Part B Annual Performance Report

Submission Requirements


Paperwork Burden Statement

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information unless it displays a valid OMB control number.  The valid OMB control number for this collection is 1820-0624.  The time required to complete this information collection is estimated to average 200 hours per response, including the time to review instructions, search existing sources of data and gather data needed, and complete and review information collection.  If you have comments concerning the accuracy of the time estimates or suggestions for improving this form, please write to the U.S. Department of Education, Washington, DC 20202-4651.  If you have comments or concerns regarding the status of your individual submission, write directly to the Monitoring and State Improvement Planning Division, Office of Special Education Programs, U.S. Department of Education, Mary E. Switzer Building, 330 C Street, SW, Room 3617, Washington, DC 20202-2640.
Cluster Areas/Table/Attachments

When preparing this Annual Performance Report, States should organize the report using the following cluster areas.  The table/attachments are to be used when reporting data for each cluster area.

	Cluster Areas
	Table/Attachments

	General Guidance/General Instructions

34 CFR §80.40 – Monitoring and Reporting Program Performance
	

	Cluster Area I – General Supervision

34 CFR §80.40 – Monitoring and Reporting Program Performance

Probes:
GS.I; GS.II; GS.III; GS.IV; 
	Table/Attachment to use when completing Cluster Area I

* Table – Status of Program Performance

	Specific Instructions:

1.1
Dispute Resolution (Complaints, Mediations, and Due Process Hearings) – 34 CFR §§300.506; 300.507-509; 300.660-300.662
	Attachment 1 – Cluster Area 1:  General Supervision – Dispute Resolution – Complaints, Mediations, and Due Process Hearings

	Cluster Area II – Early Childhood Transition

34 CFR §80.40 – Monitoring and Reporting Program Performance
	Table to use when completing Cluster Area II

* Table – Status of Program Performance

	Cluster Area III – Parent Involvement

34 CFR §80.40 – Monitoring and Reporting Program Performance
	Table to use when completing Cluster Area III

* Table – Status of Program Performance

	Cluster Area IV – Free Appropriate Public Education in the Least Restrictive Environment

34 CFR §80.40 – Monitoring and Reporting Program Performance
Probes:
BF.I; BF.II; BF.III; BF.IV; BF.V, BF.VI
	Table/Attachments to use when completing Cluster Area IV

* Table – Status of Program Performance

	Specific Instructions:

4.1
Disproportionality – 34 CFR §300.755
	Attachment 2 – Cluster Area IV:  Free Appropriate Public Education in the Least Restrictive Environment – Disproportionality


	4.2
Dropout Rates – 34 CFR §300.137
	

	
Graduation Rates – 34 CFR §300.137
	

	4.3
Suspension and Expulsion – 34 CFR §300.146
	

	4.4
Participation in and Performance on Assessment – 34 CFR §§300.137, 300.138 and 300.139
	Attachment 3 – Report of the Participation and Performance of Students with Disabilities on State Assessments by Content Area, Grade, and Type of Assessment (General instructions with accompanying sections).

	Cluster Area V – Secondary Transition

34 CFR §80.40 – Monitoring and Reporting Program Performance
	Table to use when completing Cluster Area V

* Table – Status of Program Performance

	* Note:
As information is added to the Table, cells will expand to accommodate the data being entered.  The Table will become a multi-page report.


General Guidance

Pursuant to Education Department General Administrative Regulations (EDGAR), at 34 CFR §80.40, the State education agency in each State is required to submit a Performance Report on the State’s use of Federal funds.  The Secretary has determined that the Part B Performance Report shall be submitted annually for the purpose of updating the State’s self-assessing and improvement planning, including reporting on the impact of the State’s activities to improve performance and compliance.  The Secretary has determined that the Annual Performance Report, covering grant year July 1, 2002 through June 30, 2003, will be submitted no later than March 31, 2004.  This Annual Performance Report must address the items contained in both the general and specific instructions.

The Office of Special Education Programs’ (OSEP) April 8, 2003, Memorandum, OSEP 03-5, Implementation of the Office of Special Education Programs’ Focused Monitoring during Calendar Year 2003, states that

OSEP will implement an integrated, four-part accountability strategy:  (1) verifying the effectiveness and accuracy of States’ monitoring, assessment, and data collection systems; (2) attending to States at high risk for compliance, financial, and/or management failure; (3) supporting States in assessing their performance and compliance, and in planning, implementing, and evaluating improvement strategies; and (4) focusing OSEP’s intervention on States with low ranking performance on critical performance indicators.

