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OME Number: 4040-0004
Expiration Date: 01/31/2009

Application for Federal Assistance SF-424 Version 02

" 1. Type of Submission: " 2. Type of Application:  * If Revision, select appropriate letter(s]:

) Preapplication & New |

® Application 7 Continuation * Gther (Specify

7y Changed/Corrected Application 7y Revision |

* 3. Date Received. 4. Applicant [dentifier

[Ziwzoor I

2a. Federal Entity |dentifier. " 9b. Federal Award |dentifier:
| | |

State Use Only:

6. Date Received by State: | | f. State Application |dentifier: | |

8. APPUCANT INFORMATION:

" a. Legal Name: Frincetnn Board of Education I

* b. Employer/Taxpayer Identification Number (EIN/TIN): " ¢. Qrganizational DUNS:

16006941 G5M4065

* Street |25 W Sharon Road

* City: [Cincinnati

County: |Hami|tr:m _l

* State: [OH: Onhio

Province: |

" Country. USA UNITED STATES
* Zip / Postal Code: [A5246-4327

e. Organizational Unit:

Department Name; Division Name;

f. Name and contact infermation of person to be contacted on matters involving this application:

Prefix: [Ms. " First Name: [Barbara

Middle Name: |

" Last Name: [Crosset-Hoffmeier

Suffix: |

Title: [Treasurers Office

Organizational Affiliation

* Telephone Mumber: 13864 -1050 |Fa:u: Mumber; |

*Email:  [bhoffmeier@princeton k12.0h.us

Tracking Number: GRANTO0333661 Funding Opportunity Number: ED-GRANTS 101007 -001 Received Date: 2007-12-10 18:04:01.000-05:00 Time Zone: GMT-5
PR/Award # LE215X080334 e



OME Number: 4040-0004
Expiration Date: 01/31/2009

Application for Federal Assistance SF-424 Version 02

9. Type of Applicant 1: Select Applicant Type:

[G: Tndependent School District

Type of Applicant 2: Select Applicant Type:

Type of Applicant 3. Select Applicant Type:

* Other (specify):

*10. Name of Federal Agency:

Fi.S. Department of Education

11. Catalog of Federal Domestic Assistance Number:

E.E 2

CFDA Title:

Fun d for the Improvement of Education

*12. Funding Opportunity Number:

FD—GF{N\ITSJ 01007-001
* Title:

Feaching American History Grant Frogram CFDA 84.215X

13. Competition Identification Number:

-215x2008-2
Title:

14. Areas Affected by Project (Cities, Counties, States, etc.):

*15. Descriptive Title of Applicant's Project:

merica's Journey: Ever Growing Freedom A professional development project for teachers of American history in the 4th, 5th and 8th
rades

Attach supporting documents as specified in agency instructions.

Tracking Number: GRANTO0333661 Funding Opportunity Number: ED-GRANTS 101007 -001 Received Date: 2007-12-10 18:04:01.000-05:00 Time Zone: GMT-5
PR/Award # LE215X080334 e



OME Number: 4040-0004
Expiration Date: 01/31/2009

Application for Federal Assistance SF-424 Version 02

16. Congressional Districts Of:

*a. Applicant  [Ohio 1 " b. Program/Project{Ohio 8

Attach an additional list of Program/Project Congressional Districts if needed.

17. Proposed Project:

*a. Start Date; ﬁﬁ;[}wz[}[}a | *b. BEnd Date; |1[};3[},f2[}11

18. Estimated Funding ($}:

* a. Federal QQQ,QQB.Dﬂ

* b, Applicant D.Dt-)l
* . State D.Dg

*d. Local 0.0
* e, Other 0.0

“f. Program Income 0.004

“g. TAOTAL 999,993.[}5'

*19._1s Application Subject to Review By State Under Executive Order 12372 Process?

7y a. This application was made available to the State under the Executive Order 12372 Process for review on

7 b. Program is subject to E.Q. 12372 but has not been selected by the State for review.
& c. Program is not covered by E.O. 12372,

* 20 1s the Applicant Delinquent On Any Federal Debt? (K "Yes", provide explanation.)
7y Yes & No

21_ "By signing this application, | certify (1) to the statements contained in the list of certifications** and (2} that the statements
herein are true, complete and accurate to the best of my knowledge. | also provide the required assurances** and agree to com-
ply with any resulting terms if | accept an award. | am aware that anyfalse, fictitious, or fraudulent statements or claims may
subject me to criminal, civil, or administrative penalties. {(U.5. Code, Title 218, Section 1001}

¥l * | AGREE

** The list of certifications and assurances, or an internat site where you may obtain this list, is contained in the announcement or agency
specific instructions,

Authorized Representative:

Prefix: | * First Names: rEarbara

Middle Name: |

" Last Name:  [Crosset-Hofimeier

Suffix: |

*Title:  [Treasurers Office

* Telephone Number; |51 3864 1050 |Fax Number: |

"Email:  phoffmeier@princeton.k12.oh.us

* Signature of Authorized Representative; [Earbara Crosset-Hofime " Date Signed: pzhnizooy

Authorized for Local Reproduction Standard Form 424 (Revised 10/2005)
Frescribed by OMB Circular A-102

Tracking Number: GRANTO0333661 Funding Opportunity Number: ED-GRANTS 101007 -001 Received Date: 2007-12-10 18:04:01.000-05:00 Time Zone: GMT-5
PR/Award # LE215X080334 e



OME Number: 4040-0004
Expiration Date: 01/31/2009

Application for Federal Assistance SF-424 Version 02

* Applicant Federal Debt Delinquency Explanation

The following field should contain an explanation if the Applicant organization is delinguent on any Federal Debt. Maximum number of
characters that can be entered is 4 000, Try and avoid extra spaces and carriage returns to maximize the availability of space.

Tracking Number: GRANTO0333661 Funding Opportunity Number: ED-GRANTS 101007 -001 Received Date: 2007-12-10 18:04:01.000-05:00 Time Zone: GMT-5
PR/Award # LE215X080334 e



Attachments

AdditionalCongressionalDistricts

File Name Mime Type
AdditionalProjectTitle
File Name Mime Type
Tracking Number: GRANTO0333661 Funding Opportunity Number: ED-GRANTS 101007 -001 Received Date: 2007-12-10 18:04:01.000-05:00 Time Zone: GMT-5
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U.S. DEPARTMENT OF EDUCATION OMB Control Number: 1890-0004

BUDGET INFORMATION

YON-CONSTRUCTION PROCRAMVIS Expiration Datz: 06/30:2005

Applicants requesting [unding [or only one year should complete the
column under "Project Year 1." Applicants requesting [unding [or mulu-
year grants should complete all applicable columns. Please read all
msiructions helore compleling lorm.

Name ol ITnsutution/Organiation;
Princclon Board ol Education

SECTION A - BUDGET SUMMARY
US. DEPARTMENT OF EDUCATION FUNDS

Budgcel Calegorics Project Year 1{(a) | Projoct Year 2 Projoct Year 3 Projcct Year 4 Project Yoear 5 Total ()

() (©) (d) (©)
1. Persormcl S 24150 |S 24 875 |S 25,621 |S 0 S 0 S 74,646
2. Fringe Benelils S 4378 |S 4,510 |S 4,645 S 0 S 0 S 13,533
3. Travcl S 0 S 0 S 0 S 0 S 0 S 0
4. Equipment S 0 S 0 S 0 S 0 S 0 S ()
5. Supplics S 0 5 0 S 0 S 0 5 0 5 ()
6. Conlraclual S 245,442 |S 294802 |S 301,766 |S 0 5 0 S 842,010
7. Conslruclion S () S 0 S 0 S 0 S 0 S ()
8. Other S 17,000 |S 17,510 |S 18,036 |S 0 5 0 S 52,546
9. Total Dircct Cosls S 290,970 |S 341,697 |S 350,068 |S 0 S 0 S 082,735
(lineg 1-8)
10. Indirect Costg® S 0642 |S 3,752 |S 3,864 IS 0 S 0 S 17,258
1. Training Stipcnds S 0 S 0 S 0 S 0 S 0 S 0
12. Total Costg (lincs 9- |S 300,612 345,449 |S 353,932 |S 0 S 0 999 993
11)

*Indirect Cost information {To e Compleied by Your Business Office):

[['you arc requestng reimbursement [or indirect costs on hime 10, please answer the [ollowing questons:

(1) Do you have an Indirect Cost Rale Agreement approved by the Federal government? [} ves 1 no
2) I yes, please provide the [ollowing inlormation:

Period Covered by the Indirect Cost Rate Agreement: From:  / To: (mm/ddiyyyy)

Approving Federal ageney: [l ED [l Other (please specily):
(3) For Restricled Rate Programs (check one) -- Are you using a restricled mdirect cost rate that:

[] 15 included in your approved Indirect Cost Rale Agreement? or, [] Complics with 34 CFR 76.564(¢)(2)?

ED Form No. 524

FR/Award # L215X080334 eb



U.S. DEPARTMENT OF EDUCATION OMB Control Number: 1890-0004

BUDGET INFORMATION

YON-CONSTRUCTION PROGRAMVIS Expiration Datz: 06/30:2005

Applicants requesting [unding [or only one year should complete the
Name ol Insutution/Organization: column under "Project Year 1." Applicants requesting [undimg [or mulu-
Princelon Board ol Education year grants should complete all applicable columns. Plcase read all
msiructions bhelore compleling lorm.

SECTION B - BUDGET SUMMARY
NONM-FEDERAL FUNDS

(b)(4)

Budgcl Calegorics

. Perzonnel

: Fringc:- Benelis

. Travel

l
2
3
4. Equipment
5

. Supnlics

6. Contraclual

7. Construclion
%, (Oher

Q. Total Dirccl Costs
(lineg 1-8)

10, Indirect Costs

11. Training SLipcnds
12. Total Costs (hnes 9-

1)

FR/Award # L215X080334 ef



ASSURANCES - NON-CONSTRUCTION PROGRAMS

OMBE Approval No. 4040-0007
Expiration Date 04/30/2008

Public reporting burden for this collection of information is estimatedto average 15 minutes per rasponse, including time for revigwing
instructions, searching existing data scurces, gathenng and maintaining the data needed, and completing and reviewing the collection of
information. Send comments regarding the burden estimate or any cther aspect of this collection of information, including suggestions for
reducing this burden, to the Office of Management and Budget, Paperwork Reduction Project (0348-0040), Washington, DC 20503,

PLEASE DO NOT RETURN YOUR COMPLETED FORM TO THE OFFICE OF MANAGEMENT AND BUDGET. SEND
IT TO THE ADDRESS PROVIDED BY THE SPONSORING AGENCY.

NOTE: Certain of these assurances may not be applicable to your project or program. If you have questions, please
contact the awarding agency. Further, certain Federal awarding agencies may require applicants to certify to
additional assurances. If such is the case, you will be notified.

As the duly authorized representative of the applicant, | certify that the applicant:

1.

Has the legal authority to apply for Federal assistance
and the institutional, managerial and financial capability
(including funds sufficient to pay the non-Federal share
of project cost) to ensure proper planning,
management and completion of the project described
in this application.

Act of 1973, as amended (29 U.5.C. §794), which
prohibits discrimination on the basis of handicaps; (d)
the Age Discrimination Act of 1975, as amended (42
L.S.C. §66101-6107), which prohibits discrimination on
the basis of age; (e) the Drug Abuse Office and
Treatment Act of 1972 (P.L. 92-255), as amended,
relating to nondiscrimination on the basis of drug

2. Will give the awarding agency, the F’Jnmptrnller General abuse: (f) the Comprehensive Alcohol Abuse and
of the United Gtates and, if appropriate, the State, Alcoholism Prevention, Treatment and Rehabilitation
through any authorized representative, access to and Act of 1970 (P.L. 91-616), as amended, relating 1o
the right to examine all records, books, papers, or nondiscrimination on the basis of alcohel abuse or
documents rela_ted to the ajward; and will es_tal:ullsh a alcoholism: (g) 8523 and 527 of the Public Health
proper acmuntmg_ sysiem in accordance wn_h 5;|e_m=:r:all3.r Service Act of 1912 (42 U.S.C. §§290 dd-3 and 290
accepted accounting standards or agency directives. ee- 3), as amended, relating to confidentiality of alcohol
3. Will establish safeguards to prohibit employees from and drug abuse patient records; (h) Title VIIl of the Civil
using their positions for a purpose that constitutes or Rights Act of 1968 (42 U.5.C. §83601 et seq.), as
presents the appearance of personal or organizational amended, relating 1o nendiscrimination in the sale,
conflict of interest, or personal gain. rental or financing of housing; (i) any other
nondiscrimination provisions in the specific statute(s)
4. Will initiate and complete the work within the applicable under which application for Federal assistance is being
time frame after receipt of approval of the awarding made; and, (j) the requirements of any other
agency. nondiscrimination statute(s) which may apply to the
application.
3. Will comply with the Intergevernmmental Personnel Act . Will comply, or has already complied, with the
of 1970 (42 L.S.C. §§4728-4763) relating to prescribed requirements of Titles Il and Il of the Uniform
standards for merit systems for programs funded under Relocation Assistance and Real Property Acquisition
one of the 19 statutes or regulations specified in Policies Act of 1970 {P.L. 91-646) which provide for fair
Appendix A of OPM's Standards for a Merit System of and equitable treatment of persons displaced or whose
Personnel Administration (5 C.F.R. 900, Subpart F). property is acquired as a result of Federal or
_ _ _ federally-assisted programs. These requirements apply
6. Will comply with all Federal statutes relating to

Previous Edition Usable

nondiscrimination. These include but are not limited to:
(a) Title VI of the Civil Rights Act of 1964 (P.L. 88-352)
which prohibits discrimination on the basis of race,
color or national origin; (b) Title 1X of the Education
Amendments of 1972, as amended (20 U.5.C. §§1681-
1683, and 1685-1686), which prohibits discrimination
on the basis of sex; (c) Section 504 of the
Rehabilitation

Tracking Number: GRANTO0333861

FR/Award # L215X080334 e8

Authorized for Local Reporoduction

to all interests inreal property acquired for project
purposes regardless of Federal participation in
purchases.

. Will comply, as applicable, with provisions of the Hatch

Act (5 LU.E.C. §§1501-1508 and 7324-7328) which limit
the political activities of employees whose principal

employment activities are funded in whole orin part
with Federal funds.

Standard Form 424B (Rev. 7-97)
Prescribed by OME Circular A-102



9. Will comply, as applicable, with the provisions of the 12. Will comply with the Wild and Scenic Rivers Act of
Davis- Bacon Act (40 U.5.C. §§276a 1o 276a-7), the 1968 (16 U.5.C. 881271 et seq.) related to protecting
Copeland Act (40 U.5.C. §276¢c and 18 U.5.C. §874), components or potential components of the national
and the Contract Work Hours and Safety Standards wild and scenic rivers system.

Act (40 U.8.C. §8§327- 333), regarding labor standards _ _ _ _ _ _
for federally-assisted construction subagreements. 13. Wil assist the awarding agency in assuring compliance
with Section 106 of the National Historic Preservation
10. Will comply, if applicable, with flood insurance Act of 1966, as amended (16 U.S5.C. §470), EO 11593
purchase requirements of Section 102(a) of the Flood (identification and protection of historic properties), and
Disaster Protection Act of 1973 (P.L. 93-234) which the Archaeological and Historic Preservation Act of
requires recipients in a special flood hazard area to 1974 (16 U.S.C. §8469a-1 et seq.).
participate in the program and to purchase flood _ _ _ _
insurance if the total cost of insurable construction and 14. Will comply with P.L. 93-348 regarding the protection of
acquisition is $10,000 or more. human subjects invelved in research, development,
’ and related activities supported by this award of
11. Will comply with environmental standards which may assistance.
be prescribed pursuant to the following: (a) institution _ _ _
of environmental quality control measures under the 15. Will comply with the Laboratory Animal Welfare Act of
National Environmental Policy Act of 1969 (P.L. 1966 (P.L. 89-544, as amended, 7 U.5.C. §§2131 et
91-190) and Executive Order (EO) 11514: (b) seq.) pertaining t::_: the care, handling, and treatl_*nent of
notification of violating facilities pursuant to EO 11738; warm blooded animals held for research, teaching, or
(c) protection of wetlands pursuant to EO 11990: (d) other activities supported by this award of assistance.
evaluation of flood hazards in floodplainsin 16. Will comply with the Lead-Based Paint Poisoning
accn_rdance w!th EO 11988; (e) assurance of project Prevention Act (42 U.S.C. §84801 et seq.) which
consistency with the approved State management prohibits the use of lead-based paint in construction or
pregram developed under the Coastal Zone rehabilitation of residence structures.
Management Act of 1972 (16 U.S.C. §§1451 et seq.);
() conformity of Federal actions o State (Clean Air) 17. Will cause 1o be performed the required financial and
Implementation Plans under Section 176(c) of the compliance audits in accordance with the Single Audit
Clean Air Act of 1955, as amended (42 U.5.C. §8§7401 Act Amendments of 1996 and OMB Circular No. A-133,
et seq.); (g) protection of underground sources of "Audits of States, Local Governments, and Non-Profit
drinking water under the Safe Drinking Water Act of Organizations."
1974, as amended {P.L. 93-523); and, (h) protection of _ _ _ _
endangered species under the Endangered Species 18. Will comply with all a_ppllcal:lle requnrerr]ents of all other
Act of 1973, as amended (P.L. 93- 205). Fe::je:ral laws, e_xecut_we orders, regulations, and
policies governing this program.
* SIGNATURE OF AUTHORIZED CERTIFYING QFFICIAL *TITLE
Barbara Crosset-Hoffme Treasurer's Office
*APPLICANT ORGANIZATION * DATE SUBMITTED
Princeton Board of Education 12-10-2007

Standard Form 4248 (Rev. 7-97) Back

Tracking Number: GRANTO0333861

FR/Award # L215X080334 e9



DISCLOSURE OF LOBBYING ACTIVITIES

Complete this form to disclose lobbying activities pursuant to 31 U.5.C. 1352 Approved by OME

(See reverse for public burden disclosure.) 1348-0048

1. " Type of Federal Action: 2. 7 Status of Federal Action: 3. "Report Type:

—a. contract —a. bid/offer/application @ initial filing

&h grant &b initial award ~b. material change

—C. cooperative agreement —C. post-award For Material Change Only:

_d. Ioan year guarter

_é. lban guarantee date of last report

_F loan insurance
4. Name and Address of Reporting Entity: 2. [f Reporting Entity in No.4 is Subawardee, Enter Name and

Address of Prime:

®Prime _SubAwardee Tier if known:

*Name: na

* Address:
na

na

Congressional District, if known:

6. " Federal Department!Agency: f. " Federal Program Name/Description: Fund for the Im-
provement of Education

na
CFDA Number, if applicable: 84.215

8. Federal Action Number, if Known: 2. Award Amount, if known:

10. a. Name and Address of Lobbying Registrant {if individual, complete name): | b. Individual Performing Services (including address if different

* Name: from No. 10a}:
na *Name:
na
na
na
* Address:

11. Information requested through this form is authorized by title 31 U.S5.C. sec-
tion 1352. This disclosure of lobbying activities is a material representation of
fad upon which reliance was placed by the tier above when the transaction was | + yama:
made or entered into. This disclosure is required pursuant to 31 U.S.C. 1352, na

This information will be reported to the Congress semi-annually and will be

available for public inspection. Any person who fails to file the reguired disclos-

ure shall be subject to a civil penalty of not less than $10,000 and not more na

than $100,000 for each such failure.

* Signature: Barbara Crosset-Hoffme

Title:

Telephone MNo..
Date: 12-10-2007

Authorized for Local Reproduction
otandard Form - LLL {(Rev. 7-87)

PR/ Awdra b MimnsaRANT00333681 e10



Public Burden Disclosure Statement
According to the Paperwork Reduction Act, as amended, no persons are reguired to respond to a collection of information unless it displays a valid

OME Control Number. The valid OMBE control number for this information collection is OMB No. 0345-0046. Public reporting burden for this

collection of information is estimated to average 10 minutes per response, including time for reviewing instructions, searching existing data
sources, gathering and maintaining the data needed, and completing and reviewing the collection of infformation. Send comments regarding the

burden estimate or any other aspect of this collection of information, including suggestions for reducing this burden, to the Office of Management
and Budget, Paperwork Reduction Project (0345-0048), Washington, DC 20503,

PRAwd @ e MeoBANT00355881 e11



OME Control Mo, 1880-000F (Exp. 09/30:2004}

NOTICE TO ALL APPLICANTS

The purpose of this enclosure is to inform you about a new provision in
the Department of Education's General Education Provisions Act
(GEFA) that applies to applicants for new grant awards under
Department programs. This provision is Section 427 of GEFA, enacted
as part of the Improving America's Schools Act of 19894 (Public Law
(P.L.}103-382}.

To Whom Does This Provision Apply?

section 427 of GEPA affects applicants for new grant awards under
this program. ALL APPLICANTS FOR NEW AWARDS MUST
INCLUDE INFORMATION IN THEIR APPLICATIONS TO ADDRESS
THIS NEW PROVISION IN ORDER TO RECEIVE FUNDING UNDER
THIS PROGRAM.

(If this program is a State-formula grant program, a State needs to
provide this description only for projeds or activities that it carries out
with funds reserved for State-level uses. |n addition, local school
districts or other eligible applicants that apply to the State for funding
need to provide this description in their applications to the State for
funding. The State would be responsible for ensuring that the school
district or other local entity has submitted a sufficient section 427

statement as described below )
What Does This Provision Require

Section 427 requires each applicant for funds {other than an individual
persony to include in its application a description of the steps the
applicant proposes to take to ensure eguitable access to, and
participation in, its Federally-assisted program for students, teachers,
and other program beneficiaries with special needs. This provision
allows applicants discretion in developing the required description. The
statute highlights six types of barriers that can impede equitable access
or padicipation: gender, race, national origin, color, disabhility, or age.

Based on local circumstances, you should determine whether these or
other barriers may prevent your students, teachers, etc. from such
access or participation in, the Federally-funded project or activity. The
description in your application of steps to be taken to overcome these

barriers need not be lengthy,; you may provide a clear and succinct

description of how you plan to address those barders that are
applicable to your circumstances. In addition, the information may be
provided in a single narmtive, or, if appropriate, may be discussed in
connection with related topics in the application.

Section 427 is not intended to duplicate the requirements of civil rights
statutes, but rather to ensure that, in designing their projects,
applicants for Federal funds address equity concems that may affect
the ability of cerain potential beneficiaries to fully participate in the
project and to achieve to high standards. Consistent with program
requirements and its approved application, an applicant may use the

Federal funds awarded to it to eliminate barriers it identifies.

What are Examples of How an Applicant Might Satisfy the
Requirement of This Provision?

The following examples may help illustrate how an applicant may
comply with Section 427

(1) An applicant that proposes to carry out an adult literacy project
serving, among others, adults with limited English proficiency, might
describe in its application how it intends to distribute a brochure about
the proposed project to such potential participants in their native

language.

(2} An applicant that proposes to develop instructional materials for
classroom use might describe how it will make the materials available

on audio tape or in braille for students who are blind.

(3) An applicant that proposes to camy out a model science program for
secondary students and is concemed that girls may be less likely than
boys to enroll in the course, might indicate how it intends to conduct

"outreach” efforts to girls, to encourage their enrollment.

We recognize that many applicants may already be implementing
effective steps to ensure equity of access and participation in their
grant programs, and we appreciate your cooperation in responding to

the requirements of this provision,

Estimated Burden Statement for GEPA Requirements

According to the Paperwork Reduction Act of 18983, no persons are required to respond to a collection of information unless such colledion displays a

valid OMB control number. The valid OME control number for this information collection is 1890-0007. The time required to complete this information

collection is estimated to average 1.5 hours per response, including the time to review instructions, search existing data resources, gather the data

needed, and complete and review the information collection. If you have any comments conceming the accuracy of the time estimate(s) or

suggestions for improving this form, please write to: Director, Grants Policy and Oversight Staff, U.5. Department of Education, 400 Maryland
Avenue, SW (Room 3852, G5A Regional Office Building Mo. 3), Washington, DT 20202-4248.

Tracking Number: GRANTO03338E1

PR/Award # UP15X080334 e1Z



Attachment Information
File Name Mime Type

2861-General Education Provisions Act.doc application/msword

Tracking Number: GRANTO03338E1
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General Education Provisions Act (GEPA), Section 427

The consortium of Princeton City School District, Middletown City School District, and Fairfield

City School District along with Miami University Hamilton, will strive to remove any barriers

(such as gender, race, national origin, color, disability or age) to equitable access or participation

in the program America s Journey: Ever Growing Freedom.

Examples of steps we are taking, or could take (but are not limited to) include:

LI All training will be provided in handicap accessible facilities

[1 The vehicles we take on field trips, and our field trip destinations, will all be handicap
accessible.

LI Our project Web site will follow the American with Disabilities Act (ADA) guidelines for
accessibility.

LI A significant portion of our American history content will be provide 1n audio format,
which will benefit the visually impaired, poor readers, or those learning English as a second
language.

LI If there 18 a request, we can provide all of our printed material in audio format.

