
Training Packet

for

Cluster Area IV

Free Appropriate Public Education in the Least Restrictive Environment

	Cluster Area IV: Free Appropriate Public Education in the Least Restrictive Environment Notes and Helpful Hints

Question:
Do all children with disabilities receive a free appropriate public education in the least restrictive environment that promotes a high quality education and prepares them for employment and independent living?

(Helpful Hints:

· Each Cluster Area must be addressed.

· The “Question” is answered by completing cells 1-6 below (Cells 1-3 should contain “present” data; cells 4-6 should contain “projected” data).

· Original Objectives found in Cluster “heavy” and Cluster “light” have become “Questions” in the annual performance reporting.



	Probes:

BF.I
Is the percentage of children with disabilities receiving special education, by race/ethnicity, significantly disproportionate to the percentage of children, by race/ethnicity, in the State's general student enrollment?  For each particular disability category, is the percentage of children, by race/ethnicity, significantly disproportionate to the percentage of children, by race/ethnicity, in the State's general student enrollment?  For each particular educational setting, is the percentage of children, by race/ethnicity, significantly disproportionate to the percentage of children, by race/ethnicity, in the State's general student enrollment?

BF.II
Are high school graduation rates, and drop-out rates, for children with disabilities comparable to graduation rates and drop-out rates for nondisabled children?

BF.III
Are suspension and expulsion rates for children with disabilities comparable among local educational agencies within the State, or to the rates for nondisabled children within the agencies?

BF.IV
Do performance results for children with disabilities on large-scale assessments improve at a rate that decreases any gap between children with disabilities and their nondisabled peers?

BF.V
Are children with disabilities educated with nondisabled peers to the maximum extent appropriate, including preschool?

BF.VI

Are the early language/communication, pre-reading, and social-emotional skills, of preschool children with disabilities receiving special education and related services, improving?

(Helpful Hints:

· “Probes” is a “new” word for what were the Cluster Components and Indicators.

· States must address, at a minimum, the probe(s) found in each cluster area.

· The probe(s) are only some of many that States may use while completing ongoing self-assessing and improvement planning.

· Original Components and Indicators found in Cluster “heavy” and Cluster “light” have become “Probes” in the annual performance reporting.

· Some indicators have been deleted.

· Follow “Specific Instructions” for 4.1 and complete Attachment 2 when addressing Probe BF.I.

· Follow “Specific Instructions” for 4.2 when addressing Probe BF.II.

· Follow “Specific Instructions” for 4.3 when addressing Probe BF.III.

· Follow “Specific Instructions” for 4.4 and complete Attachment 3 when addressing Probe BF.IV.

· Problems seen during OSEP’s review of State’s Improvement Plans.

· Data reported emphasized State “efforts” instead of “efforts” and the “effects”.

· Lack of trend data to judge change/impact for most measures.

· Reporting on State level data is not the same as using data to guide improvements.  In improvement planning States must not only measure performance, but also analyze data so that problem areas can be targeted with the State’s improvement efforts.

· In the last Biennial Performance Report, some States were “too literal” in providing numbers in cells.  This made it almost impossible to use the data or for the public to understand it.  A narrative analysis is needed to explain numbers placed in the cells.

· Disconnection between self-assessment and improvement planning – timing, in part; understanding, in part; and in part the conflicting demands of “improving outcomes” and the technical emphasis on compliance (the emphasis of the statute or procedural protections).

· Lack of data regarding post-school outcomes.

· Difficulty and cost of collecting representative data.

· In many instances States did not appear to have enough data and/or know how to analyze and use the data well.

· Monitoring data not used.

· Lack of or insufficient benchmarks that would allow a State to assess, at appropriate intervals, the effectiveness of the improvement strategies in achieving the desired outcome.

· Did not ensure accuracy of data submitted.

· Difficulty with understanding and implementing Cause Analysis.

· Lack of analyzing any current State strategies to determine if still ensuring improvement.

· Did not link evidence of change to desired outcome.

· Difficulty understanding: 1.) effort vs. effect; 2.) strategies vs. targets and 3.) baseline data.

· Assessment

· Dropout
· Categories for dropout rates were not identified.

· Calculation methods were not described.

· No Indication as to whether dropout calculation was the same for non-disabled students.

· If the dropout calculation was not the same, no explanation was provided as to what/why was different in the calculations.

· When decrease was shown State did not indicate as to whether the change was an absolute or relative rate of change.
· No general education dropout data were provided.
· The benchmark and goal referred to the number of students rather than a percentage.  A numeric difference is not a good choice for measuring change.
· The State didn’t indicate what enrollment is used. In the indicators they refer to child count, but don’t say ages 14-21 or some other group.
· There are calculations, but numerator and denominator are not defined.
· The State’s method was not described, although they gave a calculated percentage rate.
· It looked like the State was using the OSEP categories, including dropout, but this is not explicitly stated.
· No specific targets.
· Dropout rates are not the same. Report does not state how the formulas differ.
· Graduation

· No specific targets.
· Graduation requirements were not identified.

· Graduation calculation method was not described.

· No indication as to whether the graduation calculation was the same for non-disabled students.

· If the graduation calculation was not the same, no explanation was provided as to what/why was different in the calculations.

· No regular education graduation data were provided.
· A numeric change is not an especially good choice for measuring change unless denominator is stable.
· Calculations shown for special education and regular education, but denominators are not defined.
· State included an explanation of what was different but not for why different.

· Disproportionality

· There are differences in calculating disproportion (many of the methods do not deal well with larger or smaller proportions of a population).  Conditional probabilities may be a better measure, e.g., what is the likelihood that a child in a given sub group will be identified for special education? (Percent identified divided by percent in the general population; if equal to 1.0, perfect proportionality; >1.2 or some other point, disproportionate inclusion; if <.8 or some other point, disproportionate exclusion, etc.)  There are problems with these measures for very large proportions (majority of populations > 80% can’t be over-represented) or very small proportions (low numbers mean big shifts in proportions that may not signal anything).

· No definition of "minorities" was provided.
· It was not clear as to whether a State was comparing the ratio of the number of minority students in special education to the number of nonminority students in special education or the ratio of the percentage of the minority population served to the percentage of the nonminority population served.
· No indication that the analysis of disproportionality data was used to change policy, procedures, and/or practices.
· No analyses was provided.
· No specific targets described.
· State  only discussed their method, not their findings.
· Suspension and Expulsion

· Appropriate suspension/expulsion data were not provided.

· The State did not define what data were used to calculate percentages.
· No LEA data were provided.
· No data were provided for the nondisabled comparison group.
· A description of the method used to make the comparison was not provided.

· A description of the actions taken in response to the State’s findings was not provided.

· No indication that the analysis of suspension and expulsion data was used to change policy, procedures, and/or practices.

· The State only provided descriptive information, such as the range.
· The State did not explain where a benchmark cames from.
· The State did not describe what constitutes a discrepancy.
· The State did not calculate a suspension/expulsion rate for either group.
· The State provided no performance targets.



	Federal Requirements that Address Compliance:

(Helpful Hints:

· Although States are addressing “performance” in the Part B Annual Performance Report, there are Federal requirements underlying each performance area.  States should examine compliance with these underlying requirements as part of their overall review of performance.

· Connections with other programs, especially Title I.

· School completion/exiting (graduation and dropout) is one of OSEP’s critical performance indicators.

· Placement is one of OSEP’s critical performance indicators.

Federal Requirements (
34 CFR §300.755 Disproportionality

34 CFR §§300.530-300.536 Evaluation

34 CFR §300.300 Provision of FAPE

34 CFR §300.340-300.349 Development, review, and revision of IEP and content 

34 CFR §300.308 Assistive Technology Available

34 CFR §300.309 Extended School Year

34 CFR §§300.520-300.529 Authority of school personnel  (discipline)

34 CFR §300.121(d) FAPE for suspended and expelled students

34 CFR §§300.138-300.139 Participation in State-wide assessments and reporting

34 CFR §300.146(a) Suspension and expulsion rates

34 CFR §§300.550-300.555 General LRE requirements



	State Goal (for reporting period July 1, 2002 through June 30, 2003):

(
 Provide the goal the State has established for the performance of children with disabilities in the State.  Indicate with an asterisk (*) the goals that are consistent with the goals and indicators for children who are nondisabled.

(Helpful Hints:

· State goals are statements of the conditions we want for the population of students with disabilities.

· State Goal can be the same as the “Question”.

· State Goal can be taken from the State’s Improvement Plan.

· The goal(s) entered in this cell would be those that are the result of the State’s annual self-assessing and improvement planning.
· Place an asterisk (*) beside each State goal, e.g., * Goal I; * Goal II, etc., that is consistent with goals the State has established for all students.
· State “efforts” and the “effect” of those “efforts” are directly tied to the “progress” and/or “slippage” that occurs when trying to meet goals the State has established for the performance of children with disabilities.


	Performance Indicator(s) (for reporting period July 1, 2002 through June 30, 2003):

(
 Provide the performance indicator(s) the State has used to quantify the goal(s) for this reporting period.  Performance indicators should measure “effect” but can include “effort” as well.

(Helpful Hints:

· Performance indicators are statements that help quantify the goal and signal whether the goal is being achieved.

· A State could reword the “Probes” found in Cluster Area IV and use them as the State indicators.

· Performance Indicators should align with the State Performance Goals and Indicators.
· The indicator(s) entered in this cell would be those that are the result of the State’s annual self-assessing and improvement planning.

· When completing Cluster Area IV, Free Appropriate Public Education in the Least Restrictive Environment, States must address assessment, dropout rates, graduation rates, suspension and expulsion, and disproportionality as described in Sections 4.1, 4.2, 4.3, and 4.4.  Attachments are for presenting data.  States should use the Table to provide analysis and explanations of the data presented in the Attachments.

· When completing this cell, States should refer to 4.4 Report of the Participation and Performance of Students with Disabilities on State Assessments by Content Area, Grade, and Type of Assessment.  States must provide the performance indicators for both participation in and performance on assessment that the State will use to assess progress toward achieving those goals to which the indicator is associated.  States should use the same assessments used for reporting under NCLB.
· If a State has recently developed a Self-Assessment/Improvement Plan the indicators could be taken directly from the State’s Self-Assessment/Improvement Plan.

· State “efforts” and the “effect” of those “efforts” are directly tied to the “progress” and/or “slippage” that help signal whether the goal is being achieved or not.



	1.  Baseline/Trend Data (for reporting period July 1, 2002 through June 30, 2003):
(
Indicate the performance data, both baseline and trend, that the State used to measure/assess progress, maintenance and/or compliance.
  The “effect” of the State’s “efforts”, i.e., the “progress” and/or “slippage” or those efforts, is based on the State’s performance data.  If a State has no data related to the desired “effect”, baseline and/or trend, the State must provide an explanation as to how and when the State plans to collect baseline data for the Cluster Area.  The State should still use “effort” data and monitoring data.  Use Attachments 2
 and 3 when completing this cell.
(Helpful Hints:

· State shall include a trend data analysis.

· Baseline/Trend data, related to system performance, are used in evidence-based decision making to guide decisions.

· Trend Data, in regard to this report, are at least three years of data that show a line of general direction or movement.
· The baseline/trend data entered in this cell would be those data on which results of the State’s on going (annual) self-assessing and improvement planning are based.

· If a State has recently developed an Improvement Plan, and Free Appropriate Public Education in the LRE has been addressed in the Plan, a portion of the baseline/trend data could be taken directly from the State’s Self-Assessment and Improvement Plan.

· The State’s baseline/trend data, drawn from the Self-Assessment and Improvement Plan, would be the first step in determining the progress and/or slippage (effect) that has resulted from the strategies used in trying to achieve the target(s) the State has set to reach the goal(s) and indicator(s) for this Cluster Area.

· The summary of the effect may best be shown through the use of graphs and/or tables.  If supporting graphs and/or tables are referenced in this cell, the State should enter “Refer to attached supporting graphs and/or tables”.

· If a State has no baseline and/or trend data the State must provide an explanation, in the cell labeled Baseline/Trend Data, as to how and when the State plans to collect baseline data for the Cluster Area in question.
· When completing this cell, States should refer to 4.1 Disproportionality. (See Below).  States are to provide all data on the race/ethnicity of children served under IDEA.  Provide these data for:

· all children with disabilities, 

· children in each disability category, and 

· children in each educational environment category.

That is, provide a cross tabulation of race/ethnicity for children with disabilities; in each disability category; and in each educational environment category.
Provide these data for children ages 6 through 21.

The data that are provided and analyzed must be the same data reported to OSEP on the Report of Children with Disabilities Receiving Special Education Under Part B of the Individuals with Disabilities Education Act (Child Count), and the Part B, Individuals with Disabilities Education Act Implementation of FAPE Requirements (Educational Environments) of the Annual Report of Children Served.

If an attachment is used to provide data, enter “Refer to attached Disproportionality Table” in this cell.

When analyzing the State level data, States should identify children as children with a particular disability and the placement of those children in a particular educational environment.  States are to:

· Calculate the percent distribution of race/ethnicity for the State’s general student enrollment (with all race/ethnicity categories adding up to 100%);

· Calculate the percent distribution of race/ethnicity for the State’s IDEA child count (with all race/ethnicity categories adding up to 100%); next

· Calculate, for each race/ethnicity category, the absolute size of the difference between the child count percentage and the student enrollment percentage (child count percentage - enrollment percentage = difference); then

· Calculate, for each race/ethnicity category, the relative size of the difference between the child count percentage and the enrollment percentage, as a proportion of the enrollment percentage (difference / enrollment percentage = relative difference); finally

· Describe any relative difference that is greater than 0.20
 or less than -0.20.  A relative difference greater than 0.20 indicates over representation.  A relative difference of -.20 indicates under representation.  A relative difference that is over 0.20 or under -0.20 creates a trigger that the State should study.

· States may use Attachment 2 in conjunction with the Table when reporting disproportionality data.
· Attachment 2 shows a method for presenting these data and demonstrates each of the above calculations.  It includes calculations for all children with disabilities, for two disability categories, and for three educational environments.  The data in Attachment 2 are fictional.

· By adding additional row sets (rows numbered 2 through 4) for the remaining disability categories and educational environments, States can use this format to report their data.
· If States are currently using a formula to determine disproportionality, and the formula appears to be effectively identifying significant State may use that formula when reporting data in Cluster Area IV.  If a formula is used other than the “20% Rule”, States are asked to provide, in the cell labeled Baseline/Trend Data, the formula that is used.

· When completing this cell, States should refer to 4.2 Dropout Rates.  States must use State-level dropout data.  If an attachment is used to provide data, enter “Refer to attached Dropout Rates Table” in the cell labeled Baseline/Trend Data.  In this cell States must address the following:
· Provide a narrative that describes and/or a list that shows all student categories included when determining State dropout rate; and

· Provide and explain the calculation used in determining the dropout rate for students with disabilities.  Is the calculation used the same as the one used in determining the dropout rate for students who are not disabled?  If not, indicate the difference and explain why there is a difference.

· When completing this cell, States should refer to 4.2 Graduation Rates.  States must use State level graduation data.  If an attachment is used to provide data, enter “Refer to attached Graduation Rates Table” in this cell.  States must provide the following:
· A narrative that describes and/or a list that indicates State conditions that lead to high school graduation, i.e., alternate diplomas, high-stakes test, GED, etc.

· The calculation used in determining the graduation rate for students with disabilities.  Is the calculation used the same as the one used in determining the graduation rate for students who are not disabled?  If not, indicate the difference and explain why there is a difference.

· When completing this cell, States should refer to 4.3 Suspension and Expulsion.  States must provide the States suspension and expulsion data.  States must use the data that were reported for Table 5, Section A, Columns 3A and 3B, Report of Children with Disabilities Unilaterally Removed or Suspended/Expelled for More then 10 Days of the Annual Report of Children Served.  If an attachment is used to provide data, enter “Refer to attached Suspension and Expulsion Table” in this cell.

States must indicate the number of agencies with significant discrepancies in the rate of long-term suspensions and expulsions of children with disabilities.

· When completing this cell, States should refer to 4.4 Report of the Participation and Performance of Students with Disabilities on State Assessments by Content Area, Grade, and Type of Assessment.  States are to use Attachment 3 in conjunction with the Table when reporting assessment data in this Annual Performance Report.

· If the State is reporting on assessments other than those used for NCLB reporting purposes, provide an explanation in this cell.

· When the State does not have the needed information or the State’s assessment data are incomplete, i.e., invalidated test, students not tested, etc, States must provide an explanation and plan for gathering the data in the cell labeled Explanation and Analysis of Progress or Slippage.

	2.  Targets (for reporting period July 1, 2002 through June 30, 2003):
( 
Indicate the desired level of performance that was to be achieved in this reporting period.

(Helpful Hints:

· A target is a desired level of performance to be reached.
· An established target must begin with an “effect” statement and be measurable, e.g., “Increase the proportion of students with disabilities (SWD) who receive most of their special education services inside the regular classroom to 85%”.
· Targets should describe the desired “effect” of the effort.

· Targets can be either numerical or narrative.

· If a State has recently developed a Self-Assessment/Improvement Plan the indicators could be taken directly from the State’s Self-Assessment/Improvement Plan.


	3.  Explanation of Progress or Slippage (for reporting period July 1, 2002 through June 30, 2003):

( 
Describe the progress made in meeting or moving toward targets over time, i.e., address the “effect” of the activities completed during the reporting period.  Describe any slippage, i.e., lack of progress or regression, that has occurred and how the State plans to address the slippage through adjustments or improvements made in State programs, policies, or practices.  If the State needs to explain the performance data, the explanation should be provided in this cell.

(
This section will likely be completed in narrative form, although may include charts or tables describing progress.
(Helpful Hints:

· In the State’s explanation of “progress” or “slippage” States must address the “effect” of the activities completed during the reporting period.
· If a State has recently developed an Improvement Plan, the progress and/or slippage could be based on the data found in the State’s Improvement Plan.

· Look below the level of the State data.  Examine variability in data at the district and building level.  Break down by disability, race/ethnicity, and educational setting when drilling down.
· Consider poverty/Socio-Economic Status as control variable – not as an excuse for explaining poor performance, but as a check on what constitutes exceptional achievement in either lower or higher Socio-Economic Status schools.  Matching schools in need of assistance to improve with like schools in character, e.g., Socio-Economic Status, rural/urban, race/ethnicity of population).
· Change over time is better than a cut score, trigger, or static measure.
· When completing this cell, States should refer to 4.1 Disproportionality.  States must describe the results of the State-level examination of the data and report whether significant disproportionality based on race is occurring with respect to the identification and placement of children with disabilities.  States must describe the findings in each of the following categories:

· The identification of children as children with disabilities,

· The identification of children as children with a particular disability, and

· The placement of children in a particular educational environment.

States should explain their performance data in this cell.

States that identify significant disproportionality in any of the categories must report how the State plans to address the slippage through adjustments or improvements made in State programs, policies, or practices.  For example, OSEP encourages States to analyze district-level data to determine where significant disproportionality exists within the State; and, if appropriate, require the revision of policies, procedures, and practices in those districts.

· When completing this cell, States should refer to 4.3 Suspension and Expulsion.  States must describe the results of the State’s examination of data to determine if significant discrepancies are occurring in the rate of long-term suspensions and expulsions of children with disabilities, as required at 34 CFR §300.146(a).  The States examination must include a comparison:

· Among local educational agencies within the State, or

· To the rates for nondisabled children within the agencies.

In the description, specify which method the State used to determine possible discrepancies and explain what constitutes those discrepancies.

If the State needs to explain the performance data, the explanation should be provided in this cell.

If discrepancies are occurring, describe the significant discrepancies that are occurring in the rate of long-term suspensions and expulsions of children with disabilities and show how the State plans to address the slippage through adjustments or improvements made in State or local programs, policies, or practices.

· When completing this cell, States should refer to 4.4 Report of the Participation and Performance of Students with Disabilities on State Assessments by Content Area, Grade, and Type of Assessment.  When the State does not have the needed information or the State’s assessment data are incomplete, i.e., invalidated test, students not tested, etc, States must provide an explanation and plan for gathering the data in this cell.

	4.  Projected Targets (for NEXT reporting period July 1, 2003 through June 30, 2004 and on going):

( 
Provide for the next reporting period, July 1, 2003 through June 30, 2004, information on revised targets.  If the Baseline/Trend Data show that the Cluster Area is in compliance and performance is acceptable, States can retain the maintenance targets.

(Helpful Hints:

· Data entered in this cell are projected data.

· A target is a desired level of performance to be reached.
· A projected target must begin with an “effect” statement, e.g. “Increase the proportion of SWD who have access to the general curriculum”.
· Targets can be either numerical or narrative.

· If the Baseline/Trend Data show that the Cluster Area is in compliance and performance is acceptable, States can retain the targets, used for the current reporting period July 1, 2002 through June 30, 2003, as maintenance targets.

· Indicate any revised and/or projected long-range level of performance to be reached.
· If a State has recently developed a Self-Assessment/Improvement Plan the indicators could be taken directly from the State’s Self-Assessment/Improvement Plan.

· If a State says that a target is being “maintained” the State is indicating that activities and resources (see Cells 5 and 6) are being supplied to provide the support and/or upkeep of the target.



