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>> Good afternoon.  My name is Asheley McBride and I'm a project officer for the Arts in Education Model Development and Dissemination Grant Program in the Office of Innovation and Improvement.

On behalf of the Arts in Education team, I would like to thank all of you for joining us today.  The arts and education program strives to support arts integration and arts as an individual core subject through three competitive grant programs.  The Arts in Education Model Development and Dissemination program, the Professional Development for Arts Educators program, and the Arts and Education National program.  Each provide an opportunity for the arts to be the centerpiece to improve academic achievement and enhance academic instruction for K‑12 audiences.  We are continuing our arts webinar series with today's webinar entitled Bringing Teachers and Teacher Artists Together, led by Amy Duma, director of teacher and school programs and Jeanette McCune,, director of the District of Columbia School and Community Initiative, both from the John F. Kennedy Center for the Performing Arts.

We are grateful to have our guests today and warmly welcome them.

Today you will hear about strategies to help build and strengthen relationships between teachers and teaching artists to create successful artist residencies.  This will be an interactive presentation, so I encourage you for your participation.

When instructed, please use the polling feature that will pop up on your screen.  When the presenters ask for you feedback, please respond by using the Q&A chat box located on your screen.  At the end of the discussion, we will allot time for questions and answers.

Please submit any questions that you have in the Q&A chat box during that time.  If you would like your question answered by a particular speaker, please specify who your question is directed to.  Again, thanks for joining us and now I will turn it over to Amy to get us started.

>> Amy:  Thank you Asheley.  I'm thrilled to be here to be with Jeanette.  I'm the director of teacher and schools program.  That means I'm responsible for all professional development at the Kennedy Center for teachers.  And also I'm the director of Changing Education Through the Arts program, or CETA as we call it, which is a school program for schools to adopt arts integration as a strategy throughout the entire school.

>> Thank you Amy.  My name is Jeanette McCune.  I'm the director for our D.C. school and community initiative programs.  I'm responsible for our District of Columbia partnership schools.  We have 26 schools in partnership with us.  I also manage programs that remove barriers to access for low income communities for performances at the Kennedy Center.

>> We'll be focusing on how to help teachers, which includes classroom teachers and art specialist to work more closely together with teaching artists during an artist residency.

As we get started, we just wanted to reiterate that we value and accept and define really the different roles that different kinds of people can play in the delivery of arts education in schools.

So of course we have arts specialists, and it's incredibly important that schools have art specialists to teach arts for their own sake.  Classroom teachers can also play a role in delivering arts education, but it will be different from arts specialists.  Classroom teachers may be looking for a way to integrate the arts with the curriculum that they are currently teaching.

And teaching artists may bring a specific set of skills and viewpoints into the delivery of arts education into school to enhance what is currently happening with art specialists and classroom teachers.

All of these people we recognize as being important in delivering arts education to students and they are just playing different roles.

In our session today then, we will begin with focusing on a strong foundation looking at the importance of having an effective partnership, a shared definition of arts integration, and a professional development for teaching artists.  And then we'll be talking about two different kinds of residencies.  One student centered that focuses on the student learning, where the teacher artist is impacts students in the classroom.

And then the second type, teacher‑centered residency, where the learning is focused on the teacher so the teacher can continue the arts integrated or arts instruction after the teaching artist leaves.

We'll have time for questions at the end as Asheley said, but feel free to jump in and ask questions as we go along.

And we will have some places where we'll pause and ask you to contribute to the discussion.

So the next thing that we wanted to do is to find out who's out there.  And so we're going to ask you to contribute to a poll.  And if you would indicate what your job title is, then we'll be able to tell better who has joined us today.

So please take time to click on your job title.  I'll give you a few minutes to do that.

This polling feature is incredibly useful just to find out a little bit more about your background, since we don't have you here in the room and ask you to raise your hands to tell us what your job title is.  We still have a few people that we're waiting for to answer the question. 

And I'll close the poll in five seconds.  So any last minute responses please do so now. 

Okay.  So we'll close the poll.  And what it's telling us is that there's a fair number of arts teachers who have joined us today.  Also, a good amount of "other."

One evaluators, a few arts organization staff, one teaching artist, some school district administrators, and one principal or other school administrator.  No classroom teachers have joined us today.

Okay, good.

And we have one other poll for you to complete.  So our second poll is asking about how many of you are involved in artist residencies.  And let me open up that poll so we can get a little bit of feedback from you about whether you have been involved, yes, in the past, or no, or not yet, but you will be.

