U.S. Department of Education

Washington, D.C. 20202-5335

APPLICATION FOR GRANTS
UNDER THE

FY 2007 APPLICATION FOR GRANTS UNDER THE MAGNET SCHOOLS ASSISTANCE
PROGRAM
CFDA # 84.165A
PR/Award # U165A070046
Grants.gov Tracking#: GRANT00253533

OMB No. 1855-0011. Expiration Date: 04 30 2007
Closine Date: APR 27, 2007

PR/Award # U165A070046



**Table of Contents**

Forms

I Application for Fedvral dssisionce (SF-32.0

2 Stanclordf Budoet Sheet (ED 324

30 SF 2R - Assuronces Non-Construction Progroms

S Disclosure of Lobiving Activities

'y

AT GER

Afterchment - f

6. FIY RO 3 Certification

7o Depr of Educotion Supplemeniol Intormation for SF-127
Narratives

f Praject Noaveative - tAbsiract Navrative,.)

Afrrchmen - f

20 Profect Noveainve - (Profect Navrative., )

Aftorchmenr - 7

Atrachwent - 2

3. Project Narvative - (Odfrer Norvative, )

Atterchment - F

Afrrchmen - 2

Attachment - 3

Afrrehmoent -

Attorchmenr - F

Aftachment - 6

4. Budue! Newrative - (Budeet Narvative..)

Afrerchment - f

This application was generated using the PDF functionality. The PDF functionality automatically numbers the pages in this application.

e-Application’s PDE functionslity. Page numbers created by the e-Application PDF functionality will be preceded by the letter e (for

example. el el 3l ete.

PR/Award # U165A070046



OMB Mumber: 4040-0004
Expiration Date: 01/31/2009

Application for Federal Assistance SF-424 Version (2
" 1. Type of Submission: * 2. Type of Application:  * If Revision, select appropriate |etter(s):
2 Preapplication ® New | |
® Application 7 Continuation * Other (Specify)
7 Changed/Corrected Application 7 Revision | |
* 3. Date Received, 4, Applicant Identifier:
| B ] [B210000070000 |
5a. Federal Entity Identifier. * &b, Federal Award Identifier:
|Ee=c580 || ]

State Use Only:

8. Date Received by State: EI?. State Application |dentifier: [ |

8. APPLICANT INFORMATION:

" a. Legal Name: Naw York CTty Department of Education, Community District 10 |
* b. EmployerTaxpayer Identification Mumber (EINfTIN}: * ¢. Organizational DUNS:
|[55400437 || REEEER] |

d. Address:

" Street™: [One Fordham Plaza ]
Street2: I |

" City: [Bronx |
County: |Bronx ]

* State: [NY New York |
Province: | |

* Country: [USA UNTTED STATES |

* Zip / Postal Code: [10458 |

e. Organizational Unit:

Department Name: Division Name:

"Communily School District 10 | F\lew York City Department of Ed |

f. Name and contact infermation of person to be contacted on matters involving this application:

Prefix: |Mrs. | * First Name: [riffany |

Middle Name: | |

" Last Name: [Carlo-Correa |

Suffix: | |

Title:  Director of the Magnet Grant ]

Organizational Affiliation .

IF\lew York City Department of Educaton, Community District 10 |

" Telephone Number: [718-741-7073 |Fax Number:  [718-584-5502 |

*Email:  fearloc@schools.nyc.gov |

Tracking Mumber: GRANT00253533 Funding Opporluni!r' Number: ED-GRANTS-030907.002 Received Date: 2007-04-26 14:27:19.000-04:00 Time Zone: GMT-5
PRAward # LNB5A0T0046 2



OMB Mumber: 4040-0004
Expiration Date: 01/31/2009

Application for Federal Assistance SF-424

Version 02

9. Type of Applicant 1: Select Applicant Type:

|E: iy or Township Govemment

Type of Applicant 2: Select Applicant Type:

Type of Applicant 3: Select Applicant Type:

" Other (specify):

*10. Name of Federal Agency:

|[°5 Department of Educafion

11. Catalog of Federal Domestic Assistance Number:

|B2185 ]

CFDA Title:

“\.’Iagnet Schools Assistance

*12. Funding Opportunity Number:

| EED-CRANTS-030907-002 ]
* Title:

|FMagnet Schools Assistance Program CFDA 84.165A

13. Competition Identification Number:

|Bi-Te5A2007-2 ]
Title:

14. Areas Affected by Project (Cities, Counties, States, etc.):

“3ronx, New York

*15. Descriptive Title of Applicant's Project:

|MSAP Tnter-District 9 and 10 Application

Attach supporting documents as specified in agency instructions.

Tracking Mumber: GRANT00253533 Funding Opportunity Number: ED-GRANTS -030907-002
PRAward # LNB5A0T0046 2

Received Date: 2007-04-26 14:27:19.000-04:00 Time Zone: GMT-5



OMB Mumber: 4040-0004
Expiration Date: 01/31/2009

Application for Federal Assistance SF-424 Version (2

16. Congressional Districts OF:
* 2, Applicant 6 17 " b. Program/Project NY-017

Attach an additional list of Program/Project Congressional Districts if needed.

17. Proposed Project:
"a. Start Date: P9/01/2007 " b. End Date: |08/31/2010

18. Estimated Funding ($):

* a. Federal | 1,666,365.00
* b. Applicant I 0.0
* ¢. State I 0.0
" d. Local [ 0.00
" e. Other [ 0.00
*f. Program Income | 0.004
"g. TOTAL | 1,666,365.000

*19. Is Application Subject to Review By State Under Executive Order 12372 Process?

7y a. This application was made available to the State under the Executive Order 12372 Process for review on :
@& b Programis subject to E.D. 12372 but has not been selected by the State for review.