[ If there 18 a request for an interpreter for any language other than English (including sign
language) an interpreter will be provided.

L1 All the project partners will collaborate to remove any barriers which may arise that could
impede equal access or participation.

America’s Journcy: GEPA

Ever Growing Freedom

FR/Award # L215X080334



CERTIFICATION REGARDING LOBBYING

Cerification for Contracts, Grants, Loans, and Cooperative Agreements

The undersigned certifies, to the best of his or her knowledge and belief, that:

$1) No Federal appropriated funds have been paid or will be paid, by or on behalf of the undersigned, 1o any person
or influencing or attempting to influence an officer or employee of an agency, a Member of Congress, an officer or
employee of Congress, or an employee of a Member of Congress in connection with the awarding of any Federal
contract, the making of any Federal grant, the making of any Federal loan, the entering into of any cooperative
agreement, and the extension, continuation, renewal, amendment, or modification of any Federal contract, grant,
loan, or cooperative agreement.

{2) If any funds other than Federal appropriated funds have been paid or will be paid to any person for influencing or
attempting to influence an officer or employee of any agency, a Member of Congress, an officer or employee of
Congress, or an employee of a Member of Congress in connection with this Federal contract, grant, loan, or
cooperative agreement, the undersigned shall complete and submit Standard Form-LLL, "Disclosure of Lobbying
Activities," in accordance with its instructions.

(3) The undersiﬁned shall require that the language of this certification be included in the award documents for all
subawards at all tiers (including subcontracts, subgrants, and contracts under ﬁrants, loans, and cooperative
agreements) and that all subrecipients shall cerify and disclose accordingly. This certification is a material
representation of fact upon which reliance was placed when this transaction was made or entered into. Submission of
this certification is a Ererequisite for making or entering into this tfransaction imposed by section 1352, title 31, U.S.
Code. Any person who fails to file the required certification shall be subject to a civil penalty of not less than $1 0,000
and not more than $100,000 for each such failure.

Statement for Loan Guarantees and Loan Insurance
The undersigned states, to the best of his or her knowledge and belief, that:

If any funds have been paid or will be paid to any person for influencing or attempting to influence an officer or
employee of any agency, a Member ot Congress, an officer or t—:-mplﬂ%/ee of Congress, or an empln¥ee of a Member
of Congress in connection with this commitment providing for the United States to insure or guaraniee a loan, the
undersigned shall complete and submit Standard Form-LLL, "Disclosure of Lobbying Activities,” in accordance with
Its instructions. Submission of this statement is a prerec;luisite for making or entering into this transaction imposed b
section 1352, title 31, U.S. Code. Any person who fails 1o file the required statement shall be subject to a civil penal¥y
of not less than $10,000 and not more than $100,000 for each such failure.
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America’s Journey: “Ever Growing Freedom”
A Teaching American History, December 1007

“Ever Growing Freedom” 18 a three-year venture among five partners to provide teachers
with the content specific knowledge they need to enrich student learning about American history.
[t goes beyond merely presenting history content to teachers and, instead, goes into the
classroom to help teachers 1n three high-need districts bring best practices history instruction
directly to their students. Princeton City School District 1s the applicant and the partners are
Fairfield City Schools, Middletown City Schools, the Ohio Social Studies Resource Center, and
Miami1 University Hamilton.

Our goal 1s to meet the two GPRA performance indicators of improving teacher and
student knowledge of history. Six objectives are proposed to accomplish this goal. This program
will objectively evaluate teacher content knowledge by administering nationally validated history
tests to teachers before and after their participation and similarly by testing students through
Ohio State tests.

The core of our program i1s a three year curriculum targeted to fifty 4th, 5th, and 8th
grade teachers and founded upon the recognized milestones and movements in the American
experience focusing on Colonial, Revolutionary, Constitutional, and Civil War history. This will
include two field trips to enrich learning and aid in recruitment and retention. The second main
component of Ever Growing Freedom, a Lesson Plan Improvement Program, has been designed
specifically to assure that the history content is brought into classrooms in the most effective
way, to implement transformative structural changes in the teaching of history, and to sustain the

benefits of the program beyond the life of the grant.
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Absolute Priority:
Middletown City, Fairfield City and Princeton City School Districts will meet the absolute
priority requirement for this grant by working in collaboration with the following:

. [nstitution of Higher Education: Miami University Hamilton

=  Non-profit history organizations: The Michael J. Colligan History Project and the Ohio

Social Studies Resource Center

Competitive Priority:
Middletown City, Fairfield City and Princeton City School Districts will meet the Competitive
Preference Priority by focusing on districts needing improvement.

As demonstrated in greater detail in Section 2, Significance, the program proposed here
has been crafted to fulfill the competitive preference priority of helping schools and districts that
have been 1dentified as needing improvement and corrective action. None of the three
participating school districts has met any of the state standards in history and social sciences for
the 3th and 8th grades, grades that are targeted by this project (along with the 4th, for which there
1$ no test data). The content of this program will be especially important for redressing the
significant shortfall at that grade level.

Over a third of the 22,000 students in these districts are considered “economically
disadvantaged” (39% in one of the districts), a group that on average fails 1n the great majority to
pass any of the grade level tests 1in history and social science, according to the State of Ohio
School District Report Cards (see the appendix for full information). Furthermore, more than

6(% of African American students in these districts fail to meet minimum standards in history
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and social science. Like many regions and districts, however, certain schools among these
districts are doing well and show adeqguate results.

This poor performance 1s not improving with time: all the districts have failed to make
adequate yearly progress toward improvement and all have seen overall district scores decline
since the previous reporting period. Ever-Growing Freedom has been designed to effect
transformative changes 1n history education to turn around the disappointing state of American
history instruction across the three districts.

Assessing Content Needs: [n order to assess the specific content needs of the districts and
teachers, in January 2006 and again in October, 2007, questionnalres were administered to a
large number of teachers across half a dozen school districts in southwest Ohio. The responses
were collated and analyzed by a team of individuals who had participated in previous TAH
agrants. [n addition, over the course of several years of experience with TAH programs, the staff
assoclated with Ever-Growing Freedom have developed extensive working networks with area
teachers and curriculum specialists. From these varied sources a clear picture has emerged of the
history content needs that teachers themselves have 1dentified as needing particular attention. At
the most general level, teachers in Ohio want above all to be well prepared in the major historical
milestones addressed by the Academic Content Standards for history created by the State Board
of Education of Ohio for grades 4. 3, and 8, most of which are therefore addressed in this TAH
project: Native American, Colonial, Revolutionary, Constitutional, and Civil War history.
Teacher Recruitment: To address the imbalances and deficiencies of academic achievement in
the participating districts, Ever-Growing Freedom staft have crafted a comprehensive strategy
for recruiting teachers in precisely those schools that need the most help. School district

curriculum specialists who have the institutional authority and detailed knowledge of personnel
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that 1s needed to identify and recruit teachers have agreed to take part in the program as district
liaisons with the full support of the school district administrations involved. They will identify
and contact teachers for participation in the grant, targeting those teachers and schools that need
the most intervention, based upon student test data (which is teacher-specific) and teacher
preparedness and education. The stipends, travel, and professional growth credits or graduate
credits associlated with participation will be important inducements. In addition, the two field
trips during the grant will help recruit exactly those teachers who are most in need of enrichment
in American history but who are not naturally drawn to history workshops. From past experience
we anticipate no difficulty recruiting teachers with an interest in history, but the initial field trip
will be essential for appealing to those teachers who are not naturally drawn to what will be a
very rigorous program of historical study. The same cohort of teachers will participate 1n all
three years, so only a few new recruits may be needed each year to maintain the cohort size at
3. This recruitment plan also includes recruiting a few of the most accomplished and effective
teachers from schools that are already performing well. In this way, participation in the program
will not be perceived by teachers as a stigma or rebuke; instead, the program will promote cross-
building and cross-district networks in which teachers can model their behavior and lesson plans
on peers who have real-life classroom experience.

Implementation: These teams of teachers will be the core of the district teacher groups that will
meet in the schools to implement the Lesson Plan Improvement Program component of our grant
project, as described more fully below. Project staft will meet regularly during the grant period

to assure that the grant provisions are being implemented.
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America’s Journey: Ever-Growing Freedom, 1492-1877
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“Ever-Growing Freedom”: A Teaching American History Proposal, December 2007

1: Project Quality (a) Strengthening History Education: Ever-Growing Freedom 1s a

partnership of five educational 1nstitutions that targets districts and schools that have consistently
failed to meet state standards of academic performance in history. The five parthers, who will
coordinate their activities through an executive Advisory Group, are: the applicant, Princeton
City Schools: Miami University Hamilton; the Ohio Social Studies Resource Center 1n
Columbus, Ohito: and the Fairfield and Middletown school districts. The schools are all located
in southwestern Ohio. Nationally validated tests of both teachers and students will objectively
measure the extent to which the program meets the GPRA indicators of improving teacher
knowledge and student achievement in history. External evaluators have praised previous TAH
programs conducted by Miami Hamilton, demonstrating that our partnership team has the
experience to implement this program. Dr. Ronald Helms of Wright State University, an
independent evaluator for the 2003 TAH program, wrote [ found all of the historian’s
presentations to be of the highest caliber, and I say this having a 39-year record of state, regional,
and national conference attendance and presentation. As an independent assessor, my frame of
reference rates the Miami University Hamilton TAH institute 2005 historians as national quality
presenters. The Hamilton teachers experienced a first class institute.”

Ever-Growing Freedom 18 a three year program involving a cohort of fifty teachers, and
has two main components. First) 1t incorporates a rigorous, graduate-level history curriculum
founded on recognized milestones and movements 1n the American journey that 18 combined
with, second, a comprehensive Lesson Plan Improvement Program to improve the quality of
instruction within schools. History content instruction and enrichment will be targeted to 4th, Sm,

and 8" grades, where Ohio state test results show that students need particular help with history.
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Under the direction of experienced professors of history from Miami University and select guest
presenters, participating teachers will read and discuss a variety of lively primary documents,
individual biographies, and respected works by the best historians, which will give them a deeper
understanding of the dynamic of liberty and democracy at the center of our nation’s experience
(resumes may be found 1n Appendix HUH??). This struggle for freedom from oppression,
personal liberty, and community advancement in society has long been a vital aspect of the
American story and provides a framework for integrating our subsidiary theme into the program:
the creation of one, uniquely American people. To meet the prime GPRA performance indicators
of improving teacher and student knowledge of history, we will objectively evaluate teacher
content knowledge by administering nationally validated history tests to teachers before and after
their participation and similarly by testing students through Ohio State tests. In addition, the
Lesson Plan Improvement Program element of this project incorporates extensive formative
assessment components. Each year, fifty teachers who successfully attend the seminars and the
summer institutes will receive a S5O0 stipend and two units of graduate credit.

Improving the teaching of history: The second main element of Ever-Growing Freedom 18 a
Lesson Plan Improvement Program. It has been designed by the district coordinators, pedagogy
professionals, and history professors associated with this application to assure that history
content 1s brought into classrooms 1n the most effective way, to implement transformative
structural changes in the teaching of history, and to sustain the benefits of the program bevyond
the life of the grant. The Lesson Improvement Program will be led by James Shively, Chair of
the Department of Teacher Education at Miamui University, along with his colleague Steve
Thompson of the Department of Educational Leadership. In partnership with the considerable

resources and experience of the Ohio Social Studies Resource Center, and seconded by the
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professional historians leading this grant program, they will implement this carefully crafted
element of Ever-Growing Freedom, including the creation of fact-based lessons incorporating
best practices methodologies, significant in-school observation of lesson plan effectiveness,
teacher-directed evaluation, and formative assessment to refine and improve the classroom
application of the history content of Ever-Growing Freedom. Based on the widely-acclaimed
“Japanese Lesson Study™ model for implementing and improving highly effective lesson plans,
teachers under the direction of pedagogical experts and master teachers will create teams of
teacher-coaches that will visit classrooms, evaluate lesson presentations, initiate teacher-led
discussions of lessons, and establish permanent teacher groups that will work to continue and
deepen the improvements in teacher instruction at the heart of Ever-Growing Freedom. The
administrations of the three school districts involved, and more specifically the respective history
curriculum coordinators who will serve as liaisons to Ever-Growing Freedom, have committed
to implementing this far-reaching program in the schools with teachers participating in the grant.
Successful application of the Lesson Plan Improvement Program in these pilot schools will set
the stage for wider application across the districts.

1. Project Quality (b) Covering Traditional American History: The classroom teachers who

participate in Ever-Growing Freedom will be provided graduate-level instruction in core 1ssues
of American history focusing on most of the key topics addressed in the 4m, Sth, and 8" agrades:
pre-contact Native American history; Colonial Era; Revolutionary Period; the Constitution:
Westward Expansion; and the Civil War. Teachers will read carefully selected writings by
prominent historians, participate in lectures and discussions led by experienced and
accomplished history professors, and engage in detatled analysis of key documents and texts that

illuminate the historical foundations of the quest for freedom and democracy at the heart of the
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American experience. Each day of the all-day academic year seminars and of the five-day
summer institutes, TAH staft and guest presenters will also provide useful history content and
pedagogy resources for teachers. In keeping with our successftul team approach, planning and
delivery of history content and pedagogy will be tightly integrated between content providers
and the school district curriculum specialists working with the program. The appendix includes a
sample schedule for a one-day seminar, which demonstrates the format of the content delivery.
Throughout, the emphasis will be on finding and modeling practical ways for the teachers to use
the rich history content they learn and apply 1t in their own classrooms while meeting Ohio’s
Academic Content Standards for US history, which are presented in appendix 4. Participating
teachers will also create lesson plans, use multimedia resources, train in the use of classroom
technology, and participate in field trips.

Presenting and Implementing American History: The first event of Year 1 will take place in
August, 2008, before the beginning of the school year, and will be a field trip to Virginia to visit
Colonial Williamsburg, Monticello, and other historical landmarks associated with Colonial and
Revolutionary history; see Appendix | for a detailed calendar of events and Appendix 11 for a
detailed syllabus of history content. Many TAH programs culminate in a field trip, but we
choose to begin with one for several important reasons. Previous experience has shown that field
trips are very helpful in creating bonds of friendship and collegiality among TAH participants.
By starting with a field trip, we will be move more rapidly to a position that many TAH groups
attain only after many months of working together. In addition, this field trip 18 a vital part of the
teacher recruitment strategy for our program, which aims to attract precisely those teachers who
are not history buffs or self-motivated in creating exceptional lesson plans in history. And, of

course, the field trip will provide all the important benefits of travel to sites of historical
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significance, allowing teachers to discuss the topics and developments associated with these sites
with greater confidence and knowledge. History professors and pedagogy professionals will
accompany the teachers to help teachers incormporate the sites and their experiences into effective
classroom lessons. In this way, the field trips will become roving seminars in American history.

As detailed 1n Appendix |, during the remainder of the first year the program will consist
of three all-day seminars and an intensive five-day summer institute. Because the State of Ohio
history benchmarks for the 4”"? Sm, and 8% agrades are so similar, each session will include
materials, lessons, and history content that will be directly applicable to the classroom needs of
cach teacher no matter the grade of instruction. Between seminar dates, the curriculum
incorporates web-based interaction and discussion of historical 1ssues and readings directed by
historians and using a virtual book-club format. [n addition, the Lesson Improvement Project will
run continuously across the three years of the grant.

Years two and three will follow a similar program, although without a major field trip at
the beginning of the year. Instead, there will be a day-drip during both years two and three to
local sites. In year two this will be an excursion to the rich Native American and Colonial
frontier sites around Chillicothe, Ohio, including the famed Serpent Mound. In year three the
teachers will visit Waveland State Park, a former plantation near Lexington, Kentucky, that has
one of the few remaining slave quarters still intact, and on the same day the teachers will visit the
renowned Lexington history museum which has particularly strong frontier and antebellum
collections. The entire grant program will end in summer, 2011, with two culminating activities.
The first 18 a trip to Gettysburg, Pennsylvania, and to northern Virginia to visit sites connected to
the Civil War. The prospect of this last trip will help maintain teacher interest across the three

years of the grant and serve as a fitting culminating experience, solidifying the Civil War content
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presented as part of the seminars. Then, after this trip, a two-day seminar will wrap-up the
history and pedagogy elements of the project and provide a forum for the presentation and
refinement of the lesson plans develop 1n the third year. After the end of the grant period, Miami
University will continue to maintain the website and listserv. The districts have also expressed
strong interest in broadening the scope of the Lesson Improvement Program to other schools
after having piloted the program through Ever-Growing Freedom.

Between the sessions and across the three years of the program, Ever-Growing Freedom
staft will supervise and facilitate the comprehensive Lesson Plan Improvement Program for
implementing best practices in classroom instruction. Like many TAH programs, we will provide
the highest level of historical and pedagogical instruction, but between the content seminars
Ever-Growing Freedom will continue to transform history education by dedicating significant
resources to the creation, implementation, and evaluation of the lesson plans developed by
teachers. During this time, teachers will enhance their learning through re-discussion and
developing their improved content knowledge and experiences into classroom applications. The
follow-up and planning time budgeted for participants will allow opportunity to transfer
learnings from the seminars and field trip activities and apply them to discussions and planning
toward effective history lessons. Multi grade level discussions support efforts to address the
need to 1dentify at each grade level what the essential understandings and critical social
studies/history content are and how much time 18 appropriate for learners of that age. Teacher-
teams will thus work continually between the seminars to refine and develop the history content
of the seminars into classroom applications that most fit their needs. As part of this program,

time will also be made available for Teacher Leader training. During the summer [nstitutes,
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teachers will put this training into practice by making formal presentations to the group to
demonstrate and cooperatively develop these lesson plans and teaching practices.

Our surveys of teacher and district needs tell us that our teachers also want traditional
American history content to be available to them and to their students through non-traditional
formats. That 1s, the teachers want their own knowledge of US history to be enhanced through
non-traditional and highly innovative methods of presentation, and they want to be able to
seamlessly use any or all of this material in the day-to-day instruction of their increasingly
diverse student populations  even poor readers, writers or students learning English as a second
language. Toward that end, some of the history content in this program will be presented through
non-traditional formats including dance (teachers will learn to do a colonial dance), music
(teachers will investigate and perform African- American spirituals), role-play {teachers will all
represent varying points of view at the Constitutional Convention), and multimedia DVDs and
CDs.

Sharing and disseminating the results of our program with other interested educators and
school districts 18 vital aspect of our program. The most important element 1n this regard 1s our
Lesson Plan Improvement Program, which will directly reach into some half dozen school
buildings across three districts to organize teachers to implement and refine the lesson plans
developed during the grant. In this way, the history instruction of entire schools and districts will
be affected by our program, which in turn can be a foundation for more widespread application
of the model and teacher-teams created during the grant. In addition, the Web portal created for
the grant will be an essential tool for this grant’s consortium of school districts and the “portal”

style entry page will enhance networking between all the school systems. To help assure the
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continued benefits of the program, Miami University Hamilton has agreed to maintain this
website after the grant funding period. The project Web site will include:

» Course resources for teachers, including reading lists, assignments, and all information
relating to the seminars, summer institutes, field trips, and the conference.

» Materials and organizational resources for the Lesson Study Project, allowing efficient
administration and dissemination of this element of the program.

» Teaching resources for teachers, including a collection of lesson plans created by the teachers
as part of the program, photos of historical sites, and pedagogical strategies.

»  Web resource pages with extensive links to American history sites and pedagogy
information.

= A calendar of TAH events and links to all Microsofti® PowerPoint® presentations used inthe
summer mstitutes, seminars, and the conference.

= Biographical details of all instructors, teachers, and guest presenters.

»  Streaming video of DVD and audio materials (as technically possible).

To encourage TAH teachers to make full use of this excellent communication tool, TAH project
staft will maintain the Web site by adding new links and course materials. In addition, all project
participants will be added to a TAH listserv administered by the project staff. The listsery
provides an additional means of communicating program information directly to the teachers. In
turn, the teachers will use the listserv to facilitate the lesson plan program, discuss seminar
content between formals sessions, and communicate with the project staff or each other.

The entire program will be supervised by a Program Advisory Committee, consisting of
administrators and selected teachers from each school system and faculty and staft from Miami

Hamilton. Additionally, each person involved in the program  teachers, school administrators,
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project staft and the independent evaluator  will constantly assess the quality and the
effectiveness of our program. As a result, our program will be dynamic as we respond to

feedback.

1. Project Quality {¢) Working in Partnership to Improve History Education: The project

Advisory Group, composed of the key Ever-Growing Freedom staft, will work as a team to
shape the implementation of the program, just as this application itself 1s the result of close-knit
coordination among the partners. Presenters, topics, activities, and other details will be decided
upon in regular Advisory Group meetings, under the overall blueprint provide by this grant
proposal. Miami University Hamilton will contribute the majority of the historical and
pedagogical expertise, supplemented to a large degree by the experienced staft (led by Amber
Huftord) of the Ohio Social Studies Resource Center, which has made a specialty of bringing
best practices into a large number of school districts in Ohio. Each of the three participating
districts has committed to working closely with the grant through their Social Studies
coordinators, all of whom will participate 1n all Advisory Group meetings, seminars, and
institutes of the program and will, equally importantly, work with the Lesson Improvement team
to coordinate with teachers and administrators in the schools affected.

Research Foundation Ever-Growing Freedom: Because our project moves beyond merely
presenting history content, and brings the Teaching American History program directly into
classrooms through the Lesson Improvement Program, 1t 18 a more complex and challenging
program. For this reason, the Advisory Group has paid especially careful attention to the research
and academic foundations of our activities, to assure that we have crafted the finest possible
combination of history instruction and classroom implementation. The pedagogy sessions will

provide teachers with technigques to help teachers integrate their newly-reinforced history content
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with sound pedagogical techniques. This will be done with special emphasis on working with
original documents to: 1) Increase motivation for the subject of history by engaging students in
activities that go beyond textbooks, 2) Allow students to see that history 1s based on inferences
drawn from various sources and artifacts from the past, and 3) Develop skills necessary to
understand history and meet academic standards. This pedagogy content will cover how to use
technology to access primary and secondary history sources, and how to develop assessment
tools that use primary and secondary sources. Possible texts for the pedagogy section include
Reading History: A Practical Guide to Improving Literacy by Janet Allen; Bringing Words to
Life: Robust Vocabulary Instruction by Isabel Beck ef af, and Questioning the Author: An
Approach for Enhancing Student Engagement with Text, also by Beck ef a/. This pedagogy
instruction will demonstrate by example how the teachers could incorporate traditional American
history they learned 1n this program into effective lesson plans; Appendix 12 contains a sample
lesson plan as an example from a previous grant. The pedagogy instruction will enable teachers
to feel more confident and empowered to impart history content to their students. Teachers will
then put this confidence to practical use by developing their own lesson plans during the
program. The sample schedule for a day-long seminar provided Appendix 2 illustrates our
strategy.

More particularly, we are implementing a three-prong approach to improving teacher
pedagogy and student achievement in American History. These include the following: 1)
Introduction and implementation of scientifically supported research practices. This section will
be accomplished through the teaching of classroom practices that have been shown to increase

student achievement across a variety of classrooms and grade levels (See Marzano, Pickering,
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and Pollock, 2001 for a variety of examples). In addition, we will work with the teachers on
lesson plans that will incorporate these strategies.

2) Introduction and implementation of teaching practices specific to the discipline of
history. [n recent years, a group of historians and educational psychologists (Weinberg (2001,
Bain, 200{}) have examined the problems of teaching history in U.S. public schools. They have
made the argument that scientifically supported generic teaching practices alone may be useful
but not adequate for the improvement of student achievement. The discipline of history employs
unique methods and questions 1n an attempt to reconstruct the past. Weinberg (2001) points out
the reading of historical documents require the student of history to consider a variety of aspects
bevond the “information” in the text. Students need to consider the author of a primary source,
the historical context related to the document, the intended audience for the source, date of
creation, and numerous other aspects.

Bain (2000) has argued that students need to teach that history 18 more than the
memorization of facts and that this requires us to confront student misconceptions about the
discipline and the purpose of studying i1t. Bain has developed a variety of teaching strategies to
introduce students to thinking critically about the discipline of history. He also introduces a
variety of supports to guide students as they move towards the independent use of these skills 1n
the classroom. We propose to introduce our teachers to the philosophy and practice of teaching
history through these newer 1deas and methods.

3). Lesson Improvement and Observation of Classroom Practice: The final piece to our
approach 1s the employment of lesson study along with classroom observations. Teaching
American History grants attempt to provide teachers with an increased understanding our

traditional American History along with pedagogical strategies to use in the classroom. This
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information will only help student achievement 1f it put into practice in the classroom. We are
proposing to develop lesson study groups as a way to improve teacher practice. We believe that
by having teachers 1dentify 1ssues on curriculum and classroom practice that are important to
them and then following that up with lessons that will be implemented and observed by peers,
classroom practice can be improved. We also see this leading to the generation of new lessons
which can serve as the basis for dissemination throughout the districts during the period of the
TAH grant and beyond. Appendix 10 contains a list of selected research base references
important for crafting the design and implementation of Ever-Growing Freedom.
2. Significance of the Project and Needs in the Districts

The Middletown City, Fairfield City and Princeton City School Districts have formed a
consortium to provide professional development in the subject of American history for a total of
approximately 30 teachers. Although these three school districts are located within
approximately 25 miles of each other, they are very different in demographics, teacher
preparation and student performance. Demographic data from the 2006-2007 district “Report

Cards™ are presented 1n the table below. (Appendix 8 presents the state “Report Cards™).

