prepare any correspondence the Board deems necessary; 

 Maintain a calendar of all scheduled board meetings; and 

 Perform duties as assigned by the president or by the Board. 

Treasurer: The role of the Treasurer is to oversee the financial processes of the foundation and 

the proposed school to ensure that: 1) the corporation is fiscally stable; and 2) all transactions are 

documented in accordance with GAAP principles. The treasurer will chair the Finance 

Committee. Other responsibilities include: 

 Have charge and custody of and be responsible for all funds and securities of the School with 

the assistance of the Chief Executive Officer; 
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 Oversee the implementation and management of school budget; 

 Maintain the financial books and record of the School; 

 Prepare financial reports; 

 Perform other duties as assigned by the president or by the Board members. 

 Review the school’s annual budget periodically; 

 Oversee the preparation of monthly accounting statements to the Board. 

Chief Executive Officer: The role of Chief Executive Officer shall include the following: 

 Governance: 1) Assists the Board in developing Tallulah Charter School’s vision, overall 

direction, and short and long-term goals; 2) works with the Board President to establish the 

Board’s role, annual calendar, meeting agenda, and accountability measures; 3) keeps the Board 

fully informed of the condition of Tallulah Charter School, including all material legal issues; 4) 

recommends policy positions concerning mission and program, governance and management, 

and legislation; 5) leads the implementation of Board policies; 6) works with the Board to recruit, 

screen, and nominate new Directors and is empowered to require a 2/3 vote of approval for new 

Directors; and 7) helps the Board monitor and evaluate organizational effectiveness. 

 Personnel: 1) Manages the daily operation of Tallulah Charter School and provides general 

oversight of all programs and scholastic activities; 2) manages, evaluates, and leads the creation 

of professional development programs for the Principal, Business manager, and all non-teaching 

staff; 3) oversees the management, evaluation, and creation of professional development 

programs for all staff; 4) leads recruitment, hiring, and promotion of all personnel; and 5) 

reviews and approves contracted services. 

 Educational environment, programs, and policies: 1) Sets the tone for Tallulah Charter 

School’s culture of achievement; 2) ensures that programs adhere to the school’s mission and 

purposes, board policies, regulatory requirements and Tallulah Charter School; and 3) assesses 

the implementation and outcomes of programs and works (with Principal) to ensure effective 

design and implementation. 

 Budget and Finance: 1) Directs control of budget upon its approval by the Board; 2) monitors 

and reports the financial status of school accounts, food service, housing, and bookstores; 3) 

works with the Board to ensure financing to support long and short-term goals; and 4) helps the 

Board and its development committee to design, implement, and monitor a viable fundraising 

plan, policies and procedures. 

 Legal: 1) Leads the preparation of the annual report and charter renewal application; 2) 

assures the filing of all legal and regulatory documents; and 3) monitors compliance with 

relevant laws and regulations. 

 Community relations and strategic partnerships: 1) Lead spokesperson for Tallulah Charter 

School, responsible for issuing “State of the School” addresses and for assuring proper 

representation of Tallulah Charter School and the Board to the community, government entities, 

businesses, foundations, organizations, and potential donors; 2) regularly works and 

communicates with the Parent Leadership Team and community based organizations; and 3) 
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participates with the Louisiana Charter School Association. Ethics and values: embodies the core 

values and ethics of Tallulah Charter School at all times. 

4.5 The Budget. The adoption of the annual operating budget is the responsibility of the Board of 

Directors. The Chief Executive Officer and the Business Manager will prepare and present the 

upcoming school year budget to the Board of Directors for approval. The process will include 

specific budget information along with the Board of Directors input as a matter of procedure with 

recommendations from the Chief Executive Officer and the Principal establishing priorities as to 

what the charter expects as a major focus for Tallulah Charter School. 

The Business Manager and the Chief Executive Officer will also be expected to speak to various 

programs, contracts, Louisiana laws and Public Education Department regulations which govern 

the issuance of contracts as well as policies, requirement and regulations established. The Board 

of Directors will approve the submitted budget in March of each school year, for the next fiscal 

year. 

All rules/regulations/fiscal policies and financial procedures are subject to and/or subordinate to 

the laws of the State of Louisiana and the federal government as a matter of policy as performed 

by the administration of Tallulah Charter School on behalf of its Board of Directors. 

4.6 Insurance. Voting members of the Board of Directors shall be covered with 

liability insurance as per local and state law and requirements. 

Section 5. Election, Recruitment and Removal of Officers 

5.1 Election of Officers. The officers of the Board of Directors shall be elected by the Board 

members at the regular annual meeting in January. If the election of officers is not held at this 

meeting, the election shall be held as soon thereafter as is conveniently possible. Each officer 

shall hold office until a successor is duly selected and qualified. An officer may be elected to 

succeed him or herself in the same office. 