Component 3 of OSEPs’ accountability strategy is implemented through this Annual Performance Report.

All States have completed a self-assessment and improvement plan of their performance and compliance for Part B.  In order to reduce burden, reporting requirements for States’ Self-Assessments, Improvement Plans, and Biennial Performance Reports are being combined in this Part B Annual Performance Report.  States are encouraged to work with their steering committee in the development of this report.  As part of this process, OSEP will require that States demonstrate that they correct any noncompliance that OSEP has identified through monitoring or that States identify through their own self-assessment process.

Part B Annual Performance Reports may be submitted either “electronically” or by “hard copy”.  For performance reports prepared in “hard copy”, submit an original and three copies to:

Ms. Gwendolyn A. Gage

Management and Program Analyst

Monitoring and State Improvement Planning Division

Office of Special Education Programs

U.S. Department of Education

Mary E. Switzer Building

330 C Street, SW, Room 3617

Washington, DC 20202-2640

For performance reports prepared “electronically”, submit all electronic files to Gwendolyn.gage@ed.gov 

The submission requirements for the Annual Performance Report, with table and attachments, can be accessed at http://www.ed.gov/policy/speced/guid/idea/monitor/index.html .  If you have any further questions about the Annual Performance Report, please contact your Part B State Contact.

General Instructions

The information provided by the State in this Annual Performance Report must reflect the State’s progress toward meeting its Part B goals as well as include proposed future activities for the next reporting period.  In preparing this Report, the State should analyze trend data from its on-going self-assessing and improvement planning and its general supervision activities.

Table:
States are to use the Table when reporting on performance goals and indicators in this Annual Performance Report.  If the State has developed a data based Improvement Plan, as part of the Office of Special Education Programs’ Continuous Improvement Monitoring Process, the State may choose to submit that Plan in lieu of the Table described below.  The State must include in its Improvement Plan an explanation of the progress (or slippage), in each cluster area found on the enclosed Table, and the planned activities for the next reporting period.  If the State’s Improvement Plan does not already address each of the five Cluster Areas, the State should revise their Improvement Plan to incorporate all five Cluster Areas.  If States choose this option Attachments 1 and 3 must be completed and returned with the State’s Improvement Plan.  Attachment 2 is optional.  However, if Attachment 2 is not used, all items in the Specific Instructions for Disproportionality (4.5) must be addressed.  The cluster areas on the Table include:

Cluster Area I:
General Supervision

Cluster Area II:
Early Childhood Transition

Cluster Area III:
Parent Involvement

Cluster Area IV:
Free Appropriate Public Education in the Least Restrictive Environment

Cluster Area V:
Secondary Transition

The cluster areas
, on the Table, contain a question with supporting probe(s).  The probe(s) are only some of many that States may use while completing ongoing self-assessing and improvement planning.  States must address, at a minimum, the probe(s) found in each cluster area.  For each cluster, States should expand and/or modify the Table according to the goal and indicators the State has established.  The information requested in the six cells should address the State goal and indicators as a whole.

All five-cluster areas must be addressed.  Within the cluster areas, where appropriate, States must address the indicators for assessments, dropout rates, and graduation rates, as specified in 34 CFR §300.137; procedural safeguards (complaints, mediations, and due process hearings); suspensions and expulsions; disproportionality; and all non compliant areas mentioned in the State’s Self-Assessment or Improvement Plan letter (if a letter was issued to the State).  Appropriate attachments should be used when addressing these areas.  When completing the Table, States should:

· provide the goal the State has established for the performance of children with disabilities in the State in the cell labeled State Goal.  Indicate with an asterisk (*) the goals that are consistent with the goals and indicators for children who are nondisabled.

· provide the performance indicator(s) the State has used to quantify the goal in the cell labeled Performance Indicator(s).

