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OMB Number: 4040-0004
Expiration Date: 8/31/2016

* 1. Type of Submission: * 2. Type of Application:

* 3. Date Received: 4. Applicant Identifier:

5a. Federal Entity Identifier: 5b. Federal Award Identifier:

6. Date Received by State: 7. State Application Identifier:

* a. Legal Name:

* b. Employer/Taxpayer Identification Number (EIN/TIN): * c. Organizational DUNS:

* Street1:

Street2:

* City:

County/Parish:

* State:

Province:

* Country:

* Zip / Postal Code:

Department Name: Division Name:

Prefix: * First Name:

Middle Name:

* Last Name:

Suffix:

Title:

Organizational Affiliation:

* Telephone Number: Fax Number:

* Email:

* If Revision, select appropriate letter(s):

* Other (Specify):

State Use Only:

8. APPLICANT INFORMATION:

d. Address:

e. Organizational Unit:

f. Name and contact information of person to be contacted on matters involving this application:

Application for Federal Assistance SF-424

Preapplication

Application

Changed/Corrected Application

New

Continuation

Revision

04/25/2014

NA

Youth in Action

01-3034806 9663321110000

155 Brackett Street

Portland

Cumberland

ME: Maine

USA: UNITED STATES

04102-3812

Beth

Wilbur

Van Mierlo

Director

Side x Side

207-772-0236

jvanmier@maine.rr.com  
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* 9. Type of Applicant 1: Select Applicant Type:

Type of Applicant 2: Select Applicant Type:

Type of Applicant 3: Select Applicant Type:

* Other (specify):

* 10. Name of Federal Agency:

11. Catalog of Federal Domestic Assistance Number:

CFDA Title:

* 12. Funding Opportunity Number:

* Title:

13. Competition Identification Number:

Title:

14. Areas Affected by Project (Cities, Counties, States, etc.):

* 15. Descriptive Title of Applicant's Project:

Attach supporting documents as specified in agency instructions.

Application for Federal Assistance SF-424

M: Nonprofit with 501C3 IRS Status (Other than Institution of Higher Education)

U.S. Department of Education

84.351

Arts in Education

ED-GRANTS-022514-001

Office of Innovation and Improvement (OII): Arts in Education Model Development and Dissemination 
Program CFDA Number 84.351D

84-351D2014-1

Project IMAGINE

View AttachmentsDelete AttachmentsAdd Attachments

View AttachmentDelete AttachmentAdd Attachment
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* a. Federal

* b. Applicant

* c. State

* d. Local

* e. Other

* f.  Program Income

* g. TOTAL

.

Prefix: * First Name:

Middle Name:

* Last Name:

Suffix:

* Title:

* Telephone Number:

* Email:

Fax Number:

* Signature of Authorized Representative: * Date Signed:

18. Estimated Funding ($):

21. *By signing this application, I certify (1) to the statements contained in the list of certifications** and (2) that the statements 
herein are true, complete and accurate to the best of my knowledge. I also provide the required assurances** and agree to 
comply with any resulting terms if I accept an award. I am aware that any false, fictitious, or fraudulent statements or claims  may 
subject me to criminal, civil, or administrative penalties. (U.S. Code, Title 218, Section 1001)

** The list of certifications and assurances, or an internet site where you may obtain this list, is contained in the announcement or agency 
specific instructions.

Authorized Representative:

Application for Federal Assistance SF-424

* a. Applicant

Attach an additional list of Program/Project Congressional Districts if needed.

 * b. Program/Project

* a. Start Date: * b. End Date:

16. Congressional Districts Of:

17. Proposed Project:

ME-001 ME-001

Add Attachment Delete Attachment View Attachment

09/30/201810/01/2014

1,911,849.00

0.00

0.00

0.00

0.00

0.00

1,911,849.00

a. This application was made available to the State under the Executive Order 12372 Process for review on

b. Program is subject to E.O. 12372 but has not been selected by the State for review.

c. Program is not covered by E.O. 12372.

Yes No

Add Attachment Delete Attachment View Attachment

** I AGREE

Patricia

Waldron

Director

207-774-0882

patriciawaldron@yahoo.com

Annette Kraus

* 20. Is the Applicant Delinquent On Any Federal Debt?  (If "Yes," provide explanation in attachment.)

* 19. Is Application Subject to Review By State Under Executive Order 12372 Process?

04/25/2014

If "Yes", provide explanation and attach 
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1.

OMB Number: 4040-0007 
Expiration Date: 06/30/2014

ASSURANCES - NON-CONSTRUCTION PROGRAMS
Public reporting burden for this collection of information is estimated to average 15 minutes per response, including time for reviewing 
instructions, searching existing data sources, gathering and maintaining the data needed, and completing and reviewing the collection of 
information. Send comments regarding the burden estimate or any other aspect of this collection of information, including suggestions for 
reducing this burden, to the Office of Management and Budget, Paperwork Reduction Project (0348-0040), Washington, DC 20503. 
  
PLEASE DO NOT RETURN YOUR COMPLETED FORM TO THE OFFICE OF MANAGEMENT AND BUDGET.  SEND  
IT TO THE ADDRESS PROVIDED BY THE SPONSORING AGENCY.

NOTE: Certain of these assurances may not be applicable to your project or program. If you have questions, please contact  the 
awarding agency. Further, certain Federal awarding agencies may require applicants to certify to additional assurances. 
If such is the case, you will be notified.

As the duly authorized representative of the applicant, I certify that the applicant:

Has the legal authority to apply for Federal assistance 
and the institutional, managerial and financial capability 
(including funds sufficient to pay the non-Federal share 
of project cost) to ensure proper planning, management 
and completion of the project described in this 
application.

Act of 1973, as amended (29 U.S.C. §794), which 
prohibits discrimination on the basis of handicaps; (d) 
the Age Discrimination Act of 1975, as amended (42 U.
S.C. §§6101-6107), which prohibits discrimination on 
the basis of age; (e) the Drug Abuse Office and 
Treatment Act of 1972 (P.L. 92-255), as amended, 
relating to nondiscrimination on the basis of drug 
abuse; (f) the Comprehensive Alcohol Abuse and 
Alcoholism Prevention, Treatment and Rehabilitation 
Act of 1970 (P.L. 91-616), as amended,  relating to 
nondiscrimination on the basis of alcohol abuse or 
alcoholism; (g) §§523 and 527 of the Public Health 
Service Act of 1912 (42 U.S.C. §§290 dd-3 and 290 
ee- 3), as amended, relating to confidentiality of alcohol 
and drug abuse patient records; (h) Title VIII of the Civil 
Rights Act of 1968 (42 U.S.C. §§3601 et seq.), as 
amended, relating to nondiscrimination in the sale, 
rental or financing of housing; (i) any other 
nondiscrimination provisions in the specific statute(s) 
under which application for Federal assistance is being 
made; and, (j) the requirements of any other 
nondiscrimination statute(s) which may apply to the 
application.

2. Will give the awarding agency, the Comptroller General 
of the United States and, if appropriate, the State, 
through any authorized representative, access to and 
the right to examine all records, books, papers, or 
documents related to the award; and will establish a 
proper accounting system in accordance with generally 
accepted accounting standards or agency directives.

3. Will establish safeguards to prohibit employees from 
using their positions for a purpose that constitutes or 
presents the appearance of personal or organizational 
conflict of interest, or personal gain.

4. Will initiate and complete the work within the applicable 
time frame after receipt of approval of the awarding 
agency.

5. Will comply with the Intergovernmental Personnel Act of 
1970 (42 U.S.C. §§4728-4763) relating to prescribed 
standards for merit systems for programs funded under  
one of the 19 statutes or regulations specified in  
Appendix A of OPM's Standards for a Merit System of 
Personnel Administration (5 C.F.R. 900, Subpart F).

6. Will comply with all Federal statutes relating to 
nondiscrimination. These include but are not limited to: 
(a) Title VI of the Civil Rights Act of 1964 (P.L. 88-352) 
which prohibits discrimination on the basis of race, color 
or national origin; (b) Title IX of the Education 
Amendments of 1972, as amended (20 U.S.C.§§1681- 
1683,  and 1685-1686), which prohibits discrimination on  
the basis of sex; (c) Section 504 of the Rehabilitation

Previous Edition Usable Standard Form 424B (Rev. 7-97)
Prescribed by OMB Circular A-102Authorized for Local Reproduction

7. Will comply, or has already complied, with the 
requirements of Titles II and III of the Uniform 
Relocation Assistance and Real Property Acquisition 
Policies Act of 1970 (P.L. 91-646) which provide for 
fair and equitable treatment of persons displaced or 
whose property is acquired as a result of Federal or 
federally-assisted programs. These requirements 
apply to all interests in real property acquired for 
project purposes regardless of Federal participation in 
purchases.

8. Will comply, as applicable, with provisions of the 
Hatch Act (5 U.S.C. §§1501-1508 and 7324-7328) 
which limit the political activities of employees whose 
principal employment activities are funded in whole 
or in part with Federal funds.
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Standard Form 424B (Rev. 7-97) Back

9.

12.

Will comply, as applicable, with the provisions of the Davis- 
Bacon Act (40 U.S.C. §§276a to 276a-7), the Copeland Act 
(40 U.S.C. §276c and 18 U.S.C. §874), and the Contract 
Work Hours and Safety Standards Act (40 U.S.C. §§327- 
333), regarding labor standards for federally-assisted 
construction subagreements.

Will comply with the Wild and Scenic Rivers Act of 
1968 (16 U.S.C. §§1271 et seq.) related to protecting 
components or potential components of the national 
wild and scenic rivers system.

10. Will comply, if applicable, with flood insurance purchase 
requirements of Section 102(a) of the Flood Disaster 
Protection Act of 1973 (P.L. 93-234) which requires 
recipients in a special flood hazard area to participate in the 
program and to purchase flood insurance if the total cost of 
insurable construction and acquisition is $10,000 or more.

11. Will comply with environmental standards which may be 
prescribed pursuant to the following: (a) institution of 
environmental quality control measures under the National 
Environmental Policy Act of 1969 (P.L. 91-190) and 
Executive Order (EO) 11514; (b) notification of violating 
facilities pursuant to EO 11738; (c) protection of wetlands 
pursuant to EO 11990; (d) evaluation of flood hazards in 
floodplains in accordance with EO 11988; (e) assurance of 
project consistency with the approved State management 
program developed under the Coastal Zone Management 
Act of 1972 (16 U.S.C. §§1451 et seq.); (f) conformity of 
Federal actions to State (Clean Air) Implementation Plans 
under Section 176(c) of the Clean Air Act of 1955, as 
amended (42 U.S.C. §§7401 et seq.); (g) protection of 
underground sources of drinking water under the Safe 
Drinking Water Act of 1974, as amended (P.L. 93-523); 
and, (h) protection of endangered species under the 
Endangered Species Act of 1973, as amended (P.L. 93- 
205).

13. Will assist the awarding agency in assuring compliance 
with Section 106 of the National Historic Preservation 
Act of 1966, as amended (16 U.S.C. §470), EO 11593
(identification and protection of historic properties), and 
the Archaeological and Historic Preservation Act of  
1974 (16 U.S.C. §§469a-1 et seq.).

14. Will comply with P.L. 93-348 regarding the protection of 
human subjects involved in research, development, and 
related activities supported by this award of assistance.

15. Will comply with the Laboratory Animal Welfare Act of 
1966 (P.L. 89-544, as amended, 7 U.S.C. §§2131 et 
seq.) pertaining to the care, handling, and treatment of 
warm blooded animals held for research, teaching, or 
other activities supported by this award of assistance.

16. Will comply with the Lead-Based Paint Poisoning 
Prevention Act (42 U.S.C. §§4801 et seq.) which 
prohibits the use of lead-based paint in construction or 
rehabilitation of residence structures.

17. Will cause to be performed the required financial and 
compliance audits in accordance with the Single Audit 
Act Amendments of 1996 and OMB Circular No. A-133, 
"Audits of States, Local Governments, and Non-Profit 
Organizations."

18. Will comply with all applicable requirements of all other 
Federal laws, executive orders, regulations, and policies 
governing this program.

SIGNATURE OF AUTHORIZED CERTIFYING OFFICIAL TITLE

DATE SUBMITTEDAPPLICANT ORGANIZATION

Director

Youth in Action

Annette Kraus

04/25/2014

Will comply with the requirements of Section 106(g) of 
the Trafficking Victims Protection Act (TVPA) of 2000, as 
amended (22 U.S.C. 7104) which prohibits grant award 
recipients or a sub-recipient from (1) Engaging in severe 
forms of trafficking in persons during the period of time 
that the award is in effect (2) Procuring a commercial 
sex act during the period of time that the award is in 
effect or (3) Using forced labor in the performance of the 
award or subawards under the award.

19.
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10. a. Name and Address of Lobbying Registrant:

9. Award Amount, if known: 
$ 

* Street 1

* City State Zip

Street 2

* Last Name

Prefix * First Name Middle Name

Suffix

DISCLOSURE OF LOBBYING ACTIVITIES
Complete this form to disclose lobbying activities pursuant to 31 U.S.C.1352

Approved by OMB
0348-0046

1. * Type of Federal Action:
a. contract

b. grant

c. cooperative agreement

d. loan 

e. loan guarantee

f.  loan insurance

2. * Status of Federal Action:
a. bid/offer/application

b. initial award

c. post-award

3. * Report Type:
a. initial filing

b. material change

 4.   Name and Address of Reporting Entity:
Prime SubAwardee

* Name
Youth in Action

* Street 1
155 Brackett Street

Street  2

* City
Portland

State
ME: Maine

Zip
04102-3812

Congressional District, if known: first

5. If Reporting Entity in No.4 is Subawardee, Enter  Name and Address of Prime:

6. * Federal Department/Agency:
U.S. Department of Education

7. * Federal Program Name/Description:
Arts in Education

CFDA Number, if applicable: 84.351

8. Federal Action Number, if known: 

not applicable

not applicable

b. Individual Performing Services (including address if different from No. 10a) 

Prefix * First Name Middle Name

* Street 1

* City State Zip

Street 2

not applicable

not applicable

11.

* Last Name Suffix

Information requested through this form is authorized by title 31 U.S.C. section  1352.  This disclosure of lobbying activities is a material representation of fact  upon which 
reliance was placed by the tier above when the transaction was made or entered into.  This disclosure is required pursuant to 31 U.S.C. 1352. This information will be reported to 
the Congress semi-annually and will be available for public inspection.  Any person who fails to file the required disclosure shall be subject to a civil penalty of not less than 
$10,000 and not more than $100,000 for each such failure.

* Signature:

04/25/2014

Annette Kraus

*Name: Prefix * First Name
Patricia

Middle Name

* Last Name
Wladron

Suffix

Title: Director Telephone No.: 207-774-0882 Date:

  Federal Use Only: Authorized for Local Reproduction 
Standard Form - LLL (Rev. 7-97) 
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OMB Number: 1894-0005 
Expiration Date: 03/31/2014

NOTICE TO ALL APPLICANTS 

The purpose of this enclosure is to inform you about a new  
provision in the Department of Education's General 
Education Provisions Act (GEPA) that applies to applicants 
for new grant awards under Department programs.  This 
provision is Section 427 of GEPA, enacted as part of the 
Improving America's Schools Act of 1994 (Public Law (P.L.) 
103-382).

To Whom Does This Provision Apply?

Section 427 of GEPA affects applicants for new grant  
awards under this program.   ALL APPLICANTS FOR 
NEW AWARDS MUST INCLUDE INFORMATION IN  
THEIR APPLICATIONS TO ADDRESS THIS NEW 
PROVISION IN ORDER TO RECEIVE FUNDING UNDER  
THIS PROGRAM. 
 

(If this program is a State-formula grant program, a State 
needs to provide this description only for projects or  
activities that it carries out with funds reserved for State-level 
uses.  In addition, local school districts or other eligible 
applicants that apply to the State for funding need to provide 
this description in their applications to the State for funding.  
The State would be responsible for ensuring that the school  
district or other local entity has submitted a sufficient  
section 427 statement as described below.)

What Does This Provision Require?

Section 427 requires each applicant for funds (other than an 
individual person) to include in its application a description  
of the steps the applicant proposes to take to ensure 
equitable access to, and participation in, its  
Federally-assisted program for students, teachers, and  
other program beneficiaries with special needs.  This 
provision allows applicants discretion in developing the 
required description.  The statute highlights six types of 
barriers that can impede equitable access or participation: 
gender, race, national origin, color, disability, or age.  
Based on local circumstances, you should determine  
whether these or other barriers may prevent your students, 
teachers, etc. from such access or participation in, the 
Federally-funded project or activity.  The description in your  
application of steps to be taken to overcome these barriers  
need not be lengthy; you may provide a clear and succinct 

description of how you plan to address those barriers that are 
applicable to your circumstances.  In addition, the information 
may be provided in a single narrative, or, if appropriate, may 
be discussed in connection with related topics in the 
application.

Section 427 is not intended to duplicate the requirements of 
civil rights statutes, but rather to ensure that, in designing 
their projects, applicants for Federal funds address equity 
concerns that may affect the ability of certain potential 
beneficiaries to fully participate in the project and to achieve 
to high standards.  Consistent with program requirements and 
its approved application, an applicant may use the Federal 
funds awarded to it to eliminate barriers it identifies.

What are Examples of How an Applicant Might Satisfy the 
Requirement of This Provision?

The following examples may help illustrate how an applicant  
may comply with Section 427.  

(1) An applicant that proposes to carry out an adult literacy 
project serving, among others, adults with limited English 
proficiency, might describe in its application how it intends to 
distribute a brochure about the proposed project to such 
potential participants in their native language. 
 
(2) An applicant that proposes to develop instructional 
materials for classroom use might describe how it will make 
the materials available on audio tape or in braille for students 
who are blind. 
 
(3) An applicant that proposes to carry out a model science  
program for secondary students and is concerned that girls  
may be less likely than boys to enroll in the course, might 
indicate how it intends to conduct "outreach" efforts to girls, 
to encourage their enrollment. 
 

We recognize that many applicants may already be 
implementing effective steps to ensure equity of 
access and participation in their grant programs, and 
we appreciate your cooperation in responding to the 
requirements of this provision.

Estimated Burden Statement for GEPA Requirements

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information unless such 
collection displays a valid OMB control number.  Public reporting burden for this collection of information is estimated to average 
1.5 hours per response, including time for reviewing instructions, searching existing data sources, gathering and maintaining the 
data needed, and completing and reviewing the collection of information.  The obligation to respond to this collection is required to 
obtain or retain benefit (Public Law 103-382).  Send comments regarding the burden estimate or any other aspect of this collection 
of information, including suggestions for reducing this burden, to the U.S. Department of Education, 400 Maryland Ave., SW, 
Washington, DC  20210-4537 or email ICDocketMgr@ed.gov and reference the OMB Control Number 1894-0005.

Optional - You may attach 1 file to this page.

GEPA form.pdf View AttachmentDelete AttachmentAdd Attachment
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Project IMAGINE 

Youth in Action/Side x Side   

General Education Provisions Act (GEPA) 
 
 
Youth in Action and Side x Side are committed to providing accommodations for people with 
disabilities, such as signers for the hearing impaired; handicapped accessible buildings and 
classrooms; materials on tape; large print for the visually impaired; and other accommodations as 
needed. If participants speak limited English, appropriate ESL instruction is provided. Minority 
and female participants are encouraged to pursue careers in which they are underrepresented. 
 
In accordance with GEPA, the final selection of project participants will be made without regard 
to the applicant’s race, color, creed, national origin, age, gender, or religion. The project 
application will include questions that are only asked for reporting purposes to the U.S. 
Department of Education. They will not be asked for any discriminatory purpose. All eligible 
applicants will have equal opportunity to be selected for participation in the project.  Youth in 
Action/Side x Side’s selection process will comply with the requirements of GEPA, Section 504 
of the Rehabilitation Act of 1972, Americans with Disabilities Act of 1990, and the Civil Rights 
Act of 1964. 
 
The project will attempt to achieve a proportional representation of male and female participants, 
as well as participants representative of all races, colors, cultures, ethnicities, and other protected 
classes through its recruitment, identification, and selection strategies and methodologies. 
 
Annually, a Title III GEPA Work Group will review the GEPA with the assistance of the 
external evaluator.  The external evaluator will work with the GEPA Work Group to ensure that 
materials and project processes and procedures eliminate any perceived barriers.  Steps in 
completing the GEPA review include: 
 

1. Appoint a GEPA work group from the Management Team; 
2. External Evaluator conducts reviews and reports finding to the GEPA work group; 
3. The GEPA Working Group works with project staff to develop corrective action as 

necessary; 
4. External Evaluator reviews proposed corrective action(s) to assure compliance; 
5. Corrective action(s) are implemented. 

 
 
In essence, the Youth in Action and Side x Side will do everything in their power to comply with 
GEPA requirements. 
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Certification for Contracts, Grants, Loans, and Cooperative Agreements

  
(2) If any funds other than Federal appropriated funds have been paid or will be paid to any person for 
influencing or attempting to influence an officer or employee of any agency, a Member of Congress, an 
officer or employee of Congress, or an employee of a Member of Congress in connection with this Federal 
contract, grant, loan, or cooperative agreement, the undersigned shall complete and submit Standard 
Form-LLL, ''Disclosure of Lobbying Activities,'' in accordance with its instructions.

(3) The undersigned shall require that the language of this certification be included in the award documents 
for all subawards at all tiers (including subcontracts, subgrants, and contracts under grants, loans, and 
cooperative agreements) and that all subrecipients shall certify and disclose accordingly. This certification 
is a material representation of fact upon which reliance was placed when this transaction was made or 
entered into. Submission of this certification is a prerequisite for making or entering into this transaction 
imposed by section 1352, title 31, U.S. Code. Any person who fails to file the required certification shall be  
subject to a civil penalty of not less than $10,00 0 and not more than $100,000 for each such failure. 

If any funds have been paid or will be paid to any person for influencing or attempting to influence an officer  
or employee of any agency, a Member of Congress, an officer or employee of Congress, or an employee of  
a Member of Congress in connection with this commitment providing for the United States to insure or 
guarantee a loan, the undersigned shall complete and submit Standard Form-LLL, ''Disclosure of Lobbying 
Activities,'' in accordance with its instructions. Submission of this statement is a prerequisite for making or 
entering into this transaction imposed by section 1352, title 31, U.S. Code. Any person who fails to file the  
required statement shall be subjec t to a civil penalty of not less than $10,000 and not more than $100,000  
for each such failure.

* APPLICANT'S ORGANIZATION

* SIGNATURE: * DATE:

* PRINTED NAME AND TITLE OF AUTHORIZED REPRESENTATIVE

Suffix:

Middle Name:

* Title:

* First Name:

* Last Name:

Prefix:

CERTIFICATION REGARDING LOBBYING

(1) No Federal appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any  
person for influencing or attempting to influence an officer or employee of an agency, a Member of 
Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with 
the awarding of any Federal contract, the making of any Federal grant, the making of any Federal loan, the  
entering into of any cooperative agreement, and the extension, continuation, renewal, amendment, or 
modification of any Federal contract, grant, loan, or cooperative agreement.

