Performance Results from a sample of AEMDD grantees of the 2001 through 2003 cohorts

FY 2001 GRANTEE
Tuscon Unified School District

Grantee Website: http://www.omaproject.org/

Grantee Information: 

Tucson Unified School District (TUSD) collaborated with Tucson Arts Connections, Tucson Symphony Orchestra, University of Arizona School of Music and Dance, and Arizona Opera Company in a project called Opening Minds Through the Arts (OMA).

OMA is an arts in education model of innovative arts-infused programming.  It is a sequential curriculum-based approach to arts in education that incorporates the art disciplines of music, dance and drama. 
Project Goals and Objectives: 

The goals and objectives of OMA were to:
•
Strengthen the
academic performance
of students who were at risk by actively supporting and positively engaging them in core learning experiences that integrate the arts;
•
Improve instructional effectiveness using arts-infused teaching strategies; and
•
Strengthen the
arts as a core instructional area.
Description of Service Population:
The program was fully implemented at three K-5 schools in the TUSD from 2001 through 2004. These schools serve a predominately minority, socioeconomically disadvantaged and transient student population.  Across schools, 81.6 percent of students qualified for free or reduced-price lunches, while the average mobility rate was 48.5 percent.  Most important, these schools were academically underperforming, with students scoring consistently below average on the Stanford 9 Achievement Tests.
Description of Activities: 

OMA involved two key components: OMA student activities and OMA professional development opportunities. 

OMA student activities were designed to integrate the arts, as well as be aligned with State standards in core content areas. The program focused primarily on arts integration within the elementary grades, but expanded to promote arts integration at the middle school level.  Key program activities were developed for specific foci at each grade level. For example, the focus in the first grade was language acquisition/literacy development. Opera and musical theater artists co-conducted weekly lessons to facilitate the development of students’ comprehension and composition skills. The program involved both teaching artists and arts integration specialists (AISs). Teaching artists worked with teachers to co-develop and co-teach arts-infused lessons;  AISs served as resources to both teaching artists and classroom teachers to facilitate the development of these lessons by providing materials and leading arts-integration efforts at their schools. 

OMA professional development consisted of five aligned components that served to provide a learning experience that was intensive and sustained throughout the academic year. The professional development components included the Fine Arts Summer Institute, teaching artist seminars, quarterly AIS and teaching artist meetings, collaborative meetings, and weekly school-based professional development activities.
Summary of Evaluation Plan:
WestEd conducted a three-year longitudinal quasi-experimental matched comparison study to assess the effectiveness of the OMA program. The evaluation design included two conditions: (1) full OMA program implementation, and (2) a no-treatment comparison. Student achievement was assessed using standardized and/or district tests in reading, language arts/writing and mathematics for grade levels K-3. Students were tracked across all three years of the program. The statistical analysis of student achievement data relied on the ANOVA (Analysis of Variance) and ANCOVA (Analysis of Covariance) tests, permitting statistical controls for pre-test student achievement differences when these data were available. Teacher effectiveness was also assessed annually. A random sample of K-3 classrooms from OMA and comparison schools was selected for observation. The classroom observation protocol was a modified version of one WestEd used to evaluate arts-based programs. Additionally, teacher focus groups were conducted to assess the impact of OMA on strengthening the arts as a core instructional area, and principal interviews were conducted to better understand the school context.
Results: 

Overall, findings suggested that OMA enhanced teacher effectiveness, strengthened the arts as a core instructional area, and improved student achievement. After three years of participation in OMA, third-grade students scored significantly higher than their counterparts in comparison schools on all Stanford 9 tests in reading, language and mathematics—OMA showed a pattern of robust, positive effects. Teacher focus groups were conducted to assess the impact of OMA on strengthening the arts as a core instructional area. Key findings related to student outcomes showed that (1) strengthening arts instruction was credited with enhancing student learning and achievement; and (2) arts-infused instruction facilitated learning for special education students. 