· indicate the performance data, both baseline and trend, that the State used to measure/assess progress, maintenance and/or compliance in the cell labeled Baseline/Trend Data
.  Note:  If a State has no performance data, baseline and/or trend, for one or more of the five Cluster Areas, the State must provide an explanation, in the cell labeled Baseline/Trend Data, as to how and when the State plans to collect baseline data for the Cluster Area in question.  In these circumstances, States should use monitoring data as baseline/trend data.
· indicate the desired long-range level of performance to be reached in the cell labeled Targets.

· identify the progress made in meeting targets over time in the cell labeled Explanation of Progress or Slippage.  Describe any slippage, i.e., lack of progress or regression, that has occurred and how the State plans to address the slippage through adjustments or improvements made in State programs, policies, or practices.  If the State needs to explain the performance data, the explanation should be provided in this cell on this table.  For example, the State’s indicator measures, i.e., the metrics used for the performance indicators, may have changed for the July 1, 2002 through June 30, 2003 grant year that is being reported.  These metric changes should be explained to avoid invalid comparisons over time when attempting to create trends for analysis.
· provide for the next reporting period, July 1, 2003 through June 30, 2004, information on revised targets, activities to achieve the targets/results, timelines, and resources in the cells labeled Projected Targets, Future Activities to Achieve Projected Targets/Results, and Projected Timelines and Resources, found below the broken line on the Table.  If the Baseline/Trend Data show that the Cluster Area is at acceptable levels for performance and compliance, States should provide strategies used to maintain these acceptable levels.
· In the cell located at the bottom of the Table, enter the percentage of the total performance goals established for students with disabilities that are consistent with those for nondisabled students.  In the same cell, explain how the State is maintaining and/or increasing this percentage.

Specific Instructions

Cluster Area I:  General Supervision

34 CFR §80.40
1.1
Dispute Resolution:
Complaints, Mediations, and Due Process Hearing

34 CFR §§300.506; 300.507-509; 300.660-300.662
States are to use Attachment 1 in conjunction with the Table when reporting complaints, mediations, and due process hearings in this Annual Performance Report.  Follow the general instructions found on pages 4-5 when completing Cluster Area I on the Table of the Annual Performance Report.  In addition to completing Attachment 1, in the cell labeled Baseline/Trend Data, on the Table, provide any URL at which the State’s Dispute Resolution data are located.

Using the general instructions for Attachment 1, Dispute Resolution – Complaints, Mediations, and Due Process Hearings, complete the following sections:  Ia) Formal complaints; Ib) Mediations; and Ic) Due Process Hearings.

Cluster Area II:  Early Childhood Transition

34 CFR §80.40
States are to use the Table when addressing Cluster Area II, Early Childhood Transition, and follow the general instructions found on pages 4-5.

Cluster Area III:  Parent Involvement

34 CFR §80.40
States are to use the Table when addressing Cluster Area III, Parent Involvement, and follow the general instructions found on pages 4-5.

OSEP is particularly interested in the instruments and procedures used by States to measure the extent of parent involvement.  For the Parent Involvement Cluster Area, when a State utilizes the results of a parent survey, the State is required to submit a copy of the survey with a description of the sampling process and method used to analyze the data.

Cluster Area IV:  Free Appropriate Public Education in the Least Restrictive Environment

34 CFR §80.40
States are to use the Table when addressing Cluster Area IV, Free Appropriate Public Education in the Least Restrictive Environment, and follow the general instructions found on pages 4-5.  When completing Cluster Area IV, Free Appropriate Public Education in the Least Restrictive Environment, States must address assessment, dropout rates, graduation rates, suspension and expulsion, and disproportionality as described in Sections 4.1, 4.2, 4.3 and 4.4.  Attachments are for presenting data.  States should use the Table to provide analysis and explanations of the data presented in the Attachments.

4.1
Disproportionality

34 CFR §300.755

States may use Attachment 2 in conjunction with the Table when reporting disproportionality data in this Annual Performance Report.

In the cell labeled Baseline/Trend Data, on the Table, provide all data on the race/ethnicity of children served under IDEA.  Provide these data for:

· all children with disabilities, 

· children in each disability category, and 

· children in each educational environment category.