7 ¢ Program is not covered by E.O. 12372,

* 20. Is the Applicant Delinquent On Any Federal Debt? (F "Yes", provide explanation.}
7 Yes & No

21. *By signing this application, | certify {1} to the statements contained in the list of certifications** and (2) that the statements
herein are true, complete and accurate to the best of my knowledge. | also provide the required assurances™ and agree to com-
ply with any resulting terms if | accept an award. | am aware that any false, fictitious, or fraudulent statements or claims may
subject me to criminal, civil, or administrative penalties. (U.5. Code, Title 218, Section 1001}

¥l * | AGREE

™ The list of certifications and assurances, or an internet site where you may obtain this list, is contained in the announcement or agency
specific instructions.

Authorized Representative:

Prefix: Nrs, | * First Name: |Sonia |

Middle Name: | |

" LastName: Menendez |

Suffix: [ |

"Title:  [Community Superintendent District 10 ]

* Telephone Number; |F18-741-5792 |Fax MNumber; [718-584-5502 |

*Email:  Emenend@schools.nyc gov |

* Signature of Authorized Representative: Wz Jamisan ] " Date Signed: | TP |

Authorized for Local Reproduction Standard Form 424 (Revised 10/2005)
Prescribed by OME Circular A-102

Tracking Mumber: GRANT00253533 Funding Opportunity Number: ED-GRANTS -030907-002 Received Date: 2007-04-26 14:27:19.000-04:00 Time Zone: GMT-5
PRAward # LNB5A0T0046 2



OMB Mumber: 4040-0004
Expiration Date: 01/31/2009

Application for Federal Assistance SF-424 Version (2

* Applicant Federal Debt Delinquency Explanation

The following field should contain an explanation if the Applicant organization is delinguent on any Federal Debt. Maximum number of
characters that can be entered is 4,000. Try and avoid extra spaces and carriage returns to maximize the availability of space.

Tracking Mumber: GRANT00253533 Funding Opportunity Number: ED-GRANTS -030907-002 Received Date: 2007-04-26 14:27:19.000-04:00 Time Zone: GMT-5
PRAward # LNB5A0T0046 2



Attachments

AdditionalCongressionalDistricts

File Name Mime Type
AdditionaiProjectTitle
File Name Mime Type

Tracking Mumber: GRANT00253533 Funding Opportunity Number: ED-GRANTS -030907-002 Received Date: 2007-04-26 14:27:19.000-04:00 Time Zone: GMT-5
PRAward # LNB5A0T0046 2



BUDGET INFORMATION

LLS, DEPARTMENT OF EDUCATION

MNON-CONSTRUCTION PROGRAMS

OMEB Contred Number: 189G-0004

Fapiranon Date: 06 30 2003

Namre ol Trstitution Organization:
New Yok City Department of Fduoe.,

Applicants requesting Pimding for anly one year should complete the
column ander "Praject Year 1" Applicants requesting funding for muolu-
vear grants should complete all applicable colunmus, Please read all
Intructions belore completing furm,

SECTION A - BUDGET SUMMARY
LS DEPARTMENT OF EDUCATION FUNDS

Budget Calegorics Priect Year Teay | Projeel Year 2 Privgect Yeuar 3 Provect Year 4 Privect Year 3 Tertad (17

() o (dy )
1. Persarmed 5 354710 |5 PhERIKIVE B 983,011 1% £ 5 & 5 2824758
2. Fringe Benefits 5 249535 |5 311362 |5 REDRIAL B £ 5 & 5 LERICAN
30 Tran o 5 3L ]S 31800 s 2630015 ] 5 ] 5 R,
4. Fauipment 5 134400 |5 1400 |5 71400 |8 0 5 i 5 27T 200
S Supplies 5 BSOSO S THARD S THARG ]S { 5 i 5 221700
6. Contractual 5 214800 |5 214800 |5 EIERIIE B { 5 & 5 H47 400
T Cunstraclion 5 & 5 & 5 O 5 & 5 & 5 &
8. Other k] AU 000 S 56000 |s { 5 i 5 168 000
9. Total Direct Costs 5 1621745 15 1742534215 1736199 1% & 5 ] 5 5100486
{hines -8}
14, Indirect Costs ¥ 5 628 |5 RUSEE B $9.944 15 ] 5 & 5 1344698
11, Tramng Stipends k] { 5 i 5 { { 5 i 5 i
12, Tetal Casts (imes 9- |5 1666365 |5 1.792.676 |5 1786143 ] 5 ] 5 5245084
113

Apprenang Feder agency: o
{3 For Restricted Rate Programs {cheek oned -- Are you using & restricted mdirect cost rate that:

Madireet Cost Information (To Be Completed by Yonr Business Offices:

I vew are requesting reimbursement Tor mdirect costs on line 100 please answer the Tollow ing questions:

{13 Do vou have an Indirect Cost Rate Agreement approved Iy the Federal ooy ermment” X ve, [T o
(23 Ty es, please provide the Tellowing information:

IXT Other tprease specify 3 New York State Fdueation Departient

X115 mciuded in your apprenved Indirecet Cast Rate Agreement? an i Complics with 34 CFR 76 So4een 2y

D Form No. 524

PR/Award # U165A070046
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LS. DEPARTMENT OF EDUCATION
U5 DEPARTMENT OF EDUCATION OMB Controd Number: 1590-0004