The analysis of classroom observation data suggested that teacher effectiveness was greater in K-3 classrooms in OMA schools than in comparison schools. These findings were based on classroom observations conducted across all three years of the project. OMA and comparison schools were compared on four domains of teacher effectiveness using Liker-type items: (1) the role of the teacher, (2) methods of assessment used, (3) activities related to student learning, and (4) the overall learning environment. Across all four domains of teacher effectiveness assessed, mean ratings for teachers in OMA schools were significantly higher than for teachers in comparison schools. On an additional six domains of teacher effectiveness assessed using dichotomous ratings, OMA schools were observed to implement more effective lesson design/planning;  arts-integrated instruction; and to engage in more varied student learning activities, including the use of the arts as learning resources than in comparison schools. Teacher focus groups were conducted to assess the impact of OMA on strengthening the arts as a core instructional area. Key findings related to teacher outcomes showed that (1) OMA played a significant role in the use of arts-infused strategies to teach the core concepts in state standards and performance objectives; (2) teachers involved in OMA increased their use of arts-infused instructional strategies in the classroom; and (3) OMA, as a means of integrating the arts, received a good deal of administrative support at all sites.
FY 2002 GRANTEE
Wolfsonian, Inc.
Grantee Website: http://www.artfulcitizenship.org/main_content.html
Grantee Information: 

Artful Citizenship is an elementary school arts-integrated social studies curriculum that emphasizes student-centered learning and develop-mentally appropriate content to increase academic achievement and visual literacy skills for at-risk students, while developing student character and an understanding of active citizenship. Wolfsonian, Inc., an art and design museum in Miami Beach, developed the Artful Citizenship curriculum in partnership with the Miami-Dade County Public Schools and researchers from Visual Understanding in Education. A three-year longitudinal study was conducted by Curva and Associates.
Project Goals and Objectives: 

The goals and objectives of Artful Citzenship were to:
•
Engage
art and
social studies educators and students in developing, testing and using an arts-integrated social studies curriculum that teaches fundamental visual literacy skills and increases critical thinking;
•
Increase student knowledge of local, Florida, U.S. and world history, civics and geography by increasing their understanding of the role played by art and design; as well as increase student awareness of the visual language that conveys the content;
•
Promote creative thinking, tolerance, active citizenship and positive character through the production of artworks; and
•
Develop a professional development component to provide elementary school teachers with the skills to integrate visual material into class curricula.
Description of Service Population: 

Artful Citizenship was implemented in seven public elementary schools in Miami-Dade and Volusia Counties from 2002 to 2006 to over 2,025 students (third through fifth grades) and 90 teachers. The three treatment schools that participated in the three-year study had high percentages of students from deprived socio-economic backgrounds and who were at risk of academic failure. For instance, at Miami Gardens Elementary School, 90 percent of students qualified for free or reduced-price lunch (a measure of socio-economic level).
Description of Activities: 

Artful Citizenship utilized artworks in the Wolfsonian collection (mainly historical illustrations, paintings and maps) to help students improve their understanding of the role of images and their messages in modern society. The curriculum lessons guided teachers in integrating the analysis of images and objects into social studies and language arts instruction. Classroom teachers utilized facilitated discussions to help students acquire “visual literacy” as they observed and “read” images. Art teachers worked with students to create artistic responses to the social studies content, while modeling artistic research and problem-solving methodology. Artful Citizenship disseminated research-based new definitions of literacy at state and national art and language arts education conferences, as well as at a Wolfsonian-hosted symposium that addressed multiple literacies and through a project website. The symposium further examined questions of the evolving definitions of literacy and its impact on practice and research—Podcasts of symposium presentations are posted on the website.
Summary of Evaluation Plan: 
The evaluation employed qualitative and quantitative research methods in the three-year study. The quasi-experimental research design matched three treatment schools with one demographically similar comparison school. At the starting point of the study, there were no statistically significant achievement differences between treatment and comparison students. Annual pre- and post-tests measured differences and changes in visual literacy, as well as scaled psychosocial measures that included art self-concept, art enjoyment, school/social orientation and academic self-concept.  Change in academic achievement was measured by computing visual literacy growth rates for each student and then analyzing them against academic variables in the Florida Comprehensive Achievement Test over the three-year project period. Qualitative assessment by independent evaluators occurred through program observations of teacher training workshops, site visits to participating schools, interviews of principals and teachers, and teacher focus groups over the three years.
Results: 