	5.  Future Activities to Achieve Projected Targets/Results (for NEXT reporting period July 1, 2003 through June 30, 2004 and on going):

( 
Provide for the next reporting period, July 1, 2003 through June 30, 2004, information on revised activities to achieve the targets/results.  If the Baseline/Trend Data show that the Cluster Area is in compliance and performance is acceptable, States should provide strategies used to maintain full compliance and continued acceptable performance.

(Helpful Hints:

· Activities need to show “effort” to achieve desired “effect”.
· Data entered in this cell are projected data.



	6.  Projected Timelines and Resources (for NEXT reporting period July 1, 2003 through June 30, 2004 and on going):

( 
Provide for the next reporting period, July 1, 2003 through June 30, 2004, information on revised timelines, and resources.  If the Baseline/Trend Data show that the Cluster Area is in compliance and performance is acceptable, States should list resources needed to maintain full compliance and continued acceptable performance.

(Helpful Hints:

· Data entered in this cell are projected data.

· For a noncompliance area, timeline cannot exceed one year.

· Resources include staff time, materials, grants, stakeholders, other agency providers, etc.




	Cluster Area IV: Free Appropriate Public Education in the Least Restrictive Environment – 
Example from the State of Kansas (12/16/03)

Question:
Do all children with disabilities receive a free appropriate public education in the least restrictive environment that promotes a high quality education and prepares them for employment and independent living?

	Probes:

BF.I
Is the percentage of children with disabilities receiving special education, by race/ethnicity, significantly disproportionate to the percentage of children, by race/ethnicity, in the State's general student enrollment?  For each particular disability category, is the percentage of children, by race/ethnicity, significantly disproportionate to the percentage of children, by race/ethnicity, in the State's general student enrollment?  For each particular educational setting, is the percentage of children, by race/ethnicity, significantly disproportionate to the percentage of children, by race/ethnicity, in the State's general student enrollment?

BF.II
Are high school graduation rates, and dropout rates, for children with disabilities comparable to graduation rates and dropout rates for nondisabled children?

BF.III
Are suspension and expulsion rates for children with disabilities comparable among local educational agencies within the State, or to the rates for nondisabled children within the agencies?

BF.IV
Do performance results for children with disabilities on large-scale assessments improve at a rate that decreases any gap between children with disabilities and their nondisabled peers?

BF.V
Are children with disabilities educated with nondisabled peers to the maximum extent appropriate, including preschool?

BF.VI     Are the early language/communication, pre-reading, and social-emotional skills of preschool children with disabilities receiving special education and related services, improving?

	State Goal:

Goal 1
Students receive FAPE in the LRE (as determined by improved performance on State assessments, EC LRE, and suspension/expulsion of students with disabilities and maintained performance on graduation rates, dropout rates, and LRE for students 6-21 years of age).  Note:  Goal determined for Kansas Improvement Plan.

Goal 2
There will be improved outcomes for students whose behavior impedes learning.

	Performance Indicator(s):

BF.I
If the percentage of children with disabilities, receiving special education, by race/ethnicity, is significantly disproportionate to the percentage of children, by race/ethnicity, in the general population, a review has been conducted of the policies, procedures and practices for identification of children with disabilities and they have been determined to be appropriate and race neutral. *

If the percentage of children with disabilities in various educational environments and disability categories, by race/ethnicity, is significantly disproportionate to national data, a review has been conducted of the policies, procedures and practices for identification and placement of children with disabilities and they have been determined to be appropriate and race neutral.

BF.II
The high school graduation rates, for children with disabilities, are comparable to graduation rates  for nondisabled children.*

The high school drop-out rates, for children with disabilities, are comparable to drop-out rates for nondisabled children.*

BF.III
Suspension and expulsion rates for children with disabilities are comparable to the rates for nondisabled children within the agencies.

BF.IV
The performance results for children with disabilities on large-scale assessments improve at a rate that decreases any gap between children with disabilities and their nondisabled peers.*

BF.V
Children with disabilities, 6-21 years of age, are educated with nondisabled peers to the maximum extent appropriate.

Children with disabilities, 3-5 years of age, are educated with nondisabled peers to the maximum extent appropriate.

BF.VI
There is improvement in the areas of early language/communication, pre-reading, and social-emotional development for preschool children with disabilities receiving special education and related services.

	1.
Baseline/Trend Data and Analysis:
BF.I
If the percentage of children with disabilities, receiving special education, by race/ethnicity, is significantly disproportionate to the percentage of children, by race/ethnicity, in the general population, a review has been conducted of the policies, procedures and practices for identification of children with disabilities and they have been determined to be appropriate and race neutral. *

If the percentage of children with disabilities in various educational environments and disability categories, by race/ethnicity, is significantly disproportionate to national data, a review has been conducted of the policies, procedures and practices for identification and placement of children with disabilities and they have been determined to be appropriate and race neutral.

Kansas Percentage of Student Population by Disability Category by Race/Ethnicity

(Originally presented in Kansas Self-Assessment, October 2002.)
Disability Category/Race/Ethnicity

Black

American Indian

Asian

Hispanic 

White

TOTAL School Population

8.52

1.31

2.16

9.39

78.63

TOTAL Special Education Population

11.31

1.2

0.82

7.35

79.32

Developmental delay (DD)

14.56

0.81

0.61

8.15

75.87

Mental retardation (MR)

19.62

1.1

0.8

8.91

69.58

Hearing impairment (HI)

8.86

1.54

1.54

9.83

78.23

Speech or language impairment (SL)

7.39

0.99

1.27

7.3

83.05

Visual impairment (VI)

10

2.11

2.11

8.42

77.37

Emotional disturbance (ED)

16.97

1.31

0.4

4.24

77.07

Orthopedic impairment (OI)

7.38

0.89

0.45

4.03

87.25

Other health impairment (OHI)

9.75

1.24

0.39

4.24

84.38

Specific learning disability (LD)

10.4

1.32

0.76

8.44

79.01

Deaf-blindness (DB)

7.14

0

7.14

14.29

71.43

Multiple disabilities (MD)

12.29

1.01

0.81

6.35

79.55

Autism (AU)

11.04

0.81

1.88

4.31

81.97

Traumatic brain injury (TBI)

13.85

1.54

1.54

6.15

76.92

Table 1
Refer to OSEP Attachment 2 (will be attached later).  Note:  Data requirements are incomplete without Attachment 2:  missing data for environment categories, calculation of absolute size of difference, calculation of relative size of the difference by race/ethnicity.  
Analysis

Kansas Improvement Plan, October 2002:  In comparing the ethnicity of the general population of students to the ethnicity of students with disabilities, there are some areas of disproportionality:

· Black/African American students are over-represented in categorical areas of MR, ED, LD, MD, TBI, and DD. 

· Hispanic and Latino students are under-represented in SL, ED, OI, OHI, MD, and AU. 

· American Indian and Alaska Native students are under-represented in the SL category. 

· Asian and Pacific Island students are under-represented in the categories of MR, SL, ED, OHI, LD, MD, and DD. 

· White students are under-represented in the area of MR. 

· White students are over-represented in the categories of SL, OI, & OHI. 

· Risk indicator demonstrates that African American students are 2.51 times more likely to be identified as MR as are White students.

· Risk indicator indicates African American students are 1.8 times more likely to be identified as ED as are White students.

· The rural nature of Kansas may be impacting disproportionality data.

· Kansas’ communities vary in the number and percent of students in minority ethnic groups.
· There needs to be further analysis of data and local practices to determine if Kansas LEAs are inappropriately over and under identifying students in specific ethnic group.
The Kansas Self-Assessment, completed October 2002, addresses ethnic disproportionality, “Some ethnic disparity does exist in Kansas, but to a lesser extent than it exists on the national level.  Determining if disproportionality is due to discriminatory practices, differences in populations related to socio-economic factors, some combination of each, or some other factors is yet undetermined.  For example, under-identification of Hispanics, Latinos, Asians, and Pacific Islanders in Kansas may be related to the availability of ESOL or migrant services, as well as reluctance of local evaluation teams to identify a child as disabled if English is a second language or they are not fluent speakers of English.”

During the development of the Kansas Improvement Plan, the “expert group” that addressed issues of students whose behavior impedes learning, reviewed disproportionality data and considered in their plans for improvement.  Disproportionality is addressed in the Kansas Improvement Plan.

Provide narrative analysis of OSEP Attachment 2.  Be sure to discuss change in data and areas of concern if different than above. Include analysis of missing data (race/ethnicity in environment categories, absolute difference and relative difference.)

	Targets (Sections 2 and 4)
	Explanation of Progress/Slippage for Prior Year (Section 3)
	Activities, Timelines and Resources
(Sections 5 and 6)

	BF.1
If the percentage of children with disabilities, receiving special education, by race/ethnicity, is significantly disproportionate to the percentage of children, by race/ethnicity, in the general population, a review has been conducted of the policies, procedures and practices for identification of children with disabilities and they have been determined to be appropriate and race neutral.


If the percentage of children with disabilities in various educational environments and disability categories, by race/ethnicity, is significantly disproportionate to national data, a review has been conducted of the policies, procedures and practices for identification and placement of children with disabilities and they have been determined to be appropriate and race neutral.
	
	

	July 2002-June 2003

Develop Kansas Improvement Plan and address this area as directed by the Steering Committee.
	July 2002-June 2003

Worked with Steering Committee and “expert groups” to identify possible Improvement Plan activities.  Plan developed, submitted to OSEP, June 2003.
	

	July 2003-June 2004

Districts that have determined that their data are significantly disproportionate will complete a thorough assessment of the data and of the policies, procedures and practices for the identification and placement of children with disabilities to determine whether they comply with the requirements of the IDEA, are otherwise appropriate, and are race neutral.


	July 2003-June 2004

October 2003 Preliminary Baseline Established:

84% of the districts that have completed their self-assessments indicated that they did not identify significant disproportionality in this area.  The districts that have identified disproportionality as an area of concern are large districts.  60% are districts in high socio-economic communities.  There are still two years to finish the collection of baseline data since not all districts have completed the CIM process.
	July 2003-June 2004 (KS Imp Plan)

· Develop a CIM database to track scoring of all 66 indicators addressed during monitoring. July 2003 

· Establish baseline of the percent of districts that are not showing significant disproportionality in this area.  October 2003

· Identify districts showing significant disproportionality, and require that they 'drill down' through a thorough assessment of the data and of the policies, procedures and practices for the identification and placement of children with disabilities to determine whether they comply with the requirements of the IDEA, are otherwise appropriate, and are race neutral.

· Provide technical assistance as requested.

· Districts that indicate improvements in practices are needed will be identified for technical assistance.

After June 2004 (KS Imp Plan)

Assist districts showing significant disproportionality in their analyses of policies, procedures and practices for the identification and placement of children with disabilities to determine whether they comply with the requirements of the IDEA, are otherwise appropriate, and are race neutral and in making changes to the policies, procedures and practices for the identification and placement of children with disabilities that are not in compliance with the requirements of the IDEA, otherwise appropriate, and race neutral.

Resources

CIM database and CIM reports 

CIM Facilitators

CIM/CIA

MIS (618 student database)



	Baseline/Trend Data and Analysis:

	BF.II
The high school graduation rates, for children with disabilities, are comparable to graduation rates for nondisabled children.
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Table 2

Graduation Rate (percent) by Disability (OSEP DANS)
Category of Disability

Dec, 2000

Dec, 2001

All Disabilities

74.35

73.26

Mental Retardation

77.48

76.82

Learning Disabilities

75.97

74.54

Emotional Disturbance

56.44

55.81

Table 3

Indicator

Meets Requirements

Comparable graduation rates—students with and without disabilities

65.6% of districts indicated no concerns in this area.

District Self-Assessment Ratings on Indicators Assessed through Continuous Improvement Monitoring (CIM) (Baseline data from 3 years)

Table 4
Analysis

As is illustrated in Table 2, the percent of students with and without disabilities who are graduating with a high school diploma has remained constant for the last three years.  NCLB excludes GED completers from being considered graduates.  All rates are above the 75% threshold established by Kansas for NCLB Adequate Yearly Progress (AYP).  The graduation rate is a cohort calculation that is used by general education in their reporting.  The cohort calculation is the # of graduates / (# of graduates+ Year 1 dropouts + Year 2 dropouts + Year 3 dropouts + Year 4 dropouts).  Through OSEP DANS (Table 3), the Kansas State Department of Education will continue to monitor the graduation rates of students with emotional disturbance classification since there is a gap between that group and other groups.  The Kansas Improvement Plan identified improvement strategies for improving results for students whose behavior impedes learning.  The Targets and Activities for improvement are included with the discussion of suspensions/expulsions since we consider these related issues.  Table 4 indicates the graduation rate is comparable to general education students in at least 66% of the LEAs that have completed their CIM self-assessments.

The high school dropout rates, for children with disabilities, are comparable to dropout rates for nondisabled children.
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Table 5

District Self-Assessment Ratings on Indicators Assessed through CIM (Baseline data from 3 years)

Indicator

Meets Requirements

Comparable dropout rates—students with and without disabilities 

78% of districts indicated no concerns in this area.

Table 6

Analysis 

The percent of students with disabilities who are dropping out of school has remained relatively constant over the last five years.  Even though there is slight fluctuation among the years, the dropout rate for students with and without disabilities continues to be very low in the State of Kansas.  The dropout rate calculation, used for general education processes, is an event calculation that measures the proportion of students who drop put in a single year (# dropouts 7-12 / enrollment 7-12).  Table 6 indicates the dropout rate is comparable to general education students in at least 78% of the LEAs that have completed their CIM self-assessments.

The summary of BF.II in the Kansas Self-Assessment indicates, “Positive outcomes (high school graduation/completion rates, dropout rates, participation and improving performance on State assessments) for students with disabilities in Kansas indicate that appropriate special education and related services are being provided; thus, this component meets requirements….Kansas provides numerous resources to support staff training and student performance.”



	Targets (Sections 2 and 4)
	Explanation of Progress/Slippage for Prior Year (Section 3)
	Activities, Timelines and Resources
(Sections 5 and 6)

	BF.II
The high school graduation rates, for children with disabilities, are comparable to graduation rates for nondisabled children.

The high school dropout rates, for children with disabilities, are comparable to dropout rates for nondisabled children.
	
	

	July 2002-June 2003

Maintain graduation rates at or above 75% (minimum criteria established for AYP)

Maintain drop out rates at or below 3%
	July 2002-June 2003

Graduation and dropout rates have been maintained at satisfactory levels.  Focused-monitoring rank ordered data have been shared with the districts.  Districts receive technical assistance in writing their improvement plans after completing their self-assessments.
	

	July 2003-June 2004

Maintain graduation rates at or above 75% (minimum criteria established for AYP)

Maintain drop out rates at or below 3%

Improve graduation rates for students with emotional disturbance.
	
	July 2003-June 2004

Share LEA rank ordering data on graduation rates and dropout rates with LEAs (focused monitoring).

Provide technical assistance as requested.

Investigate with MPRRC and the National PBS TA Center the feasibility of Kansas being included in the statewide PBS support project.

After June 2004 (KS Imp Plan)
Target districts with the highest ratio of low graduation rates for children with emotional disturbance for technical assistance.  Through results based staff development (RBSD), provide administrators and teachers (1) alternatives to suspension/expulsion, (2) strategies for school personnel to effectively deal with more behaviors effectively, (3) processes to develop IEPs that target behavior impeding learning, and (4) means to keep and use appropriate data to determine the effectiveness of plans and goals on changing behaviors that impede learning. (July 204-June 2009)



	Baseline/Trend Data and Analysis:

	BF.III
Suspension and expulsion rates for children with disabilities are comparable to the rates for nondisabled children within the agencies.
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Table 8

Need to complete charts!
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Table 9

District Self-Assessment Ratings on Indicators Assessed through CIM (First 3 years of baseline data)

Indicator

Meets Requirements

Comparable suspension rates—students with and without disabilities

34% of districts indicate no concerns in this area.

Table 10
Analysis
Kansas Self-Assessment, October 2002:

Kansas data indicate students with IEPs are suspended/expelled two times more often than nondisabled students. 

Students with IEPs are suspended repeatedly for multiple acts. Table 7 identifies the percentage of students who were suspended or expelled during the year.  Table 8 indicates the percent of students by acts that were suspended.  In other words 12.1% of the students in 2000-01 were suspended (Table 7).  In 2000-01 the number of suspension acts of students with disabilities was equivalent to 24.1% of the total population of students with disabilities (Table 8).  

In review there are inconsistencies between suspension/expulsion data reported on Principal’s Reports and data in the MIS.  KSDE will continue to ask districts to rectify their data sets with each other.

BF.III in the Kansas Self-Assessment is summarized, “The data indicate that Kansas schools and administrators need disciplinary tools beyond suspension and expulsion for students identified as disabled. The data indicate that once a child is labeled as emotionally disturbed, the odds of graduating from high school with a diploma become 1 in 2. The purpose of services to students identified with emotional disturbance is to provide students with needed supports above and beyond the general curriculum; yet only 62% of these students have behavior plans (although others may have goals with behavior intervention plans written into them). Qualifying for special services under the label of emotionally disturbed should increase a student’s chances of success rather than decrease them. Clearly, the State needs improvement in this area. 

An analysis of the data indicate 4 specific areas requiring improvement:

Table 10 Graduation rates need to increase [for students whose behavior impedes learning].

Table 10 The use of behavior intervention plans need to be more fully considered and implemented.  Positive behavior supports must be a component of these plans.

Table 10 Suspension rates need to decrease for students with emotional disturbance. 

Table 10 LRE issues for students with emotional disturbance need to be addressed.

Kansas recognizes that these indicators are intertwined and co-dependent.”

Table 9 data are presented for the first time in this document.  Kansas will monitor the long-term suspension/expulsion percentages for students with disabilities within certain disability categories.  These categories were identified because they have the highest percentages of students being unilaterally removed by school personnel.  Two years of trend data are insufficient to make any decisions.  We will monitor the percentages and data slopes.

Information presented in Table 10 also is considered for the first time in this document.  The data are available as the result of the creation of a CIM database that allows us to track all 66 CIM indicators, districts progress on the indicators, and the State’s improvement by indicator.  The need for the database was determined by the Steering Committee during their self-assessment and improvement planning work.  The opportunity the database has provided the KSDE to analyze data more strategically, to “dig deeper,” is providing more specific data will be useful in targeting assistance and planning for improvement.   The information in Table 10 lends additional information to the issues around suspension/expulsion through analysis of the number of LEAs with discrepancies in the rate of suspensions/expulsions when comparing general education students with students with disabilities.  Of the districts that have completed their CIM self-assessments, only 34% believe they meet requirements in this area.  Of the districts completing CIM in the first 3 years, 66% identified discrepancies in the rates of suspension/expulsion. Districts with the biggest discrepancies between suspension/expulsion rates between general education students and students with disabilities will be identified for technical assistance.

	Targets (Sections 2 and 4)
	Explanation of Progress/Slippage for Prior Year (Section 3)
	Activities, Timelines and Resources
(Sections 5 and 6)

	BF.III
Suspension and expulsion rates for children with disabilities are comparable among local educational agencies within the State, or to the rates for nondisabled children within the agencies.
	
	

	July 2002-June 2003

Develop KS Improvement Plan and address this area as directed by Steering Committee
	July 2002-June 2003

Continued to collect LEA data through CIM self-assessment.

Worked with Steering Committee and “expert group” in developing the Kansas Improvement Plan that was submitted to OSEP in June 2003

SIG supported the development of PBS eLearning modules.
	

	July 2003-June 2004

There will be an increase in the number of LEAs that identify the CIM suspension/expulsion indicator as “meets requirements. (Preliminary baseline determined by June 2003 then measurable target developed)
	July 2003-June 2004

Preliminary baseline data (3 of 5 years of CIM data):  34% of districts identify their suspension/expulsion data as “meets requirements.”  
	July 2003-June 2004

Investigate with MPRRC and the National PBS TA Centers, the feasibility of Kansas being a State for statewide PBS support. (Note:  Kansas determined the area of Secondary Transition as noncompliant so it took precedence for correction during the 2003-04 year.)

After June 2004 (KS Imp Plan)

Target districts with the highest ratio of suspension/expulsion, dropouts and low graduation rates for technical assistance.

Through results based staff development (RBSD), provide administrators and teachers (1) alternatives to suspension/expulsion, (2) strategies for school personnel to effectively deal with more behaviors effectively,  (3) processes to develop IEPs that target behavior impeding learning, and (4) means to keep and use appropriate data to determine the effectiveness of plans and goals on changing behaviors that impede learning. (July 2004-June 2009)
Resources

CIM/CIA

KSDE Educ Program Consultants

K-STARS (statewide projects)

PBS resources:

Field-Based Consultant Network

Project STAY

Online Academy (eLearning Lab)

Process Handbook

MPRRC, National PBS TA Center

PBS Manual, KSDE

KS Institute for PBS

	July 2004-June 2005

The percent of districts that indicate the suspension/expulsion indicator “meets requirements” will increase yearly so that 70% of the districts meet requirements by June 2009.