BUDGET INFORMATION

NON-CONSTRUCTION PROGRAMS Fupiration Date: 06 30 2003

Applicants requesting Pimding for anly one year should complete the
Namre ol Trstitution Organization: colurmn ander "Praject Year 1" Applicants requesting lunding for mulu-
New York City Department of Edue.. year grants should comprlete all applicable codumns, Please read all
Intructions belore completing furm,
SECTION B - BUDGET SUMMARY
NON-FEDERAL FUNDS
Budget Calegorics Priect Year Teay | Projeel Year 2 Privgect Yeuar 3 Provect Year 4 Privect Year 3 Tertad (17
() o (dy )
1. Persarmed 5 {) 5 { 5 {} 5 {) 5 { 5 {}
2. Fringe Benetits 5 { 5 {0 5 (} 5 { 5 {0 5 {
3. Tranol 5 0 5 ¢ 5 { 5 0 5 ¢ 5 {
4. Fauipment 5 & 5 i 5 {0 5 & 5 & 5 i
S Supplics 5 ¢ 5 & 5 {} 5 ¢ 5 & 5 {
H. Contractual 5 £ 5 i 5 (} 5 £ 5 i 5 {
T Construction 5 ¢ 5 ¢ 5 { 5 ¢ 5 ¢ 5 ¢
8. Other ) ¢ 5 { 5 {} ) ¢ 5 { 5 {
9. Totad Direet Costs 5 0 5 & 5 { 5 0 5 & 5 {
{hines -8}
10, Indirect Costs 5 0 5 ¢ 5 {1 5 0 5 ¢ 5 {
11 Traming Stipends ) ¢ 5 { 5 {} ) ¢ 5 { 5 {
12 Teta] Casts (lines 9- 1% ¢ % & 5 { 5 {0 5 & S {
11}

PR/Award # U165A070046 af



ASSURANCES - NON-CONSTRUCTION PROGRAMS

OMB Approval No, 4040-0007
Expiration Dale 04/30/2008

Public reporting burden for this collection of information is estimated o average 15 minutes per response. ncluding time for reviewing
instrrctons, searching existing data sources. gathering and maintaining the data needed. and completing and reviewing the collection of
information, Send comments regarding the burden estimale or any other aspect of this collection of formation. including suggestions for
raducing this burden. 1o the Office of Management and Budget, Paperwork Reduction Project {0348-0040). Washington, DC 20503,

PLEASE DO NOT RETURN YOUR COMPLETED FORM TO THE OFFICE OF MANAGEMENT AND BUDGET. SEND
ITTO THE ADDRESS PROVIDED BY THE SPONSORING AGENCY.

NOTE: Certain of these assurances may not be applicable {o your project or program. If you have guestions, please
comtact the awarding agency. Further, cerfain Federal awarding agencies may require applicants {o cerfify to
additional assurances, I such is the case, you will be notified.

As the duly authorized representative of the applicant, | certify that the applicant:

1.

Previous Edition Usable

Has the legal authority {c apply for Federal assisiance
and the insfitutional. managerial and financial capabilfity
{including funds sufficient to pay the non-Federal share
of project cost) to ensure proper planning,
management and completion of the project described
int this application.

. Will give the awarding agency, the Compiroller General

of the United States and, if appropriate, the State,
through any authorized representative, access to and
the right {o examine all records. books, papers, or
documents related to the award; and will establish a
proper accounting system in accordance with generally
accepled accounting standards or agency direcfives.

. Will establish safeguards o prohibit employees from

using their positions for a purpose that constitutes or
presents the appearance of personal or organizational
corflict of interest, or personal gain.

. Will initiate and complete the work within the applicatde

time frame after receipt of approval of the awarding
agency.

. Will comply with the Intergovermnmental Personne! Act

of 1970 {42 U.5.C. §§4728-4763) relating fo prescribed
standards for merit systems for programs funded under
one of the 19 statutes or regulations specified in
Appendix A of OPM's Standards for a Merit System of
Personnel Administration (5 C.F.R. 900, Subpart F}.

. Will comply with all Federal statutes relating to

nondiscrimination. These include but are not imited fo
{a} Title VI of the Civil Rights Act of 1864 (P .L. 88-352}
which prohibits discrimmation on the basis of race.
color or national origin; {b) Title 1X of the Education
Amendments of 1972, as amended {20 U.5.C. §§1681-
1683, and 1685-1686}, which prohibits discrimination
on the basis of sex; (¢} Section 504 of the
Rehabilitation

Tracking Number: GRANT00253533

PR/Award # U165A070046 el

Authorized for Local Reporoduction

Act of 1973, as amended {29 U.5.C. §794}. which
prohibits discrimination on the basis of handicaps; (d}
the Age Discrimination Act of 1975, as amended (42
UW.5.C. §8§68101-8107), which prohibits discnmination on
the basis of age: (e} the Drug Abuse Office and
Treatment Act of 1972 (P.L. 92-255}, as amended,
relating to nondiscrimination on the basis of drug
abuse: {f} the Comprehensive Alechol Abuse and
Alcoholism Prevention, Treatment and Rehabilitation
Act of 1970 (P.L. 91-818), as amended, relating {o
nondiscrimination on the basis of alcchol abuse or
alcoholism; {g) §8523 and 527 of the Public Health
Service Act of 1912 (42 U.5.C. §5290 dd-3 and 298
ee- 3). as amended, relating to confidentiality of alcohol
and drug abuse patient records; {h) Title VI of the Civil
Rights Act of 1968 (42 U.5.C. §§3661 et seq.), as
amended, relating fo nondiscrimination in the sale,
rental or financing of housing: {i} any other
nondiscrimination provisions in the specific statute(s}
under which application for Federal assistance is being
made: and, {j} the requirements of any other
nondiscrimination statute(s} which may apply to the
application.

. Wil comply. or has already complied, with the

requirements of Titles I and Il of the Uniform
Relocation Assistance and Real Property Acquisition
Policies Act of 1970 (P.L. 91-648} which provide for fair
and equitable treatment of persons displaced or whose
property is acguired as a result of Federal or
federally-assisted programs. These requirements apply
to all interesis inreal property acquired for project
purposes regardiess of Federal participation in
purchases.