The undersigned certifies, to the best of his or her knowledge and belief, that:

Statement for Loan Guarantees and Loan Insurance 

The undersigned states, to the best of his or her knowledge and belief, that:

Youth in Action

Patricia

Director

Waldron

Annette Kraus 04/25/2014
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Abstract
The abstract narrative must not exceed one page and should use language that will be understood by a range of audiences. 
For all projects, include the project title (if applicable), goals, expected outcomes and contributions for research, policy, 
practice, etc. Include population to be served, as appropriate. For research applications, also include the following:

Theoretical and conceptual background of the study (i.e., prior research that this investigation builds upon and that 
provides a compelling rationale for this study)

Study design including a brief description of the sample including sample size, methods, principals dependent,  
independent, and control variables, and the approach to data analysis.

·
·
·

* Attachment:

[Note: For a non-electronic submission, include the name and address of your organization and the name, phone number and 
e-mail address of the contact person for this project.] 

Research issues, hypotheses and questions being addressed

Abstract.pdf View AttachmentDelete AttachmentAdd Attachment

You may now Close the Form

You have attached 1 file to this page, no more files may be added.  To add a different file, 
you must first delete the existing file.
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Project IMAGINE 

Youth in Action/Side x Side   

Grantee Name: Youth in Action (Fiscal Agent), on behalf of SidexSide 
Grantee Project Name: Project IMAGINE 
Funding Amount (Proposed four year total): $1,911,849 
Year One Funding: $360,946  
 
Contact Person: Beth Van Mierlo, Director, SidexSide 
Telephone No.: (207) 772-0236 
Email: jvanmier@maine.rr.com  
 
Number of Schools served: 4 
Number of Students Served: 1,700 
Number of Teachers Served: 80 
 
Project IMAGINE, which addresses the Absolute 
Priority and Competitive Preference Priorities 1 
and 2, will evaluate SidexSide’s teaching and 
learning framework for broader arts integration in 
grades K-5 in order to increase proficiency in 
mathematics and reading and strengthen learning 
for all students. Using a mixed-methods 
evaluation, SidexSide, in partnership with four 
elementary schools in the Portland Public Schools 
(Reiche, Ocean Avenue, Riverton, and East End), 
and the University of Southern Maine will: 
 
1. Design, develop, and test a set of 

comprehensive arts integration program for 
elementary school in order to create a system 
of professional development supports and 
resources for teachers that aids in the rapid 
learning and ease of implementation of the 
program, and 

2. Obtain evidence about the framework’s 
usability, and effectiveness in implementing 
the program.  

 
SidexSide’s framework captures critical components of evidence-based approaches such as the 
Chicago Arts Partnerships in Education, A+ Schools Program, and Project Zero. Our framework 
provides programming that integrates content with core subjects including language arts, science, 
math, and social studies with the arts; provides arts-based instruction tied to Maine Learning 
Results and Common Core standards; cultivates 21st century skills such as collaboration, critical 
thinking, and decision making; joins with strong, like-minded community partners; includes 
credit-earning opportunities for university interns; generates program sustainability with a 
"community of practice" in arts integration through guided arts experiences; creates broader 
learning environments by integrating strengths of teaching artists, visiting professionals and 
classroom teachers; and provides for evaluation and feedback to enable project growth. 

 Imagine for a second a group of students out 
walking the streets of Portland with a local 
architect, finding geometry in buildings they have 
looked at every day without really seeing them. 
Hear a classroom buzz as three students, all 
struggling readers, comb through a scientific text 
with excitement because they are building a 
moving 3-D model of a living ocean with the help 
of a sculptor.  
 Watch, also, as Phoenix exits the school 
building. She’s eight and wearing pants that 
clearly don’t fit; her soles separate from her shoes 
every time she takes a step. But she holds her 
head high—she laughs with two friends, a small 
pile of books in her hands. Mere months ago, 
before participating in an art and writing project, 
Phoenix barely ever spoke in school. She kept her 
eyes down; other kids made fun of her clothes. 
That was before she explored who she is, before 
she enumerated her uniqueness in words and 
images, before her work hung in a local gallery. 
Now her teacher can’t scan the room without 
seeing her hand in the air.  
 All the students described above have learned 
to engage with school—they are improving their 
literacy and math skills, becoming critical 
thinkers, exploring and developing the 
competencies necessary to thrive in the 21st 
century. SidexSide has grown from scenes like 
these, and this application outlines exactly why 
and how we propose to duplicate and replicate 
scenes like these all over the city of Portland.  
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INTRODUCTION 
	  

Side x Side, in partnership with Howard C. Reiche Community School, Ocean Avenue 

Elementary School, Riverton Elementary School, East End Community School, and the 

University of Southern Maine (USM), proposes to pilot and evaluate Project IMAGINE in grades 

K-5 within the four public elementary schools as a framework for broader arts integration, 

increasing proficiency in mathematics and reading and strengthening learning for all students. 

The project objectives are to (1) design, develop, and test a set of comprehensive arts integration 

programs for elementary schools in order to create a system of professional development 

supports and resources for teachers that aids in the rapid learning and ease of implementation of 

the program and (2) obtain evidence about this proposed model’s usability and effectiveness. A 

mixed-methods evaluation will assess how the project is meeting its goals as defined in the 

program’s Logic Models for teachers, experts and students, which are described in this proposal. 

Over four years, Project IMAGINE will directly serve approximately 1,700 students and 80 

teachers in the four schools. 

	  
A. NEED FOR THE PROJECT 
	  
(a) Project IMAGINE addresses the needs of students at risk of educational failure. 

 The Portland Public Schools (PPS), Maine largest school system, is an urban school 

district in the city of Portland, which has the state’s largest population (66,214) and a lower than 

average median income ($44,487) compared to both the state ($48,219) and the nation ($53,046) 

(U.S. Census, 2014).  PPS operates 10 elementary schools, three middle schools, and four high 

schools serving a diverse population of approximately 7,340 K-12 students (PPS, 2014).  Over 

the past 20 years, the student population of PPS has rapidly changed, reflecting the rich diversity 

of Portland due to an influx of immigrants and refugees to Maine (Figure 1).  Approximately 
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32% of the students speak a primary language other than English at home—more than 57 

languages spoken in the PPS and 25% of the students are English Language Learners (ELL) 

(Figure 2).  

 While increasing 

diversity has infused the 

community and area schools with 

new energy and cultural richness, 

it has also brought new 

challenges, which spring in large 

part from entrenched economic and educational disparities between the mostly middle-to-upper-

income white community and low-income communities of color.  The majority of PPS students 

are low-income as evident by the 

high proportion that are eligible 

for Free and Reduced Price 

Lunch (FRPL), and many of 

whom speak a home language 

other than English.  FRPL rates 

are a key economic influence in 

public education and impact the 

choice of instructional strategies 

and interventions in our schools. 

Fifty four percent (54%) of all PPSD students qualify for free or reduced lunch compared with 

47% statewide (Maine Department of Education, 2014).   

Figure 1: Race and Ethnicity in PPS 

Figure 2: Free Lunch Eligibility and English Language 

Learners in PPS. 

 

PR/Award # U351D140013

Page e17



Project IMAGINE 

Youth	  in	  Action/Side	  x	  Side	   3	  

The statistics in Figure 2 belie the significant differences in the percentages of students 

eligible for FRPL across PPSD schools.  For middle schools, the lowest rate is 53% and the 

highest rate is 55%. For high 

schools, the lowest rate is 51% 

and the highest is 55%.  In 

contrast, there is a 60% 

difference between the lowest 

rate and the highest rate among 

the 10 elementary schools in 

the PPSD.  Reiche, Riverton and East End elementary schools have the three highest rates 

(Figure 3) among PPS schools.  These large variances impact policy and actions implemented at 

both the district and school level.  

Results from the 2013-2014 New England Common Assessment Program (NECAP) for 

nine of the 10 PPS elementary schools who participated in the NECAP testing show mixed 

results in reading and mathematics proficiencies (Table 2).  When three-year test results are 

reviewed, the data indicate downward trends in reading proficiency in five of nine elementary 

schools, and downward trends in mathematics proficiency in four of the nine elementary schools. 

Table 2: 2013-2014 New England Common Assessment Program (NECAP) Results 

PPS Elementary 

Schools 

Reading Mathematics 

% Proficient 

(AYP Target = 66%) 

3-Yr 

Trend 

% Proficient 

(AYP Target = 60%) 

3-Yr 

Trend 

East End 52.8 ê 41.6 ê 

Riverton 60.3 ê 50.3 ê 

Ocean Avenue 58.8 ê  39.4 ê 

Howard C. Reiche 50.0 ê  43.7 ê  

Figure 3: PPS Elementary schools with the highest 

FRPL rates 
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PPS Elementary 

Schools 

Reading Mathematics 

% Proficient 

(AYP Target = 66%) 

3-Yr 

Trend 

% Proficient 

(AYP Target = 60%) 

3-Yr 

Trend 

Presumpscot 64.7 ê 61.3 é 

Fred P. Hall 73.5 é 64.2 é 

Longfellow 80.4 é 71.5 é 

Harrison Lyseth 73.5 é 64.2 é 

Peaks Island 82.8 é 69.0 é 

Source: Maine Department of Education, Maine Data Warehouse, Snapshots (April 2014) 
 
 Reiche Community School, Ocean Avenue Elementary School, Riverton Elementary 

School, and East End Community School are participants in this proposal.  All four schools have 

downward trends in both reading and mathematics (Table 2).  East End and Riverton are on the 

state’s list of Persistently Lowest-Achieving Schools and are receiving funding under the School 

Improvement Grants Program (Maine Department of Education, 2014).   Reiche, East End and 

Riverton have similar high rates for FRPL, ELL, and minority students (Figure 3 and Table 3) 

when compared to PPSD and Maine rates (Figures 2 and 3 and Table 3). 

Table 3: Demographic and Low-Income Characteristics of Participant Schools 

School # Students 
% Minority 

students 
ELL No English 

# Classroom & 

Art Teachers 

Reiche 362 58% 42% 48% 18 

Ocean 462 37% 24% 27% 23 

East End 448 52% 35% 41% 23 

Riverton 485 57% 40% 49% 20 
 
Project IMAGINE  

Before discussing how we propose to address the identified gaps and weaknesses, we will 

discuss the genesis of Project IMAGINE.  Research shows that arts integration can have a greater 
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impact on the academic performance of disadvantaged learners (Ingram and Seashore, 2003; 

Corbett et al., 2001; DeMoss and Morris, 2002).  With diverse, art-enriched teaching platforms, 

struggling students find themselves re-engaged, while the more advanced students demonstrate 

accelerated learning and sustained levels of motivation. According to the President’s Committee 

on the Art and the Humanities (PCAH, 2011), K-12 schools must change dramatically to achieve 

the Administration’s goal that the United States become a global leader in post-secondary 

attainment by 2020. To meet that goal, school leaders and teachers need to find new ways to 

engage many more students in meaningful learning at a time when they are also grappling with 

the diverse needs of different cultures in their schools and figuring out how to harness 

information technologies to reshape learning (PCAH, 2011).  

Side x Side was formed in April 2013 by parents and artists in Portland in order to ignite 

academic excellence in education through comprehensive arts integration, bringing critical 

thinking, creativity, and innovation into the classroom through pioneering arts-based programs. 

We developed an innovative teaching and learning framework that captures critical components 

of evidence-based approaches such the Chicago Arts Partnerships in Education (Burnaford, 

2013), A+ Schools Program of the North Carolina Arts Council (Noblit, 2008), and Project Zero 

(2012) of the Harvard School Graduate School of Education.  We are unaware of a similar 

approach in the literature. 

Our framework redefines how students access, engage in, and demonstrate their 

knowledge across the curriculum.  The framework allows us to support classroom teachers and 

promote relationships that foster sustainable practices by linking the education and artistic 

communities together.  Our IMAGINE project provides programming that integrates content with 

core subjects including language arts, science, math, and social studies with the arts; provides 
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arts-based instruction tied to Maine Learning Results and Common Core standards; cultivates 

21st century skills such as collaboration, critical thinking, and strengthened decision making; 

joins with strong, like-minded community partners including the University of Southern Maine; 

includes credit-earning opportunities for university interns; generates program sustainability with 

a "community of practice" in arts integration through guided arts experiences; creates broader 

learning environments by integrating strengths of teaching artists, visiting professionals and 

classroom teachers; and provides for data collection and analysis to enable project growth, 

evaluation and feedback.   

Over the past year we worked with teachers at the Reiche School to pilot a limited 

deployment of the framework with three multidisciplinary arts integration programs for grades 2-

5 (Table 4).   In this study, 11 teachers in Grades 2-5, 240 students, several artists and experts 

participated in Moving Oceans, Designing Portland, and Telling Stories.  We did not conduct 

a robust evaluation of these programs because the objective of this limited deployment was to 

gain experience about the logistics of integrating arts in the curricula and working with 

elementary teachers.  However, observationally, students were highly engaged in the programs.  

Exit interviews of teachers indicated that the teachers, several of whom were at initially 

skeptical, became comfortable in teaching the programs and saw first-hand the value of arts 

integration programs.  A common suggestion from teachers was the need for training prior to 

teaching the programs.  This proposal provides us the opportunity to conduct a rigorous research 

evaluation of the impact of our arts integration framework on student achievement and teacher 

confidence. 
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Table 4: Alignment of Side X Side’s Arts Integration Programs with Standards 
Standards Grade 2: Moving Oceans Grade 3: Designing Portland Grade 5: Telling Stories 

A 12-week integrated art, 
science, and writing 
program. Students learn 
scientific research 
techniques from a visiting 
science researcher and 
author, and then create a 
3D kinetic touch tank to 
represent their study and 
research of ocean life and 
ecology. Scientists, artists 
and educators conduct 
classroom workshops and 
students present a school-
wide assembly. 

A 10-week program that brings 
to life the study of Portland and 
practice of architecture to 
classes through collaborations 
with the Maine chapter of the 
American Institute of 
Architects, classroom teachers 
and teaching artists. Students 
learn the language and 
vocabulary of architecture 
through walking tours, lectures, 
hands-on 3-D model building, 
and designing a life-size 
“reading house” to be built by a 
local youth building group. 

A 12-week program designed to 
enhance 4th and 5th grade memoir 
writing.  Portland Playback Theater 
presents “a seed idea” performance 
and conducts four improvisational 
drama workshops within each 
classroom, designed to elicit a 
personal and robust 
memoir. Students’ writing, 
storytelling, and hand-drawn 
portraits are presented in a bound 
book of stories, along with an 
animated film created by the 
students.  

Visual Art 
Maine 
Learning 
Results	  

A. Demonstrate literacy in artistic techniques, concepts and processes. 
B. Create, express, and communicate through the art discipline.   
C. Display artistic problem-solving skill using multiple solutions and the creative process. 
D. Describe, analyze, interpret and evaluate art. 

Language 
Arts 
Common 
Core 

Reading:  
A. Informational Text 
B. Integration of knowledge and ideas. 
Writing: 
A. Research to build and present knowledge 
B. Text types and purposes-informative. 
Speaking and Listening: 
A. Presentation of knowledge and ideas. 
Language  
A. Vocabulary acquisition and use.	  

Writing: 
2. Text types and purposes: write 
narratives using effective technique, 
descriptive details, and clear event 
sequences. 
4, 5. Production and distribution of 
writing. 
Speaking and Listening: 
1. Comprehension and 
collaboration. 
4. Presentation of knowledge and 
ideas. 
Language: 
1. Conventions of standard English. 
2. Knowledge of language. 

Math 
Common 
Core 

A. Reason with shapes and their attributes. 
B. Measure and estimate lengths in standard units. 
C. Represent and interpret data 

Standards not available 

Additional 
Content 
Standards 

Next Generation Science 
Standards: 
A. Ecosystems: 
Interactions, Energy, and 
Dynamics. 
B. Biological Evolution: 
Unity and Diversity. 
 

Common Core standards in 
social studies:  
A2. Making individual & 
collaborative decisions using 
social studies knowledge and 
skills. 
D1. Geographic knowledge, 
concepts, themes and patterns. 
D2. Individual, cultural, 
international and global 
connections in geography. 

Maine state learning results – 
Theater arts 
B. Students create, perform, and 
express through the art discipline. 
B1. Movement and B2. 
Improvisation. 
C. Students approach artistic 
problem solving using multiple 
solutions & creative process. 
E. Students make connections 
among the arts and to other 
disciplines, to goal-setting, and to 
interpersonal interaction. 
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(b) Project IMAGINE addresses specific gaps and weaknesses in services, infrastructure, and 

opportunities. 

 Project IMAGINE addresses the following gaps and weaknesses in arts integration 

services, infrastructure, and opportunities in the four elementary schools:  

 Lack of art instruction - Currently there are no district-wide performing arts programs 

in the elementary schools and art and music are taught as separate entities with little or no 

consideration of the core content curriculum being taught in the classrooms.  Overall, very little 

time is given to the arts in the district throughout their K-12 career. In grades K-5, art and music 

are offered once a week for 45 minutes, which really equates to 35 minutes or less of actual 

hands-on student working, because of set-up, cleanup and instructions. This amounts to less than 

35 hours of teaching the arts (music and visual combined) in a 37-week school calendar.  The 

lack of time severely constricts the depth and breadth of the art curriculum. 

 Project IMAGINE helps counteract this lack of instruction by aligning the art curriculum 

with the classroom curriculum and thus simultaneously reinforcing art concepts, curriculum, and 

the core content.  For example, in the Designing Portland project, the art teacher can teach about 

geometric designs in art, while the architect/expert talks about geometric designs in buildings 

and the classroom teacher teaches the historic significance of the buildings using relevant non-

fiction reading and writing and focuses math instruction on the geometric concepts embedded in 

the study of architecture.  By co-designing the curriculum, the classroom teachers learn and 

utilize the relevant art language and concepts. 

 Lack of access to art - For many of Portland’s economically disadvantaged students, 

school is their only access to the arts and art instruction, meaning that access is quite limited. The 

quantitative results of Champions of Change (Fiske, 1999) suggest that students with high 

 

PR/Award # U351D140013

Page e23



Project IMAGINE 

Youth	  in	  Action/Side	  x	  Side	   9	  

involvement in arts, including minority and low-income students, performed better in school and 

stayed in school longer then students with low involvement with the relative advantage 

increasing over the school years.  Additional studies report other positive outcomes of arts 

involvement such as self-motivation and social skills, including tolerance, empathy, and positive 

peer interaction.  Through Project IMAGINE’s programmatic field trips and guest instructors, all 

students receive a greater exposure to the arts in their community. 

 Decrease of classroom creativity - PPS budget constraints and emphasis on subjects of 

high stakes testing has led to a downward spiral of arts instruction.  With new curriculum and 

standards many teachers feel they must “teach to the test” and thus present core content material 

in a unilateral manner.  Since No Child Left Behind was enacted the pressure teachers are feeling 

to 'teach to the test' has lead to declines in teaching higher-order thinking, in the amount of time 

spent on complex assignments, and in the actual amount of high cognitive content in the 

curriculum (Bruce Jacobs, 2007; Valli and Croninger, 2011).  Also the new PPS curriculum is 

more time consuming, drastically reducing teacher ‘flex-time’, which is commonly used for 

creative projects.  This downward trend in teaching the arts has removed the classroom tools and 

tasks that can most effectively reach and inspire the greatest range of students. This trend could 

lead creative students to become underachievers (Zagursky, 2011).  

 The art-integrated curriculum that Project IMAGINE brings directly into classrooms 

provides teachers with strategies to use and view art as part of a comprehensive curriculum 

instead of as an ‘add-on’ to the school day.  These programs offer a new way of approaching the 

required content and provide support through co-teaching and lesson plan development with the 

school art teacher, teaching artists, and community experts (such as scientists, architects, authors, 

etc.), as well as teacher development workshops.  Through our arts integration projects, we will 
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build a strong foundation, with the necessary support systems to improve not only academic 

assessment scores, but also 21st century skills such as critical thinking, problem solving, 

communication and collaboration.  

 Lack of formal community involvement – Embodied in PPS’s vision and mission 

statements is the notion that schools are supposed to build relationships among families, 

educators, and the community to promote the healthy development and academic achievement of 

every learner.  Arts integration is an ideal platform for accomplishing these goals (Deasy, 2002; 

Eisner, 2002; Burnaford et al., 2007; Hetland et al., 2007). Yet there is no district wide teacher 

development instruction to teach the skills needed to integrate the arts into the curriculum. 

Project IMAGINE will develop a comprehensive professional development program that can be 

implemented and disseminated to all teachers in all the schools. We will empower teachers and 

increase cross-district dialogue by having the ‘trained’ teachers act as mentors to teachers new to 

the arts integration model. 

 Decrease in Special Services - Due to budget constraints, many Educational Technician 

jobs are at risk throughout PPS and without the continued involvement of these adults who 

provide direct support to students many of the struggling students are at greater risk of failure.  

Art engagement is an equalizer in terms of the experiences students are able to take away from 

school.  Catterall (2009) reported that arts-engaged low-income students tend to perform more 

like average higher-income students and that the arts help develop competency, especially 

among students who would otherwise feel isolated or excluded (e.g. English learners).  Project 

IMAGINE  involves local subject experts and professionals and artists directly into the classroom, 

giving students (and teachers) a tangible application of knowledge, community mentors, and a 

greater understanding of the careers that help make our world work. 
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B. SIGNIFICANCE 
	  
(a) The products resulting from Project IMAGINE have a high potential for being used 

effectively in a variety of other settings. 

 While Project IMAGINE programs have been very well received this far by Reiche 

students, teachers, and administrators, it is important that practice-based strategies be developed 

to give form to theories of learning.  A proven well-studied model can be easily disseminated 

across the district, the state, and country.   

A.  Products and Potential for their Effective Utilization in Other Settings 

Project IMAGINE contributes to the current body of knowledge regarding the 

development of effective and relevant models of instruction that can be replicated by others to 

increase the numbers of students who successfully meet state and national standards via the 

project’s intervention strategies.  Products to be developed will include informational materials, 

processes, and techniques both to enhance the day-to-day implementation of the project and to 

provide information for replication in settings on a national scale. 

A Replication Manual. This manual will include a description of the project design 

process, research design, proven interventions developed by the project, and teacher training 

strategies. The manual will also provide a detailed, step-by-step process to support the 

replication of Project IMAGINE strategies and approaches in other local settings. Especially 

important in this replication process will be a thorough description of the intricate process project 

planners went through to arrive at a locally appropriate model that also meets state and national 

standards in arts, language arts, math, and science (which are coming to Maine) for grades K-5.  

