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	Progress and Promise

	Ten Years of the Arts Education Model Development and Dissemination Program


	A summary of the successes and lessons learned over ten years of arts integration through the Arts Education Model Development and Dissemination Program.
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Introduction 

The Arts in Education Model Development and Dissemination Grants Program (AEMDD) is authorized under section 10401, part D, Subpart 1 of Title X of the Elementary and Secondary Education Act.  The program supports the development, documentation, evaluation, and dissemination of innovative, cohesive models that have demonstrated effectiveness in (1) integrating arts into the core elementary and middle school curricula, (2) strengthening arts instruction in these grades, and (3) improving students’ academic performance, including their skills in creating, performing, and responding to the arts. In this case, “integrating” should be understood both as strengthening the use of high-quality arts in the course of other academic instruction and strengthening the place of arts as a core academic subject in the regular school curricula.
The program seeks to encourage partnerships between LEAs and organizations with the art expertise of arts and education specialists.  These partnerships aim to develop and document effective models for improving arts education and student achievement, particularly for students from poor and disadvantaged backgrounds.  Projects funded through the AEMDD program are intended to increase the amount of nationally available information on effective models for arts education that integrate the arts with standards-based education programs. 
While many schools and districts have moved swiftly in recent years to reform and enhance traditional core academic programs, most have not made similar efforts to integrate arts effectively into the regular curriculum, either as a vehicle by which to strengthen other core academic subjects or as an academic discipline in its own right.  High-quality programs effectively integrating and improving arts instruction are increasingly important as students face the demands of the information age in the 21st century.  Creating, performing, and responding to works of art builds creativity, self-confidence, and critical thinking skills – and are qualities that are central to success in school, work, and life.
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For several reasons, high-quality arts and art education programs have implications for other areas of students’ academic development.  Studies have found that improving the quality of arts education has a particularly positive impact on students from low-income backgrounds. Unfortunately, students from low socioeconomic backgrounds are almost twice as likely to attend “arts-poor” schools, while students from socio-economically advantaged backgrounds are twice as likely to attend “arts-rich” schools [Catterall, et al].

The Arts in Education Model Development and Dissemination Grant Program seeks to address the lack of high quality, research-based models by encouraging partnerships of arts and education specialists to further develop and document effective models for improving arts education and student achievement – particularly for students from poor and disadvantaged backgrounds.
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Key Principles of AEMDD
Under this program, Arts is defined as music, dance, theater, media arts, and visual arts, including folk arts. Funds must be used to:

Further the development of programs designed to improve or expand the integration of arts education in elementary or middle school curricula

Develop materials designed to help replicate or adapt the program; document and assess the program’s results and benefits; and 

Develop products and services that can be used to replicate the program in other settings.  

Absolute priority

An applicant must serve at least one school with a poverty rate of 35 percent or higher. 

Project activities may include but are not limited to the following components:

Field testing and evaluating promising new educational strategies;
Field testing and evaluating model in-service and pre-service professional development programs;
Ensuring comprehensive coverage of the arts disciplines;
Developing partnerships among schools, arts organizations, and others with expertise in the arts to enhance the quality and sustainability of effective programming;
Creating materials documenting the implementation and achievement of the model program for other educators and agencies; and 
Obtaining the services of outside experts to assist with program implementation, curriculum development, data collection, evaluation design or other appropriate activities.
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Eligibility

The following entities are eligible to receive a grant under the AEMDD Program:

One or more local educational agencies (LEAs), including charter schools that are considered LEAs under State law and regulations, that may work in partnership with one or more of the following:

State or local non-profit or governmental arts organizations;
State educational agencies or regional educational service agencies;
Institutions of higher education; and/or
Other public and private agencies, institutions, and organizations with expertise in the arts.

One or more state or local non-profit or governmental arts organizations that must work in partnership with one or more LEAs and may partner with one or more of the following:

State educational agencies or regional educational service agencies;
Institutions of higher education; and/or
Other public and private agencies, institutions, and organizations with expertise in the arts.