. Wil comply, as applicable, with provisions of the Hatch

Act (5 U.5.C. §§1501-1508 and 7324-7328) which limit
the political activities of employees whose principal
employment activities are funded in whole or in part
with Federal funds.

Standard Form 424B (Rev. 7-97)
Prescribed by OMB Circular A-102



9. Wil comply. as applicable, with the provisions of the 12.

Davis- Bacon Act (40 U.5.C. §§276a to 27/6a-7}. the
Copeland Act (40 U.5.C. §276c and 18 U.3.C. §874},
and the Confract Work Hours and Safety Standards
Act (40 U.5.C. §§327- 333). regarding labor standards
for federally-assisted construction subagreements.

16, Will comply, if applicable, with flood insurance
purchase requirements of Section 102({a) of the Flood
Disaster Protection Act of 1973 (P.L. 93-234) which
requires recipients in a special flood hazard area to
participate in the program and to purchase flood
insurance if the total cost of insurable construction and
acquisition is $10.000 or more.

1. Will comply with environmental standards which may
be prescribed pursuant fo the following: {a) institution
of environmental quality control measures under the
National Environmental Policy Act of 1989 (P.L.
91-190} and Executive Order {£E0) 11514; (b}
notification of viclating facilities pursuant to £EO 11738;
{c) protection of wetlands pursuant to £0 11980; (d)
evaluation of flood hazards in floodplains in 15
accordance with £0O 11988: (e) assurance of project
consistency with the approved State management
program developed under the Coastal Zone
Management Act of 1872 {16 U.5.C. §51451 et seq.);

{fy conformity of Federal actions fo State (Clean Air) 17.

implementation Plans under Section 178(c} of the
Clean Air Act of 1955, as amended {42 U.S.C. §§7401
et seq.}. (g} protection of underground sources of
drinking water under the Safe Drinking Water Act of
1974, as amended {P.L. 93-523); and, (h} protection of
endangered species under the Endangered Species
Act of 1973, as amended (P.L. 93- 205).

13.

14.

15.

18.

Will comply with the Wild and Scenic Rivers Act of
1968 (16 U.5.C. 881271 et seq.} related 1o protecting
components or potential components of the national
wild and scenic fvers system.

Will assist the awarding agency in assuring compliance
with Section 106 of the National Historic Preservation
Act of 1966. as amended {16 U.5.C. §470}. £O 11583
{identification and protection of historic properties). and
the Archaeclogical and Historie Preservation Act of
1974 (16 U.5.C. §8469a-1 et seq. ).

Will comply with P.L. 93-348 regarding the protection of
human subjects involved in research, development,
and related acdtiviies supported by this award of
assistance.

Will comply with the Laboratory Animal Welfare Act of
1966 (P.L. 89-544, as amended. 7 L.5.C. 882131 et
seq.} pertaining fo the care, handling, and treatment of
warm blooded animals held for research, teaching. or
other activilies supported by this award of assistance.

. Wil comply with the Lead-Based Paint Poisoning

Prevention Act (42 U.5.C. §84801 et seq.} which
prohibits the use of lead-based paint in construction or
rehabilitation of residence structures.

Wil cause to be performed the required financial and
compliance audils in accordance with the Single Audit
Act Amendments of 1998 and OMB Circular No. A-133,
"Audits of States, Local Governments, and Non-Profit
Organizations.”

Will comply with all applicable requirements of all other
Federal laws. execufive orders, regulations, and
policies governing this program.

T SIGNATURE OF AUTHORIZED CERTIFYING CFFICIAL
Svivia Jamison

" TITLE
Community Superintendent District 10

* APPLICANT ORGANIZATION
MNew York City Department of Education, Community District 10

T DATE SUBMITTED
04-26-2007

Tracking Number: GRANT00253533

PR/Award # U165A070046 e

Standard Form 424B (Rev. 7-97) Back




DISCLOSURE OF LOBBYING ACTIVITIES

Complete this form to disclose lobbying activities pursuant to 31 U.S.C. 1352

(See reverse for public burden disclosure.)

Approved by OMB

0348-00456

1. " Type of Federal Action:
_a. contract

*b. grant

—C. cooperative agreament
d. loan

=& loan guarantee

_f Ioan insurance

2. " Status of Federal Action:

_a. hidinfieriapplication
#*b. initial award

—C. post-award

3. "Report Type:
#*a initial filing
b material change

For Material Change Cnly:

year guarter

date of last report

4. Name and Address of Reporting Entity:

#Prime  _SubAwardee  Tier if known:

* Name: Community School District 10

* Address:
One Fordham Plaza

Bronx
NY: New York

10458

Congressional District, if known:
186, 17

5. If Reporting Enfity in No.4 is Subawardee, Enter Name and
Address of Prime:

8. "Federal DepartmentAgency:

Urited States Depantment of Education

7. " Federal Program Name/Description: Magnet Schools As-
sistance

CFDA Number, if applicable: 84.165

8. Federal Action Number, if known:

9. Award Amount, if known:

* Name:
Mrs.

Sonia

Menendez

" Address:
One Fordham Plaza

Bronx

MY Mew York

10458

10.a. Name and Address of Lobbying Registrant (if individual, complete name}):

b. Individual Performing Services (including address if different
from No. 10a):

" Mamsa:
Mrs.

Sonia
Menendez

" Address:
One Fordham Plaza

Bronx
NY: New York

10458

11. Information requested through this form is authorized by title 31 U.S.C. sec-
tion 1352. This disclosure of Inbbying activities is a material representation of
fad upon which reliance was placed by the tier above when the transaction was

* Signature: Sylvia Jamison

* Mamea:

PR Awdadim dhapripaB ANT 00253533

a10




made or entered into. This disclosure is reguired pursuant to 31 U.5.C . 1352,
This information will be reported to the Congress semi-annually and will be
available for public inspection. Any person who fails to file the required disclos-
ure shall be subject to a civil penalty of not less than $10,000 and not more
than $100,000 for each such failure.