That is, provide a cross tabulation of race/ethnicity for children with disabilities; in each disability category; and in each educational environment category.  Provide these data for children ages 6 through 21.  The data that are provided and analyzed must be the same data reported to OSEP on the Report of Children with Disabilities Receiving Special Education Under Part B of the Individuals with Disabilities Education Act (Child Count), and the Part B, Individuals with Disabilities Education Act Implementation of FAPE Requirements (Educational Environments) of the Annual Report of Children Served.  Tables for the child count (Table 1) and educational environments (Table 3) of the Annual Report of Children Served can be found at http://www.ed.gov/policy/speced/guid/idea/monitor/index.html .
If an attachment is used to provide data, enter “Refer to attached Disproportionality Table” in the cell on the Table labeled Baseline/Trend Data.

When analyzing the State level data, States should identify children as children with a particular disability and the placement of those children in a particular educational environment.  States are to:

· Calculate the percent distribution of race/ethnicity for the State’s general student enrollment (with all race/ethnicity categories adding up to 100%);

· Calculate the percent distribution of race/ethnicity for the State’s IDEA child count (with all race/ethnicity categories adding up to 100%); next

· Calculate, for each race/ethnicity category, the absolute size of the difference between the child count percentage and the student enrollment percentage (child count percentage - enrollment percentage = difference); then

· Calculate, for each race/ethnicity category, the relative size of the difference between the child count percentage and the enrollment percentage, as a proportion of the enrollment percentage (difference / enrollment percentage = relative difference); finally

· Identify any relative difference that is greater than 0.20
 or less than -0.20.  A relative difference greater than 0.20 indicates over representation.  A relative difference of -.20 indicates under representation.  A relative difference that is over 0.20 or under -0.20 creates a trigger that the State should study.

Attachment 2 shows a method for presenting these data and demonstrates each of the above calculations.  It includes calculations for all children with disabilities, for two disability categories, and for three educational environments.  The data in Attachment 2 are fictional.

By adding additional row sets (rows numbered 2 through 4) for the remaining disability categories and educational environments, States can use this format to report their data.
In the cell labeled Explanation of Progress or Slippage, on the Table, describe the results of the State-level examination of the data and report whether significant disproportionality based on race is occurring with respect to the identification and placement of children with disabilities.  Describe the findings in each of the following categories:

· The identification of children as children with disabilities,

· The identification of children as children with a particular disability, and

· The placement of children in a particular educational environment.

States should explain their performance data in this cell.

States that identify significant disproportionality in any of the categories must report, in the cell labeled Explanation of Progress or Slippage, the results of the State’s review of local practice to determine if inappropriate policies, procedures or practices led to the disproportionality.  For example, OSEP encourages States to analyze district-level data to determine where significant disproportionality exists within the State; and, if appropriate, require the revision of policies, procedures, and practices in those districts.

Note:  If States are currently using a formula to determine disproportionality, States may use that formula when reporting data in Cluster Area IV.  If a formula is used other than the “20% Rule”, States are asked to provide, in the cell labeled Baseline/Trend Data, the formula that is used.

4.2
Dropout Rates

34 CFR §300.137

States must use State-level dropout data.  If an attachment is used to provide data, enter “Refer to attached Dropout Rates Table” in the cell labeled Baseline/Trend Data.

In the cell labeled Baseline/Trend Data, on the Table, address the following:

· Provide a narrative that describes and/or a list that shows all student categories included when determining State dropout rate; and

· Provide and explain the calculation used in determining the dropout rate for students with disabilities.  Is the calculation used the same as the one used in determining the dropout rate for students who are not disabled?  If not, indicate the difference and explain why there is a difference.


Graduation Rates

34 CFR §300.137

States must use State level graduation data.  If an attachment is used to provide data, enter “Refer to attached Graduation Rates Table” in the cell labeled Baseline/Trend Data on the Table.

In the cell labeled Baseline/Trend Data, on the Table provide the following:

· A narrative that describes and/or a list that indicates State conditions that lead to high school graduation, i.e., alternate diplomas, high-stakes test, GED, etc.

· The calculation used in determining the graduation rate for students with disabilities.  Is the calculation used the same as the one used in determining the graduation rate for students who are not disabled?  If not, indicate the difference and explain why there is a difference.