And we deliberately worded the question very broadly.  So involved in artist residencies might mean that you've been teaching were teaching artist residencies before, or you have been in the classroom and worked with a teaching artist doing a residency.

So, very interesting to see.  It looks like the majority of you have been involved in artist residencies, but a good number have not yet.

Or have not. 

I'm going to close the poll in just a few seconds.  Okay.  So let me close the poll and see if about our results here.  So about 11 people have been involved in artist residencies in the past.  Twelve have not.  But that breaks down into four of those twelve have said that they will be.  So that's great to know.  Thank you for sharing that with us.

All right.  We're going on then to talk about the first piece that we considered to be one of the foundational pieces in setting up a successful artist residency, and that is setting up a partnership with the school.

I'll turn it over to my colleague Jeanette for this session.

>> Jeanette:  Hello everyone.  We are looking forward to and appreciate your time today to talk about artist and residency programs.

One of the most important things from our perspective, is while there's a partnership that exists between classroom instructors and teaching artists, the relationship between an arts organization and a school is really critical to ensure the success of an in depth program and a residency.

We're going to talk a little about this foundation of establishing a partnership between the arts or cultural institution and the schools.

At our partnership at the Kennedy Center, the programs are offered to schools where a partnership has already been established between the artist and the Kennedy Center, so we can gain an interest from the principal, which is critically important to any residency program or activity that happens in a school, and it helps us to develop a communication system between ourselves, teachers, and teaching artists that we send into the school.

One of the important things that we'll continue to share and wrap around this conversation is these are lessons that have been learned over the course of 20 years of working in schools.  This is not necessarily the only way to do it, but we're happy to share the experiences we've had and lessons we've learned and that continue to evolve over time as we adjust our practice.

Through our partnership with schools, we have a letter of agreement that we put in place that describes the term of the partnership, the scope of a partnership activities, and a designated point of contact at the schools.

This is established each year, and the artist residencies are a part of this partnership.  And schools are given guidelines for participation of individual teachers to participate in the program.

In our case, our formal letter of agreement is for the term of one year.  This allows both the school and the Kennedy Center in this case to be able to look at how a partnership is working and to have various checkpoints throughout the year to make sure that the partnership is mutually beneficial.

In that letter of agreement, we outline the term of the partnership, in this case as I said a year, associated costs, if there are any for the schools.  And in our case, we have a responsibility fee that we put in place that is a one‑time fee.  It just elicits a sense of ownership from the part of our schools that are part of ownership.

And most importantly, we outline the rules and responsibilities from the school side and the personnel who are involved in our partnerships, as well as what our responsibilities as the partnering organization.

We also have options for renewal.  How can a school maintain that relationship with us, which we think is very helpful.

As part of this formal process, we hold meetings including orientations, we have a strategic planning session for our schools to examine their own beliefs about arts education and arts integration and how that connects to our philosophical guidelines at the Kennedy Center.

We have evaluation meetings to check in and see how things are going, if there are concerns for us to improve our work or to help our schools improve their process. And we want to make sure we are understanding goals from our side as the Kennedy center and the school's perspective.

We also have goals to make sure that the programs we develop meet the needs of all our partners.

We're now going to ask for your feedback.  What do you think are some of the biggest challenges partnering with a school or arts organization or a teaching artist depending on your perspective?  What are some of those challenges that have been presented?  And we would love to hear how you have addressed those challenges.

As Asheley instructed at the beginning, please use the Q&A box to enter in what your questions might be as well as any thoughts that you have.

We're going to open it up and look at your responses now.

Please be sure to hit "submit" when you send your questions in so we'll be able to see them from this side. 

>> And I believe that everyone will be able to read the messages that you're sending in.  No?  Or not.

So when you send them in to us, we will share those.

>> So we received a question so far.  One colleague has indicated that they don't have any experience yet with this.  And we hope that our conversation today will help.

Another colleague, Carol, has indicated that ensuring all partners are on the same page with the goals and procedures that they have experienced at their program doing that.  That's wonderful.

There's a question or comment that I think cost can be an issue for my school.

I would like to go ahead and respond to some of those questions.  Because this is definitely one of our lessons learned.

The specific question or concern is that cost is an issue at this particular school.  For our program at the Kennedy Center, the fee that we have put in place is really quite nominal.  It represents less than 5% of the actual financial benefits that the school receives.  What we put in place for that program is what we call a responsibility fee.

Over the years, schools have canceled residency programs when there was an investment that included a financial component.  But the fee is really quite nominal and you can choose a fee that meets to both show a responsibility from the side of the school as well as the responsibility on the side of the partnering organization.