Additionally, more than one LEA and/or arts organization is eligible to form a consortium and jointly submit a single application.  To do so, they must follow the procedures for group applications described in 34 CFR 75.127-129 of EDGAR.
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Rigorous evaluation
In 2003, the program adopted a rigorous evaluation competitive priority.  Up to an additional twenty (20) points may be awarded to projects designed to determine whether the implemented program produces meaningful effects on student achievement or teacher performance. Applicants seeking additional points propose one of two designs. In an experimental design, participants—that is, students, teachers, classrooms, or schools—are randomly assigned (a) to receive the program being evaluated or (b) to be in a control group that does not receive the program.  If random assignment is not feasible, the project may use a quasi-experimental design with carefully matched comparison conditions.  This alternative design attempts to approximate a randomly assigned control group by matching program participants—that is, students, teachers, classrooms or schools--with non-participants having similar pre-program characteristics.  
Program Performance

AEMDD Program Performance Measure:
The percentage of students participating in arts models programs who demonstrate higher achievement than those in control or comparison groups. 

In FY 2009, the program exceeded its performance measure in both mathematics and language arts. Mathematics results for the 10 grantees (representing a sample size of 3,700 students in the treatment groups and 4,997 students in the comparison groups) showed that 67 percent of those in the treatment group scored at or above basic level, and 60 percent of the students in the comparison groups scored at or above basic level.  This represents a seven point percentage difference, favoring the treatment group.  This difference means that the treatment group's percent achievement of the targeted goal (at or above basic) exceeded the comparison group by 12 percent.  In other words, 12 percent more students achieved the target goal in the treatment group than in the comparison group.

 

Language Arts/Reading results for the nine grantees (representing a sample size of 2,850 students in the treatment groups and 2,631 students in the comparison groups) showed that 63 percent of those in the treatment group scored at or above basic level, and 41 percent of the students in the comparison group scored at or above basic level.  This represents a 22 percentage point difference, favoring the treatment group.  This difference means that the treatment group's percent achievement of the targeted goal (at or above basic) surpassed the comparison group's achievement by 54 percent.  In other words, 54 percent more students in the treatment group than in the comparison group achieved the target goal.  
While results from the 2010-11 school years are still being analyzed, the program continues to show improvement.  Based upon early data, average for the two years is as follows:

The treatment cohort in Language Arts/Reading scored 11 percent higher than the comparison cohort. 
The treatment cohort in Math scored eight percent higher than the comparison cohort. 











[image: image11]
Appropriations and awards made
In total – the AEMDD program has made 161 awards since its inception in 2001.

[image: image12.emf]0

5

10

15

20

25

30

35

40

Number of new awards 2001-2011

Number of new awards

made



[image: image13.png]Appropriation amount (millions)

® Appropriation amount
(millions)





Grants Awarded By State 2001-2011
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In general, the more populous states received an increased number of AEMDD grants.

Resources

http://www2.ed.gov/programs/artsedmodel/index.html
A Decade of Arts Integration – A Snapshot
2001

Mississippi Arts Commission, Jackson, Mississippi

The Mississippi Arts Commission, the State arts agency, built on an initiative to integrate the arts into daily classroom instruction for all students. The Commission partnered with 26 local school districts. The grant served elementary and middle schools. This ongoing effort provides schools with increased opportunities to experience the intrinsic value of the arts--music, dance, drama, visual art, and folk arts--and to recognize the value of the arts as a tool for improving school instruction and school climate. The comprehensive statewide arts education program has been in place since 1992, using the arts to promote high quality learning across disciplines. The Whole Schools program is still active and is an important part of the educational programs offered by the Mississippi Arts Commission. For more information, visit the Whole Schools website at: http://www.mswholeschools.org/.
Tucson Unified School District, Tucson, Arizona

The Tucson Unified School District worked with three K-5 schools, the Tucson Symphony Orchestra, University of Arizona, Arizona Opera Company, and the Tucson Arts Connection to expand an integrated curriculum for teachers and artists that focuses on music through all the grades. Based on recent studies of neurological development, the project—Opening Minds through the Arts (OMA)—used music to reinforce linguistic and literacy skills with an additional emphasis on English language learners. Teachers, musicians, and artists worked together to develop a sequential curriculum for each grade.
Overall, findings suggested that OMA enhanced teacher effectiveness, strengthened the arts as a core instructional area, and improved student achievement. After three years of participation in OMA, third-grade students scored significantly higher than their counterparts in comparison schools on all Stanford 9 tests in reading, language and mathematics—OMA showed a pattern of robust, positive effects. Teacher focus groups were conducted to assess the impact of OMA on strengthening the arts as a core instructional area. Key findings related to student outcomes showed that (1) strengthening arts instruction was credited with enhancing student learning and achievement; and (2) arts-infused instruction facilitated learning for special education students. 