	
	

	Baseline/Trend Data and Analysis:

	BF.IV
The performance results for children with disabilities on large-scale assessments improve at a rate that decreases any gap between children with disabilities and their nondisabled peers.
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Table 11
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Table 12

Table 13


[image: image6.wmf]Closing the Gap--Math Gains:  Percent Increases, in 

One Year, by Grade, of Students with Proficient 

Performance 

0

5

10

15

4th

7th

10th

Students w

disabilities

All Students


Table 14

For additional information, refer to OSEP Attachment 3 (to be completed later)
Analysis
All references to performance data are from the State assessments that are the NCLB assessments for the State of Kansas.  As is evidenced in the tables above, the trend data, over the last four years, indicate significant improvement in the percent of students with disabilities scoring at proficient and above on the Kansas State Assessments.  In the area of reading there has been a 22.6% increase in the percent of the 5th graders with proficient performance, 17.3% increase at 8th grade and a 14.9% increase at 11th grade.  The gains also are as remarkable for math:  22.8% increase at 4th grade, 17.9% increase at 7th grade and 12.1% increase at 10th grade.  

The Closing the Gap graphs above also demonstrate that good progress was made this last year in closing the achievement gap between all students and students with disabilities.  This was the third year such a trend has been evidenced.  

For Adequate Yearly Progress (AYP) purposes, the Kansas subgroup N is 30.  For the Spring, 2003 State assessments, there were 86 buildings (of 1600+ schools) for which AYP was determined for the disability subgroup in math.  Of these 86 schools, AYP was made by the disability subgroup in 41 of the schools (48%).  For the Spring, 2003 State assessments, there were 65 buildings (of 1600+ schools) for which AYP was determined for the disability subgroup in reading.  Of these 65 schools, AYP was made by the disability subgroup in 39 of the schools (60%).  At the district level, 54 of 78 districts’ disability subgroups made AYP in reading (69%).  In math, 77 of the 79 districts with a disability subgroup of 30 or more students made AYP (97%).  Kansas had a total 304 districts in 2002-03.  

The participation rate of all students taking the State assessment in Kansas is very high.  The AYP requirement is 95% participation for the total and all subgroups. For Spring, 2003 assessments, 99% of the students with disabilities at the assessed grade levels participated in the State assessments.

Narrative discussion of OSEP Attachment 3 if needed, especially participation and percents taking alternate assessments.

	Targets (Sections 2 and 4)
	Explanation of Progress/Slippage for Prior Year (Section 3)
	Activities, Timelines and Resources
(Sections 5 and 6)

	BF.IV
The performance results for children with disabilities on large-scale assessments improve at a rate that decreases any gap between children with disabilities and their nondisabled peers.*
	
	

	July 2002-June 2003

Monitor assessment results. Establish system to determine Adequate Yearly Progress (AYP) for schools, districts and States and for all required subgroups.
	July 2002-June 2003

The State’s students with disabilities made AYP through the use of Safe Harbor in reading and by meeting the State target in mathematics.

Students with disabilities made significant gains.  Part of the gain is the result of more appropriate coding of all students with disabilities on State assessment answer sheets.
	

	July 2003-June 2004

At the State level, students with disabilities will make AYP (adequate yearly progress) in math and reading.  
	
	July 2003-June 2004

Work with State teams to provide technical assistance to schools (Integrated Support Teams).  Teams work with schools that are on improvement and those that did not make AYP in 2002-03.  Special education consultants are identified for each team.  They work collaboratively with consultants from School Improvement and Accreditation and State and Federal Programs.

Develop technical assistance documents for improving results for students.

Provide technical assistance as requested.

Facilitate leadership discussions with superintendents and special education directors.

Ensure KSDE guidelines emphasize results, as well as process.                                                Resources

Integrated Support Teams

TA documents

Guidelines

RBSD
CIA funds

	Baseline/Trend Data and Analysis:

	BF.V
Children with disabilities, 6-21 years of age, are educated with nondisabled peers to the maximum extent appropriate.

Percent of Students Served in Different Settings

FY99 data—need to update to Dec, 01 data
 
80% or more of the school day in general education classrooms

79-60% of the school day in general education classrooms

40% or less of the school day in general education classrooms

Separate facility

Category

KS

Nat’l

KS

Nat’l

KS

Nat’l

KS

Nat’l

LD

60.55

45.1

33.33

38.43

5.58

15.5

0.54

0.96

S/L 

95.1

88.49

3.78

6.65

1.04

4.46

0.09

0.4

MR

20.13

13.75

31.56

29.26

44.53

51.06

3.79

5.93

ED

40.07

25.51

26.98

23.03

19.55

33.19

13.41

18.26

SMD

25.76

10.48

23.54

16.56

33.54

44.83

17.18

28.12

HI

43.4

39.59

21.96

18.71

11.32

25.35

23.33

16.34

PI

70.39

45.54

16.31

20.55

12.23

27.3

1.07

6.6

OHI

57.52

44.32

30.37

33.19

9.81

17.23

2.3

5.25

VI

76.59

49.77

14.15

19.17

3.41

16.56

5.86

14.51

AU

33.09

20.32

17.01

13.15

49.85

51.13

2.05

15.4

D/B

48

14.09

24

9.29

24

34.77

4

41.84

TBI

42.74

31.22

34.68

26.29

17.74

29.85

4.85

12.63

DD

72.55

40.76

20.59

29

4.9

28.52

1.96

1.73

ALL

60.18

47.42

24.97

28.44

11.86

20.07

2.98

4.08

Table 15
Analysis

Nationally, Kansas compares favorably in educating students, 6-21 years of age, in the least restrictive environment.  During the Kansas Self-Assessment process, the Steering Committee indicated the placement data for children 6-21 show many strengths.  All discrepancies from national trends are toward the LRE so these discrepancies are viewed positively.

Children with disabilities, 3-5 years of age, are educated with nondisabled peers to the maximum extent appropriate.
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Table 16
District Self-Assessment Ratings on Indicators Assessed through CIM (First 3 years of baseline data)

Indicator

Meets Requirements

Comparable LRE rates—national and LEA

69% of districts indicated no concerns in this area.

Table 17
Analysis

Kansas Self-Assessment, October 2002:  The percent of preschool children served in settings designed for nondisabled children is a concern for Kansas:

· In FY01, 20% of preschoolers were served in typical EC settings (nationally 36%). 

· In FY01, 30% of preschoolers were served in reverse mainstream settings (nationally 1.69%). 

· In FY01, 39% of preschoolers were served in ECSE settings without typical peers (nationally 34%).
· In the review, discrepancies in data reporting were identified.
The Kansas Self-Assessment indicates: “While placement data for children ages 6 through 21 in Kansas show many strengths, improvement is needed with regard to placement of preschool-aged children.  Despite significant staff development opportunities and the availability of technical assistance tailored to the individual needs of local districts, the Kansas percent of children served in typical early childhood settings is lower than the national average and has remained constant or has decreased slightly, according to the 2001 Federal reports. The State special education funding system may be a barrier to preschool inclusion.  A teacher in a segregated or reverse mainstreaming classroom in the school will qualify for 100% FTE reimbursement, or about $20,000/year/teacher.  But if that same teacher with a similar caseload is teaching in a community-based preschool or perhaps a Head Start class with an equal number of nondisabled children, the reimbursement would only be 50% FTE, or $10,000.  Given the perilous financial position existing in most local districts, with more than 200 of the 303 districts experiencing declining enrollment, district access to State aid is critical.”  NOTE:  These issues were resolved with the changes in the Reimbursement Guide.

The Kansas Steering Committee determined this was an area of “needs improvement” and it was addressed in the Kansas Improvement Plan.  There are two reasons the Steering Committee made the decision to not consider the area noncompliant:  (1) During the first two years of CIM Self-Assessments, LEAs  were required to compare their early childhood settings data to State averages.  During the 2002-03 year, we asked all LEAs in the CIM process to compare their data to national data.  This has resulted in more districts being aware of the discrepancy and including the area in their improvement plans.  (2) The Steering Committee, the early childhood “expert” group, and KSDE staff realized there were improvements to be made in the collection of early childhood settings data.  Specific guidance has been provided and we anticipate there will be more accuracy in reporting settings data.

Thirty-one percent (31%) of the districts completing their CIM self-assessments, during the first 3 years, identified improvements are needed in this area.  The fact that 69% of the district have indicated this area “meets requirement,” (Table 17), illustrates variability in practices from district-to-district.



	Targets (Sections 2 and 4)
	Explanation of Progress/Slippage for Prior Year (Section 3)
	Activities, Timelines and Resources
(Sections 5 and 6)

	BF.V
Children with disabilities, 6-21 years of age, are educated with nondisabled peers to the maximum extent appropriate.*
	
	

	July 2002-June 2003

Maintain LRE at present levels for students 6-21 years of age
	July 2002-June 2003

In February 2003, KSDE shared the OSEP focused monitoring rankings on LRE issues.  In addition, the LEA rankings on the same variables were shared.

After rank orderings were shared, KSDE staff worked with two LEAs to analyze their data and determine appropriate action.

SIG supports on-going technical assistance through the Field-Based Consultant Network.  Staff development provided as requested.

LRE maintained at consistent levels.


	

	July 2003-June 2004

Maintain LRE data for students 6-21 years of age as demonstrated by Kansas being in the top 50% on OSEP rank ordering for focused monitoring in all 3 LRE areas.
	
	July 2003-June 2004

· Provide LEA rankings on the focused monitoring LRE issues
· Provide technical assistance to LEAs upon request
Resources

K-STARS Projects

CIA funds

TA



	Children with disabilities, 3-5 years of age, are educated with nondisabled peers to the maximum extent appropriate.*
	
	

	July 2002-June 2003

Develop Kansas Improvement Plan and address this area as directed by the Steering Committee.
	July 2002-June 2003

 Worked with Steering Committee and “expert groups” to identify possible Improvement Plan activities.  Plan developed and submitted to OSEP, June 2003. (See activities beginning July 2003.)

KSDE was awarded a SIG Supplemental Grant to work with Institutes of Higher Education to align teacher preparation programs with the unified EC standards. These standards support LRE considerations at the EC level.  SIG financially supports this work also.
	

	July 2003-June 2004
At least 90% of the LEAs will “meet requirements” on the EC LRE issue.
	
	July 2003-June 2004

EC (KS Improvement Plan)

· Provide guidance to the State on services for children ages 3-5 in the LRE.

1. Revise the Special Education Reimbursement Guide (State funding) to provide districts written guidance on appropriate use of State funds for collaborative programs.

2. Review and revise guidance on procedures to ensure a LRE continuum of EC placements.

· To ensure Kansas EC-LRE data accurately reflect placement settings for children 3-5:

4. KSDE staff will align Kansas reporting of  LRE placements for children 3-5 years of age with reporting of other States. 

5. EC placement settings in the Data Dictionary for the MIS Student Database will be reviewed and revised to more accurately define settings.  Clarification will be provided for coding services for 3-5-year-olds. 

6. Statewide training will be provided to ensure accurate reporting of data.

7. Analyze MIS data with actual practice.

· KSDE will review and revise guidance on procedures to ensure a LRE continuum of early childhood placements and to support and encourage IEP team consideration and use of settings designed for nondisabled children.

After June 2004 (KS Imp Plan)

· KSDE will identify LEAs needing to improve based on preschool settings as reported in 618 data.  Targeted RBSD will be provided to the LEAs most in need of the support. July 2004-June 2008

Resources

OSEP, MPRRC, NECTAC

CIM/CIA 

KITS focus area (EC statewide project)

Guidance documents:

1. Data Dictionary 

2. Technical assistance Resources 

3. Tools developed for LEA use

RBSD Guide



	Baseline/Trend Data and Analysis:

	BF.VI
There is improvement in the areas of early language/communication, pre-reading, and social-emotional development for preschool children with disabilities receiving special education and related services.

Kansas has collected no data in this area.  Options for data collection will need to be investigated and plans for collection will be developed.

	Targets (Sections 2 and 4)
	Explanation of Progress/Slippage for Prior Year (Section 3)
	Activities, Timelines and Resources
(Sections 5 and 6)

	BF.VI
There is improvement in the areas of early language/communication, pre-reading, and social-emotional development for preschool children with disabilities receiving special education and related services.

July 2002-June 2003

Note:  No target established for this performance indicator since it was not identified as an area for data collection during that time period.


	July 2002-June 2003

Kansas has collected no data in this area.  Options for data collection will need to be investigated and plans for collection will be developed.   
	

	July 2003-June 2004

Plan for appropriate data collection that will support analysis of the issues for this indicator.
	
	July 2003-June 2004

· Work with OSEP to understand data element requirements.  June 2004

· Explore options for data collection by June 2004

· Develop preliminary plans for data collection, June 2004

Resources

Steering Committee/SEAC

KITS

EC Task Force and Expert Groups

TA from OSEP and NECTAS




	


Tools for Cluster Area IV – Free Appropriate Public Education in the LRE

( Potential Data Sources (* Critical Sources)
· OCR data *

· SEA monitoring

· Dissemination of research findings and promising practices

· Complaints

· Exit data *

· Percentage of children served by disability *

· Surveys

· Performance goals and indicators

· State reported data under §618 *

· Suspension, expulsion and alternative placement rates, including disproportionality *

· Student data (e.g., students having behavior plan, students receiving behavioral assessments, etc.) *

· Interagency agreements

· Coordinated services provisions

· State educational reform documents

· Council of Chief State School Officers’ Reports

· NCEO Cyber Survey

· Guidance on alternate assessments, and modifications and accommodations for State/district-wide assessments

· Training records

· State/district-wide assessment data *

· State funding formula *

· Placement Data *

· State Improvement Grant (SIG) *

· General Supervision Enhancement Grant (GSEG) *

( Resources that States can Access

· Results and Performance Accountability
The Fiscal Policy Studies Institute

Mark Friedman, Director

7 Avenida Vista Grande #140

Santa Fe, New Mexico 87508

(505) 466-3284 Phone

(505) 466-4413 Fax

rfpsi@aol.com
www.resultsaccountability.com
www.raguide.org
· National Dropout Prevention Center/Network (NDPC/N)

Clemson University, 2009 Martin Street

Clemson, SC 2931-15555

(864) 656-2599 Phone

(864) 656-0136

ndpc@clemson.edu 

http://www.dropoutprevention.org 

· National Center on Educational Outcomes (NCEO)

University of Minnesota

350 Elliot Hall

75 East River Road

Minneapolis, MN 55455

(612) 626-1530 Phone

(612) 624-0879

scott027@umn.edu E-mail

http://cehd.umn.edu/nceo  

· National Center on Secondary Education and Transition (NCSET)

University of Minnesota

6 Pattee Hall

150 Pillsbury Drive SE

Minneapolis, MN 55455

(612) 624-2097 Phone

(612) 624-9344 Fax

nset@umn.edu E-mail

http://www.ncset.org 

· National Center for Culturally Responsive Educational Systems (NCCRESt)

University of Colorado at Denver

1480 Lawrence Street, Suite 625

Denver, CO 80204

(303) 556-8449 Phone

(303) 556-6141 Fax

ncrest@ceo.cudenver.edu E-mail

http://www.nccrest.org 

The National Center for Culturally Responsive Educational Systems (NCCRESt) can provide technical assistance to States in developing plans to address disproportionate representation.  These plans will include professional development opportunities for educational program and practice improvement in early intervention, literacy and behavior.  In addition, using a variety of formats including print, multimedia and electronic, the Center staff will prepare research syntheses, policy briefs, and public service announcements that inform a variety of audiences about effective and evidence-based teaching and school organizational practices that support successful educational outcomes for students from minority backgrounds. As NCCRESt conducts its regional meetings, this information is shared with the States.
NCCRESt has on-line downloadable, leadership academy modules for LEAs to use with their schools or for SEAs to use with regional teams.  These modules will eventually be adopted for on-line, individual courses.  If a State wants assistance with developing plans for TA and ideas for what that might look like along with PD, the State should call or email NCCRESt.  By January 2004 NCCRESt should have most of the States developing their plans.  For details of timelines a State should contact NCCRESt.
Contact information is as follows:
Shelley Zion, Project Coordinator 

National Center for Culturally Responsive Educational Systems 

1380 Lawrence Street, Suite 625

Denver, CO 80204

Phone: 303-556-3990

Fax: 303-556-6141

Email: 
" 

shelley.zion@cudenver.edu 


Web: www.NCCRESt.org 

To stay informed about the work of this project, please sign up for NCCRESt News, our FREE monthly electronic newsletter!
Regional Resource Center (RRC) “disproportionality” contact persons are as follows:

· Kristin Reedy

Northeast Regional Resource Center (NERRC)

Learning Innovations/WestEd

20 Winter Sport Lane

Williston, VT 05495

(802) 951-8226

(802) 951-8222 Fax

nerrc@aol.com
· Kathy Chapman

Mid-South Regional Resource Center (MSRRC)

IHDI

1 Quality Street, Suite 722

Lexington, KY 40507

(859) 257-4921

(859) 257-4253

kchapma@uky.edu
kpchapman@worldnet.att.net
KPCHAP@aol.com
· Betty Beale

Southeast Regional Resource Center (SERRC)

School of Education

PO Box 244023

Montgomery, AL 36124-4023

(334) 244-3100

(334) 244-3101 Fax

bbeale@edia.aum.edu
· Gerry Olvey

Mountain Plains Regional Resource Center (MPRRC)

1665 Hard Rock Point

Colorado Springs, CO 80919

(719) 388-1888

(719) 388-1889 Fax

skoesgo@aol.com
· Ron Dughman

Mountain Plains Regional Resource Center (MPRRC)

Omaha, NE 38130

(402) 697-9796

dughman@yahoo.com
· Caroline Coston

Great Lakes Area Regional Resource Center (GLARRC)

Ohio State University

700 Ackerman Road, Suit 440

Columbus, OH 43202-1559

(614) 447-0844 x103

(614) 447-9043

coston-robinson.1@osu.edu
· Carolyn Moore

Western Regional Resource Center

1268 University of Oregon

Eugene, OR 97403-1268

(541) 346-0356

(541) 346-5639 Fax

cjmoore@oregon.uoregon.edu
· Early Childhood Outcomes Center:

Improving Results for Infants, Toddlers and Preschoolers with Disabilities and Their Families

Kathleen Hebbeler Ph.D., Director

SRI International

333 Ravenswood Avenue

Menlo Park, CA 94025-3493

(530) 753-0832

kathleen.hebbeler@sri.com 

· Consortium for Appropriate Dispute Resolution in Special Education (CADRE)

Direction Service, Inc.

P.O. Box 51360

Eugene, OR 97405-0906

(541) 686-5060 Phone

(800) 695-0285 (NICHCY) V/TTY

(541) 686-5063 Fax

cadre@directionservice.org E-mail

http://www.directionservice.org/cadre 

· National Center for Special Education Accountability Monitoring (NCSEAM)

Human Development Center

Louisiana State University Health Sciences Center

1100 Florida Avenue, Building 138

New Orleans, LA 70119

(504) 942-8215 Phone

(504) 942-5900 TTY

(504) 942-8305 Fax

acoulter@lsuhsc.edu E-mail

http://www.monitoringcenter.lsuhsc.edu 

· National Early Childhood Technical Assistance Center (NECTAC)

Campus Box 8040, UNC-CH

Chapel Hill, NC 27599-8040

(919) 962-2001 Phone

(919) 843-3269 TTY

(919) 966-7463 Fax

nectac@unc.edu E-mail

http://www.nectac.org 

· Center for Assistance in Recruiting and Retaining Special Education Personnel

Phoebe Gillespie
Project Director
NASDSE
1800 Diagonal Road Suite 320
Alexandria, VA 22314
703-519-3800 ex 337
· Center for Assistance in Recruiting and Retaining Special Education Personnel (CARRSEP): Building State and Local Capacity to Provide Highly Qualified Service Providers for Children and Youth with Disabilities

Bill East, Principal Investigator

(703) 519-3800 Phone

east@NASDE.org 

Phoebe Gillespie
Project Director
703-519-3800 ex 337
pgillespie@nasdse.org
NASDSE
1800 Diagonal Road Suite 320
Alexandria, VA 22314
· 
Northeast Regional Resource Center (NERRC)

Kristin Reedy, Director

Learning Innovations at WestEd

20 Winter Sport Lane

Williston, VT 05495

(802) 951-8226 Phone

(802) 951-8213 TTY

(802) 951-8222 Fax

nerrc@aol.com E-mail

nerrc@wested.org E-mail

http://www.wested.org/nerrc/ 

· Mid-South Regional Resource Center (MSRRC)

Ken Olsen, Director

Interdisciplinary Human Development Institute

University of Kentucky

1 Quality Street – Suite 722

Lexington, KY 40507

(859) 257-4921 Phone

(859) 257-2903 TTY

(859) 257-4353 Fax

msrrc@uky.edu E-mail

http://www.ihdi.uky.edu/msrrc 

· Southeast Regional Resource Center (SERRC)

Betty Beale, Director

School of Education

Auburn University Montgomery

P.O. Box 244023

Montgomery, AL 36124-4023

(334) 244-3100 Phone

(334) 244-3101 Fax

bbeale@edla.aum.edu E-mail

http://edla.aum.edu/serrc/serrc.html 

· Great Lakes Area Regional Resource Center (GLARRC)

Larry Magliocca, Director

Center for Special Needs Populations

The Ohio State University

700 Ackerman Road, Suite 440

Columbus, OH 43202-1559

(614) 447-0844 Phone

(614) 447-8776 TTY

(614) 447-9043 Fax

daniels.121@osu.edu E-mail

http://www.glarrc.org

· Mountain Plains Regional Resource Center (MPRRC)

John Copenhaver, Co-Director

Carol Massanari, Co-Director

Utah State University

1780 North Research Pkwy, Ste. 112

Logan, UT 84341

(435) 752-0238 Phone

(435) 753-9750 TTY

(435) 753-9750 Fax

cope@cc.usu.edu E-mail

http://www.usu.edu/mprrc

· Western Regional Resource Center (WRRC)

Richard Zeller, Co-Director

Caroline Moore, Co-Director

1268 University of Oregon

Eugene, OR 97403-1268

(541) 346-5641 Phone

(541) 346-0367 TTY

(541) 346-0322 Fax

wrrc@oregon.uoregon.edu E-mail

http://interact.uoregon.edu/wrrc/wrrc.html 

· WESTAT

Marsha Brauen, Associate Director

1650 Research Boulevard

Rockville, MD 20850

(301) 738-3668 Phone

(310) 294-4475 Fax

� EMBED Excel.Chart.8 \s ���
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� Trend Data – At least three years of data that show a line of general direction or movement.