Princeton 3197 37.0 49.6 6.2 46.9 3.2
Middletown 6436 73.9 17.3 3.2 38.9 2.5

The Middletown and Princeton schools serve a high proportion of economically
disadvantaged students, but they have very different racial make-ups: Middletown students are
primarily White, and many are of Appalachian descent; Princeton students are primarily African

American. Fairfield students, on the other hand, are primarily White, and have relatively few
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economic disadvantages. While the percentage of economically disadvantaged students rose
during the last five years in both Middletown and Princeton schools, in Fairfield, the percentage
dropped. Interestingly, the three districts are alike in that the percentage of White students also
has dropped over the last five years.

The academic performance of the school districts 18 varied. If the district’s “designation”

I

(using descriptions such as “Effective,” “Continuous Improvement,” or “Academic Watch™) 1s
converted to a five-point scale where 1 equals the best academic performance and 3 the worst,
then during the last five years Fairfield schools have been 1-2, Princeton schools have been 2-3,
and Middletown schools have been 3-4.

The individual district performance 1n social studies follows this general performance
pattern, but these individual scores must be placed in the shocking context of the State of Ohio
performance in social studies. For instance, among the five general subject areas tested 1n Ohio
in 2006-2007 (math, reading, writing, science and social studies), social studies consistently has
the lowest average percent proficiency scores across all grades. In Sth-gmde social studies, the
average percent proficiency was 37.9; for Sm-grade social studies, the average proficiency was
49.3% fewer than half the 8" arade students 1n Ohito are proficient in social studies! None of
the scores for other grades or subjects approaches that low percentage the closest 1s Sm-grade
math at 61.2% proficiency. All other Ohio proficiency scores are higher, up to a high proficiency

].th

in 117-grade math at 93.4 %

The breakdown by individual district for percent proficiency in social studies in 2006-2007 1s:
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Fairfield City Schools 74.9% 38.3% 83.7% 92.2%

Middletown City
Schools

32.7% 35.9% 63.8% 83.3%

None of the three districts met the 5" grade or g grade Ohio required score for social

studies. Fairfield and Princeton did meet the 10" and 1 1%

grade required scores, but Middletown
did not meet any required score for any grade level.
The background preparation of teachers in the districts 18 similar: most teachers of 5t or g™

. . . . . st oth
arade history classes are certified in social studies: some hold general 1°-8

grade certifications:
a smaller percentage are certified in history (in Fairfield, only 10% have history certification).
The majority of teachers report having had at least two college courses 1n history, although they
were primarily survey-type courses which do not provide adequate content raining.

When survevyed, the history teachers from the districts overwhelmingly reported struggling
to: cover all the material required by the Ohio Academic Content Standards in the time allotted;
incorporate technology into the classroom; create innovative, memorable lessons while using
inadequate textbooks:; and make history content accessible for all types of learners, including

those who don’t read well. Additionally, the history teachers reported that their previous in-

service training contained little history content, that they value sharing and collaboration with
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other teachers but have few ways to accomplish this, and that they want to be able to make

history “come alive™ through interactive programming and discipline inte gration.

Fairfield 12 13 0.5

5
Middletown 12 8 11 1.3
Princeton 8 6 14 (.5
Ohio Average -- -- 13 3.5

This data shows that while the districts”™ teachers have close to an average number of years
experience teaching, they are relatively inexperienced as teachers of American history. Our
survey shows the history preparation of the great majority of all these teachers consists of one or
two college courses, generally of the survey-type, which do not provide adequate content
training. This graduate-level Ever Growing Freedom program will ensure that every history
teacher who participates will become a “High Quality Teacher” (HQT) of history in Ohio.

Perhaps one symptom of these 1lls 15 the fact that although all the districts offer AP history,
the percentage of | M or 12 graders taking the AP history exam averages only 1.9%. The AP
History scores in Appendix 13 show that on average; approximately 2% of the test takers
receive college credit, while the average score 18 well below 3.

2. Significance (a) Building local capacity for Improvement: Our surveys of teacher needs has

given us the information needed to address the needs of teachers through the program content
and format, through the development of a history teacher community, and through instruction in

lesson plan improvement. The American history content-rich program for the teachers focuses on
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Ohio Academic Content Standards, and 1t will do so using innovative, interactive sessions that
they can replicate in their own classrooms to assist all types of learners. The program format
allows time for teachers to work together to integrate the material and prepare lesson plans of
their own that will be rigorously evaluated and refined through lesson improvement protocols.

The 2008 community of history teachers will be established and sustained through a variety
of avenues: (1) through the sessions during all three years with time for teachers to network and
share 1deas; (2) through the on-going TAH listserv, where the teachers will develop and maintain
their community by discussing readings and classroom solutions; (3) when the 2008 community
joins the existing 2003, 2005, and 2006 community of American history teachers on the listsery,
the Web site, and 1n face-to-face meetings; {(4) when the 2008 community receives all the
multimedia resources created during each of the previous TAH programs: (53) when the
community of history teachers participates in the Colligan Lecture Series, which 1s an excellent
way to sustain interest in history and accessibility to history content and famous historians for
both teachers and students; and (6), as noted above, through the classroom application of the
Lesson Improvement Program.

2. Significance (b) Magnitude of the Improvement OQutcomes: The project outlined here will

demonstrably improve the teaching of history in three districts with over 22,000 students, and
will demonstrably improve the teaching of . Because Miami University Hamilton has
participated 1n previous TAH programs, we have some data on learning outcomes improvement.
For example in 2006, the final year of a TAH program with Hamilton City Schools, Miami
Hamilton created an American history exam based on Ohio content standards and the content

provided to teachers during the TAH program. This relatively small test suggests that those
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students whose teachers had participated 1n a Miami Hamilton TAH program for the previous
three years did better than their non-TAH counterparts.

Additional evidence, although circumstantial, comes from AP History scores. For the
Hamilton City schools (began TAH with Miami Hamilton in 2003), the percentage of students
who received AP History college credit jumped from less than 2% in 702, 03 and "04, to 12% 1n
2005, And 1in Middletown, (began TAH with Miami1 Hamilton in 2006), the percentage of
students who received AP History college credit jumped from 6% or less in *03, 704, *05, and "06
to 18% 1n 2007. We believe these improvements are the result of Miami Hamilton TAH
programs.

2. Significance (¢) Improving the Quality of Instruction: Ever-Growing Freedom goes beyond

presenting history content and bring a comprehensive strategy of history lesson improvement
directly into classrooms through our Lesson Plan Improvement Program as described above. The
potential for using knowledge acquired from this project is demonstrated by the case study of
Nancy Taylor, a st grade history teacher 1n the Hamilton City Schools who participated in the
2003 TAH program that incorporated an earlier version of this concept. Ms. Taylor wrote “Andy
and I have taught chapter 9 in our history books for several years, but this year we took a new
approach to an old chapter. We told the students that they were going to make a movie and create
a walking tour of Colonial times. This live version of Colonial times took much effort, but for
the students to actually research and re-live these times. .. I just can't find the words to explain
what a wonderful learning experience the students shared. This project 18 something our students
will remember the rest of their lives. [ don't think this success would have happened this vear if
Andy and [ hadn't participated in the TAH program. The content knowledge that we have

acquired with this program has given us more confidence in teaching history. The books you
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have provided have been valuable resources. The instructors at Miami have been informative and
enjoyable. I have never enjoyed earning college credits like this before! Once again, [ would like
to thank you and the TAH program for being such a great experience. The TAH program has
been a breath of fresh air to what 18 sometimes known as a “stufty old subject.”

Sincerely, Nancy Taylor, Jefferson Elementary (313) 887-31207

We know from experience, therefore, that this project has inspired teachers to use the content
and interactive teaching strategies presented, and that the program really does improve the
quality of instruction and student achievement.

3. Evaluation (a) Using Objective Measures of Qutcomes: Fver-Growing Freedom fulfills the

essential GPRA performance indicator of measuring both teacher and student achievement
through objective, validated tests that have been proven at the state and national levels. In
addition, rigorous internal and external evaluation has been built-into the entire Ever-Growing
Frreedom program from the first planning meetings for this application. To objectively measure
student performance, formative evaluation will consist of a series of quizzes administered during
the school year. These quizzes will be tailored to material that has been taught to teachers during
the TAH program and will each consist of one extended response question similar 1n format to
those on the Ohio Achievement Tests and six multiple-choice questions. These quizzes will be
given to a random sampling of classes throughout the participating school districts, and will
provide information on how students are progressing toward achieving the standards and
benchmarks of the State of Ohio curriculum and to provide 18 with guidance for the improvement
of TAH and teacher classroom practice. Summative evaluation of student achievement will be
accomplished through quasi-experimental procedure in which the students who are in the classes

of the participating teachers will form the experimental group. The students of other teachers
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will comprise the control group. We will use the Ohio Achievement Test as the major source of
summative evaluation data. Because these tests are only administered in the Spring of each
school year, we will be comparing the scores of each group on the following indices: mean
scores; percentage of each group attaining passing scores each year; percentage of each group
who score at one of the advanced levels on the test. We hypothesize that, compared to the control
group students, a greater percentage of the students in the experimental group whose teachers are
in the program will score higher and achieve a passing or exemplary score on these tests as we
move through the grant period.

Objective measurement of improvement in teacher content knowledge of history will
again employ a gquasi-experimental design. Teachers will be assigned to the experimental and
control groups based upon their participation in the TAH program. Each year will incorporate a
pre-test and a post test, consisting of test items related to the topics covered that year that will be
taken from nationally validated tests such as the Praxis, CLEP, and NAEP tests. We will choose
test items with multiple forms in order to avoid practice effects on the examination due to
multiple administrations. Because testing of teachers can raise difficult 1ssues, anonymity of
individual teachers will be guaranteed by established double-blind procedures; only aggregate
data will be collected and analyzed.

3. Evaluation (b) Alignment of 'roject Design and Evaluation: Because of the extensive

TAH experience of a number of key Ever-Growing Freedom staff, we know that evaluation 1s a
critical element in assuring the effectiveness and long-term viability of this project and of the
entire TAH program, as emphasized at the TAH conferences 1in 2006 and 2007. For this reason,
Ever-Growing Freedom was conceived from the beginning as a comprehensive program that

incorporated objective evaluation at every level: student, teacher, presenters, associated staftf, and
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overall program. Education, pedagogy, and history professionals from the five partner
institutions have worked as a team to conscilously design an integrated package of history
content, classroom implementation, and evaluation components. The table of objectives, below,
also lists several performance targets for teacher improvement linked to the Lesson Plan
Improvement Project. As part of that grant component, pedagogy professionals, particularly
associates of the Ohio Social Studies Resource Center, one of the Ever-Growing Freedom
partners, will use rubrics to score both lesson plan design and teacher classroom presentation in
order to evaluate the implementation and effectiveness of American history classroom
instruction of teachers associated with the grant.

3. Evaluation (¢) Inclusion of Objectives and Qutcome measures: The following table

summarizes the fundamental objectives and anticipated outcomes of Ever-Growing Freedom.

l. To increase the school
districts’ teachers’ content
knowledge American

history.

Pre- and post-tests of teacher
knowledge using nationally

validated test items.

Quantitative: analysis of

test result data.

2. To guide teachers in
creating improved
American history courses
that reflect the Ohio
Academic Content

Standards.

The creation of improved

content-based American history

lesson plans 1n the school

districts.

Quantitative and
Qualitative: Use a scoring
rubric to compare pre- and
post- program lesson

plans.
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3. To raise student Students will take state- Quantitative: state test
achievement in American | administered tests at the end of scores for students whose
history. their 5™ and 8" arades. teachers participate in the

program will show

Improvement.
4. To create a durable body | These resources will include Qualitative: Using a
of American history improved lesson plans, topic scoring rubric, pedagogy
resources for teachers of modules, primary resource tool professionals and teachers
agrades 4, 3, and 8. kits, and other materials created | will evaluate the materials
by and for teachers. created by teachers during

the grant period.

3. To disseminate the American history professional Qualitative: Independent
American history development materials will be evaluator Julieanne
professional development | disseminated to other school Phillips will evaluate

materials developed during | districts via the project Web site | whether the dissemination

this program with school and the Lesson Plan was completed.

districts. Improvement Program.

6. To improve teaching Teachers 1in the grant will use Quantitative and

quality in the American methods, techniques, and 1deas qualitative: Pedagogy

history classroom presented during the grant period | professionals will use a
to enhance their classroom rubric to score the

instruction of American history. | effectiveness of the
lessons created during the

grant period.

Table 1. Objectives, expected outcomes, and oufcome evaluation.

3. Evaluation (d) Evaluators associated with this Program: As Evaluation Coordinator for

Ever-Growing Freedom, Dr. Howard Epstein, Associate Professor of Educational Psychology at

Miami1 University, has overall responsibility for the evaluation component of the grant. Dr.
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Epstein specializes in educational measurement and has, in particular, designed the methods and
instruments that will measure teacher and student achievement during the grant. Dr. Epstein will
be supported by Dr. James Shively, Professor of Teacher Training at Miami University, and Dr.
Steven Thompson his colleague 1n the Department of Educational Leadership, both of whom
have extensive experience with educational testing and professional development for teachers.
Our external independent evaluator 1s Dr. Julieanne Phillips, Assistant Professor of History at
Urbana University, who has extensive experience evaluating TAH programs, particularly the
quality of history content and instruction. Dr. Phillips will attend all institute sessions and will
administer and tabulate evaluation questionnaires for each session attended. She will 1ssue
formative assessments after each session that can guide future sessions.

3. Evaluation (e) Data Collection and Analysis: The project administrative, academic, and

evaluation coordinators know the importance and necessity of maintaining and reporting precise
measurements of teacher participation, number and nature of grant activities, numbers of
students affected and tested, and other key output and outcome data. As noted, evaluation has
been designed to provide both quantitative and gualitative data, to be as objective as possible 1n
both data collection and analysis, and to be directly aligned with project objectives and
outcomes, as demonstrated in the table of objectives. This information will be collected routinely
as part of all grant activities through gquestionnaires, tabulation charts, and other administrative
tools. An example of a scoring rubric, developed in this case for lesson plan effectiveness, can be
found in the appendix. The information collected in this wide variety of ways will be analyzed
statistically by Dr. Epstein and his evaluation team and will be the foundation for formative and
summative evaluation. This data will be reported to the Department of Education 1in our annual

and final performance review reports.

: : E
EXTRC L T T i L L T
ER A T R A A Y

L L (TR T S

FR/Award # L215X080334



: The faculty and staff of Miami Hamilton

have worked with five different school districts on three previous TAH programs. These
programs have responded to the American History professional development needs of the
individual districts, and each has been well received and resulted 1in strong external evaluations.
The timelines for these projects have been followed with minor adjustments, milestones have
been met on schedule, the projects are within budget, and the objectives have been met 1n a
timely manner. The management plan from these projects, with additions and improvements,
will be followed for this 2008 project. Timelines, with milestones to achieve the objectives of
this 2008 program are presented in Appendix 1. An addition to the management plan for the
2008 project 1s the position of Project Director. This position 18 needed because 1f awarded, the
2008 project and two other TAH projects will run concurrently until September 2008. Then,
from September 2008 until September 2009, the 2008 project and one other TAH project will run
concurrently. The timeline presented in Appendix | shows how the three projects will be
managed simultaneously, and how they will support each other. This management plan features
the use of an Executive Council. The Council will consist of the leading representatives from the
five partners and will enhance communication between the teachers and Miami Hamilton staft
regarding teachers’ needs. Another important aspect of this plan 18 a Memorandum of
Understanding for teachers. This MOU will itemize and formalize the TAH program
responsibilities to the teachers, and the teachers’ responsibilities to the program, particularly with
respect to receiving graduate credit for their participation.

4. Management P’lan (b) Responsibilities of Key Personnel: Dr. Johanna Mover of Miami

University as Program Director will be the primary liaison between the partners and i1s

responsible for all administrative matters and the organization of the in-year seminars and
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summer institutes. She was the primary developer of all Miami Hamilton’s on-line hybrid history
courses, and these have been the most popular of the campus’ on-line offerings. Because of her
demonstrated managerial expertise during the development of these on-line courses, on this
project 30% of her time will be devoted to TAH administration as a university staft member.
Project Academic Directors and members of the history faculty, Dr. Martin P. Johnson, and
Dr. George Vascik will ultimately be responsible for history content. They will teach one-day
academic year seminars and the summer 1nstitute history content sessions, supervise the content
of the curricular units prepared by teachers, and coordinate the content of field trips. Dr. Johnson
will devote approximately 23% of his time while Dr. Vascik has allocated 16%. Dr. Michael
Carrafiello and Dr. Robert Meckley are Content Specialists, responsible for helping select all
topics and readings for the summer institute and academic year seminars, teaching one-day
academic year seminars and the summer institute history content sessions, and coordinating the
content of field trips. Dr. Carrafiello has allocated 8% of his time to this 2008 program, and will
spend 23% of his time on the 2005 program (for two years). Dr. Meckley has allocated 1 1% of
his time. With the assistance of their Administrative Assistant, Ms. LaDonna Hoskins, Drs.
Mover, Carrafiello, and Johnson and will coordinate mailings, publicity, and all other
arrangements. Ms. Hoskins will also prepare all print program materials including reading
packets, handouts, and lesson plans. Dr. Rob Schorman (Miami Middletown Campus), Dr.
Oleta Prinsloo (Miami Hamilton Campus), and Dr. Alan Winkler (Miami Oxford Campus),
will be ad-hoc members of the history faculty.

Evaluation of the project will be conducted both internally and externally. Internally, Dr.
Howard Epstein, as Evaluation Coordinator, has designed a quasi-experimental design

program for this project. Dr. Epstein 1s a member of Miami’s Department of Educational
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Psychology, and will spend approximately 28% of his time to develop, deliver, and analyze pre-
program and post-program evaluation, including student and teacher testing. Externally, Dr.
Julianne Phillips of Urbana University will evaluate the project as a whole, and how well the
project team completes its responsibilities for the Department of Education. Evaluation activities

represent approximately 10% of Miami1 Hamilton’s total direct costs.

Dr. Steven Thompson and Dr. James Shively are members of the Educational Leadership
and Teacher Education Departments, respectively, on the Miami Oxford campus, and will spend
approximately 10% of their time training the teachers evaluation and the Lesson Plan
Improvement Program. Amber Hufford, a certified teacher with a masters in Masters 1n
Educational Administration and Supervision, 1s the Ohio Social Studies Resource Center
Coordinator of the Ohio Historical Society. She will share best practices regarding disseminating
and evaluating the gquality and standard alignment of social studies educational
materials, standards-based education and backwards design lesson planning.

Project Director Amy Crouse (Princeton) will work closely with Assistant Project
Directors Carol Hallman (Fairfield) and Lisa Rowland (Middletown Schools) to supervise the
selection and attendance of teachers and coordinate teacher participation with principals and
other personnel in the districts. Rowland, Hallman and Crouse will work with Epstein to discern
teachers' needs and devise strategies for effective implementation of content-based material.
They will also help design the structure and implementation of the summer institutes and
academic year seminars, attend all seminars and summer institutes, liaise between the school
districts” teachers and the Miami Hamilton project team, and advise the project team on

integrating the Ohio Academic Content Standards into the School’s curriculums. They also will
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provide resources for teachers to develop lesson plans and serve as points-of-contact for teacher
feedback. The efforts for these Middletown, Fairfield and Princeton Project Directors will be
approximately 30%. Kimberly Logsdon, Web Designer/Electronic Media Developer, will
design the Web site, run the e-mail listserv, and develop a user-friendly navigation structures for

history resources.

Although several of the personnel involved with this project are also involved with other
TAH projects, none of the funds from the 2008 project will be used for administrative purposes

for other projects, and vice versa.
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APPENDIX 1- Calendar of Events

Preparation for Project

Finalize all permissions and arrangements.
Begin public relations campaign in Butler
and Hamilton Counties; develop
informational materials for teachers and
district staft. Solicit formal teacher input.
Convene Executive Council; Group will
meet once at least once a month or as needed
to direct overall grant policies and projects.
Coordinate teacher recruitment. Contact
teachers.

Confirm guest lecturer bookings for first
seminars.

Plan and book trip details (rooms,
transportation, admissions, tours).

Apne

Introductory meeting of all teacher
participants in Ever-Growing Freedom,
including description of the entire program
and preparation for first trip.
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1Isng@ny

Historical Excursion to Colonial Virginia,
2008: History professors and
pedagogy professionals will
accompany the teachers.

August 4, Monday: Depart by bus for
Willlamsburg. Overnight in
Williamsburg.

August 3: Colonial Williamsburg., Overnight
in Williamsburg.

August 6: Yorktown. Overnight in
Willlamsburg.

August 7: Depart for Monticello. Tour of
house and grounds. Overnight in
Charlottesville.

August 8, Friday: Return to Hamilton, Ohio.

.............
.......
R

A

Rqudag

Monthly Executive Council meeting,
including post-trip evaluation;
planning for first one-day seminar.
Executive Council meets every month
of the academic year during the
project.

Lesson Plan Improvement Group begins to
implement Improvement Program.

J3q0130

Year I: Opening One-day Seminar at

Miami Hamilton

October 2008: Seminar on Pre-Columbian
North America and First Contact.

[nter-Seminar listserv and web-based
discussion of reading topics and
1ssues, directed by Ever-Growing
Freedom staff. This continues across
the entire grant period

----------
owe T

......

ATENIQ ]

Year I: Second One-day Seminar at
Miami Hamilton
Seminar on Early Colonial History

FR/Award # L215X080334




=
o
H
"
=
# | Year I: Third One-day Seminar Ynmg pid
= | April 2009: Seminar on the Colonies in the
Eighteenth Century 1%
&
— 2
f—
—
g
= | Year I: Five-day Summer Institute 2009 Yomy 11
< | Monday-Friday
Day 1: The Origins of the American
Revolution g
Day 2: The Times that Try Men’s Souls
Day 3: Day trip to Chillicothe, Ohio and
Native American and Frontier sites
Day 4: Washington and Victory
Day 5: First Steps of the Emerging Nation
Score Lesson Improvement plans; teachers
present plans for collaborative review.
? Year I: Post-institute Evaluation Session Yomy i ik
7 and Seminar Gy 4
=Y * One-day meeting at Miami University
Hamilton to conduct a post-institute
evaluation session, with input from 2
institute instructors, administrators,
teachers and consultants, guest
lecturers. Include discussion of lesson
plan evaluation.
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Rqunday

Year II: Dissemination of Reading
Materials
* Mail reading materials and detailed
outline of upcoming summer institute to
teachers.
* Finalize all travel and permissions.
* Lesson Improvement Program prepares
for Year 2 implementation.

e

120120

Dissemination of Completed Year |
Teacher Materials:

* Year [ lesson plans posted on Web. All
lesson plans created by the teachers
should be received by the program
organizers and be posted on the
program Web site.

Year II: First One-day Seminar at Miami
Hamuilton, 2009,
Seminar on the Origing of the Constitution.

Inter-Seminar listserv and web-based
discussion of reading topics and
1ssues, directed by Ever-Growing
Freedom staff, as usual.

| JQUIRII(] HIqUIDAON

Year II: Second One-day Seminar
February 2010: Seminar on the
Constitutional Convention

AIRIA] | Adenaga]
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Year II: Third One-day Seminar
April 2010: Seminar on the Ratification of

the Constitution and Early National
Politics

ARJA

aunfpl

Ane

Year II: Five-day Summer Institute, 2010
Monday-Friday, including midweek field trip
to Waveland Plantation and the Lexington
Historical Society Museum.

Day 1: The Presidency from Washington to
Jefferson

Day 2: The Ohio Frontier

Day 3: Day trip to Kentucky

Day 4: The War of 1812

Day 5: First Stirrings of Manifest Destiny

Isnany

Year II: Post-institute Evaluation
Session

One-day meeting at Miami University
Hamilton to conduct a post-institute
evaluation session with input from
institute instructors, administrators,
teachers and consultants, guest
lecturers. Include discussion of lesson
plan evaluation.

rRquldag

* Finalize all permissions.

* Mail prospective Year III syllabus to
teachers.

Lesson Improvement Program prepares for

Third Y ear implementation.
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E Dissemination of Completed Year 11
= | Teacher Materials
g * Year [ lesson plans posted on Web.
Distribute final Year III syllabus
* Distribute Year [II reading materials
Year III: First One-day Seminar at Miami
Hamilton October 2010:
Seminar on the Impending Crisis
~
=
[y
=
=
&
DOVL s e s e

Year III: Second One-day Seminar

February 201 1: Seminar on Lincoln and A
New Birth of Freedom

YIIRIA] | Adenaqo ] ..:':5-'__:::_15:_

Year III: Third One-day Seminar at
Miami University Hamilton

[ady

April 2011: Seminar on the Civil War’s

Legacy
2
<
L
? Year IIl: Summer Institute
= Monday-Friday

Historical Civil War Pennsylvania,

Day One: Monday: Depart by bus for
Gettysburg. Overnight in Gettysburg.