The analysis of classroom observation data suggested that teacher effectiveness was greater in K-3 classrooms in OMA schools than in comparison schools.  Across all four domains of teacher effectiveness assessed, mean ratings for teachers in OMA schools were significantly higher than for teachers in comparison schools. OMA schools were observed to implement more effective lesson design/planning;  arts-integrated instruction; and to engage in more varied student learning activities, including the use of the arts as learning resources than in comparison schools. 
The Opening Minds through the Arts program was adopted as an optional strategy for Title I schools and is currently implemented in the Tucson Unified School District.  For more information, please visit their website at: http://www.tusd1.org/contents/depart/finearts/omaproj.asp.  
Arts Integration Solutions (AiS) a 501C3 nonprofit that began in 2004 as Opening Minds through the Arts Foundation, working with one program in one school district in Tucson, Arizona. Now as Arts Integration Solutions, the organization provides PD for educators, and works with teachers and administrators from school districts across Arizona to develop custom arts integration programs, having a direct relationship on improving student achievement. More information regarding AIS may be found at their website: http://www.omafoundation.org/.
2002

The Wolfsonian

Artful Citizenship  was a partnership led by The Wolfsonian Museum at Florida International University with Miami-Dade County Public Schools, researchers from FIU’s College of Education, and a team of independent education researchers and evaluators. The project was disseminated at the 3-5th grades as part of the social studies curricula at three Miami-DCPS elementary schools. Visual arts are the core of Artful Citizenship, but the curriculum has a multiplier effect by encouraging the incorporation of the performing arts. Examples include using the visual literacy approach to create performance art works such as opera or musicals, dance performances, and theatrical sketches. As a acomponent of the Artful Citizenship project, a professional development component of the project included teacher training in how to use the curriculum materials and in the methodology of a visual literacy approach. Internal and external assessment over the three-year period was conducted through summative evaluation, formative evaluation, evaluation of impact of the program on the classroom, and a descriptive component based on site visits to classrooms.

The Artful Citizenship curriculum showed effectiveness in developing visual literacy skills. While comparison students showed no growth in visual literacy assessment, treatment students gained close to a full point (on a 10-point scale) on visual literacy measures over the project period. There was strong correlation (range from .35 and .40) between growth in visual literacy and student achievement in the Florida Comprehensive Achievement Test scores in reading and mathematics. This correlation did not occur in the comparison school. 

Qualitative assessment determined that treatment students demonstrated critical thinking skills and improved evidential reasoning (the ability to provide logical and factual support to statements) in arts integration lessons. Participating teachers reported to independent evaluators that Artful Citizenship affected critical thinking skills not only in social studies but also in other areas of the curriculum, including language arts, mathematics and writing. Teachers found the Artful Citizenship curriculum effective, easy to use and developmentally appropriate for their students. The program offered sufficient flexibility for teachers to meet existing student needs in social studies and visual art curriculum goals.

The project is being replicated in Dade County schools. Research findings may be found at: http://www.vtshome.org/research/major-findings.
2003

Performing Arts Workshop
Performing Arts Workshop, Inc. (the Workshop), a nonprofit arts education organization in San Francisco, California, implemented its Artists-in-Schools (AIS) Demonstration Project. The AIS model is based on current validated scientific evidence that an “in” and "through" the arts curriculum model improves critical thinking skills, language skills, and overall academic performance. 
The Workshop partnered with the San Francisco Unified School District (SFUSD) to implement and evaluate professional development programming and a series of 30-week artist residencies in Creative Movement, Theatre Arts, World Dance, and/or Music to four San Francisco elementary schools with free/reduced eligibility ranging from 57% to 70%.  The project served approximately 200 Special Ed. students in both inclusive general ed. classrooms and Special Ed.-only Special Day Classes.   
The Workshop's innovative model of teaching "in" and "through" the arts has evolved over 37 years of experimentation and has been successfully replicated in collaboration with several LEAs to serve thousands of "at-risk" students, including English Language Learners, the economically disadvantaged, special education students, and juvenile offenders.