Public Burden Disclosure Statement

Mrs.

Sonia

Menendez

Title: Community Superintendent District 10
Telephone Mo.; 7158-741-5792
Date: 04-26-2007

Authorized for Local Reproduction
Standard Form - LLL {Rev. 797

According to the Paperwork Reduction Act, as amended, no persons are reguired to respond to a collection of information unless it displays a valid
OMB Control Number. The valid OMB control number for this information collection is OMB No. 0348-0048. Public reporting burden for this
collection of information is estimated to average 10 minutes per response, including time for reviewing instructions, searching existing data
sources, gathering and maintaining the data needed, and completing and reviewing the collection of information. Send comments regarding the
burden estimate or any other aspect of this collection of information, including suggestions for reducing this burden, to the Office of Management

and Budget, Paperwork Reduction Pmoject (0348-0048), Washington, DC 20503.

PR Awdadim dhapripaB ANT 00253533 et




OME Control Mo 1800-0007 (Exp 008/30/2004}

NOTICE TO ALL APPLICANTS

The purpose of this enclosure is to inform you about a new provision in
the Department of Education's General Education Prowisions Act
(GEPA) that applies to applicants for new grant awards under
Department programs. This provision is Section 427 of GEPA, enacted
as part of the Improving America's Schools Act of 1994 (Public Law
(P.L.) 103-382}.

To Whom Does This Provision Apply?

Section 427 of GEPA affects applicants for new grant awards under
this program. ALL APPLICANTS FOR NEW AWARDS MUST
INCLUDE INFORMATION IN THEIR AFPLICATIONS TO ADDRESS
THIS NEW PROVISION IN ORDER TCQ RECEIVE FUNDING UNDER
THIS PROGRAM.

(If this program is a State-formula grant program, a State needs to
provide this description only for projeds or activities that it carries out
with funds reserved for State-level uses. In addition, local school
districts or other eligible applicants that apply to the State for funding
need to provide this description in their applications to the State for
funding. The State would be responsible for ensuring that the school
district or other local entity has submitted a sufficient section 427
statement as described below. )

What Does This Provision Require

Section 427 reguires each applicant for funds (other than an individual
person) to include in its application a description of the steps the
applicant proposas 1o taks to ensure eguitable accsss to, and
particpation in, its Federally-assisted program for students, teachers,
and other program beneficiaries with special needs. This provision
allows applicants discretion in developing the required description. The
statute highlights six types of barriers that can impede equitable access
or pardicipation: gender, race, national origin, color, disability, or age.

Based on local circumstances, you should determine whether these or
other barriers may prevent your students, teachers, etc. from such
access or participation in, the Federally-funded project or activity. The
description in your application of steps to be taken to overcome these
barriers need not be lengthy, you may provide a clear and succinct

description of how you plan to address those bariers that are
applicable to your circumstances. In addition, the information may be
provided in a single narrative, or, if appropriate, may be discussed in
connection with related topics in the application.

Section 427 is not intended to duplicate the reguirements of civil rights
statutes, but rather to ensure that, in designing their projects,
applicants for Federal funds address equity concems that may affect
the ability of certain potential beneficiaries to fully padicipate in the
project and to achieve to high standards. Consistent with program
reguirements and its approved application, an applicant may use the
Federal funds awarded to it to eliminate barriers it identifies.

What are Examples of How an Applicant Might Satisfy the
Requirement of This Provision?

The following examples may help illustrate how an applicant may
comply with Section 427,

(13 An applicant that proposes to carry out an adult literacy project
serving, among others, adults with limited English proficiency, might
describe in its application how it intends to distribute a brochure about
the proposed project to such potential participants in their native
language.

(2) An applicant that proposes to develop instructional materials for
classroom use might describe how it will make the materials available
on audio tape or in braille for students who are blind.

(3) An applicant that proposes to carry out a model science program for
secondary students and is concemed that girls may be kess likely than
boys to enroll in the course, might indicate how it intends to conduct
"outreach" efforts to girls, to encourage their enroliment.

We recognize that many applicants may already be implementing
effective steps to ensure equity of access and participation in their
grant programs, and we appreciate your cooperation in responding to
the requirements of this provision.

Estimated Burden Statement for GEPA Requirements

According to the Paperwork Reduction Act of 1995, no persons are reguired o respond to a collection of information unless such colledion displays a

valid OMB control number. The valid OMB control number for this information collection is 1890-0007. The time reguired to complete this information

collection is estimated to average 1.5 hours per response, including the time to review instructions, search existing data resources, gather the data

needed, and complete and review the information collection. If you have any comments concering the accuracy of the time estimate(s} or

suggestions for improving this form, please write to: Director, Grants Policy and Oversight Staff, U.S. Department of Education, 400 Maryland
Avenue, SW (Room 3652, GSA Regional Office Building No. 3), Washington, DC 20202-4248.

Tracking Number: GRANT00253533

FR/Award # U165A0 70046 et



Attachment Information
File Name Mirne Type
7326-R1_MSAP _GEPA.doc application/msword
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NYC Region One Magnet Schools Assistance Program

Information Addressing the Department of Education’s General Education Provisions Act {GEPA)

PR/Award # U165A070046

In compliance with Section 427 of GEPA, Community School Districts 8 and 10 in New York City's
Region One assure that all program beneficiaries with special needs will have equitable access to, and
participate in, the proposed Magnet Schools Assistance Program {(MSAP):

O

All four schools in the C5Ds 9 and 10 MSAP application are offering whole-school magnet
programs, thus ensuring that all students attending these schools will fully participate in all
magnet-funded activities. In keeping with the policies and practices of the New York State
Education Department and the New York City Department of Education, all students in the
four proposed magnet schools will be selected for program participation without any regard
1o their race, color, national ofigin, gender, age, or disability.