Day Two: Gettysburg battlefield. Overnight
in Gettysburg.

Day Three: Gettysburg and Historic
Frederick, MD. Overnight near
Washington, DC.

Day Four: Washington, DC. Overnight near
Washington, DC.

Day Five: Return to Hamilton, Ohio.
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Year 111, July 2011:

Two Day Culminating Seminars
Day One: Seminar on the history of
American Freedom

Ane

Day Two: Seminar on teaching American
Freedom

This will include an evaluation session with
institute instructors, administrators,
and consultants. Guest lecturers who
traveled to participate in program will
be asked to complete a detailed
evaluation form after their
presentation. Teachers also will
evaluate the institute. All such input
should be available for this meeting.
Include discussion of lesson plan
evaluation.

Interview teacher’s attitudes towards, and
perceived purpose of, studying
history.

Isnany

* Participate in ongoing follow-up
meetings in schools
* Post Year III materials on Web site

01 6007 .mqtumd&g'

J13q0130
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Appendix 2: Sample Ever-Growing Freedom One-Day Seminar

This represents a typical example of the variety of content and pedagogical approaches used 1n a

one-day seminar.

Time Topic Remarks
8:00-8:30 Arrival and Continental Welcome and introductions by
Breakfast Administrative and Academic Directors
8:30-9:00 “What do we know about the Discussion led by OSSRC staft and Dr.
peoples and colonization of Shiveley pstein examining what teachers
North America?” already know about today’s topic,
modeling Donna Ogle’s KWL strategy.
("KWL.” 1.e., What do you KNOW?
What do vou think yvou WILL learn? What
did you LEARN?)
9:00-10:15 “The Religious Contexts of the | Dr. Meckley lectures and supervises small
American Colonies” aroup discussions of Middleton, Colonial
America, first half.
[0:15-10:30 | Break with refreshments
1G:30-11:15 | “Working with Primary Dr. Vascik presents ways to analyze and
Documents™ evaluate primary sources, focusing on the
Mayflower Compact.
[1:30-12:00 [ “Select electronic resources for | OSSRC staff describe internet and library
primary documents” classroom resources that provides Ohio
standards-related lesson plans, books,
artifacts, costumes, videos, and music.
12:00-12:45 | Lunch (provided) Each table will include teachers from
different districts to promote informal
networking and discussion of professional
and pedagogical 1ssues.
12:45-2:00 “Eighteenth-Century Colonial Dr. Meckley lectures and leads a large
America” aroup discussion of Middleton, Colonial
America, second half.
2:00-2:30 “Writing narratives from Dr. Carrafiello models ways teachers can
primary documents” have students use diaries, letters, and
other sources to write historical narratives.
2:30-2:45 Break with refreshments
2:45-3:30 “Teacher Leader Instruction: Several TAH teachers present to their
Using TAH content in the peers on the topic of a recent unit or
classroom” lesson plan that employed 1deas or support
provided by the TAH grant.
3:30-4:00 Conclusions and evaluations Dr. Epstein leads a discussion of the day’s
history and pedagogical content focusing
on the “L” part of KWL: What did you
LEARN?Y
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December 6, 2007

Middietown City School District
Administration Building

1515 Girard Street

Middletown, OH 45044

Dear Ms. Rowland:

The Michael J. Colligan History Project of Miami Universi ty Hamilton is pleased and
proud to participate in the Middletown City, Fairfield City and Princeton ity School
Dhistricts' Teaching American History Grant Program entitled " America's Journey: Fver
Crowing Freedom."

Specifically, T look forward to working with you and the districts’ TAH team 1o bring the
benefits of the Colligan History Project to the group whenever possible, and to engage
the teachers in the activities of the Colligan History Project so they will use the Colligan
History Project as a professional development resource for themselves, and also
encourage their students o attend the [ectures long afier the TAH program has ended.
Given the tremendous Impact of the previous TAH programs on loca] school districts, |
know that this effort with Middletown, Fairfield and Princeton is destined for great
success. Please let us know how we can continue to offer help and support.

Sincerely,

Michael L. Carrafiello

Assistant Dean, Miami University Hamilton
inrector, The Michael J. Colligan History Project
Associate Professor of History
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211 Donald Drive « Fairfield, Ohio 45014-3095
Fhone {(813) 829-6300 - Fax {513} 828-0148
vww. falrfieldclyschonis.com

December 7, 2007

Wir. Eric Sotzing, Treasurer
Middietown City School District
1515 Girard Avenue
Middletown, Ohio 45044

Dear Mr. Sotzing:

This letter will confirm the intent of the Fairfield City School District {o participate in & three-year
federal Teaching American Mistory grant, if the grant is funded. This grant would provide high
quality content instruction in American history to social studies teachers in grades 4, 5, and 8.1
would aiso provide opporiunities for teachers to develop lesson plans addressing the period of
history from the colonial era {o the Civil War. These lesson plans would be developed using 8
template that imbeds best praclices iy the 1eaching of history.

The grant provides a variety of opportunities that wiill strengthen the teaching of American history In
our classrooms. These include the following:
«  Access to-some of the region’s and nation's culstanding historians, who have respected
reputations for research, publishing and teaching in American history;
« Access {0 educators who are respected for their ability to build student understanding of and
enthusiasm for the history of the United Siates;
«- - Opportunities to build collegial relationships and a professianal network of history teachers in
other grade levels and school disiricts;
< Firsthand experierices invisiting some of the most historically significant sites, where America’s
- history and values were forged. - These include Williamsburg, Virginia, Philadelphia,
- Fennsylvania, Gettyshurg, Pennsyivania, and Boston, Massachusetts. The opportunity to
participate In focused visits to these sites, in the company of other American history teachers,
- will enrich teachers’ understanding of how nistory developed “on the ground”, and will expose
them to a wealth of storiss, lessons, and experiences to enrichthe leaming of history by their
students.

As participants in shaping this grant, our district has addressed specific needs of both our ieachers
and our students. Also, we are currently concerned about the mixed performance of our students
on last spring's state Social Studies Achievement Test While many students performed well, there
are many others who showed an alarming lack of understanding about the history of the United
States. This deficit must be remedied, and we see that American History Grant as a powerful (00!
i helping us to accomplish this.

Therefore, we enthusiastically anticipate the cpportunities which this grant would provide, and we
g:aEedge tr::: g:-:rc:aw:je the prc:fesamnal and admanistratwe resgurces nece&aary i make it a success.

‘v’ery truiy ynurﬁ

FPR/Award # U215X080334
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Curricviom, Instruction & Assessment

December 3, 2007

Ms, Lisa Rowland

Department Chatr, Social Studies
Middistown High School

6O1 M. Brewl Blvd,

Middietown, OH 45042

Re: “Tiver Growing Treedom™

Piesr Ms Roland: .

The Princeton City School District s commiitted to active participation in the Teaching American
Hisiory Orant {or teachers in grades 4, 5 and 8. The project supports our district’s protfessional
devziopment goals and wil greatly enhance on-going professional development opportunities
the district. This collaboration of our teachers wilh Miami Universily protessors and teachers
ﬁ‘{“af‘s'la Middletown and Faufield provides fortiie ground to explore best practices and address

essential understandings at multiple grade levels m American History content. We beheve tns
wiil translate into betier instruction and higher achizvement Tor our studenis.

Ay Crouse, Pre-K - 12 Curriculum Coordinator, will be scrving as the District’s project
coorcinator for the program. Thank you for collaborating with us in this creative and exciting
endeavor. We look forward 1o working with vou [or the bencfit of our students and teachers,

Suicerely,

A

Lo ML Stettker, Ph.D.
Assistant Supermtendent - Curriculum, Instruction & Assessment

25 West Sharon Avenve, Craomnaty, OH 45240 (5138064 1060 ph (5133 8641069 fx
WKW .pz*éﬂ ceton.k b2 ohus
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APPENDIX 4: Ohio Academic Content Standards

The following information under the headings has been excerpted from the Academic Content
Standards developed by the State Board of Education of Ohio.

Definitions The following terms are used in this document:

standard: An overarching goal or theme. A standard statement describes, in broad
terms, what students should know and be able to do as a result of their studies.
Benchmark: A specific statement of what a student should know and be able todo ata
specific time in his/her schooling. Benchmarks are used to measure a student's progress
toward meeting a standard. Benchmarks are defined for grade bands K-2, 3-3, 6-8, 9-10
and 11-12.

Grade-level Indicator: A specific statement of the knowledge and/or skills that a student
1§ expected to demonstrate at each grade level. These indicators serve as checkpoints that
monitor progress toward the benchmarks.

Scope and Sequence This information on the scope and sequence of standards shows why the
content of this program specifically targets fifth, eighth and tenth grades, but also has
relevance to seventh and ninth grades as well. Information on other grades 15 included for
completeness’ sake only.

Kindergarten: A Child's Place in Time and Space

The kindergarten year 18 a time for getting acquainted with the school setting and
routines. Students begin to understand the importance of rules, responsibility and
decision-making. They are introduced to the cultural heritage of the United States and
democratic principles through the study of national symbols and holidays. They also
learn about other cultures so that they can begin to form concepts about the world beyond
their own classroom and community.

Grade One: Families Now and Long Ago, Near and Far

The first-grade year builds on the concepts developed 1n kindergarten by focusing on the
individual as a member of a family. Students begin to understand how families lived long
ago and how they live 1n other cultures. They develop concepts about how the world i1s
organized spatially through beginning map skills. They build the foundations for
understanding principles of government and their role as citizens.

Grade Two: People Working Together

Work serves as an organizing theme for the second grade. Students learn about jobs today
and long ago 1in the United States and 1n other parts of the world. They become familiar
with biographies of people whose work has made a difference and use historical artifacts
as clues to the past. They deepen their knowledge of diverse cultures and begin to
understand how cooperation can help to achieve goals.

Grade Three: Communities: Past and Present, Near and Far

The local community serves as the focal point for third grade as students begin to
understand how their community has changed over time and to make comparisons with
communities in other places. The study of local history comes alive through the use of
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artifacts and documents. They also learn how communities are governed and how the
local economy 1§ organized.

Grade Four: Ohio: Its Past, Its Location, Its Government
The state of Ohio 1s the focus for fourth grade. Students learn about the geography,

history, government and economy of their state. They learn about 1ssues and ways that
citizens participate in Ohio's government. Students develop therr research skills through
individual and group activities.

Grade Five: Regions and People of North America

The fifth-grade year focuses on the geography of the continent of North America.
Students learn how people came to the continent and about the land and resources that
they found. Citizenship skills build as students learn about US history and the democratic
government of the United States. Students continue to develop their research skills by
obtaining information from multiple sources.

Grade Six: Regions and People of the World

The sixth-grade year focuses on the study of world regions. The concentration 18
geographic rather than historic. Students study some of the earliest people who lived 1n
each region in order to understand how humans interacted with the environmental
conditions at that time. Connections are made to present-day world regions including
characteristics of governments and economic interactions.

Grade Seven: World Studies from 1000 B.C. to 1750: Ancient Civilizations Through
the First Global Age

In the seventh grade, students begin the four-year historical sequence with a study of the
ancient world. This study incorporates each of the seven standards into the chronology.
Students learn that each historic event 18 shaped by its geographic setting, culture of the
people, economic conditions, governmental decisions and citizen action. Students also
expand their command of social studies skills and methods.

Grade Eight: U.S. Studies from 1607 to 1877: Colonization Through Reconstruction
The historical sequence continues in the eighth grade with an inrdepth study of the early
years of our country. This study incorporates each of the seven standards into the
chronology. While students are studying a particular historic event in the United States
they also look at its geographic settings, economic implications, developments in
government and the role of citizens.

Grade Nine: World Studies from 1750 to the Present: Age of Revolutions Through
the 20th Century

Ninth-grade students continue the chronological study of world history. This study
incorporates each of the seven standards. As students study historic eras, they consider
the influence of geographic settings, cultural perspectives, economic systems and various
forms of government. Students gain a deeper understanding of the role of citizens and
continue to develop their research skills.

Grade Ten: U.S. Studies from 1877 to the Present: Post-Reconstruction Through the
20th Century

Tenth-grade students continue the chronological study of the history of the United States
with emphasis on domestic affairs. This study incorporates each of the seven standards.
As students study historice eras, they consider the geographic, cultural, economic and
governmental changes that have occurred. Students develop a deeper understanding of
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their role as citizens and continue to expand their command of social studies skills and

methods.

Grade 11: Political and Economic Decisions
The focus of | 1th grade 1s an in-depth study of the U.S. government and economy. This

study incorporates all seven standards. Students study the historic roots of the political
system and how 1t has changed over time. They continue to develop an understanding of
the rights and responsibilities of citizenship, as well as personal economic
responsibilities.

Grade 12: Preparing for Citizenship

The 12th grade year serves as a capstone in which students apply the knowledge and
skills that they have learned during previous grades. It focuses on current events and
recent history while allowing students to choose topics of particular interest. Students
demonstrate skills necessary for active, effective citizenship.

Ohio K-12 Standards Relevant to this Project Although we fully support teaching history
as a subject separate from social studies and the history content of this project fully reflects
that approach, we feel the skills outlined 1n some of the Ohio social studies standards are
relevant and applicable to history and will be covered by exercises during this TAH project.
We therefore list them here for your reference. General descriptions of the two types of Ohio
standards are as follows:

History

Students use materials drawn from the diversity of human experience to analyze and
interpret significant events, patterns and themes in the history of Ohio, the United States
and the world.

Social Studies Skills and Methods

Students collect, organize, evaluate and synthesize information from multiple sources to
draw logical conclusions. Students communicate this information using appropriate social
studies terminology 1n oral, written or multimedia form and apply what they have learned
to societal 1ssues 1n simulated or real-world settings.

Benchmarks These two tables present all the Ohio benchmarks in these two subjects (history
and social studies) in table format for easy reference. Following the tables 15 a detailed
description of the benchmarks and their associated indicators.

History Benchmarks

By the end of the 3-5 program: By the end of the 6-8 program:

A. Construct time lines to A. Interpret relationships between events shown on
demonstrate an understanding of multiple-tier time lines.

units of time and chronological B. Describe the political and social characteristics of
order. early civilizations and their enduring impact on later

B. Describe the cultural patterns that | civilizations.
are evident in North America today | C. Describe the characteristics of feudal societies and
as a result of exploration, the transition to the Renaissance and Reformation in
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colonization and conflict.
C. Explain how new developments

led to the growth of the United
States.

Europe.

D. Describe the effects of interactions among
civilizations during the 14th through the 18
centuries.

E. Explain the causes and consequences of the
American Revolution, with emphasis on both
Colonial and British perspectives.

F. Explain the political and economic challenges
faced by the United States after the Revolutionary
War and the actions that resulted in the adoption of
the U.8. Constitution.

(5. Analyze the causes and consequences of the
American Civil War.

By the end of the 9-10 program:
A. Explain connections between the
ideas of the Enlightenment and
changes in the relationships between
citizens and their governments.

B. Explain the social, political and
economic effects of
industrialization.

C. Analyze the reasons that
countries gained control of territory
through imperialism and the impact
on people living in the territory that
was controlled.

D. Connect developments related to
World War I with the onset of
World War II.

E. Analyze connections between
World War II, the Cold War and
contemporary conflicts.

F. Identify major historical patterns
in the domestic affairs of the United
States during the 20th century and
explain their significance.

By the end of the 11-12 program:

A. Explain patterns of historical continuity and
change by challenging arguments of historical
inevitability.

B. Use historical interpretations to explain current
ISSUES.

Social Studies Skills and Methods Benchmarks

By the end of the 3-5 program:

A. Obtain information from a variety of
primary and secondary sources using the
component parts of the source.

By the end of the 6-8 program:

A. Analyze different perspectives on a
topic obtained from a variety of sources.
B. Organize historical information 1n text
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By the end of the 3-5 program:

AL Obtain information from a variety of
primary and secondary sources using the
component parts of the source.

B. Use a variety of sources to organize
information and draw inferences.

C. Communicate social studies information
using graphs or tables.

D. Use problem-solving skills to make
decisions individually and in groups.

By the end of the 6-8 program:

AL Analyze different perspectives on a
topic obtained from a variety of sources.
B. Organize historical information in text
or graphic format and analyze the
information in order to draw conclusions.
C. Present a position and support it with
evidence and citation of sources.

D. Work effectively in a group.

By the end of the 9-10 program: A.
Evaluate the reliability and credibility of
sources.

B. Use data and evidence to support or
refute a thesis.

By the end of the 11-12 program:

A. Obtain and evaluate information from
public records and other resources related
to a public policy 1ssue.

B. Critique data and information to
determine the adequacy of support for
conclusions.

C. Develop a research project that

3¢ -5th Grade History Benchmarks and Associated Indicators

Benchmark A: Construct time lines to demonstrate an understanding of units of time and

chronological order.
Indicators- Grade Five

. Create time lines and 1dentify possible relationships between events.

Benchmark B: Describe the cultural patterns that are evident in North America today as

a result of exploration, colonization and conflict.

Indicators- Grade Five

2. Explain how American Indians settled the continent and why different nations of

Indians interacted with their environment in different ways.
3. Explain why European countries explored and colonized North America.

4. Describe the lasting effects of Spanish, French and English colonization in North
America including cultural patterns evident today such as language, food, traditions

and architecture.

3. Explain how the United States became independent from Great Britain.
Benchmark C: Explain how new developments led to the growth of the United States.

Indicators- Grade Five

6. Explain the impact of settlement, industrialization and transportation on the

expansion of the United States.

37 5" Grade Social Studies Skills and Methods Benchmarks and Associated Indicators

Benchmark A: Obtain information from a variety of primary and secondary sources

using the component parts of the source.
Indicators- Grade Five
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. Obtain information from a variety of print and electronic sources and analyze its
reliability including:
a. Accuracy of facts;
b. Credentials of the source.
2. Locate information in a variety of sources using key words, related articles and
cross-references.
3. Differentiate between primary and secondary sources.
Benchmark B: Use a variety of sources to organize information and draw inferences.
Indicators- Grade Five
4. Read information critically 1n order to 1dentify:
a. The author:
b. The author's perspective;
¢. The purpose.
3. Compare points of agreement and disagreement among sources.
6. Draw inferences from relevant information.
7. Organize key 1deas by taking notes that paraphrase or summarize.
Benchmark C: Communicate social studies information using graphs or tables.
Indicators- Grade Five
8. Communicate research findings using line graphs and tables.
Benchmark D: Use problem-solving skills to make decisions individually and in groups.
Indicators- Grade Five
9. Use a problem-solving/decision-making process which includes:
a. [dentifying a problem:
b. Gathering information;
¢. Listing and considering options;
d. Considering advantages and disadvantages of options:;
¢. Choosing and implementing a solution;
f. Developing criteria for judging its effectiveness;
g Evaluating the effectiveness of the solution.

6" -8" Grade H istory Benchmarks and Associated Indicators
Benchmark A: Interpret relationships between events shown on multiple-tier time lines.
Indicators- Grade Six (not applicable to this project)
Indicators- Grade Seven
. Group events by broadly defined historical eras and enter onto multiple-tier time
lines.
Indicators- Grade Eight
. Select events and construct a multiple-tier time line to show relationships among
events.
Benchmark B: Describe the political and social characteristics of early civilizations and
their enduring impact on later civilizations.
Indicators- Grade Six (not applicable to this project)
Indicators- Grade Seven (not applicable to this project)
Indicators- Grade Eight
No indicators present for this benchmark.
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Benchmark C: Describe the characteristics of feudal societies and the transition to the
Renaissance and Reformation in Europe.
Indicators- Grade Six
No indicators present for this benchmark.
Indicators- Grade Seven (not applicable to this project)
Indicators- Grade Eight
No indicators present for this benchmark.
Benchmark D: Describe the effects of interactions among civilizations during the 14th
through the 18th centuries.
Indicators- Grade Six (not applicable to this project)
Indicators- Grade Seven
6. (Not applicable to this project)
7. Describe the causes and effects of European exploration after 1400 including:
a. Imperialism, colonialism and mercantilism;
b. Impact on the peoples of sub-Saharan Africa, Asia and the Americas.
Indicators- Grade Eight
2. Describe the political, religious and economic aspects of North American
colonization including:
a. Reasons for colonization, including religion, desire for land and economic
opportunity:;
b. Key differences among the Spanish, French and British colonies;
¢. [Interactions between American Indians and European settlers, including the
agricultural and cultural exchanges, alliances and conflicts;
d. Indentured servitude and the introduction and institutionalization of slavery:;
¢. Early representative governments and democratic practices that emerged,
including town meetings and colonial assemblies;
f. Conflicts among colonial powers for control of North America.
Benchmark E: Explain the causes and consequences of the American Revolution, with
emphasis on both Colonial and British perspectives.
Indicators- Grade Six
No indicators present for this benchmark.
Indicators- Grade Seven
No indicators present for this benchmark.
Indicators- Grade Eight
3. [dentify and explain the sources of conflict which led to the American Revolution,
with emphasis on the perspectives of the Patriots, Loyalists, neutral colonists and the
British concerning:
a. The Proclamation of 1763, the Stamp Act, the Townshend Acts, the Tea Act and
the Intolerable Acts:
b. The Boston Tea Party, the boycotts, the Sons of Liberty and petitions and appeals
to Parliament.
4. Explain the results of important developments of the American Revolution
including:
a. A declaration of American independence;
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b. Character and significance of the military struggle in the North in the early yvears
of the war and the shift of the battle to the South after 1779:
¢. Creation of state constitutions:
d. Impacts on women, African-Americans and American Indians.
Benchmark F: Explain the political and economic challenges faced by the United States
after the Revolutionary War and the actions that resulted 1n the adoption of the U.S.
Constitution.
Indicators- Grade Six
No indicators present for this benchmark.
Indicators- Grade Seven
No indicators present for this benchmark.
Indicators- Grade Eight
3. Explain major domestic problems faced by the leaders of the new republic under
the Articles of Confederation including:
a. Maintaining national security:
b. Creating a stable economic system;
¢. Dealing with war debts;
d. Collecting revenue;
¢. Defining the authority of the central government.
6. Explain the challenges in writing and ratifying the U.S.
Constitution including:
a. [ssues debated during the convention resulting in compromises (1.e., the Great
Compromise, the Three-Fifths Compromise and the compromise over the slave
trade);
b. The Federalist/ Ant1-Federalist debate:
¢. The debate over a Bill of Rights.
7. Describe the actions taken to build one country from 13 states including:
a. The precedents established by George Washington, including the cabinet and a
two-term presidency;
b. Alexander Hamilton's actions to create a financially strong country, including the
creation of a national bank:
¢. The establishment of an independent federal court system.
Benchmark G: Analyze the causes and consequences of the American Civil War.
Indicators- Grade Six
No indicators present for this benchmark.
Indicators- Grade Seven
No indicators present for this benchmark.
Indicators- Grade Eight
8. Describe and analyze the territorial expansion of the United States including:
a. Northwest Ordinance:
b. The Lousiana Purchase and the Lewis and Clark expedition:
¢. Westward movement including Manifest Destiny;
d. The Texas War for Independence and the Mexican-American War.
9. Explain causes of the Civil War with emphasis on:
a. Slavery;
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b. States' rights:

¢. The different economies of the North and South:

d. The extension of slavery into the territories, including the Dred Scott Decision and
the Kansas-Nebraska Act:

¢. The abolitionist movement and the roles of Frederick Douglass and John Brown;
f. The addition of new states to the Union and their impact on the balance of power
in the Senate, including the Missourt Compromise and the

Compromise of 185(;

g. The emergence of Abraham Lincoln as a national figure in the Lincoln-Douglas
debates, the presidential election of 1860, and the South's secession.

1. Explain the course and consequences of the Civil War with emphasis on:

a. Contributions of key individuals, including Abraham Lincoln, Robert E. Lee and
Ulysses S, Grant;

b. The Emancipation Proclamation:

¢. The Battle of Gettysburg.

1. Analyze the consequences of Reconstruction with emphasis on:

a. President Lincoln's assassination and the ensuing struggle for control of
Reconstruction, including the impeachment of President Andrew Johnson:

b. Attempts to protect the rights of and enhance opportunities for the freedmen,
including the basic provisions of the 13th, 14th and 153th Amendments to

the U.S. Constitution:

¢. The Ku Klux Klan and the enactment of black codes.

6" -8" Grade Social Studies Skills and Methods Benchmarks and Associated Indicators
Benchmark A: Analyze different perspectives on a topic obtained from a variety of
sources.

Indicators- Grade Six

. Use multiple sources to define essential vocabulary and obtain information for a

research project including:

a. Almanacs:

b. (razetteers:

¢. Trade books:

d. Periodicals:

€. Video tapes;

f. Electronic sources.

Indicators- Grade Seven

No indicators present for this benchmark.

Indicators- Grade Eight

. Compare accuracy and point of view of fiction and nonfiction sources about a

particular era or event.
Benchmark B: Organize historical information in text or graphic format and analyze the
information in order to draw conclusions.

Indicators- Grade Six

2. Analyze information from primary and secondary sources 1n order to summarize,

make generalizations and draw conclusions.
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3. Organize information using outlines and graphic organizers.