So, you know, just trying to find a medium that shows that investment we have found over the years has helped us to find that the school feels fully bought into the program.

Now your questions are starting to come in.  This is great.  Another question relates to scheduling conflicts.  That tends to be a challenge.

Another comment that's come in and teacher's lack of time.  Too difficult to integrate into the core curriculum.

>> And certainly those are huge issues I think for everybody.  The idea of you know, schools are just such busy places and trying to deal with the conflicts that come up with scheduling.

Also, the teacher's lack of time.  That can be very hard.  Another comment about getting teacher buy‑in.  All of those are very good comments.  I think we all deal with those issues and struggle with trying to make that work.

You know, for us and I think probably you found the same thing, just one of the challenges can be finding the right school or the right teacher to work with.

Somewhere in your area there must be a school who is interested in including the Arts in a more rigorous way and how to do that.  They might be looking to you for some help with that if you're working with an arts organization or if you're a teaching artist. 

Some other wonderful comments about finding time for pre‑planning with the teaching artist can be a challenge, helping teachers follow up with associated activities after the artists leave.

Requiring the art instructor to create lesson plans for the teachers so they can integrate the art form into the core curriculum.  That's a great idea.

And then here's an independent contractor who says they're working without a sponsoring arts organization.  I like the professional approach you explained and wonder how an independent teaching artist may approach that over arching professionalism.

I think it's all about setting expectations.

>> I agree.  What you may find as an independent contractor, is there may be sponsoring organizations or arts councils or other entities that exist within your community that offer a professional learning experience that may help you with the marketing and documentation of your arts learning program that you create.

In fact, we'll be talking about that a little bit with our seminars for professional teaching artists who can support the work of an artist working completely independently as well as those connected to an arts organization or council.

Of these questions will continue to reveal some of our experiences over the course of our presentation, and then we'll answer some of these specific questions during our Q&A at the conclusion.

>> Another question that's come in.  Can partnering occur with community arts department?  That would be a wonderful resource.

Another question.  Do you have samples of your letter of agreement, roles and responsibilities letter online?  Yes, we will be sharing those with you.

>> There are several documents that we have.  The letter of agreement, a residency planning document, information about our seminars and some other content information to share that will be available to all participants that the Department of Education will put online at the conclusion of our program.

>> Great.  And then finally a comment saying that all teaching artists should be versed in common core standards.  That's their responsibility unless you can do the training for them.  And actually we'll be addressing that in just a few moments.  But that incredibly important professional development that the teaching artist needs to make sure that they are speaking educational language, understand the realities of the school, and currently of course the common core standards and how they can be, how they can connect and use that, use the common core standards of course.

Our comments have finished.

So let's go onto our next section, which is the second foundational piece that we wanted to address was looking at and having a shared definition of arts integration.

Of course, some of your residencies that you may be doing may not be focused on arts integration.

Some may be focused just on teaching the art form for its own sake, which is fine.  But if you have a focus on arts integration then we strongly encourage having a shared definition. 

It's one of the things that we learned early on in our program that teachers, principals, teaching artists, everyone needs to attend the same professional development about arts integration so we all have the same understanding.

The Kennedy Center conducted some national research across the country and we looked at our practice going on in schools, and developed this two‑sentence definition, which is up on our Kennedy Center website, too.

Some of the key parts of this are that through the arts, students are constructing and demonstrating understanding.

Another key component of this is that students are engaged in the creative process.  We feel this is such an important part of the arts that students need to be involved in the creative process in an art form.

And of course the advantage of that too, is that it helps develop students' creativity skills as well as higher order thinking.

And connecting an art form in another area with objectives in both.  So there's learning happening in the arts area and the other subject connected.

It sets the bar a little bit higher, but that's what we strive for in our program.

This arts integration definition serves as the philosophical guide for all of the work that we do in classrooms, and of course this is going to have implications for when teachers and teaching artists sit down to plan what a residency is going to include in it.

We have a web link to the arts edge website where we have more information on these art integration definitions and some further information about what it looks like in the classroom.  So you'll be able to access that after the webinar.

The third foundational piece that one of you brought up, which is the idea of professional learning for teaching artists and how do we help them to prepare and lead an effective residency in classrooms.

So the Kennedy Center has developed some artist seminars that we use locally for all of our teaching artist to attend so that they receive some help in putting together a residency plan in designing a lesson plan and understanding what arts integration is.

So one of our seminars is called Laying a Foundation Defining Arts Integration.