� Attachment 2 was developed to help States calculate and report racial/ethnic disproportionality.  It is a template that walks States through the method that OSEP provided for States to use when identifying significant disproportionality.  As stated in the submission requirements of the APR, States are not required to use either Attachment 2 or the method described in Attachment 2 when assessing disproportionality.  If States are currently using a different formula, and that formula appears to be effective, State may continue to use that formula when reporting data.





Methods to be used by States when determining disproportionality are to be addressed during future task force meetings.  OSEP, WESTAT, the National Center for Culturally Responsive Education Systems (NCCRESt), as well as a task force facilitated by WESTAT will be involved in the process of determining the best and/or future methods for assessing racial/ethnic disproportionality with respect to the placement of children with disabilities.


�The “.2” factor was selected as a means to provide consistency in reporting across all States.  In some instances in small districts the “.2” factor may suggest a discrepancy where, in truth, the numbers are so small there is no need for concern.





Cluster IV – FAPE in the LRE – Page 35 – REVISED 02-05-04

[image: image10.wmf]Percent of Students with Disabilities with Proficient Performance 

on State Mathematics Assessment

36.0

46.1

48.5

58.8

16.4

28.5

29.5

34.3

8.1

15.9

16.1

20.2

0.0

10.0

20.0

30.0

40.0

50.0

60.0

70.0

80.0

2000

2001

2002

2003

4th Grade

7th Grade

10th Grade

[image: image11.wmf]Suspension Rates, Percent of Students

0

5

10

15

98-99

99-00

00-01

01-02

02-03

%  of All Students

%  of General Education

Students

%  of Students with

Disabilities

[image: image12.wmf]Percent of Students with Disabilities with Proficient 

Performance on State Reading Assessment

26.1

33.1

36.5

48.7

21.9

29.7

31.6

39.2

13.1

20.2

19.8

28.0

0.0

10.0

20.0

30.0

40.0

50.0

60.0

70.0

80.0

2000

2001

2002

2003

5th Grade

8th Grade

11th Grade

_1132423635.xls
Chart1

		98-99		98-99		98-99

		99-00		99-00		99-00

		00-01		00-01		00-01

		01-02		01-02		01-02

		02-03		02-03		02-03



Total All

General Education Students

Students with Disabilities Graduating with Regular Diplomas

Graduation Percentages

82.9

83.4

77

83.1

83.6

77.8

84.6

85

80.6

85.4

85.9

79.7

85

85.5

80.2



disprop

		Table 29 – KANSAS DISPROPORTIONALITY PERCENT OF SCHOOL POPULATION

		BY DISABILITY CATEGORY FOR FY02

		(KSDE – MIS and Outcomes and Outcomes Accreditation Student Information System, OASIS, Data

		as presented in the Biennial Report)

		Disability Category/Race/Ethnicity		Black		American Indian		Asian		Hispanic		White

		TOTAL School Population		8.52		1.31		2.16		9.39		78.63

		TOTAL Special Education Population		11.31		1.2		0.82		7.35		79.32

		Developmental delay (DD)		14.56		0.81		0.61		8.15		75.87

		Mental retardation (MR)		19.62		1.1		0.8		8.91		69.58

		Hearing impairment (HI)		8.86		1.54		1.54		9.83		78.23

		Speech or language impairment (SL)		7.39		0.99		1.27		7.3		83.05

		Visual impairment (VI)		10		2.11		2.11		8.42		77.37

		Emotional disturbance (ED)		16.97		1.31		0.4		4.24		77.07

		Orthopedic impairment (OI)		7.38		0.89		0.45		4.03		87.25

		Other health impairment (OHI)		9.75		1.24		0.39		4.24		84.38

		Specific learning disability (LD)		10.4		1.32		0.76		8.44		79.01

		Deaf-blindness (DB)		7.14		0		7.14		14.29		71.43

		Multiple disabilities (MD)		12.29		1.01		0.81		6.35		79.55

		Autism (AU)		11.04		0.81		1.88		4.31		81.97

		Traumatic brain injury (TBI)		13.85		1.54		1.54		6.15		76.92





grad

		Table 30 – KANSAS PERCENT OF STUDENTS GRADUATING

		WITH REGULAR HIGH SCHOOL DIPLOMA (cohort)

		(Outcomes Accreditation Student Information System (OASIS) Data as presented in the Biennial Report)

				98-99		99-00		00-01		01-02		02-03

		Total All		82.9		83.1		84.6		85.4		85

		General Education Students		83.4		83.6		85		85.9		85.5

		Students with Disabilities Graduating with Regular Diplomas		77		77.8		80.6		79.7		80.2



&CPercent of Students Graduating with Regular High School Diploma (cohort)
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math

		Table 35 – PERCENT OF STUDENTS WITH DISABILITIES AT PERFORMANCE LEVELS FOR ALL COMBINED MATHEMATICS ASSESSMENTS

		(Kansas State Assessment data as presented in the Biennial Report)

		Performance Levels		Grade 4						Grade 7				Grade 10

				2000		2001				2000		2001		2000		2001

		Advanced		4.1		7.6				2.2		4.5		1.6		3

		Proficient		13.2		16.1				4.4		9.2		1.8		3.6

		Satisfactory		18		22				9.2		14.1		4.4		9

		Basic		30.2		27.4				23.3		22.3		20.9		26.3

		Unsatisfactory		34.5		27				60.9		49.9		71.2		58.2





grad 2

		Table 42 – PERCENT OF STUDENTS BY CATEGORY OF DISABILITY,

		AGES 14 AND OLDER, GRADUATING WITH REGULAR DIPLOMAS IN KANSAS

		(OSEP DANS, December 2000)

		Category of Disability		Graduation Rate (percent)

		All Disabilities		74.35

		Mental Retardation		77.48

		Learning Disabilities		75.97

		Emotional Disturbance		56.44



&CPercent of Students By Category of Disability, Ages 14 and Older, Graduating with Regular Diplomas in Kansas
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		Table 43 – KANSAS SUSPENSION RATES BY ACTS

		(Outcomes Accreditation Student Information System (OASIS) Data)

				98-99		99-00		00-01		01-02		02-03

		%  of All Students		11.4		10.8		10.4

		%  of General Education Students		10		9.1		8.6

		%  of Students with Disabilities		23.3		24.7		24.1



&CSuspension Rates by Acts
 (Student Information System (OASIS) Data)
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		Table 44 – KANSAS STUDENT SUSPENSION RATES

		(Outcomes Accreditation Student Information System (OASIS) Data)

				98-99		99-00		00-01		01-02		02-03

		%  of All Students		6.4		6.1		6

		%  of General Education Students		5.7		5.2		5.2

		%  of Students with Disabilities		12.1		13		12.1



&CStudent Suspension Rates
(Student Information System (OASIS Data)
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rdg

		Table 36 – PERCENT OF STUDENTS WITH DISABILITIES AT PERFORMANCE LEVELS FOR ALL COMBINED READING ASSESSMENTS

		(Kansas State Assessment data as presented in the Biennial Report)

		Performance Levels		Grade 5				Grade 8				Grade 11

				2000		2001		2000		2001		2000		2001

		Advanced		3.2		5.6		0.6		2.1		1		2

		Proficient		8.6		10.6		5.9		9.4		3.5		5.8

		Satisfactory		13.7		16.4		14.8		17.6		8.4		11.5

		Basic		30.1		29.2		32		30.8		27.3		27

		Unsatisfactory		44.5		38.3		46.8		40.1		59.7		52.8





lre 2

		Table 54 – PERCENT OF STUDENTS SERVED IN

		DIFFERENT SETTINGS, FY90 AND FY00

		(Twenty-Third Annual Report to Congress on the Implementation of the Individuals with Disabilities

		Education Act, 2001, OSEP)

				Percent of Time Outside Regular Class

				Less than 21%				21through 60%				More than 60%				Separate Facility

		State		1989-90		1999-00		1989-90		1999-00		1989-90		1999-00		1989-90		1999-00

		National		31.46		47.32		37.54		28.32		24.92		20.29		6.08		4.07

		Kansas		38.56		59.68		33.16		25.05		22.08		12.17		6.21		3.1

		Table 55 – PERCENT OF STUDENTS SERVED IN DIFFERENT SETTINGS, FY99

		(Twenty-Third Annual Report to Congress on the Implementation of the Individuals with Disabilities

		Education Act, 2001, OSEP)

				80% or more of the school day in general education classrooms				79-60% of the school day in general education classrooms				40% or less of the school day in general education classrooms				Separate facility

		Category		KS		Nat’l		KS		Nat’l		KS		Nat’l		KS		Nat’l

		LD		60.55		45.1		33.33		38.43		5.58		15.5		0.54		0.96

		S/L		95.1		88.49		3.78		6.65		1.04		4.46		0.09		0.4

		MR		20.13		13.75		31.56		29.26		44.53		51.06		3.79		5.93

		ED		40.07		25.51		26.98		23.03		19.55		33.19		13.41		18.26

		SMD		25.76		10.48		23.54		16.56		33.54		44.83		17.18		28.12

		HI		43.4		39.59		21.96		18.71		11.32		25.35		23.33		16.34

		PI		70.39		45.54		16.31		20.55		12.23		27.3		1.07		6.6

		OHI		57.52		44.32		30.37		33.19		9.81		17.23		2.3		5.25

		VI		76.59		49.77		14.15		19.17		3.41		16.56		5.86		14.51

		AU		33.09		20.32		17.01		13.15		49.85		51.13		2.05		15.4

		D/B		48		14.09		24		9.29		24		34.77		4		41.84

		TBI		42.74		31.22		34.68		26.29		17.74		29.85		4.85		12.63

		DD		72.55		40.76		20.59		29		4.9		28.52		1.96		1.73

		ALL		60.18		47.42		24.97		28.44		11.86		20.07		2.98		4.08





EC LRE

		Table 58 – PRESCHOOL PLACEMENTS FY98-FY00

		(KSDE –MIS)
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		Table 50 – PERCENT OF SPECIAL EDUCATION STUDENTS USING ACCOMMODATIONS ON STATE ASSESSMENTS

		(Kansas State Assessments)

								Small Districts		Medium Districts		Moderate Districts		Large Districts

								<200-399		400-1,999		2,000-9,999		>10,000

		Year		Subject		Grade		% ACCD		% ACCD		% ACCD		% ACCD

		2000		Reading		5		23		18.5		22.3		12.8

		2000		Reading		8		22		17.5		19.9		5.7

		2000		Reading		11		14.2		16.8		14.4		1.7

		2000		Reading		4		26.1		37.2		36.1		22.5

		2000		Reading		7		20.1		26.1		29.1		13.4

		2000		Reading		10		12		16.9		12.5		7.4

		2001		Math		5		29.4		28.9		28.1		20.6

		2001		Math		8		39.3		33.3		30.5		12.3

		2001		Math		11		33.9		28.7		22.2		8.8

		2001		Math		4		42.4		47.2		40.3		34.5

		2001		Math		7		46.8		41.6		47.2		23.5

		2001		Math		10		23.3		29.1		26.5		12.7
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		Table 48 – PERCENT PARTICIPATION FOR STATE READING ASSESSMENTS

		FOR TWO STUDENT POPULATIONS

		(Kansas State Assessments)

		Table 49 – PERCENT PARTICIPATION FOR STATE MATH ASSESSMENTS

		FOR TWO STUDENT POPULATIONS

		(Kansas State Assessments)
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		Table 32 - KANSAS DROPOUT RATE BY PERCENT

		Outcomes Accreditation Student Information System (OASIS) Data as presented in the Biennial Report

				98-99		99-00		00-01		01-02		02-03

		Total		2.68		2.23		2.15

		General Education		2.67		2.21		2.15

		Special Education		2.72		2.41		2.15
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			Disabilities															Check Col.												ESL															Check Col.


						2000			2001			2002			2003			2000			2001			2002			2003						2000			2001			2002			2003			2000			2001			2002			2003


			4th Grade			36.0			46.1			48.5			58.8			36.0			46.1			48.5			58.9			4th Grade			27.5			38.8			41.0			50.3			27.5			38.9			41.0			50.3


			7th Grade			16.4			28.5			29.5			34.3			16.3			28.4			29.5			34.2			7th Grade			11.1			13.9			20.0			21.4			11.2			13.7			20.0			21.5


			10th Grade			8.1			15.9			16.1			20.2			8.1			15.9			16.1			20.2			10th Grade			9.9			20.0			13.7			12.9			9.8			20.1			13.7			12.8


			Both scores and number tested are up for both groups, except for scores for 10th grade mathematics.
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			Disabilities															Check Col.												ESL															Check Col.


						2000			2001			2002			2003			2000			2001			2002			2003						2000			2001			2002			2003			2000			2001			2002			2003


			5th Grade			26.1			33.1			36.5			48.7			26.1			33.1			36.6			48.7			5th Grade			20.0			19.9			40.6			50.9			20.1			19.9			40.6			50.9


			8th Grade			21.9			29.7			31.6			39.2			21.8			29.6			31.6			39.2			8th Grade			16.0			20.3			42.2			53.3			16.0			20.3			42.2			53.3


			11th Grade			13.1			20.2			19.8			28.0			13.1			20.2			19.8			28.0			11th Grade			17.2			16.2			29.0			51.0			17.2			16.3			29.0			51.0


			Both scores and number tested are up for both groups.
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			(3-5) PRESCHOOL PLACEMENTS, 1998, 1999, 2000


			Placement Category			1998			1999			2000


						No.			No.			No.


			Early Childhood Setting			1484			1552			1516


			Early Childhood Special Ed (no peers)			2548			2845			2997


			Home			173			166			176


			Combination			655			635			677


			Reverse Mainstreaming			2047			2122			2339


			Annual Totals			6907			7320			7705


						1998			1999			2000


			Typical Early 
Childhood Setting			21%			21%			20%


			Early Childhood Special Education
 (no peers)			37%			39%			39%


			Home			3%			2%			2%


			Combination			9%			9%			9%


			Reverse
 Mainstreaming			30%			29%			30%


			Annual Totals			100.00%			100.00%			100.00%


			Early Childhood = Settings for children without disabilities (public or private preschools, Head Start, child care, public school pre-K programs, etc.)


			Early Childhood Special Education = Settings for children with disabilities in public schools or community-based programs (separate classes in school buildings or child care centers, etc.)


			Reverse Mainstreaming = Settings primarily for children with disabilities, but also are attended by non-disabled preschoolers.


			NOTE: ? children were in a separate school (Kansas State Schools for the Deaf or Blind).
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		Table 29 – KANSAS DISPROPORTIONALITY PERCENT OF SCHOOL POPULATION

		BY DISABILITY CATEGORY FOR FY02

		(KSDE – MIS and Outcomes and Outcomes Accreditation Student Information System, OASIS, Data

		as presented in the Biennial Report)

		Disability Category/Race/Ethnicity		Black		American Indian		Asian		Hispanic		White

		TOTAL School Population		8.52		1.31		2.16		9.39		78.63

		TOTAL Special Education Population		11.31		1.2		0.82		7.35		79.32

		Developmental delay (DD)		14.56		0.81		0.61		8.15		75.87

		Mental retardation (MR)		19.62		1.1		0.8		8.91		69.58

		Hearing impairment (HI)		8.86		1.54		1.54		9.83		78.23

		Speech or language impairment (SL)		7.39		0.99		1.27		7.3		83.05

		Visual impairment (VI)		10		2.11		2.11		8.42		77.37

		Emotional disturbance (ED)		16.97		1.31		0.4		4.24		77.07

		Orthopedic impairment (OI)		7.38		0.89		0.45		4.03		87.25

		Other health impairment (OHI)		9.75		1.24		0.39		4.24		84.38

		Specific learning disability (LD)		10.4		1.32		0.76		8.44		79.01

		Deaf-blindness (DB)		7.14		0		7.14		14.29		71.43

		Multiple disabilities (MD)		12.29		1.01		0.81		6.35		79.55

		Autism (AU)		11.04		0.81		1.88		4.31		81.97

		Traumatic brain injury (TBI)		13.85		1.54		1.54		6.15		76.92





grad

		Table 30 – KANSAS PERCENT OF STUDENTS GRADUATING

		WITH REGULAR HIGH SCHOOL DIPLOMA (cohort)

		(Outcomes Accreditation Student Information System (OASIS) Data as presented in the Biennial Report)

				98-99		99-00		00-01		01-02		02-03

		Total All		82.9		83.1		84.6		85.4		85

		General Education Students		83.4		83.6		85		85.9		85.5

		Students with Disabilities Graduating with Regular Diplomas		77		77.8		80.6		79.7		80.2



&CPercent of Students Graduating with Regular High School Diploma (cohort)
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		Table 35 – PERCENT OF STUDENTS WITH DISABILITIES AT PERFORMANCE LEVELS FOR ALL COMBINED MATHEMATICS ASSESSMENTS

		(Kansas State Assessment data as presented in the Biennial Report)

		Performance Levels		Grade 4						Grade 7				Grade 10

				2000		2001				2000		2001		2000		2001

		Advanced		4.1		7.6				2.2		4.5		1.6		3

		Proficient		13.2		16.1				4.4		9.2		1.8		3.6

		Satisfactory		18		22				9.2		14.1		4.4		9

		Basic		30.2		27.4				23.3		22.3		20.9		26.3

		Unsatisfactory		34.5		27				60.9		49.9		71.2		58.2

				All Students		Students w disabilities

		4th		6		10.3

		7th		3.3		4.8

		10th		1.3		4.1
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		Table 42 – PERCENT OF STUDENTS BY CATEGORY OF DISABILITY,

		AGES 14 AND OLDER, GRADUATING WITH REGULAR DIPLOMAS IN KANSAS

		(OSEP DANS, December 2000)

		Category of Disability		Graduation Rate (percent)

		All Disabilities		74.35

		Mental Retardation		77.48

		Learning Disabilities		75.97

		Emotional Disturbance		56.44



&CPercent of Students By Category of Disability, Ages 14 and Older, Graduating with Regular Diplomas in Kansas
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		Table 43 – KANSAS SUSPENSION RATES BY ACTS

		(Outcomes Accreditation Student Information System (OASIS) Data)

				98-99		99-00		00-01		01-02		02-03

		%  of All Students		11.4		10.8		10.4

		%  of General Education Students		10		9.1		8.6

		%  of Students with Disabilities		23.3		24.7		24.1

		Long-term Suspensions:  Selected Disability Categories

				2000-01		2001-02

		All disabilities		0.95		1.07

		MR		1.02		1.64

		ED		3.36		3.24

		Multiple		1.79		1.99

		OHI		1.34		1.86



&CSuspension Rates by Acts
 (Student Information System (OASIS) Data)
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		Table 44 – KANSAS STUDENT SUSPENSION RATES

		(Outcomes Accreditation Student Information System (OASIS) Data)

				98-99		99-00		00-01		01-02		02-03

		%  of All Students		6.4		6.1		6

		%  of General Education Students		5.7		5.2		5.2

		%  of Students with Disabilities		12.1		13		12.1



&CStudent Suspension Rates
(Student Information System (OASIS Data)
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		Table 36 – PERCENT OF STUDENTS WITH DISABILITIES AT PERFORMANCE LEVELS FOR ALL COMBINED READING ASSESSMENTS

		(Kansas State Assessment data as presented in the Biennial Report)

		Performance Levels		Grade 5				Grade 8				Grade 11

				2000		2001		2000		2001		2000		2001

		Advanced		3.2		5.6		0.6		2.1		1		2

		Proficient		8.6		10.6		5.9		9.4		3.5		5.8

		Satisfactory		13.7		16.4		14.8		17.6		8.4		11.5

		Basic		30.1		29.2		32		30.8		27.3		27

		Unsatisfactory		44.5		38.3		46.8		40.1		59.7		52.8

						All Students		Students w/ Disabilities

				5th		5.9		12.2

				8th		3.8		7.6

				11th		4.7		8.2
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		Table 54 – PERCENT OF STUDENTS SERVED IN

		DIFFERENT SETTINGS, FY90 AND FY00

		(Twenty-Third Annual Report to Congress on the Implementation of the Individuals with Disabilities

		Education Act, 2001, OSEP)