5.2 Removal of Officers. Any officer elected or appointed by the Board of Directors members 

may be removed by the Board of Directors with a simple majority vote with or without good 

cause. The removal of an officer shall be without prejudice to the contract rights, if any, of the 

officer. 

5.3 Recruitment. The Board of Directors will consist of at least seven but not more than eleven 

members. The Board seeks individuals who are committed to the mission and learning goals of 

Tallulah Charter School. Potential Board members will have knowledge and skills they can 

contribute to the existing Board of Directors. 

The Directorship Committee will be established to prospect, contact, recruit, orient, support, 

provide on-going training, and evaluate board members. The committee will write a job 

description for board members, create a profile of the initial board, review the goals and 
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strategies set by the board, and focus recruiting on board members with specific skills that will 

enable the board to reach its goals. 

Final selection of new members of the board will be a result of a majority vote by the existing 

board members. 

5.4 Candidate Criteria. Those members up for election to any one of the positions identified 

shall be selected based upon the following criteria: 

 Candidates must complete a statement/application of interest to serve in an appointed role prior 

to June 1
st
 of the cycle. 

 The individual must be a willing participant in the understanding, awareness and involvement 

of student learning at Tallulah Charter School. 

 He/she must demonstrate a sense of loyalty and possess a strong character to be considered for 

any position. This means that violation of any law, regulation, rule, that any staff member or the 

general populace is subject to would serve as cause for that person’s expulsion or termination of 

consideration for that role. 

 Each individual must be willing to serve as a contributing member and is expected to 

subscribe to and honor the charter of Tallulah Charter School well as its established rules and 

regulations. 

 Members are required to participate in governing board/school board training sessions 

sponsored by various organizations including the Louisiana Board Association, the 

National School Board Association, Louisiana Department of Education, and other such 

organizations/institutions where appropriate. 

 An orientation session is also required in advance of the first regular meeting prior to being 

allowed to vote as a matter of board policy. 

 Members may not miss more than two regular meetings without being properly excused by the 

full board as a matter of procedure. 

Final selection of new members of the board will be a result of a majority vote by the existing 

board members. 

5.5 Training. In order to establish a strong foundation, orientation and training is necessary for 

Board members to understand the school laws, accountability and compliance requirements, and 

their overall responsibilities. Upon approval of the charter proposal, the Board president and the 

secretary will organize an orientation program along with the principal. The goals of the Board 

orientation will be to: 

 Discuss the mission, vision, and goals of the proposed school; 

 Communicate the mission, goals, and values of the proposed school; 

 Define the roles and responsibilities of the Board; 

 Provide an overview of the proposed school’s educational program; and 

 Discuss the bylaws of the Board. 

In addition to initial Board orientation, board members along with outside professional 

consultants and legal advisors will be responsible for developing and implementing an effective 
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training for all board members. Board member will receive 12 hours of training during his or her 

first year of service. The Board members training will include six major topics. The subsequent 

years, the Board training will be 5 hours for returning members. Board trainings will be on 

going and will address issues pertinent to non-profit governance, school management, and 

administration. 

To complete this twelve-hour training, Board members will participate in workshops, seminars, 

and conferences at local and national levels. Additionally, professional consultants, lawyers, and 

educators who have extensive knowledge and expertise in those six areas listed below will be 

hired to provide board training workshops. At the end of training, the Board members will take 

a written test on those topics. 

There will be on-going opportunities for additional training and professional development for 

the Board including but not limited to visits to other top performing public and private schools 

in the area. Members of the Board will be encouraged to participate in annual conferences, 

meetings and trainings of the Louisiana Charter School Association and the Louisiana 

Department of Education Department. 

Section 6. Code of Ethics: 

6.1 Ethics. It is important that each board member recognize that he or she is a public official 

charged with an important responsibility. In view of the fact that each and every board 

member is elected to his or her position and pledges to properly serve the citizens of the given 

community, each member has a profound responsibility to the voters who have elected him or 

her. Following this, representation should at all times serve the best interests of the students in 

the school as a whole rather than the interests of other entities. Members of this unique board 

are volunteers and no board member is paid for the services he or she provides. To this end, 

the board members, officers, and employees of Tallulah Charter School will declare their 

acceptance of the standards of practice set forth herein, and their solemn intent to honor them 

to the limits of their ability as outlined in the following Code of Ethics: 

1. The board members and the school administrators shall not engage in any “self-dealing 

transactions,” except as approved by the board. "Self-dealing transaction" means a transaction to 

which the school is a party and in which one or more of the Directors has a material financial 

interest. Notwithstanding this definition, the following transaction is not a self-dealing 

transaction, and is subject to the board's general standard of care: a transaction that is part of a 

public or charitable program of the corporation, if the transaction; 

(a) is approved or authorized by the board in good faith and without unjustified favoritism, and 

(b) results in a benefit to one or more board member or their families because they are in a class 

of persons intended to be benefited by the program. 