That's a full‑day seminar and it's just about the definition of arts integration.  They can look at their own work and determine if their own work is aligned with the arts integration definition.

The second seminar is a two‑day seminar that focuses on helping them understand how to develop a residency plan, go through that process using a very specific residency plan.  (Microphone feedback)

The third seminar is called anatomy of a lesson.  It helps teaching artists develop a specific lesson.

And the final seminar is developing and presenting effective teacher workshops.  This is taking a teaching artist to another level to share in workshops what they do with students in residencies in the classroom.

What we have in development are two other seminars.  One is called arts coaching, a personalized approach.

And then a second one on classroom management for the teaching artist.

All of our teaching artists also are attending meetings and sessions about the common core standards.  And I'm sure that you are planning that around the country, too, as the common core state standards are rolled out.

All of these seminars are available nationally.  I mentioned that we use them locally.  But we also have them available nationally so they can be presented in different communities across the country.  And you can contact the Kennedy Center if you are interested.

We have a message wondering if there was a few minutes break in the webinar.  I'm hoping that things are still going okay.  If there's a problem, please feel free to let us know.  Could someone just e‑mail and use the Q&A chat box and let us know if you can hear us at this point?

Okay.  Okay.  Great.  It's good that you're still out there.

Thank you. 

And we wanted then to go onto another chat box question.  And again, you can use the Q&A chat box.  What do you find are the biggest needs for teaching artist development?  What do your teaching artists need?  Besides common core.

>> Are you on the website? 

>> Hello? 

>> If you're listening in, we ask that you please mute your phones.  Thank you. 

>> Okay, great.  So please feel free to type in any comments in the Q&A section about the needs that you have. 

So here comes a comment about classroom management.  And that is a big one.  How to help teaching artists learn effective classroom management strategies.  It's certainly a request that we have, that we get a lot of, and teaching artists themselves ask for some help with.  Two more votes for classroom management have come in.  Very popular.  It's not such an easy thing to do.  Here's another common differentiated question.  That's an excellent topic as well.  Just to help teaching artists to understand how to differentiate instruction for different learners.

Not only classroom management, but also to understand how a classroom operates, which is very valuable and one of the reasons Jeanette will be talking more later about how she addresses that in her program.  Knowledge of child development.  Of course that will definitely help with classroom management.

Help teaching artists understand that their role is different than the art teacher in the building.  That's a wonderful comment.  They play a specific role but typically are only there for a temporary amount of time whereas the art teacher is there permanently.

Differentiated instruction, documentation and collaboration.  How to help them collaborate with teachers.  That's great.

How to be an effective coach or mentor for a teacher, that's another good one.  And we'll be looking a little bit at that today.

And infusing the history component in the arts is important.  Thank you for that.

I think it's important for artist to understand that they are supportive and they we can help them integrate into the school.  Definitely.

We can help support teaching artists in schools.  And when I say "we," that can be in a very broad sense because we all have different roles to play.

The comments have stopped coming in, so let's go onto our next section where we'll be focused on the two types of residencies that we've noticed.

>> Thanks Amy, and before I jump into the different types of residencies, I want to encourage you all.  We have a limited amount of time to talk about residencies.  But please know that Amy and I remain resources to you as colleagues in the field, and we do encourage you to contact us for any specific questions and experiences that we have.

Our contact information will be provided at the conclusion of the webinar as well.  We look forward to hearing about your experiences and sharing ours with you as well.

I'll move forward with the next part of our webinar which focuses on the types of residency.

We think there are basically two types of residencies.  One that focuses on students, where the teaching artist is really the educator teaching directly and focusing on student learners.

And teacher centered, which focuses on what the teaching artist does and how they can leave a process or framework with the teacher so they can continue the work after the teaching artist's time is done in the classroom.

We'll be sending a resource on acts of achievement from the Dana Foundation from a few years ago.  It talks about artist residencies.  A cross section of residency programs from across the country and perspectives from various organizations, individual teaching artists, principals and teachers were taken into this article.  So we will encourage you to take a look at this resource, which we will again have available from our colleagues from department of Ed for you to look at.

And many of the bases of what we're sharing will include information from that article.

So I'm going to start first talking about our student‑centered residency program, as that is most of the work that I do at the Kennedy Center is work with teaching artists working directly with students in a school environment.

The student‑centered residencies are designed to support student learning in, through and about the arts.  As Amy stated earlier, our program focuses on arts integration.  I work in urban schools here in the District of Columbia and some schools are not at the readiness yet for a teacher‑focused or even an arts integrated residency, and focus more on arts learning.