Components of the manual will include: (a) content by grade level appropriateness; (b) 

strategies for seamlessly integrating art concepts into standards in K-5 arts, language arts, math, 
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and science curricula; (c) strategies for using interactive multimedia technologies in the 

classroom for delivery of arts-integrated standards-based lessons and programs, and for 

documenting and sharing all aspects of Project IMAGINE from curriculum design to program 

specifics to results, discoveries and experiences; (d) a professional development model for K-5 

arts, language arts, math, and science teachers to integrate arts content, standards, and 

interventions into the curriculum; (e) strategies for identifying teaching artist and expert 

resources in the community and artists interested in working in short-term residencies in K-5 

classrooms; (f) a model for training artists to work closely with teachers to integrate their art 

forms into core curriculum areas, paying particular attention to commonalities of learning 

processes and concepts that overlap and that may serve to enhance understanding of essential 

aspects of subject-matter instruction; and (g) strategies for implementing the research design. 

Web access to information. All strategies and materials produced in Project IMAGINE will 

be available on a web site accessible to PPS teachers and project partners. In addition, a 

YouTube channel for digital videos of classroom presentations and art content will be created for 

teachers, teaching artists and experts to study as part of their ongoing professional development, 

as well as to serve in dissemination of materials for other interested parties. 

Teaching Strategies. All lesson plans, guides, strategies, and materials lists needed to 

implement the Project IMAGINE model will be made available for utilization and replication. In 

addition, basic strategies for implementation of the project in other contexts will be described for 

national replication.  

Training Manual. A manual will be developed for all training provided to K-5 teachers 

and to teaching artists/experts. It will include an introduction to the ways art has been 

successfully integrated into classrooms, and a discussion of the commonalities of learning 
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processes and concepts that naturally overlap between different art forms and the various core 

curriculum areas.  The manual will provide resources and literature on arts integration 

methodology and practices in K-5 classrooms, and will outline various integration models, and 

outline traps to avoid such as the ‘add-on’ versus full integration. The manual will include 

examples and strategies for implementation including the potential use of interactive multimedia 

technologies. The manual will also address ways teacher education programs can work to 

integrate arts into their pre-service teacher programming. 

B.  Dissemination of Products and Results 

Project IMAGINE staff will share the model and strategies described above, as well as the 

outcomes, with a variety of national and state sources including: Maine Arts Commission, Maine 

and U.S. Department of Education, and such journals as National Art Education Journal, 

American Educational Research Journal, American Educational Studies Journal, and the Journal 

for Research in Mathematics Education. The University of Southern Maine partners will assume 

the primary responsibility for dissemination of project products with support from all other 

collaborators. We will compile an online database of participants at local, state, and national 

conferences as well as those accessing project products and technical assistance on the web site.  

C.  Promoting Collaboration 

Project IMAGINE not only creates vital opportunities to increase collaboration between 

local and regional artists, experts and schools, but also facilitates learning communities between 

pre-service and in-service, art and non-art teachers. Project IMAGINE will place art and generalist 

student teachers in schools to work with project teachers as they create and integrate arts and 

standards-based curriculum into their classrooms. This partnership will inform pre-service 

teachers on the process of innovative curriculum development as well as position in-service 
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teachers as mentors and guides to the student teachers. This system of support is intended to 

create a community of sustained teaching and learning between teachers at various stages in their 

careers. In addition, project staff will collaborate with key state and national organizations. Key 

collaborators will include the U.S. Department of Education; the Maine Arts Commission; the 

National Art Education Association (NAEA); the Art Educators of Maine (MAEA); the Portland 

Educational Foundation (PEF); and local arts organization Playback Theatre. 

 
C. QUALITY OF THE PROJECT DESIGN 
	  
(a)  Project IMAGINE reflects up-to-date knowledge from research and effective practices.  

(b)  Project IMAGINE is supported by strong theory.  

 Today’s educational environment is notable for its focus on assessment in a narrowly 

defined category of academic ability. Attention and resources have been shifting towards math 

and language arts and away from arts, foreign language and social studies. Intelligence is much 

broader than this, however, and integrating arts into schooling serves to activate more of its 

various modes to enhance students’ ability to learn.  In order to see gains in achievement across a 

widely varying landscape of student ability, we must broaden their exposure in hopes of 

catalyzing a natural aptitude. Heath (1998) has shown that a student involved in the arts is four 

times more likely to be recognized for academic achievement, and the academic benefits increase 

with more years of arts (Deasy, 2002).  At-risk students receive significant benefits from arts 

exposure across a spectrum of success measures (Catterall et al., 2012).  Thus involving the arts 

in education help to narrow the achievement gap for low socioeconomic status students. 

 Conceptual 21st Century skills are becoming increasingly important to our collective and 

individual economic success (Pink, 2005). In fact, 72% of business leaders say that creativity is 

the number one skill they seek when hiring. (Lichtenberg et al., 2008). Education must shift 
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toward “learning that matters” by affording students opportunities to develop these relevant 

aptitudes (Cookson, 2009). Creativity and innovation, thinking proactively and critically, 

personal understanding and the ability to take risks and overcome failure, collaboration and 

synthesis – these also happen to be the types of skills enhanced by integrating arts with other 

disciplines (21st Century Skills Map: The Arts, 2010). 

 It is clear that success in academics and strong arts involvement go hand-in-hand. The 

Maine Department of Education agrees, stating, “connecting the visual and performing arts with 

other content areas of the curriculum improves teaching and learning” (Maine Learning Results, 

2007). The past decade of research and application has shown that using the arts to support 

teaching of core content strengthens learning for students by providing the following: (a) unique 

ways to access the curriculum by offering a range of approaches to learning aligned with the 

principles of differentiated instruction; (b) instruction that integrates content and skills from the 

arts with other core subjects including language arts, science, math, and social studies; (c) 

multiple modes for demonstrating learning and competency; (d) the opportunity to build social 

and cooperative skills while improving individual behavior, enhancing school climate and 

encouraging parental involvement; (e) enhanced 21st century skills including collaboration, 

critical thinking, decision making, engagement, persistence, creativity and self-determination; (f) 

raised academic outcomes; (g) personalized learning as students are able to relate to their 

education through self-expression;  (h) the ability to see the world in more thorough and 

thoughtful ways, to ask new questions and find new ways of looking at things; and (i) the 

opportunity for students to put into practice flexible thinking and advanced knowledge (The 

National Task Force on the Arts in Education, 2009; PCAST, 2011; Ingram and Meath, 2007; 

Bellisario and Donova, 2012); Korn, 2010; and DeMoss and Morris, 2002). 
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GOAL, OBJECTIVES AND OUTCOMES 

Buoyed by the success of the limited deployment at Reiche, the goal of the proposal is to 

pilot and evaluate Project IMAGINE within the four public elementary schools as a framework for 

a broader presence of arts integration programming for increasing proficiency in mathematics 

and reading and to strengthen learning for all students.  The project objectives: (1) By September 

30, 2018, design, develop, and test a set of comprehensive arts integration programs for 

elementary school in order to create a system of professional development supports and 

resources for teachers that aids in the rapid learning and ease of implementation of the program, 

and (2) By September 30, 2018, obtain evidence about this proposed model’s usability, and 

effectiveness in implementing the program.  An independent evaluation team will conduct a 

mixed-methods evaluation, including both qualitative and quantitative data collection, to assess 

how the project is meeting its goals as they are defined in the program’s Logic Models for 

teachers, experts and students outcomes (Figure 4, page 17). Over four years, Project IMAGINE 

will directly serve approximately 1,700 students and 80 teachers in the four elementary schools. 

Based on the logic models, Project IMAGINE’s framework (Figure 5, page 18) includes 

components of successful approaches, as mentioned on page 5, to creating teaching 

environments where learning thrives: professional development, arts integration partnerships, 

documentation, assessment, and demonstrations of learning.  Project IMAGINE will classroom 

teachers, teaching artists and subject-matter experts with a comprehensive training program 

designed to impart 1) understanding of the value of arts integration, 2) knowledge of effective 

and relevant instructional methods, 3) review of relevant standards (Common Core state 

standards in math, reading and writing; Maine State Learning Results in visual and performing 

arts; Next Generation Science standards, standards in social studies included in Common Core), 
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and 4) instruction and practice in specific arts-based techniques to both educate and to 

demonstrate the power of hands-on art making to engage and inspire.  Professional development 

will be enhanced and made more accessible by social media experiences and a digital learning 

platform.  We will expand these offerings virtually thereby increasing accessibility for educators 

farther afield.  

 

Figure 4: Logical Models for Teachers, Experts and Students Outcomes 
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Classroom teachers in grades K-5 will be mentored through the implementation of a 12-

14 week arts integration program designed collaboratively with teachers from Reiche, our test 

bed school, by which teaching 

artists, the school art teacher, 

visiting experts, USM art 

education interns and project 

staff work alongside the 

classroom teacher in offering 

lessons involving multiple arts 

disciplines to enhance and 

deepen learning across core 

subjects.  Classroom teachers 

will be encouraged to apply new 

expertise gained from the 

training and mentored experience to continued arts integration practices in their classrooms for 

the remainder of the academic year, and will receive coaching and support during this time. 

During this period, their introduction to encouraging artful thinking, in which students connect 

artwork to academic concepts, will be directly evident.  

PROJECT IMPLEMENTATION 

Objective One: By September 30, 2018, design, develop, and test a set of comprehensive arts 

integration programs for elementary schools in order to create a teacher professional 

development system of supports and resources that aids in the rapid learning and ease of 

program implementation. 

Figure 5: Project IMAGINE’S Framework 
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Task 1: Design and develop teacher-training curricula. We will design the professional 

development curriculum that includes lectures, workshops, discussions, breakout sessions and 

arts-based projects.  We will divide the content into a summer institute in June (see Task 3) and 

three half-day training sessions to be held during academic year in October, January and March, 

creating course materials (presentation materials, handouts, packets).  We will begin to formulate 

virtual offerings to expand training accessibility. 

During Year 1, a professional development curriculum will be formulated in 

collaboration with teachers and administrators of the test bed school (Reiche). CAPE research 

recommends and our experience confirms the need to create opportunities for continuous teacher 

professional development that cultivates a meaningful understanding of the impact of arts 

integration and its applications in their classrooms. Training will be designed with art and 

classroom teachers to include relevant pedagogy, content, and standards. Instructional goals are 

to demonstrate how well-designed arts projects can form the basis of an interdisciplinary 

instructional approach across the curriculum that incorporates Common Core and other learning 

standards across academic subject areas; to share current findings regarding the specific student, 

teacher and school benefits of arts-integration; to provide instruction in the use and application of 

high-quality digital classroom tools to improve this form of instruction; and to provide classroom 

teachers instruction in visual arts, drama, music, movement techniques, both broadly applicable 

and specific to the projects they will adopt. Teachers will be introduced to classroom strategies 

that encourage students to make connections between art and non-art content: artful thinking. 

Training will be in the form of lectures and workshops, as well as moderated discussions 

with mentor-teachers from the test bed school (Year 1) and teachers experienced with our 

programs (Years 2-4). It is expected that the merging of instruction and discussion around the 
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exploration of complex problems and ideas will allow for greater adoption of arts integration 

practices. Trainings will be made available in digital formats (for more widespread use in the 

future) and will include guided arts projects covering disciplines of visual arts, music, movement 

and drama, to be undertaken by the teachers as students, to enable them to confidently use these 

or similar projects in their classrooms during the final trimester of the academic year, after the 

completion of the mentored program.  Teachers will receive stipends for training. 

Task 2: Design and develop artist and content expert training curricula. We will create an 

artist and expert training curriculum within the summer intensive schedule, as well as a stand-

alone half-day course. We will create all materials (presentation materials, handouts, packets), 

and recruit trainers as necessary. 

Teaching artists and professionals or content experts have a vital role in expanding 

students’ exposure to and skill in various art forms. Training will outline methods for designing 

classroom curricula and documenting student learning processes in collaboration with classroom 

teachers. Artist and expert training will occur within the summer intensive with classroom 

teachers to enable sharing of knowledge in both directions; e.g., arts techniques, elementary 

classroom management strategies.  It will also include specific training geared towards non-

classroom teachers in areas including educational practices appropriate to elementary grades, 

introduction to the Common Core state standards and Maine Learning Results as the basis for 

aligned instruction, overview of age-based behavior traits, and other topics to be determined.  A 

half-day course covering this material will be created for use during the academic year in the 

event new artists and/or experts are introduced to a project underway. 

Task 3: Recruit control schools for match-pairing teachers from the study schools.  The 

Evaluator, with assistance from the rest of the Management Team, will identify and recruit 
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schools preferably outside the PPS district to serve as controls.  A more in-depth discussion on 

the control schools is provided in the Evaluation Plan (Section F). 

Task 4: Design and Implement a 5-day summer intensive component of teacher and 

artist/expert training.  In Year 1 we will design the teacher training courses and workshops, 

which will be introduced in the summer of Year 1 to the three study schools, in conjunction with 

the mentored K-5 arts integration programs.  The professional development summer intensive 

will be a five-day training for all project teachers (study schools only) and student teachers, as 

well as teaching artists and content experts, to be held at USM’s Portland campus. The training 

will take place in one of USM’s art department classroom spaces in order to establish an art 

studio atmosphere for all teachers, art and non-art. Please see a sample schedule of a Project 

IMAGINE summer intensive week in the Attachments.  

The summer intensive trainers and support staff will include participation by all project 

teaching artists and content experts. The project team will facilitate portions of the week’s 

content as well as contract out certain curriculum and assessment sessions to USM arts and 

education faculty and professionals. We will have notes taken by staff, some filming of 

presentations, and all work will be documented for digital archiving in order to be referenced by 

teachers throughout the year.  We will repeat the summer intensive workshop in Year 2 and in 

Year 3 with the three study schools.  We will conduct an evaluation after each workshop to use 

some of the feedback to improve the workshop for the following year. 

Task 5: Expand and refine mentored arts integration projects.  The Management Team, 

classroom and art teachers at the test bed school will refine and expand existing arts integration 

programs for grades K-5, working with programs in use for grades 2,3,4,5.  In Year 1 we will 

review grade-level themes and determine appropriate curriculum points at which to integrate arts 
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programming, and identify grade level Common Core state standards in math and literacy with 

which to align each project.  We will expand the projects to full trimesters (14 weeks), to reach 

more deeply into math curricula for linkages, and to further focus on learning standards and 

targets. We will design hands-on arts projects accordingly to involve workshops and lessons 

leading to increasingly challenging products referencing Maine Learning Results in visual and 

performing arts and/or national learning standards in the arts. We will develop schedules to align 

mentored program activities with curriculum plans during the implementation weeks from 

October through late March (middle trimester, plus a two week lead time). We will recruit 

teaching artists and subject matter experts, and identify required materials and supplies. 

  This development work will result in standards-based mentored arts integration programs 

to be implemented in grades K-5 during the academic years to follow.  In these programs 

teaching artists bring music, spoken word, movement, drama, fine and digital art, video and 

photography into the classrooms to support and intertwine with content lessons by classroom 

teachers and visiting experts.  Altogether these projects impart strong learning and achievement 

of Common Core standards, learning results in the arts, and other necessary life skills.   

 Consistent with Project Zero (2012) suggestions, our projects will be interdisciplinary, 

addressing a unifying theme or question to the extent possible to encourage framing learning in a 

broader perspective that would lead to creating products, solving problems, or producing 

explanations.  Programs also incorporate aspects of “place-based” projects that bind community 

and culture together with schools and education. For example, we have used the curricular study 

of Portland as well as our proximity to the Gulf of Maine as program themes.  

 We anticipate continued involvement of increasing numbers of individual local artists and 

experts in these programs, as well as that of organizations including Portland Playback Theater, 
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Maine chapter of the American Institute of Architects, Maine Academy of Modern Music, 

Portland Ovations, Oak Street Studios A Young Peoples Art Institute, and Friends of Casco Bay. 

We expect new partnerships will continue to develop around programming as it evolves within 

each school. Because of the importance of exposure to the arts in deepening the benefits of arts 

in education, project IMAGINE programs will be designed to reference arts performances or 

exhibits students will experience during the same timeframe at the Portland Museum of Art, 

Portland Symphony Orchestra, Portland Stage, Portland Ovations and other local venues. 

 Task 6: Create new programs for K and 1.   The Management Team, classroom and art 

teachers at the test bed school will create new arts integration programs for grades K and 1 using 

methodology similar to that described in Task 5. 

 Task 7: Develop and test a mentoring program in which a) trained teachers assist teachers 

new to the program, and b) Project IMAGINE staff provide ongoing support and coaching to 

teachers during the academic year.  Previously trained teachers will serve to mentor those new to 

the program in years 2-4 by participating in summer intensive training, being active online 

support hub participants during the mentored programs and throughout the year, and 

participating and often leading half-day trainings. As the specific interventions and teaching 

strategies are integrated within the curriculum and classroom instruction during Years 2-4 of the 

project, we will provide ongoing technical assistance, consultation, and additional training as 

needed. We will: 1) review and consult on the extent to which arts content and standards are 

integrated into strategies and methods, 2) work with teachers on instructional strategies and 

methods, 3) support the role and use of teaching artists in the classroom, 4) ensure that the 

interventions are consistently implemented as designed (treatment fidelity), and 5) ensure regular 

examination of student progress and collection of pertinent research and evaluation data. 
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Task 8: Establish online support hub for educators and other participants to share 

curricula, strategies and project artifacts. We will create a website with discussion forum 

capability. We will create and maintain blog postings where program progress is shared across 

and within schools.  We will initiate and moderate other social media communications platforms 

(Facebook, Twitter, Instagram). We will arrange filming of summer intensive lectures, setup a 

YouTube channel linked from our website to host training and classroom videos. We will record 

and make available training lessons in the form of audio podcasts.  

To extend professional development beyond the in-person workshops and courses, a 

digital learning network will be created for participants to access a variety of supportive media 

and feedback during the academic year. This interactive environment will also serve to document 

examples of arts integration in practice within the community and will become the mechanism 

for more widespread dissemination of this training.  Arts organizations report the benefits of 

collaboration among educators, as it allows them to share knowledge, strategize, and reflect 

together (Noblit, 2008).  Professional development will be enhanced by use of this “learning lab” 

incorporating social media communications tools and strategies with which members may solicit 

feedback and report on progress throughout the year. A weblog and various discussion forums 

will be activated and moderated (i.e., website-based forums and additional outlets such as 

Facebook, Twitter, Instagram for photographs).  Digital video trainings will be produced and 

shared via a dedicated YouTube channel; and audio podcasts will be created and shared. 

Eventually this hub will include online workshops or webinars to make the training even more 

accessible. Teachers will have unlimited ongoing access to these supports throughout the year, 

designed to complement in-person training, and in extreme cases, to supplant it. 
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Task 9: Prepare USM art and general education interns for placement with Project 

IMAGINE’s programs.  The project team will place one USM art education student teacher and 

one USM general education student teacher at each school site in fulfillment of their state 

requirements for a K-12 teaching license, but also as a way to further the work of arts integration 

by partnering the student interns as participants and facilitators of collaboration between their 

assigned classrooms and mentor teachers. The student teachers will co-teach and learn from the 

mentor teachers as they work to integrate arts across content areas, and will attend all the 

professional development trainings provided to the project teachers. The student teachers will 

also work with each other to realize realistic models of sustaining such work after graduation, in 

their own classrooms. This model will reinforce the importance of learning communities that 

consist of pre-service, in-service, and various content areas in order to truly make change and 

influence long-term sustainability through the many roles and positions in our schools. 

The USM student teachers will be part of a required weekly seminar at USM to support 

the work they are doing in schools, as student teachers and as project collaborators.  This 

innovative model of a cross-disciplinary student teaching seminar is meant as a place of 

collaboration, hybrid ideas and an incubator of integrative teaching. Thus part of the weekly 

seminar will provide a forum for the project interns to share with the non-project interns about 

what they are doing, teaching, making and experiencing in their project classrooms. This will 

promote more cross-pollination of ideas and reinforce the model of collaboration amongst the 

student teacher interns.  

Student teachers will help write and teach the arts-based lessons as part of project 

IMAGINE. Additionally, student teachers will work with mentor teachers and project staff to help 

document the work being done as part of their professional teaching digital portfolios, and will 
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also assist their mentor teachers in cataloging and writing lesson plans for future use. Student 

teachers will assist in the digital documentation done in each classroom (e.g., creating YouTube 

and teacher tube videos of/for project teachers) for professional development, replication and 

dissemination.  

Task 10: Conduct evaluation of Objective 1.  The Evaluator, with assistance from the rest 

of the Management Team, will evaluate processes, activities and teachers as discussed in the 

Evaluation Plan. 

Objective Two: By September 30, 2018, obtain evidence about this proposed model’s usability, 

and effectiveness in implementing the program. 

 Starting in Year 2 following the summer intensive workshop, we will implement the 

model in grades K-5 at Ocean Avenue, Riverton and East Side Elementary schools, and with the 

control schools identified in Task 3 in Objective 1. We will begin obtaining evidence about the 

model’s usability, and the effectiveness in implementing the program as described in the 

Evaluation Plan (see Section F).  

Implementation of an arts integration program like Designing Portland, Telling Stories, 

Moving Oceans or a new program requires scheduling teaching artists and subject matter experts, 

procuring required materials and supplies, overseeing programs in schools, designing, scheduling 

and hosting school and public demonstration of learning at end of program, and hosting a 

meeting of all participants to assess the experience, discuss student learning and instructional 

practices, and reflect on overall results of the programs. Programs may be fine-tuned as a result. 

Using Designing Portland, the following is an example of how a program will be implemented in 

grade 3 at the treatment schools during the school year.   

Task 1: Identify Curricular area and create classroom plan.  Classroom teachers, school 
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art teacher, art and general education interns, and project IMAGINE will meet to identify a 

specific theme or curricular area with which to craft a program combining various art forms to 

reinforce content learning. The team identifies any unique classroom needs or goals.  We identify 

dedicated class blocks in which to insert program elements. 

Task 2: Identify and recruit artists and experts.  Project staff will identify and recruit 

specific experts and artists, working with prior year’s partners as possible, and recruiting 

additional individuals as needed. 

Task 3: Create and schedule expert and artist lesson plans.  Project staff, USM interns, 

content experts and artists create and schedule expert and artist lesson plans.  In this particular 

example, 3rd graders enjoy weekly workshops led by a visiting architect, who involves props 

(tools of the trade and working drawings) to explain his profession.  Lessons are made lively and 

responsive with digital technology (internet-connected Smartboard) for discussion and 

demonstration of relevant mathematical and design concepts.  Hands-on projects progress from 

simple façade designs that reinforce the use of basic shapes, symmetry and scale, to more 

complex cut-and-glue 3D models of several building types that are created and subsequently 

arranged to form streets and towns during discussion and explanation of common planning 

practices. Learning is extended through take-home assignments such as a diagram checklist of 

architectural details and building parts for students to find in the neighborhood. 