				Percent of Time Outside Regular Class

				Less than 21%				21through 60%				More than 60%				Separate Facility

		State		1989-90		1999-00		1989-90		1999-00		1989-90		1999-00		1989-90		1999-00

		National		31.46		47.32		37.54		28.32		24.92		20.29		6.08		4.07

		Kansas		38.56		59.68		33.16		25.05		22.08		12.17		6.21		3.1

		Table 55 – PERCENT OF STUDENTS SERVED IN DIFFERENT SETTINGS, FY99

		(Twenty-Third Annual Report to Congress on the Implementation of the Individuals with Disabilities

		Education Act, 2001, OSEP)

				80% or more of the school day in general education classrooms				79-60% of the school day in general education classrooms				40% or less of the school day in general education classrooms				Separate facility

		Category		KS		Nat’l		KS		Nat’l		KS		Nat’l		KS		Nat’l

		LD		60.55		45.1		33.33		38.43		5.58		15.5		0.54		0.96

		S/L		95.1		88.49		3.78		6.65		1.04		4.46		0.09		0.4

		MR		20.13		13.75		31.56		29.26		44.53		51.06		3.79		5.93

		ED		40.07		25.51		26.98		23.03		19.55		33.19		13.41		18.26

		SMD		25.76		10.48		23.54		16.56		33.54		44.83		17.18		28.12

		HI		43.4		39.59		21.96		18.71		11.32		25.35		23.33		16.34

		PI		70.39		45.54		16.31		20.55		12.23		27.3		1.07		6.6

		OHI		57.52		44.32		30.37		33.19		9.81		17.23		2.3		5.25

		VI		76.59		49.77		14.15		19.17		3.41		16.56		5.86		14.51

		AU		33.09		20.32		17.01		13.15		49.85		51.13		2.05		15.4

		D/B		48		14.09		24		9.29		24		34.77		4		41.84

		TBI		42.74		31.22		34.68		26.29		17.74		29.85		4.85		12.63

		DD		72.55		40.76		20.59		29		4.9		28.52		1.96		1.73

		ALL		60.18		47.42		24.97		28.44		11.86		20.07		2.98		4.08





EC LRE

				1998		1999		2000		2002

		ECSE		37		39		39

		Reverse Mainstrm		30		29		30

		EC/ECSE						9

		Home		3		2		2

		EC setting		21		21		20

		Separate School

		Residential

		Total						31
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		Table 58 – PRESCHOOL PLACEMENTS FY98-FY00

		(KSDE –MIS)
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		Table 50 – PERCENT OF SPECIAL EDUCATION STUDENTS USING ACCOMMODATIONS ON STATE ASSESSMENTS

		(Kansas State Assessments)

								Small Districts		Medium Districts		Moderate Districts		Large Districts

								<200-399		400-1,999		2,000-9,999		>10,000

		Year		Subject		Grade		% ACCD		% ACCD		% ACCD		% ACCD

		2000		Reading		5		23		18.5		22.3		12.8

		2000		Reading		8		22		17.5		19.9		5.7

		2000		Reading		11		14.2		16.8		14.4		1.7

		2000		Reading		4		26.1		37.2		36.1		22.5

		2000		Reading		7		20.1		26.1		29.1		13.4

		2000		Reading		10		12		16.9		12.5		7.4

		2001		Math		5		29.4		28.9		28.1		20.6

		2001		Math		8		39.3		33.3		30.5		12.3

		2001		Math		11		33.9		28.7		22.2		8.8

		2001		Math		4		42.4		47.2		40.3		34.5

		2001		Math		7		46.8		41.6		47.2		23.5

		2001		Math		10		23.3		29.1		26.5		12.7





		Table 48 – PERCENT PARTICIPATION FOR STATE READING ASSESSMENTS

		FOR TWO STUDENT POPULATIONS

		(Kansas State Assessments)

		Table 49 – PERCENT PARTICIPATION FOR STATE MATH ASSESSMENTS

		FOR TWO STUDENT POPULATIONS

		(Kansas State Assessments)
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		Table 32 - KANSAS DROPOUT RATE BY PERCENT

		Outcomes Accreditation Student Information System (OASIS) Data as presented in the Biennial Report

				98-99		99-00		00-01		01-02		02-03

		Total		2.68		2.23		2.15		2.1		1.6

		General Education		2.67		2.21		2.15		2		1.6

		Special Education		2.72		2.41		2.15		2.3		2.1
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			Disabilities															Check Col.												ESL															Check Col.


						2000			2001			2002			2003			2000			2001			2002			2003						2000			2001			2002			2003			2000			2001			2002			2003


			4th Grade			36.0			46.1			48.5			58.8			36.0			46.1			48.5			58.9			4th Grade			27.5			38.8			41.0			50.3			27.5			38.9			41.0			50.3


			7th Grade			16.4			28.5			29.5			34.3			16.3			28.4			29.5			34.2			7th Grade			11.1			13.9			20.0			21.4			11.2			13.7			20.0			21.5


			10th Grade			8.1			15.9			16.1			20.2			8.1			15.9			16.1			20.2			10th Grade			9.9			20.0			13.7			12.9			9.8			20.1			13.7			12.8


			Both scores and number tested are up for both groups, except for scores for 10th grade mathematics.
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			Disabilities															Check Col.												ESL															Check Col.


						2000			2001			2002			2003			2000			2001			2002			2003						2000			2001			2002			2003			2000			2001			2002			2003


			5th Grade			26.1			33.1			36.5			48.7			26.1			33.1			36.6			48.7			5th Grade			20.0			19.9			40.6			50.9			20.1			19.9			40.6			50.9


			8th Grade			21.9			29.7			31.6			39.2			21.8			29.6			31.6			39.2			8th Grade			16.0			20.3			42.2			53.3			16.0			20.3			42.2			53.3


			11th Grade			13.1			20.2			19.8			28.0			13.1			20.2			19.8			28.0			11th Grade			17.2			16.2			29.0			51.0			17.2			16.3			29.0			51.0


			Both scores and number tested are up for both groups.
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			(3-5) PRESCHOOL PLACEMENTS, 1998, 1999, 2000


			Placement Category			1998			1999			2000


						No.			No.			No.


			Early Childhood Setting			1484			1552			1516


			Early Childhood Special Ed (no peers)			2548			2845			2997


			Home			173			166			176


			Combination			655			635			677


			Reverse Mainstreaming			2047			2122			2339


			Annual Totals			6907			7320			7705


						1998			1999			2000


			Typical Early 
Childhood Setting			21%			21%			20%


			Early Childhood Special Education
 (no peers)			37%			39%			39%


			Home			3%			2%			2%


			Combination			9%			9%			9%


			Reverse
 Mainstreaming			30%			29%			30%


			Annual Totals			100.00%			100.00%			100.00%


			Early Childhood = Settings for children without disabilities (public or private preschools, Head Start, child care, public school pre-K programs, etc.)


			Early Childhood Special Education = Settings for children with disabilities in public schools or community-based programs (separate classes in school buildings or child care centers, etc.)


			Reverse Mainstreaming = Settings primarily for children with disabilities, but also are attended by non-disabled preschoolers.


			NOTE: ? children were in a separate school (Kansas State Schools for the Deaf or Blind).








Sht2


			








Sheet3


			










MBD001E55B9




_1132483254.xls
Chart4

		4th		4th

		7th		7th

		10th		10th



All Students

Students w disabilities

Closing the Gap--Math Gains:  Percent Increases, in One Year, by Grade, of Students with Proficient Performance

6

10.3

3.3

4.8

1.3

4.1



disprop

		Table 29 – KANSAS DISPROPORTIONALITY PERCENT OF SCHOOL POPULATION

		BY DISABILITY CATEGORY FOR FY02

		(KSDE – MIS and Outcomes and Outcomes Accreditation Student Information System, OASIS, Data

		as presented in the Biennial Report)

		Disability Category/Race/Ethnicity		Black		American Indian		Asian		Hispanic		White

		TOTAL School Population		8.52		1.31		2.16		9.39		78.63

		TOTAL Special Education Population		11.31		1.2		0.82		7.35		79.32

		Developmental delay (DD)		14.56		0.81		0.61		8.15		75.87

		Mental retardation (MR)		19.62		1.1		0.8		8.91		69.58

		Hearing impairment (HI)		8.86		1.54		1.54		9.83		78.23

		Speech or language impairment (SL)		7.39		0.99		1.27		7.3		83.05

		Visual impairment (VI)		10		2.11		2.11		8.42		77.37

		Emotional disturbance (ED)		16.97		1.31		0.4		4.24		77.07

		Orthopedic impairment (OI)		7.38		0.89		0.45		4.03		87.25

		Other health impairment (OHI)		9.75		1.24		0.39		4.24		84.38

		Specific learning disability (LD)		10.4		1.32		0.76		8.44		79.01

		Deaf-blindness (DB)		7.14		0		7.14		14.29		71.43

		Multiple disabilities (MD)		12.29		1.01		0.81		6.35		79.55

		Autism (AU)		11.04		0.81		1.88		4.31		81.97

		Traumatic brain injury (TBI)		13.85		1.54		1.54		6.15		76.92





grad

		Table 30 – KANSAS PERCENT OF STUDENTS GRADUATING

		WITH REGULAR HIGH SCHOOL DIPLOMA (cohort)

		(Outcomes Accreditation Student Information System (OASIS) Data as presented in the Biennial Report)

				98-99		99-00		00-01		01-02		02-03

		Total All		82.9		83.1		84.6		85.4		85

		General Education Students		83.4		83.6		85		85.9		85.5

		Students with Disabilities Graduating with Regular Diplomas		77		77.8		80.6		79.7		80.2



&CPercent of Students Graduating with Regular High School Diploma (cohort)
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		Table 35 – PERCENT OF STUDENTS WITH DISABILITIES AT PERFORMANCE LEVELS FOR ALL COMBINED MATHEMATICS ASSESSMENTS

		(Kansas State Assessment data as presented in the Biennial Report)

		Performance Levels		Grade 4						Grade 7				Grade 10

				2000		2001				2000		2001		2000		2001

		Advanced		4.1		7.6				2.2		4.5		1.6		3

		Proficient		13.2		16.1				4.4		9.2		1.8		3.6

		Satisfactory		18		22				9.2		14.1		4.4		9

		Basic		30.2		27.4				23.3		22.3		20.9		26.3

		Unsatisfactory		34.5		27				60.9		49.9		71.2		58.2

				All Students		Students w disabilities

		4th		6		10.3

		7th		3.3		4.8

		10th		1.3		4.1
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		Table 42 – PERCENT OF STUDENTS BY CATEGORY OF DISABILITY,

		AGES 14 AND OLDER, GRADUATING WITH REGULAR DIPLOMAS IN KANSAS

		(OSEP DANS, December 2000)

		Category of Disability		Graduation Rate (percent)

		All Disabilities		74.35

		Mental Retardation		77.48

		Learning Disabilities		75.97

		Emotional Disturbance		56.44



&CPercent of Students By Category of Disability, Ages 14 and Older, Graduating with Regular Diplomas in Kansas
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		Table 43 – KANSAS SUSPENSION RATES BY ACTS

		(Outcomes Accreditation Student Information System (OASIS) Data)

				98-99		99-00		00-01		01-02		02-03

		%  of All Students		11.4		10.8		10.4

		%  of General Education Students		10		9.1		8.6

		%  of Students with Disabilities		23.3		24.7		24.1

		Long-term Suspensions:  Selected Disability Categories

				2000-01		2001-02

		All disabilities		0.95		1.07

		MR		1.02		1.64

		ED		3.36		3.24

		Multiple		1.79		1.99

		OHI		1.34		1.86



&CSuspension Rates by Acts
 (Student Information System (OASIS) Data)
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		Table 44 – KANSAS STUDENT SUSPENSION RATES

		(Outcomes Accreditation Student Information System (OASIS) Data)

				98-99		99-00		00-01		01-02		02-03

		%  of All Students		6.4		6.1		6

		%  of General Education Students		5.7		5.2		5.2

		%  of Students with Disabilities		12.1		13		12.1



&CStudent Suspension Rates
(Student Information System (OASIS Data)
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		Table 36 – PERCENT OF STUDENTS WITH DISABILITIES AT PERFORMANCE LEVELS FOR ALL COMBINED READING ASSESSMENTS

		(Kansas State Assessment data as presented in the Biennial Report)

		Performance Levels		Grade 5				Grade 8				Grade 11

				2000		2001		2000		2001		2000		2001

		Advanced		3.2		5.6		0.6		2.1		1		2

		Proficient		8.6		10.6		5.9		9.4		3.5		5.8

		Satisfactory		13.7		16.4		14.8		17.6		8.4		11.5

		Basic		30.1		29.2		32		30.8		27.3		27

		Unsatisfactory		44.5		38.3		46.8		40.1		59.7		52.8

						All Students		Students w/ Disabilities

				5th		5.9		12.2

				8th		3.8		7.6

				11th		4.7		8.2
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		Table 54 – PERCENT OF STUDENTS SERVED IN

		DIFFERENT SETTINGS, FY90 AND FY00

		(Twenty-Third Annual Report to Congress on the Implementation of the Individuals with Disabilities

		Education Act, 2001, OSEP)

				Percent of Time Outside Regular Class

				Less than 21%				21through 60%				More than 60%				Separate Facility

		State		1989-90		1999-00		1989-90		1999-00		1989-90		1999-00		1989-90		1999-00

		National		31.46		47.32		37.54		28.32		24.92		20.29		6.08		4.07

		Kansas		38.56		59.68		33.16		25.05		22.08		12.17		6.21		3.1

		Table 55 – PERCENT OF STUDENTS SERVED IN DIFFERENT SETTINGS, FY99

		(Twenty-Third Annual Report to Congress on the Implementation of the Individuals with Disabilities

		Education Act, 2001, OSEP)

				80% or more of the school day in general education classrooms				79-60% of the school day in general education classrooms				40% or less of the school day in general education classrooms				Separate facility

		Category		KS		Nat’l		KS		Nat’l		KS		Nat’l		KS		Nat’l

		LD		60.55		45.1		33.33		38.43		5.58		15.5		0.54		0.96

		S/L		95.1		88.49		3.78		6.65		1.04		4.46		0.09		0.4

		MR		20.13		13.75		31.56		29.26		44.53		51.06		3.79		5.93

		ED		40.07		25.51		26.98		23.03		19.55		33.19		13.41		18.26

		SMD		25.76		10.48		23.54		16.56		33.54		44.83		17.18		28.12

		HI		43.4		39.59		21.96		18.71		11.32		25.35		23.33		16.34

		PI		70.39		45.54		16.31		20.55		12.23		27.3		1.07		6.6

		OHI		57.52		44.32		30.37		33.19		9.81		17.23		2.3		5.25

		VI		76.59		49.77		14.15		19.17		3.41		16.56		5.86		14.51

		AU		33.09		20.32		17.01		13.15		49.85		51.13		2.05		15.4

		D/B		48		14.09		24		9.29		24		34.77		4		41.84

		TBI		42.74		31.22		34.68		26.29		17.74		29.85		4.85		12.63

		DD		72.55		40.76		20.59		29		4.9		28.52		1.96		1.73

		ALL		60.18		47.42		24.97		28.44		11.86		20.07		2.98		4.08





EC LRE

				1998		1999		2000		2002

		ECSE		37		39		39

		Reverse Mainstrm		30		29		30

		EC/ECSE						9

		Home		3		2		2

		EC setting		21		21		20

		Separate School

		Residential

		Total						31
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		Table 58 – PRESCHOOL PLACEMENTS FY98-FY00

		(KSDE –MIS)





dropout

		Table 50 – PERCENT OF SPECIAL EDUCATION STUDENTS USING ACCOMMODATIONS ON STATE ASSESSMENTS

		(Kansas State Assessments)

								Small Districts		Medium Districts		Moderate Districts		Large Districts

								<200-399		400-1,999		2,000-9,999		>10,000

		Year		Subject		Grade		% ACCD		% ACCD		% ACCD		% ACCD

		2000		Reading		5		23		18.5		22.3		12.8

		2000		Reading		8		22		17.5		19.9		5.7

		2000		Reading		11		14.2		16.8		14.4		1.7

		2000		Reading		4		26.1		37.2		36.1		22.5

		2000		Reading		7		20.1		26.1		29.1		13.4

		2000		Reading		10		12		16.9		12.5		7.4

		2001		Math		5		29.4		28.9		28.1		20.6

		2001		Math		8		39.3		33.3		30.5		12.3

		2001		Math		11		33.9		28.7		22.2		8.8

		2001		Math		4		42.4		47.2		40.3		34.5

		2001		Math		7		46.8		41.6		47.2		23.5

		2001		Math		10		23.3		29.1		26.5		12.7





		Table 48 – PERCENT PARTICIPATION FOR STATE READING ASSESSMENTS

		FOR TWO STUDENT POPULATIONS

		(Kansas State Assessments)

		Table 49 – PERCENT PARTICIPATION FOR STATE MATH ASSESSMENTS

		FOR TWO STUDENT POPULATIONS

		(Kansas State Assessments)
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		Table 32 - KANSAS DROPOUT RATE BY PERCENT

		Outcomes Accreditation Student Information System (OASIS) Data as presented in the Biennial Report

				98-99		99-00		00-01		01-02		02-03

		Total		2.68		2.23		2.15		2.1		1.6

		General Education		2.67		2.21		2.15		2		1.6

		Special Education		2.72		2.41		2.15		2.3		2.1
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			Disabilities															Check Col.												ESL															Check Col.


						2000			2001			2002			2003			2000			2001			2002			2003						2000			2001			2002			2003			2000			2001			2002			2003


			4th Grade			36.0			46.1			48.5			58.8			36.0			46.1			48.5			58.9			4th Grade			27.5			38.8			41.0			50.3			27.5			38.9			41.0			50.3


			7th Grade			16.4			28.5			29.5			34.3			16.3			28.4			29.5			34.2			7th Grade			11.1			13.9			20.0			21.4			11.2			13.7			20.0			21.5


			10th Grade			8.1			15.9			16.1			20.2			8.1			15.9			16.1			20.2			10th Grade			9.9			20.0			13.7			12.9			9.8			20.1			13.7			12.8


			Both scores and number tested are up for both groups, except for scores for 10th grade mathematics.
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			Disabilities															Check Col.												ESL															Check Col.


						2000			2001			2002			2003			2000			2001			2002			2003						2000			2001			2002			2003			2000			2001			2002			2003


			5th Grade			26.1			33.1			36.5			48.7			26.1			33.1			36.6			48.7			5th Grade			20.0			19.9			40.6			50.9			20.1			19.9			40.6			50.9


			8th Grade			21.9			29.7			31.6			39.2			21.8			29.6			31.6			39.2			8th Grade			16.0			20.3			42.2			53.3			16.0			20.3			42.2			53.3


			11th Grade			13.1			20.2			19.8			28.0			13.1			20.2			19.8			28.0			11th Grade			17.2			16.2			29.0			51.0			17.2			16.3			29.0			51.0


			Both scores and number tested are up for both groups.
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			(3-5) PRESCHOOL PLACEMENTS, 1998, 1999, 2000


			Placement Category			1998			1999			2000


						No.			No.			No.


			Early Childhood Setting			1484			1552			1516


			Early Childhood Special Ed (no peers)			2548			2845			2997


			Home			173			166			176


			Combination			655			635			677


			Reverse Mainstreaming			2047			2122			2339


			Annual Totals			6907			7320			7705


						1998			1999			2000


			Typical Early 
Childhood Setting			21%			21%			20%


			Early Childhood Special Education
 (no peers)			37%			39%			39%


			Home			3%			2%			2%


			Combination			9%			9%			9%


			Reverse
 Mainstreaming			30%			29%			30%


			Annual Totals			100.00%			100.00%			100.00%


			Early Childhood = Settings for children without disabilities (public or private preschools, Head Start, child care, public school pre-K programs, etc.)


			Early Childhood Special Education = Settings for children with disabilities in public schools or community-based programs (separate classes in school buildings or child care centers, etc.)


			Reverse Mainstreaming = Settings primarily for children with disabilities, but also are attended by non-disabled preschoolers.