2. Every board member has the right to participate in the discussion and vote on all issues before 

the board or any board committee, except that any director shall be excused from the discussion 

and vote on any matter involving such director relating to: 
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(a) a self-dealing transaction, (b) a conflict of interest, (c) indemnification of that director 

uniquely; or (d) any other matter at the discretion of a majority of the board members. 

3. Not more than twenty percent (20) of the people serving on the board of may be comprised of 

any sister, brother, ancestor, descendant, spouse, sister-in-law, brother-in- law, daughter-in-law, 

son-in-law, mother-in-law or father-in-law of any such person. 

4. Any director, officer, or key employee having an interest in a contract, other transaction or 

program presented to or discussed by the Board of Directors for authorization, approval, or 

ratification shall make a prompt, full and frank disclosure to the board of his or her interest prior 

to its acting on such contract or transaction. Such disclosure shall include all relevant and 

material facts known to such person about the contract or transaction, which might reasonably be 

construed to be adverse to the board’s interest. A person shall be deemed to have an "interest" in 

a contract or other transaction if he or she is the party (or one of the parties) contracting or 

dealing with the school, or is a director, Directors or officer of or has a significant financial or 

influential interest in the entity contracting or dealing with the school. 

5.Directors representing any not-for-profit corporation proposing to do business with the charter 

school shall disclose the nature and extent of such business propositions. 

6. No director, officer, or employee of a for-profit corporation having a business relationship 

with the charter school shall serve as voting member of the Board of Directors for the duration 

of such business relationship, provided, however, that this provision shall not apply to the 

following: 

 Individuals associated with a partnership, limited liability corporation, or professional 

corporation, including but not limited to doctors, accountants and attorneys; 

 Individuals associated with an educational entity (including but not limited to schools of 

education) some of whose faculty may be providing paid services directly or indirectly to such 

charter school; 

 Individuals associated with a bank, insurance, mutual fund, investment bank, stock brokerage, 

financial planning, or other financial services organization; or 

 Members of the faculty of the charter school. 

7. In no instance shall a Directors, officer, or employee of a for-profit educational management 

organization having a business relationship with the charter school serve as a voting member of 

the Board of Directors for the duration of such business relationship. 

8. Directors shall avoid at all times engaging in activities that would appear to be unduly 

influenced by other persons who have a special interest in matters under consideration by the 

board. If this occurs, a director shall write a letter disclosing all known facts prior to participating 

in a board discussion of these matters and the director’s interest in the matter will be reflected in 

the board minutes. 

9. Directors shall make all appropriate financial disclosures whenever a grievance of conflict of 

interest is lodged against them. 
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10. Directors shall not use his or her position with the school to acquire any gift or privilege 

worth $20 or more that is not available to a similarly situated person, unless that gift is for 

the use of the charter school. 

11. Directors, officers, or employees may never ask a subordinate, a student, or a parent of a 

student to work on or give to any political campaign. 

If the member of the board or a committee has reasonable cause to believe that a member has 

failed to disclose actual or possible conflicts of interest, it shall inform the member of the basis 

for such belief and afford the member an opportunity to explain the alleged failure to disclose. 

If, after hearing the response of the member and making such further investigation as may be 

warranted in the circumstances, the Board of Directors or committee determines that the 

member has in fact failed to disclose an actual or possible conflict of interest, it shall take 

appropriate disciplinary and corrective action. 

The minutes of the Board of Directors and all committees with board-delegated powers shall 

contain: 

 Names of Persons with Financial Interest: The names of the persons who disclosed or otherwise 

were found to have a financial interest in connection with an actual or possible conflict of 

interest, the nature of the financial interest, any action taken to determine whether a conflict of 

interest was present, and the Board of Directors' or committee’s decision as to whether a conflict 

of interest in fact existed. 

 Names of Persons Present: The names of the persons who were present for discussions and 

votes relating to the transaction or arrangement, the content of the discussion, including any 

alternatives to the proposed transaction or arrangement, and a record of any votes taken in 

connection therewith. 

Each board member, principal officer and member of a committee with board-delegated powers 

shall annually sign a statement that affirms that such person; 

 Understands that the foundation is a charitable organization and that, in order to maintain its 

federal tax exemption, it must engage primarily in activities which accomplish one or more of its 

tax-exempt purposes. 