Task 4. Create and schedule linked core content lesson plans.  Classroom teachers with 

project staff input will create and schedule linked core content lesson plans.  Core contents 

include: Mathematics – measurement, geometry: shapes, scale, symmetry and perspective; 

Literacy - reading informational text; decoding graphical representations of building plans and 

designs; interpreting maps; obtaining new vocabulary words and terminology; Social Studies - 
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concepts of community (physical environment, environmental and geographic influences, 

evolution); geography (maps and legends); and, Basic community information - especially 

important to the many recent immigrants new to Portland, Maine and the nation. Expansion of 

this program will include adding in-class reading and discussion selections such as Castle and 

similar books by former architect David Macaulay, and incorporating technology lessons with 

the use of Google SketchUp in school computer labs for basic online 3D design. 

Task 5: Schedule field trips.  Project staff and classroom teachers will schedule relevant 

field trips to best reinforce relevant lessons.  

Task 6: Procure supplies for the classrooms.  Project staff and school art teacher identify 

and procure required materials and supplies.  

Task 7: Implement program in classrooms.  Following the detailed implementation plan 

maintained by project staff, participants jointly bring the program to the students. During 

scheduled class blocks, content expert(s), teaching artist(s) and project staff present and teach 

alongside the classroom teacher and often assisted by parent volunteers. 

Task 8: Student Showcase Event.  Project staff, classroom and art teachers will plan a 

final student showcase event. Final student-led celebrations and presentations held at the end of 

the year’s programs generally in the evening serve to reinforce student learning and celebrate 

each program. Student documentation, presentation and reflection are an important component of 

sustained learning as they reinforce concepts being taught and develop secure comprehension. 

Preparing to present to other students, teachers and parents unites students in a common sense of 

purpose in an effort to demonstrate quality and success. These forms of reinforcement promote 

learning for understanding in which students can think flexibly about what they have learned.  

Task 9: Post program debriefing.  Project staff will plan and host a debriefing. A 
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thorough review of and reflection on each grade level program and each school’s experience will 

help to inform each subsequent year’s program. Debriefs with all participants across schools 

provides greater opportunity for peer interaction and exchange of ideas, creating a greater 

learning community and increasing likelihood of ongoing program success and sustainability. 

In Year 3 (2016-17), we will repeat these tasks for each program at each grade level in all 

treatment schools.  The same three control schools will be used again in Year 3 for evaluation 

purposes.  Year 4 will focus on data analysis and reporting. 

Task 10: Conduct evaluation of the model’s usability and effectiveness in implementing 

the program.  The Evaluator, with assistance from the rest of the Management Team, will 

evaluate processes, activities and teachers as discussed in the Evaluation Plan. 

 (c) Project IMAGINE is part of a comprehensive effort to improve teaching and learning and 

support rigorous academic standards for students.  

 As evidenced by the letter of support from the Superintendent and Chief Academic 

Officer of PPS, Project IMAGINE supports the school district’s efforts to improve teaching and 

learning. The school district and board have stated that they wish to celebrate and partner with 

the diverse culture of our community, and that they recognize the importance of the arts in 

student growth. The district is working toward implementing communications strategies to 

engage students, parents, businesses, non-profits, elected officials, and community members as 

assets and advocates for the district. The district Comprehensive Plan Framework for 2011-2016 

identifies three academic goals for students that strive to increase (a) graduation rates; (b) college 

readiness in the areas of academics, communication, and critical thinking; and (c) participation in 

activities that demonstrate service to our community, individual creativity, and physical 

wellness.  Related objectives and strategies include: (a) increasing achievement in reading and 
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math in elementary and middle school grades; (b) requiring a coordinated K-12 curriculum in the 

areas of literacy, math, and global competencies based on the Common Core State Standards; 

and (c) developing critical skills that both complement and extend beyond the educational 

outcomes of traditional coursework. Project IMAGINE serves to directly address these challenges 

in many ways, as the benefits of arts integration significantly overlap district goals and 

objectives. 

 (d) Project IMAGINE will benefit the long-term goals of Side x Side.  

 Project IMAGINE is focused on both school sustainability and expansion. The PPS’ 

express support of Side x Side, the support of individual schools, community support from the 

Portland Education Foundation and school PTOs (see various letter addenda) together indicate a 

deep desire for the success of arts integration throughout the PPS as well as confidence in our 

ability to continue making progress toward these goals.  Partnership with Side x Side will 

continue at each school after completion of this study, and will include ongoing training and 

support as well as expansion of programming fueled by fundraising. A fully integrated K-5 

school implies a common platform to unite and motivate staff.  Project IMAGINE arts integration 

programs are designed to repeat year after year, and to become part of grade-level expected 

activities and school culture. The 2-year training and mentoring cycle ensures that teachers are 

able to introduce the programs each year increasingly independently albeit with some ongoing 

peer and, to a lesser extent, external support.  

 During the pre-study pilot year, our programs enjoyed strong school administration and 

PTO support, which is expected to continue as the test bed school, Reiche, continues to be the 

“incubator” where we develop programs and methodologies to be applied on a wider basis. This 

ongoing support will enable programs to continue there while we also expand into additional 
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schools and districts – those involved in this study as well as others. We expect that other 

schools’ parent organizations will be similarly supportive on an ongoing basis.  Expressions of 

parent and teacher interest in bringing Side x Side programming to their schools and numerous 

requests we have received for our programming support this theory. 

 The collaborations and resulting partnerships developed during the pre-study pilot year, 

as well as those to be introduced during this project, create relationships and community 

awareness that will foster the sustainability of the project objectives long after the federal 

funding period. In addition, arts integration strategies will be in place with grade level teaching 

teams in four schools at the conclusion of funding, and the replication manual will be a resource 

for the school district to use to continuously improve the integration of the arts within teaching of 

content areas. The trained art teacher at each school will transition into a role of arts integration 

advocate.  Continued mentoring of and by classroom teachers, annual trainings and joint 

reflection, will serve to sustain momentum and vision. Including pre-service teachers in training, 

curriculum development and program implementation will bring forth new teachers fully versed 

in the practice and benefits of arts-integrated instruction, with fresh attitudes and ideas which 

will speed the rate of arts integration adoption and acceptance by hiring schools. Finally, virtual 

and online trainings, curricula and strategies, as well as a variety of peer support mechanisms, 

will continue to be available to participants and more and more widely among others, and will 

help teachers to maintain confidence and skill in arts integration techniques well beyond the 

initial project period.   

 We estimate that program costs after Year 4 of this study will be in the range of $2,000 to 

$5,000 per grade level, representing teaching artist and professional expert fees and materials 

and supplies, which will depend on the extent of outside assistance and types and sources of 
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materials used. While school budget availability is difficult to predict, PTOs routinely provide 

funding for enrichment offerings, and are generally dedicated to providing arts opportunities to 

students. These organizations can be expected to fund a significant portion of program costs, 

depending on their annual fundraising capacity. In addition, such groups generally continue to 

seek new fundraising paths for new ventures, such as local corporate support and new foundation 

grants.  Project IMAGINE partners will provide fundraising guidance and assist in raising 

awareness of the benefits of these programs.  This “marketing” will be enhanced by this study’s 

results that are expected to show benefits of our programming in several measures. We anticipate 

the findings of this study would lend further credence to the approach and serve to facilitate Side 

x Side entry to new schools and districts outside of Portland, and thus sustain our mission. 

 
D. QUALITY OF THE PROJECT PERSONNEL 
	  
(a) Side x Side and Youth in Action encourage applications for employment from persons 

who are members of underrepresented groups. 

 Youth In Action, Side x Side, and USM do not discriminate on the basis of race, creed, 

sex, marital status, national origin, age, color, religion, ancestry, and status with regard to public 

assistance, sexual orientation, familial status, or disability. All partners make reasonable 

accommodations to the known disabilities of qualified disabled individuals. Each employee in 

the partnering organizations are required to comply with this policy, and each partner has 

designated staff to coordinate the partner’s efforts to implement this policy and to comply with 

and carry out the partner’s responsibilities under Section 504 of the Rehabilitation Act of 1973; 

Title IX of the Education Amendments of 1972; and the Civil Rights Act of 1964.  We will post 

any open positions according to each partner’s policy.  We will strongly encourage women and 

people from underrepresented groups to apply. 
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(b) Project personnel are well qualified with relevant training and experience. 

 Beth Wilbur Van Mierlo (Principal Investigator/Project Director). Beth will have 

responsibility for the budget and program ensuring milestones are met and working closely with 

Youth in Action on the project’s financial requirements.  She will coordinate the recruitment, 

training and scheduling of artists and subject matter experts.  Beth is an artist and an educator. 

She has dedicated her professional and adult life working to promote the importance of art and 

education. Beth has had the opportunity to work with a variety of community organizations 

facilitating insightful and productive connections through the arts. Over a decade ago, Beth 

founded Oak Street Studios, A Young People's Art Institute where she serves as director, 

curriculum developer, and instructor. In this capacity Beth reaches hundreds of art students each 

year. In addition, seeing both a void and opportunity in art education programming, in the spring 

of 2013, she co-founded Side x Side, the mission of which is to ignite public and private 

education through arts integration with core curriculum. Beth holds a BFA in Sculpture and 

Drawing from USM.  Beth is enthusiastic about volunteering at community arts organizations 

such as Shoe String Theater and The Circus Conservatory of America.  

 Annette Kraus (Project Coordinator).  Annette will serve as the full time Project 

Coordinator.  She will provide day-to-day management including coordination of all on-site 

activities at the treatment and control schools.  Annette has been involved in all aspects of the 

pilot year programs and the nonprofit startup process. A firm believer in the value of multi-

disciplinary approaches, Ms. Kraus seeks to expand opportunities for creative exploration and 

development of 21st Century skills in the primary classroom. She holds Finance and Computer 

Science degrees from the University of Pennsylvania, Management & Technology Program, and 

has worked in investment banking and extensively in IT project management.  
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 Myra Bresnahan (Co-PI Outreach). Myra will serve as the liaison between the 

Management Team and the treatment school to ensure they are receiving the support they need 

and to troubleshoot any concerns or problems.  Myra has worked for more than 20 years as an 

educator and community activist.  She has worked in the education department at the National 

Audubon Society and as the Managing Director of Earth Day New York (EDNY).  At EDNY, 

Myra managed, organized, and procured funds for all their programs including the highly 

successful green building conferences and books for the commercial building industry, a 

nationwide education program, and the annual Earth Day events.  Myra has also worked as a 

community organizer and educator in Mozambique and in the Middle East developing programs 

established lasting relationship between the organizations and communities.  Through her career, 

Myra has raised over a million dollars through grants, sponsorships, and donations. 

 Kristen Fox (Co-Principal Investigator for Reiche).  Kristen is a teacher at Reiche 

Community School and has participated in Side x Side’s limited deployment of arts integration 

programs.  Her role is to represent the Reiche teachers on the management team, help make sure 

the Reiche teachers receive the support they need from the management team, and also make 

sure the teachers do what they commit to for this project. Kristen has been an elementary 

classroom teacher for various grade configurations, teaching at several private and public 

schools in Maine since 2002. While teaching, she also earned her Maine teaching certification 

and M.Ed. at the University of New England. She's been a classroom teacher at Reiche since 

2010. She currently serves as the grade 2 team leader. She has been a co-chair of the school's 

Enrichment Committee and has served on the school's Leadership Team since 2011. Kristen 

organizes and manages the annual Reiche Winter Family Festival, the annual Reiche Talent 

Show, and the Capri Sun Sewing Club. She also served on the district of Portland's Math 
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Curriculum Review Team in 2012-2013, whose purpose was to align the district's math curricula 

with the Common Core State Standards. 

 Kelly Hrenko, Ph.D. (Co-PI for Professional Development and Teacher Interns).  

Kelly is Assistant Professor of Art Education at USM. She will coordinate the training and 

integration of pre-service teacher interns to serve as supplemental teaching artists for the 

projects. She will also coordinate the development and delivery of the professional development 

workshops, and USM Institutional Review Board’s (IRB) review of the project.  Kelly’s 

scholarship is within the field of integrated arts and multimodal creative literacies. She uses her 

position as a teacher educator in the visual arts as a place where several intersections occur; 

between art and culture, community and school; and interdisciplinary education. She has 

previous experience working in Midwest Native American BIA schools, assisting k-12 teachers 

as they work to integrate the visual arts and native cultures across the curriculum.  Kelly has 

worked with local public k-12 schools, on various Wabanaki arts integration projects and is 

presently developing a university graduate program that merges interdisciplinary work with 

various processes of creativity and will serve educators and students from across content areas 

that wish to continue this work in their classrooms and schools. 

 Gretchen Berg (Art Curriculum Consultant).  Gretchen will assist the Management 

Team in expanding the Art curriculum of the arts integration programs. Gretchen is the director 

of Ovations Offstage and is responsible for the design and implementation of all education and 

outreach activities. A teaching artist/educator with more than 30 years experience, she is known 

for her collaborative approach, working with educators and students to integrate theater, dance, 

visual arts and classroom curriculum in New England schools, community centers and museums. 

She received the Maine Alliance for Art Education's 2007 Bill Bonyun Award for her 
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contribution to the arts in Maine schools. She is well known to Portland Schools. Gretchen has 

taught at Harvard University Graduate School of Education ("Learning & Teaching about 

Diversity through Performance Art"), Bowdoin College, Bates College and the University of 

Southern Maine. She serves on the Steering Committee for the New England Consortium of 

Artist-Educator Professionals. Gretchen performs with "Berg, Jones & Sarvis" and holds an EdM 

Arts in Education from Harvard Graduate School of Education. 

 Ashley Lewis Presser Ph.D. (External Evaluator) - Ashley is a Senior Research 

Associate at the Center for Children and Technology, Education Development Center 

(EDC|CCT). She is the lead evaluator on this project.  Ashley is currently the PI for the Next 

Generation Preschool Math project, a DRK–12 grant to develop and test a digitally enhanced 

preschool math curricular supplement (DRL-1119118). She was the project manager for a 

randomized controlled trial of the Big Math for Little Kids curriculum (IES Grant 

#R305K040001), an author for the federally commissioned School Readiness Forum in 2008, 

and co-authored a mathematics paper presented at the Working Meeting on Recent School 

Readiness Research (Ginsburg, Lewis, & Clements, 2008).  Ashley has more than 15 years of 

experience conducting educational and developmental research. In addition to her work in early 

childhood mathematics, Ashley has conducted research in science education. She is currently the 

methodologist for a randomized controlled trial of a middle-school science game for an IES-

funded Research and Development Center on Instructional Technology (IES Grant 

#R305C080022), lead researcher on the Next Generation Preschool Science (DRL-1316550) 

project, and external evaluator for an ITEST grantee, evaluating a technology-infused science 

intervention (NSF Grant #08-33751). Finally, in 2013 Ashley was accepted and earned a 

certificate from the IES Summer Research Training Institute on Cluster Randomized Trials.  
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E. QUALITY OF THE MANAGEMENT PLAN 
	  
(a) The management plan is more than adequate to achieve the objectives of Project 

IMAGINE on time and within budget, including clearly defined responsibilities, timelines, 

and milestones for accomplishing project tasks. 

FISCAL AGENT - YOUTH IN ACTION 

Youth in Action (YIA), a not-for-profit organization (see IRS letter) with arts education 

as part of its mission is the applicant and fiscal agent for this application because Side x Side is 

an unincorporated organization.  The attached Fiscal Agent Agreement outlines the roles and 

responsibilities of YIA as the fiscal agent and Side x Side. YIA will hire all project personnel as 

consultants/contractors and disburse all funds according to the requirements of Side x Side as 

discussed in this application.  YIA will provide the Project Director an itemized budget monthly. 

PROGRAM MANAGEMENT 

All consultants and contractors will report to the Project Director who has ultimate 

responsibility for project coordination and budget management of Project IMAGINE.   The 

Project Coordinator will report directly to the Project Director, and will provide direct day-to-day 

program management oversight.  

Management Team: The Management Team includes the Project Director, the Program 

Coordinator, the co-PIs and the External Evaluator.  The Team will meet biweekly for the first 

six months and monthly thereafter to review the project and take corrective actions. 

  Advisory Committee: An Advisory Committee will meet quarterly to help the 

Management Team monitor implementation progress and recommend enhancements and 

corrections as needed to ensure success. The Project Director will chair the Committee.  

Committee members will include the Management Team, representatives from all participating 
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schools, a representative from the Portland Public Schools, a representative from the Portland 

Education Foundation, and a representative from Youth in Action.  

  All consultants will submit to the Project Director monthly progress reports to describe 

progress according to established timelines and any problems or delays encountered. These 

reports will be used for internal monitoring, external evaluation, and review during the federal 

program audit.  The Project Director, with assistance from the co-PIs and other consultants, will 

prepare and submit annual performance reports to the U.S. Department of Education through 

Youth in Action.  These reports will document progress toward achievement of objectives.  

TASKS/MILESTONES AND TIMELINE 

Table 5: Project Timeline* 

Milestones/Tasks 
Lead 
Roll 
** 

Year 1 
(2014-2015) 

Year 2 
(2015-2016) 

Year 3 
(2016-2017) 

Year 4 
(2017-2018) 

Q
1 

Q
2 

Q
3 

Q
4 

Q
1 

Q
2 

Q
3 

Q
4 

Q
1 

Q
2 

Q
3 

Q
4 

Q
1 

Q
2 

Q
3 

Q
4 

Convene MT PD Biweekly in the first six months and monthly thereafter 
Refine evaluation EE X Refine as needed 
Purchase equipment PM X                
Objective One: By September 30, 2018, design, develop, and test a set of comprehensive arts integration 
program for elementary school in order to create a system of professional development supports and 
resources for teachers that aids in the rapid learning and ease of implementation of the program. 
Task 1: Design, 
develop and refine 
training curricula. 

TD 
/TI X X X  X    X    X    

Task 2: Design, 
develop, and refine 
artist and expert 
training curricula. 

PD X X X  X    X    X    

Task 3: Recruit 
control schools. EE  X X              

Task 4: Design, 
implement, and 
refine summer PD. 

TD/
TI X X X X X X X X X X X X X X X X 

Task 5: Expand and 
refine arts integration 
projects.  

PM X X X Refine as needed 

Task 6: New arts 
integration program. PM X X X Refine as needed 

Task 7: Mentoring 
program. 
 

PM X X X  X    X    X    
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Milestones/Tasks 
Lead 
Roll 
** 

Year 1 
(2014-2015) 

Year 2 
(2015-2016) 

Year 3 
(2016-2017) 

Year 4 
(2017-2018) 

Q
1 

Q
2 

Q
3 

Q
4 

Q
1 

Q
2 

Q
3 

Q
4 

Q
1 

Q
2 

Q
3 

Q
4 

Q
1 

Q
2 

Q
3 

Q
4 

Task 8: Establish 
online support hub. PM X X X X X X X X X X X X X X X X 

Task 9: Prepare 
USM interns. 

TD/
TI X X X X X X X X X X X X X X X X 

Task 10: Evaluation 
of Objective 1.  EE X X X X X X X X X X X X X X X X 

Objective Two: By September 30, 2018, obtain evidence about the model’s usability, and effectiveness 
in implementing the program. 
Task 1: Refine 
curricular areas and 
classroom plan. 

PM    X    X    X    X 

Task 2: Recruit 
artists and experts.  PD    X    X    X    X 

Task 3: Create and 
schedule expert and 
artist lesson plans.  

PD    X    X    X    X 

Task 4. Finalize and 
schedule linked core 
content lesson plans.  

PT    X    X    X    X 

Task 5: Schedule 
field trips.  SO    X X   X X   X X   X 

Task 6: Procure 
supplies. PM    X X   X X   X X   X 

Task 7: Implement 
classroom programs.   PT     X X X X X X X X X X X X 

Task 8: Student 
Showcase Event.  PT       X    X    X  

Task 9: Post program 
debriefing.   PM       X    X    X  

Task 10: Evaluation 
of Objective 2 EE X X X X X X X X X X X X X X X X 

*Assumes October 1, 2014 start date.  Q1 = Oct-Dec; Q2 = Jan-Mar; Q3 = Apr-Jun; and Q4 = Jul-Sep. 

**PD = Project Director; EE = External Evaluator; PM = Program Manager; TD/TI = Teacher 

Development/Interns Coordinator; MT = Management Team; SO = School Outreach 
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(b) The time commitments of key project personnel are appropriate and adequate to meet 

the objectives of the proposed project. 

Table 6. Staffing and Loading Chart 

Name Responsibilities Time 

Commitment Beth Van Mierlo, 

PI/PD 

Maintain communications with project officer and 

subcontractors, manage budget, oversee federal 

reporting, chair Management Team meetings, 

coordinate logistics with artists and content experts; 

and development and coordinate training for artists 

and content experts. 

75%  

Annette Kraus, 

Program Manager 

 

Provide day-to-day project management, including 

coordination of all on-site activities with 

subcontractors and coordination of student 

involvement; participate in Management Team 

meetings; support all curriculum trainings; and 

facilitate implementation of curriculum 

interventions. 

100% 

 

Myra Bresnahan, 

Co-PI 

Serve as liaison with and outreach to the 

participating schools to help troubleshoot concerns 

and problems teachers may have; ensure teachers 

receive the support outlined by the Management 

Team and the overall projects; participate on 

Management Team meetings. 

180 hours per 

year 

Kelly Hrenko, 

Co-PI 

 

Develop and coordinate professional development 

training for teachers; coordinate logistics and 

training for pre-service teacher interns and their 

work with the teachers in the project; participate in 

Management Team meetings. Secure USM IRB 

review of project. 

22% 
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Name Responsibilities Time 

Commitment Kristen Fox, Co-

PI 

Serve as liaison with Reiche, the test bed school. 180 hours per 

year 

Gretchen Berg, 

Art Consultant 

 

Coordinate and facilitate curriculum development 

and assessment 

180 hours in 

each of Years 

and 2 and 96 

hours in each of 

Years 3 and 4 

Ashley Presser 

Lewis, External 

Evaluator 

Develop research and evaluation plan; conduct 

ongoing project evaluation 

15% in Years 1 

and 2 and 20% 

in Years 3 and 4 
 

(c) Project IMAGINE has more than adequate procedures for ensuring feedback and 

continuous improvement in the operation. 

 Performance feedback and continuous improvement are integral to the design of Project 

IMAGINE and are built into the overall program management. To ensure continuous improvement 

and feedback, The Management Team will meet with the teachers at the participating schools at 

least four times each year to engage in a continuous improvement cycle, looking at project 

process toward implementation milestones and at progress toward improvement objectives and 

benchmarks for students and teachers. Together with the program evaluators, the Management 

Team and teachers will work to determine which strategies are effective, and which are less so, 

and recommend adjustments to the program if benchmarks are not being met. This ongoing 

improvement cycle, will include: 1) reviewing goals, objectives, and benchmarks; 2) collecting 

and reviewing evaluation reports on student formative and summative performance data and 

perceptual data, including feedback from principals, teachers, students; 3) collecting and 

reviewing disaggregated data, including race/ethnicity, socioeconomic status, EL status, and 

special needs); 4) reviewing program implementation against work plan milestones and 
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reflecting on and analyzing progress toward goals, objectives, and benchmarks; and 5) 

identifying successes and barriers to progress and necessary program adjustments and creating a 

timeline with staff responsibility for implementing new strategies, as needed. 