The Region One magnet initiative includes extensive professional development strategies
designed to ensure that students regardless of background are able to fully participate and
succeed in the rigorous educational programs being offered through the grant.  For
example, all teaching staff in the four proposed magnet schools will receive training from
Schools Attuned in the area of differentiated instruction, so that they are fully conversant
with teaching strategies to ensure that exceptionalities are not a barrier fo receiving a high
quality, rigorous educational experience. The Region will collaborate with Leamer-
Centered Initiatives, under the diraction of Dr. Giselle Martin-Kniep, to develop best
practices in gquality curriculum, instruction and assessment through the creation of
professional learning communities.

All of the proposed magnet schools are “in good standing,” and have made a commitment
to reserve ten spaces per grade per year for students attending other low-performing high
schools in the Begion who have not had access to the kinds of innovative and rigorous
ecducational programs being offered through the MSAF initiative.

A wide array of student support services are built into the project design to assist students
who are struggling to meet program and State standards, including those with special
ecducation needs and those who are English language learners (e.g., AVID, Quality
Teaching of English Language Learners, after-school tutoring).

Any written materials developed and disseminated in conjunction with the parent
awareness activities that are sponsored by the magnet programs will be translated into
languages other then English, should the need arise, and translators will be available
during parent involvement activities (e.g., meetings, workshops) to enable non-English
speaking parents to detive the same benefits as their English speaking peers.



CERTIFICATION REGARDING LOBBYING

Certification for Contracts, Grants, Loans, and Cooperative Agreements
The undersigned certifies, to the best of his or her knowledge and belief, that

gi 3 No Federal appropriated funds have been paid or will be paid. by or on behalfof the undersigned, to an%/ person
or influencing or attempting to influence an officer or employvee of an agency, a Member of Congress, an officer or
employee of Congress, or an employee of a Member of Congress in connection with the awarnding of any Federal
confract. the making of any Federal grant, the making of any Federal loan, the entering into of any cooperative
agreement, and the extension, continuation, renewal, amendment, or modification of any Federal contract, grant,
loan, or cooperative agreement.

{23 If any funds other than Federal appropriated funds have been paid or will be paid to any person for influencing or
attempting to influence an officer or empiofvee of any agency, a Member of Congress, an officer or emplovee of
Congress, or an emplovee of a Member of Congress in connection with this Federal contract, grant, loan, or
cooperative agreement, the undersigned shall complete and submit Standard Form-LLL, "Disclosure of Lobbying
Activities,” in accordance with its instructions.

{31 The undersiﬁned shall require that the language of this certification be included in the award documents for all
subawards at all fiers {including subcontracts. subgrants, and contracts under ?rants, loans. and cooperative
agreements) and that all subrecipients shall certify and disclose accordingly. This certification is a material
representation of fact upon which reliance was placed when this transaction was made or entered into. Submission of
this certification is a ﬁrerequisite for making or entering into this transaction imposed by section 1352, title 31, U.&.
Code. Any person who fails to file the required certification shall be subject to a civil penalty of not less than $10,000
and not more than $100,000 for each such failure.

Statement for Loan Guarantees and Loan Insurance
The undersigned states, to the best of his or her knowledge and belief, that:

If anfl funds have been paid or will be paid to any person for influencing or atternpting to influence an officer or
employee of any agency. a Member of Congress. an officer or employee of Congress, or an employee of a Member
of Congress in conhection with this commitment providing for the United States to insure or guarantee a loan, the
undersigned shall complete and submit Standard Form-LLL, "Disclosure of Lobbying Activities.” in accordance with
its instructions. Submission of this statement is a prerequisite for making or entering into this transaction imposed by
gsection 1352, fitle 31, U.S. Code. Any person who fails to file the required statement shall be subject to a civil penalty
of not less than $10,000 and not more than $100,000 for each such failure.
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New York City Region 1 {CSD 9/CSD 10) - Magnet Schools Assistance Program (2007-2010)

Proposal Abstract

Region One, comprised of Community School Districts {CSDs) 9 and 10, has a student enroliment of
91,049 as of the 2006-07 scheol year, and is the local educational agency applying for funding from the
Magnet Schools Assistance Program for an inter-district magnet initiative which will serve four high schools
(two in each CSD).  According to the October 2006 registers, the ethnic makeup of the Region is
predominantly Hispanic at 65.1%, with 26.0% Black students, 4.8% Asian-American, 0.4% American
Indian, and 3.6% White, with over 20,000 English language learners.

The 2007-2010 Region One MSAP initiative is designed to address several emerging needs. First and
foremost is the commitment on the part of both Districts o focus more intensive energies on Improving
student achievement at the secondary level, which is also a problem of national concem. The second
priofty is to provide organizational supports and resources to some of our newest secondary schools to
ensure that they hit their stride and can live up o the promise held out for this new generation of high
schools. And the third priotity is to promote equity of access of educational opportunities to students who
for too long have been languishing in under-peforming, over-crowded and uninspired school settings.
During the 2007-2010 funding cycle, Districts 9 and 10 in Region One will address all six ohiectives of the
Magnet Schools Assistance Program through the following initiatives:

O Design and implement aggressive outreach and recruitment strategies in order io attract a more
diverse pool of applicants and thereby reduce minority isolation in four high schools with substantial
propertions of minority students (Celia Cruz Bronx High School of Music, Kingsbridge International
High School, Mott Hall Bronx High School, and The Bronx Center for Science and Mathematics) and
expand opportunities for students in low-performing high schools to participate in these rigorous and
innovative educational programs.