To ensure that the foundation operates in a manner consistent with its charitable purposes 

and that it does not engage in activities that could jeopardize its status as an organization 

exempt from federal income tax, the foundation may conduct periodic reviews. 

Section 7. Committees 

7.l Appointment and Duties. The Board of Directors shall annually appoint such standing 

committees and task forces as the Board may deem proper and prescribe their membership, 

powers, and duties. The Board of Directors, or the President acting under the authority of the 

Board, may appoint such other boards and committees, as the Board may deem necessary. 

Standing Committees. Standing committees of the Board may include but are not limited to the 

Finance, Audit, and Governance. Each Committee shall hold office for one year and until a new 
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Committee is appointed. 

 Finance Committee – reviews budget proposals and year-to-date expenses and revenues; 

 Audit Committee – elects an auditor, reviews the annual audit, and reports to the full board; and 

 Governance Committee – responsible for board recruitment and development. 

7.2 a. Finance Committee. Chaired by the Treasurer of the Board. This committee shall 

monitor, review, revise, and approve operating budgets; secure financing and/or loans; ensure the 

use of accepted accounting and tax procedures, monitor payroll and purchasing activities, 

arrange an annual audit and submission to the Board; and provide policy advice on legal matters. 

In addition this committee will develop short and long-term Board strategies and implementation 

plans for fundraising, in-kind donations, and public and private sponsorships. 

b. Audit Committee. Chaired by the Board President. The President will be responsible 

for the election of an auditor, reviews the annual audit, and reports to the full board. 

c. Governance Committee. Chaired by the Board Secretary. This committee shall work with 

the Chief Executive Officer to nominate new Directors; hold Directors accountable for 

attendance at Board meetings; lead an annual performance review of the Chief Executive 

Officer and the Board; coordinate and implement a professional development plan for the Chief 

Executive Officer and the Board; plan and implement orientation for new Board members; and 

conduct succession planning. 

Section 8. Chief Executive Officer 

8.1 Selection. The Chief Executive Officer shall be appointed by the Board of Directors and 

shall serve at the pleasure of the Board of Directors and shall receive such compensation as the 

Board may direct. The Board of Directors shall conduct an annual review of the Chief Executive 

Officer. The Chief Executive Officer may only be terminated by a unanimous vote of the Board 

of Directors. 

8.2 Chief Executive Officer. The Chief Executive Officer will be an ex-officio member of all 

Standing Committees and task forces. 

8.3 Duties. The Chief Executive Officer shall carry out the policies established by the Board of 

Directors and shall be directly responsible to the Board of Directors. The Chief Executive Officer 

shall have general management of the artistic, academic, and administrative operations of 

Tallulah Charter School and shall prescribe and direct the course of study, the discipline to be 

observed, the assessment of student performance, and shall be responsible for all required 

reporting to the State of Louisiana. The Chief Executive Officer shall prepare an annual budget 

for submission to the Board. 

The Chief Executive Officer shall employ and discharge all personnel, prescribe their duties and 

terms of office, shall set their salaries within the minimum and maximum limits established by 
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the Board of Directors, and shall conduct annual reviews, with the assistance of the Principal, of 

all personnel. 

Section 9. Compensation and Personal Liability 

9.1 Compensation. No Directors or officer shall receive any compensation for services 

rendered as a Directors or officer. Notwithstanding the foregoing, any Directors or officer may 

receive reasonable compensation for services rendered as an employee or subcontractor of 

Tallulah Charter School and any Directors or officer may, if authorized by the Chief Executive 

Officer or the Board of Directors, be reimbursed for necessary expenses, including travel 

expenses, reasonably incurred by the Directors or officer in the performance of duties as a 

Directors or officer. Any Directors must make full disclosure to other members of the Board of 

any compensation received. 

9.2 Board of Directors per diem in mileage. Board of Directors shall be entitled to 

receive $75.00 per day pursuant policy to the per diem and $0.55 per mile or the going rate 

consistent with the mileage policy. The per diem and mileage paid for attendance at meetings or 

for other activities in which per diem and mileage are allowed shall be the maximum allowed 

set forth by applicable state regulations unless the Board of Directors shall by resolution provide 

for a lower amount. The Board of Directors may also by resolution specify the types of activities 

for which per diem may be received provided that such specification may include any activities 

in which per diem and mileage would not be permitted by the per diem and mileage act or 

applicable state regulations interpreting or implementing that act. Per diem may be paid for 

preapproved training sessions other than regularly scheduled Board of Directors meetings or 

standing committee or overnight travel regarding Board of Directors business as needed and 

provided such request if approved by the Board of Directors 

Section 10. Amendments 

10.1 Amendments. These bylaws may be altered, amended, or repealed by an affirmative vote 

of a majority of Directors then in office, at any annual meeting of the Directors or special 

meeting of the Directors, provided, however, that notice shall be given in the notice of the 

meeting that an alteration, amendment, or repeal of the bylaws will be proposed and that no 

amendment shall take effect until approved by the Louisiana Board of Education. 
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Leadership Team: Job Description 

Curriculum Coach, Special Education Director, 

Mastery Teacher/Grade Chair 

These leadership positions will be filled after staff is hired. A job description is provided.  