4.3
Suspension and Expulsion

34 CFR §300.146

In the cell labeled Baseline/Trend Data, on the Table, provide the States suspension and expulsion data.  States must use the data that were reported for Table 5, Section A, Columns 3A and 3B, Report of Children with Disabilities Unilaterally Removed or Suspended/Expelled for More then 10 Days of the Annual Report of Children Served.  Table 5 can be found at http://www.ed.gov/policy/speced/guid/idea/monitor/index.html .  If an attachment is used to provide data, enter “Refer to attached Suspension and Expulsion Table” in the cell labeled Baseline/Trend Data on the Table.

In the cell labeled Explanation of Progress or Slippage, on the Table, describe the results of the State’s examination of data to determine if significant discrepancies are occurring in the rate of long-term suspensions and expulsions of children with disabilities, as required at 34 CFR §300.146(a).  The States examination must include a comparison:

· Among local educational agencies within the State, or

· To the rates for nondisabled children within the agencies.

In the description, specify which method the State used to determine possible discrepancies and explain what constitutes those discrepancies.
If the State needs to explain the performance data, the explanation should be provided in this cell.

In the cell labeled Baseline/Trend Data, on the Table, indicate the number of agencies with significant discrepancies in the rate of long-term suspensions and expulsions of children with disabilities.

In the cell labeled Explanation of Progress or Slippage, on the Table, if discrepancies are occurring, describe the significant discrepancies that are occurring in the rate of long-term suspensions and expulsions of children with disabilities and show how the State plans to address the slippage through adjustments or improvements made in State or local programs, policies, or practices.

4.4
Report of the Participation and Performance of Students with Disabilities on State Assessments by Content Area, Grade, and Type of Assessment

34 CFR §§300.138 and 300.139

States are to use Attachment 3 in conjunction with the Table when reporting assessment data in this Annual Performance Report.
In the cell labeled Performance Indicator(s), on the Table, provide the performance indicators for both participation in and performance on assessment that the State will use to assess progress toward achieving those goals to which the indicator is associated.  States should use the same assessments used for reporting under NCLB.  If the State is reporting on assessments other than those used for NCLB reporting purposes, provide an explanation in the cell labeled Baseline/Trend Data on the Table.

When the State does not have the needed information or the State’s assessment data are incomplete, i.e., invalidated test, students not tested, etc, States must provide an explanation and plan for gathering the data in the cell labeled Explanation and Analysis of Progress or Slippage.

Cluster Area V: Secondary Transition

34 CFR §80.40
States are to use the Table when addressing Cluster Area V, Secondary Transition, and follow the general instructions found on pages 4-5.

	CLUSTER/OBJECTIVE/QUESTION/COMPONENT/PROBE CROSSWALK

	CLUSTERS/COMPONENTS – 1998
	CLUSTERS/COMPONENTS – 2001
	CLUSTERS/PROBES – 2003

(Note:  Objectives and Components have been changed to Questions and Probes.)

	PART B

	GENERAL SUPERVISION

Original Objective:  Effective general supervision of the implementation of the Individuals with Disabilities Education Act is ensured through the State Education Agency’s (SEA) and Lead Agency’s (LA) development and utilization of mechanisms and activities, in a coordinated system, that results in all eligible children with disabilities having an opportunity to receive a free appropriate public education (FAPE) in the least restrictive environment (LRE), and all eligible infants and toddlers and their families having available early intervention services in the natural environments (NE) appropriate for the child.

Current Question:  Is effective general supervision of the implementation of the Individuals with Disabilities Education Act ensured through the State education agency’s (SEA) utilization of mechanisms that result in all eligible children with disabilities having an opportunity to receive a free appropriate public education (FAPE) in the least restrictive environment (LRE)?

	GS.1 
Early intervention services (EIS) and free appropriate public education (FAPE) for children with disabilities are ensured because the State’s systems for monitoring, and other mechanisms for ensuring compliance, and parent and child protections, are coordinated, and decision-making is based on the collection, analysis and utilization of data from all available sources.

A.
Parents, and eligible youth with disabilities, are aware of, and have access to, their right to effective systems for parent and child protections.

B.
The provision of EIS and FAPE to children with disabilities is advanced by the timely resolution of complaints, mediations, due process hearings, and methods for ensuring compliance that correct identified deficiencies.