So the residency programs in my area are both arts integrated as well as arts learning.

It's also important to share that arts residencies not only happen in general classroom areas, but also with arts specialists.

Typically arts specialists might be interested in having an artist residency either in a discipline outside of their own, or they may wish to work with a teaching artist who is maybe working with other media or other genres within their own discipline to extend the opportunities for their students.

The Kennedy Center is focused on the work of arts specialists in our schools, and believes that our residency programs are designed to enhance that learning that happens with the school environment.

As part of our process, our participating artists and teachers are familiarized as many of our residencies do focus on arts integration, our teaching artists are introduced to the idea of arts integration and it's embedded through the process.

Teaching artist serves as the instructor, and the partnering teacher is there to ensure alignment with the educational goals of the school and with the school's curriculum.

Getting to some of those questions that our colleagues have about ensuring that it's a match and meets the educational needs, our programs are designed to do just that.

The goal of this type of residency is for our artists to model instruction directly by the artist, which models students' learning.

Again, our teaching artists are the ones that are providing the direct instruction to students.

One of the lessons that we've learned throughout the process is that individual teachers should apply to be a part of our student‑centered residency program.  This should be about teacher choice.  And we've found that it's been critical to the success.

We have an application which our teachers complete which includes information about why they wish to participate in a residency, their previous experience with residency programs and what their goals are.

Prior to applying, we want the teachers to know more about our programs and even the meet the artists who are going to be in their classrooms.

So we've developed an artist preview session where they can come and learn more about the artists and more about their work.  If it might be someone that they would enjoy working with and having as part of their classroom.

Teachers are then given a roster of artists and residency plans which include our embedded definition of arts integration and outline what happens from session to session for the teachers to choose from.

And they also talk about the learning goals of their students.

Another important aspect is the communication process.  Teaching artists have developed a residency framework and plan which is used to help teachers understand how the residency will support student learning and content addressed.

Our slide is up now that shows all the steps that happen for our artists and how they are selected.

In our local program, we have the residency programs that Amy defined earlier, the residency planning seminars, which are three days in total.

All teaching artists who want to work with us are required to attend these seminars to ensure alignment with our philosophy at the Kennedy Center and to ensure they're meeting the needs of our schools.

From there, they submit a residency plan and we don't just leave them there with just submitting a plan without feedback.  We have master artists and ourselves who help support the teaching artist who may need some help with looking at their residency plan before the final submission and will provide some help in developing their program.

Because what an artist does in the classroom in terms of classroom management, we like to see an artist working in a school environment.  If they've not done a full residency yet, we still want to see them engaged with students.

We want to ensure an artist who is appropriate to work with students and has skills and engagement with students, so we want do want to ensure that before starting with our program.

And last but not least we have an artist orientation for teaching artists for our program.  So they know exactly what to expect.

The selection process is lengthy, but it's an important one to ensure that we are aligning the appropriate artist to work with our schools.

>> There is a question that has come in.  Does an arts‑integrated residency, whether it's student- or teacher-centered, focus on the arts discipline, the non‑arts subject discipline, involve arts integration, all of the above, or something else?

>> We actually have some residencies that focus on arts learning only, and we have some residencies that are arts integrated, in which case the art form and the other integrated subject area are both taken into consideration.

But we have the flexibility within our residency planning process to address either an arts integrated or an arts focused residency. So, our plan is really to help ensure that the end goal is in mind from the beginning. The residency plan outlines what the process is that the teaching artist will take their teachers and/or students through over the course of the residency, and we know exactly how they've arrived at that destination point.  That was a great question.  Thank you. 

Our teachers also go through a selection process as I alluded to earlier.  Again, one of the main things is that we want our teachers to be able to know the possibilities of the artists that they may work with.  The artist preview, another lesson learned, is very helpful.

Seeing a description of an artist's work or a description of their background on paper sometimes isn't enough.  And an opportunity to see a snippet of the artist's work either in an interactive short‑term workshop or even to hear from the artists about their own work and their own experiences has helped our teachers greatly.

The teacher application, which asks for the demographic information and goals of the teachers is the second step.  And then to ensure that we are all in the same place, we have instituted a teaching artist-teacher residency orientation where we talk about what our goals are as the sponsoring organization and what our expectations are for our teachers and teaching artist in terms of documentation and planning goes into play.

So the sixth part of the student-centered residency program, although it seems like a lot, we have found that all of these steps are absolutely critical and necessary to ensure that a residency goes as smoothly and meets everyone's goals as much as possible.  The residency orientation, where the teaching artist shares the background about their own program, where the teacher comes and sees a bit of the artist's work and has a choice to look at what the options are, is part of the orientation process.