O DBevelop and design innovative educational methods and practices and provide courses of instruction
that will substantially strengthen the knowledge of academic subjects and the grasp cof tangibie and
marketable vocational, technological and professional skills of students attending the magnet schools.
The four schools will offer a wide array of theme-based curricula {e.g., music, math and science,
international studies) and instructional program models {e.g., International Baccalaureate) to facilitate
greater levels of student engagement and perfformance. A collaboration with Education for Careers,
directed by Michelle Mickelson, Ph.D., will provide a professional development program designed to
increase the capacity of the proposed magnet schools to provide learning opportunities that enhance
student awareness of and preparation for the world of work. Staff from each proposed magnet school
will participate in training on career awareness/development content, National Career Development
Guidelines, and resources for integrating classroom career awareness activities across the curricuium
that will prepare themto design activities to aid the development of individual student careet plans.

O Offer comprehensive professional development programs to assist the magnet schools in substantially
strengthening students’ knowledge of academic subjects and enabling all students to meet challenging
State content and performance standards. The Hegion will collaborate with Learner-Centered
Initiatives, under the direction of Dr. Giselle Martin-Kniep, to develop best practices in guality
curriculum, instruction and assessment through the creation of professional leaming communities. A
partnership with Schools Attuned will offer training in the four proposed magnet schools to enhance
staff's understanding about differentiating instruction for students. The professional development will
increase staff's capacity to enhance student self-esteem by building on their strengths while identifying
areas of need.
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280.32 Competitive Priorities

Need for Assistance

{1 The Secrelary evaluates the applicant's need for assistance by considering the cost of fully
implementing the magnet schools project as proposed.

Dverview of Region One

In June 2002, New York City Mayor Michae! Bloomberg implemented the largest reorganization of
the New York City educational system in history, gaining the authority over the schools that had eluded
former mayors for decades. The mayor abolished the Board of Education and appointed Joel Klein as the
Chancellor of the New York City Department of Education. Each Region comprises two, three or four of the
community scheols districts, as well as the high schools located within their geographic boundaries. Aimed
toward greater individualized supportt and supervision, the ten regions are each led by a Regional
Superintendent appointed by the Chancellor who, together, function as the senior instructional
management team for the school system and report directly o the Deputy Chancelior for Teaching and
Learning. Each region has a Learning Support Center that houses the instructional ieadership for the
region as weli as a full service Parent Support Office. Six of the Leaming Support Centers also house
Regional Operations Centers that provide operational support to schools.

Region One, comprised of Community School Districts {CSDs) 9 and 10, has a student enroliment
of 95,205 as of the 2006-07 schoo! year, and is the local educational agency applying for funding from the
Magnet Schools Assistance Program for an inter-district magnet initiative which will serve four high schools
(two in each CSD).  Region One is comprised of 66 elementary schools, one K-8 schocl, 28 middle
schools, 9 secondaty schocls, and 33 high schools. Region One is situated in the northwest comer of the
Brony, with the Westchester County line at its northem end and bordered on the west by the Hudson and
Harlem Rivers. The Region encompasses neighborhoods ranging from the affluent enclave of Riverdale to

the economically distressed communities of Crotona, Morrisania, Tremont, Mount Hope and High Bridge on
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the southern edge of the Region. According to the October 2006 registers, the ethnic makeup of the
Region is predominantly Hispanic at 85.1%, with 26.0% Black students, 4.9% Asian-American, 0.4%
American Indian, and 3.6% White, with over 20,000 English language leamers.

Overview of Region One Magnet Proposal

During the 2007-2010 funding cycle, Districts 8 and 10 in Region One will:

O reduce minority isolation in four high schools with substantial proportions of minority students
(Celia Cruz Bronx High School of Music, Kingsbridge Intemational High School, Mott Hall Bronx
High School, and The Bronx Center for Science and Mathematics);

O develop and implement magnet programs that will assist the two districts and schools in achieving
systemic reforms and providing all students with the opportunity to meet challenging State content
and performance standards;

O develop and design innovative educational methods and practices and provide courses of
instruction that will substantially strengthen the knowledge of academic subjects and the grasp of
tangible and marketable vocational, technological and professional skills of students attending the
magnet schools;

[0 improve the capacity of Districts 8 and 10 to continue operating magnet schools after federal
funding through professional development; and

O ensure that all students at the magnet schools have equitable access to high quality educational
programs that will enable them to succeed academically and continue with postsecondary
education or productive employment.

The table below provides a thumbnail sketch of the four proposed magnet high schools. Complete

descriptions of the schools’ magnet program designs are included in the Quality of Project Design section.
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Table 1

Region One Proposed Magnet Schools (2007-2010)

School (Number) District Year Opened | Curreni Enroliment (Grades)
Bronx Center for Science and Csbg 2005 249 (8-10)
Mathematics (X260)

Celia Cruz Bronx HS of Music (X442) | CSD 10 2003 342 (9-12)
Kingsbridge International HS (X268) CsD10 2005 220 (8-10)

Mott Hall Bronx HS (X252) CsSh9 2005 234 {8-10)

Ag shown above, the total current enroliment at these schools is 1,029 students in grades 8-12.
Student enrollment projections provided as an attachment to the amended Voluntary Desegregation Plan
show that on average, a total of 1,667 students will be served each year, across the four magnet schools.
This represents 6% of the total Region One high school student population served through the proposed
magnet school programs on average across the three project years.

2 The secretary evaluales the applicant's need for assistance under this pari, by considering the
resources available 1o the applicant to carry out the project If funds under the program were not provided

Budget Climate Facing NYC Public Schools

Analysis of education spending patterns in New York State reveals that schools -- and students -
in both the state and the city are getting shortchanged.  According to the New York: State of Leaming
Report {October 2006}, the average New York City school district spent an average of $13,640 in the 2008-
2004 school year while the average for New York State was $13,828, the latest year for which comparative
figures are available. Many New York State districts spent far above or below this figure; some small rural
districts spent approximately $8,200 per pupil, while some suburban districts spent as much as $48,000.