 
 F. QUALITY OF THE PROJECT EVALUATION 
	  
(a) The evaluation methods include objective performance measures that are clearly 

related to the outcomes of the project and will produce quantitative and qualitative data. 

SUMMARY OF EVALUATION 

 The external evaluation will be conducted by the EDC/CCT. This independent evaluation 

team will conduct a mixed-methods evaluation, including both qualitative and quantitative data 

collection, to assess how the project is meeting its goals as they are defined in the program’s 

Logic Models (Figure 4) described in this proposal. The evaluation will provide (1) formative 

feedback on the development and testing of the curriculum and (2) culminate in a summative 

evaluation on the impact of the program on teachers, experts, and students, including a 

longitudinal quasi-experimental design in order to obtain evidence of promise. The evaluation 

staff will also work with project staff to revise the program logic model (Coffman, 1999) 

throughout the course of the project.   

The development of the professional development and formative evaluation will involve 

a multi-step iterative process consistent with design-based implementation research process (The 

Design Based Research Collective, 2003).  Penuel et al. (2001) argue that the cornerstones of 

design-based research involve an iterative and collaborative design process, in this case with 

teachers and developers, that is focused on persistent problems in order to develop theory that is 

both relevant to classroom practice and improves future capacity to address the persistent 

problems related to effective teaching and learning.  This process ensures that the developed 
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resources meet the needs of elementary school teachers in a manner that is conducive to a rapid 

and efficient scale up of the program, as well as provide genuine opportunity for teachers to 

develop both content and implementation expertise.   

Specifically, the first years of the evaluation will focus on documenting both the process 

of the design iterations and the second and third year will focus on the initial outcomes on 

teachers, experts, and students. The focus of Year 1 is iteratively developing an initial version of 

the professional development materials for K-5 teachers in collaboration with Reiche teachers 

and on developing and piloting instruments to capture initial teacher and student outcomes, as 

well as develop indicators of fidelity of implementation. This iterative process will result in a 

coherent professional development experience with accompanying resources that could 

realistically and effectively be scaled-up in the future to large numbers of teachers on a national, 

or international, level.  Years 2 and 3, the evaluation will focus on evaluating the evidence of 

promise using a longitudinal quasi-experimental approach and analyzing those results in year 4. 

OVERVIEW OF PARTICIPANTS  

All teachers will be selected through a criteria-driven process from a pool of applicants 

wanting to participate in this study.  A key selection criterion is the involvement of teachers in 

higher-poverty (over 30% free or reduced lunch) elementary schools as the developers want to 

ensure that the resulting products are responsive to the sometimes daunting demands of these 

rugged environments.   In Year 1, we will identify a cohort of teachers from Reiche who have 

worked with the program staff in the past and are willing to provide direct feedback in the 

development process.  This cohort will participate in a series of carefully developed cognitive 

interviews, surveys, and other informal communication.  This feedback and other data will be 

gathered prior to, during, and following implementation of the Side x Side modules in Year 1.  
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In Years 2 and 3, teachers in the quasi-experimental study will be recruited primarily 

from schools in the Portland areas where developers are located and where the developers have 

established relationships related to arts integration education with districts, schools and teachers.   

To be selected teachers will meet the following criteria:  1) never implemented the program and 

(2) have a desire to integrate art into daily content area learning.  This cohort of teachers will be 

grouped into pairs with similar teachers at other schools using a matched-pairs procedure. 

Participants in the treatment will engage in the professional development and will implement the 

program in the fall and winter. Comparison teachers will participate in data collection, but will 

not receive any professional development until the conclusion of the study.  

DESCRIPTION OF THE PROCESS AND OUTCOME MEASURES 

The first year of the project will involve the development and piloting of the surveys, 

logs, and interviews using indicators tailored specifically to the elements of this project.  

Teacher & Expert Surveys will be used to collect both qualitative and quantitative 

information from teachers and experts in years 1 through 3. Specifically, the surveys will ask 

participants to rate aspects of the professional development and program activities, indicate their 

level of knowledge and comfort with regards to integrating arts into content area instruction, and 

solicit feedback on strengths and challenges of the program. 

Teacher Logs will be used to collect both qualitative and quantitative information about 

which aspects of the program they implement and how they implement them in years 1 through 

3. Ultimately, these logs will be used as indicators of fidelity of implementation, which we 

would expect to vary by teachers in both the treatment and comparison groups. 

Teacher & Expert Interviews will be used to collect qualitative data from participants on 

their experiences with all aspects of the program. In year 1 these interviews will primarily serve 
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the purpose of providing formative feedback to the development team and during year 3 they 

will serve to triangulate findings from the teacher logs on fidelity of implementation.  

Student Achievement will be quantitatively measured reading and math using the 

Maine’s new Smarter Balanced Assessment Consortium (SBAC) assessment with third through 

fifth grade classes. In Year 1, these test scores will be collected as baseline measures in an effort 

to understand the initial impact of the program on student achievement. In the Years 2 and 3 

quasi-experiment, the test scores will be compared across groups to determine if the program has 

initial evidence of promise, and will be analyzed longitudinally for each cohort over two years. 

Student Surveys will be used to collect qualitative and quantitative information about 

student’s motivation for learning, knowledge of the professions and career paths, knowledge of 

the local community and feelings of belonging, and experience with the program. In Year 1, this 

information will be used to provide feedback to the developers of the program and help to 

understand the initial impact of the program on students. In Years 2 and 3, these responses will 

be compared across groups to investigate differential impact. 

Student Creativity will be assessed using the Next Generation Creativity Survey 

(Catterall, 2012) at the beginning and end of each academic year. This survey was developed and 

piloted for students in the third grade and above, with scales relating to general self-concept, 

self-efficacy, attribution, and creativity (originality, fluency, flexibility, and elaboration). In 

years 1, subscale scores will be compared across time using a paired-samples t-test to account for 

the repeated measures design. In year 2 and 3, subscale scores will be compared across groups 

using a repeated measures ANOVA to determine if groups differ by group.  
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EVALUATION YEARS & RESEARCH QUESTIONS 

Year 1: Development of the Professional Development & Piloting Measures 

The first year of the project will focus on the development of the professional 

development component for teachers and experts. The evaluation during this year will focus on 

(1) providing formative feedback on the formulation of these professional development 

experiences, (2) piloting the measures that will be used throughout the project, (3) revisiting the 

programs logic model with Side x Side staff and stakeholders to make any logical changes before 

year 2, and (4) conclude by revisiting research plans for the Year 3 evaluation study to ensure 

alignment for the What Works Clearinghouse’s standards for quasi-experimental designs criteria.  

Research Questions for Year 1 include: (1) What elements of the professional 

development do experts need in order to develop competency in teaching and learning? (2) What 

element of the professional development do teachers need in order to (1) develop confidence in 

their ability to integrate art into their teaching and (2) improve their art teaching pedagogical 

content knowledge? 

Years 2 and 3: Full Program Evaluation Study 

The second and third year of the project will focus on a quasi-experimental study of 

project IMAGINE intervention with a set of new schools and comparing outcomes to those in 

schools without the intervention. The evaluation during this year will focus on investigating 

program implementation and comparing the outcomes of participating teachers and students to 

those who have not yet experienced the program. During the first year of the grant, the 

evaluation plan for year 3 will be revisited to ensure it meets the What Works Clearinghouse 

Guidelines for Quasi-experiments. 

Research Questions for Year 3 include: (1) Do teachers & experts gain the necessary 
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knowledge and skills from the professional development to implement the program as intended? 

(2) Do students in the program improve art and content area knowledge as compared to students 

not experiencing the program? (3) Do students in the program improve creativity as compared to 

students not experiencing the program? (4) Do students in the program increase motivation to 

learn art and content area knowledge as compared to students not experiencing the program? (5) 

Do students in the program increase knowledge of professions as compared to students not 

experiencing the program? (6) Do students in the program increase knowledge of the community 

as compared to students not experiencing the program? 

In order to answer these questions, we will create a matched-pairs comparison group by 

using the demographic information to select, using a statistical program, a comparison group of 

teachers and students who have similar characteristics but did not participate in the program. The 

advantage of the matched-pairs design is that it provides more control of variables, further 

ensuring that the non-participant comparison group is comparable to the participant group. Then 

the test scores of the matched pairs will be compared with a t-test to determine whether the 

groups differ significantly in reading and math. However, as previous academic performance is 

an important predictor of future performance, we will obtain scores from the previous year as 

well. Using the previous year’s scores, a repeated measures ANOVA will be conducted on the 

matched pairs, using previous achievement as a predictor of current achievement in addition to 

other relevant covariates (grades, attendance, demographics).  It should be noted that the 

demographic variables will be used primarily for the selection of a matched-pairs comparison 

group rather than as covariates in the analysis, as the homogeneity of the school population 

means that it is likely that demographic variables will lack sufficient variability needed to 
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explain much variance in the statistical model (i.e. if students are similar on these factors, the 

factors then do not help explain differences between students).  

Year 4: Analysis & Dissemination 

 This year of the project will focus on analysis of the quasi-experimental study, 

disseminating the professional development both to participants who served in the comparison 

group to use the intervention and more broadly in a digital format, and making any final 

revisions to the program and logic model. 

(b) The evaluation methods provide performance feedback and permit periodic assessment 

of progress toward achieving intended outcomes. 

Information will be used in a variety of ways to manage progress towards the project’s stated 

objectives. The Management Team will determine during each year the degree to which benchmarks 

and milestones have been met for the project’s objectives, utilizing quarterly evaluation updates and 

modify program implementation, as needed each year to create an on-going feedback loop for on-

going assessment and continuous program progress and improvement.  

(c) The methods of evaluation will produce evidence of promise. 

The quasi-experimental study of project IMAGINE intervention, described above in 

section 7a, will take place in year 3 to investigate program implementation and compare the 

outcomes of participating teachers and students to those who have not yet experienced the 

program. During the first year of the grant, the evaluation plan for year 3 will be revisited to 

ensure it meets the What Works Clearinghouse Guidelines for Quasi-experiments. The study will 

collect both qualitative and quantitative data in order to determine whether the program was 

implemented with fidelity and whether it shows initial evidence of promise. 
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COMPETITIVE PREFERENCE PRIORITIES 
 
PRIORITY 1 - TURNING AROUND PERSISTENTLY LOWEST- ACHIEVING SCHOOLS 

One goal of project IMAGINE is to improve student achievement at the four elementary 

schools, which will also help make a strong case for expanding effective programming for 

improvement throughout the Portland public school district and beyond. Two of the participating 

schools (East End and Riverton) are on the Maine Department of Education list of Persistently 

Lowest Achieving schools, as defined by federal criteria (Maine Department of Education, 

2014).  Riverton is among five Title I schools in Maine that have failed to show progress under 

the federal No Child Left Behind Act for two or more years. Both are listed as US Department of 

Education School Improvement Grants (SIG) -Eligible Tier I and Tier II schools. Riverton began 

receiving SIG funds in FY10-11 and East End began in FY 11-1.   In addition, our test bed 

school, Reiche, also a Title I school, was identified by the state as a “focus” school for 2013-14, 

because of its continued wide gap between lowest and highest performing students. 

PRIORITY 2 - TECHNOLOGY 

Project IMAGINE will incorporate digital audio, visual and graphic tools into both the 

professional development model and in-school programming.  Teacher training will include a 

digital learning platform to enhance and make readily accessible various modes of support on an 

ongoing basis. These offerings will later be expanded to virtual offerings that will expand 

accessibility for educators farther afield. The online support network will enable participants to 

access a variety of supportive media and feedback during the academic year. This interactive 

environment will serve to document examples of arts integration in practice within the schools 

and community, and will be the mechanism for more widespread dissemination of this training. 

Professional development will be enhanced by use of this “learning lab” incorporating 
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social media communications tools and strategies with which members may solicit feedback and 

report on progress throughout the year. A weblog and various discussion forums will be 

activated and moderated (i.e., website-based forums and additional outlets such as Facebook, 

Twitter, Instagram for project photographs).  Digital video trainings will be produced and shared 

via a dedicated YouTube channel; and audio podcasts will be created and shared. Teachers and 

student teachers will use these outlets to share ongoing work, via video, photographs and journal-

like commentary. Eventually this hub will include online workshops or webinars to make the 

training even more accessible. Teachers will have ongoing access to these supports throughout 

the year, designed to complement in-person training, and in extreme cases, to supplant it.   

Student programs developed during the grant-funded project period will incorporate the 

use of instructional tools including interactive Smartboards and classroom document cameras, as 

well as engaging students in the use of digital tools and media in lessons and in arts projects. 

Students at various grade-levels will: conduct online research; create film animations using 

mounted digital cameras and video and animation production software (iMovie, Smoovie, 

Anime); combine spoken word storytelling with music composed using GarageBand, use digital 

photography, use 3D modeling software for geometry and design work (SketchUp), create digital 

“books” combining text, illustration and audio/music components, and combine text, 

photographs and video for culminating presentations.  Increasing students’ exposure to a variety 

of technology and media arts tools broadens their experience and perhaps more importantly, 

serves to increase comfort levels around learning new applications. Technology generally serves 

to engage students quite readily in their learning.  
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PROFESSIONAL EXPERIENCE                                                                                      

OAK STREET STUDIOS, A YOUNG PEOPLE’S ART INSTITUTE 
http://oakstreetstudios.com/                 PORTLAND, MAINE
1999 to Present
Founder and Director of art programs for children ages two to sixteen encompassing 3 trimesters 
yearly as well as a summer camp series
Developed age appropriate and diverse curriculum in mediums of painting, drawing, sculpture, 
circuitry, ceramics, cartooning, fabric arts, printmaking, and color theory 
Lead Instructor for the organization , modeling educational and creative technique
Responsible for complete advertising, networking, finance and operations for the business
Conducted staff training and mentored emerging artist instructors

SIDE X SIDE                                               PORTLAND, MAINE
http://sidexsideme.com/
2013 to Present 
Co-Founder, Director
Develop, implement and support arts integration programs in schools
Write grants to secure funding
Work with staff and administration to establish project goals and timelines
Recruit artist partners to co-facilitate programming

TEACHING ARTIST                                              PORTLAND, MAINE
2005 to Present
Responsible for the design, integration and implementation of education and outreach 
activities in collaboration with
Portland Public and Private Schools (Howard C. Reiche Elementary, East End 
Community School, Riverton Elementary, Redbank Elementary, Creative Pathways 
Pre-School, Casco Bay High School )
Portland Public Library 
Portland Ovations
   
SOUTH PORTLAND PUBLIC SCHOOLS   SO. PORTLAND, MAINE  
1994 to 1997
Support Staff, Special Education Tech. for students K-8

Beth Wilbur Van Mierlo
141 Neal Street

PORTLAND, ME, 04102
207-772-0236

jvanmier@maine.rr.com
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THE AMITY CENTER      PORTLAND, MAINE
1992 to 1995
Counselor for adults with mental disabilities, 
Developed an arts center for members

EDUCATION                                                                                                                        

UNIVERSITY OF SOUTHERN MAINE 
PORTLAND/GORHAM, MAINE
1994 Bachelor Fine Arts with a concentration in sculpture and drawing
2001 Completed Maine State coursework for teaching certificate 

Beth Wilbur Van Mierlo
141 Neal Street

PORTLAND, ME, 04102
207-772-0236

jvanmier@maine.rr.com
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annette kraus 
10 stratton place   portland, ME 04101  
ahkraus@hotmail.com 
Tel  207.272.4502        
 
 
Highlights 
In a career spanning from finance to information technology, and positions ranging from analyst 
to project manager to management, I have developed a core skill set that readily crosses 
industry definitions:  Functional understanding of both financial requirements and drivers and 
technology concepts and tools; Excellent communication abilities and interpersonal skills; 
Accuracy and detail-orientation; Organization and planning expertise; Effective documentation 
and presentation skills;  Strong analytical, problem-solving and computer skills; Motivated and 
professional. 
 
Experience 
Co-founder and Program Manager, Side X Side, Portland, ME, 2013-present 

o Design and implement standards-based arts integration programming within public K-12 school 
curricula; All aspects of nonprofit startup: fundraising, marketing, administration. 

 
Director, Systems Integration, Prodigy Internet Corporation, White Plains, NY,   1993-2001 

o Director: tasked with managing integration of independent internet service providers absorbed by 
Prodigy through corporate acquisitions. 

 
o Project Manager: coordinated numerous system upgrades, enhancements and new product 

releases; lead PM for company-wide Y2K risk assessment and remediation project, with $2m 
budget and direct senior level reporting.  MS Project; Excel. 

 
o Test Manager: built and led 12-member software test team reporting to COO; responsible for 

recruiting, training, designing test lab, defining and supervising testing, reporting, interfacing with 
technical and business-side management regarding product readiness and assisting in software 
launches.  Mercury Testing Tools; Access. 

 
o Technical Writer: online user guide, internal systems documentation. 
 

Mergers and Acquisitions Analyst, Barclays de Zoete Wedd IT Group, Short Hills, NJ,  1990-
1992 

o Financial analysis of potential IT mergers/acquisitions using proprietary methodologies and 
software; presentation/interpretation of results and recommendations; some international project 
experience.  Excel; PowerPoint. 

Assistant Vice President, JP Morgan Investment Management, New York, NY,   1986-1989 
o Theoretical/mathematical research and analysis; design and development of computer models to 

analyze a variety of fixed income investment strategies for corporate and high-net worth clients.  
C++; Access. 

 
Education 
University of Pennsylvania – Management & Technology Program  
 B.S. Finance (Wharton) and B.A.S. Computer Science (SEAS) 
 Magna cum laude 
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Kristen J. Fox 
158 Hurricane Road 
Falmouth, ME 04105 

878-2828 
jklfox@juno.com 

____________________________________________________________________________________ 
 

OBJECTIVE  Elementary School Teacher 
 
CERTIFICATION K-8 Maine Professional Certification; Highly Qualified Teacher  
 
EDUCATION  UNIVERSITY OF NEW ENGLAND, Portland, Maine 
   Teacher Certification Program, June 2007 
   MSEd, June 2010 
 
   SMITH COLLEGE, Northampton, Massachusetts 
   BA English literature, 1978-1982 
 
TEACHING EXPERIENCE 
   HOWARD C. REICHE COMMUNITY SCHOOL, Portland, Maine 
   Classroom teacher.  August 2010-present 
   ▪grades 2/3 looping teacher; multi-age grades 3/4 teacher 
   ▪co-chair of Enrichment Committee August 2011-June 2014 
   ▪organized/managed annual Winter Family Festival 2010-2013 
   ▪organize/manage annual Talent Show 2010-present 
   ▪leader	  of	  afterschool	  sewing	  club 
   ▪member of school Leadership Team August 2011-June 2014 
   ▪member of district Math Curriculum Review Team September 2012-June 2013 
   
   NATHAN CLIFFORD ELEMENTARY SCHOOL, Portland, Maine 
   Grade 4 co-teacher. November 2009-June 2010 
   taught language arts, social studies, and technology 
 
   LEARNINGWORKS AT REICHE SCHOOL, Portland, Maine 
   Grades 3-5 after-school teacher. November 2009-August 2010 
  
   WATERBORO ELEMENTARY SCHOOL, Waterboro, Maine 
   Grade 5 long-term substitute teacher. May 2009-June 2009 
 
   MABEL I. WILSON ELEMENTARY SCHOOL, Cumberland, Maine 
   Grade 2 long-term substitute teacher. January 2009-April 2009 
     
    MAST LANDING SCHOOL, Freeport, Maine 

Grades 3-5 long-term substitute teacher. September 2008-December 2008 
 
LEVEY DAY SCHOOL, Portland, Maine 
Grades 3-5 multi-age classroom teacher. September 2002-June 2008 
K-5 music teacher. January 2000-June 2008 
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MYRA BRESNAHAN 

 17 WEYMOUTH STREET, PORTLAND, ME 04102 
207-233-320  �   myrabresnahan@gmail.com   �     

 

 
 

Experience 
PTO After School Enrichment Committee Chair �  2012 - current 
Reiche Parent Teacher Organization �  Portland, ME 

• Organize 7-8 Reiche PTO after-school enrichment classes for each trimester (~25/yr) 
o Classes have included Arabic, Science, Drama, Hip- Hop, Circus Acrobatics, Lego 

Robotics, wearable arts, soccer, songwriting, drama 
• Responsible for hiring enrichment teachers, enrolling students, and coordinating with school 
• Successfully expanded the program, offering more diverse classes, increasing number of 

participants (1/3 school participating) 

Non-Profit Consultant �  2004 - 2008 
Al-Shamoah Community Center,  West  Bank ,  Pa les t ine  

• Helped community members write mission statement and form a 501(c)3 for a community 
center serving 3 villages, providing services such as computer lab, a library, a mobile health 
clinic, woman empowerment groups, and sports activities 

• Helped secure a $250,000 grant from the French Embassy to support start-up activities 
• Established a connection between the Ben-Gurion University Public Health Department and 

Al-Shamoah to help assess the communities most urgent health needs 

Managing Director �  2001 - 2004 
Earth Day New York,  New York ,  New York  

•  Managed the day to  day operat ions  o f  EDNY ( the on ly  fu l l - t ime pa id  
employee)  

•  Respons ib le  fo r  the  annua l  and pro ject  budgets  
•  Managed the $250 ,000 ,  mu l t i -year ,  Department  o f  Energy  g reen bu i ld ing 

in i t ia t ive  g rant  
•  Secured and managed over  $600 ,000  in  annua l  sponsorsh ip  money fo r  

EDNY programs.   Donors  and Sponsors  inc luded the U .S .  Env i ronemnta l  
P rotect ion  Agency,  the  Department  o f  Energy ,  New York  Energy  and 
Research and Deve lopment  Assoc iat ion ,  the  Durs t  Organ izat ion ,  and 
ConnEd ison  

•  Managed the product ion  and d i s t r ibut ion  o f  a l l  pub l ic i ty  mater ia l s  
•  Organ ized the annua l  week long Ear th  Day events  in  Grand Cent ra l  

S tat ion  w i th  thousands  o f  a t tendees ,  hundreds  o f  exh ib i to r s  and ar t  and 
enter ta inment .  
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 Myra Bresnahan   Page 2 

•  Worked w i th  the  Execut ive  D i rector  to  o rgan ize  and manage the annua l  
Commerc ia l  Green Bu i ld ing  Conference wh ich was  at tended by  over  300  
at tendees  represent ing  over  90% of  Manhattan’s  commerc ia l  rea l  es tate   

•  Es tab l i shed par tner  o rgan izat ion  to  p roduce and d i s t r ibute  the  Ear th  Day 
Networks  educat ion  p rogram wh ich prov ided f ree  educat iona l  mater ia l  to  
74% of  a l l  schoo ls  in  the  count ry  

•  Presented lectu res  and workshops  to  educators  about  in tegrat ing  
env i ronmenta l  educat ion  in to  the i r  cur r icu lum 

Project Assistant, Audubon Adventures �  2000 - 2001 
National Audubon Society,  New York ,  New York  

•  Worked w i th  educators  and sc ient i s t s  to  wr i te  and ed i t  mater ia l s  fo r  the  
Nat iona l  Audubon’s  award w inn ing educat ion  p rogram Audubon 
Adventu res  

•  Worked w i th  loca l  Audubon chapters  nat ion-w ide to  p romote,  purchase 
and d i s t r ibute  Audubon Adventu res  

•  Managed the data ent ry  and customer  se rv ice fo r  a l l  o rders  

Teacher and Program Coordinator �  1998 - 2000 
A juda de Desenvo lv imento  de Povo para  Povo,  Ch imoio ,  Mozambique 

•  Taught  Sc ience and Eng l i sh  to  6 t h  and 7 t h  g rade s tudents  in  a  schoo l  fo r  
s t reet  ch i ld ren  

•  Worked w i th  loca l  and nat iona l  o rgan izat ions  to  p roduce a  comprehens ive  
sexua l  educat ion  p rogram fo r  s tudents  and su r round ing communi ty .  