The planning meeting, the first one, takes place at the school where the teacher and teaching artist work collectively.  And they are set at a time that is mutually convenient for the teacher and teaching artist.

One of the questions that came up a little earlier was finding time that works.  Planning meetings have been set during planning time where the teacher is not with their students during the school day.  They’ve been set after school.  We have even started using technology such as Skype, e‑mail, any opportunities to help the teacher and teaching artist to connect before the artist comes into a school.

The classroom observation helps a teaching artist to see the environment in which they will be working.  It's an opportunity for an artist to go to the school prior to working in the classroom with the students to observe the teacher’s instructional process, to learn about classroom management techniques, to learn about what the behavioral system processes are for the school, all of the different things that will help the artist prepare appropriately prior to start of instruction in the classroom.

A second planning meeting to make sure everything is there that happens after the observation.  There is then classroom sessions, and last but not least, reflections and a final evaluation throughout the entire residency process.

These formalized systems throughout our lessons learned have been enormously helpful for our teachers and teaching artists throughout our program.

Now we would like to hear more from you.  Can you share with us, using the Q&A box, share some of the lessons that you've had related to residencies where teaching artists are working directly with students.

We are opening up for questions now about lessons learned from student‑centered residencies. 

I'm sure you're thinking.  We have our questions open now and looking forward to receiving some questions or thoughts from some of our colleagues in the field.  Things that are going well, things learned, things they've implemented in their residency programs between teachers, teaching artists, and students.

>> I know we're talking to people from around the country, but right here in Washington there are beautiful cherry blossoms that are blooming right now.  We're enjoying those.

Here we go.  We have some comments that have come in.

One comment says, I love the plan you just went through.  Thank you.  We have limited access to artists.  How do you suggest prioritizing the plan you just showed us?

The next question says, I'm not sure if the comment is related, but sometimes arts and special classrooms tend to be too crowded.

The last says, sorry that hasn't been my main focus except through our arts agency partner.  They found teachers need to be engaged in the process to be successful, rather than a passive observer.

I would say that our residency planning documents have helped us to define what the teacher's role is at different points in the residency program.  Oftentimes it's changes.  Having a specific assignment or specific goals will help to decide what happens from classroom to classroom.

Sometimes the teacher, participating alongside the students, or observing and taking notes about the student response to content, or looking for ways to document throughout the process.

But within our residency planning, our teaching artists have identified key components on ways they can be involved rather than a passive observer.  But indeed finding critical ways to be involved throughout.

>> Carol Brown has shared, please see my APR for the AEMDD grant, for the complex answers.  So Carol's got some good answers in her APR.

Stephanie writes, I have student‑centered residencies and throughout the year provide teacher‑centered professional development.  This allows for the teachers to interact with the artist, become the student and take new information to implement into their daily lessons.

That's great.  And actually that's where we're going next, too.  So Stephanie, thank you for the segue. 

We're going to go into teacher‑centered residencies so that we can keep moving here.

And yes, that is a photo of Barack Obama as a teacher in the classroom, which I accidentally found on Google images and didn't realize it was him at the time.  But yes.

So anyways, we have President Obama being a teacher there in front of the black board.

The teacher‑centered residency, just a few things I wanted to share with you.  The teacher‑centered residency, we see as an opportunity to empower the teachers to continue the work once the teaching artist has left.  It does require the teaching artist to think very carefully about what they can share with the teachers.

Because many teachers, as you know, don't have a background in the arts.

So what are they going to feel comfortable doing?  What are they going to find useful that will connect to their curriculum, whether it's the arts curriculum, or curriculum in other subject areas?

So we have a very simple structure.  We have found that teachers need an introduction to the teaching artist's work.  Therefore there's a workshop for teachers.  And all of the teachers who are going to be involved in the teacher‑centered residency attend that.

There is also a planning meeting and everyone has already been introduced to our shared definition of arts integration.

That's the common language that guides the conversation at that planning meeting.

And then in the classroom sessions we have found that teachers typically need some scaffolded support.  Our teaching artists may start off with modeling or providing demonstrating teaching, where they are teaching lessons in the classroom where the teacher can observe.  But then the roles will change and the teacher will take on some of that teaching responsibility, so the teaching artist can observe them teaching and give them some feedback.

There are reflection meetings after every classroom session so that we can talk further about what we have learned, what the teacher has learned, what the teaching artist has noticed and learned and then finalize plans for the next classroom session.