			NOTE: ? children were in a separate school (Kansas State Schools for the Deaf or Blind).
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disprop

		Table 29 – KANSAS DISPROPORTIONALITY PERCENT OF SCHOOL POPULATION

		BY DISABILITY CATEGORY FOR FY02

		(KSDE – MIS and Outcomes and Outcomes Accreditation Student Information System, OASIS, Data

		as presented in the Biennial Report)

		Disability Category/Race/Ethnicity		Black		American Indian		Asian		Hispanic		White

		TOTAL School Population		8.52		1.31		2.16		9.39		78.63

		TOTAL Special Education Population		11.31		1.2		0.82		7.35		79.32

		Developmental delay (DD)		14.56		0.81		0.61		8.15		75.87

		Mental retardation (MR)		19.62		1.1		0.8		8.91		69.58

		Hearing impairment (HI)		8.86		1.54		1.54		9.83		78.23

		Speech or language impairment (SL)		7.39		0.99		1.27		7.3		83.05

		Visual impairment (VI)		10		2.11		2.11		8.42		77.37

		Emotional disturbance (ED)		16.97		1.31		0.4		4.24		77.07

		Orthopedic impairment (OI)		7.38		0.89		0.45		4.03		87.25

		Other health impairment (OHI)		9.75		1.24		0.39		4.24		84.38

		Specific learning disability (LD)		10.4		1.32		0.76		8.44		79.01

		Deaf-blindness (DB)		7.14		0		7.14		14.29		71.43

		Multiple disabilities (MD)		12.29		1.01		0.81		6.35		79.55

		Autism (AU)		11.04		0.81		1.88		4.31		81.97

		Traumatic brain injury (TBI)		13.85		1.54		1.54		6.15		76.92





grad

		Table 30 – KANSAS PERCENT OF STUDENTS GRADUATING

		WITH REGULAR HIGH SCHOOL DIPLOMA (cohort)

		(Outcomes Accreditation Student Information System (OASIS) Data as presented in the Biennial Report)

				98-99		99-00		00-01		01-02		02-03

		Total All		82.9		83.1		84.6		85.4		85

		General Education Students		83.4		83.6		85		85.9		85.5

		Students with Disabilities Graduating with Regular Diplomas		77		77.8		80.6		79.7		80.2



&CPercent of Students Graduating with Regular High School Diploma (cohort)
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		Table 35 – PERCENT OF STUDENTS WITH DISABILITIES AT PERFORMANCE LEVELS FOR ALL COMBINED MATHEMATICS ASSESSMENTS

		(Kansas State Assessment data as presented in the Biennial Report)

		Performance Levels		Grade 4						Grade 7				Grade 10

				2000		2001				2000		2001		2000		2001

		Advanced		4.1		7.6				2.2		4.5		1.6		3

		Proficient		13.2		16.1				4.4		9.2		1.8		3.6

		Satisfactory		18		22				9.2		14.1		4.4		9

		Basic		30.2		27.4				23.3		22.3		20.9		26.3

		Unsatisfactory		34.5		27				60.9		49.9		71.2		58.2

				All Students		Students w disabilities

		4th		6		10.3

		7th		3.3		4.8

		10th		1.3		4.1
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		Table 42 – PERCENT OF STUDENTS BY CATEGORY OF DISABILITY,

		AGES 14 AND OLDER, GRADUATING WITH REGULAR DIPLOMAS IN KANSAS

		(OSEP DANS, December 2000)

		Category of Disability		Graduation Rate (percent)

		All Disabilities		74.35

		Mental Retardation		77.48

		Learning Disabilities		75.97

		Emotional Disturbance		56.44



&CPercent of Students By Category of Disability, Ages 14 and Older, Graduating with Regular Diplomas in Kansas
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		Table 43 – KANSAS SUSPENSION RATES BY ACTS

		(Outcomes Accreditation Student Information System (OASIS) Data)

				98-99		99-00		00-01		01-02		02-03

		%  of All Students		11.4		10.8		10.4

		%  of General Education Students		10		9.1		8.6

		%  of Students with Disabilities		23.3		24.7		24.1

		Long-term Suspensions:  Selected Disability Categories

				2000-01		2001-02

		All disabilities		0.95		1.07

		MR		1.02		1.64

		ED		3.36		3.24

		Multiple		1.79		1.99

		OHI		1.34		1.86



&CSuspension Rates by Acts
 (Student Information System (OASIS) Data)
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		Table 44 – KANSAS STUDENT SUSPENSION RATES

		(Outcomes Accreditation Student Information System (OASIS) Data)

				98-99		99-00		00-01		01-02		02-03

		%  of All Students		6.4		6.1		6

		%  of General Education Students		5.7		5.2		5.2

		%  of Students with Disabilities		12.1		13		12.1



&CStudent Suspension Rates
(Student Information System (OASIS Data)
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		Table 36 – PERCENT OF STUDENTS WITH DISABILITIES AT PERFORMANCE LEVELS FOR ALL COMBINED READING ASSESSMENTS

		(Kansas State Assessment data as presented in the Biennial Report)

		Performance Levels		Grade 5				Grade 8				Grade 11

				2000		2001		2000		2001		2000		2001

		Advanced		3.2		5.6		0.6		2.1		1		2

		Proficient		8.6		10.6		5.9		9.4		3.5		5.8

		Satisfactory		13.7		16.4		14.8		17.6		8.4		11.5

		Basic		30.1		29.2		32		30.8		27.3		27

		Unsatisfactory		44.5		38.3		46.8		40.1		59.7		52.8

						All Students		Students w/ Disabilities

				5th		5.9		12.2

				8th		3.8		7.6

				11th		4.7		8.2
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		Table 54 – PERCENT OF STUDENTS SERVED IN

		DIFFERENT SETTINGS, FY90 AND FY00

		(Twenty-Third Annual Report to Congress on the Implementation of the Individuals with Disabilities

		Education Act, 2001, OSEP)

				Percent of Time Outside Regular Class

				Less than 21%				21through 60%				More than 60%				Separate Facility

		State		1989-90		1999-00		1989-90		1999-00		1989-90		1999-00		1989-90		1999-00

		National		31.46		47.32		37.54		28.32		24.92		20.29		6.08		4.07

		Kansas		38.56		59.68		33.16		25.05		22.08		12.17		6.21		3.1

		Table 55 – PERCENT OF STUDENTS SERVED IN DIFFERENT SETTINGS, FY99

		(Twenty-Third Annual Report to Congress on the Implementation of the Individuals with Disabilities

		Education Act, 2001, OSEP)

				80% or more of the school day in general education classrooms				79-60% of the school day in general education classrooms				40% or less of the school day in general education classrooms				Separate facility

		Category		KS		Nat’l		KS		Nat’l		KS		Nat’l		KS		Nat’l

		LD		60.55		45.1		33.33		38.43		5.58		15.5		0.54		0.96

		S/L		95.1		88.49		3.78		6.65		1.04		4.46		0.09		0.4

		MR		20.13		13.75		31.56		29.26		44.53		51.06		3.79		5.93

		ED		40.07		25.51		26.98		23.03		19.55		33.19		13.41		18.26

		SMD		25.76		10.48		23.54		16.56		33.54		44.83		17.18		28.12

		HI		43.4		39.59		21.96		18.71		11.32		25.35		23.33		16.34

		PI		70.39		45.54		16.31		20.55		12.23		27.3		1.07		6.6

		OHI		57.52		44.32		30.37		33.19		9.81		17.23		2.3		5.25

		VI		76.59		49.77		14.15		19.17		3.41		16.56		5.86		14.51

		AU		33.09		20.32		17.01		13.15		49.85		51.13		2.05		15.4

		D/B		48		14.09		24		9.29		24		34.77		4		41.84

		TBI		42.74		31.22		34.68		26.29		17.74		29.85		4.85		12.63

		DD		72.55		40.76		20.59		29		4.9		28.52		1.96		1.73

		ALL		60.18		47.42		24.97		28.44		11.86		20.07		2.98		4.08





EC LRE

				1998		1999		2000		2002

		ECSE		37		39		39

		Reverse Mainstrm		30		29		30

		EC/ECSE						9

		Home		3		2		2

		EC setting		21		21		20

		Separate School

		Residential

		Total						31
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		Table 58 – PRESCHOOL PLACEMENTS FY98-FY00

		(KSDE –MIS)





dropout

		Table 50 – PERCENT OF SPECIAL EDUCATION STUDENTS USING ACCOMMODATIONS ON STATE ASSESSMENTS

		(Kansas State Assessments)

								Small Districts		Medium Districts		Moderate Districts		Large Districts

								<200-399		400-1,999		2,000-9,999		>10,000

		Year		Subject		Grade		% ACCD		% ACCD		% ACCD		% ACCD

		2000		Reading		5		23		18.5		22.3		12.8

		2000		Reading		8		22		17.5		19.9		5.7

		2000		Reading		11		14.2		16.8		14.4		1.7

		2000		Reading		4		26.1		37.2		36.1		22.5

		2000		Reading		7		20.1		26.1		29.1		13.4

		2000		Reading		10		12		16.9		12.5		7.4

		2001		Math		5		29.4		28.9		28.1		20.6

		2001		Math		8		39.3		33.3		30.5		12.3

		2001		Math		11		33.9		28.7		22.2		8.8

		2001		Math		4		42.4		47.2		40.3		34.5

		2001		Math		7		46.8		41.6		47.2		23.5

		2001		Math		10		23.3		29.1		26.5		12.7





		Table 48 – PERCENT PARTICIPATION FOR STATE READING ASSESSMENTS

		FOR TWO STUDENT POPULATIONS

		(Kansas State Assessments)

		Table 49 – PERCENT PARTICIPATION FOR STATE MATH ASSESSMENTS

		FOR TWO STUDENT POPULATIONS

		(Kansas State Assessments)
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		Table 32 - KANSAS DROPOUT RATE BY PERCENT

		Outcomes Accreditation Student Information System (OASIS) Data as presented in the Biennial Report

				98-99		99-00		00-01		01-02		02-03

		Total		2.68		2.23		2.15		2.1		1.6

		General Education		2.67		2.21		2.15		2		1.6

		Special Education		2.72		2.41		2.15		2.3		2.1
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			Disabilities															Check Col.												ESL															Check Col.


						2000			2001			2002			2003			2000			2001			2002			2003						2000			2001			2002			2003			2000			2001			2002			2003


			4th Grade			36.0			46.1			48.5			58.8			36.0			46.1			48.5			58.9			4th Grade			27.5			38.8			41.0			50.3			27.5			38.9			41.0			50.3


			7th Grade			16.4			28.5			29.5			34.3			16.3			28.4			29.5			34.2			7th Grade			11.1			13.9			20.0			21.4			11.2			13.7			20.0			21.5


			10th Grade			8.1			15.9			16.1			20.2			8.1			15.9			16.1			20.2			10th Grade			9.9			20.0			13.7			12.9			9.8			20.1			13.7			12.8


			Both scores and number tested are up for both groups, except for scores for 10th grade mathematics.
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			Disabilities															Check Col.												ESL															Check Col.


						2000			2001			2002			2003			2000			2001			2002			2003						2000			2001			2002			2003			2000			2001			2002			2003


			5th Grade			26.1			33.1			36.5			48.7			26.1			33.1			36.6			48.7			5th Grade			20.0			19.9			40.6			50.9			20.1			19.9			40.6			50.9


			8th Grade			21.9			29.7			31.6			39.2			21.8			29.6			31.6			39.2			8th Grade			16.0			20.3			42.2			53.3			16.0			20.3			42.2			53.3


			11th Grade			13.1			20.2			19.8			28.0			13.1			20.2			19.8			28.0			11th Grade			17.2			16.2			29.0			51.0			17.2			16.3			29.0			51.0


			Both scores and number tested are up for both groups.
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			(3-5) PRESCHOOL PLACEMENTS, 1998, 1999, 2000


			Placement Category			1998			1999			2000


						No.			No.			No.


			Early Childhood Setting			1484			1552			1516


			Early Childhood Special Ed (no peers)			2548			2845			2997


			Home			173			166			176


			Combination			655			635			677


			Reverse Mainstreaming			2047			2122			2339


			Annual Totals			6907			7320			7705


						1998			1999			2000


			Typical Early 
Childhood Setting			21%			21%			20%


			Early Childhood Special Education
 (no peers)			37%			39%			39%


			Home			3%			2%			2%


			Combination			9%			9%			9%


			Reverse
 Mainstreaming			30%			29%			30%


			Annual Totals			100.00%			100.00%			100.00%


			Early Childhood = Settings for children without disabilities (public or private preschools, Head Start, child care, public school pre-K programs, etc.)


			Early Childhood Special Education = Settings for children with disabilities in public schools or community-based programs (separate classes in school buildings or child care centers, etc.)


			Reverse Mainstreaming = Settings primarily for children with disabilities, but also are attended by non-disabled preschoolers.


			NOTE: ? children were in a separate school (Kansas State Schools for the Deaf or Blind).
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		Disabilities										Check Col.								ESL										Check Col.

				2000		2001		2002		2003		2000		2001		2002		2003				2000		2001		2002		2003		2000		2001		2002		2003

		4th Grade		36.0		46.1		48.5		58.8		36.0		46.1		48.5		58.9		4th Grade		27.5		38.8		41.0		50.3		27.5		38.9		41.0		50.3

		7th Grade		16.4		28.5		29.5		34.3		16.3		28.4		29.5		34.2		7th Grade		11.1		13.9		20.0		21.4		11.2		13.7		20.0		21.5

		10th Grade		8.1		15.9		16.1		20.2		8.1		15.9		16.1		20.2		10th Grade		9.9		20.0		13.7		12.9		9.8		20.1		13.7		12.8

		Both scores and number tested are up for both groups, except for scores for 10th grade mathematics.
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				2000		2001		2002		2003		2000		2001		2002		2003				2000		2001		2002		2003		2000		2001		2002		2003

		5th Grade		26.1		33.1		36.5		48.7		26.1		33.1		36.6		48.7		5th Grade		20.0		19.9		40.6		50.9		20.1		19.9		40.6		50.9

		8th Grade		21.9		29.7		31.6		39.2		21.8		29.6		31.6		39.2		8th Grade		16.0		20.3		42.2		53.3		16.0		20.3		42.2		53.3

		11th Grade		13.1		20.2		19.8		28.0		13.1		20.2		19.8		28.0		11th Grade		17.2		16.2		29.0		51.0		17.2		16.3		29.0		51.0

		Both scores and number tested are up for both groups.
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disprop

		Table 29 – KANSAS DISPROPORTIONALITY PERCENT OF SCHOOL POPULATION

		BY DISABILITY CATEGORY FOR FY02

		(KSDE – MIS and Outcomes and Outcomes Accreditation Student Information System, OASIS, Data

		as presented in the Biennial Report)

		Disability Category/Race/Ethnicity		Black		American Indian		Asian		Hispanic		White

		TOTAL School Population		8.52		1.31		2.16		9.39		78.63

		TOTAL Special Education Population		11.31		1.2		0.82		7.35		79.32

		Developmental delay (DD)		14.56		0.81		0.61		8.15		75.87

		Mental retardation (MR)		19.62		1.1		0.8		8.91		69.58

		Hearing impairment (HI)		8.86		1.54		1.54		9.83		78.23

		Speech or language impairment (SL)		7.39		0.99		1.27		7.3		83.05

		Visual impairment (VI)		10		2.11		2.11		8.42		77.37

		Emotional disturbance (ED)		16.97		1.31		0.4		4.24		77.07

		Orthopedic impairment (OI)		7.38		0.89		0.45		4.03		87.25

		Other health impairment (OHI)		9.75		1.24		0.39		4.24		84.38

		Specific learning disability (LD)		10.4		1.32		0.76		8.44		79.01

		Deaf-blindness (DB)		7.14		0		7.14		14.29		71.43

		Multiple disabilities (MD)		12.29		1.01		0.81		6.35		79.55

		Autism (AU)		11.04		0.81		1.88		4.31		81.97

		Traumatic brain injury (TBI)		13.85		1.54		1.54		6.15		76.92





grad

		Table 30 – KANSAS PERCENT OF STUDENTS GRADUATING

		WITH REGULAR HIGH SCHOOL DIPLOMA (cohort)

		(Outcomes Accreditation Student Information System (OASIS) Data as presented in the Biennial Report)

				98-99		99-00		00-01		01-02		02-03

		Total All		82.9		83.1		84.6		85.4		85

		General Education Students		83.4		83.6		85		85.9		85.5

		Students with Disabilities Graduating with Regular Diplomas		77		77.8		80.6		79.7		80.2



&CPercent of Students Graduating with Regular High School Diploma (cohort)



grad
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General Education Students
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Graduation Percentages



math

		Table 35 – PERCENT OF STUDENTS WITH DISABILITIES AT PERFORMANCE LEVELS FOR ALL COMBINED MATHEMATICS ASSESSMENTS

		(Kansas State Assessment data as presented in the Biennial Report)

		Performance Levels		Grade 4						Grade 7				Grade 10

				2000		2001				2000		2001		2000		2001

		Advanced		4.1		7.6				2.2		4.5		1.6		3

		Proficient		13.2		16.1				4.4		9.2		1.8		3.6

		Satisfactory		18		22				9.2		14.1		4.4		9

		Basic		30.2		27.4				23.3		22.3		20.9		26.3

		Unsatisfactory		34.5		27				60.9		49.9		71.2		58.2

				All Students		Students w disabilities

		4th		6		10.3

		7th		3.3		4.8

		10th		1.3		4.1
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Closing the Gap:  Percent Math Gains by Grade in One Year
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		Table 42 – PERCENT OF STUDENTS BY CATEGORY OF DISABILITY,

		AGES 14 AND OLDER, GRADUATING WITH REGULAR DIPLOMAS IN KANSAS

		(OSEP DANS, December 2000)

		Category of Disability		Graduation Rate (percent)

		All Disabilities		74.35

		Mental Retardation		77.48

		Learning Disabilities		75.97

		Emotional Disturbance		56.44



&CPercent of Students By Category of Disability, Ages 14 and Older, Graduating with Regular Diplomas in Kansas
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		Table 43 – KANSAS SUSPENSION RATES BY ACTS

		(Outcomes Accreditation Student Information System (OASIS) Data)

				98-99		99-00		00-01		01-02		02-03

		%  of All Students		11.4		10.8		10.4

		%  of General Education Students		10		9.1		8.6

		%  of Students with Disabilities		23.3		24.7		24.1



&CSuspension Rates by Acts
 (Student Information System (OASIS) Data)
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		(Outcomes Accreditation Student Information System (OASIS) Data)

				98-99		99-00		00-01		01-02		02-03

		%  of All Students		6.4		6.1		6

		%  of General Education Students		5.7		5.2		5.2

		%  of Students with Disabilities		12.1		13		12.1



&CStudent Suspension Rates
(Student Information System (OASIS Data)
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		Table 36 – PERCENT OF STUDENTS WITH DISABILITIES AT PERFORMANCE LEVELS FOR ALL COMBINED READING ASSESSMENTS

		(Kansas State Assessment data as presented in the Biennial Report)

		Performance Levels		Grade 5				Grade 8				Grade 11

				2000		2001		2000		2001		2000		2001

		Advanced		3.2		5.6		0.6		2.1		1		2

		Proficient		8.6		10.6		5.9		9.4		3.5		5.8

		Satisfactory		13.7		16.4		14.8		17.6		8.4		11.5

		Basic		30.1		29.2		32		30.8		27.3		27

		Unsatisfactory		44.5		38.3		46.8		40.1		59.7		52.8

						All Students		Students w/ Disabilities

				5th		5.9		12.2

				8th		3.8		7.6

				11th		4.7		8.2
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		Table 54 – PERCENT OF STUDENTS SERVED IN

		DIFFERENT SETTINGS, FY90 AND FY00

				Percent of Time Outside Regular Class

				Less than 21%				21through 60%				More than 60%				Separate Facility

		State		1989-90		1999-00		1989-90		1999-00		1989-90		1999-00		1989-90		1999-00

		National		31.46		47.32		37.54		28.32		24.92		20.29		6.08		4.07

		Kansas		38.56		59.68		33.16		25.05		22.08		12.17		6.21		3.1

		Table 55 – PERCENT OF STUDENTS SERVED IN DIFFERENT SETTINGS, FY99

				80% or more of the school day in general education classrooms				79-60% of the school day in general education classrooms				40% or less of the school day in general education classrooms				Separate facility

		Category		KS		Nat’l		KS		Nat’l		KS		Nat’l		KS		Nat’l

		LD		60.55		45.1		33.33		38.43		5.58		15.5		0.54		0.96

		S/L		95.1		88.49		3.78		6.65		1.04		4.46		0.09		0.4

		MR		20.13		13.75		31.56		29.26		44.53		51.06		3.79		5.93

		ED		40.07		25.51		26.98		23.03		19.55		33.19		13.41		18.26

		SMD		25.76		10.48		23.54		16.56		33.54		44.83		17.18		28.12

		HI		43.4		39.59		21.96		18.71		11.32		25.35		23.33		16.34

		PI		70.39		45.54		16.31		20.55		12.23		27.3		1.07		6.6

		OHI		57.52		44.32		30.37		33.19		9.81		17.23		2.3		5.25

		VI		76.59		49.77		14.15		19.17		3.41		16.56		5.86		14.51

		AU		33.09		20.32		17.01		13.15		49.85		51.13		2.05		15.4

		D/B		48		14.09		24		9.29		24		34.77		4		41.84

		TBI		42.74		31.22		34.68		26.29		17.74		29.85		4.85		12.63

		DD		72.55		40.76		20.59		29		4.9		28.52		1.96		1.73

		ALL		60.18		47.42		24.97		28.44		11.86		20.07		2.98		4.08





EC 2

				1998		199		2000		2002

		ECSE		37		39		39

		Reverse Mainstrm		30		29		30

		EC/ECSE						9

		Home		3		2		2

		EC setting		21		21		20

		Separate School

		Residential

		Total						31
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		Table 58 – PRESCHOOL PLACEMENTS FY98-FY00

		(KSDE –MIS)
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		Table 50 – PERCENT OF SPECIAL EDUCATION STUDENTS USING ACCOMMODATIONS ON STATE ASSESSMENTS

								Small Districts		Medium Districts		Moderate Districts		Large Districts

								<200-399		400-1,999		2,000-9,999		>10,000

		Year		Subject		Grade		% ACCD		% ACCD		% ACCD		% ACCD

		2000		Reading		5		23		18.5		22.3		12.8

		2000		Reading		8		22		17.5		19.9		5.7

		2000		Reading		11		14.2		16.8		14.4		1.7

		2000		Reading		4		26.1		37.2		36.1		22.5

		2000		Reading		7		20.1		26.1		29.1		13.4

		2000		Reading		10		12		16.9		12.5		7.4

		2001		Math		5		29.4		28.9		28.1		20.6

		2001		Math		8		39.3		33.3		30.5		12.3

		2001		Math		11		33.9		28.7		22.2		8.8

		2001		Math		4		42.4		47.2		40.3		34.5

		2001		Math		7		46.8		41.6		47.2		23.5

		2001		Math		10		23.3		29.1		26.5		12.7
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		Table 48 – PERCENT PARTICIPATION FOR STATE READING ASSESSMENTS

		FOR TWO STUDENT POPULATIONS

		(Kansas State Assessments)

		Table 49 – PERCENT PARTICIPATION FOR STATE MATH ASSESSMENTS

		FOR TWO STUDENT POPULATIONS

		(Kansas State Assessments)
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		Table 32 - KANSAS DROPOUT RATE BY PERCENT

		Outcomes Accreditation Student Information System (OASIS) Data as presented in the Biennial Report

				98-99		99-00		00-01		01-02		02-03

		Total		2.68		2.23		2.15		2.1		1.6

		General Education		2.67		2.21		2.15		2		1.6

		Special Education		2.72		2.41		2.15		2.3		2.1
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			(3-5) PRESCHOOL PLACEMENTS, 1998, 1999, 2000


			Placement Category			1998			1999			2000


						No.			No.			No.