Environmental Coordinator �  1996 - 1998 
New York  Pub l ic  In te res t  Group,  B inghamton Chapter ,  B inghamton,  NY 

•  Lead a l l  env i ronmenta l  act iv i t ie s  fo r  the  NYP IRG chapter ,  inc lud ing b i -
week ly  meet ings .  

•  Organ ized the success fu l  annua l  po l lu t ion  tour  fo r  the  s tudents  and 
communi ty  to  ra i se  awareness  o f  loca l  companies  and the i r  env i ronmenta l  
impacts  

•  Helped es tab l i sh  an un ivers i ty -w ide recyc l ing  p rogram 

 

Education 
Binghamton University 
May 1998 �  BA Environmental Studies 
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Kelly	  Hrenko,	  PhD	  
Assistant	  Professor,	  Art	  Education	  
University	  of	  Southern	  Maine	  

109	  Robie	  Andrews	  Hall,	  37	  College	  Avenue	  
Gorham	  Maine	  04038	  

207.780.5364	  /	  khrenko@usm.maine.edu	  
	  
EDUCATION	  
Ph.D.,	  Art	  Education	  
University	  of	  Minnesota,	  Minneapolis	  MN,	  2010	  
M.Ed.,	  Art	  Education	  
University	  of	  Minnesota,	  Minneapolis	  MN,	  2007	  
B.F.A.,	  Art	  Education	  
Southern	  Illinois	  University,	  Carbondale	  IL,	  1999	  
	  
TEACHING	  EXPERIENCE	  
Assistant	  Professor,	  Art	  Education,	  College	  of	  Arts,	  Humanities,	  and	  Social	  Sciences,	  
	   University	  of	  Southern	  Maine,	  August	  2010-‐	  Current	  
Adjunct	  Faculty,	  College	  of	  Continuing	  Education,	  Hamline	  University,	  2007-‐2010.	  
Teaching	  Assistant,	  Department	  of	  Curriculum	  and	  Instruction,	  University	  of	  Minnesota	  
	   2006-‐2010.	  	  
Education	  Director,	  Theatre	  Arts	  and	  Dance	  Department,	  University	  of	  Minnesota.	  	  
	   2005-‐2007.	  	  
Art	  Educator,	  Grainwood	  Elementary	  School,	  Prior	  Lake	  MN.,	  2005-‐2009	  	  
Art	  Educator,	  Snoqualmie	  Middle	  School,	  Snoqualmie	  WA.,	  2000-‐2005	  
	  
SELECT	  PUBLICATIONS	  
Hrenko,	  K.	  (2013).	  Book	  Chapter	  (forthcoming).	  The	  Intersection	  of	  Wabanaki	  Cultures,	  
Visual	  Arts,	  and	  Creative	  Writing.	  In	  Staikidis	  and	  Ballengee-‐Morris	  (Eds.),	  Transforming	  Our	  
Practices:	  American	  Indian	  Art,	  Pedagogies,	  and	  Philosophies.	  Reston,	  VA:	  NAEA	  Press.	  
	  
Hrenko,	  K.	  &	  Dalton,	  J.	  (2014).	  One	  Middle	  school+	  Two	  teacher	  education	  programs	  =	  
Three	  ways	  of	  enacting	  community-‐based	  art	  education.	  In	  Eastern	  Education	  Research	  
Association	  Conference	  proceedings.	  Jacksonville,	  FL;	  University	  of	  Florida	  Press.	  
	  
Hrenko,	  K.,	  &	  Stairs,	  A.	  (2012).	  Creative	  literacy:	  A	  new	  space	  for	  pedagogical	  understanding.	  
[Special	  issue	  on	  Writing	  Across	  the	  Secondary	  School	  Curriculum]	  Across	  the	  Disciplines,	  
9(3).	  Retrieved	  January	  17,	  2013,	  from	  
http://wac.colostate.edu/atd/second_educ/hrenko_stairs.cfm	  
	  
Bequette,	  J.,	  &	  Hrenko,	  K.	  (2010).	  Culture-‐based	  arts	  education.	  In	  Jon	  Reyhner,	  Willard	  
Sakiestewa	  Gilbert,	  &Louise	  Lockard	  (Eds.),	  Honoring	  our	  heritage:	  Culturally	  appropriate	  
approaches	  to	  teaching	  indigenous	  students.	  Flagstaff,	  AZ:	  Northern	  Arizona	  University	  Press.	  
	  
Hrenko,	  K.	  (2010)	  American	  Indian	  curriculum	  handbook	  “	  Intersecting	  Ojibwe	  Art	  
Curriculum”	  University	  of	  Minnesota	  Press.	  http://intersectingart.umn.edu	  
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Kelly	  Hrenko,	  PhD	  
Assistant	  Professor,	  Art	  Education	  
University	  of	  Southern	  Maine	  

109	  Robie	  Andrews	  Hall,	  37	  College	  Avenue	  
Gorham	  Maine	  04038	  

207.780.5364	  /	  khrenko@usm.maine.edu	  
	  
SELECT	  CONFERENCE	  AND	  PROFESSIONAL	  PRESENTATIONS	  
Hrenko,	  K.	  “Transforming	  Our	  Practices:	  American	  Indian	  Art,	  Pedagogies,	  and	  
Philosophies”,	  Book	  Panel	  with	  Staikidis	  and	  Ballengee-‐Morris,	  National	  Art	  Education	  
Association,	  San	  Diego	  CA,	  April	  2014	  
	  
Hrenko,	  K.	  “Wabanaki	  Arts	  and	  Writing”	  American	  Education	  Research	  Association,	  
Philadephia	  PA,	  March	  2014	  
	  
Hrenko,	  K.	  &	  Dalton,	  J.	  “One	  Middle	  school+	  Two	  teacher	  education	  programs	  =	  Three	  ways	  
of	  enacting	  community-‐based	  art	  education”	  Eastern	  Educational	  Research	  Association,	  
Jacksonville	  FL,	  February	  2014 
	  
Hrenko,	  K.	  “The	  Intersection	  of	  Wabanaki	  Cultures,Visual	  Arts,	  and	  Creative	  Writing”	  
American	  Education	  Studies	  Association,	  Baltimore	  MD,	  November	  2013	  
	  
Hrenko,	  K.	  “Gendered	  Art:	  An	  urban	  approach	  to	  single-‐sex	  arts	  education”	  Accepted	  for	  
American	  Education	  Research	  Association,	  Vancouver	  BC,	  2012	  
	  
Hrenko,	  K.	  “Can	  We	  Really	  Recreate	  Culturally	  Relevant	  Curriculum	  Elsewhere?	  
Problematizing	  the	  Replication	  of	  Place-‐Specific	  Culture-‐Based	  Art.	  Accepted	  for	  American	  
Education	  Studies	  Association.	  St	  Louis	  MO,	  2011	  	  
	  
Hrenko,	  K.	  	  “Space	  based	  art	  education”.	  Accepted	  for	  American	  Education	  Research	  
Association	  New	  Orleans	  LA,	  2011	  
	  
Hrenko,	  K.	  “Teacher	  education	  and	  professional	  development	  in	  the	  arts”.	  	  Accepted	  for	  
American	  Education	  Studies	  Association	  Denver	  CO,	  2010	  
	  
Hrenko,	  K.	  “	  Culture-‐Based	  Native	  Art”.	  	  Accepted	  for	  New	  England	  Philosophy	  of	  Education	  
Society,	  Hartford,	  CT,	  2010	  
	  
Hrenko,	  K.,	  Bequette,	  J.	  “Art	  for	  the	  elementary	  teacher:	  an	  action	  research	  study”.	  	  Accepted	  
for	  National	  Art	  Education	  Association,	  Baltimore,	  MD,	  2010.	  
	  
AWARDS	  AND	  GRANTS	  
National	  Science	  Foundation,	  TUES	  grant,	  Co-‐PI	  2013-‐2015	  
University	  of	  Maine	  System	  Multicultural	  Grant	  2013	  
University	  of	  Southern	  Maine	  Faculty	  Senate	  research	  grant	  2012	  
Maine	  Campus	  Compact	  Faculty	  Fellowship	  2011	  
University	  of	  Southern	  Maine	  Technology	  grant	  2011	  
University	  of	  Southern	  Maine	  Faculty	  Professional	  Development	  grant	  2010-‐2011	  
University	  of	  Southern	  Maine	  Faculty	  Senate	  service	  award	  2011	  
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Kelly	  Hrenko,	  PhD	  
Assistant	  Professor,	  Art	  Education	  
University	  of	  Southern	  Maine	  

109	  Robie	  Andrews	  Hall,	  37	  College	  Avenue	  
Gorham	  Maine	  04038	  

207.780.5364	  /	  khrenko@usm.maine.edu	  
	  
PROFESSIONAL	  ASSOCIATIONS	  AND	  MEMBERSHIPS	  	  
Maine	  Art	  Education	  Association	  2010-‐	  present	  
American	  Educational	  Studies	  Association	  2008-‐present	  
	  
American	  Education	  Research	  Association	  2008-‐	  present	  	  
Institute	  of	  Community	  Integration,	  University	  of	  Minnesota	  2008-‐2010	  
Diversity	  Committee	  Member,	  College	  of	  Education,	  University	  of	  Minnesota	  2008-‐2010	  
College	  Art	  Association	  2007-‐present	  
Minnesota	  Art	  Education	  Association	  2003-‐2010	  
National	  Art	  Education	  Association	  1999-‐present	  
	   	  
BOARD	  AND	  COMMITTEE	  SERVICE	  	   	  
The	  ArtVan,	  Board	  member	  2012-‐current	  
USM	  Curriculum	  Review	  Committee	  2014	  
SidexSide	  Arts	  Integration	  Organization,	  Steering	  Committee	  2013-‐current	  
USM	  Title	  III	  HIP	  Advisory	  Committee	  2014	  
USM	  Academic	  Program	  Assessment	  Software	  committee	  2012	  
USM	  Professional	  Education	  Council	  2011-‐current	  
The	  Telling	  Room,	  Education	  Board	  member	  2011-‐current	  
USM	  Faculty	  Advising	  Liaison	  2011-‐current	  
Maine’s	  Imagination	  Intensive	  Communities	  (IIC)	  Review	  Board	  2011	  
Maine	  Art	  Commission,	  Education	  Board	  member	  2011-‐present	  
University	  of	  Southern	  Maine	  Art	  Gallery	  advisory	  committee	  2011-‐present	  
Maine	  Art	  Education	  Association,	  Board	  member	  2010-‐present	  
Portland	  Museum	  of	  Art,	  Education	  Board	  member	  2010-‐present	  
City	  of	  Saint	  Paul,	  Star	  Grant	  Board	  Member	  2007	  
Art	  and	  Disability	  committee	  member,	  MN	  exhibit	  curator	  2009-‐10	  
Smudge	  Art	  Advisory	  Board	  2008-‐present	  
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GRETCHEN BERG 
24 Linden Street        

 Portland, Maine 04103     
(207) 773-5073 

gbergarts@gmail.com 
 
Ovations Offstage Director (Portland Ovations) – Spring 2010 to present 

• Designs and manages all non-performance activities including artists residencies, masterclasses and 
workshops, and pre-performance lectures 

• Directs Portland Ovations’ school programs including its School-Time Performance Series, Model School 
Program, Destination Portland and professional development activities for Maine educators, all connected to 
Maine’s Parameters for Essential Instruction 

• Represents Portland Ovations in its participation in Kennedy Center Partners in Education program along with 
Portland Public Schools  

• Develops and nurtures community partnerships  
 

TEACHING EXPERIENCE 
Integrated Arts Educator, collaborating with K - 12 classroom teachers and students to create performances based on 
classroom studies. Sponsored by the Maine Arts Commission, the New England Touring Program, and New Hampshire 
Rural Arts Program (1978 - present). 
 
Lecturer, Department of Theater and Dance, Bowdoin College (1993 - 2008) teaching: Performance Art, Playwriting, 
Improvisation, Women in Performance, Making Theater. 
 
Visiting Lecturer, Department of Theater and Rhetoric, Bates College (2008) teaching Playwriting. 
 
Adjunct Graduate School Faculty, Harvard University Graduate School of Education (1998 - 1999), University of 
Southern Maine (2000 - present).   
 
Museum Educator, using performance to study works of art: Sackler Museum, Harvard University (2003 - 2006), 
Portland Museum of Art, Portland, ME (2004 - 2008), Rose Art Museum, Brandeis University (1998), Museum of Fine 
Arts, Boston, MA (1997). 
 
Teacher Trainer leading workshops/professional development courses (1980 - present). 
 
Performance Director/Research Assistant for the Expressing Diversity Through Performance Project at the Harvard 
University Graduate School of Education (1997). 
  
High School Theater Teacher, Maine Summer Arts Program (sponsored by the Maine Department of Education) 
(1984 - 1988), Capitol Region Gifted and Talented Program, Augusta, ME (1993 - 1996), Upward Bound @ Bowdoin 
College (2003). 
 
Arts Faculty Consultant at Sheridan Global Arts and Communications School, Minneapolis, MN (1992). 
 
Integrated Theater Arts Faculty in Cape Elizabeth, ME (Cape Elizabeth Middle School and Pond Cove Elementary 
School)  (1988 - 1992). 
 
Co-Director of the University of Southern Maine's Arts Education Institute (1990 - 1991). 

 
 

TEACHING AWARD 
Maine Alliance for Art Education’s 2007 Bill Bonyun Award  (artist/educator making a statewide contribution to the 
arts in Maine schools) 

 
EDUCATION & CERTIFICATION 

Harvard University Graduate School of Education, Cambridge, MA  
Ed. M. (Arts in Education Concentration)  
 
Antioch College, Yellow Springs, Ohio 
B.A. (Elementary Education/Ohio Teaching Certification): Current Maine K - 8 Certification   
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Arts in Education: STATE AND REGIONAL LEADERSHIP (current projects) 
 

Design Team member: IMAGINATION, INNOVATION, CREATIVITY: Reframing the Ways Kids Learn in Maine. 
Statewide initiative launched by the Maine Department of Education and the Maine Arts Commission. (2009 - present). 
 
Review Panelist (choosing 6 Maine communities), Maine Alliance for Arts Education & the Kennedy Center: 
Imagination-Intensive Communities Project. (2010). 
 
Steering Committee, NECAP (New England Consortium of Artist-Teaching Professionals) members include New 
England arts council staff & 3 regional teaching artists. (2009 - present): 
 

Planning/directing regional conference: Plugging In: Connecting Teaching Artists with New Media & 
Technology (RISD in Providence, RI June 2009). 
 
Presenting at the national Arts Education Partnership conference: Charting a Course for the Arts and 21st 

Century Learning (Cambridge, MA October 2009). 
 
 

 
 

Arts in Education: PROVIDING PROFESSIONAL DEVELOPMENT (examples) 
 
Leading workshops in cross curricular arts integration (for K -12 teachers, librarians, & administrators), sponsored by 
individual schools, school districts, and: 
 
Arts Alliance of Northern New Hampshire (2008 Extending the Dance Map: A Northern New England Rural Dance 
Project) 
 
Harvard Art Museums/Arthur M. Sackler Museum (2006 The Examined Life: Greek Studies in the Schools) 
 
L/A Arts (Lewiston & Auburn, ME) (professional development workshops)  
 
Maine Alliance for Arts Education (2007 At the Creative Center: The Arts in Maine) 
 
Maine Arts Commission (2005 Summer Institute for Professional Development in the Arts) 
 
MAHPERD (Maine Association for Health Physical Education Recreation & Dance) (2006 conference) 
 
Bates College Department of Art & Visual Culture: led a series of workshops & discussions about best practices in 
teaching with the studio arts faculty (2005).  
 
Coordinator/Lead Teacher, Arts Are Academic: Summer Institute sponsored by Massachusetts Department of Education 
at the Museum of fine Arts, Boston (1998). 
 
Co-Director of the University of Southern Maine's Arts Education Institute (1990 - 1991). 
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PERFORMANCE 
 
 

Berg, Jones, & Sarvis, Portland, Maine    U.S. Tours 1987 - present 
Choreographer, writer, performer 
 
Collaborations with Berg, Jones & Sarvis and the following artists: 
 

• Stu Kestenbaum, poet – commissioned by Opera House Arts, Stonington, ME  2005: “House of 
Thanksgiving”. 

 
• David Pence sound design - New Dance Studio, Portland, ME  2001: “Close Calls” 

 
• Alan Bray, painter & Chris Moore, musician - East Sangerville  & Portland, ME 1996: "Glacial Drift" 

 
• Roger Winter, painter - Maine College of Art, Baxter Gallery, Portland, ME 1996:  
"Dangerous Dooryards" 
 
• Anne Carlson, choreographer & Benoit Bourque, dancer & musician - commissioned by Portland Performing 
Arts, Portland, ME 1995: “Ragout D’Pattes de Cochon” 

 
• Off Center Artists Collective, performance artists - Off Center Theatre, Tampa, FL 1995: "Get Your Snow 
Shovel Out of My Cabana" 

 
• Susan Foster, Susan Rose and Marta Savigliano, choreographers/dance faculty  - University of California, 
Riverside 1995: "Matter out of Place" 

 
• Stu Kestenbaum, poet/director of Haystack School of Crafts -Haystack School of Crafts 1995: "Poems/In 
Progress" 

 
• Jonathan Lunn, assistant director of London Contemporary Dance Theatre - Portland, ME 1994 - 1995: "In 
Other Words" 

 
 • Danny McCusker, choreographer - Portland, ME 1994: "Mixing With and Changing To" 
 

• Davis Robinson, artistic director of Beau Jest Moving Theatre - Portland, ME 1993: "Off Kilter" 
 
 • Debra Wanner, NYC choreographer - Portland, ME 1988: "The Sorter and 
 The Heart" 
 
 
 
Large scale community-based performances, Portland, ME (choreography) 1993 -1994: 

Portland Dances: noon performance on the steps of Portland City Hall, featuring the mayor, the chief of police, the  
president of Maine College of Art, a local TV weatherman, civic leaders and local dancers.  

 
Dance of the Seadogs: featuring 50 local citizens and members of the Portland Seadogs (Portland's minor league 
baseball team). The sell out crowd of 6,000 is Maine's largest audience for modern dance, to date. 
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ASHLEY E. LEWIS PRESSER, Ph.D. 
 

Education Development Center, Inc., Center for Children and Technology 
96 Morton Street, 7th Floor, New York, NY  10014 

(212) 807-4264 
alewis@edc.org 

 
Education 
2007  Ph.D., Educational Psychology, University of Minnesota 
2005  M.A., Educational Psychology, University of Minnesota  
2004 Gifted and Talented Education Certificate & Preparing Future Faculty Certificate, 

University of Minnesota 
2001 B.S., Psychology, Summa Cum Laude & Commonwealth Scholar, University of 

Massachusetts- Amherst 
  

Professional Experience 
2012- Present Senior Research Associate, Center for Children and Technology, EDC, Inc. 
2008- 2011 Research Associate II, Center for Children and Technology, EDC, Inc. 
2006- 2008   Research Associate I, Center for Children and Technology, EDC, Inc. 
2005  Research Assistant II, Center for Children and Technology, EDC, Inc. 
2005      Graduate Research Assistant, Tubman Family Alliance: Family Violence Study 

& Minnesota Child Response Initiative, University of Minnesota 
2003- 2005    Research Assistant, Center for the Improvement of Early Reading Achievement: 

Media and Literacy Laboratory, University of Minnesota 
2002- 2005     Research Assistant, Center for Applied Research and Educational Improvement, 

University of Minnesota 
2001- 2002     Research Assistant, Accelerated Reader and Reading Achievement Project, 

University of Minnesota 
2000- 2001 Honors Thesis Candidates and Research Assistant, Psychology Department, 

University of Massachusetts-Amherst    
2000 Research Assistant, Adult Attachment Lab, Psychology Department, University 

of Massachusetts-Amherst    
1998-2001 Research Assistant, Infant Perceptual and Motor Development, Psychology 

Department, University of Massachusetts-Amherst  
 
Publications & Presentations 
Vahey, P., Lewis Presser, A. E., & Dominguez, X. (2013, December). Technology and the future 

of preschool: Developmentally-appropriate and evidence-based approaches to 
integrating technology in the classroom. A presentation at the STEM Smart: Lessons 
Learned from Successful Schools Conference, Washington, DC. 

Vahey, P., Dominguez, X., Lewis Presser, A., & Zanchi, C. (2013, November). The design of a 
tablet-based preschool math program. Poster presented at the Psychology of 
Mathematics Education Conference, Chicago, IL. 

Lewis Presser, A. E., Vahey, P., & Zanchi, C. (2013, June). Designing early childhood math 
games: A research-driven approach. Short paper and poster presented at the Interaction 
Design and Children Conference, New York, NY. 
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Zanchi, C., Lewis Presser, A., & Vahey, P. (2013, June). Next Generation Preschool Math demo: 
Tablet games for preschool classrooms. Demo and paper presented at the Interaction 
Design and Children Conference, New York, NY. 

Lewis Presser, A. E., Clements, M., Ginsburg, H. G., & Ertle, B. (Accepted with Revisions). 
Effects of a preschool and kindergarten mathematics curriculum: Big math for little kids. 
Early Education and Development. 

Culp, K., Martin, W., Clements, M., & Lewis Presser, A. E., (Under Review). Testing the impact 
of a pre-instructional digital game on middle-grade students' understanding of 
photosynthesis. Computers & Education. 

Ginsburg, H. G., Ertle, B., & Lewis Presser, A. E. (2012). Math curriculum and instruction for 
young children. In Buysse, V. and Peisner-Feinberg, E. (Eds), Handbook of Response to 
Intervention (RTI) in Early Childhood, Paul H. Brookes Publishing Co., Inc. 

Lewis, A. E., & Dec, J. (2011, June). Learning from GreenFab: What Students Discover in a 
STEM Internship. Paper presented at the International Society for Technology in 
Education, Philadelphia, PA. 