The Artful Citizenship curriculum showed effectiveness in developing visual literacy skills. While comparison students showed no growth in visual literacy assessment, treatment students gained close to a full point (on a 10-point scale) on visual literacy measures over the project period. There was strong correlation (range from .35 and .40) between growth in visual literacy and student achievement in the Florida Comprehensive Achievement Test scores in reading and mathematics. This correlation did not occur in the comparison school. 

Qualitative assessment determined that treatment students demonstrated critical thinking skills and improved evidential reasoning (the ability to provide logical and factual support to statements) in arts integration lessons. Participating teachers reported to independent evaluators that Artful Citizenship affected critical thinking skills not only in social studies but also in other areas of the curriculum, including language arts, mathematics and writing. Teachers found the Artful Citizenship curriculum effective, easy to use and developmentally appropriate for their students. The program offered sufficient flexibility for teachers to meet existing student needs in social studies and visual art curriculum goals.
FY 2003 GRANTEES
Niagara Falls City School District

Grantee Information: 

Redefining Texts: Expanding Learning Through the Arts (RT) was a partnership between the Niagara Falls City School District and the Arts in Education Institute of Western New York that expanded both the scope and intensity of arts integration in three elementary and two middle schools. RT allowed for deeper exploration of the arts as the basis of instruction, used the arts as a source of instruction across academic subjects, and collaborated between artists and educators to improve student academic achievement. The comprehensive project design of RT included ongoing professional development for both teachers and teaching artists, and community events provided visibility for an arts integrative teaching approach. RT arts integration efforts enhanced the Niagara Falls City School District’s existing literacy program and initiative, and aligned that literacy initiative with the study of diverse works of art.
Project Goals and Objectives:
The goals and objectives of the grant were to:
•
Integrate one or more art forms into the core curriculum of three district elementary schools and two district middle schools;
•
Strengthen arts
instruction in selected district elementary and middle schools; and
•
Improve students’ academic achievement through creating, performing and responding to the arts.
Description of Service Population:
 RT was implemented in three Niagara Falls City School District elementary schools (Kalfas Magnet Elementary School, Niagara Street Elementary School and 60th Street Elementary School) for third-, fourth- and fifth-grade students and two district middle schools (Gaskill Middle and Niagara Middle) for sixth-, seventh- and eighth-grade students. All five schools were designated Title I schools. These students represented a diverse community that continues to experience social and economic challenges, including job loss (8.8% unemployment rate), and out-migration, resulting in a 40 percent population decrease over the past 40 years. The median family income is under $33,000: 15 percent of families live at or below poverty level, and 33 percent of families with children under the age of five live at or below poverty level. The percentage of families receiving public assistance is 15.6 percent, compared with just over 11 percent statewide. More than 850 more Niagara Falls families now live below the poverty level than they did just five years ago—poverty is a significant problem for district children.
Gaskill  Middle School Student demographics: 50.38% Caucasian, 43.07% African American, 3.65% American Indian, 2.27% Latino and 0.63% Asian/Pacific Islander. Niagara Middle School Student demographics: 63.18% Caucasian, 30.62% African American, 3.37% American Indian, 0.89% Latino and 1.94% Asian/Pacific Islander. 60th Street Elementary School Student demographics: 56% Caucasian, 37.33% African American, 2.22% American Indian, 1.78% Latino and 2.67% Asian/Pacific Islander. Niagara Street Elementary School Student demographics: 44.85% Caucasian, 43.69% African American, 7.38% American Indian, 3.89% Latino and 0.19% Asian/Pacific Islander.  Kalfas Magnet Elementary School Student demographics: 49.88% Caucasian, 45.88% African American, 3.29% American Indian, 0.94% Latino and 0.01% Asian/Pacific Islander.
Description of Activities:

Professional development designs were utilized to ensure that participating classroom teachers gained the resources and experiences necessary to fully integrate one or more art forms into the core curriculum, as well as develop meaningful partnerships with teaching artists in the classroom. Professional development opportunities offered included an intensive annual one-week Instructional Summer Session that focused on all arts disciplines, in addition to project-focused in-service opportunities (more than 30 in three years) for classroom teachers.  Model school classroom teachers worked together in teams with RT coaches and teaching artists to develop year-long RT curriculum plans for arts integration using quality, diverse works of art as the impetus for study. These works of art included local, state, national and international artists in the disciplines of dance, music, theater, visual arts and architecture.  Student work under the RT program reflected a merging of arts instruction with literacy efforts, such as lyric writing and musical compositions, architectural renderings with design rationales, theater reviews, autobiographies, and reflective journaling after studying works of art. In addition, for every literature-based work of art the students read, they responded to the novel from which the stage adaptation was created. At the middle school level, social studies and literacy integration were stressed, while elementary school students applied literacy and mathematical skills in the study of literature-based works of art, architecture and music.
Key community activities throughout the three years included major free performances for the community that featured works of art used as texts in this project; broadcasts on the local access channel of RT documentaries; distribution of newsletters to school communities that highlight the work of teachers and students involved in RT; and end-of-the-year celebrations that honor student achievement in the arts and creative thinking, while also recognizing such cultural partners as the Buffalo Philharmonic  Orchestra. This project was represented to a national audience during the 2006 National School Board Association annual conference at a workshop, titled “Redefining Texts: Expanding Learning Through the Arts.” Due to the positive response of the workshop presentation and proposal to share outcomes, RT was to be highlighted in another workshop, called “Sharing the Evidence,” at the 2007 National School Board Association annual conference.
Summary of Evaluation Plan: 

The evaluation design analyzed student outcomes through achievement data of participating students in the New York State English Language Arts and Mathematics Standardized Assessment for fourth graders. The impact of RT on participating seventh graders was assessed through analyses of student performance on district benchmarks in the English Language Arts and Social Studies Standardized Assessments. The three treatment elementary schools and two treatment middle schools were matched with comparison schools for the purposes of evaluation. District comparison schools were chosen on the basis of New York State “similar schools” designation within the school district and shared similar demographic characteristics.
Results: 

The percentage of fourth-grade students at the New York State standard in ELA increased 10 percentage points, from 56 percent at standard to 66 percent at standard in project schools. When looking at the District standards, for students in grades four and seven combined, project students increased the percentage of students at standard by 14 percentage points, to a level of 66 percent. Comparison students decreased in their percentage of students at standard by 16 percentage points, to a level of 59 percent at standard. In the fourth grade specifically, both groups of students went down in the percentage of students at standard. In the seventh grade, project students improved substantially (29 percentage points), and comparison students went down slightly (4 percentage points).The percentage of fourth-grade project students at the New York State standard in math increased 7 percentage points, from 85 percent to 92 percent at the standard. Comparison students went down 3 percentage points, from 96 percent at State standard to 93 percent at State standard. A major success story occurred at Niagara Street Elementary—students made a remarkable gain in the percentage of students at standard for the New York State Math Assessment in fourth grade, increasing by about 16 percentage points.
Another area in which project activities and support was conducted was in arts and music instruction. Students in the project schools improved in the percentage of students who were at standard in art and music compared with the percentage of students who were at standard in art and music in 2003-2004. The improvements in the percentage of students at standard ranged from 1 percentage point to 9 percentage points, but were positive in each grade and in both art and music.
For fourth-grade teachers at the treatment elementary schools, 100 percent of participating teachers incorporated the arts into their lesson planning. For seventh-grade teachers at the treatment middle schools, 52 percent of the participating teachers incorporated the arts into their lesson planning. Also, 87 percent of the project teachers indicated an improvement in interest in using the Arts in Education Program as a tool for instruction. They also stated that they added new tools to their instructional toolbox, and reported using the Arts in Education-based approaches in math, social studies, science, English, music and art. Finally, the Arts in Education staff worked with teachers to integrate elements of this approach with America’s Choice. Compared with unaffiliated teachers not in the project, project teachers saw greater changes in several areas, including:  