COMPOSITION 

Principal 

Chief Executive Officer 

Curriculum Coach 

Special Education Director 

Mastery Teachers/Grade Level Chairs 

ROLE 

- Assist in the gathering and analysis of campus data relating to the performance measure(s) causing the 
campus to be rated Academically Unacceptable, including the Focused Data Analysis (FDA) and 
Student Level Review (SLR) 

- Consider all data sources, including the Terra Nova, iLEAP, LEAP, EOC, Needs Assessment and 

recommendations and lead development of the School Improvement Plan (SIP), with the campus 

intervention team (CIT) 

- Lead implementation of the SIP 

- Act as liaison to their respective departments, teams and organizations throughout the campus 

- Monitor and provide feedback to the CIT on the SIP implementation process 

- Make suggestions and refine the SIP initiatives to improve implementation results 

NEEDED KNOWLEDGE, ABILITY, AND SKILLS 

- Expert in his/her field 

- Ability to work collaboratively with others within the context of group dynamics 

- Understanding of state accountability and the intervention process 

- Ability to problem solve, ascertain key variables needed for school turnaround and offer solutions 

- Ability to analyze data and make recommendations based on that analysis 

- Clear vision of the expectations created by the SIP and his/her role in implementation 

- Ability to build peer support for the strategies, initiative, and redesign activities of the SIP 

RESPONSIBILITIES 

- Assist with the creation and ongoing review of the FDA, SLR, and SIP 

- Assist in the creation of the detailed action plans required by the SIP for implementation 

- Implementation of the SIP in conjunction with the campus principal 

- Collect data to assist in the formative assessments of the SIP 

- Convey accurate information pertaining to initiatives back to their team, department, etc. 

- Serve as a conduit to bring ideas and concerns from their constituents back to the entire CLT 

- Make recommendations for the improvement of specific components of the SIP initiatives 

- Modify the detailed action plans for SIP implementation as required 

- Identify problem areas and offer suggestions for improvement 
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CURRICULUM COACH 

Job Description 

REPORTS TO: Principal 

PERFORMANCE RESPONSIBILITIES: 

 Assists K through 12 teachers with improving techniques for instruction and improving 

overall student achievement; provides instructional strategies and various tools to aid the 

instructional process; observes teachers and provides feedback and/or demonstration 

lessons. 

 Assists with the overall evaluation of school initiatives and programs and develops strategies for 

improvement; coordinates and provides staff development opportunities. 

 Ensures teachers and principals are familiar with any changes to the  curriculum; designs curriculum, 

new course offerings and guidelines for student placement. 

 Assist with the development of school assessment tools. 

 Assists the school system with the acquisition of appropriate textbooks, teacher guides and 

other instructional materials and equipment. 

 Keeps parents, administrators and community citizens informed about various school 

initiatives to resolve educational issues. 

 Schedules and conducts meetings for school contacts as assigned. 

 Participates in regularly scheduled departmental meetings as required. 

 Collaborates with other curriculum & academic coaches to provide an integrated program. 

 Provides support to teachers in their classrooms through coaching, modeling, and mentoring. 

PERSONAL TRAITS: 

 Poise and self-confidence 

 Enthusiasm and optimism 

 Punctuality, Dependability, Flexibility 

 Willingness to implement recommendations 

 Effective communication with students 

 Discreet handling of confidential information 

 Unbiased attitude regarding race, sex, creed, religion or disability 
Effective communication with colleagues and other adults 

 • QUALIFICATIONS: 

 Valid Louisiana Teaching Certificate or eligibility for certification Master's degree in the field of 

Education preferred and/or extensive course work in education. Five to seven years of teaching 

experience including program coordination and delivery of professional development or any 

equivalent combination of training and experience which provides the required knowledge, skills, 

and abilities. Satisfactory criminal background check and drug screening. Additional criteria may 

be established by the Board. 

TERMS OF EMPLOYMENT: 11 months. 

SALARY: As designated on the Salary Schedule. 