4. Read and interpret pictographs, bar graphs, line graphs, circle graphs, tables and
flow charts.

Indicators- Grade Seven

. Describe historical events and issues from the perspectives of people living at the
time 1n order to avoid evaluating the past in terms of today's norms and values.
Indicators- Grade Eight

No indicators present for this benchmark.

Benchmark C: Present a position and support 1t with evidence and citation of sources.

Indicators- Grade Six

5. Complete a research project that includes a bibliography.

6. Communicate a position on a topic orally or in writing and support the position
with evidence.

Indicators- Grade Seven

2. Compare multiple viewpoints and frames of reference related to important events
in world history.

Indicators- Grade Eight

2. Construct a historical narrative using primary and secondary sources.

3. Write a position paper or give an oral presentation that includes citation of
sources.

Benchmark D: Work effectively in a group.

Indicators- Grade Six

7. Work effectively to achieve group goals:

a. Engage in active listening;

b. Provide feedback in a constructive manner:

¢. Help establish group goals;

d. Take various roles within the group;

¢. Recognize contributions of others.

Indicators- Grade Seven

3. Establish guidelines, rules and time lines for group work.

4. Reflect on the performance of a classroom group in which one has participated
including the contribution of each member 1n reaching group goals.
Indicators- Grade Eight

4. Organize and lead a discussion.

3. Identify ways to manage conflict within a group.

9* 10" Grade History Benchmarks and Associated Indicators
Benchmark A: Explain connections between the ideas of the Enlightenment and changes
in the relationships between citizens and their governments.
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Indicators- Grade Nine

. Explain how Enlightenment 1deas produced enduring effects on political,
economic and cultural institutions, including challenges to religious authority,
monarchy and absolutism.

2. Explain connections among Enlightenment 1deas, the American Revolution, the
French Revolution and Latin American wars for independence.



Indicators- Grade Ten

No indicators present for this benchmark.
Benchmark B: Explain the social, political and economic effects of industrialization.
(Not applicable to this project)
Benchmark C: Analyze the reasons that countries gained control of territory through
imperialism and the impact on people living in the territory that was controlled. (Not
applicable to this project)
Benchmark D: Connect developments related to World War [ with the onset of World
War II. {(Not applicable to this project)
Benchmark E: Analyze connections between World War I1, the Cold War and
contemporary conflicts. {(Not applicable to this project)
Benchmark F: [dentify major historical patterns in the domestic affairs of the United
States during the 20th century and explain their significance.
(Not applicable to this project)

9" 10" Grade Socid Studies Skills and Methods Benchmarks and Associated Indicators
Benchmark A: Evaluate the reliability and credibility of sources.
Indicators- Grade Nine
. Detect bias and propaganda 1in primary and secondary sources of information.
2. Evaluate the credibility of sources for:
a. Logical fallacies;
b. Consistency of arguments;
¢. Unstated assumptions:
d. Bias.
3. Analyze the reliability of sources for:
a. Accurate use of facts:
b. Adeqguate support of statements;
¢. Date of publication.
Indicators- Grade Ten
. Determine the credibility of sources by considering the following:
a. The gualifications and reputation of the writer;
b. Agreement with other credible sources:
¢. Recognition of stereotypes:
d. Accuracy and consistency of sources;
¢. The circumstances in which the author prepared the source.
2. Critique evidence used to support a thesis.
Benchmark B: Use data and evidence to support or refute a thesis.
Indicators- Grade Nine
4. Develop and present a research project including:
a. Collection of data:
b. Narrowing and refining the topic;
¢. Construction and support of the thesis.
Indicators- Grade Ten
3. Analyze one or more 1ssues and present a persuasive argument to defend a
position.
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11" 12" Grade History Benchmarks and Associated Indicators

Benchmark A: Explain patterns of historical continuity and change by challenging
arguments of historical inevitability.

Indicators- Grade Eleven

. Evaluate the lIimitations and the opportunities that result from decisions made in
the past including: Electoral College; Direct election of senators; Income tax; Length
of terms of elected and appointed officials.

Indicators- Grade Twelve

. Challenge arguments of historical inevitability by giving examples of how
different choices could have led to different consequences (e.g., cholces made during
the Civil War, choices relating to immigration policy, or choices made during the
Cuban Missile Crisis).

Benchmark B: Use historical interpretations to explain current 1ssues.

Indicators- Grade Eleven

2. Trace key Supreme Court decisions related to a provision of the Constitution (e.g.,
cases related to reapportionment of legislative districts, free speech or separation of
church and state).

Indicators- Grade Twelve

2. Analyze primary source material to see if a historical interpretation 1s supported.
3. Analyze cause-and-effect relationships and multiple causation including the
influence of ideas, the role of chance and individual and collective action.

11 - 12" Grade Social Studies Skills and Methods Benchmarks and Associated Indicators
Benchmark A: Obtain and evaluate information from public records and other resources
related to a public policy 1ssue.

Indicators-Grade Eleven

l. [dentify a current public policy 1ssue and arguments relative to the 1ssue.

2. Determine criteria by which arguments will be judged.

3. Identify advocacy groups and obtain public policy information they produce.
4. Adjust aresearch guestion or topic based on information obtained while
conducting research.

Indicators-Grade Twelve

[. Obtain and evaluate information from public records and other resources related
to a public policy 1ssue.

Benchmark B. Critique data and information to determine the adequacy of support for
conclusions.
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Indicators-Grade Eleven

3. Choose a position on an 1ssue and develop a rationale for that position.

6. Critique the conclusions drawn from survey and research data by questioning:
Sample si1ze; demographics; the sponsoring organization; logic of the conclusions
reached.

Indicators-Grade Twelve

2. Construct an action plan for presenting a position to the appropriate decision-
making body.

3. Research an 1ssue or topic by gathering, recording, evaluating and interpreting



relevant data.

Benchmark C. Develop a research project that identifies the various perspectives on an
1ssue and explain a resolution of that 1ssue.

Indicators-Grade Eleven

7. Identity appropriate tools for communicating a position on an 1ssue (e.g.,
electronic resources, newsletters, letters to the editor, public displays and handouts).
Indicators-Grade Twelve

4. Develop a research project and make formal presentations to the class and/or
community members using:

a. Key terms;

b. Support for main ideas;

¢. Examples;

d. Statistics and other evidence:

e. Visual aids;

f. Formal citation of sources.

3. Respond to questions and feedback about presentations knowledgeably and
civilly.

Benchmark D. Work 1n groups to analyze an 1ssue and make decisions.
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Indicators-Grade Eleven

8. Apply the processes of persuasion, compromise and negotiation to the resolution
of conflicts and differences.

Indicators-Grade Twelve

6. Build consensus within a group by:

a. Finding points of agreement;

b. Identifying points individuals are willing to concede;

¢. Making sure that all voices are heard;

d. Attempting to understand the view of others.



DR. MICHAEL L. CARRAFIELLO

Associale Professor of Hislory
Coordinalor of Social Sciences
Direcior, The Michael J. Colligan Hislory Projeci

Miami Universily Hamilion (b)(6)
1601 Umiversity Blvd.
Hamulion, OH 45011
(513) 785-328()

Fducaiion

Ph.D.  Vanderbill Universily (1987)
M.A.  Vanderbill Universily (1982)
B.A. Rollins College (1981) [magna cum laude]

Fields of Siudy

Colomal Amenca
England since 1485
Renaissance and Reformaiion

Curreni Research

"(iant: The Life and Career of Stephen A. Douglas, 1813-1861"

Selecied Scholarships., Awards. and Granis

Principal Investigaior for three Teaching American Hislory projecis

Acadermic Excellence Fund Grant, Miam Umversily Hamilion, 2001-02

Finalisi for UNC Board of Governors' Award for Teaching, 1997-98

Recipient of Roberi L. Jones Alumm Teaching Award -- East Carolina Umiversily, 1996-97
Finalist for Alumm Teaching Award, 1993-94

ECU Facully Senate Research Grant, 1994

Alumm Teaching Scholars Program -- Miarm Umversily, 1989-90

Fulbrighi Scholarship, 1986-87

Colomal Dames of America Prize for Graduale Research, 1982-83

Publicaiions

Book:
o  Robert Parsons and English Cathoficism 1380-1610 (Associaled Universily Presses, 1998)

Arlicles 1n Refereed Journals:
o "Lnghsh Catholicism and the Jesuil Mission of 1380-81," The { listorical Journal 37, 4

( December 1994), 761-74.
o "Multicullurahism and the Natural Law," Jowurnal of the Association of {listorians in North
Carofinag vol. 2 (Fall 1994), 34-46.

o "Rebus Sic Stantibus and Lnglish Cathoheism, 1605-10." Recusant {listory (May 1994), 67-
78.
M
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o "Roberl Parsons and Cquivocaiion, 1606-10." The Cathofic Historical Review vol. LXXI1X,
no. 4 (Octlober 1993), 671-80.

o "Roberl Parsons' Climale of Resisiance and the Gunpowder Plol,"” The Severteenth Century
vol. 3, no. 2 (Autumn, 1988), 115-34.

o "Runnymede or Rome? Thomas Copley, Magna Carla, and {n Coena Domini," The
Maryviand {listorian vol. XV1, no. 2 (Fall/ Winter 1985), 59-69.

Academc Positions

Associale Protfessor, Miam Universily, 2004-

Visiliing Assisianl Professor, Miam Umversily, 1998-2004
Assisiant/Associale Professor, Lasi Carolina Umiversily, 1990-99
Assisiant Professor, Miarmm Umversily, 1988-90

Insiructor, Auburn Universily, 1987-88

Insiructor, Vanderbilt Universily, 1986

Selecied Courses

Consliluiional History of the Uniled Slaies
World History

Weslern Civilization

Survey of Amencan Hislory

Naval Hislory

History of England

Tweniieth-Ceniury England

Professional and Public Memberships

Southern Historical Association [Curopean and regular seclions]
Japanese Amerncan Cilizens League
KidsVoling Southwesiern Olio

Selecied Service 1o the Umversiiy, Profession and the Commumiy

Trusiee, KidsVoling Southweslern Ohio, 200)2-

Member, Academic Excellence Fund Commuiiee, Miam Hamilion, 2002-
Member, Hamillon Campus Quireach Commuliee, 2(()3-

Chair, Hamilion Campus Quireach Commitiee, 2000-2002

Program Comimnitlee, Ohio Academy of Hislory, 2001-2002

Chair of Membership Commuliee of Scuthern Hisioncal Association, 1998-99

MC2
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GEORGE S. VASCIK

vascik gsi@muohio.edu
www . ham.muohio.edu/~vascik gs

Miami Unmiversily Miami Universily-Hamlion (b)(5)
Department of Hislory 1601 Umversily Boulevard

Oxford, Ohio 45056 Hamilion, Ohie 45011

513-529-5121 513-785-3290

Education

The Universily of Michigan, 9/77-8/88, Ph.D.
Thesis: "Rural Politics and Sugar: A Comparative Siudy ot the Naiional Liberal Parly in

Hanover and Prussian Saxony, 1871-1914."
Duke Umversily, 9/76-5/77, M.A.

Thesis: "Anglo-Saxon Resistance 1o the Norman Conquesi, 1066-1076."
The Unmiversily of Toledo, 9/72-8/76, B.A.
Thesis: "John of Salisbury as Historian.”

Professional Experience

Miami Umiversily, Associale Protessor of Hislory, 6/97 1o the preseni. Assisltani Protessor of
History, 9/92-6/97. Courses laughl: Western Civilization to 150(; Wesiern Civilization
since 1500; The Age of Revolutions: Curope 1750-1850); Indusiry and Empire: Europe
185(-1914: Age of Dictators: Curope 1914-1945: The Reconstruction of Europe since
1945: The Hislorical Foundations of the Social Sciences: The Legacy of the Enlighlenment;
The Hisiorical Foundalions of the Social Sciences: The Impact of the French and Indusinal
Revolutions; The Age of Bismarck:; The Age of Hiller; The Niiremberg Trals and ther
Legacies: The Holocaust and Genocide in Modern Hislory; Honors serminar on fin de siecle
Paris and Vienna: Honors seminar on War and Society in 20" century Curope: Senior
Capsione on fhe Indusinal Revolution in Fiction; Graduate Readings in German Hislory;
Graduate Readings on the Origins of the First World War; Graduate Readings on 19"
Cenlury Lurope; Graduale Colloquium on the Indusinal Revolution; Graduale Seminar on
German Indusinahization and Militarism. Direcled independent siudies on: limpenal
Germany; Nazi Germany; Prussian Hislory; the Onigins of the First World War: the
Holocaust; Anti-Sermitism and Gender in Imperial Germany; Social and Cultural Aspecls of
the Indusinal Revelution; Conlemporary Europe, Hislorical Pars. Direcled departmental
honors theses on: Clausewilz and German Umification; Natwonal Socialist slale siruclures:
Forced Labor Policy 1n Nazi-Occuped Lurope: Nationalism and the Disintegraiion of the
Ausinan Impenal Army.

The Ohio State Umversily, Insirucior of History, 9/90-6/92. Courses laught: Wesiern Civilizalion
o 1600, Western Civilization since 1600; Conlemporary Lurope.

The Unmiversily of Toledo, Pari-lime Assisiani Professor of Hislory, 3/88-6/9(). Courses laught:
Wesiern Civilization lo 1600; Western Civilization since 160(0; American Hislory since
[865; Honors Reading Seminar.

Madonna College, Instrucior of History, 9/84-12/85. Courses taught: Modern World Problems:
American Diplomaiic Hislory.

The Unmiversily of Michigan, Teaching and Research Assistant, 9/77-5/83.

Vil
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Recent Scholarship

Book:

Faslhomne ihe Pohiical Man: Dhederich Hahn and the Transformaiion of Politics 1in Wilhelimine
Germany. (Manuscripl currently under consideralion by an academic press. )

Clecirome Medha:

The lmpenal German Eleciions Allas. Inleraclive web sile sponsored by the Elecironic Cultural
Adlas Imhative, the Umiversily of Calitorma Berkeley.

Arlicles:

"Towards an LClecloral Allas of Impenal Germany: Crealing a Digilal Elecioral Atlas for the
Prussian Province of Hanover." Article submutled 1o Social Science Hislory.
"Agrarianmism in the Prussian Admimisirative Distriel of Stade. Whal We Can Learn from
Histoncal GIS." Arlicle under review by the Hislory & Compuiing.
"Agrartamsm in the Villages. Whalt the Clectoral Record Shows." Article under review by the
German Siudies Review.
"Compuler-Assisied Analysis and Ploiting of Village Returns in German National Elections, 1893-1912."
Journal of ihe American Associalion for Hisiory and Computing, 4/1(2001}.

Reviews:

Review of Huberlus Hiller, Jiger und Jagd. Zur Eniwicklung des Jagdwesens in Deulschland
swischen 1848 und 1914 (Munsier: Waxmann, 2033} on H-Nel.

Review of Dielmar Siill, Kumpel und Genossen. Arbellerschafi, Belneb und Sozialdemokrahie in
der bavenrischen Monlamindusirie 1945 bis 1976 (Munich: Oldenbourg, 2003) in German
Siudies Review.

Review of Hans-Heinrich Miiller, Franz Carl Achard. 1753 s 1821 (Berlin: Barlens, 2002) in
World Sugar Hislory Newsleller.

Research Gundes:

"Dhedrich Hahn," "Deuischer Bauernbund,” "Verein deutscher Studenten,” "Tivelh Program,”
"Hermann Wagener,” and "Werner Sombart,” forthcoming in The Encvelopedia of
Anlisemmiism, Anii-Jewish Prejudice and Perseculion, ed. Richard S. Levy, (Sanla Barbara:
ABC-Clio, 2003).

“Count Alfred von Schlieften,” Magill’s Guide io Mililary Hislory, (Pasadena: Salem Press,
2001}, volume 3, pp. 967-968.

“Baltile of the Mame,” Magill’s Guide 1o Miluary Hislory, (Pasadena: Salem Press, 2001),

volume 4, p. 1381,

Editing:

LEdiional Board, History and Compuling, (Edinburgh: Edinburgh University Press, 2002-11.).

Pre-publication Reviewer, Lurope since 1945, Talboll and Winks, Oxtord Umversily Press, 2002,

Pre-publication Reviewer, The Wesli: Encouniers and Transformations, Lavack, Muir, Maas, and
Veldman, Longman Press, 2012,
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Work in progress:

Liberahism and Sugar: Partv Politics and Eeconomice Inlerest in the German Counirvside, 1850)-
1918 (40,000 word manuscripl soliciied by the Umversily of Michigan Press).

Recent Papers and Presentations

“Apgrarianism in the North German Marschlands: a comparative study of local political cullures in
LFasl Friesland, Oldenburg, Stade and the Ditmarschen.” Paper 1o be presenied in March 2006
al the V1 Inlernaiional Conference of the Curopean Social Science Hisiory Association in
Amslerdam, Netherlands.

“The Rise and Fall of Agrarnan Politics in Eastl Fresia, 1890-1903." Paper 1o be presented 1n
November 2005 al the Social Science Hislory Association conference in Portland, Oregon.

“Mapping Soil Structures, Village Types and Markel Patlerns in Easi Friesland for the Second
Half of the 19™ Century” Paper presented in November 2004 at the Social Science History
Association conference in Clhicago, lllinos.

“Transatlaniic Perspectives on German lmmigrani Commumties and Cullure.” Session chair.
Comiment 1o be presenied in November 2004 al the Social Science Hislory Association
conference in Chicago, lllinos.

“The Impenal German Llections Allas.” To be presenied 1o the Congress of Cullural Allases:
The Human Record, May 2004, Umversily of Califorma, Berkeley, Berkeley, Califorma.
“Local dimensions of the ‘ensis of iberalism'in Last Fresia as reflected in the German elecltions
of 1881 and 1884.” Paper 1o be presenied in March 2004 ai the V Inlernational Conference of

the Curopean Social Science Hislory Association in Berlin, Germany.

“Using (1S 1o analyze urban pailerns 1n the pasi.” Session chair. Comimeni 1o be presenied 1n
March 2004 al the XV Inlemational Conference of the Curopean Social Science Hislory
Associalion in Berlin, Germany.

“German Agrananmsm and the Creaiion of an anii-Socialist Coalition in the 1890s.” Paper
presenied in November 2003 at the Social Science Hislory Association conference in
Baltimore, Maryland.

“Sophisticales or Neophyles: Charting the Campaign Behavior of Candidates in Impenal
Germany Using Hislorical GIS.” Paper presenied in August 2003 al the XV International
Conterence of the Association for History and Compuling in Tromse, Norway.

"Crealing a Digiial Clecloral Atlas for the Prussian Province of Hanover." Paper presenied in

March 2002 af the 4™ International Conference of the Curopean Social Science History in
The Hague, Netherlands.

"Landed Wealth and Rural Indebledness As Faclors In The Upsurge Of German Agranamsim:
LEvidence From The Admimsiraiive Disiricl Of Siade.” Posler session presenied in
November 2001 al the Social Science Hislory Associalion meeting in Chicago.

"An exposilion of the social and economic bases of rural radicalism in fin-de-siécle Germany."”
Paper presenied in August 2001 al the 151h International Congress of the Association for
Hislory and Compuiing in Poznan, Poland.

"Compuler-Assisied Analysis and Ploliing of Village Returns in German National Elections, [893-1912."
Paper delivered al the 2001 meeting of the American Associalion for History and Compuling in
Indianapohs, Indiana.
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DR. ROBERT C. MECKLEY

(0)(6) Miami Universily Hamilion
589 Mosler Hall

Hamilion Olie 45011

(513) 785-3289
mecklerci@muchio.edu

Education
Miami Umiversily Oxtord, Ohio
Ph.D. Hislory - 1999
Primary Field - America and Early Uniled Siates 1o 1865
Secondary Field - Laiin America
Areas of Specialization - American Frontier and Nalive Americans
Dissertation: "Common Frontiers: Pemagquid & Mission San Lus, 1625-1702"

MA Hisiory - 1993
Primary Field - America and Larly Umiled Stales 1o 1865
Thesis: "Keeping Faith with Themselves: Indian Rilual and the Baille of the River Raisin”

Toledo Umiversily, Toledo, Ohio; siudy for sign language inlerpreter
Trimiy Lutheran Seminary, Columbus, Ohio; Masters of Divimily - 1978
Capital Unmiversily, Columbus, Ohio; BA, Hislory and Religion - 1973

Teaching Expericnee

2000 - Visuling  Professor, Miami Umiversily Hamilion, Hamilion Ohio
Courses laughi:
America and Early US 1o 1865
US Hislory 1865 1o Present
World History 1o 1501}
Colomal America
American Revolulionary Lra
Nalive American Hislory 1o 1815
Lra of Lewis and Clark
Latin American Hislory & Cullure
1999 - 2000(} Adjunct Protessor, Xavier Universily, Cincinnatt Ohio
Courses laughi:
America and Early US 1o 1865
US Hislory 1865 1o Present
1997 - 2000 Adjunct Professor, Miam Universily, Oxtord, Ohio
Courses laught:
America and Early US 1o 1865
US Hislory 1865 1o Present
1998 - 200} Adjunct Protessor, Indiana Umversily Lasl, Richmond, Indiana
Courses laughi:
America and Early US 1o 1865
US Hislory 1865 1o Present

RMI
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1997 Insiruclor, Earlham College, Richmond, Indiana
Review lo prepare semor siudenis for the Graduale Record Exam.
1996 - 1999 Teaching Assisiani, Miam Universily, Oxford Ohio
America and Carly US io 1865
US Hislory 1865 o Present
World History from 1500
Weslern Civilization o 1500

Scholarly Presentations and Publications

o 2004 - “Robert W. Service: Yukon Histonan." Midwesi Association for Canadian Studies,
Creighton Universily.

o 2002 - “Pemaquid: Frontier Capiial of Colomal Mamne.” Ohio Academy of History: accepled for
publication in QOHA, Proceedings.

e “No Small Fish in a Big Pond: Mission San Luis in the Atlantic World.” Miam Universily
Foruin.

o [997 - "Rutual on the River Raisin - Ohio Wesleyan College, Ohio Academy of Hislory.

o [996 - Robert W. Service and the Yukon Gold Rush. Film used for public television WCTV
Richmend, IN.

o 1995 - "Islands of Salvation, Beacons of Truth: Tenskwalawa and Joseph Smiih.” Umversily of
North Carolina al Charletle, Seventh annual Graduate History Assoc. Forum.

Awards

200002 National Endowment for the Humanities Insiuule participant
“Space and Sociely in the Pasi: Landscape, Power and ldeniily in the Early Modern
Allantic World”

1999  Miam Umiversily, College of Arls and Sciences "QOulstanding Graduale Teacher”

Academic Scervice

2002 - Menlonng Program — Miami Unmiversily Hamilion; Advisor lo the Hisiory Club
2001-2 - Student Services Commiliee - Miami Universily Hamilion

2000 - Review of Nation of Nations 3™ edition published by McGraw-Hill

1997 - Graduale Studies Commillee - Miam Universily

Protcssional Associations
Maine Hisioncal Sociely
Omohundro Instilule of Carly American Hisiory and Cullure
Sociely for Histonans of the Carly American Republic
Midwesi Associalion for Canadian Siudies
Appalachian Studies Associalion
Ohio Academy of Hislory
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MARTIN P. JOHNSON Department of History, Miami University
1601 University Blvd., Hamilton, OH, 45011
Jjohnsompi{@muohio.edu; (313) 785-3273

PROFUESSIONAL EXPERIENCL:
Visiting Assistant Professor of History, five year contract

Miami University of Ohio, Hamilton Campus 2005-2010
Adjunct Professor of History

Miami University of Ohio, Hamilton Campus 2003-2004
Acquisitions Editor, Northern [linois University Press, DeKalb, IL 1997-2003
Adjunct Professor, NIU Department of History 1997-2000
Visiting Assistant Professor of History, one year contracts

University of Nevada, Las Vegas, NV 1993-1997

University of Rhode Island, Kingston, RI 1992-1993
Adjunct Instructor of History

Bryant College, Smithfield, RI 1992

University of Massachusetts, Boston, MA 1991

University of Connecticut, Storrs, CT 1988

High School History Teacher, Wheeler Country Day School, Providence, RI 1988-1991

EDUCATION:
Ph.D, History, Brown University, Providence, RI 1993
Ecole des Hautes Etudes en Sciences Sociales, Paris 1981-1982
A.B. with High Honors, History, University of California, Riverside, CA 1980
BOOKS:

“*My Remarks at Gettysburg™: Abraham Lincoln and the Civil War North.” In progress.
The Dreyfus Affair: Honour and Politics in the Belle Epoque. London: Macmillan, 1999,
The Paradise of Association: Political Culture and Popular Organizations in the Paris

Conunune of 1871, Ann Arbor: University of Michigan Press, 1996.

ARTICLES AND PUBLISHED CONFERENCE PAPURS SINCE 1996:

“(ray Lincoln? Another Look at the Evidence.” Journal of the Abraham Lincoln Association
2772 (Summer 2006), forthcoming.

“Abraham Lincoln Greets the Turning Point of the Civil War: July 7, 1863.” Lincoln Lore
106/3 (Fall 2004 ): 102-115.