And then there's an evaluation at the end that's been incredibly important.

Let's see.  In the essence of time, we'll keep moving to our ensuring a successful relationship.

We wanted to share with you some of the lessons that we've learned over the years of doing this program.

And one of the things we've noticed is that there needs to be a supportive principal in the school for an effective artist residency to really happen.

And when we talk about a supportive principal, we mean somebody who is actively supportive.  Who will provide substitutes and who observe the process and encourage teachers , who recognize that teachers are taking risks, and that they will support those teachers.

That's one of the crucial things for any kind of artist residency.

Another factor that we have noticed is working with teachers who volunteer.  We are looking for those teachers who want extra opportunities to work with the teaching artist.

Those teachers who are very excited about it.  Those are the ones that we're going to target for the residency.  Whether it's a student centered or teacher centered. I'm going to pause for a question that has come in.

So a successful arts integration, teacher‑centered residency will include both the arts specialist from a given school and the non‑arts subject teachers who will be included in the arts integration lessons?
It can vary.  But one of the ideal ways of setting it up is when we have an arts specialist who partners with the classroom teacher and working with the teaching artist.  And all of them are working and planning together and doing the classroom sessions together.

We've also done teacher‑centered residencies where it's the teaching artist and the teacher working together.  But the arts specialist in the building may provide support in other ways by being involved in providing resources, some other planning meetings.  Things like that.

Another thing that we have noticed is setting up clear communication procedures.  I'll turn that over to Jeanette to talk about.

>> As I alluded to in some of our earlier conversation, a planning process.  Having documents that clearly outline the end goal and what the process will be to help students and teachers achieve the learning objective towards that end goal.  A communication plan, emergency phone contact information, e‑mail systems.  Deciding how you will handle if there's a school closure, if someone is ill.  What is your make up process?  But planning all of that on the front end and ensuring all of that is included in the conversation is a lesson we've certainly learned over the years, and being explicit in conversation about it, and absolutely having an evaluation process.

Not just at the end of the residency, but throughout.  Checking in for understanding.  Checking in to make sure that expectations are being met.

Again, with a limited amount of time, we have found that e‑mail communication, even a 10‑minute conversation, a phone call at the end of the day will help to support our schools where there is just a very limited amount of time for a teacher and teaching artist to be able to meet immediately.

But yet still value and honor the need to communicate throughout the process.

Another important area is the clear role of the teacher and teaching artist.

Again, a residency plan, which is really an outline of what will happen throughout the residency, will indicate what the role is on any given day.

If a teaching artist and teacher are going to be working side by side and any co‑teaching component.  Often the case in a teacher‑centered residency, or if the teacher is observing or participating, documenting, the same with the teaching artist.

Is there a day where they're in a role where they’re observing and giving feedback.

But be clear that the roles shift and change throughout time, but everyone knows what they are in advance of each daily experience.

So there are no surprises.

>> And finally, the last thing we would like to share with you is to really focus on sharing bite‑sized pieces.  And this is going to change depending on the purpose of the residency.

But if we're seeking to empower teachers, how can we break it down into bite‑sized pieces so that it's something that's doable by teachers, that they feel comfortable with?  And this addresses a question that has come in from someone who said, as much as I try, teachers are happy to pick up on the teaching methods, but they don't see themselves as artists.

The question is, how can a framework remain in a school where the teacher does not see herself as an artist?
In our professional development, what we try to do is to help teachers understand and experience the art form so that they have some experience with that.  They start to develop that connection to the art form whether it's dance or drama or music or visual art.

We really see the professional development as doing two things.  One, it's helping the teachers engage in the arts so they do start to see themselves as an artist.

And then the second thing is how they can connect that particular art form to something that they're teaching in the curriculum.

So two purposes for the professional development.  And let's open it up for final questions.

I'm going to skip that one.  And just open it up for general questions or comments that you have at the end.  We've got about seven minutes left.  And we would love to hear any questions that you have or comments about either a student‑centered or teacher‑centered residency.

Stephanie has sent in a question.  Is there a sample of this?  And I'm sorry, that was about three minutes ago that you sent it Stephanie.  So I'm not sure exactly what you're referring to.  But if you could send in a little bit more about your question, we would be happy to take a look at that and see if we could answer it.

A question, how long do the residencies typically last?

>> For our student‑centered residency programs, there's typically 10 sessions.  That's 10 instructional sessions.  So when you add in the planning, observation, orientations, and evaluation meetings, it's really more like 16.