Clements, M., & Lewis, A.E. (2011, March). Big Math for Little Kids: Presenting Positive 
Findings From a Randomized Control Trial of a Preschool Mathematics Curriculum. 
Poster presented at the Biennial Meeting of the Society for Research in Child 
Development, Montreal, Canada. 

Ginsburg, H., Clements, M., & Lewis, A.E. (2010, June). School Readiness and Early Childhood 
Education: What Can We Learn from Research on Preschool Mathematics Programs? 
Head Start Research Conference, Washington, DC. 

Clements, M., & Lewis, A. E., (2009, July). Assessing the impact of the Big Math for Little Kids 
curriculum. Institute for Education Sciences, Washington, DC.   

Clements, M., & Lewis A. E. (2009, April). The effectiveness of the Big Math for Little Kids 
curriculum: Does it make a difference. American Educational Research Association, San 
Diego, CA. 

Ginsburg, H., Lewis, A.E., & Clements, M. (2008, October). School Readiness and Early 
Childhood Education: What Can We Learn from Federal Investments in Research on 
Mathematics Programs? Paper prepared for A Working Meeting on Recent School 
Readiness Research: Guiding the Synthesis of Early Childhood Research.” Washington, 
DC. 

Lewis, A., Mandinach, E. B., & Clements, M. (2008, March). The initial impact of pre-k Big 
Math for Little Kids: A randomized control trial. American Education Research 
Association, New York, NY. 

Lewis, A. & Mandinach, E. (2007, June). Testing the Impact of a Pre-Kindergarten Mathematics 
Curriculum: Findings from the Evaluation of the “Big Math for Little Kids” Curriculum 
(Year 1). Poster presented at the Institute for Education Sciences Conference, 
Washington, DC. 

Lewis, A. & Mandinach, E. (2008). Informal Education on the Internet. In Good, T.L. (Ed), 21st 
Century Education, Sage Publications, Inc. 

Mandinach, E. & Lewis, A. (2006, June). An Experimental Evaluation of Big Math for Little 
Kids’ Impact on Student Performance.  Poster presented at the Institute for Education 
Sciences Conference, Washington, DC. 
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Mandinach, E. & Lewis, A. (2006, April). Designing a Rigorous Study: Balancing the 
Practicalities and the Methodology. Paper presented at the Annual Meeting of the 
American Education Research Association, San Francisco, CA. 

Ertle, B., Ginsburg, H. P., & Lewis, A. (2006, April). Measuring the Efficacy of Big Math for 
Little Kids: A Look at Fidelity of Implementation. Paper presented at the Annual Meeting 
of the American Education Research Association, San Francisco, CA. 

Lewis, A., Kendeou, P., White, M., Butler, J., & van den Broek, P. (2005, April). The Relations 
of Reading and Media Habits to Young Children’s Comprehension: A Longitudinal 
Study. Paper presented at the Annual Meeting of the American Education Research 
Association, Montréal, Canada. 

Michlin, M., Sheldon, T., & Lewis, A. (2005, April). The Promise of After-School Programs: A 
Quasi-Experimental Investigation. Paper presented at the Annual Meeting of the 
American Education Research Association, Montréal, Canada. 

van den Broek, P., Kendeou, P., White, M. J., Butler, J., Murphy, A. [previous name], Lynch, J. 
S., & Kremer, K. E. (2005, April). Predicting reading comprehension: A longitudinal 
study from Preschool to Second Grade.  Paper presented at the Biennial Meeting of the 
Society for Research in Child Development, Atlanta, GA. 

 
Advanced Training in Statistical Analysis and Research Methods: 

▪ Cognitive Interviewing Workshop. Annual Meeting of the Eastern Evaluation 
Association, Absecan, NJ. Dr. Stephanie Wilson, Centers for Disease Control and 
Prevention (April 27, 2014). 

▪ Sensitivity Analysis: Quantifying the Discourse About Causal Inference. Annual Meeting 
of the American Educational Research Association, Philadelphia, PA. Kenneth Frank, 
Ph.D., Michigan State University. (April 4, 2014). 

▪ Improving Generalizations from Experiments: New methods. Annual Meeting of the 
American Educational Research Association, Philadelphia, PA. Dr. Larry V. Hedges, 
Northwestern University, & Elizabeth Tipton, Teachers College, Columbia University. 
(April 4, 2014). 

▪ IES Summer Research Training Institute: Cluster Randomized Trials. Institute for 
Education Sciences, hosted by Northwestern University, Evanston, IL. (July 15-25th, 
2013). 

▪ State of the Art of Mixed Methods Research in Education Workshop. John W. Creswell. 
Education Development Center, Waltham, MA. (March 18, 2013). 

▪ Classroom Assessment Scoring System (CLASS) Observation Training Certification: 
Secondary School Edition. Education Development Center, New York, NY. (September, 
2011). 

▪ Early Childhood Longitudinal Study- Birth Cohort Data (ECLS-B) Database Training. 
National Center for Education Statistics, Washington, DC (August 3-5, 2010). 

▪ Designing Adequately Powered Cluster Randomized Trials. Annual Meeting of the 
American Educational Research Association, San Diego, CA. Jessaca K. Spybrook, 
Western Michigan University & Andres Martinez, University of Michigan. (April 2009).  

▪ Deriving Causal Relationships From Observational Data: A Concise Overview of 
Propensity Score Matching. Annual Meeting of the American Educational Research 
Association, San Diego, CA. Sinan Gemici, Jay W. Rojewski, & InHeok Lee, University 
of Georgia. (April 2009).  

Project IMAGINE

Youth in Action/SidexSide

 

PR/Award # U351D140013

Page e81



▪ An Introductory Primer/Review of Multivariate Statistics I: Multivariate Significance 
Tests and MANOVA. Annual Meeting of the American Educational Research 
Association, San Diego, CA. Bruce Thompson, Texas A & M University. (April 2009). 

▪ An Introductory Primer/Review of Multivariate Statistics II: Descriptive and Predictive 
Discriminant Analyses and Canonical Analysis. Annual Meeting of the American 
Educational Research Association, San Diego, CA. Bruce Thompson, Texas A & M 
University. (April 2009). 

▪ Classroom Assessment Scoring System (CLASS) Observation Training Certification: 
Elementary Education. Education Development Center, New York, NY. (February 26 & 
27, 2009). 

▪ Science Assessment Design and Development Forum: An Application of Evidence-
Centered Design. Annual Meeting of the National Science Foundation Principal 
Investigators, Washington, DC. Mark Wilson & Kathy Long, University of California, 
Berkeley; George DeBoer, American Association for the Advancement of Science; 
Robert Mislevy & Nancy Songer, University of Michigan; and Geneva Haertel & Britte 
Cheng, SRI International. (November 2008). 

▪ Hierarchical Linear Modeling Workshop. Scientific Software International, Chicago, IL. 
Stephen Raudenbush & Anthony Bryk, instructors. (May 2007).  

▪ Mplus Short Course on Latent Class Analysis, Latent Transition Analysis, and Growth 
Mixture Modeling. Center for Prevention and Early Intervention, Johns Hopkins 
University, Baltimore, MD. Bengt Múthen & Linda Múthen, instructors. (March 2007). 
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Biographical Sketch: Marion Goldstein 
 
Professional Preparation 
University of Pennsylvania English, Spanish; Magna Cum Laude B.A., 1999 
New York University Educational Communication and Technology M.A., 2005 
Teachers College, Columbia University Communication, Computing, and Technology 

in Education 
Ed.D., 2009 

 
Appointments 
2009-Present Research Associate, Center for Children and Technology, Education Development Center, Inc. 
2007-2009 Research Associate, Education for Thinking Institute, Teachers College, Columbia University 
2007-2008 New Media Associate, Columbia Center for New Media Teaching and Learning 
2005-2008 Research Fellow, Ben & Grace Wood Graduate Fellowship in Learning Technologies 
2003-2005 Researcher, Consortium for Research and Evaluation of Advanced Technologies in Education  
2001-2003 Research Coordinator, Inflexxion, Inc. 
 
Products 
Related to Proposed Project 
Goldstein, M. (2012). Possible Worlds: Testing an instructional model to promote science learning through game-

play. Proceedings from the annual Games for Change conference in New York City in June 2012. 
Martin, W., Goldstein, M., & Bangura, L. (2012). Building conceptual models through handheld game-play. 

Presented at the annual international conference of the Society for Information Technology & Teacher 
Education to be held in Austin, Texas in March 2012.  

Ba, H., Darling, S., Goldstein, M., Pierson, E., & de Wysocki, M. (June 2011). Investigating the key innovative 
components of 21st Century education systems. Proceedings from the annual conference of the International 
Society for Technology in Education, Philadelphia, Pennsylvania in June 2011. 

Goldstein, M., Pasquale, M., & Culp, K.M. (2011). Using students’ naïve theories to design games for middle grades 
science. Proceedings from the annual conference of the American Educational Research Association, New 
Orleans, Louisiana in April 2010. 

Goldstein, M., Crowell, A.J., & Kuhn, D. (2009). What constitutes skilled argumentation and how does it develop? 
Informal Logic, 29(4); 379-395. 

Goldstein, M., & Kinzer, C.K. (March 2008). Extending Schema Theory to social aspects of learning: A study in an 
online environment. Proceedings from the annual meeting of the American Educational Research Association, 
New York, New York. 

Goldstein, M.J. & Noguera, P. (2006). Designing for diversity: How educators can incorporate cultural competence 
in programs for urban youth. New Directions for Youth Development, 111; 29-40. 

 
Other Significant Publications 
 
Goldstein, M., & Tirthali, D. (April 2009). A student—faculty comparison of technology use in medical and dental 

schools. American Educational Research Association, San Diego, California. 
Cousineau, T., Franko, D., Ciccazzo, M., Goldstein, M., & Rosenthall, E. (2006). Web-based nutrition education for 

college students: Is it feasible? Evaluation and Program Planning, 29; 23-33. 
Kinzer, C.K., Lohnes, S., Elfving, D., & Goldstein, M. (May 2006). Weblogs, Wikis and the World Wide Web: 

Learning to Use Collaborative Technologies to Enhance Literacy Teaching and Learning. Proceedings from the 
annual meeting of the International Reading Association, Chicago, Illinois. 

Goldstein, M., Noguera, P., & Goldstein, N.E.S. (August 2005). Ethnic differences in perceptions of peer pressure 
and substance use. Proceedings from the annual meeting of the American Psychological Association, 
Washington, D.C. 

Chiauzzi, E., Green, T., Lord, S., Thum, C., & Goldstein, M. (2005). My Student Body: A high risk drinking 
prevention website for college students. Journal of American College Health, 53(6); 263-274.  

 
Synergistic Activities  
Co-Principal Investigator, Next Generation Preschool Science (NSF Grant #1316550) 
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Research Associate, Possible Worlds: Portable Games as Tools for Improving Science and Literacy Achievement 
(IES Grant # R305C080022). 
Research Associate and Project Manager, Computer-Guided Comprehensive Mathematics Assessment for Young 
Children (NIH) 
Reviewer for the Journal of Research on Technology in Education and the annual conference of the American 
Educational Research Association.  
Finalist, 2009-2010 Phi Delta Kappa International Outstanding Doctoral Dissertation Award.  
Conference Chair for TCETC 2009: Technology, Media & Designs for Learning, a Teachers College Educational 
Technology Conference, May 2009. 
 
COLLABORATIONS AND OTHER AFFILIATIONS 
Collaborators in the last 12 months: Cornelia Brunner, EDC/CCT; Katie McMillan Culp, EDC/CCT; Ximena 
Dominguez, SRI International; Christina Zanchi, WGBH. 
  
Graduate Advisors: Deanna Kuhn, Teachers College; Charles Kinzer, Teachers College. 
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East End Community School 
195 North Street 

Portland, Maine 04102 
 
 
 
 
April 10, 2014  
 
 
 
Youth in Action/ Side x Side 
Attn: Beth Wilbur Van Mierlo & Annette Kraus 
155 Brackett Street 
Portland, Maine 04102 
 
 
Dear Ms. Wilbur Van Mierlo and Ms. Kraus: 
 
This is a letter of support for Side x Side and USM’s proposed application to the Department of Education Arts 
in Education Model Development and Dissemination grant (AIEMDD). As teachers at East End Community 
School, we have committed to working with this program and with Side x Side and USM to provide our students 
with a rigorous experience, in and through the arts.  
 
East End Community School serves a diverse population of students with various needs and abilities. We believe 
strongly in the value of art and creativity as a tool in the learning process, and a key to student success. 
Partnering with Side x Side and USM to create arts based curricula would provide our teachers with community 
resources, instructional materials, and the necessary professional development to build and sustain art in our 
classrooms. This program would provide students with creative ways of thinking, learning, and interacting with 
each other and within the community, through the arts. 
 
We are supportive of the collaborat ive partnership between Side x  Side,  USM Art  
Educat ion program and East  End Community  School  to  create  and implement  arts-based 
integrated programming with our teachers and students. We support this program and look forward to 
collaborating with Side x Side and USM to provide equal access to the arts for all our students and 
teachers. 
 
Sincerely,  
 
Marcia E. Gendron 
 
Principal 
East End Community School 
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P.O Box 783 Portland, ME 04101      
www.portlandeducationfoundation.org 

 
 
 
 

April 15, 2014  
 
Youth in Action/ Side x Side 
Attn: Beth Wilbur Van Mierlo & Annette Kraus 
155 Brackett Street 
Portland, Maine 04102 
 
 
Dear Ms. Wilbur Van Mierlo and Ms. Kraus: 
 
This is a letter of support for Side x Side and USM’s proposed application to the 
Department of Education Arts in Education Model Development and Dissemination grant 
(AIEMDD). As board members for the Portland Education Foundation, we have 
committed to supporting this program, Side x Side and USM to provide our schools’ 
students with a rigorous experience, in and through the arts.   Our board has unanimously 
agreed to serve as a backup fiscal agent if needed for this grant. 
 
The Portland Education Foundation (PEF), a 501(c)3 established in 2009, has a mission 
which includes Advocating for Excellence in Education, Connecting Schools and Our 
Community, and Supporting Students and Teachers.  We have awarded over 80 grants to 
teachers at Portland Public Schools over the last five years, including one this fall to 
Reiche School for their collaboration with Side x Side.  Side x Side’s staff have proven 
skillful at building relationships with teachers and schools (not always so easy) and are 
well-respected.  Our grants frequently support collaborations of this kind.   
 
We believe strongly in the value of art and creativity as a tool in the learning process, and 
a key to student success.  The PEF has served as a fiscal sponsor for the past two years for 
the Culture Club, an initiative which connects Portland students with experiences at four 
Portland cultural institutions.  Side x Side’s model of working in schools with teachers 
and arts professionals to integrate art into learning experiences is innovative and powerful; 
teachers will gain experience and skills to sustain the use of arts-based curricula. 
 
We are supportive of the collaborative partnership between Side x Side, the USM Art 
Education program and Portland Schools to create and implement arts-based integrated 
programming and provide equal access to the arts with our teachers and students.  
 
Sincerely,  
 

 
 
Laura Newman 
Vice President, PEF Board 
 

PEF BOARD 
 
 
Mary Bennett 
President 
 
Laura Newman 
Vice President 
 
Rob Ruesch 
Treasurer 
 
Jessica Burton 
Secretary 
 
Mike Bove 
Board Member 
 
Ed Bryan 
Board Member 
 
Kristen Drzewiecki 
Board Member 
 
Liz Meahl 
Board Member 
 
Lauren Schaefer-Bove 
Board Member 
 
Ed Bryan 
Board Member 
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Project IMAGINE 
 

Sample Professional Development Workshop Agenda 
 
DAY ONE 
 
1. Introductions and programmatic background: What is an arts-integration curriculum? 
2. Understanding the impact: overview of current research findings and knowledge in the area 

of arts-integrated instruction, 21st Century Skills, academic achievement, etc. 
3. Presentation by pilot year teachers: examples of student work and their experiences with Side 

x Side programs. 
4. Lunch 
5. Introduction of teaching artists and experts involved in the project. How do classroom 

teachers and teaching artists successfully work together? Roles and responsibilities of each 
involved in teaching and learning. 
a. For teaching artists and experts, presentation of educational practices appropriate for 

elementary grades, age-based behavior traits. 
b. Art Exercise for teachers as led by one of the project teaching artists (Playback Theatre: 

drama and movement). All are encouraged to journal, noting observations and comments 
during each arts exercise, to be shared later. 

6. Closing reflection. 
 
DAY TWO 
 
1. Writing and music exercise for teachers led by teaching artist/performer (local spoken-word 

artist and Maine Academy of Modern Music). 
2. Curriculum presentation on Side x Side’s lessons and teaching models:  

a. Understanding the Common Core and other state and national learning standards 
b. Why incorporate standards into interdisciplinary and arts-based lessons? 

3. Teacher studio: teachers will be led through each lesson so they become comfortable 
undertaking the art projects themselves. 

4. Lunch 
5. Teacher Studio continued. 
6. Closing reflection. 
 
DAY THREE 
 
1. Opening activity with teaching artist and content expert (American Institute of Architects, 

Maine chapter). 
2. Presentation on Artful Thinking: how (and why) to encourage students to make connections 

between art and non-art content. 
3. Continued work on art projects by teachers with leadership of Project IMAGINE. 
4. Lunch 
5. Teacher showcase of projects made and a lesson on simple critique processes of how to 

review and talk about art with young students. 
6. Closing reflection. 
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DAY FOUR 
 
1. Opening exercise from teaching artist (illustrator). 
2. Workshop on assessing arts-based work by students: formative and summative teaching and 

learning models to use within project work (USM faculty). 
3. Lunch 
4. Writing exercise for project teachers: goals and objectives of this work and ways they will 

recognize and document successes in their teaching and in their professional development as 
learners. 

5. Planning session: ways to support each other’s work- across classrooms and schools; student 
intern roles and responsibilities begin to be defined as goals are set for each 
classroom/school. 

6. Discuss digital documentation models for each classroom, i.e. the use of social media as a 
way to connect project teachers and student teachers daily to each other. Further define the 
role of student interns within this digital work. 

7. Closing reflection. 
 
DAY FIVE: 
 
1. Opening exercise by teaching artist and expert (book arts and scientist). 
2. Overview of documentation commitments of each program participant, classroom teachers, 

interns, Project IMAGINE staff; distribution of digital templates to be used. 
3. Teacher led-conversation on logistics of implementing the curriculum: needs, expectations, 

role and responsibilities of all project members involved. 
4. Teacher planning session in grade level teams/schools: scheduling, details etc. 
5. Lunch 
6. Project IMAGINE led conversation on logistics of year to come: Schedule the required teacher 

professional development days. 
7. Teacher reflection/showcase of art projects/models made throughout the week along with 

journal notes made during the process. 
8. Closing reflection 
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Budget Narrative 

Youth in Action (YIA) adheres to a prudent utilization of its financial resources including careful 

cost controls, conservative management of debt, and a sound approach to maintenance of its 

physical facilities. During the implementation of Project IMAGINE, YIA will provide full 

assurance that all internal policies, state requirements, and federal regulations will be followed in 

regard to proper disbursement and accounting procedures. 

Travel 

Activity Year 1 Year 2 Year 3 Year 4 Total 

Annual Conference (4 people) 

plus 6% annual increase 
$3,632 $3,850 $4,081 $4,326 $15,889 

Instate Travel (500 

miles@$0.54 per mile x 4 

people) 

$1,080 $1,080 $1,080 $1,080 $4,320 

Total Travel $4,712 $4,930 $5,161 $5,406 $20,209 

 

Out-of-state travel expenses include meals, airfare, and hotel x 6% annual increase. Each year, 

four personnel will attend the Arts in Education Conference in Washington, DC. Travel was 

included in Yr 4 to attend two appropriate national conferences to give presentations and to 

disseminate the project results. Per Diem and mileage rates are projected based on federal 

guidelines.  [Airfare @ $225; Lodging @ $160/night x 3 nights; $42 per diem for 4 days; and 

ground transportation @$35].  In state travels are requested for four staff who will use their 

personal vehicles to travel between school sites and to various event locations with teaching 

artists and experts. 
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Equipment 

Component Year 1 Year 2 Year 3 Year 4 Total 

Tripod for Stop Animation $5,000 $0 $0 $0 $5,000 

Document Camera, Laptop, Animation 

Software 
$5,000 $0 $0 $0 $5,000 

3D Printer $2,000 $0 $0 $0 $2,00 

Total Equipment $12,000 0 0 0 $12,000 

 
All equipment is integral to the effective deployment of all arts integration programs. 

Supplies 

Component Year 1 Year 2 Year 3 Year 4 Total 

Office Supplies $5,000 $5,000 $5,000 $5,000 $20,000 

Art Supplies for schools @$2,000 per 

grade level per school.  Each school 

has six grades (K-5).  One School 

will be an active participant in Year 1 

and all four schools will be active 

participants in Years 2, 3 and 4. 

$12,000 $48,000 $48,000 $48,000 $156,000 

Total Supplies $17,000 $53,000 $53,000 $53,000 $176,000 

 
Art supplies are also budget at @$2,000 per grade level per school.  Each school has six grades 

(K-5).  One School will be an active participant in Year 1 and all four schools will be active 

participants in Years 2, 3 and 4. 
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Contractual 

Component Year 1 Year 2 Year 3 Year 4 Total 

External Evaluator, Education 

Development Center, fix price 

contract.  Bid attached 

$75,000 $75,000 $100,000 $100,000 $350,000 

Beth Van Mierlo (Project 

Director) 75% of $62,500 (annual 

base salary plus 25% fringe) 

$46,875 $47,813 $48,769 $49,744 $193,200 

Annette Kraus (Program 

Coordinator) 100% of $56,250 

(annual base salary plus 25% 

fringe) plus 2% COLA 

$56,250 $57,375 $58,523 $59,693 $231,840 

Myra Bresnahan (Co-PI), 180 

hours/yr @$100 per hour plus 2% 

COLA. 

$18,000 $18,360 $18,727 $19,102 $74,189 

Gretchen Berg (CoPI), 180 

hours/yr in Years 1 and 2, 96 

hours per year in Years 3 and 4 

@$100 per hour plus 2% COLA. 

$18,000 $18,360 $9,984 $10,184 $56,528 

Kristen Fox (Co-PI), 96 hours/yr 

@$100 per hour plus 2% COLA. 
$9,600 $9,792 $9,988 $10,188 $39,567 

University of Southern Maine for 

Kelly Hrenko (Co-PI) to 

coordinate summer professional 

development workshops and 

student interns 

$16,955 $17,294 $17,640 $17,992 $69,881 

Total Contractual $240,982 $244,302 $263,945 $267,223 $1,016,452 
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Other 

Activity Year 1 Year 2 Year 3 Year 4 Total 

Stipends for training consultants, @$500 

per day for 5 days, 3 consultants 
$7,500 $7,500 $7,500 $7,500 $30,000 

Stipends for teaching artists, @$100, 40 

hours, 3 artists 
$12,000 $48,000 $48,000 $48,000 $156,000 

Stipend for content expert, @$3,000 per 

school, one school in Year 1 and 4 

schools in Years 2-4 

$3,000 $12,000 $12,000 $12,000 $39,000 

Stipends for teachers to attend 5-day and 

3 one-half day workshops @$975 per 

teacher, 20 in Year 1 and 80 in Years 2-4. 