EVALUATION: Performance of this job will be evaluated in accordance with provisions of the Board’s 

policy on evaluation of personnel. 
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Special Education Teacher / Director 

 

REPORTS TO: PRINCIPAL 

 

GENERAL RESPONSIBILITIES: 

The classroom, special education, or Title I teacher shall be responsible for the effective management of 

the class/classes, or program(s) to which he or she has is assigned. The teacher shall implement an 

educational program responsive to student needs according to state and local policy, including the 

Louisiana Components of Effective Teaching. 

 

PERFORMANCE RESPONSIBILITIES: 

· Plans effectively for instruction 

· Develops and Specifies leaner outcomes in clear, concise objectives 

· Identifies and plans for individual differences 

· Identifies materials needed for lessons 

· States methods of evaluation to measure learner outcomes 

· Develops, when necessary, Individual Education Plans- IEP, ITP, and/or IFSP 

· Develops, when necessary, a reading and/or mathematics program that places each target 

child at his/her proper level and seeks improvement (Title I) 

· Plans instructional program with other faculty as appropriate 

 

· Maintains an environment conducive to learning 

· Organizes available space, materials, and/or equipment to facilitate learning 

· Takes appropriate precautions to protect students, equipment, materials, and facilities 

· Manages routines and transitions in a timely manner 

· Performs duty assignments 

· Manages and/or adjusts allotted time for activities planned 

· Maintains accurate, complete, and correct records 

· Establishes expectations for learner behavior 

· Manages learner behavior to provide productive learning opportunities 

· Uses monitoring techniques to facilitate learning 

· Implements all 540 and IDEA modifications as required 

 

· Delivers instruction effectively 

· Uses techniques which develop lesson objectives 

· Employs a variety of methods and techniques 

· Sequences lessons to promote learning 

· Uses available teaching materials and resources to achieve lesson objectives 

· Adjusts lessons when appropriate 

· Integrates technology into instruction 

· Presents content at a developmentally appropriate level 

 

TERMS OF EMPLOYMENT: 9 months. 

SALARY: As designated on the Salary Schedule. 

EVALUATION: Performance of this job will be evaluated in accordance with provisions of the Board’s 

policy on evaluation of personnel. 
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SCHOOL SECRETARY 

 

REPORTS TO: PRINCIPAL 

 

GENERAL RESPONSIBILITIES: 

Under the direction of the Principal, is responsible for coordinating the activities of the school office. 

Must perform routine clerical duties in a professional and businesslike manner. The position requires 

the independent exercise of judgment in accordance with School Board policy and procedure. The 

School Secretary must exercise discretion and the appropriate level of confidentiality in dealing with the 

public, school district employees, and Board members. 

 

PERFORMANCE RESPONSIBILITIES: 

· Responds to telephone or in-person inquiries; greets teachers, parents, and students; provides 

information on school services and functions 

· Opens, sorts, and distributes correspondence; copies and organizes documents; maintains log books or 

other tracking records 

· Approves the requisition of supplies and equipment; schedules equipment maintenance; prepares 

inventory sheets 

· Prepares daily bank deposits; checks operating reports for accuracy and conformance to policies and 

standards; balances funds prepares financial reports and account payables 

· Composes, edits, types and prepares correspondence, statements, suspension and other notices, permits, 

absentee reports, forms and other school reports 

· Enters data relevant to student and school information 

· Processes requests for transcripts and student records; enrolls new students 

· Designs and maintains specialized filing systems; maintains appointment calendar’ coordinates 

special projects, committees or bulletin boards as directed by the Principal 

· Directs research, collection and compilation of data for administrative and annual reports, agendas, 

bulletins, questionnaires, memorandum, and documents 

· Assists in the coordination of support for field trips; operates a school supply store, when so designated 

· Administers first aid, disburses medication to students; contacts parents in case of student illness; assists 

in scheduling parent-teacher conferences 

· Assists with the orientation of new workers 

· Provides courteous and prompt service to all internal and external customers 

· Identifies opportunities and recommends methods to improve service, work processes and financial 

performance. 

· Assists co-workers in the completion of tasks and assignments to ensure continuity of service 

· Orients new co-workers and actively supports teamwork throughout the school system 

· Performs other duties as assigned by the Superintendent or other proper authority 

TERMS OF EMPLOYMENT: 9 months. 

SALARY: As designated on the Salary Schedule. 

EVALUATION: Performance of this job will be evaluated in accordance with provisions of the Board’s 

policy on evaluation of personnel. 

 

 

PR/Award # U282B130012

Page e295



Budget  Narrative File(s)

* Mandatory Budget Narrative Filename: TallulahCharterSchoolPlanningGrantBudget.pdf

To add more Budget Narrative attachments, please use the attachment buttons below.