• 
The way students related the forms of art used in school to their everyday life (87% to 25% saw   improvements, treatment and control results, respectively); and
•
Their ability to relate forms of art used in school to their school-day activities (87% to 50% saw improvements, treatment and control, respectively).
·         Project teachers also increased, more than the comparison teachers, in:
· Motivation and
interest
 in using the arts program as a tool for instruction; and
· Ability to reflect on the practice of teaching.
National Museum of Women in the Arts
Grantee Website: http://www.nmwa.org/

Grantee Information: 

The National Museum of Women in the Arts (NMWA) brings recognition to the achievements of women artists of all periods and nationalities by exhibiting, preserving, acquiring and researching art by women, as well as teaching the public about their accomplishments.  Art, Books and Creativity (ABC) is a curriculum-model development project that aimed to integrate the visual arts into a core curriculum, while maintaining a specific focus on the contributions of women to our shared cultural history.
Project Goals and Objectives: 

The primary goals of ABC were to:
•
Promote the acquisition of basic skills in
creating and responding to the visual arts;
•
Further
an interdisciplinary method of learning
through the arts;
•
Expand
the creativity, critical thinking and communication skills of students;
•
Develop a model curriculum that includes information on women artists; and
•
Create a curriculum that can be
widely replicated.
Description of Service Population: 
ABC was developed in partnership with public schools in Albuquerque, New Mexico, and Arlington, Virginia. Over two years, ABC was implemented in 63 fourth-grade classrooms from 25 schools, with 46 teachers having participated in the program.  In the Albuquerque Public School District, 45 percent of all elementary school students were enrolled in English-as-a-Second-Language (ESL) courses. In the Arlington Public School District, students come from more than 120 countries and speak over 90 different languages—45 percent of the students are non-native English speakers and 31 percent of elementary school students receive ESOL/HILT services.  Both the Albuquerque and Arlington Public School Districts have high rates of impoverished students, with more than 35 percent of students from low-income families, as determined by Title I poverty criteria.
Description of Activities: 

Art, Books and Creativity promoted visual literacy by developing students’ skills in observation, creation and reflection. The year-long curriculum integrated visual art and writing through the creation of artists’ books, an art form especially suited to linking imagery and text. The arts phase of ABC introduced students to works of art from NMWA’s permanent collection, as well as to basic art vocabulary and concepts using the museum’s Exploring Art publication. Students then visited a local art museum, where they applied what they learned in classroom lessons to discussions of original works of art. Students, led by teachers, then began the process of developing text, imagery and structures for their artists’ books. Professional women writers and artists gave guidance and instruction to students and teachers in 90-minute workshops in all participating classrooms—each class hosts four visiting artists. Both the Albuquerque Museum of Art and the Arlington Arts Center held public exhibitions of the students’ work as a culmination of the program.
Professional development workshops for teachers focused on providing content knowledge in visual arts processes and strategies for implementing the curriculum. Teachers received curriculum notebooks, transparencies and digital images, as well as Exploring Art books and unlined sketch-books/journals for each student; art materials for the curriculum lessons and for artists’ books created by students; and transportation costs and entrance fees for class trips to a local museum.
Summary of Evaluation Plan 

The evaluation employed a quasi-experimental design that integrated qualitative and quantitative data collection methodologies—50 fourth-grade classes served as the control group. Quantitative data (using pre- and post-test survey data) assessed achievement gains in arts literacy and written expression, while interviews and focus groups with teachers qualitatively assessed the impact of ABC on student reflective written expression and artistic self-confidence. Additionally, a teacher survey was employed to further assess faculty views on the utility of the ABC curriculum, the quality of teacher training, and the impact of the project on students’ sense of artistic self-concept and self-confidence. Project evaluators designed a visual arts concept instrument specifically for ABC. Analyses of national, state or local achievement test scores were not included in the evaluation design of this project.
Results