The evaluation employed a quasi-experimental, comparison group design with pre- and post-test measures to assess student growth.  The Workshop and four Bay Area LEAs : 1) built on an initial two years of scientific research and evaluation; 2) improved the academic performance of 840 economically disadvantaged inner-city students with an effective 'in' and 'through' the arts curriculum; and 3) documented the implementation and achievements of the model and develop resources and tools for educators so the program could be replicated in other settings.
2004

Montgomery County Public Schools

The Montgomery County Public Schools (MCPS) of Montgomery County, Maryland selected three elementary schools to participate in an Arts Integration Model Schools program (AIMS). AIMS is a multi-arts program to integrate visual arts, music, theatre, and dance as an intensive arts integration professional development program. The schools were selected based on their commitment to arts as exhibited by administration leadership and ongoing staff development focused on enhancing learning through the arts.

Teachers in the three schools developed an understanding of arts integration through preliminary workshops, in-service training, and lectures and established a network to share "best practices." Art professionals and consultants from The John F. Kennedy Center's Changing Education in the Arts, Maryland Artist/Teacher Institute, Imagination Stage, and other local arts organizations provided the foundation for a professional development arts integration program for school teams. The Arts Education in Maryland Schools (AEMS) Alliance was and is working with representatives of arts organizations in the state to develop an arts integration professional development program. This training was supported by the Maryland State Department of Education (MSDE) and Towson University and would result in a state arts integration certification program.
The Arts in Education Model Development and Dissemination Grant Program funds expanded existing state and local partnerships and establish new partnerships to improve upon this program model and insure the sustainability and replicability of the project. An important focus of the Arts in Education Model Development Program for MCPS was to demonstrate that the commitment of the school leadership is important to implementing a professional development program and to integrate the arts into an instructional program to improve academic achievement.
2005

The Children’s Theatre Company and School

Theatre arts integration can effectively increase student academic achievement in reading, writing, and oral expression, as well as enhance the critical literacy skills of inquiry and analysis required across academic disciplines. Yet among the four arts disciplines most commonly taught in elementary and middle schools, theatre arts enjoy the least amount of staffing and resources. 
The Children's Theatre Company (CTC), the flagship children's theatre in the United States, has developed Neighborhood Bridges, a yearlong theatre arts curriculum for inner-city students in fourth, fifth, and sixth grades. Neighborhood Bridges incorporates storytelling, improvisation, theatre games, and writing exercises in weekly classroom sessions designed to address the needs of at-risk students. Collaboration between a teaching artist and the classroom teacher cultivated through weekly planning sessions and shared leadership creates an integrated, effective approach to teaching and learning and increases teachers' capacity to utilize theatre arts in other core content areas. Students who have participated in Neighborhood Bridges demonstrated significant gains in reading and writing test scores. 
CTC evaluated the Neighborhood Bridges program and utilize results to further improve curriculum design; provide intensive training to teachers and teaching artists to expand the program; and disseminate the curriculum to a wide audience using effective communication tools. This will result in increased access to a research-based, yearlong, high-quality, innovative theatre arts curriculum for elementary and middle schools nationwide.
A writing assessment concluded that students improved significantly in their writing skills during the 2007-08 assessment period.  During the same time period, 75 percent of students met theater standards in describing a performance, and 73 percent of students tested met standards in a theater vocabulary assessment. In addition, 63 percent of ELL students in the program met standards. Nieghborhood Bridges is an active part of the CTC education program and through the AEMDD grant, theatre personnel introduced the program in several other states.  For more information about Neighborhoos Bridges, please visit their website at: http://www.childrenstheatre.org/index.php?option=com_content&view=article&id=250&Itemid=245.
2006

San Diego Office of Education
The San Diego County Office of Education created a comprehensive and replicable media arts curriculum for students in grades 4-8.  The project partnered with the iVIE Awards Project, Project LIVE, California State University at San Marcos, National Academy of Television Arts and Sciences, and other partners to provide teachers and students in five California districts with in-depth training in media arts.  The “Picture This Handbook” was developed for online usage along with software to allow teachers to work together collaboratively.  It will create a replicable and sustainable media arts program.