Add Mandatory Budget Narrative Delete Mandatory Budget Narrative View Mandatory Budget Narrative

Add Optional Budget Narrative Delete Optional Budget Narrative View Optional Budget Narrative
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Tallulah Charter School Planning Grant Budget 

 Year 1  

 

Year 2  Year 3 

Salary 

Years 1-3-Parent Community Coordinator  $35,000.00 $35,000.00 $35,000.00 

Years 1-3-Secretary  $ 16,665.00 $ 16,665.00 $ 16,665.00 

Years 1-3-Fringe Benefits (Retirement (24.5%; Medicare 

1.45%, workman's comp 5%, health insurance $250 per 

month) 

$25,275.32 $15,990.32 $15,990.32 

Travel  

Years 1-3-Travel for Director and Principal to Washington 

DC for Program Directors annual meeting, Charter School 

Conference (required) as well as staff and student 

recruitment travel expense for Director (air travel-$1,000, 

lodging-$800, food $300, transportation $250, miscellaneous 

$150) 

$ 2,500.00  $ 2,500.00  $2,500.00 

Years 1-3-One of the most important professional 

development opportunities available for new charter 

operators is the National Charter Conference. Two 

participant(s) will leave the conference with valuable 

information and advice that will be immediately useful in 

increasing opportunities for staff and students. (air travel-

$1,000, lodging-$800, food $300, transportation $250, 

miscellaneous $150) 

$2,500.00 $2,500.00 $2,500.00 

Purchased Service 

Year 1-Installation of JPAMS (student Information system) 

($6,000); telephone system installation for Parent Command 

System Installation of Intercom phone System ($4,000) 

$10,000.00 N/A N/A 

Equipment  

Years 1-Instructional staff will be involved in training 

activities and student/parent meetings that will require a 

fully functioning school office. These tools will ensure staff 

can achieve training goals and records can be developed and 

properly stored. Such as vertical fireproof file cabinets, book 

shelves, storage units, tables, desks, chairs, media carts, 

digital cameras, video cameras, copiers, fax machine, Smart 

Board systems including installation, Elmos, Cisco Servers 

to save and back up all files, cafeteria tables,  library 

furniture and equipment, laminators, projectors  

$10,000.00 N/A N/A 

Supplies 

Year 1-Digital signage system w/two display screens with 

content library for video system and server (includes 42" 

displays & installation; Fence to protect building and 

property Years 1-3-Supplies includes educational materials 

needed to be successful. WiseSkills Materials,5 computers 

per class, 10 laptops, 2 printers per class, cartridges, toner, 

textbooks, ancillary educational materials, educational 

supplies, assessment materials, core curriculum materials, 

art supplies, refreshments for parent meetings, paper 

assessory, printing, advertising, postage, teacher resource 

$ 30493.38  $ 30,493.38 $ 30,493.38 
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books, professional development materials, office supplies, 

student recruitment; cubbies for student storage; ID card 

makers and supplies; Banquet style stacking chairs; Stacking 

chair dollies; multipurpose room sound system to integrate 

with current A/V; A/V cart for SMART classrooms, parent 

communication supplies  

Years 2 and 3- Technology: CD/DVD players, cameras, 

abobe suite software, flash drives, iPads Learning Labs, 

iphones 

N/A $10,000.00 $10,000.00 

Years 1-3 Direct marketing, printed enrollment materials,  

brochures, door knock hangers, banners, student recruitment 

materials, including advertising  

$5,000.00 $5,000.00 $5,000.00 

Contractual  

Year 1-Development of website; Years 1-3-Presenters for 

professional development (see Others for topics) for 

teachers, administrators and board directors, Measures of 

Academic Progress (MAP) services; Child Nutrition 

services; technology expert to ensure that the technology is 

designed and installed to meet the instructional needs of the 

school; staff recruitment and development to ensure that 

students have the best teachers  

$ 15,715.00  

 

$15,715.00 $15,715.00 

Construction  

 

N/A N/A N/A 

Others 

 

Years 1-3 Annual Training Stipend hours ($1,000 training 

stipend for 25 teachers/administrators and $500.00 for 10 

paraprofessionals) on such topics as Common Core, 

Assessment, Bullying, Curriculum Development, Improving 

Parental Involvement, etc. 

$ 30,000.00 $ 30,000.00 $ 30,000.00 

Direct Cost $183,148.70 $183,148.70 $183,148.70 

Indirect Cost (7.5515%) $16,851.30 $16,851.30 $16,851.30 

    

TOTAL COST $200,000.00 $200,000.00 $200,000.00 
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Project Year 1
(a)

OMB Number: 1894-0008
Expiration Date: 04/30/2014

Name of Institution/Organization Applicants requesting funding for only one year should complete the column under 
"Project Year 1."  Applicants requesting funding for multi-year grants should complete all 
applicable columns.  Please read all instructions before completing form.