“Who Stole the Gettysburg Address?” Journal of the Abraham Lincoln Assaciation 24/2
(Summer 2003): 2-19.

“Enlightening “the Misguided Brothers of the Countryside™: Republican Fraternalism in the 1871
Paris Commune.” French History 11/4 (December 1997): 411-437.

“Memory and the Cult of Revolution in the 1871 Paris Commune.” Journal of Women s History

9/1 (Spring 1997): 39-57.
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“Crime and Revolution in the French Second Republic.” Proceedings of the Annual Meeting of
the Western Saciety for French History 23 (1996): 119-131.
OTHLR PUBLICATIONS:
“Louise Michel,” and “Paris Commune” in Amazons to Fighter Pilots: A Biographical
Dictionary of Military Women edited by R. Pennington. Westport, CT: Greenwood, 2003,
Book Reviews in European Studies Journal (Fall 1994), H-Net Book Reviews (June 1996),
Nationalities Papers (June 1996), and Social History (May 1994).

COURSLS TAUGHT:
American History to 1877 (lower division)
World Civilization I and II {lower division)
Western Civilization [ and IT {(lower division)
Comparative World Revolutions (lower division)
World Perspectives [ to 1700 (an interdisciplinary honors course; lower division)
The American Presidency (upper division)
Early Modern Europe, 13503-1789 (upper division and graduate)
Europe in the Age of Revolution, 1648-1848 (upper division and graduate)
Europe, 1900 to 1945 (upper division and graduate)
French Revolution and Napoleon (upper division and graduate)
Modern France (upper division and graduate)
Nineteenth-Century Europe (upper division and graduate)
Twentieth Century Europe {(upper division and graduate)
Advanced Studies in History {graduate)

CONFERENCLS AND PAPERS SINCE 1996:
“Lincoln and his Bodyguard: Another Look at the Evidence.” Faculty Seminar Series, Miami
University, Hamilton, October 20053,
“*Evil-Minded Elements’: Criminals and Revolutionaries in the Second Republic.” Western
Society for French History, Boston, MA, November 1998.

HONORS AND AWARDS:

Faculty Development Grant, Miami University 20035
Department of Education Presidential Academy Grant (semifinalist) 20035
Instuctional Resources Grant, Miami University 2004
Whiting Foundation Fellow, University of North Carolina Press 1999
National Endowment for the Humanities Summer Seminar Fellow,

“Balzac et Zola: Ethique et ésthetique,” University of Massachusetts 1990
Fulbright Travel Grant 1987
Brown University Travel Scholarship 1987
Phi Beta Kappa 1980
California State Scholarship 1976-1980
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Steven R. Thompson, D.Ed. H)(6)
McGutfey 304K
Miami Universily
Oxford, OH 45056
513-529-0165

thompss3@muchio.edu :

EDUCATION

Harwood Insiitule Public Leadership School, Bethesda MD, 2004

[ducational Policy Fellow, Instituie for Educational Leadership, Washinglon, DC, 1990-91

D.Ed., Curticulum & Supervision, The Pennsylvama State Umiversity, State College, PA, 1982
Laboratory Education Intemn, Umversily Associales, CA, 1979-8(}

Educational Administration, Umversily of La Verne, La Vermne, CA,

B.A., School of Educational Change and Development, Umversily of Northern Colorado, Greeley, CO,
History, Pomona College, Claremont, CA

PROFESSIONAL EXPERIENCE
Miami University, Oxford, Ohio 2003-present
Visiling Assistanl Professor, Department of Educalional Leaderslhip

e Teach graduale and undergraduale classes

o  Supervise inlernships for admumsiraiive hicensure

o  Develop leadership traiming parinerships with other educational agencies
o  Serve on lask torce 1o revise principal licensure program

Cleveland State University, Cleveland, Ohio, 200}5- present
Reading First Ohio Regonal Consuliant

o  Momior comphance with federal/stale lileracy grant guidelines
o  Work with seven elementary schools in two distriiels in southwest Ohio

Knowledge Works Foundation, Cincinnati, OH 2002 -present
The fargest educational phifanthropic organization in Ohio with a mission of improving access to
educational opportunities throughout Ohio.
School Change Coach tor the Ohio High School Transtormation Imiative

s  Provide school reform technical assisiance 1o high schools in urban school disiricts

o Train school design teams 1o use small group processes for leam-bullding, communicalion,

decision-making and problem-solving

e Help schools converl tfrom single large schools 1o small schools of fewer than 400 siudenis

o  Serve as haison between urban Ingh schools and the stalewide OHSTI

o  Adwvise disincel and school admimisirators regarding school transformation 1ssues

Wright State University, Dayion, OH 2002-2003
Adjunct Graduale Facully, Depariment of Educational Leadership

o Taught graduaie seminars in the Teacher Leader Program
o Facilitaled vear-long depariment tacully colloquium

Institute for Development of Educational Activities, Inc., Daylon, OH 1992-200)2
A 5301fc)3 operating formdation founded as the educational arm of the Charles I, Kettering Foundation
providing improvemernt and {eadership development programs to k-12 schools for more than 37 years.
Program Associale (1992-95): Senior Program Associale (1995-97); President and CEQ (1997-20()2)
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Steven R. Thompson Page 2

o (Conducled orgamzational improvement lraining in over sixieen states in disinets earning national
Blue-ribbon awards and state level Baldnge-crilena qualily awards

o Provided iraiming and development services 1o over 1200 schools and disircls nalionwide

o [diled newsletler wiith circulation of over 15,000}, authored reporis, articles and traiming maienals

e  Designed, developed and managed a new inlernel sile with over 80,000 hils in less than five years

Lewis & Clark College, Portland, OR 1987-1992
Adjunct Graduale Facully, Educational Admmsiration

o Taught organizational theory 1o novice educational leaders from the Northwest and Pacific Rim
o Developed innovalive, experieniial and case-based malenals used in graduale leadership iraiming

Clackamas Education Scrvice District, Marylhurst, OR 1986-1992
Direclor of Curriculum, Instruction, & Evaluaiion
o Coordinaled evalualion services for 28 school distnictls enrolling over 65,000 studenis
o  Orgamzed and delivered comprehensive training and development services for 28 school disincets
o  (Orgamzed and successtully subimtied federal, siaie, and privale grani proposals lolaling more
than $ 1 million
o  Supervised migrant educalion, vocalional educaiion, assessment, and home school programs

West Linn/ Wilsonville School District, Wesl Linn, OR [982-1986
Curriculum Supervisor (1982-84); Principal {1984-86)

o  Managed communiiy-based program and malerals developmenl projecis

o (Collaborated in developing innovative personnel recruiiment and selection siralegies

The Pennsylvania State University, Stale College, PA 1977-1982
Program Development Specialist (1977-80); Assistant Direclor { 1980-82); Assistani Professor, Graduale
Facully (1981-82)

s Developed and delivered job-embedded traiming and development programs tor rural schools

s Supervised program developmeni for federall y-funded programs

o Taught graduaie level courses throughoui a mulii-campus commonwealth sysiem

o (Conducled research both individually and as a member of a collaboralive group

Cherry Creck School District, Englewood, CO 1970-1974
Instructional Assisiant: Teacher
¢  Taughi elementary, middle and high school students in innovative leam-taught, mulii-age,
personalized mstruchional programs in a nationally recogmzed, award-winning school sysiem.

SELECTED PUBLICATIONS
Thompson, Steven R. Reconnecting Communities and Schools: the Plain Local Initiative Bethesda, MD,
The KnowledgeWorks Foundation and The Harwood Instuule, 2004,

Thompson, Steven R. "Sile-Based Developmeni™ in Sarah. D. Caldwell, ed. Professional Development in
Learning-Centered Schoofs, Oxtord, OH: Nalional Statt Development Council, 1997.

Wood, F; J. Killian; F. McQuarrie, & Sieven R. Thompson. {{ow to Organize a School-Based Staff

Devefopment Program. Alexandra, VA: Associahon for Supervision and Curriculum Development,
1993,

Wood, F. and Sieven R. Thompson. "Assumplions Aboul Siaff Developmenl Based on Research and Besi
Practice." Journal of Staff Development. 14:4, fall 1993, pg 52-57.
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Johanna B. Moyer

Department of History
1601 University Blvd.
Miami University
Hamilton, OH 45011

(513)217-5430
email: moyerbigmuohio.edu

Education
Ph.D., (December, 1996}, Syracuse Umversily, Larly Modern European Hislory
( Dhssertation: "Sumpluary Law in Ancien Régime France, 1229-1806"
M. A., Universily of Cincinnail, Medieval Hislory
B.A., Miami Umversily, Hislory/Psychology

Fields of Competence
Carly Modern Lurope
Carly Modern France (Specializaiion)
Luropean Women's Hislory
Renaissance and Reformalion Europe
Medical History

Positions Held

2004-present
Visiling Faculiy, History
Miam Universily, Hamilion

Teach [irsi-year surveys and upper division history courses. Develop new courses. Developed on-line
coursc lor colleges” distance-lcarning and hybnd programs. Participated 1n asscssment ol history survey
courses and promole new degree program Lo the utiiversily and the community al large.

2001 -2003
Visiling Assistanl Protessor of History
Slate Umiversily of New York, Oswego

Taught [irst-ycar surveys and upper division history courses. Developed new courses. Taught graduate
courscs and supervised graduate students. Conducted writing workshops 1o mprove student skills,
advised students on curricula and carcer objectives, assisied i organizing classroom Lrips W prominert
historical sites and supporied student archival and library rescarch. Developed on-line course [or colleges’
distance-lcarning and hybrid programs. Participated in assessment ol history survey courses and promoted
new degree program Lo the universily and the communily at large.

1999-20:01
Assistant Directlor, College Honors Program
Slate Umiversily of New York, Oswego

Visiung Assistant Prolessor ol Thstory and Assistant Direclor College Tonors Program.

Responsible [or waching activitics and also [or administrative dutics in college honors program.

Worked with Direclor ol honors program 1o revise honors thesis program and recvaluale program course
work. Developed new requirements [or thesis writing and submission, created new guidehook [or studenis
wriling their capsione thesis as well as resources [or [acully advisors. Liaison with college adminisirators
and [aculty [or honors program and honors thesis program. Advocated lor studenis with lacully and college
adnmnisiralors. Team laught honors thesis serinar with Direclor ol program. Organizcd program cvenls.

Courses Taught
PRiAward # U215X080334



[IISTORY": [1IS 317, Renaissance Europe
[IIS 517Renaissance Europe, graduatc level
[IST 316118 318, Relormation Europe (Age ol Relormation)
[1IS 518, Relormauon Europe, graduate level
[IST 381, Women m Pre-indusinal Europe
[1IIS 328, [listory ol Women in Modern Europe (Online and traditional)
LIS 528, [istory of Women in Modern Europe, graduate level
[IST 360, Mcdicing, Discasc and Socicly
[IST 232, Thstory ol Early Christianity
[1IS 230 and 231, World Tlcnilage
[IST 121 and 122, Weswern Civilization
[IST 121 and 122 as hybrid on-line courses lor “Saturday Selecl” Program
[IST 111 and 112, Amcrican [history Survey as hybnd on-line courses

[IONORS: [TON 400, [lonors Thesis Scninar
[ION 140 and 141, Intellectual Traditions ol the West and the World

Significant Papers and Publications

2002, “Physician Views ol Inlertility m Sixweenth-Century France,” SUNY Upstale Medical School’s New
York Colloquia [or [listory ol Science and Medicing, Syracuse, NY

2001, Noble Discascs: Sumpluary Law and the Prolessionalization ol Medicine in Sixteenth-Century France,
New York Stale Association [or European [istory, Onconta, NY

2000, “Sumptluary Law and the "Medicaliation’ ol Thought i Sixteenth-Century France, American
Association [or the [Tistory ol Medicime Conlorence, Bethesda, MD
Being revised into article form by invitation for the Bulletin of the History of Medicine

1999, “French Sumptuary Law and the Body i Medicval Thought, 1229-1571,” Arizona Center [or
Medicval and Renaissance Swdies Conlorence, Tempe, AZ

1997, "Sumpluary Law Enaciment Durmg the Wars ol Religion,” Sixteenth-Century
Studics Conlerence, Atlanta, GA

Recent Fellowships and Awards

2007: Pari-ume Tecaching Award, Mian Urniversity [lamilion

2000: New Faculty Incentive Grant, SUNY Oswego

2000: United Universily Prolessions Rescarch Grant, SUNY Oswego
2000: College ol Arts and Sciences Rescarch Grant, SUNY Oswogo

Recent Professional and Administrative Activities

2007, Member, Ohio State University Medical History Research Seminar
2001-2003, Member, SUNY Upstate’s Colloguia for History of Medicine and Science
2000-2003, Member, Executive Board, New York State Association for European History
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James M. Shiveley, Ph.D.
Department of Teacher Education

Education History

B.S. Ed. Miami University, Comprehensive Social Studies - 1979

M.Ed, Miami University, Secondary Social Studies -1989

Ph.D., The Ohio State University - Social Studies/Global Education; Curriculum: and
Teacher Education/Professional Development - 1994

Employment and Academic Rank History

Full Professor, Miami University, 2006 - present

Associate Professor, Miami University, Oxford, Ohio 2000 2006

Assistant Professor, Miami University, Oxford, Ohio 1994 - 2000

Visiting Instructor, Miami University, Oxford, Ohio 1992 - 1994

(raduate Teaching Associate- duties also included teaching secondary social studies, The
Ohio State University, Columbus, Ohio 1990-1992

Adjunct Instructor- Elementary Social Studies Methods, Ohio Weslyan University,
Delaware, Ohio 1991

Social Studies Teacher, Wilmington High School, Wilmington, Ohio, 1987 - 1990

Manager, Shaw Elevator Company, London, Ohio 1980 - 1987

Social Studies Teacher, Beavercreek High School, Beavercreek, Ohio, 1979 - 1980
Graduate Faculty Status

Level A, appointed - July, 1997: reappointed - February, 2002, August, 2006

Program with which Faculty Member is Associated

Adolescent and Young Adult (AY A), social studies, undergraduate and graduate
Middle Childhood Education (MCE), social studies and language arts
Early Childhood Education Program (ECE)

History of Special Administrative Assignments and Appointments

Chair, Department of Teacher Education, 2002 - 2007
Acting Chair, Department of Teacher Education, 2001/2002

Undergraduate and graduate courses taught

EDT 417E Early Childhood Social Studies Methods  2004-07
EDT 622 Teaching in the Secondary School-summer 2002 - 2007
EDT 439 Middle Childhood Social Studies Methods  2003-04

EDT 433/533 Adolescent Social Studies Methods T fall 2002
EDT 434/334 Adolescent Social Studies Methods [T spring 2003
EDT 417/317 Teaching Social Studies 1n the Elementary School, 1994 - 2001
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EDT 517 Teaching Social Studies 1n the Elementary School, Summer 1994 |

1997, 2000
EDT 422 Studies in Educational [ssues, Summer, 1995, 1996
EDT 419 Supervision of Student Teachers, 1993 1997, summer 1999, 2000
EDT 690 [Independent Graduate Research, 1994-present
EDT 610 Models of Supervision, Summer, 1997 - 2000

Recent Books, Referred Journal Articles, Chapters, Others

Shiveley I. {in press). Using children s literature to teach the Ohio academic content
standards: Grades K->, Columbus, OH. Ohio Council for the Social Studies.
Shiveley J. & VanFossen P. (2001)._Using infernet primary sources to teach critical
thinking in political science, economics, and world issues. Westport, CT.

Greenwood Publishing Group.

Misco, T. & Shiveley, J. (2007). Making sense of dispositions in teacher education:
Arriving at democratic aims and experiences. Journal of Educational Controversy
2(2), ISSN 1933-7699.

Shiveley, J. (2004). Critical thinking and visiting websites: It must be elementary!
Social Studies and the Young Learner 16 (4), 9-12.

Shiveley J. (2000). Citizenship education in the elementary school. In P. Hlebowitsh
(Ed.), Annual Review of Research for School Leaders. Mahwah, NJ. Laurence
Earlbaum Publishing.

VanFossen, P. J. and Shiveley, J. M. (2003). Trends In Internet use by social studies
educators: Data from the National Council For The Social Studies annual
meeting, 19953-2002. Educational Resources Information Center. ERIC
Document number 4730335,

Recent Presentations

Shiveley, I. (2007, July) Assessing Internet Use 1n Teaching for Citizenship
Education: Developing an Inventory Based on a Review of Relevant Literature.
Presentation at the Ackerman Summer Institute, Purdue University, IN

Shiveley, J. &, VanFossen, P. (2004, November). Using the Internet in the social
studies classroom: Theory and best practice. Paper Session: Teaching With
Technology: Pedagogical Concerns and Democratic Promises. Presentation at the
National Council for the Social Studies annual conference, Baltimore, MD.

Shiveley, J. (2004, April) Social Studies Higher Education Networking, Presentation
at the Ohio Council for the Social Studies annual meeting. Toledo, OH.

Recent Service to the Profession

Member, Ohio Department of Education Social Studies Program Model Committee,
2005,

State Assessor and trained national assessor for the National Council for the
Accreditation of Teacher Education (NCATE) Specialized Professional
Association (SPA) for the Social Studies, 2002-present.

Manuscript Reviewer The Teacher Educator, 2004,

Reviewer, The Review, Ohio Council for the Social Studies state journal. 2002-
present
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Curriculum Fifge (2007-2008)
Julicannc Phillips, Ph.D.
Urbana University, 579 College Way, Urbana, OH 43078
937.484.1265 (ofticc), 937.484.1342 (tax)

iphillips@'urbana.cdu

Education:
M.S. 1n Educalion. Urbana Universily, Urbana, OH, Summer, 2007- present

Ph.D. Case Weslern Reserve Unmiversily, Cleveland OH, 1996
Llizabeth S. Magee Fellow, 199(-1995

M.A. Cleveland Siate Unmiversily, Cleveland OH, 1990
Ohio Board of Regents Graduate Fellow, 1989-1991

B.A. Baldwin-Wallace College, Berea OH 1989
( History, Secondary Lducalion), Surmna Cum Laude
Secondary [Education Certification Licensed CL1-00-7591- Exp: 6/30/08

Current Position:
Aug 2005- Present
Assislani Professor, American Hislory, Urbana Umiversily, Urbana, OH

Past Employment:

Apnl 2003- Aug 2005

Coordinator, Daylon- Teaching American Hislory Project, Daylon Public Schools/ Wrighi Siate Unmiversily,
www.dps.k12.oh.us/americanhisiory

Lecturcer:

Universily of Dayion, Dayion, OH.-- 1992-1997, 20({(}-20(2;
Willenberg Universily, Springtield, OH-- 2000, 2002
Baldwin-Wallace College, Berea OH—1997-2001}

Cuvyahoga Communily College, Parma OH—1997-200()
Edison Commumiy College, Piqua, OH -- Summers 1992-1996

Tcaching Expcerience:
Survey Courses: American History (1492-2006): World Civilization (Ancient through Recent Weslern
Civilizalion)

Upper Level:  Recenl America: 1945-Preseni, Uniled Stales Women, Colomal America,
Jeftersonian/Jacksonian America, Ohio, History Research Methods, U.S. Soecial and
Cultural Hisiory, Honors Hislory Course, Topics in Hislory: Hmmy v. Hollywoed,

Travel Course: Ohio, Pennsylvama, Washinglon, D.C.

Graduate level: “Lewis and Clark- Bicentennmal,” “Pluladelphia and the Constitution™ onsile in
Philadelphia, PA, “Searching tor Slave Hislory™ onsile al Old Salem Village, NCTcaching

Publications:

Manuscript:  Join the Club: Cleveland Women's Clubs and the Chalfenge of Social
Transformation, 1902-1962. Seplember 2003, Under consideralion by the Unmiversily of
Akron Press.
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Encyclopedia Articles: “Lecompion Conslitution,” “Northwest Ordinance,” “Eh Whiiney” Slavery in the
United States: A Social, Pofitical and [listorical Encyelopedia, Jumus Rodriguez, ed. (ABC-CLI10O Press,
2007).

Featured in:
"UU myihbusiers investigale Lincoln irain™ Breanne Parcels, Urbana Daify Citizen. (Apnl 28, 2007).

Awards, Honors, Recognitions
Selected for inclusion in Marquis Who's Who in America and Who's Who in the World (2007)

Award for Excellence in Performance — Facully, Urbana University, Apnl 2007
Protcssional Presentations:

“Getling li: New Approaches 1o Engaging Students in the Active-Learmng Classroom™
Orgamzation of American Historians Annual Convention, New York, NY, March 20038,

""No Tune for Tea:” Cleveland Women’s Clubs and the Transformation of American Values, 1945-19727
Orgamzation of Amernican Hislorans Annual Convenlion, Minneapoehs, MN, March 2007.

Protessional Scervice:
Program Comimitliee Member- Ohio Academy of Hislory Annual Meeling, Wright State Unmiversily, Daylon,
OH, Apnl 2008.

Participani- American Hislory Tesl Prep liem Review Meeling. American Board for Ceriificalion of Teacher
Excellence. Washingion, D.C., Apnril 2007.

Professional Memberships: American Hislorical Association, Buckeye Council for History Education,
Orgamzation of American Historans, Coordinating Council for Women in History, Ohio Academy of Hislory
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Amy C. Crouse

(b)(6)

Experience
2004 - present

1997-2004

1998 and 2000

1996-1997

1995-1996

FR/Award # L215X080334

Princeton City School District, Cincinndti, Ohio
Curriculum Coordinator
o Designed and facilitated professional development for
tedcners and administrators
s  Spedrhedded relationship-buillding and commmunication
models 1o coordinate efforts between depdartments
e Designed and facilitated regular sessions with
administrators and teachers 1o gather and
disaggregate data to inform instruction
e Acquired grant funding totaling owver $100K for literacy

mprovement and the Ohio Infegrated Systems Model

e« Coordinated and administered the CCIF, Federal grants
Cnd progrd miming

¢ [Nnterviewesd, hired and evaluated staff

¢ Served the HighAms Consartium ds planning tedm
secretdry and Lenses on Learning facilitator

e Facilitated reading and socidl studies progrdm ad options

« |dentified opportunities for improved efficiency resulting
N spending and personnel cutbacks

« |mplemented a standards-based report card

« Facilitated individual grade level acceleration plans

West Clermont Local Schools, Cincinneti, Ohio

|99 2004 Principal, Witham sville-Tobasco Elementary Schoo!
mplemented schookwide iImprovement inthe areds of literacy,
student intfervention and pdarent involvement,

199/7- 1999 Assistant Principal, Amelia Middle School
Assisted in school restructunng throudgh the study and adoption of
middle school components for schodol [mprovement.

University of Cincinngti, Cincinnati, Ohio
Adjunct Facully, Administratfive Development Acddemy
Fartficipated in the fraining of future educational leaders.

Cincinndti Public Schools, Cincinnati, Ohio
Administrative Assistant for Dr. Lionhel Brown, Project Succeed

Academy and Central Administration
Parficipated in the operations of an altemative school for at-risk
[Sle[dalsie

Asheville City Schools, Asheville, North Caroling
/M Grade Math and Science Teqcher, Asheville Middle School



1794-1795 Buncombe County School District, Asheville, North Caroling
S Grade Math and Science Teacher, Erwin Middle School

1993-1994 District 79, Cicero, lllincis
& Grade Teachern, Goodwin Elementary School

1991-1993 District 97, Cicero, lllinois
Substitute Teacher

Education
University of Cincinnati, Cincinnati, Ohio
Master of Education: Educational Administration, 1997
Post Masters: Superintendent Licensure Program, 2006

Xavier University, Cincinnati, Ohio
Post Masters: Assistant Superintendent Licensure Program, 2003

Incliana University, Bloomington, Indiana
Bachelor of Science: Elementary Eclucation, 1990

Cerification
Ohio Superintendent License
Ohio Assistant Superintendent License
Ohio Elementary Principal License
Ohio Teaching License {Grades 1-8)

Presentations and Publications
White, Dr. Michael and Amy Crouse, "Oraf Fluency and Competency. Dynamic
Indicators of Basic Early Literacy Skilfs (DIBELS)", Ohio ASCD Journal, 2007
White, Dr. Michael and Amy Crouse, “Put Up or Shut Up®, Ohio ASCD Journal, 2006
“‘Using USA Today to Promote Reading Comprehension,” High Schools That Work,
Columbus, Ohio, 2006
“Seven Keys to School Improvement’, Capital Conference, Columbus, Ohio, 2004

Professional Activities and Memberships
Member, ASCD
Member, Intemationdal Reading Association
“Lenses on Learning” facilifator — HighAims Consortium
Ohio Infegrated Systems Model Training Modules, SERRC — 2004-200/7
Infernational Reading Association National Conference, Chicago, IL — 5/06
OAASFEP Fall and Spring Conferences, Columbus, OH - 2004 — 2004
Ohio Literacy Institute, Columbus, OH - 6/04
Public Education Business Coalifion National Study, Denver, CO - 11/03
Harvard Instifute of School Leadership, Boston, MA - Summer, 2003
Intervention Based Assessment Training Modules, SERRC - 1999 — 2000
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AMBER N. HUFFORD

THE OHIO SOCIAL STUDIES RESOURCE CENTER
OHIO HISTORICAL SOCIETY
1982 Velma Ave., Columbus, OH 43211 e Phone: (614) 297-2672 @ Fax: {(614) 297-2546

ahufford@ochichistory.org

EDUCATION
® Bachelors of Science 1n Integrated Social Studies Education
Bowling Green State University, 2001
® Masters in Educational Administration and Supervision
Bowling Green State University, 2006
® State of Ohio Teaching Certification in 7-12 Integrated Social Studies Education
o State of Ohio Principals Certification for Grades 4-12, 2007

EMPLOYMENT HISTORY
Ohio Historical Society - Columbus, OH: June 2006 — Present
The Ohio Social Stidies Resource Center (OSSRC) Coordinator
® Manage the day to day operations of the OSSRC.
® Develop partnerships and collaborative programs throughout Ohio with
universities, local history organizations, state agencies, school districts and
education consortiums that support OSSRC mission.
®  Authored and managed successful state government and foundation grants
» Constructed advisory boards of educators, curriculum directors and administrators
to aid 1n the development of and review of social studies curricular material.
®  Serve on advisory boards for the Ohio Department of Education, Ohio Council for
the Social Studies and other educational organizations.
®* Provided assistance and services to teachers to aid in the integration of OSSRC
resource matertal into curricula.
® Facilitates professional development seminars and conferences for Ohio social
studies teachers.
® Recruited teachers to participate in programming.
® Managed and developed content for the OSSRC’s Web Resource Center
(http://fwww.0ssrc.org).