The project aimed to teach students to become analytical media consumers, accomplished movie makers and knowledgeable consumers about careers in media arts.  Students experienced the planning, production, and post-production stages that Hollywood movie makers go through.  Furthermore, this instruction was founded on highly successful, research-based existing programs that have long operated with a high degree of success.
2007

Beaufort County Schools

Beaufort County’s AEMDD grant has four main goals.  The first is to strengthen academic achievement in reading and mathematics of students in Beaufort County by providing teachers with the skills, knowledge and understanding to utilize the arts (including the arts of the local Gullah culture) as an effective method of instruction in non-arts classrooms. Second, to strengthen artistic achievement of students in Beaufort County School District by providing teachers and teaching artists with the skills, knowledge and understanding to utilize the arts (including the arts of the local Gullah culture) as an effective method of instruction in non-arts classrooms).  

Third in the list of goals is to strengthen student commitment to learning and positive identity by providing teachers and teaching artists with the skills, knowledge and understanding to utilize the arts as an effective method of increasing these internal assets.  Lastly, the project aims to strengthen the relationship between students, teachers, parents, teaching artists and the community by providing these constituents with knowledge and understanding of the impact of arts integration processes on student learning and student achievement as well as student commitment to learning and student positive identity.    
Outcomes
· Academic results…








    Many students involved in arts programming experienced improved academic achievement in comparison with similar students who were not involved with arts programming; but nearly as many programs found no differences in the academic performance of program and non-program students.  
Gains in math….

For the 2008-09 school year, results for mathematics showed a 7 percent difference favoring the treatment group and a 12 percent improvement of the treatment over the comparison group.


Gains in Language Arts/Reading…









For the 2008-09 school year, results for Language Arts/Reading showed a 22 percent difference favoring the treatment group over the comparison group.  
· Heightened creativity…
Arts programming can positively influence students’ creative development. 

· Better critical thinking…

Arts programming can positively contribute to students’ development of critical thinking and problem solving skills as well as their ability to express their thoughts and ideas – in both oral and written forms.

· Expanded knowledge...
Participation in arts programming positively influenced students’ knowledge of art, and possibly artistic skills, but not necessarily their appreciation for art.  
· Improved student interaction…
Students in arts programming appear to be more likely to exhibit “appropriate” interactions with fellow students.
· Enhanced self-esteem…

There is evidence that suggests participation in arts programming positively influences students’ self-esteem and confidence.

· Increased attendance…

Students in arts programming had better attendance, fewer disciplinary issues and improved on-task behavior relative to comparison students.
*Branch Associates Cross-Site Analysis
Current Grantees 

2009
California

The Friends of The Children’s Museum at La Habra

Oakland Unified School District

Illinois

Chicago Public Schools, District #299

Wisconsin
Milwaukee Public Schools

2010

Alabama

Birmingham City Schools

California

Dramatic Results

Fullerton School District

Los Angeles Unified School District

Performing Arts Workshop

San Diego Unified School District

Twin Rivers School District

Streetside Stories

Florida

School District of Palm Beach County

School Board of Miami-Dade County

Illinois

Chicago Arts Partnership in Education

Columbia College Chicago

Dance 21 d/b/a DanceArt

Louisiana
Lafayette Parish School System

Maryland

Quest Arts for Everyone

Michigan

School District of the City of Pontiac

New Jersey

Jersey City Public Schools

Newark Public Schools

Minnesota

ISAD #94: Cloquet Public Schools

New York

Eastern Suffolk Board of Cooperative Educational Services

Global Writes, Inc.

Learning through an Expanded Arts Program

New York City Department of Education

Rochester City Schools

The ArtsConnection

The Center for Arts Education 

The Metropolitan Opera Guild

Urban Arts Partnership
Pennsylvania

Arts Council of Erie

Philadelphia Arts in Education Partnership

Tennessee

Tennessee Art Commission

Virginia

Wolf Trap Foundation for the Performing Arts

Washington

Puget Sound Education Service District

Wisconsin

United Community Center
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