U.S. DEPARTMENT OF EDUCATION 
BUDGET INFORMATION 

NON-CONSTRUCTION PROGRAMS

SECTION A - BUDGET SUMMARY 
U.S. DEPARTMENT OF EDUCATION FUNDS

6. Contractual

4. Equipment

Budget 
Categories

Project Year 2
(b)

1. Personnel

2. Fringe Benefits

3. Travel

5. Supplies

11. Training Stipends

7. Construction

8. Other

9. Total Direct Costs   
(lines 1-8)

12. Total Costs  
(lines 9-11)

10. Indirect Costs*

Project Year 3
(c)

Project Year 4
(d)

Project Year 5
(e)

Total
(f)

*Indirect Cost Information (To Be Completed by Your Business Office): 
If you are requesting reimbursement for indirect costs on line 10, please answer the following questions:

(1)       Do you have an Indirect Cost Rate Agreement approved by the Federal government? 

Period Covered by the Indirect Cost Rate Agreement: To:

Approving Federal agency:

From: (mm/dd/yyyy)

51,665.00

25,275.32

5,000.00

10,000.00

45,493.38

15,715.00

0.00

30,000.00

183,148.70

16,851.30

200,000.00

(2)       If yes, please provide the following information:

(3)       For Restricted Rate Programs (check one) -- Are you using a restricted indirect cost rate that:

ED Form No. 524

200,000.00 200,000.00 600,000.00

16,851.30 16,851.30 50,553.90

183,148.70 183,148.70 549,446.10

30,000.00 30,000.00 90,000.00

0.00 0.00 0.00

15,715.00 15,715.00 47,145.00

55,493.38 55,493.38 156,480.14

0.00 0.00 10,000.00

5,000.00 5,000.00 15,000.00

25,275.32 25,275.32 75,825.96

51,665.00 51,665.00 154,995.00

Madison-Tallulah Education Center

Yes No

07/01/2013 06/30/2014

 Louisiana Department of Education

The Indirect Cost Rate is  7.55 %.

Complies with 34 CFR 76.564(c)(2)? Is included in your approved Indirect Cost Rate Agreement?   or, The Restricted Indirect Cost Rate is  %.

ED Other (please specify):
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Project Year 1
(a)

Name of Institution/Organization Applicants  requesting funding for only one year 
should complete the column under "Project Year 
1."  Applicants requesting funding for multi-year 
grants should complete all applicable columns.  
Please read all instructions before completing  
form.

SECTION B - BUDGET SUMMARY 
NON-FEDERAL FUNDS

SECTION C - BUDGET NARRATIVE (see instructions)

6. Contractual

4. Equipment

Budget Categories Project Year 2
(b)

1. Personnel

2. Fringe Benefits

3. Travel

5. Supplies

11. Training Stipends

7. Construction

8. Other

9. Total Direct Costs 
(lines 1-8)

12. Total Costs    
(lines 9-11)

10. Indirect Costs

Project Year 3
(c)

Project Year 4
(d)

Project Year 5
(e)

Total
(f)

ED Form No. 524

Madison-Tallulah Education Center
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U.S. DEPARTMENT OF EDUCATION 
SUPPLEMENTAL INFORMATION  

FOR THE SF-424

 Zip Code:

 State:

Address:

Prefix: First Name: Middle Name: Last Name:

Phone Number (give area code)

  Street1:

  City:

Suffix:

Email Address:

1. Project Director:

Fax Number (give area code)

2. Novice Applicant:

Are you a novice applicant as defined in the regulations in 34 CFR 75.225 (and included in the definitions page in the attached instructions)?

3. Human Subjects Research:

a.  Are any research activities involving human subjects planned at any time during the proposed project Period?

b.  Are ALL the research activities proposed designated to be exempt from the regulations?

Provide Exemption(s) #:

Provide Assurance #, if available:

 Street2:

Country:

County:

c.  If applicable, please attach your "Exempt Research" or "Nonexempt Research" narrative to this form as 
indicated in the definitions page in the attached instructions.

Dr. Patricia B Candler

500 Bloom Street

Tallulah

USA: UNITED STATES

LA: Louisiana

318-574-1587

Yes No Not applicable to this program

Yes No

Yes

No

patcandler@bellsouth.net

71282

Add Attachment Delete Attachment View Attachment

OMB Number: 1894-0007
Expiration Date: 07/31/2014
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