MecComb High School (McComb 8SD) — McComb, OH: Sept 2003 — June 2006

Social Stitdies Teacher
® Lead the McComb High School Social Studies Department

® Developed an innovative curriculum to instruct individual students, small groups,
and classes of 30 plus students.

®* Developed and modified Social Studies Curriculum in accordance with State
standards.

® Taught an integrated curriculum at the high school level with a strong focus on
the recognition and accommodation of different learning styles.

® Established a comfortable, student-centered learning environment.
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® Reviewed and implemented numerous classroom assessment methods and
techniques to gauge adequately student learning.

® Maintained 4 productive learning environment by stating classroom rules, holding
students accountable for their actions, and implementing consistent and fair
CONSequences.

® Gained CRISS (Creating Independence through Student-Owned Strategies)
certification.

Cinco Ranch High School (KISD) — Katy, TX: Aug 2002 — Aug 2003
9" Grade World Geagraphy Teacher

® Developed and modified the 0" Grade Geography curriculum in accordance with
State standards to teach a variety of learners the importance and impact physical
and cultural geography have on human interaction throughout the world.

®  Advised National Honor Society.

Briscoe Jr. High (LCISD) — Richmond, TX: December 2001 - July 2002
6" Grade World History Teacher

® Developed 67 Grade World History thematic units on world cultures and historic
interaction 1n Africa, Asta and Oceanic countries.
® Assisted in tutoring and modifying lessons for at risk students.

PRESENTATIONS
Americorps for Literacy and Math — Columbus, OH: September 1997 — June 1998

* Agssisted in teaching kindergarten and 17 grade student’s interactive reading and
writing methods.

Creative Instruction through Student owned Strategies (CRISS) Certified Trainer —
June 2004 to present

® Asa CRISS Trainer I facilitated the presentation of pedagogical research and
modeled teaching techniques for teacher to use to build a curriculum that

encourages student-centered teaching, independent student learning, and student
achievement.

Soclal Studies Institute of (Yhio (SSIO) Trainer — June 2005 to December 2006

® Asa SSIO trainer, an Ohio Department of Education program, trained me to
facilitate seminars to Ohio teachers. The seminars focused on the integration of
teaching reading and writing skills within the social studies discipline.

Conference Presentation at the (Jhio Council for Social Studies 2007 Annual
Conference

Conference Presentation at the E-Tech (Ohio 2007 Annual Conference

Conference Presentations at the (Ohio Center for Law Related Education’s 2006 and
2007 Conference
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Appendix 6: Profiles and Roles of Key Project Personnel, and Consultants,
2008-2011

Project Administrative Director, Miami University Hamilton

Johanna Moyer, PhD, 1s visiting member i1f the History Department at Miami Hamilton. Her
Ph.D.1s from Syracuse University in1996 in Early Modern European History; her M. A 18 from
the University of Cincinnati, and her B.A. from Miami University. Dr. Moyer has taught
numerous lower and upper division courses, including teaching American history as an on-line
hybrid course. She was the primary developer of all Miami Hamilton’s on-line hybrid history
courses, and these have been the most popular of the campus’ on-line offerings. Because of her
demonstrated managerial expertise during the development of these on-line courses, on this
project 30% of her time will be devoted to TAH admimistration as a university staff member.

Roles and Responsibilities for the Project Administrative Director

» (Coordinate creation of all materials and matters related to the in-year seminars and summer
institutes

= Act as primary liaison between the school districts and Miami Hamilton.

= Assist in the teaching of the one-day academic yvear seminars and the summer nstitutes

= (Coordinate mailings, publicity, and all arrangements for all activities

=  Monitor budget and complete reporting responsibilities

Project Academic Directors, Miami University Hamilton

Martin P. Johnson, PhD 15 a Visiting Assistant Professor of History at Miami University
Hamilton. He 15 the author of two books and several scholarly articles on both European and
American History. He teaches US History, World History, and Western Civilization and 18
currently teaching a new course on the American Presidency. He has been an NEH Summer
Seminar Fellow and received funding from the Whiting Foundation and the Fulbright Travel Grant
program. As a former high school history teacher, Dr. Johnson has mvaluable clagssroom teaching
experience at the grade-level of the TAH participants. He 1s currently writing a book on the
presidency of Abraham Lincoln. He also has admimistrative experience on a previous TAH program
and a currently-running Congressional Academies program history summer camp.

George 5. Vascik, PhD, 15 Associate Professor of History at Miami University. A graduate of
the University of Toledo and the University of Michigan, he has taught both American and
European History. A political and economic historian, Vascik's research interests have recently
led him into the field of Historical GIS, where he 18 working on a collaborative project with the
Institute for European History in Mainz, Germany. His articles and reviews have appeared in
numerous scholarly journals, and he has been a participant in two NEH summer institutes. He
also 18 an active member of numerous professional societies, including the Social Science
History Association, the European Social Science History Association and the Association for
History and Computing. He 15 on the editorial board of the latter society's journal, History and
Computing. A popular, rigorous and innovative instructor, Vascik has worked with Hamilton
City Schools on the renovation of their European history AP curriculum. Dr. Vasick was the
Project Administrative Director for the very successful 2003 TAH grant with the Hamilton City
schools, and 1s currently Project Administrative Director for the 2005 TAH grant with Fairfield
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and Northwest Public Schools. To provide the best possible administrative service for this 2008
grant, Dr. Vasick and Dr. Johnson will be administration mentors to Dr. Mover.

Roles and Responsibilities of the Project Academic Directors

= Select of all topics and readings for the summer institute and academic year seminars--are
ultimately responsible for history content.

» Teach one-day academic year seminars and the summer 1nstitute history content sessions

= Supervise the confent of the curricular units prepared by teachers

» Coordinate the confent of field trips

= Provide an active and visible example of a historian at work

=  Mentor Project Director in Federal grant administration

Project Content Specialists, Miami University Hamilton

Bob Meckley, PhD received a BA from Capital University, a MDiv from Trinity Lutheran
Seminary, and an MA and PhD in history from Miami University. His primary field 1s Colonial
American history specializing in Native American and Frontier history. His secondary field 18
Latin American history. He served as Adjunct Professor at Xavier University and Indiana
University East. Bob has served as Visiting Associate Professor at Miami University Hamilton
for the past five tears and as Assistant Director of the Michael J. Colligan History Project for two
yvears. He has taught American History survey courses and upper level courses on Colonial
America; the Era of the American Revolution; Native American History to 1850; and the Lewis
and Clark Expedition. Bob serves as advisor to the Miami Hamilton History Association and the
Appalachian Studies Committee. During his time at Miami Hamilton he presented a paper titled
Pemaqguid: Capital of Colonial New Englandto the Ohio Academy of Historians and one on
Robert W. Service: Historian of the Klondike Gold Rush to the Midwest Association for
Canadian Studies. Bob also participated 1in a National Endowment for the Humanities Institute
titled “Space and Society in the Past: Landscape, Power and [dentity in the Early Modern
Atlantic World.”

Michael L. Carrafiello, PhD, 1s Associate Professor of History and Director of the Michael I
Colligan History Project on the Hamilton Campus of Miami University. A Fulbright Scholar, Dr.
Carrafiello has a field in and has published 1n Colonial American history, and he worked with
Don Doyle, Sam McSeveney, Paul Conkin, and Dewey Grantham, among others, at Vanderbilt
University. At Miami Hamilton, Dr. Carrafiello teaches American History, World History, and
Western Civilization. He has published a book and a number of journal articles, including one 1in
The Historical Journal. He has also recetved departmental and university-wide teaching awards.
Dr. Carrafiello was the Project Administrative Director for the very successful 2003 TAH grant
with the Hamilton City schools, and 1s currently Project Administrative Director for the 2005
TAH grant with Fairfield and Northwest Public Schools. To provide the best possible
administrative service for this 2006 grant, Dr. Carrafiello will be a Co-Director with, and
mentor to, Dr. Johnson, so that the 2005 and 2006 grants each have an actively participating
administrator.

Roles and Responsibilities of the Project Academic Directors

= Help select all topics and readings for the summer 1nstitute and academic year seminars
» Teach one-day academic year seminars and the summer 1nstitute history content sessions
= Supervise the confent of the curricular units prepared by teachers
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= Coordinate the confent of field trips
= Provide an active and visible example of a historian at work

School District Project Directors

Lisa Rowland, Middletown Clity

Lisa Rowland has served as an educator 1in Ohio for 19 years, filling the position as a high school
social studies teacher. Lisa received her B.A. In Education with a comprehensive social studies
degree from Miami University in Oxford, Ohio 1n 1983, and her Masters in Teachers Education
from Marygrove in Michigan 1n 1999, Lisa 18 currently the social studies department chair, also
currently serving as her department’s Professional Learning Community (PLC’s) facilitator.

Carol Hallman, Fairfield City

Carol Hallman has served as an educator in Ohio for 32 vears, filling positions as a high school
social studies teacher, K-12 curriculum leader, and K-¥ school principal. Carol recerved her B.A.
and M.A.T. from The College of Wooster in Wooster, Ohio in the early 1970s, and her Ph.D. n
Educational Leadership from Miami University (Ohio) in 1990, In addition to coursework
required for degrees, Carol has taken extensive coursework in history, methods of teaching social
studies, educational 1ssues, and school reform. Currently, Carol 18 serving as the Secondary
Curriculum Coordinator for the Fairfield City Schools, with responsibilities related to
instruction, testing, staff development, and the secondary English as a Second Language program
for grades 7 to 12.

Amy Crouse, Princeton City

Amy Crouse has been the Princeton City Curriculum Coordinator since 2004, Before that, she
served as Assistant Principal or Principal for 8 years for elementary schools in Ohito, and taught
in math and science classrooms for six years. She has a BS in Elementary Education from
Indiana University Bloomington (1990) and an MEd in Educational Administration from the
University of Cincinnati (1997). She has also obtained Ohio licensure to be an Assistant
Superintendent and a Superintendent.

Roles and Responsibilities of the School District Project Directors

=  Oversee the implementation and coordination of all project initiatives in their Districts.

=  Acts as chief resource person and coordinator for the school district with regard to the
project.

= Supervises the selection, attendance and involvement of teachers.

= (Coordinates teacher participation with principals and other personnel in the district offices.

= Helps to design the sfrucfure and implementation of the summer institutes and academic year
seminars.

=  [mplements Lesson Improvement Program with other grant staff.

»  Works to make sure that the work of the project 18 aligning with the district’s curricular
focus.

= Acts as haison between the school district teachers and Miami Unmiversity Hamilton project
feam.

=  Advises the Miami University project team on how the Ohio Academic Content Standards in
history are translated n the school district’s curriculum.
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* Provides resources for teachers to develop curriculum plans.
=  Serves as a communication center for teacher feedback on success of curriculum plans.
= Attends all seminars and summer nstitutes.

Pedagogical Experts
James M. Shiveley, Ph.D. 15 a full professor in the Department of Teacher Education at Miami
University, Oxford Ohio. He served as Chair of the Department of Teacher Education from 2002
— 20077 he has a book in press titled Using children’s hiterature to teach the Ohio academic
content standards: Grades K-5 for the Columbus, Ohio Council for Social Studies. He has also
authored many other refereed journal publications, book chapters, presentations, and others. His
degrees include:

-B.S. Ed. Miami Unmiversity, Comprehensive Social Studies - 1979

-M_.Ed, Miami University, Secondary Social Studies -1989

-Ph.D., The Ohio State University - Social Studies/Global Education; Curriculum; and

Teacher Education/Professional Development - 1994

Steve Thompson, PhD 15 Visiting Assistant Professor in the Department of Educational
Leadership at Miami University in Oxford, Ohio. As a classroom teacher, Steve taught in multi-
age elementary classrooms, middle school social studies teams, and 1in a small alternative high
school. He worked as a Staff Development Specialist with secondary schools 1in the Pomona
Schools in Los Angeles County and as a Program Manager in a Teacher Corps project at The
Pennsylvama State University traimming teachers for rural Appalachian schools. His admimistrative
experience also includes work as an elementary school principal iIn West Linn, Oregon and as
Director of Curriculum Instruction, and Evaluation at the Clackamas County Education Service
Dastrict near Portland Oregon. He worked for ten years as a staff member of the Institute for
Development of Educational Activities (IIIDIEIAI) in Dayton, Ohio including as 1ts President.
Since 2002, Steve has worked with the Ohio High School Transformation Initiative of the
KnowledgeWorks Foundation coaching large high schools converting to smaller, more
personalized schools. While at Miami University, he has taught leadership classes and
participated in the University’s partnership mtiatives. Steve attended Pomona College, the
University of Northern Colorado, LaVerne University, and completed his doctorate at The
Pennsylvama State University.

Amber Hufford 1s the Ohio Social Studies Resource Center (OSSRC) Coordinator for the Ohio
Historical Society in Columbus, OH. In this position, some of her duties include:

* Developing partnerships and collaborative programs throughout Ohio with universities, local
history organizations, state agencies, school districts and education consortiums that support
OSSRC mission.

* Providing assistance and services to teachers to aid in the integration of OSSRC resource
material into curricula.

* Facilitating professional development seminars and conferences for Ohio social studies
teachers.

Prior to this, she was a middle school and high school social studies teacher for six years. She
holds a BS n Integrated Social Studies Education from Bowling Green State University (2001),
a Masters 1in Educational Administration and Supervision, Bowling Green State University
(2(036) and a Ohio Principals Certification for Grades 4-12 (2007).
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Roles and Responsibilities of the Pedagogical Experts

= Assists teachers with implementing content and teaching strategies

= [mplement Lesson Improvement Program.

»  Advises the Miami University project team on how the Ohio Academic Content Standards in
history are translated n the school district’s curriculum.

» (Gather and analyze formative evaluation data.

* Provides resources for teachers to develop curriculum plans.

= Attends all seminars and summer institutes.

Evaluation Director

Howard Epstein, PhD, 1s Associate Professor of Educational Psychology at Miami Hamilton
and a methodological and assessment specialist. He received a master’s degree from The Ohio
State University 1n 1971 and a PhD in Developmental and Educational Psychology in 1975 at
Ohio State. Dr. Epstein teaches courses in the areas of Educational Measurement, Educational
Psychology, and Special Education at Miami Hamilton.

Roles and Responsibilities

= Provides expertise In strategies of teaching, implementation of those strategies, and
assessment of results of those strategies

» Devises means for assessing teachers’ increased understanding of American history through
a nationally validated test

=  Devises means for quasi-experimental assessment of student achievement in American
history to demonstrate TAH program effectiveness

=  Works with curricular specialist to improve proficiency and standardized test scores

= Consults with independent evaluators on progress of program and possible improvements

Web and Artistic Designer, Ms. Kimberly Logsdon (Miami University Hamilton/Avalanche
Design, LL(C)

Ms. Logsdon brings extensive graphic communications experience to the program. Her
education includes Graphic Design Technology, Web Design, Programming and e-Commerce, as
well as Business Administration. Drawing from a client base of major universities, corporations,
small businesses, and charitable organizations, she creates graphic communications {(print, web,
PowerPoint, or digital media) that best fit her clients” needs. Ms. Logsdon has recetved multiple
awards for her work including the prestigious Matrix Award from the Association for Women in
Communication.

Roles and Responsibilities
» (Collaborates with the Art Director to design and maintain the Web site
* Develops assembles multimedia content for Web site
*  Develops model lesson plans 1n PowerPoint for inclusion on the Web site.

Administrative Assistant to the Directors, Ms. LaDonna Hoskins,

Miami University Hamilton
Special Events Assistant
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In her role as Administrative Assistant to the Michael J. Colligan History Project Director, Ms.
Hoskins will assist Drs. Carrafiello, Johnson, Movyer, Vascik and Meckley with special events
coordination and clerical activities associated with the program.

Ad hoc Instructors

Allan M. Winkler, Ph.D., 1s Distinguished Professor in and former Chair of the Department of
History at Miami Unmiversity. Winner of three Fulbright Scholarships and two University-wide
teaching awards, Dr. Winkler 18 one of the country's leading experts on recent American history.
His most recent publications include Home Front, USA: America during World War 1 (1986,
2nd ed ., 2000), Life under a Clowud: American Anxiety about the Arom (1993; paperback 1999),
and The Cold War (20001). He has also co-authored two major college textbooks on American
history, published dozens of articles, and made hundreds of presentations in this country and
across the globe, including the countries of Kenya, Finland, and the Netherlands. He has served
as consultant to dozens of public organizations, including the United States Holocaust Memonal
Council.

Oleta Prinsloo, PhD, received her PhD from University of Missouri at Columbia in African
America history, where she worked with OAH distinguished lecturer Wilma King. She 1s
currently a Visiting Assistant Professor of History at Miami Hamilton.

Rob Schorman, PhD received his B.A. degree 18 in English from the University of Michigan,
and M.A. and Ph.D. degrees in American History from Indiana University. His joined the Miami
Middletown faculty in 2001, where he teaches a variety of American history courses plus a
course on Representations of History in Film and Video.

Schorman’s research focuses on the cultural history of the United States 1in the late nineteenth
and early twentieth centuries, particularly the histories of visual culture, popular culture, mass
communications, and technology. He 1s the author of several scholarly articles and a historical
monograph, Selling Stvie: Clothing and Social Change af the Turn of the Century, published in
2003 by the University of Pennsylvania Press. He 18 currently working on a book that will
reconsider the history of American advertising from 1890 to 1930. He was one of two recipients
of the 2005-2006 Miami University Middletown Excellence in Teaching Award.

External Independent Evaluator

Julianne Phillips, Ph.D., 18 Assistant Professor, American History, Urbana University, in Urbana, OH.
She has a Ph.D. from Case Western Reserve University, Cleveland OH, 1996, and was the Elizabeth §.
Magee Fellow, from 1990-1995. She earned an M.A . at Cleveland State University, Cleveland OH, in
1990 and was Summa Cusm Laude at Baldwin-Wallace College, Berea OH 1989 where she earned a BA
in History and Secondary Education. From April 2003- Aug 2005 Dr. Phillips acted as the Coordinator
for the Dayton- Teaching American History Project, Dayton Public Schools/ Wright State University.In

April 2007, she was a participant in the American History Test Prep Item Review Meeting of the
American Board for Certification of Teacher Excellence in Washington, D.C.

Roles and Responsibilities
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=  Meets with project staff prior to the first meeting with teachers to discuss program.

=  Attends all academic year seminars and summer institute meetings between project stafft and
teachers.

= [nterviews a sample of teachers at each seminar/meeting to assess the effectiveness of our
project.

= (Creates survey instruments to survey teachers at the end of each session.

= [nspects the project team’s assessment nstruments.

= Examines all project team lesson plans and give insights that will make them more effective.

= [nspects all teacher lesson plans and give insights that will make them more effective.

» (Collaborates and produce a report for the August post-mortem meeting every year.

= Delivers a final evaluation report.
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APPENDIX 7: About The Michael J. Colligan History Project

The Colligan History Project 1s a joint undertaking of Miami University Hamilton and the Colligan
Fund of the Hamilton Community Foundation. It 18 made possible by the generous bequest of Michael
J. Colligan, a prominent local businessman and amateur historian.

The principal goal of the Project 1s to make the appreciation and study of history accessible and
enriching for all members of the university, the schools, and the community at large.

Since the Project began in 2000, 1t has logged 10,500 attendees to history events, and interest in the
programs has continued to grow: 1n 2000, the mailing list for the Project contained 200 names; 1n
2005, the list containg 1834 names. Under Dr. Carrafiello™s direction, the Colligan History Project has
created a vitalized “history community” in Hamilton, Ohio.

Innovative leadership and quality programming have been key to the Project’s success. Each year, Dr.
Carrafiello selects a theme for the year’s films and presentations. The theme for 2003-06 will be
“History’s Ideas, Innovations and Inventions” and presenters will include author and scholar Stephen
Knott on “Inventing America: The Remarkable Life and Career of Alexander Hamilton.” The Project
also partnered with various school districts during 2003 and 2005 TAH grants and 1nitiated local
school involvement in Kids Voting USA.

Past presentations have been made by current top historians and history-makers, including:

. Renowned Holocaust expert and author Christopher Browning

¢ Eisenhower Institute founder and president Susan Eisenhower

. Pulitzer Prize winner and Harriet Beecher Stowe scholar Joan Hedrick

. Winston Churchill granddaughter Celia Sandys

. Internationally acclaimed Lewis and Clark chronicler Gary Moulton

. Sole surviving Nuremberg interrogator and former Ambassador John Dolibois

In addition to these programs, The Colligan History Project has instituted the following annual awards
to honor historians and teachers:
» John E. Dolibois History Prize, given for substantial and sustained efforts to promote the
teaching of and learning about history in the community and throughout the nation. Professor
James Billington, Librarian of Congress, has been named the recipient of the 2005 prize.
 Jim Blount History Educator Award for outstanding history teachers in Butler County, Ohio.
Named for longtime Hamilton historian Jim Blount, two awards will be given annually: one to
a history teacher in grades K-6, and one to a history teacher in grades 7-12. The award honors
those educators who exemplify the commitment to and achievement 1n history education
epitomized in Mr. Blount’s life and career.
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22 W Sharon Rd, Cincinnati, Oh 45248-4322  Hamilton County

Ohio reEDrt cards use multiple measures to determine each school's designation. To earn
one of the 30 indicators for 2006-07, at least 75% of students tested must score profi-
clent or higher on a given assessment. Any result at or above the state standard is
shown in bold.
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The table below shows the percentage of students proficient or above in your district based on federal AYP requirements. To
meet the federal AYF requirements, every student group must be at or above the annual goals or make improvement
over last year Graduation or attendance goals must be met for the district as a whole.

¢ Heading Participation Goal: Met
* Reading Proficiency Goal: Not Met

&

Attendance Goal: Met

Bofd hype indicates AYF was met.

e hathematics Parficipation Goal: Met
» Mathematics Proficiency Goal: Not Met
¢  (Graduation Goal: Met

Reading: Grades 3-8 & OGT (Grade 10)

Mathematics: Grades 3-8 & OGT (Grade 10)

Student Group

% Tested
Goal: 95%

Weighted Difference from Goal

% Tested
Goal: 5%

Weighted Difference from Goal

African-American

sian/Pacific Islander

Economically Disa

ici

MNE = Nat RBequired far AYF dug o siudant groug size Belaw minimum numbar far stalistical raliainliny. The minimum sfudent graoug siza s 30 excapt "stucanis with disaglifies.” which has a

FRINIMUN groug 5128 of 45,
-- = Mo data reported

The Performance Index Score reflects the achievement of every tested student. The score is a weighted average of all tested
subjects in grades 3-8 and 10. The most weight is given to the advanced students (1.2), and the weights decrease for each

performance level. This creates a scale of 0 to 120 points, with 100 being the goal. Looking at the Performance Index Score
over time shows trends in district achievement.

Grades 3-8 Parformance Level Across All
and 10 Tested Grades - _ -
for All Tested (Includes all students in the district Percentags X Weight - Points
Subjects for a full academic year)
L
Untested X 0.0 =
= Basic 16.8 X 06 10.1
=
L
Lur]
&
Your Bistrict's Performance Index Score 92.9
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Princeton City S chool District
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IRN: 044404

1512 Girard Ave, Middletown, Oh 42044-4364  Butler County

Ohio reEDrt cards use multiple measures to determine each school's designation. To earn
one of the 30 indicators for 2006-07, at least 75% of students tested must score profi-
clent or higher on a given assessment. Any result at or above the state standard is
shown in bold.
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5. Writing

q
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5.
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12. Reading
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15. Reading

16. Mathematics
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-10th Grade Ohio Graduation Test
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22, Sclence
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The table below shows the percentage of students proficient or above in your district based on federal AYP requirements. To

meet the federal AYF requirements, every student group must be at or above the annual goals or make improvement
over last year Graduation or attendance goals must be met for the district as a whole.