C.
Systemic issues are identified and remediated through the analysis of findings from complaint investigations, due process hearings and information and data collected from all available sources.
	GS.I
Are early intervention services (EIS) and free appropriate public education (FAPE) for children with disabilities ensured through the State’s systems for monitoring, and other mechanisms for ensuring compliance, and parent and child protections, are coordinated, and decision-making is based on the collection, analysis and utilization of data from all available sources?

GS.Ia
Are parents, and eligible youth with disabilities, aware of, and have access to, their right to effective systems for parent and child protections?

GS.Ib
Is the provision of EIS and FAPE to children with disabilities advanced by the timely resolution of complaints, mediations, due process hearings, and methods for ensuring compliance that correct identified deficiencies?

GS.Ic
Are systemic issues identified and remediated through the analysis of findings from complaint investigations, due process hearings and information and data collected from all available sources?
	GS.I
Do the general supervision instruments and procedures (including monitoring, complaint and hearing resolution, etc.), used by the SEA, identify and correct IDEA noncompliance in a timely manner?
GS.II
Are systemic issues identified and remediated through the analysis of findings from information and data collected from all available sources, including monitoring, complaint investigations, and hearing resolutions?
GS.III
Are complaint investigations, mediations, and due process hearings and reviews completed in a timely manner?

	GS.2
Appropriate and timely services are ensured through interagency coordination and assignment of fiscal responsibility
	GS.II
Are appropriate and timely services ensured through interagency coordination and assignment of fiscal responsibility?
	DELETED

	GS.3
Appropriate special education and related services are provided to children with disabilities served in juvenile and adult correctional facilities in the State.  (May be reviewed at the local level depending upon the state agency responsibility)
	GS.III
Are appropriate special education and related services provided to children with disabilities served in juvenile and adult correctional facilities in the State? (May be reviewed at the local level depending upon the state agency responsibility.)
	DELETED

	GS.4
Appropriate special education and related services are provided to children with disabilities served in out-of-district placements (e.g., nonpublic schools, consortia, etc.) under the direction and supervision of the public agency, and in State operated programs (e.g., depts for mental health or mental retardation, schools for the blind and deaf, etc.).
	GS.IV
Are appropriate special education and related services provided to children with disabilities served in out-of-district placements (e.g., nonpublic schools, consortia, etc.) under the direction and supervision of the public agency, and in State operated programs (e.g., depts for mental health or mental retardation, schools for the blind and deaf, etc.)?
	DELETED

	SEE BF.3
	GS.V
Do appropriately trained public and private providers, administrators, teachers, paraprofessionals and related service personnel provide services to infants, toddlers, children and youth with disabilities?
	GS.IV
Are there sufficient numbers of administrators, teachers, related services providers, paraprofessionals, and other providers to meet the identified educational needs of all children with disabilities in the State?

	
	
	GS.V
Do State procedures and practices ensure collection and reporting of accurate and timely data?

	EARLY CHILDHOOD TRANSITION

Original Objective:  Transition planning results in needed supports and services, available and provided as appropriate, to a child and the child’s family when the child exits Part C.

Current Question:  Are all children eligible for Part B services receiving special education and related services by their third birthday?

	C/BT.1
Do all children exiting Part C receive the services they need by their third birthday?
	C/BT.I
Do all children exiting Part C receive the services they need by their third birthday?
	DELETED (Now included in Cluster Question.)

	PARENT INVOLVEMENT

Original Objective:  Provision of a free appropriate public education to children with disabilities is facilitated through parent involvement in special education services.

Current Question:  Is the provision of a free appropriate public education to children with disabilities facilitated through parent involvement in special education services?

	BP.1
Parent involvement is advanced through training and information dissemination to parents, youth with disabilities and staff.
	BP.I
Are parents involved in determining appropriate services for their children and in program improvement activities?
	DELETED (Now included in Cluster Question.)

	BP.2
Appropriate services, including transition services, are received by children with disabilities when parents and youth with disabilities are actively involved.
	
	

	BP.3
Programs and services for children with disabilities are improved because parents are actively involved in program improvement activities.
	
	

	FREE APPROPRIATE PUBLIC EDUCATION IN THE LEAST RESTRICTIVE ENVIRONMENT

Original Objective:  All children with disabilities receive a free appropriate public education in the least restrictive environment that promotes a high quality education and prepares them for employment and independent living.