And because the artists that we work with in our local programs live here in the community, it's usually one to two times a week from anywhere from five to ten weeks.

We have found that the ability for the artist to be able to connect to and be a part of the school fabric, and even to have a frequency thatt's similar to what an arts instruction class looks like lead by art specialists at the school, seems to fit more appropriately within our schools.  Typically at least ten instructional sessions.

>> Stephanie wrote back.  Thank you Stephanie.  She clarified that she's looking for a sample of a document that outlines expectations.

>> They do exist.  And Stephanie, I will be happy to put all of that out.  In fact, for our student‑centered residency program, we have a document that our teachers and teaching artists each complete concerning roles and responsibilities as well as a communication plan for cancellations and changes.  And in the residency plan that we have is distributed to the teachers and teaching artists during the planning meetings.

So the details of what is expected to happen over the course of the residency and the roles and responsibilities are all embedded with that documentation.

>> A question has come in.  Is there a way you can evaluate student outcome improvements as a result of the program.

That's a wonderful question.  And part of that question is really about what are the goals of that specific residency.  Is the goal to help students learn how to draw more effective self‑portraits?  Is it about improving reading comprehension through the arts?

What exactly is the goal for that particular residency?  And I'll speak from the teacher‑centered residency perspective, we have done a number of program evaluations to see what the impact is on both teachers and students.

And there is further information up on that arts integration website that the link was on one of the earlier slides.  But I'll make sure that you get that too, as part of the US Department of Education on the website.

We are also currently involved in an evaluation study that is looking specifically at student engagement and creativity.  And we'll have results of that later on this summer and early fall because we're in the midst of doing that right now.

As we finish evaluations, we'll be putting those up on our website.

Another question.  How do you recommend that the teaching artist addresses very poor classroom management issues without offending the teacher, especially if they are there to coach the teacher in an integrated arts leasson?

Well, one of the things that we would really be clear about then is the teaching artist would go in and use the classroom management strategies that they have used and that have worked for them, and that gives us then an opportunity then during reflection time to talk with the teacher about these classroom management strategies that the teaching artist has used and why they are effective and when they can be used.

Not just when an arts integration or an arts lesson is being taught, but any time during the day.

So just seeing that modeling is going to be incredibly helpful for teachers.

Stephanie writes I absolutely will begin implementing the letter of agreement and arts expectation documents.  I verbally do this in meetings with principals and artists, but I believe these documents will help so much.

>> Thank you Stephanie.  We have found that having the information for all parties, principals, teachers, and teaching arts, that everyone can look at together has been incredibly helpful.  And makes sure that everyone is on the same page and can support and get behind the process that's in place.  I'm so glad it's been helpful to you.

And again, as I stated at the beginning, that Amy and I have continued to add new structures and processes as we've learned.  These are definitely things that we continue to try to improve upon and look for ways to make the entire process run more smoothly for every party involved.

>> We have another question.  Where do you begin in smaller communities where artist residencies may be harder to come by?
Often these communities may have one small museum, theater, et cetera.  And options for integration are much needed.

Certainly, beating the bushes and looking for many different kinds of teaching artists who might do residencies in smaller communities.  Thinking outside the box.

It might be a third grade teacher at the school who has a background in dance.  Or it might be someone who teaches at the local college.  Or somebody, a mailman who has a background in drama.  I think really beating the bushes.

But then also above and beyond that, going to the local and states arts councils who have lists of teaching artists who may not be specifically local to your situation, but are regional or within the same state.  And you would also be able to get some funding from the local and state arts councils, too, to help support an artist residency.  Those would be a wonderful resource.

And any other last questions before we finish up?  I think we have just one minute left.

We have really enjoyed being with you today and thank you so much for joining us.  And we will be sending a number of documents to the Department of Education so that they can be shared with you in many ways.

You can also go to the Kennedy Center website or e‑mail us directly if you would like some further information.

>> All right.  I would like to thank Amy and Jeanette again for their awesome presentation.  And I would also like to thank each of you for listening in.  I know you've gained some valuable information.

And I want to remind everyone that a recording of this webinar will be posted to the resource section of the AEMDD and PDAE websites, along with all of the other previous webinars.  And they will also be submitting other resources that you have requested and we’ll also post that.

To access the webinar, please visit www.ed.gov.  Our next webinar, “engaging the arts as cultural strategies as products of issues of issue of equity” is scheduled for May 9th at 3 o'clock p.m. eastern time.  You will receive additional information about this webinar via the arts in education listserve.  Thank you for this participation in this webinar, and we look forward to your participation on May 9th.  Thank you so much.