 Over the two-year period, visual arts concepts and vocabulary learning gains, gains in written expression, and the composite gains of both of these assessed components of ABC participants were overall significantly greater than those of the non-participating control group.
Visual Arts Concepts and Vocabulary-Multiple Choice Component: The average ABC participant score gain on the multiple-choice component of the assessment was significantly higher than the average control group score gain. The average ABC participant score gain on the multiple-choice test was 3.07 raw score points (there was a maximum of 20 points on the test), and the average control group score gain was .96 raw score points.
Written Expression/Reflective Writing-Essay Component: The average ABC participant score gain on the essay component of the assessment was significantly higher than the average control group score gain over the two years that the program was implemented. However, in Year 1 alone, the gains in the written expression component were not significantly greater for participants, and it was surmised that encouraging fuller use of the writing component would remedy this. During Year 2 of the program, the writing component was more fully implemented than during Year 1, and the quantitative analysis of Year 2 data indicated that written gains were significantly greater for the participants.  In addition, the program effect during Year 2, when the writing component was more fully implemented, was greater for students in lower socio-economic status schools (schools with higher rates of students receiving FARMS). The average ABC participant score gain on the essay item was .61 raw score points (there was a maximum of four points on the essay), and the control group score gain was .37 raw score points.
Overall Achievement Gains-Composite Score: The average ABC participant score gain on the composite score (composite of essay and multiple-choice components) was significantly higher than the average of the control group score gain over the two years that the program was implemented. The average ABC participant score gain on the composite was 3.7 raw score points (there was a maximum of 24 total raw score points), and the control group score gain on the composite was 1.3 raw score points.
In both Albuquerque and Arlington, teachers observed that ABC supported their art education and language arts objectives. In the Albuquerque focus groups, teachers stressed that the main strength of the program was its potential for integrating art and language arts objectives. In particular, teachers reported that the program provided students with more general knowledge, which they felt students lacked. They emphasized that ABC motivated the students to write because the students enjoyed the activities they were doing. In terms of language arts and writing skills, the students took the time to do a “really good job” because they cared about their work. In Arlington focus groups, teachers said that ABC aligned well and supported the district’s fourth-grade curriculum. In both Albuquerque and Arlington, teachers held a positive opinion of the professional development workshop.
Dallas Art Partners (Big Thought)
Grantee Website: http://www.bigthought.org/
Grantee Information:

 Dallas Arts Partners is an alliance between the City of Dallas Office of Cultural Affairs, Dallas Independent School District, Big Thought and more than 50 arts and cultural organizations in Dallas.  The alliance, initiated in 1995, provides funding for students to experience quality educational programs from the arts and cultural institutions, and trains up to 6,000 elementary school teachers in arts integration methods. Arts Partners advocates for the ability of all Dallas elementary school students—regardless of socio-economic status—to access what the city’s arts and cultural resources have to offer. The partnership also aspires to increase the impact of these cultural programs on teaching and learning through professional development of both teachers and cultural providers.
Project Goals and Objectives: 

Dallas Arts Partners addressed four priorities:
 •
Increase the impact of arts-in-education programs on student learning and achievement;
•
Provide
students equal access to arts and cultural programs by coordinating existing services;
•
Provide
teachers and principals with technical assistance and professional development training to help them effectively integrate arts and cultural programming into their curricula; and
•
Leverage city, district and private funding needed for schools to access these programs. Dallas Arts Partners believes that arts and cultural experiences integrated into the curriculum enrich students’ lives and their learning in many ways, including motivation, social connections, critical thinking skills and learning content in new ways.
Description of Service Population: 