$19,500 $78,000 $78,000 $78,000 $253,500 

Meals (breakfast and lunch) for workshop 

participants, @$22 per participant per day 

for 8 days, 27 participants in Year 1 and 

87 participants in Years 2-4 

$4,752 $15,312 $15,312 $15,312 $50,688 

Professional Services.  This includes 

$25,000 Fiscal Agent fee for Youth in 

Action and an estimated $12,000 per year 

to hire an audit firm to conduct the 

required A-133 audit. 

37,000 37,000 37,000 37,000 $148,000 

Printing and reproduction of training 

materials 
$2,500 $2,500 $2,500 $2,500 $10,000 

Total Other $86,252 $200,312 $200,312 $200,312 $687,188 

 
Indirect Costs 

Youth in Action does not have an indirect rate. 
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ACCT CLASS
CODE CODE CATEGORY Sponsor USM Total Total Sponsor USM Total Total Sponsor USM Total Total Sponsor USM Total Total Sponsor USM Total Total

Person
A. SENIOR PERSONNEL: PI/PD, Co-PI´S, Faculty and Other Senior Associates Mos

Name
50010 01 PI-Summer Hrenko 2 mos 12,066     -               12,066  12,307    -               12,307  12,553    -               12,553  12,804    -               12,804  49,730    -               49,730  

TOTAL SALARIES AND WAGES (A+B) 12,066     -               12,066  12,307    -               12,307  12,553    -               12,553  12,804    -               12,804  -             -               -           

C. FRINGE BENEFITS (IF CHARGED AS DIRECT COSTS)
Fringe Benefits - Temp 7.7% 929          -               929       948         -               948       967         -               967       986         -               986       3,830      -               3,830    

TOTAL SALARIES, WAGES AND FRINGE BENEFITS (A+B+C) 12,995     -               12,995  13,255    -               13,255  13,520    -               13,520  13,790    -               13,790  53,560    -               53,560  

H. TOTAL DIRECT COSTS (A THROUGH G) 12,995     -               12,995  13,255    -               13,255  13,520    -               13,520  13,790    -               13,790  53,560    -               53,560  

Indirect Costs @ 32.8% 4,262       -               4,262    4,348      -               4,348    4,435      -               4,435    4,523      -               4,523    17,568    -               17,568  
Indirect Cost Share @ 0.0% -              -               -           -             -               -           -             -               -           -             -               -           -             -               -           

Net Indirect Costs* 4,262       -               4,262    4,348      -               4,348    4,435      -               4,435    4,523      -               4,523    17,568    -               17,568  

Total Project Costs 17,257     -               17,257  17,603    -               17,603  17,955    -               17,955  18,313    -               18,313  71,128    -               71,128  

*Net Sponsor Share of Indirect Costs 32.8%

YEAR 2 YEAR 3 TOTALYEAR 4

UNIVERSITY OF SOUTHERN MAINE
PROPOSED BUDGET

Innovative Arts Learning
9/1/2014 - 8/31/2018

YEAR 1
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EDC Side by Side Statement of Work 

Section 1:   Background  

 

The goal of Project Side X Side is to broaden the presence of arts integration 

programming within Portland, Maine’s public elementary schools in order to strengthen 

learning for all students. Project Side x Side supports the enhancement, expansion, 

documentation, evaluation, and dissemination of this innovative model in order to meet 

the critical needs of students in the areas of significance: (a) products and their 

utilization; (b) potential for reliability and use in a variety of other settings. 

 

Section 2:  Approach   

 

The evaluation will provide both formative and summative feedback on the programs 

development and impact as described in the Appendix A evaluation plan. 

 

Section 3:  Tasks 

 

Year 1: The evaluation during this year will focus on (1) providing formative feedback on 

the development of these professional development experiences, (2) piloting the 

measures that will be used throughout the project, (3) revisiting the programs logic model 

with Side x Side staff and stakeholders to make any logical changes before year 2, (4) 

recruiting the comparison sites for the year 2 and 3 study, and (5) conclude by revisiting 

research plans for the year 3 evaluation study to ensure alignment with the criteria for the 

What Works Clearinghouse’s standards for quasi-experimental designs.  

 

Year 2 & 3: The evaluation during this year will focus on (1) investigating the promise of 

the program on teacher, expert, and student outcomes, (2) analysis of year 2 data during 

year 3, and (3) revisiting the programs logic model to make any logical changes before 

year 3.  
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Year 4: This year of the project will focus on (1) analysis of the year 3 data, (2) 

disseminating the findings, and (3) making any final revisions to the program and logic 

model. 

 
Section 4:  Deliverables & Payment Schedule (Firm Fixed Price Contract) 
 

Deliverable/Milestones Description Due Date Amount 

YEAR 1 (10/1/14 - 9/30/15) 

First Quarter Deliverables 

(a) Formative feedback memo on 
development of professional 
development  
(b) initial development of the study 
instruments 1/31/2015  $        19,072  

Second Quarter Deliverables 

(a) Formative feedback memo on 
development of professional 
development  
(b) piloting of the study instruments 4/30/2015  $        19,072  

Third Quarter Deliverables 

(a) Formative feedback memo on 
development of professional 
development  
(b) comparison group recruitment for 
year 2 study 7/31/2015  $        19,072  

Fourth Quarter Deliverables 

(a) Formateive feedback memo on 
professional development and revision 
to logic model  
(b) final study plan for year 2 and 3 
study 10/31/2015  $        17,785  

YEAR 1 TOTAL      $        75,000  
  

  
  

YEAR 2 (10/1/15 - 9/30/16) 
First Quarter Deliverables Fall data collection 1/31/2016  $        19,072  
Second Quarter Deliverables Spring data collection 4/30/2016  $        19,072  

Third Quarter Deliverables 
Initial group comparsion data analysis 
from year 2 7/31/2016  $        19,072  

Fourth Quarter Deliverables 
Final group analaysis data analysis 
from year 2 10/31/2016  $        17,785  

YEAR 2 TOTAL      $        75,000  
  

  
  

YEAR 3 (10/1/16 - 9/30/17) 
First Quarter Deliverables Fall data collection 1/31/2017  $        25,322  
Second Quarter Deliverables Spring data collection 4/30/2017  $        25,322  

Third Quarter Deliverables 
Initial group comparsion data analysis 
from year 3 7/31/2017  $        25,322  

Fourth Quarter Deliverables 
Initial longitudinal data analysis from 
year 3 10/31/2017  $        24,035  

YEAR 3 TOTAL      $      100,000  
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YEAR 4 (10/1/17 - 9/30/18) 

First Quarter Deliverables 
Final group comparsion data analysis 
from year 2 & 3 1/31/2017  $        25,322  

Second Quarter Deliverables 
Final longitudinal data analysis from 
year 2 & 3 4/30/2017  $        25,322  

Third Quarter Deliverables Summary of study findings 7/31/2017  $        25,322  

Fourth Quarter Deliverables 
Report on study findings including 
changes to logic model 10/31/2017  $        24,035  

YEAR 4 TOTAL      $      100,000  
  

  
  

PROJECT TOTAL      $  350,000  
 
 

Section 5:  Monitoring 

 

Monitoring will be accomplished with bi-weekly phone calls between Side x Side staff and EDC 

staff. These meetings will entail discussion of design decisions and timelines for deliverables 

(see section 3 tasks). Additional monitoring will occur through email correspondence between 

Side x side staff and Ashley Lewis Presser throughout the project as needed.  

Section 6:  Resources , Location and other Key Assumptions 

EDC will conduct their work in the New York EDC offices. 
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Appendix A: Evaluation Plan 

 

F. QUALITY OF THE PROJECT EVALUATION 

 

(a) The evaluation methods include objective performance measures that are clearly 

related to the intended outcomes of the project and will produce quantitative and 

qualitative data. 

SUMMARY OF EVALUATION 

 The external evaluation will be conducted by the Education Development Center’s 

Center for Children and Technology (EDC/CCT). This independent evaluation team will conduct 

a mixed-methods evaluation, including both qualitative and quantitative data collection, to assess 

how the project is meeting its goals as they are defined in the program’s Logic Models (Figure 4) 

described in this proposal. The evaluation will provide (1) formative feedback on the 

development and testing of the curriculum and (2) culminate in a summative evaluation on the 

impact of the program on teachers, experts, and students, including a longitudinal quasi-

experimental design in order to obtain evidence of promise. The evaluation staff will also work 

with project staff to revise the program logic model (Coffman, 1999) throughout the course of 

the project.   

The development of the professional development and formative evaluation will involve 

a multi-step iterative process consistent with design-based implementation research process (The 

Design Based Research Collective, 2003).  Penuel et al. (2001) argue that the cornerstones of 

design-based research involve an iterative and collaborative design process, in this case with 

teachers and developers, that is focused on persistent problems in order to develop theory that is 

both relevant to classroom practice and improves future capacity to address the persistent 

problems related to effective teaching and learning.  This process ensures that the developed 

resources meet the needs of elementary school teachers in a manner that is conducive to a rapid 

and efficient scale up of the program, as well as provide genuine opportunity for teachers to 

develop both content and implementation expertise.   

Specifically, the first year of the evaluation will focus on documenting the process of the 

design iterations and the second and third year will focus on the initial outcomes on teachers, 

experts, and students. The focus of Year 1 is iteratively developing an initial version of the 

 

PR/Award # U351D140013

Page e109



April	  23,	  2014	  
	  

professional development materials for K-5 teachers in collaboration with Reiche teachers and 

on developing and piloting instruments to capture initial teacher and student outcomes, as well as 

develop indicators of fidelity of implementation. This iterative process will result in a coherent 

professional development experience with accompanying resources that could realistically and 

effectively be scaled-up in the future to large numbers of teachers on a national, or international, 

level.  

Years 2 and 3, the evaluation will focus on evaluating the evidence of promise using a 

longitudinal quasi-experimental approach and analyzing those results in year 4. 

OVERVIEW OF PARTICIPANTS  

All teachers will be selected through a criteria-driven process from a pool of applicants 

wanting to participate in this study.  A key selection criterion is the involvement of teachers in 

higher-poverty (over 30% free or reduced lunch) elementary schools as the developers want to 

ensure that the resulting products are responsive to the sometimes daunting demands of these 

rugged environments.   In year 1, a cohort of teachers from Reiche will be identified, who have 

worked with the program staff in the past and are willing to provide direct feedback in the 

development process.  This cohort will participate in a series of carefully developed cognitive 

interviews, surveys, and other informal communication.  This feedback and other data will be 

gathered prior to, during, and following implementation of the Side x Side modules during the 

first year.  

In year 2 and 3, teachers in the quasi-experimental study will be recruited primarily from 

schools in the Portland, ME areas where developers are located and where the developers have 

established relationships related to arts integration education with districts, schools and teachers.   

To be selected teachers will meet the following criteria:  1) never implemented the program and 

(2) have a desire to integrate art into daily content area learning.  This cohort of teachers will be 

grouped into pairs with similar teachers at other schools using a matched-pairs procedure. 

Participants in the treatment will engage in the professional development and will implement the 

program in the fall and winter. Comparison teachers will participate in data collection, but will 

not receive any professional development until the conclusion of the study.  

DESCRIPTION OF THE PROCESS AND OUTCOME MEASURES 

The first year of the project will involve the development and piloting of the surveys, 

logs, and interviews using indicators tailored specifically to the elements of this project.  
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Teacher & Expert Surveys will be used to collect both qualitative and quantitative 

information from teachers and experts in years 1 through 3. Specifically, the surveys will ask 

participants to rate aspects of the professional development and program activities, indicate their 

level of knowledge and comfort with regards to integrating arts into content area instruction, and 

solicit feedback on strengths and challenges of the program. 

Teacher Logs will be used to collect both qualitative and quantitative information about 

which aspects of the program they implement and how they implement them in years 1 through 

3. Ultimately, these logs will be used as indicators of fidelity of implementation, which we 

would expect to vary by teachers in both the treatment and comparison groups. 

Teacher & Expert Interviews will be used to collect qualitative data from participants on 

their experiences with all aspects of the program. In year 1 these interviews will primarily serve 

the purpose of providing formative feedback to the development team and during year 3 they 

will serve to triangulate findings from the teacher logs on fidelity of implementation.  

Student Achievement will be quantitatively measured reading and math using the 

Maine’s new Smarter Balanced Assessment Consortium (SBAC) assessment with third through 

fifth grade classes. In Year 1, these test scores will be collected as baseline measures in an effort 

to understand the initial impact of the program on student achievement. In the year 2 and 3 quasi-

experiment, the test scores will be compared across groups to determine if the program the 

program has initial evidence of promise and analyzed longitudinally for each cohort over the two 

years. 

Student Surveys will be used to collect qualitative and quantitative information about 

student’s motivation for learning, knowledge of the professions and career paths, knowledge of 

the local community and feelings of belonging, and experience with the program. In year 1, this 

information will be used to provide feedback to the developers of the program and help to 

understand the initial impact of the program on students. In year 2 and 3, these responses will be 

compared across groups to investigate differential impact. 

Student Creativity will be assessed using the Next Generation Creativity Survey 

(Catterall, 2012) at the beginning and end of each academic year. This survey was developed and 

piloted for students in the third grade and above, with scales relating to general self-concept, 

self-efficacy, attribution, and creativity (originality, fluency, flexibility, and elaboration). In 

years 1, subscale scores will be compared across time using a paired-samples t-test to account for 
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the repeated measures design. In year 2 and 3, subscale scores will be compared across groups 

using a repeated measures ANOVA to determine if groups differ by group.  

EVALUATION YEARS & RESEARCH QUESTIONS 

Year 1: Development of the Professional Development & Piloting Measures 

The first year of the project will focus on the development of the professional 

development component for teachers and experts. The evaluation during this year will focus on 

(1) providing formative feedback on the formulation of these professional development 

experiences, (2) piloting the measures that will be used throughout the project, (3) revisiting the 

programs logic model with Side x Side staff and stakeholders to make any logical changes before 

year 2, and (4) conclude by revisiting research plans for the year 3 evaluation study to ensure 

alignment with the criteria for the What Works Clearinghouse’s standards for quasi-experimental 

designs.  

Research Questions for Year 1 include: (1) What elements of the professional 

development do experts need in order to develop competency in teaching and learning? (2) What 

element of the professional development do teachers need in order to (1) develop confidence in 

their ability to integrate art into their teaching and (2) improve their art teaching pedagogical 

content knowledge? 

Year 2 and 3: Full Program Evaluation Study 

The second and third year of the project will focus on a quasi-experimental study of the 

Side by Side intervention with a set of new schools and comparing outcomes to those in schools 

without the intervention. The evaluation during this year will focus on investigating program 

implementation and comparing the outcomes of participating teachers and students to those who 

have not yet experienced the program. During the first year of the grant, the evaluation plan for 

year 3 will be revisited to ensure it meets the What Works Clearinghouse Guidelines for Quasi-

experiments. 

Research Questions for Year 3 include: (1) Do teachers & experts gain the necessary 

knowledge and skills from the professional development to implement the program as intended? 

(2) Do students in the program improve art and content area knowledge as compared to students 

not experiencing the program? (3) Do students in the program improve creativity as compared to 

students not experiencing the program? (4) Do students in the program increase motivation to 

learn art and content area knowledge as compared to students not experiencing the program? (5) 
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Do students in the program increase knowledge of professions as compared to students not 

experiencing the program? (6) Do students in the program increase knowledge of the community 

as compared to students not experiencing the program? 

In order to answer these questions, we will create a matched-pairs comparison group by 

using the demographic information to select, using a statistical program, a comparison group of 

teachers and students who have similar characteristics but did not participate in the program. The 

advantage of the matched-pairs design is that it provides more control of variables, further 

ensuring that the non-participant comparison group is comparable to the participant group. Then 

the test scores of the matched pairs will be compared with a t-test to determine whether the 

groups differ significantly in reading and math. However, as previous academic performance is 

an important predictor of future performance, we will obtain scores from the previous year as 

well. Using the previous year’s scores, a repeated measures ANOVA will be conducted on the 

matched pairs, using previous achievement as a predictor of current achievement in addition to 

other relevant covariates (grades, attendance, demographics). It should be noted that the 

demographic variables will be used primarily for the selection of a matched-pairs comparison 

group rather than as covariates in the analysis, as the homogeneity of the school population 

means that it is likely that demographic variables will lack sufficient variability needed to 

explain much variance in the statistical model (i.e. if students are similar on these factors, the 

factors then do not help explain differences between students).  

Year 4: Analysis & Dissemination 

 This year of the project will focus on analysis of the quasi-experimental study, 

disseminating the professional development both to participants who served in the comparison 

group to use the intervention and more broadly in a digital format, and making any final 

revisions to the program and logic model. 

 

(b) The evaluation methods provide performance feedback and permit periodic assessment 

of progress toward achieving intended outcomes. 

Information will be used in a variety of ways to manage progress towards the project’s 

stated objectives. The Management Team will (1) determine during each year the degree to 

which benchmarks and milestones have been met for the project’s objectives, utilizing quarterly 

evaluation updates and. . modify program implementation as needed each year to create. an on-
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going feedback loop for on-going assessment and continuous program progress and 

improvement.  

 

(c) The methods of evaluation will produce evidence of promise. 

The quasi-experimental study of the Side bySide intervention, described above in section 

7a, will take place in year 3 to investigate program implementation and compare the outcomes of 

participating teachers and students to those who have not yet experienced the program. During 

the first year of the grant, the evaluation plan for year 3 will be revisited to ensure it meets the 

What Works Clearinghouse Guidelines for Quasi-experiments. The study will collect both 

qualitative and quantitative data in order to determine whether the program was implemented 

with fidelity and whether it shows initial evidence of promise. 
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Project Year 1
(a)

OMB Number: 1894-0008
Expiration Date: 04/30/2014

Name of Institution/Organization Applicants requesting funding for only one year should complete the column under 
"Project Year 1."  Applicants requesting funding for multi-year grants should complete all 
applicable columns.  Please read all instructions before completing form.

U.S. DEPARTMENT OF EDUCATION 
BUDGET INFORMATION 

NON-CONSTRUCTION PROGRAMS

SECTION A - BUDGET SUMMARY 
U.S. DEPARTMENT OF EDUCATION FUNDS

6. Contractual

4. Equipment

Budget 
Categories

Project Year 2
(b)

1. Personnel

2. Fringe Benefits

3. Travel

5. Supplies

11. Training Stipends

7. Construction

8. Other

9. Total Direct Costs   
(lines 1-8)

12. Total Costs  
(lines 9-11)

10. Indirect Costs*

Project Year 3
(c)

Project Year 4
(d)

Project Year 5
(e)

Total
(f)

*Indirect Cost Information (To Be Completed by Your Business Office): 
If you are requesting reimbursement for indirect costs on line 10, please answer the following questions:

(1)       Do you have an Indirect Cost Rate Agreement approved by the Federal government? 

Period Covered by the Indirect Cost Rate Agreement: To:

Approving Federal agency:

From: (mm/dd/yyyy)

0.00

0.00

4,712.00

12,000.00

17,000.00

240,982.00

0.00

86,252.00

360,946.00

0.00

0.00

360,946.00

(2)       If yes, please provide the following information:

(3)       For Restricted Rate Programs (check one) -- Are you using a restricted indirect cost rate that:

ED Form No. 524

502,544.00 522,418.00 525,941.00 1,911,849.00

0.00 0.00 0.00 0.00

0.00 0.00 0.00 0.00

502,544.00 522,418.00 525,941.00 1,911,849.00

200,312.00 200,312.00 200,312.00 687,188.00

0.00 0.00 0.00 0.00

244,302.00 263,945.00 267,223.00 1,016,452.00

53,000.00 53,000.00 53,000.00 176,000.00

0.00 0.00 0.00 12,000.00

4,930.00 5,161.00 5,406.00 20,209.00

0.00 0.00 0.00 0.00

0.00 0.00 0.00 0.00

Youth in Action

Yes No

 

The Indirect Cost Rate is  %.

Complies with 34 CFR 76.564(c)(2)? Is included in your approved Indirect Cost Rate Agreement?   or, The Restricted Indirect Cost Rate is  %.

ED Other (please specify):
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Project Year 1
(a)

Name of Institution/Organization Applicants  requesting funding for only one year 
should complete the column under "Project Year 
1."  Applicants requesting funding for multi-year 
grants should complete all applicable columns.  
Please read all instructions before completing  
form.

SECTION B - BUDGET SUMMARY 
NON-FEDERAL FUNDS

SECTION C - BUDGET NARRATIVE (see instructions)

6. Contractual

4. Equipment

Budget Categories Project Year 2
(b)

1. Personnel

2. Fringe Benefits

3. Travel

5. Supplies

11. Training Stipends

7. Construction

8. Other

9. Total Direct Costs 
(lines 1-8)

12. Total Costs    
(lines 9-11)

10. Indirect Costs

Project Year 3
(c)

Project Year 4
(d)

Project Year 5
(e)

Total
(f)

ED Form No. 524

0.00

0.00

0.00

0.00

0.00

0.00

0.00

0.00

0.00

0.00

0.00

0.00

0.00 0.00 0.00 0.00

0.00 0.00 0.00 0.00

0.00 0.00 0.00 0.00

0.00 0.00 0.00 0.00

0.00 0.00 0.00 0.00

0.00 0.00 0.00 0.00

0.00 0.00 0.00 0.00

0.00 0.00 0.00 0.00

0.00 0.00 0.00 0.00

0.00 0.00 0.00 0.00

0.00 0.00 0.00 0.00

0.00 0.00 0.00 0.00

Youth in Action
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U.S. DEPARTMENT OF EDUCATION 
SUPPLEMENTAL INFORMATION  

FOR THE SF-424

 Zip Code:

 State:

Address:

Prefix: First Name: Middle Name: Last Name:

Phone Number (give area code)

  Street1:

  City:

Suffix:

Email Address:

1. Project Director:

Fax Number (give area code)

2. Novice Applicant:

Are you a novice applicant as defined in the regulations in 34 CFR 75.225 (and included in the definitions page in the attached instructions)?

3. Human Subjects Research:

a.  Are any research activities involving human subjects planned at any time during the proposed project Period?

b.  Are ALL the research activities proposed designated to be exempt from the regulations?

Provide Exemption(s) #:

Provide Assurance #, if available:

 Street2:

Country:

County:

c.  If applicable, please attach your "Exempt Research" or "Nonexempt Research" narrative to this form as 
indicated in the definitions page in the attached instructions.

Beth Wilbur Van Mierlo

636 Congress Street

Portland

Cumberland

USA: UNITED STATES

ME: Maine

207-772-0236

Yes No Not applicable to this program

Yes No

Yes

No

jvanmier@maine.rr.com

04101

Add Attachment Delete Attachment View Attachment

OMB Number: 1894-0007
Expiration Date: 07/31/2014
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