			Early Childhood Setting			1484			1552			1516


			Early Childhood Special Ed (no peers)			2548			2845			2997


			Home			173			166			176


			Combination			655			635			677


			Reverse Mainstreaming			2047			2122			2339


			Annual Totals			6907			7320			7705


						1998			1999			2000


			Typical Early 
Childhood Setting			21%			21%			20%


			Early Childhood Special Education
 (no peers)			37%			39%			39%


			Home			3%			2%			2%


			Combination			9%			9%			9%


			Reverse
 Mainstreaming			30%			29%			30%


			Annual Totals			100.00%			100.00%			100.00%


			Early Childhood = Settings for children without disabilities (public or private preschools, Head Start, child care, public school pre-K programs, etc.)


			Early Childhood Special Education = Settings for children with disabilities in public schools or community-based programs (separate classes in school buildings or child care centers, etc.)


			Reverse Mainstreaming = Settings primarily for children with disabilities, but also are attended by non-disabled preschoolers.


			NOTE: ? children were in a separate school (Kansas State Schools for the Deaf or Blind).
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Math


			Disabilities															Check Col.												ESL															Check Col.


						2000			2001			2002			2003			2000			2001			2002			2003						2000			2001			2002			2003			2000			2001			2002			2003


			4th Grade			36.0			46.1			48.5			58.8			36.0			46.1			48.5			58.9			4th Grade			27.5			38.8			41.0			50.3			27.5			38.9			41.0			50.3


			7th Grade			16.4			28.5			29.5			34.3			16.3			28.4			29.5			34.2			7th Grade			11.1			13.9			20.0			21.4			11.2			13.7			20.0			21.5


			10th Grade			8.1			15.9			16.1			20.2			8.1			15.9			16.1			20.2			10th Grade			9.9			20.0			13.7			12.9			9.8			20.1			13.7			12.8


			Both scores and number tested are up for both groups, except for scores for 10th grade mathematics.
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			Disabilities															Check Col.												ESL															Check Col.


						2000			2001			2002			2003			2000			2001			2002			2003						2000			2001			2002			2003			2000			2001			2002			2003


			5th Grade			26.1			33.1			36.5			48.7			26.1			33.1			36.6			48.7			5th Grade			20.0			19.9			40.6			50.9			20.1			19.9			40.6			50.9


			8th Grade			21.9			29.7			31.6			39.2			21.8			29.6			31.6			39.2			8th Grade			16.0			20.3			42.2			53.3			16.0			20.3			42.2			53.3


			11th Grade			13.1			20.2			19.8			28.0			13.1			20.2			19.8			28.0			11th Grade			17.2			16.2			29.0			51.0			17.2			16.3			29.0			51.0


			Both scores and number tested are up for both groups.
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		Table 29 – KANSAS DISPROPORTIONALITY PERCENT OF SCHOOL POPULATION

		BY DISABILITY CATEGORY FOR FY02

		(KSDE – MIS and Outcomes and Outcomes Accreditation Student Information System, OASIS, Data

		as presented in the Biennial Report)

		Disability Category/Race/Ethnicity		Black		American Indian		Asian		Hispanic		White

		TOTAL School Population		8.52		1.31		2.16		9.39		78.63

		TOTAL Special Education Population		11.31		1.2		0.82		7.35		79.32

		Developmental delay (DD)		14.56		0.81		0.61		8.15		75.87

		Mental retardation (MR)		19.62		1.1		0.8		8.91		69.58

		Hearing impairment (HI)		8.86		1.54		1.54		9.83		78.23

		Speech or language impairment (SL)		7.39		0.99		1.27		7.3		83.05

		Visual impairment (VI)		10		2.11		2.11		8.42		77.37

		Emotional disturbance (ED)		16.97		1.31		0.4		4.24		77.07

		Orthopedic impairment (OI)		7.38		0.89		0.45		4.03		87.25

		Other health impairment (OHI)		9.75		1.24		0.39		4.24		84.38

		Specific learning disability (LD)		10.4		1.32		0.76		8.44		79.01

		Deaf-blindness (DB)		7.14		0		7.14		14.29		71.43

		Multiple disabilities (MD)		12.29		1.01		0.81		6.35		79.55

		Autism (AU)		11.04		0.81		1.88		4.31		81.97

		Traumatic brain injury (TBI)		13.85		1.54		1.54		6.15		76.92
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		Table 30 – KANSAS PERCENT OF STUDENTS GRADUATING

		WITH REGULAR HIGH SCHOOL DIPLOMA (cohort)

		(Outcomes Accreditation Student Information System (OASIS) Data as presented in the Biennial Report)

				98-99		99-00		00-01		01-02		02-03

		Total All		82.9		83.1		84.6		85.4		85

		General Education Students		83.4		83.6		85		85.9		85.5

		Students with Disabilities Graduating with Regular Diplomas		77		77.8		80.6		79.7		80.2



&CPercent of Students Graduating with Regular High School Diploma (cohort)
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Total All
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Students with Disabilities Graduating with Regular Diplomas
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		Table 35 – PERCENT OF STUDENTS WITH DISABILITIES AT PERFORMANCE LEVELS FOR ALL COMBINED MATHEMATICS ASSESSMENTS

		(Kansas State Assessment data as presented in the Biennial Report)

		Performance Levels		Grade 4						Grade 7				Grade 10

				2000		2001				2000		2001		2000		2001

		Advanced		4.1		7.6				2.2		4.5		1.6		3

		Proficient		13.2		16.1				4.4		9.2		1.8		3.6

		Satisfactory		18		22				9.2		14.1		4.4		9

		Basic		30.2		27.4				23.3		22.3		20.9		26.3

		Unsatisfactory		34.5		27				60.9		49.9		71.2		58.2

				All Students		Students w disabilities

		4th		6		10.3

		7th		3.3		4.8

		10th		1.3		4.1
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All Students
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Closing the Gap:  Percent Math Gains by Grade in One Year
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		Table 42 – PERCENT OF STUDENTS BY CATEGORY OF DISABILITY,

		AGES 14 AND OLDER, GRADUATING WITH REGULAR DIPLOMAS IN KANSAS

		(OSEP DANS, December 2000)

		Category of Disability		Graduation Rate (percent)

		All Disabilities		74.35

		Mental Retardation		77.48

		Learning Disabilities		75.97

		Emotional Disturbance		56.44



&CPercent of Students By Category of Disability, Ages 14 and Older, Graduating with Regular Diplomas in Kansas
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		Table 43 – KANSAS SUSPENSION RATES BY ACTS

		(Outcomes Accreditation Student Information System (OASIS) Data)

				98-99		99-00		00-01		01-02		02-03

		%  of All Students		11.4		10.8		10.4

		%  of General Education Students		10		9.1		8.6

		%  of Students with Disabilities		23.3		24.7		24.1



&CSuspension Rates by Acts
 (Student Information System (OASIS) Data)
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		(Outcomes Accreditation Student Information System (OASIS) Data)

				98-99		99-00		00-01		01-02		02-03

		%  of All Students		6.4		6.1		6

		%  of General Education Students		5.7		5.2		5.2

		%  of Students with Disabilities		12.1		13		12.1



&CStudent Suspension Rates
(Student Information System (OASIS Data)
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		Table 36 – PERCENT OF STUDENTS WITH DISABILITIES AT PERFORMANCE LEVELS FOR ALL COMBINED READING ASSESSMENTS

		(Kansas State Assessment data as presented in the Biennial Report)

		Performance Levels		Grade 5				Grade 8				Grade 11

				2000		2001		2000		2001		2000		2001

		Advanced		3.2		5.6		0.6		2.1		1		2

		Proficient		8.6		10.6		5.9		9.4		3.5		5.8

		Satisfactory		13.7		16.4		14.8		17.6		8.4		11.5

		Basic		30.1		29.2		32		30.8		27.3		27

		Unsatisfactory		44.5		38.3		46.8		40.1		59.7		52.8

						All Students		Students w/ Disabilities

				5th		5.9		12.2

				8th		3.8		7.6

				11th		4.7		8.2
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All Students

Students w/ Disabilities

Closing the Gap:  Percent Reading Gains by Grade in One Year
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		Table 54 – PERCENT OF STUDENTS SERVED IN

		DIFFERENT SETTINGS, FY90 AND FY00

				Percent of Time Outside Regular Class

				Less than 21%				21through 60%				More than 60%				Separate Facility

		State		1989-90		1999-00		1989-90		1999-00		1989-90		1999-00		1989-90		1999-00

		National		31.46		47.32		37.54		28.32		24.92		20.29		6.08		4.07

		Kansas		38.56		59.68		33.16		25.05		22.08		12.17		6.21		3.1

		Table 55 – PERCENT OF STUDENTS SERVED IN DIFFERENT SETTINGS, FY99

				80% or more of the school day in general education classrooms				79-60% of the school day in general education classrooms				40% or less of the school day in general education classrooms				Separate facility

		Category		KS		Nat’l		KS		Nat’l		KS		Nat’l		KS		Nat’l

		LD		60.55		45.1		33.33		38.43		5.58		15.5		0.54		0.96

		S/L		95.1		88.49		3.78		6.65		1.04		4.46		0.09		0.4

		MR		20.13		13.75		31.56		29.26		44.53		51.06		3.79		5.93

		ED		40.07		25.51		26.98		23.03		19.55		33.19		13.41		18.26

		SMD		25.76		10.48		23.54		16.56		33.54		44.83		17.18		28.12

		HI		43.4		39.59		21.96		18.71		11.32		25.35		23.33		16.34

		PI		70.39		45.54		16.31		20.55		12.23		27.3		1.07		6.6

		OHI		57.52		44.32		30.37		33.19		9.81		17.23		2.3		5.25

		VI		76.59		49.77		14.15		19.17		3.41		16.56		5.86		14.51

		AU		33.09		20.32		17.01		13.15		49.85		51.13		2.05		15.4

		D/B		48		14.09		24		9.29		24		34.77		4		41.84

		TBI		42.74		31.22		34.68		26.29		17.74		29.85		4.85		12.63

		DD		72.55		40.76		20.59		29		4.9		28.52		1.96		1.73

		ALL		60.18		47.42		24.97		28.44		11.86		20.07		2.98		4.08





EC 2

				1998		1999		2000		2002

		ECSE		37		39		39

		Reverse Mainstrm		30		29		30

		EC/ECSE						9

		Home		3		2		2

		EC setting		21		21		20

		Separate School

		Residential

		Total						31
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		Table 58 – PRESCHOOL PLACEMENTS FY98-FY00

		(KSDE –MIS)





partic

		Table 50 – PERCENT OF SPECIAL EDUCATION STUDENTS USING ACCOMMODATIONS ON STATE ASSESSMENTS

								Small Districts		Medium Districts		Moderate Districts		Large Districts

								<200-399		400-1,999		2,000-9,999		>10,000

		Year		Subject		Grade		% ACCD		% ACCD		% ACCD		% ACCD

		2000		Reading		5		23		18.5		22.3		12.8

		2000		Reading		8		22		17.5		19.9		5.7

		2000		Reading		11		14.2		16.8		14.4		1.7

		2000		Reading		4		26.1		37.2		36.1		22.5

		2000		Reading		7		20.1		26.1		29.1		13.4

		2000		Reading		10		12		16.9		12.5		7.4

		2001		Math		5		29.4		28.9		28.1		20.6

		2001		Math		8		39.3		33.3		30.5		12.3

		2001		Math		11		33.9		28.7		22.2		8.8

		2001		Math		4		42.4		47.2		40.3		34.5

		2001		Math		7		46.8		41.6		47.2		23.5

		2001		Math		10		23.3		29.1		26.5		12.7
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		Table 48 – PERCENT PARTICIPATION FOR STATE READING ASSESSMENTS

		FOR TWO STUDENT POPULATIONS

		(Kansas State Assessments)

		Table 49 – PERCENT PARTICIPATION FOR STATE MATH ASSESSMENTS

		FOR TWO STUDENT POPULATIONS

		(Kansas State Assessments)
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SpEd

Gen

SpEd

Gen
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		Table 32 - KANSAS DROPOUT RATE BY PERCENT

		Outcomes Accreditation Student Information System (OASIS) Data as presented in the Biennial Report

				98-99		99-00		00-01		01-02		02-03

		Total		2.68		2.23		2.15		2.1		1.6

		General Education		2.67		2.21		2.15		2		1.6

		Special Education		2.72		2.41		2.15		2.3		2.1
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			(3-5) PRESCHOOL PLACEMENTS, 1998, 1999, 2000


			Placement Category			1998			1999			2000


						No.			No.			No.


			Early Childhood Setting			1484			1552			1516


			Early Childhood Special Ed (no peers)			2548			2845			2997


			Home			173			166			176


			Combination			655			635			677


			Reverse Mainstreaming			2047			2122			2339


			Annual Totals			6907			7320			7705


						1998			1999			2000


			Typical Early 
Childhood Setting			21%			21%			20%


			Early Childhood Special Education
 (no peers)			37%			39%			39%


			Home			3%			2%			2%


			Combination			9%			9%			9%


			Reverse
 Mainstreaming			30%			29%			30%


			Annual Totals			100.00%			100.00%			100.00%


			Early Childhood = Settings for children without disabilities (public or private preschools, Head Start, child care, public school pre-K programs, etc.)


			Early Childhood Special Education = Settings for children with disabilities in public schools or community-based programs (separate classes in school buildings or child care centers, etc.)


			Reverse Mainstreaming = Settings primarily for children with disabilities, but also are attended by non-disabled preschoolers.


			NOTE: ? children were in a separate school (Kansas State Schools for the Deaf or Blind).
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			Disabilities															Check Col.												ESL															Check Col.


						2000			2001			2002			2003			2000			2001			2002			2003						2000			2001			2002			2003			2000			2001			2002			2003


			4th Grade			36.0			46.1			48.5			58.8			36.0			46.1			48.5			58.9			4th Grade			27.5			38.8			41.0			50.3			27.5			38.9			41.0			50.3


			7th Grade			16.4			28.5			29.5			34.3			16.3			28.4			29.5			34.2			7th Grade			11.1			13.9			20.0			21.4			11.2			13.7			20.0			21.5


			10th Grade			8.1			15.9			16.1			20.2			8.1			15.9			16.1			20.2			10th Grade			9.9			20.0			13.7			12.9			9.8			20.1			13.7			12.8


			Both scores and number tested are up for both groups, except for scores for 10th grade mathematics.
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						2000			2001			2002			2003			2000			2001			2002			2003						2000			2001			2002			2003			2000			2001			2002			2003


			5th Grade			26.1			33.1			36.5			48.7			26.1			33.1			36.6			48.7			5th Grade			20.0			19.9			40.6			50.9			20.1			19.9			40.6			50.9


			8th Grade			21.9			29.7			31.6			39.2			21.8			29.6			31.6			39.2			8th Grade			16.0			20.3			42.2			53.3			16.0			20.3			42.2			53.3
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			Both scores and number tested are up for both groups.
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disprop

		Table 29 – KANSAS DISPROPORTIONALITY PERCENT OF SCHOOL POPULATION

		BY DISABILITY CATEGORY FOR FY02

		(KSDE – MIS and Outcomes and Outcomes Accreditation Student Information System, OASIS, Data

		as presented in the Biennial Report)

		Disability Category/Race/Ethnicity		Black		American Indian		Asian		Hispanic		White

		TOTAL School Population		8.52		1.31		2.16		9.39		78.63

		TOTAL Special Education Population		11.31		1.2		0.82		7.35		79.32

		Developmental delay (DD)		14.56		0.81		0.61		8.15		75.87

		Mental retardation (MR)		19.62		1.1		0.8		8.91		69.58

		Hearing impairment (HI)		8.86		1.54		1.54		9.83		78.23

		Speech or language impairment (SL)		7.39		0.99		1.27		7.3		83.05

		Visual impairment (VI)		10		2.11		2.11		8.42		77.37

		Emotional disturbance (ED)		16.97		1.31		0.4		4.24		77.07

		Orthopedic impairment (OI)		7.38		0.89		0.45		4.03		87.25

		Other health impairment (OHI)		9.75		1.24		0.39		4.24		84.38

		Specific learning disability (LD)		10.4		1.32		0.76		8.44		79.01

		Deaf-blindness (DB)		7.14		0		7.14		14.29		71.43

		Multiple disabilities (MD)		12.29		1.01		0.81		6.35		79.55

		Autism (AU)		11.04		0.81		1.88		4.31		81.97

		Traumatic brain injury (TBI)		13.85		1.54		1.54		6.15		76.92
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		Table 30 – KANSAS PERCENT OF STUDENTS GRADUATING

		WITH REGULAR HIGH SCHOOL DIPLOMA (cohort)

		(Outcomes Accreditation Student Information System (OASIS) Data as presented in the Biennial Report)

				98-99		99-00		00-01		01-02		02-03

		Total All		82.9		83.1		84.6		85.4		85

		General Education Students		83.4		83.6		85		85.9		85.5

		Students with Disabilities Graduating with Regular Diplomas		77		77.8		80.6		79.7		80.2



&CPercent of Students Graduating with Regular High School Diploma (cohort)
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		Table 35 – PERCENT OF STUDENTS WITH DISABILITIES AT PERFORMANCE LEVELS FOR ALL COMBINED MATHEMATICS ASSESSMENTS

		(Kansas State Assessment data as presented in the Biennial Report)

		Performance Levels		Grade 4						Grade 7				Grade 10

				2000		2001				2000		2001		2000		2001

		Advanced		4.1		7.6				2.2		4.5		1.6		3

		Proficient		13.2		16.1				4.4		9.2		1.8		3.6

		Satisfactory		18		22				9.2		14.1		4.4		9

		Basic		30.2		27.4				23.3		22.3		20.9		26.3

		Unsatisfactory		34.5		27				60.9		49.9		71.2		58.2
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		Table 42 – PERCENT OF STUDENTS BY CATEGORY OF DISABILITY,

		AGES 14 AND OLDER, GRADUATING WITH REGULAR DIPLOMAS IN KANSAS

		(OSEP DANS, December 2000)

		Category of Disability		Graduation Rate (percent)

		All Disabilities		74.35

		Mental Retardation		77.48

		Learning Disabilities		75.97

		Emotional Disturbance		56.44



&CPercent of Students By Category of Disability, Ages 14 and Older, Graduating with Regular Diplomas in Kansas
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		Table 43 – KANSAS SUSPENSION RATES BY ACTS

		(Outcomes Accreditation Student Information System (OASIS) Data)

				98-99		99-00		00-01		01-02		02-03

		%  of All Students		11.4		10.8		10.4

		%  of General Education Students		10		9.1		8.6

		%  of Students with Disabilities		23.3		24.7		24.1



&CSuspension Rates by Acts
 (Student Information System (OASIS) Data)
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		Table 44 – KANSAS STUDENT SUSPENSION RATES

		(Outcomes Accreditation Student Information System (OASIS) Data)

				98-99		99-00		00-01		01-02		02-03

		%  of All Students		6.4		6.1		6

		%  of General Education Students		5.7		5.2		5.2

		%  of Students with Disabilities		12.1		13		12.1



&CStudent Suspension Rates
(Student Information System (OASIS Data)
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		Table 36 – PERCENT OF STUDENTS WITH DISABILITIES AT PERFORMANCE LEVELS FOR ALL COMBINED READING ASSESSMENTS

		(Kansas State Assessment data as presented in the Biennial Report)

		Performance Levels		Grade 5				Grade 8				Grade 11

				2000		2001		2000		2001		2000		2001

		Advanced		3.2		5.6		0.6		2.1		1		2

		Proficient		8.6		10.6		5.9		9.4		3.5		5.8

		Satisfactory		13.7		16.4		14.8		17.6		8.4		11.5

		Basic		30.1		29.2		32		30.8		27.3		27

		Unsatisfactory		44.5		38.3		46.8		40.1		59.7		52.8





lre 2

		Table 54 – PERCENT OF STUDENTS SERVED IN

		DIFFERENT SETTINGS, FY90 AND FY00

		(Twenty-Third Annual Report to Congress on the Implementation of the Individuals with Disabilities