¢ Heading Participation Goal: Met
* Reading Proficiency Goal: Not Met

¢ Attendance Goal: Met

Bofd hype indicates AYF was met.

Reading: Grades 3-8 & OGT (Grade 10)

hMathematics Participation Goal: Met
hMathematics Proficiency Goal: Not Met

Graduation Goal: Met

Mathematics: Grades 3-8 & OGT (Grade 10)

Student Group

% Tested
Goal: 95%

Weighted Difference from Goal

% Tested
Goal: 5%

Weighted Difference from Goal

African-American

sian/Pacific Islander

Economically Disa

ici

MNE = Nat RBequired far AYF dug o siudant groug size Belaw minimum numbar far stalistical raliainliny. The minimum sfudent graoug siza s 30 excapt "stucanis with disaglifies.” which has a

FRINIMUN groug 5128 of 45,
-- = Mo data reported

The Performance Index Score reflects the achievement of every tested student. The score is a weighted average of all tested
subjects in grades 3-8 and 10. The most weight is given to the advanced students (1.2), and the weights decrease for each

performance level. This creates a scale of 0 to 120 points, with 100 being the goal. Looking at the Performance Index Score
over time shows trends in district achievement.

Middletown City School District
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=
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211 Donald Dr, Fairfield, Oh 45014-3006

Butler County

Ohio reEDrt cards use multiple measures to determine each school's designation. To earn
one of the 30 indicators for 2006-07, at least 75% of students tested must score profi-
clent or higher on a given assessment. Any result at or above the state standard is
shown in bold.

: 1. Reading
2. Mathematics

90.9%
iireient is 75

3. RHeading
4. Mathematics

87.5%
69.3%
78.1%

OO A

. Mathematics
_ Sclence

79.7%
88.8%

13. Mathematics
14. Writing
S AR
15. Reading
16. Mathematics
17. Science
18 Social Studies
-10th Grade Ohio Graduation Test

19. Reading
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22, Sclence
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The table below shows the percentage of students proficient or above in your district based on federal AYP requirements. To

meet the federal AYF requirements, every student group must be at or above the annual goals or make improvement
over last year Graduation or attendance goals must be met for the district as a whole.

¢ Heading Participation Goal: Met
* Reading Proficiency Goal: Not Met

¢ Attendance Goal: Met

Bofd hype indicates AYF was met.

Student Group

Reading: Grades 3-8 & OGT (Grade 10)

hMathematics Participation Goal: Met
Mathematics Proficiency Goal: Met

Graduation Goal: Met

Mathematics: Grades 3-8 & OGT (Grade 10)

% Tested
Goal: 95%

Weighted Difference from Goal

% Tested
Goal: 5%

Weighted Difference from Goal

African-American

sian/Pacific Islander

Economically Disa

ici

MNE = Nat RBequired far AYF dug o siudant groug size Belaw minimum numbar far stalistical raliainliny. The minimum sfudent graoug siza s 30 excapt "stucanis with disaglifies.” which has a

FRINIMUN groug 5128 of 45,
-- = Mo data reported

The Performance Index Score reflects the achievement of every tested student. The score is a weighted average of all tested
subjects in grades 3-8 and 10. The most weight is given to the advanced students (1.2), and the weights decrease for each

performance level. This creates a scale of 0 to 120 points, with 100 being the goal. Looking at the Performance Index Score
over time shows trends in district achievement.

Faidield City School District
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Grades 3-8 Parformance Level Across All
and 10 Tested Grades - _ -
for All Tested (Includes all students in the district Percentags X Weight - Points
Subjects for a full academic year)
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Untested 0.3 X 0.0 = 0.0
o
o
=5
L
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Your Bistrict's Performance Index Score 992
20062007 20052006 20042005
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APPENDIX 9: Proposed Lesson Plan Assessment Rubric for Middletown
City, Fairfield City, and Princeton City Schools

‘Section One: Alignment with State of Ohio Standards

. Lesson Plan 1s Aligned with Ohio State Academic Standard
Lesson Plan 1s aligned with all relevant state standards
Lesson Plan 1s aligned with most of the relevant state standards
Lesson 1s aligned with only a few of the relevant state standards
Lesson Plan 1s aligned with none of the relevant state standards

Section Two: Historical Knowledge

|. Lesson Plan identifies and sequences historical events appropriately
Lesson correctly identifies relevant events in a historical chronology
Lesson correctly identifies most events in a historical chronology
Lesson has a humber of errors in historical chronology
Lesson has a too many errors; historical sequence 18 confusing

2. Lesson Plan demonstrates and addresses historical themes appropriately
The lesson 1dentifies the major historical themes and accurately relates
them to relevant factual information

The lesson plan identifies some of the major themes and relates them to
the relevant factual information

The lesson plan 1dentifies only a single theme and does not adequately

relate the this theme to the relevant factual information

The plan does not clearly identify any relevant historical themes 0
3. Lesson Plan uses a variety of relevant primary and secondary sources

An appropriate number of both primary and secondary sources are

|

||

identified in the plan 3
The plan uses a variety of primary and secondary sources but 18 lacking 5
in one or the other

The plan lacks an appropriate number of either primary or secondary l
sources

The number and quality of primary and secondary sources 18 inadequate 0

for this lesson plan
4. Lesson Plan presents a variety of interpretations and perspectives relevant to
the standards addressed
Lesson Plan 1dentifies and offers at least two different historical
interpretations and perspectives which are relevant to the 1ssues under 3
study and integrates them into the lesson
Lesson Plan 1dentifies and offers at least two different historical
interpretations and perspectives but 1s somewhat unclear about how they 2
will be integrated into the classroom lesson
Lesson Plan 1dentifies only one specific historical interpretation or
perspective and integrates into the classroom lesson

FR/Award # L215X080334



Lesson Plan does not present a clear historical interpretation or
perspective for integration into the lesson

3. Lesson Plan 18 factually accurate

Lesson Pan 18 factually accurate

Lesson Plan contains a few factual errors

Lesson Plan contains a number of factual errors

6. Lesson Plan presents the era from a varlety of persons and/or groups

Plan presents a comprehensive accounts of history which includes the
viewpoints of important groups and individuals (For example, the
American Revolution would include Patriots, Tories, British, slaves,
Native Americans, and relevant foreign countries)

Plan includes viewpoints of a number of different groups but 18 not
comprehensive

Plan includes only a few of the relevant groups or persons addressed in
the lesson plan

Lesson Plan only addresses the viewpoint of a single group and small
number of individuals

Section Three: Historical Analysis and Interpretatiun

1. Lesson Plan

The lesson plan presents a thorough analysis of the major historical
1ssues underlying the historical content presented to the students

The lesson plan addresses some of the major historical 1ssues

The lesson plan presents a cursory analysis of historical 1ssues

The lesson plan does address historical 1ssues

2]

2. Lesson Plan calls for the student application of historical knowledge

Lesson plan provides opportunity for students to apply historical
know ledge through argument and evidence 1n all relevant areas

Lesson plan provides opportunity for students to apply historical
knowledge 1n some of the important areas

Lesson plan provides student limited opportunity to apply historical
knowledge

Lesson Plan provides no opportunity for students to apply historical
knowledge

3. Lesson plan offers students the opportunity to use a variety of primary and
secondary sources to make inferences about historical 1sgues

Students are provided a variety of primary and secondary sources and are
required to make judgments regarding historical 1ssues

Students are provided some primary and secondary sources with which
to make judgments regarding historical 1ssues. Selection 18 not a
comprehensive or balanced as a 3 points selection

Students are only provided a few primary selections with which to make
Judgments regarding historical 1ssues

There 1s no evidence of students being asked to make historical
Judgments based upon primary and secondary sources

Section Four: Student Assessment

FR/Award # L215X080334




1. Student Assessment Plan

Assessment method(s) chosen are designed to match desired outcome of
student understanding and knowledge

Assessment methods chosen are appropriate but leave out some desired
student outcome

Assessment methods do not match all of the appropriate outcomes

Assessment methods are inappropriate and are not clearly defined

FR/Award # L215X080334



APPENDIX 10: Selected research base references important for crafting the design
and implementation of Ever-Growing Freedom

Bain R.B. (2000). Into the Breach. In P.N. Stearns, P. Seixas & S.Wineburg (Eds.),
Knowing, Teaching & Learning History: National and International Perspectives (pp.
331-353). New York: New York University Press.

Marzano, R.J., Pickering, D.J. & Pollock, J.E. (2001). Classroom Instruction that works:
Research-based Strategies for Increasing Student Achievement. Alexandria, Virginia:
Association for Supervision and Curriculum Development.

National Research Council. (2002). Studving classroom teaching as a medium for
professional development. Proceedings ofa U.S  Japan workshop. Hyman Bass, Zalman
P. Usiskin and Gail Burrill (Eds.) Mathematical Sciences Education board, Division of
Behavioral and Social Sciences and Education, and U.S. National Commision on
Mathematics Instruction, International Organizations Board. Washington, D.C.: National
Academy Press.

Stigler, . W. & Hiebert, J. (1999). The Teaching Gap: best [deas from the World’s
Teachers for Improving Education in the Classroom. New York, New York: The Free
Press.

Wineburg, 8. (2001). Historical Thinking and Other Unnatural Acts. Philadelphia,
Pennsylvania: Temple University Press.
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Appendix 11: Details of History Content for Ever-Growing Freedom

Year One: Freedom in a New Land (1492-1783)

Narrative texts:

Facing East from Indian Country, by Daniel Richter; American Colonies: The Settiing of
North America, by Alan Taylor; The Ohio Frontier: Crucible of the Old Northwest,
[1720-1830, by Douglas §. Hurt; The Glorious Cause: The American Revolution, by

Robert Middlekauft.

Primarv documents and controversies:

Envisioning America: English Plans for the Colonization of North America, 1380-16410),
edited by Peter C. Mancall; The Waorld Turned Upside Down: Indian Vaices from Early
America, edited by Colin G. Calloway: and How Did American Slavery Begin? edited by
Edward Countryman.

Essential questions and benchmarks:

Examine the cultures and life-ways of the earliest inhabitants of North America, and
particularly the cultures of the Ohio River Valley.

Examine the fatlure of the Jamestown colony and the introduction of slavery.

Discuss the founding of Plymouth Plantation and the colonies in New England.

Discuss the Proclamation of 1763 and the “fencing in” of the colonies and consider
America’s position in the British Empire after that date.

Analyze the foundations of democratic practices in British North America, including the

New England town meeting and colonial assemblies.
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Explain the rise of the Patriot movement and 1ts major milestones from 1763 to 1776,
culminating in the Declaration of Independence.

Explore the role of immigrant groups (particularly Irish and Germans), native peoples,
women, African-Americans, and the working class during the Revolution.

Consider the impact of war and military service in the forging of the new nation.

Assess the role of key individuals 1n the struggle for independence, especially George
Washington.

Describe Ohio’s transition from territory to state with emphasis on the Northwest

Ordinance as the foundation for the future growth of the United States.

Year Two. Freedom in a New Nation (1783-1820)

Narrative texts:

Original Meanings, by Jack Rakove: Jefferson vs. Hamilton: Confrontations That Shaped
a Nation, edited by Noble E. Cunningham, Jr.; 4 Leap in the Dark: The Struggle to
Create the American Republic, by John E. Ferling; Mr. Jefferson s Lost Cause: Land,
Frarmers, Slavery and the Louisiana Purchase, by Roger GG. Kennedy: O#hio: A Hisforv of
a Peaple, by Andrew Cayton.

Primarv documents and controversies:

Declaring Rights: A Brief History with Documents, edited by Jack N. Rakove: The
Federalist Papers, by Alexander Hamilton, James Madison and John Jay; Creating an
American Culture, 1773 1800: A Brief History with Documents, edited by Eve Kornfeld.

Essential questions and benchmarks:
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Discuss the call for reform and the views of Alexander Hamilton and James Madison and
the creation: Federalists and Antifederalists and the ratification of the
Constitution.

Discuss the first divisions in the first Congress: Federalists vs. Republicans and Hamilton
vs. Jefferson.

Examine the election of 1800 and its role 1n the political development of the American
Republic.

Consider the role of Native Peoples before and during the War of 1812.

Describe the War of 1812 and the Hartford Convention in 1812.

Discuss The Treaty of Ghent and the Monroe Doctrine.

Analyze the economics and politics of the westward movement before 1820, including
the key role of the Louisiana Purchase.

Examine the changes in the Ohio River Valley during the Early National Period.

Year Three. A New Birth of Freedom (1820-1877)

Narrative texts:

The Missouri Compromise and Its Aftermath: Slavery and the Meaning of America, by
Robert Pierce Forbes; Manifest Destiny and the Coming of the Civil War, [840-1561, by
Don Fehrenbacher; The lllustrated Battie Cry of Freedom, by James M. McPherson; Half

Slave, Half Free, by Bruce Levine; Lincaln s Constitution, by Daniel Farber.

Primarv documents and controversies:

American Frontiers: Cultural Encounter and Continental Conguest, by Gregory Nobles;

Freedom 's Journey: African American Voices of the Civil War, edited by Donald
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Yacovone and Charles Fuller; The Strugele against Siavery: A History in Documents,
edited by David Waldstreicher; Abratiam Lincoln, Slavery, and the Civil War: Selected
Writings and Speeches, edited by Michael P. Johnson.

Essential questions and benchmarks:

Consider the expansion of U. §. territory beginning with the Missourt Compromise to the
debate over Texas and the Mexican-American War.

Describe the political and social 1ssues raised by the spread of slavery.

Examine the abolitionist movement and key leaders such as Frederick Douglass, from the
Missourt Compromise to Harper’s Ferry.

Discuss the role of the election of 1860 in precipitating secession, focusing on the central
figure of Abraham Lincoln.

Analyze the origins of the Emancipation Proclamation.

Describe main campaigns of the Civil War and particularly the turning points of
Vicksburg and Gettysburg.

Discuss the Gettysburg Address as announcement of the nation’s New Birth of Freedom.

Describe the movement to protect the rights of the freed people, including the 13th, 14th,
and [5th amendments.

Consider the political struggle over Reconstruction and the impeachment of Andrew

Johnson.
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APPENDIX 12: Lesson Plan Corresponding to Multimedia for Teachers

Stand and be Counted!

The Trial of Anne Hutchinson

Anne Hutchinson o trial,
wood engraving after Edwin
Austin Abbey, 19th century

The Granger Collection, New Yorl

Grades 8-10

Time Allotment

One 45 minute class period.

Overview

Women in the 1600s had no independence from their husbands and
fathers. Women's relationships with men were very tightly
regulated and controlled. It was very suspicious to the people of the
time for Anne Hutchinson to hold meetings or assemblies 1n her
home, especially with men other than her husband and father 1n
attendance. Women in the 1600s were regarded as the intellectual,
emotional, and political inferiors of men. Men were to instruct
women, not the other way around. It was particularly offensive to
Massachusetts society that Mrs. Hutchinson seemed to be telling
men what to do and think. Some like Mr. Endicot and the Governor
thought that it was ungodly, and perhaps even the work of the devil.

Subject Matter

Social Studies/American History

Learning Objectives
Students will be able to:

+ [dentify 3 potential 1ssues (assembly, women’s rights, and
courts) that are eventually addressed 1n the U.S. formative
documents.

* Understand the events/conditions leading to the discussion
about the role of religion 1n developing colonies.

2005; Christine Johnson, ED.D.
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ENTTI

Materials
Per Class:

* [Enactment of ftrial on
Sounds from American
History CD

Fer student:

* Adctivity sheet #1

FR/Award # L215X080334

Standards

Ohio Department of Education Academics Content Standards

K-12 Social Studies

Grade 8§

People in Societies

Interaction # 1. Trace the development of religious diversity 1n the
colonies, and analyze how the concept of religious freedom has
evolved in the United States.

Government

Rules and Laws #6. Explain how specific provisions of the U.S.
Constitution, including the Bill of Rights, limit the powers of
government in order to protect the rights of individuals with

emphasis on: Freedom of religion, speech, press, assembly and
petition

Grades 9-10
History

Enlighten #1. Explain how Enlightenment 1deas produced enduring
effects on political, economic and cultural institutions, including
challenges to religious authority, monarchy and absolutism.

Media Components:

CD

Audio CD contalining an enactment of trial of Anne Hutchison
(produced for TAH-Miami University Hamilton, 2005.) The CD 1s
titled Sounds from American History. Copiles of this CD are also
available at The Lane Public Library in Hamilton and Fairfield, The
Middletown Public Library, the Mason Public Library, and The Public
Library of Cincinnati and Hamilton County.



ENTTT

Websites

hitny://phskids. org/wavback/civilrights/features  hutchison. htmi

This web site presents a commentary of Anne Hutchinsg Trial and places
it in a discussion of religious freedom. It includes link to the PBS
central history program “the ‘“American Experience”.

hitp -//personal pitnel nel/primarvsources/hiutchinson hitml

This website presents the entire trial proceedings.

Aftp Y www, gregiwomen. org/women. php laction=viewoned id=4544

This website present a bibliography of additional sources and highlights
here role 1n equality for women.

Prep for Teachers
[. Prepare CD for play, test speakers and start point.
2. Copy page 9 of this lesson on an overhead transparency.

3. Duplicate Learning Activity Worksheets #1 on page 6 of this lesson.
(Learning Activity #1 functions as a Focus For Media Interaction
for the audio clip). Answers and possible discussion extensions are

included. {page 7-8)

Introductory Activity

To tap into prior student knowledge/experience of the religion and the
sexist. Display the overhead you made of Anne Hutchinson’s trial.
Begin the class with showing the overhead and asking:

. What time period do you think this. (Point out the date on
vour class timeline)

. What do you think 15 happening?

. What do yvou know about the folks pictured?
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ENTTT

Learning Activity

Step 1- Make sure that all students have a copy of activity #!

Step 2- Tell the class that they are now going to hear an 8 minute audio
clip of the trial of Anne Hutinson She i1s the woman 1n that painting we
explored. (See website

Alip www. sreatwamen. ore/women. php? action=viewoned id=454

For additional background).

FOCUS for Media Interaction. On your activity sheet there are 4
questions that relate to what you are to hear. Jot down your answer as
vou listen. We will discuss each as we as we listen. Play CD. Start with
music and stop when you hear "nor fitting for your sex":

Provide a Focus for Media Interaction by having students make note
of (highlight/underline) each "speaker” mentioned. And to listen for the
answers for Learning Activity #1 as they listen to the clip and write
their responses.

Check for time for their response —offer to play the section over.

Step 3-Listen to the clip (Pause/Stop when you hear “Who teaches 1n
the men's meetings none but men, do not women sometimes?

Check for time for their response —offer to play the section over.
(Repeat)

Step 4- Listen to the clip (Pause/Stop when you hear “Who teaches 1n
the men's meetings none but men, do not women sometimes?

Step 3- Listen to the clip (Pause/Stop when you hear "So to me by an
immediate revelation”

Step 6- Listen to the clip (Pause/Stop when you hear, "Mrs.
Hutchinson, the sentence of the court.”

Step 7- Discuss their responses (see teacher version of activity #1
comments)

Step 8- Play entire enactment with out stopping.

Step Y- Break group into heterogeneous groups and assign the
discussion questions at the bottom of the activity sheet.

Step 10- Have groups report out.
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ENTTT

Culminating Activity

Assign an essay for the students to write an essay using Anne
Hutchinson to discuss the religious or free speech environment prior to
the nation’s Bill of Rights. How does this show the transition apparent
in the Enlightment era?

Cross-Curmricular Extensions

Potential cross-curricular can be found in visual arts | the study of radio
plays and making characters from voice alone and technology about use
of sound enhancing software.

Community Connections

Invite a person from the area that has gone to jail to demonstrate for or
against a principle.

Student Materials

* Learning Activity Worksheets #1

Special Adaptations

*  Provide students with a printed version of the script. For use by
less capable/slower “listeners”™ to use.

* Have gifted students do Internet research on various related topics
of your choosing: Anne as a girl, Anne’s education, who else has stood
and been counted, etc.



ENTTT

Activity Sheet #1

When Mr. Winthrop, governor (male voice) says "nor fitting for yvour sex": QUESTION: What did the
Governor mean when he said that Mrs. Hutchinson's meetings were not "fit" for her sex?

When Mr. Endicott (male voice) says” Who teaches in the men's meetings none but men, do not women
sometimes? QUESTION: Why was Mr. Endicot worried that women might be teaching men in Mrs. Hutchinson's
home?

When the female voice of Anne Hutchinson says,” So to me by an immediate revelation "QUESTION: Why was
this line so offensive to the men and ministers of the Massachusetts Bay colony?

When Mr. Winthrop, governor (male voice) says: "Mrs. Hutchinson, the sentence of the court. . . "QUESTION:
Why banishment?

Discussion questions:

In small groups discuss the following questions.

How might you feel if treated that way?

Anne Hutchinson voice 1s strong even with all the intimidation. Why do you think that 1s?

. What makes you stand for what you believe?

. Why might there be differences in how Anne’s story affects people?
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Activity #1 Teacher’s comments

Questions and Comments for Focus questions:
"nor fitting for vour sex":

QUESTION: What did the Governor mean when he said that Mrs. Hutchinson's meetings were not "fit"
for her sex?

COMMENT: Women in the 1600s had no independence from their husbands and fathers. Women's
relationships with men were very tightly regulated and controlled. It was very suspicious to the people of
the time for Anne Hutchinson to hold meetings or assemblies 1n her home, especially with men other
than her husband and father in attendance.

"Who feaches in the men’s meetings none but men, do not women sometimes?

QUESTION: Why was Mr. Endicot worried that women might be teaching men in Mrs. Hutchinson's
home?

COMMENT: Women in the 1600s were regarded as the intellectual, emotional, and political inferiors of
men. Men were to instruct women, hot the other way around. It was particularly offensive to

Massachusetts society that Mrs. Hutchinson seemed to be telling men what to do and think. Some like
Mr. Endicot and the Governor thought that it was ungodly, and perhaps even the work of the devil.

"Sa ta me by an immediate revelation”
QUESTION: Why was this line so offensive to the men and ministers of the Massachusetts Bay colony?

COMMENT: Anne Hutchinson was saying that God could talk directly to women without the
intervention of ministers or other men. This was deeply offensive to most men of the time, and for two
reasons. First, most men, including those at the trial, did not think that God spoke directly to or through
women. Second, ministers and most men thought that immediate revelation was very rare and that to
claim it in that way that Mrs. Hutchinson had might well be a sign that the devil was at work 1n her.

Fr

"Mrs. Hufchinson, the sentence of the court. . . .
QUESTION: Why banishment?

COMMENT: Anne Hutchinson was a woman ahead of her time. With hindsight, it's clear that the men
at this trial both distrusted and feared her. In Massachusetts in the 1600s, 1t was thought that the best way
to deal with unpopular and what were assumed to be dangerous ideas and people was to get rid of them
by sending them away. That was the case with Mrs. Hutchinson, who left Massachusetts for what would
become Rhode Island.
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Stand and be Counted! 7
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Budget Narrative

Budget Narrative

Attachment 1:
Title: Pages: Uploaded File: 4032-Mandatory TAH 4 Budget Justification Final 02.doc
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Ever-Growing Freedom: Narrative Budget Justification

Attached here 1s the complete budget for the TAH project proposed here for the
consortium of Fairfield, Middletown, and Princeton school districts in Ohio. This budget
1§ 1n four parts, including: the budget for the fiscal agent, Middletown City Schools;
budgets for the two other school districts as a subcontract to Middletown City Schools;
and a subcontract budget for Miami University, which also includes the budgeted funds
for the fifth partner in Ever-Growing Freedom, the Ohio Social Studies Resource Center
in Columbus, Ohio.

The three school districts each have designated a “School District Project Director” who
will act as lead liaisons from their respective district to the project.

The budget 1s relatively straightforward, but we would like to clarify the allocation of
duties among the principal Miami Hamilton participants: During the first year of the
grant, and the first year only, this program would overlap with another TAH program
with other districts that 18 also administered by Miami University Hamilton. In addition,
academic leaves, administrative appointments, and other personnel matters mean that
several persons on the staft of Ever-Growing Freedom cannot be fully available during
every year of the program. For this reason, some staft will devote more time to one year
and less to another, and so will receive compensation unequally across the three grant
yvears. Our combined experience with TAH programs gives us confidence that we know
and can fulfill the requirements of the demanding and rigorous program outlined 1n this
proposal.

The extensive and widely experienced Miami Hamilton team committed to this project
includes, among others, a Project Administrator [Movyer], two Academic Directors

| Johnson and Vascik], and two Content Specialists [ Carrafiello and Meckley]. All are
fully accredited members of the Miami University faculty and all hold Ph.D.'s in history.
They have considerable experience in the teaching and administration of federal and
other kinds of public history programs, and they are known and respected in the school
districts of southwestern Ohio.

Although there 1s no cost sharing required for the Teaching American History program,

we show on the Miami University Hamilton budget the significant expenses that the
university will share in undertaking Ever-Growing Freedom.
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