Dallas Arts Partners provides funding and support to all 156 elementary schools in the Dallas Independent School District and up to 6,000 teachers that teach in those schools. Dallas Arts Partners provides direct services to each school through specialized professional development workshops led by part-time staff. The arts and cultural organizations provide more than 425,000 student contact hours of educational experiences to over 98,000 elementary students each year.
Description of Activities: 

The partnership matched teachers with artists and arts professionals from Dallas’ cultural institutions with both funding and professional development. Staff development was offered to all teachers in arts integration teaching methods, and each elementary school in the Dallas Independent School District was visited twice a year by Arts Partners professional development staff. Teachers at each grade level set curriculum-based instructional goals and selected arts or cultural activities that complemented those goals through conversations with Arts Partners staff and consultation with the partnership’s online database. Teachers integrated those goals with guidance from both Arts Partners educational materials and Arts Partners staff, along with consultation with the arts and cultural organizations. Students participated in numerous experiences with cultural institutions throughout the year.  Teachers completed the year with a Lesson Plan Summary that allowed for both self reflection and assessment of the program’s success.
Summary of Evaluation Plan: 

To facilitate reliable and valid statistical analyses, four comparison groups were created by organizing gathered data into one longitudinally designed database. The groups designated for comparison were: (a) Focus Students, (b) Focus Class, (c) Focus Grade, (d) Control Grade and (e) Other Categories. All students who were enrolled in one of the eight study schools (four treatment and four control) at any time during the four data collection years of the study (2001-2002, 2002-2003, 2003-2004 and 2004-2005) were coded by year into one of these groups.  One final designation assigned to every student was Grade 1 Cohort (enrolled in first grade at outset of study) or Grade 4 Cohort (enrolled in fourth grade at outset of study). Thus, data collected each year was analyzed separately for each cohort.  Evaluators selected and designed a diverse set of measures in order to gather both qualitative and quantitative evidence regarding the effects of the program on students’ literacy achievement, learner behaviors, and attitudes toward arts and cultural activities. 

Results:
The effect of participation in Arts Partners programming on state standardized test scores was easiest to see in the Grade 4 Cohort, since these students had four consecutive years of test results. Within this cohort, the results were more informative when African-American and Latino students were considered as individual groups.  African-American and Latino students who participated in Arts Partners as Focus Students outperformed their peers on the state standardized reading test during each year of the program. Their strong performance continued in seventh grade, even when they were no longer engaged in the Arts Partners program. 
Dallas Arts Partners curricula focused closely on strengthening students’ writing skills. To evaluate the effectiveness of the curricula in this regard, each semester, evaluators collected two writing assignments produced in the same format (e.g., three-paragraph persuasive essay) within a two-week time span. The first writing assignment (Classroom) was created during a typical classroom lesson. The second writing assignment (Classroom +AP) was created during an Arts Partners Integrated Lesson Cycle led by the classroom teacher partnering with one or more Arts Partners providers.
Researchers selected the Northwest Regional Educational Laboratory’s Six Trait Writing Assessment* as the tool to examine the effects of the Arts Partners program on student writing. Differences were found when the writing samples were analyzed. Three of the six traits were consistently stronger in the Classroom + Arts Partners writing samples—Ideas/Content, Word Choice and Voice.
The writing mean scores for Grade 4 Cohort from Fall 2003 illustrate this point. Ideas/Content, Voice and Word Choice showed statistically significant results. In addition, the mean scores on Classroom + Arts Partners writing samples were higher than on the Classroom samples.
Arts Partners created and disseminated the 2004-2005 Arts Partners Educators’ Guide, which compiled knowledge and promising practices gained from participating Dallas Independent School District teachers. Independent evaluation showed that 21 percent of Dallas Independent School District campuses advanced one (and, in a few cases, two) points further along the Arts Partners Integration Continuum. A smaller percentage of participating schools (14%) declined along the continuum—largely as a result of leadership changes and a steady influx of new teachers. The program anticipated further gains as staff in schools grew more experienced with arts integration practices.