Current Question:  Do all children with disabilities receive a free appropriate public education in the least restrictive environment that promotes a high quality education and prepares them for employment and independent living?

	BF.1
The needs of children with disabilities are determined based on information from an appropriate evaluation.
	BF.I
Are the needs of children with disabilities determined based on information from an appropriate evaluation?
	BF.I
Is the percentage of children with disabilities receiving special education, by race/ethnicity, significantly disproportionate to the percentage of children, by race/ethnicity, in the State's general student enrollment?  For each particular disability category, is the percentage of children, by race/ethnicity, significantly disproportionate to the percentage of children, by race/ethnicity, in the State's general student enrollment?  For each particular educational setting, is the percentage of children, by race/ethnicity, significantly disproportionate to the percentage of children, by race/ethnicity, in the State's general student enrollment?

	BF. 2
Special education and related services are available to meet the unique individual needs of children with disabilities.
	DELETED
	DELETED

	BF. 3
Appropriately trained administrators, teachers, paraprofessionals and related service personnel provide services to children with disabilities.
	SEE GENERAL SUPERVISION GSV
	SEE GENERAL SUPERVISION GSV

	BF.4
Appropriate special education and related services are provided to children with disabilities served by the public agency.
	BF.II
Are appropriate special education and related services provided to children with disabilities served by the public agency?
	BF.II
Are high school graduation rates, and drop-out rates, for children with disabilities comparable to graduation rates and drop-out rates for nondisabled children?

	BF. 5
Appropriate services are provided to address behavioral needs of children with disabilities.  
	BF.III
Are appropriate services provided to children with disabilities whose behavior impedes learning?
	BF.III
Are suspension and expulsion rates for children with disabilities comparable among local educational agencies within the State, or to the rates for nondisabled children within the agencies?

	BF. 6
Appropriate special education and related services are provided by the public agency at no cost to the parent, including children placed out-of-district by the agency.
	SEE BF.II
	SEE GENERAL SUPERIVISION B-GSII

	BF.7
Continuous progress is made within the State’s system for educational accountability by children with disabilities.
	BF.IV
Is continuous progress made by children with disabilities within the State’s system for educational accountability?
	BF.IV
Do performance results for children with disabilities on large-scale assessments improve at a rate that decreases any gap between children with disabilities and their nondisabled peers?

	BF.8
All placement options are available to meet the individual needs of children with disabilities.
	BF.V
To the maximum extent appropriate, are children with disabilities educated, including participation in nonacademic and extracurricular activities, with nondisabled peers?
	BF.V
Are children with disabilities educated with nondisabled peers to the maximum extent appropriate, including preschool?

	BF.9
Appropriate special education and related services are provided to children with disabilities in the educational setting determined to be the least restrictive environment.
	
	

	
	
	BF.VI

Are the early language/communication, pre-reading, and social-emotional skills, of preschool children with disabilities receiving special education and related services, improving?

	BF.10
To the maximum extent appropriate, children with disabilities are educated and participate in activities and services with nondisabled peers.
	
	

	SECONDARY TRANSITION

Original Objective:  All youth with disabilities, beginning at 14 and younger when appropriate, receive individualized, coordinated transition services, designed within an outcome-oriented process that promotes movement from school to post-school activities.

Current Question:  Is the percentage of youth with disabilities participating in post-school activities (e.g., employment, education, etc.) comparable to that of nondisabled youth?

	BT.1
Appropriate services are provided to prepare youth with disabilities for employment, postsecondary education, independent living, community participation and life skills.
	BT.I
After exiting school, are youth with disabilities prepared for employment, post secondary education and/or independent living?
	DELETED (Now included in Cluster Question.)

	BT.2
Youth with disabilities are actively involved in appropriate transition planning.
	BT.II
Are youth with disabilities participants in appropriate transition planning?
	


� A table located at the end of the submission requirements provides a cross walk between the cluster questions/probes found in the Part B Annual Performance Report and the cluster objectives/components used in States’ Self-Assessments and Improvement Plans.  This chart shows the genesis of each cluster area.


� Trend Data – Multiple years of data that show a line of general direction or movement.


�The “.2” factor was selected as a means to provide consistency in reporting across all States.  In some instances in small districts the “.2” factor may suggest a discrepancy where, in truth, the numbers are so small there is no need for concern.
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