		Education Act, 2001, OSEP)

				Percent of Time Outside Regular Class

				Less than 21%				21through 60%				More than 60%				Separate Facility

		State		1989-90		1999-00		1989-90		1999-00		1989-90		1999-00		1989-90		1999-00

		National		31.46		47.32		37.54		28.32		24.92		20.29		6.08		4.07

		Kansas		38.56		59.68		33.16		25.05		22.08		12.17		6.21		3.1

		Table 55 – PERCENT OF STUDENTS SERVED IN DIFFERENT SETTINGS, FY99

		(Twenty-Third Annual Report to Congress on the Implementation of the Individuals with Disabilities

		Education Act, 2001, OSEP)

				80% or more of the school day in general education classrooms				79-60% of the school day in general education classrooms				40% or less of the school day in general education classrooms				Separate facility

		Category		KS		Nat’l		KS		Nat’l		KS		Nat’l		KS		Nat’l

		LD		60.55		45.1		33.33		38.43		5.58		15.5		0.54		0.96

		S/L		95.1		88.49		3.78		6.65		1.04		4.46		0.09		0.4

		MR		20.13		13.75		31.56		29.26		44.53		51.06		3.79		5.93

		ED		40.07		25.51		26.98		23.03		19.55		33.19		13.41		18.26

		SMD		25.76		10.48		23.54		16.56		33.54		44.83		17.18		28.12

		HI		43.4		39.59		21.96		18.71		11.32		25.35		23.33		16.34

		PI		70.39		45.54		16.31		20.55		12.23		27.3		1.07		6.6

		OHI		57.52		44.32		30.37		33.19		9.81		17.23		2.3		5.25

		VI		76.59		49.77		14.15		19.17		3.41		16.56		5.86		14.51

		AU		33.09		20.32		17.01		13.15		49.85		51.13		2.05		15.4

		D/B		48		14.09		24		9.29		24		34.77		4		41.84

		TBI		42.74		31.22		34.68		26.29		17.74		29.85		4.85		12.63

		DD		72.55		40.76		20.59		29		4.9		28.52		1.96		1.73

		ALL		60.18		47.42		24.97		28.44		11.86		20.07		2.98		4.08





EC LRE

		Table 58 – PRESCHOOL PLACEMENTS FY98-FY00

		(KSDE –MIS)





Sheet9

		Table 50 – PERCENT OF SPECIAL EDUCATION STUDENTS USING ACCOMMODATIONS ON STATE ASSESSMENTS

		(Kansas State Assessments)

								Small Districts		Medium Districts		Moderate Districts		Large Districts

								<200-399		400-1,999		2,000-9,999		>10,000

		Year		Subject		Grade		% ACCD		% ACCD		% ACCD		% ACCD

		2000		Reading		5		23		18.5		22.3		12.8

		2000		Reading		8		22		17.5		19.9		5.7

		2000		Reading		11		14.2		16.8		14.4		1.7

		2000		Reading		4		26.1		37.2		36.1		22.5

		2000		Reading		7		20.1		26.1		29.1		13.4

		2000		Reading		10		12		16.9		12.5		7.4

		2001		Math		5		29.4		28.9		28.1		20.6

		2001		Math		8		39.3		33.3		30.5		12.3

		2001		Math		11		33.9		28.7		22.2		8.8

		2001		Math		4		42.4		47.2		40.3		34.5

		2001		Math		7		46.8		41.6		47.2		23.5

		2001		Math		10		23.3		29.1		26.5		12.7
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		Table 48 – PERCENT PARTICIPATION FOR STATE READING ASSESSMENTS

		FOR TWO STUDENT POPULATIONS

		(Kansas State Assessments)

		Table 49 – PERCENT PARTICIPATION FOR STATE MATH ASSESSMENTS

		FOR TWO STUDENT POPULATIONS

		(Kansas State Assessments)
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		Table 32 - KANSAS DROPOUT RATE BY PERCENT

		Outcomes Accreditation Student Information System (OASIS) Data as presented in the Biennial Report

				98-99		99-00		00-01		01-02		02-03

		Total		2.68		2.23		2.15		2.1		1.6

		General Education		2.67		2.21		2.15		2		1.6

		Special Education		2.72		2.41		2.15		2.3
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			(3-5) PRESCHOOL PLACEMENTS, 1998, 1999, 2000


			Placement Category			1998			1999			2000


						No.			No.			No.


			Early Childhood Setting			1484			1552			1516


			Early Childhood Special Ed (no peers)			2548			2845			2997


			Home			173			166			176


			Combination			655			635			677


			Reverse Mainstreaming			2047			2122			2339


			Annual Totals			6907			7320			7705


						1998			1999			2000


			Typical Early 
Childhood Setting			21%			21%			20%


			Early Childhood Special Education
 (no peers)			37%			39%			39%


			Home			3%			2%			2%


			Combination			9%			9%			9%


			Reverse
 Mainstreaming			30%			29%			30%


			Annual Totals			100.00%			100.00%			100.00%


			Early Childhood = Settings for children without disabilities (public or private preschools, Head Start, child care, public school pre-K programs, etc.)


			Early Childhood Special Education = Settings for children with disabilities in public schools or community-based programs (separate classes in school buildings or child care centers, etc.)


			Reverse Mainstreaming = Settings primarily for children with disabilities, but also are attended by non-disabled preschoolers.


			NOTE: ? children were in a separate school (Kansas State Schools for the Deaf or Blind).








Sht2


			








Sheet3


			










MBD001E5E36



MBD000D1DA2.xls

Chart3


			2000			2000			2000


			2001			2001			2001


			2002			2002			2002


			2003			2003			2003





5th Grade


8th Grade


11th Grade


Percent of Students with Disabilities with Proficient Performance on State Reading Assessment


26.1


21.9


13.1


33.1


29.7


20.2


36.5


31.6


19.8


48.7


39.2


28





Math


			Disabilities															Check Col.												ESL															Check Col.


						2000			2001			2002			2003			2000			2001			2002			2003						2000			2001			2002			2003			2000			2001			2002			2003


			4th Grade			36.0			46.1			48.5			58.8			36.0			46.1			48.5			58.9			4th Grade			27.5			38.8			41.0			50.3			27.5			38.9			41.0			50.3


			7th Grade			16.4			28.5			29.5			34.3			16.3			28.4			29.5			34.2			7th Grade			11.1			13.9			20.0			21.4			11.2			13.7			20.0			21.5


			10th Grade			8.1			15.9			16.1			20.2			8.1			15.9			16.1			20.2			10th Grade			9.9			20.0			13.7			12.9			9.8			20.1			13.7			12.8


			Both scores and number tested are up for both groups, except for scores for 10th grade mathematics.
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			Disabilities															Check Col.												ESL															Check Col.


						2000			2001			2002			2003			2000			2001			2002			2003						2000			2001			2002			2003			2000			2001			2002			2003


			5th Grade			26.1			33.1			36.5			48.7			26.1			33.1			36.6			48.7			5th Grade			20.0			19.9			40.6			50.9			20.1			19.9			40.6			50.9


			8th Grade			21.9			29.7			31.6			39.2			21.8			29.6			31.6			39.2			8th Grade			16.0			20.3			42.2			53.3			16.0			20.3			42.2			53.3


			11th Grade			13.1			20.2			19.8			28.0			13.1			20.2			19.8			28.0			11th Grade			17.2			16.2			29.0			51.0			17.2			16.3			29.0			51.0


			Both scores and number tested are up for both groups.
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		Disabilities										Check Col.								ESL										Check Col.

				2000		2001		2002		2003		2000		2001		2002		2003				2000		2001		2002		2003		2000		2001		2002		2003

		4th Grade		36.0		46.1		48.5		58.8		36.0		46.1		48.5		58.9		4th Grade		27.5		38.8		41.0		50.3		27.5		38.9		41.0		50.3

		7th Grade		16.4		28.5		29.5		34.3		16.3		28.4		29.5		34.2		7th Grade		11.1		13.9		20.0		21.4		11.2		13.7		20.0		21.5

		10th Grade		8.1		15.9		16.1		20.2		8.1		15.9		16.1		20.2		10th Grade		9.9		20.0		13.7		12.9		9.8		20.1		13.7		12.8

		Both scores and number tested are up for both groups, except for scores for 10th grade mathematics.
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		Disabilities										Check Col.								ESL										Check Col.

				2000		2001		2002		2003		2000		2001		2002		2003				2000		2001		2002		2003		2000		2001		2002		2003

		5th Grade		26.1		33.1		36.5		48.7		26.1		33.1		36.6		48.7		5th Grade		20.0		19.9		40.6		50.9		20.1		19.9		40.6		50.9

		8th Grade		21.9		29.7		31.6		39.2		21.8		29.6		31.6		39.2		8th Grade		16.0		20.3		42.2		53.3		16.0		20.3		42.2		53.3

		11th Grade		13.1		20.2		19.8		28.0		13.1		20.2		19.8		28.0		11th Grade		17.2		16.2		29.0		51.0		17.2		16.3		29.0		51.0

		Both scores and number tested are up for both groups.
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disprop

		Table 29 – KANSAS DISPROPORTIONALITY PERCENT OF SCHOOL POPULATION

		BY DISABILITY CATEGORY FOR FY02

		(KSDE – MIS and Outcomes and Outcomes Accreditation Student Information System, OASIS, Data

		as presented in the Biennial Report)

		Disability Category/Race/Ethnicity		Black		American Indian		Asian		Hispanic		White

		TOTAL School Population		8.52		1.31		2.16		9.39		78.63

		TOTAL Special Education Population		11.31		1.2		0.82		7.35		79.32

		Developmental delay (DD)		14.56		0.81		0.61		8.15		75.87

		Mental retardation (MR)		19.62		1.1		0.8		8.91		69.58

		Hearing impairment (HI)		8.86		1.54		1.54		9.83		78.23

		Speech or language impairment (SL)		7.39		0.99		1.27		7.3		83.05

		Visual impairment (VI)		10		2.11		2.11		8.42		77.37

		Emotional disturbance (ED)		16.97		1.31		0.4		4.24		77.07

		Orthopedic impairment (OI)		7.38		0.89		0.45		4.03		87.25

		Other health impairment (OHI)		9.75		1.24		0.39		4.24		84.38

		Specific learning disability (LD)		10.4		1.32		0.76		8.44		79.01

		Deaf-blindness (DB)		7.14		0		7.14		14.29		71.43

		Multiple disabilities (MD)		12.29		1.01		0.81		6.35		79.55

		Autism (AU)		11.04		0.81		1.88		4.31		81.97

		Traumatic brain injury (TBI)		13.85		1.54		1.54		6.15		76.92





grad

		Table 30 – KANSAS PERCENT OF STUDENTS GRADUATING

		WITH REGULAR HIGH SCHOOL DIPLOMA (cohort)

		(Outcomes Accreditation Student Information System (OASIS) Data as presented in the Biennial Report)

				98-99		99-00		00-01		01-02		02-03

		Total All		82.9		83.1		84.6		85.4		85

		General Education Students		83.4		83.6		85		85.9		85.5

		Students with Disabilities Graduating with Regular Diplomas		77		77.8		80.6		79.7		80.2



&CPercent of Students Graduating with Regular High School Diploma (cohort)
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math

		Table 35 – PERCENT OF STUDENTS WITH DISABILITIES AT PERFORMANCE LEVELS FOR ALL COMBINED MATHEMATICS ASSESSMENTS

		(Kansas State Assessment data as presented in the Biennial Report)

		Performance Levels		Grade 4						Grade 7				Grade 10

				2000		2001				2000		2001		2000		2001

		Advanced		4.1		7.6				2.2		4.5		1.6		3

		Proficient		13.2		16.1				4.4		9.2		1.8		3.6

		Satisfactory		18		22				9.2		14.1		4.4		9

		Basic		30.2		27.4				23.3		22.3		20.9		26.3

		Unsatisfactory		34.5		27				60.9		49.9		71.2		58.2
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		Table 42 – PERCENT OF STUDENTS BY CATEGORY OF DISABILITY,

		AGES 14 AND OLDER, GRADUATING WITH REGULAR DIPLOMAS IN KANSAS

		(OSEP DANS, December 2000)

		Category of Disability		Graduation Rate (percent)

		All Disabilities		74.35

		Mental Retardation		77.48

		Learning Disabilities		75.97

		Emotional Disturbance		56.44



&CPercent of Students By Category of Disability, Ages 14 and Older, Graduating with Regular Diplomas in Kansas
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		Table 43 – KANSAS SUSPENSION RATES BY ACTS

		(Outcomes Accreditation Student Information System (OASIS) Data)

				98-99		99-00		00-01		01-02		02-03

		%  of All Students		11.4		10.8		10.4

		%  of General Education Students		10		9.1		8.6

		%  of Students with Disabilities		23.3		24.7		24.1



&CSuspension Rates by Acts
 (Student Information System (OASIS) Data)
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		Table 44 – KANSAS STUDENT SUSPENSION RATES

		(Outcomes Accreditation Student Information System (OASIS) Data)

				98-99		99-00		00-01		01-02		02-03

		%  of All Students		6.4		6.1		6

		%  of General Education Students		5.7		5.2		5.2

		%  of Students with Disabilities		12.1		13		12.1



&CStudent Suspension Rates
(Student Information System (OASIS Data)



suspend

		0		0		0

		0		0		0

		0		0		0

		0		0		0

		0		0		0



%  of All Students

%  of General Education Students

%  of Students with Disabilities

Suspension Rates, Percent of Students



rdg

		Table 36 – PERCENT OF STUDENTS WITH DISABILITIES AT PERFORMANCE LEVELS FOR ALL COMBINED READING ASSESSMENTS

		(Kansas State Assessment data as presented in the Biennial Report)

		Performance Levels		Grade 5				Grade 8				Grade 11

				2000		2001		2000		2001		2000		2001

		Advanced		3.2		5.6		0.6		2.1		1		2

		Proficient		8.6		10.6		5.9		9.4		3.5		5.8

		Satisfactory		13.7		16.4		14.8		17.6		8.4		11.5

		Basic		30.1		29.2		32		30.8		27.3		27

		Unsatisfactory		44.5		38.3		46.8		40.1		59.7		52.8





lre 2

		Table 54 – PERCENT OF STUDENTS SERVED IN

		DIFFERENT SETTINGS, FY90 AND FY00

		(Twenty-Third Annual Report to Congress on the Implementation of the Individuals with Disabilities

		Education Act, 2001, OSEP)

				Percent of Time Outside Regular Class

				Less than 21%				21through 60%				More than 60%				Separate Facility

		State		1989-90		1999-00		1989-90		1999-00		1989-90		1999-00		1989-90		1999-00

		National		31.46		47.32		37.54		28.32		24.92		20.29		6.08		4.07

		Kansas		38.56		59.68		33.16		25.05		22.08		12.17		6.21		3.1

		Table 55 – PERCENT OF STUDENTS SERVED IN DIFFERENT SETTINGS, FY99

		(Twenty-Third Annual Report to Congress on the Implementation of the Individuals with Disabilities

		Education Act, 2001, OSEP)

				80% or more of the school day in general education classrooms				79-60% of the school day in general education classrooms				40% or less of the school day in general education classrooms				Separate facility

		Category		KS		Nat’l		KS		Nat’l		KS		Nat’l		KS		Nat’l

		LD		60.55		45.1		33.33		38.43		5.58		15.5		0.54		0.96

		S/L		95.1		88.49		3.78		6.65		1.04		4.46		0.09		0.4

		MR		20.13		13.75		31.56		29.26		44.53		51.06		3.79		5.93

		ED		40.07		25.51		26.98		23.03		19.55		33.19		13.41		18.26

		SMD		25.76		10.48		23.54		16.56		33.54		44.83		17.18		28.12

		HI		43.4		39.59		21.96		18.71		11.32		25.35		23.33		16.34

		PI		70.39		45.54		16.31		20.55		12.23		27.3		1.07		6.6

		OHI		57.52		44.32		30.37		33.19		9.81		17.23		2.3		5.25

		VI		76.59		49.77		14.15		19.17		3.41		16.56		5.86		14.51

		AU		33.09		20.32		17.01		13.15		49.85		51.13		2.05		15.4

		D/B		48		14.09		24		9.29		24		34.77		4		41.84

		TBI		42.74		31.22		34.68		26.29		17.74		29.85		4.85		12.63

		DD		72.55		40.76		20.59		29		4.9		28.52		1.96		1.73

		ALL		60.18		47.42		24.97		28.44		11.86		20.07		2.98		4.08





EC LRE

		Table 58 – PRESCHOOL PLACEMENTS FY98-FY00

		(KSDE –MIS)





Sheet9

		Table 50 – PERCENT OF SPECIAL EDUCATION STUDENTS USING ACCOMMODATIONS ON STATE ASSESSMENTS

		(Kansas State Assessments)

								Small Districts		Medium Districts		Moderate Districts		Large Districts

								<200-399		400-1,999		2,000-9,999		>10,000

		Year		Subject		Grade		% ACCD		% ACCD		% ACCD		% ACCD

		2000		Reading		5		23		18.5		22.3		12.8

		2000		Reading		8		22		17.5		19.9		5.7

		2000		Reading		11		14.2		16.8		14.4		1.7

		2000		Reading		4		26.1		37.2		36.1		22.5

		2000		Reading		7		20.1		26.1		29.1		13.4

		2000		Reading		10		12		16.9		12.5		7.4

		2001		Math		5		29.4		28.9		28.1		20.6

		2001		Math		8		39.3		33.3		30.5		12.3

		2001		Math		11		33.9		28.7		22.2		8.8

		2001		Math		4		42.4		47.2		40.3		34.5

		2001		Math		7		46.8		41.6		47.2		23.5

		2001		Math		10		23.3		29.1		26.5		12.7





partic

		Table 48 – PERCENT PARTICIPATION FOR STATE READING ASSESSMENTS

		FOR TWO STUDENT POPULATIONS

		(Kansas State Assessments)

		Table 49 – PERCENT PARTICIPATION FOR STATE MATH ASSESSMENTS

		FOR TWO STUDENT POPULATIONS

		(Kansas State Assessments)
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dropout

		Table 32 - KANSAS DROPOUT RATE BY PERCENT

		Outcomes Accreditation Student Information System (OASIS) Data as presented in the Biennial Report

				98-99		99-00		00-01		01-02		02-03

		Total		2.68		2.23		2.15		2.1		1.6

		General Education		2.67		2.21		2.15		2		1.6

		Special Education		2.72		2.41		2.15		2.3
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Math


			Disabilities															Check Col.												ESL															Check Col.


						2000			2001			2002			2003			2000			2001			2002			2003						2000			2001			2002			2003			2000			2001			2002			2003


			4th Grade			36.0			46.1			48.5			58.8			36.0			46.1			48.5			58.9			4th Grade			27.5			38.8			41.0			50.3			27.5			38.9			41.0			50.3


			7th Grade			16.4			28.5			29.5			34.3			16.3			28.4			29.5			34.2			7th Grade			11.1			13.9			20.0			21.4			11.2			13.7			20.0			21.5


			10th Grade			8.1			15.9			16.1			20.2			8.1			15.9			16.1			20.2			10th Grade			9.9			20.0			13.7			12.9			9.8			20.1			13.7			12.8


			Both scores and number tested are up for both groups, except for scores for 10th grade mathematics.
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			Disabilities															Check Col.												ESL															Check Col.


						2000			2001			2002			2003			2000			2001			2002			2003						2000			2001			2002			2003			2000			2001			2002			2003


			5th Grade			26.1			33.1			36.5			48.7			26.1			33.1			36.6			48.7			5th Grade			20.0			19.9			40.6			50.9			20.1			19.9			40.6			50.9


			8th Grade			21.9			29.7			31.6			39.2			21.8			29.6			31.6			39.2			8th Grade			16.0			20.3			42.2			53.3			16.0			20.3			42.2			53.3


			11th Grade			13.1			20.2			19.8			28.0			13.1			20.2			19.8			28.0			11th Grade			17.2			16.2			29.0			51.0			17.2			16.3			29.0			51.0


			Both scores and number tested are up for both groups.
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			(3-5) PRESCHOOL PLACEMENTS, 1998, 1999, 2000


			Placement Category			1998			1999			2000


						No.			No.			No.


			Early Childhood Setting			1484			1552			1516


			Early Childhood Special Ed (no peers)			2548			2845			2997


			Home			173			166			176


			Combination			655			635			677


			Reverse Mainstreaming			2047			2122			2339


			Annual Totals			6907			7320			7705


						1998			1999			2000


			Typical Early 
Childhood Setting			21%			21%			20%


			Early Childhood Special Education
 (no peers)			37%			39%			39%


			Home			3%			2%			2%


			Combination			9%			9%			9%


			Reverse
 Mainstreaming			30%			29%			30%


			Annual Totals			100.00%			100.00%			100.00%


			Early Childhood = Settings for children without disabilities (public or private preschools, Head Start, child care, public school pre-K programs, etc.)


			Early Childhood Special Education = Settings for children with disabilities in public schools or community-based programs (separate classes in school buildings or child care centers, etc.)


			Reverse Mainstreaming = Settings primarily for children with disabilities, but also are attended by non-disabled preschoolers.


			NOTE: ? children were in a separate school (Kansas State Schools for the Deaf or Blind).
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