The average downstate? suburb spent $16,349. Moreover, the current funding system does not adeguately

T Including Nassau, Rockland, Suffolk, and Westchester counties
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account for the enormous educational needs of the 1.1 million NYC students, many of whom live in areas of
concentrated poverly, are disabled or are English language learners.  Although the State Legislature
recently passed a large increase in education aid, this increase barely compensates for cuts made in the
early 1890s.

Current budget projections for the 2006-2007 school year indicate that NYC schools will be
provided with less than a two percent increase over last year. I i3 ironic that in a national study conducted
hy Education Week, New York ranked #1 among the states in the quality of standards and assessments,
but #48 in equity of school funding. Moreover, the Education Trust found in a 2005 report {that used 2002-
2003 data) that New York State’s funding gap between low-minority and high-minority districts is $2,419 per
student, which amounts to about $60,000 for each class of 25 students (The Funding Gap 2005, Winter
2005).

Trying to rectify these funding inequities, the Campaign for Fiscal Equity (CFEY Inc., a non-profit
coalition of parent organizations, community school boards, concemed citizens and advocacy groups, has
been working for the past ten years to place the New York State education funding debate at the center of
the larger national discussion of educational equity in our nation’s public schools. In 1993, CFE filed suit
against the state in an effort to reform its school financing system (CFE v. Stafe of New York). Despite the
January 10, 2001 ruling by Manhattan Supreme Court Judge Leland DeGrasse that New York's school
financing system deprives New York City students of the funds needed to provide them with a
constitutionally mandated “sound hasic education®—a decision upheld by the New York State Court of
Appeals—these decisions have been met with repeated appeals.

The Court of Appeals gave the state until the end of July 2004 to remedy the problem with its
current school funding formula. Unfortunately, the state did not comply by the deadline. On February 14,
2005, the Court of Appeals, using recommendations made by a special panel it appointed, ruled that NYC

schools need $5.6 billion to provide their students with a “sound basic education” and bring every NYC
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school up to constitutional standards. To date, New York State still has not complied with the court's
decision and as of July 2008 submitted a reply brief to the Court of Appeals, ncting that “the increases the
govemnor and the legislature added 1o the education budget this year (2006-2007) for New York City's
operating aid are in fine with the increases that were mandated by the cours.” The state determined that
only $1.93 billion more is needed. (CFE, 7/13/06).

Teacher salaries in New York City are among the lowest in the state, despite the high cost of living
in the city. New York City's median teacher salaty in 2004-05 was $52,947, more than §2,700 below the
state median ($55,665). The median salary for a teacher in Region One was even less. The median
teacher salary in 2004-05 for CSD 9 was $48,837 and for CSD 10, it was $49,798; both more than §5,000
less than the New York State median, and more than $20,000 below the median salary for a teacher in the
average downstate suburb? (§72,056) {New York: The State of Leaming, October 2006). Studies show that
districts that pay teachers more attract teachers with higher verbal abilities and more experience (Kazal-
Thresher, 1883}, Furthermore, Randi Weingarten, President of the United Federation of Teachers, which
serves NYC teachers, testified, on 11/18/04 regarding the implementation of CFE, that “Suburban salaries
are not standing stifl. At most points on the salary schedule our teachers are still $10,000 to $15,000
behind.” To be effective and attractive to all students, magnet schools need the rescurces to pay for
qualified and experienced teachers as well as ongoing professional development.

Finally, it is important 1o note that new schools such as those we are proposing to establish as
magnet sites have additional fiscal challenges by virtue of their small size {Rotherham, 1889; Deloitte
Research, 20055, All four proposed magnet schools share space with other schools and therefore have
limitations with regard to their physical plants that have significant programmatic implications. Both KIHS
and Celia Cruz are located within a large educational complex that houses a total of five small high schools,

while BCSM is housed n a remodeled former elementary school which it shares with three other schools.

2 Including Nassau, Rockand, Suffolk, and Westchester counties.
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In its first year, Mott Hall Bronx was also housed in an intermediate school in District 8 but moved this year
to its own new facility housed in a state of the art high school campus containing three new innovative
schools. The small size of their student bodies also limits the range and scope of services for students with
special needs, which has been a source of controversy as parents feel this limits access to these new and
innovative programs for their children who may need additional supports. In his February 2007 testimony
to the NYC Council Education Committee on the NYCBOE's Small Schools Initiative, Matthew Lenaghan,
the Deputy Director of Advocates for Children (AFC), discussed the negative impact of phasing out larger
schools in favor of smaller ches on English Language Learners {(ELLs) and students with special education
needs. He notes that smaller schools often explicitly exclude ELLs and special education students,
pushing them into large failing schools, as they eliminate programs and services needed by these
populations.  The magnet grant will serve to address many of the concemns expressed in Matthew
Lenaghan's festimony by promoting the twin principles of equity and excellence in education. In a socially
conservative era where accomplishments made in the area of equity over the past three decades are
threatened from both judicial and legislative quarters, it is reassuring that districts that are committed to
achieving these intertwined goals have a potential source of support.

{3 The secretary evaluales the applicant's need for assistance under this part, by considering the
extent to which the costs of the project exceed the applicant’s resources.

In order to implement the amended Voluntary Desegregation Plan attached to this MSAP
application, and the robust magnet program designs painstakingly crafted by each of the schoel's planning
teams over the past year, we estimate the total cost of the magnet initiative in Year 1 to be $3,244,346.
While Region One will be allocating substantial fiscal, parsonnel and technological resources averaging
approximately 49% of the total operating costs of the magnet program each vear (this contribution is
detailed throughout the application, e.g., in the Plan of Operation, Quality of Personnel, Budget and

Resources), to ensure the project’s success will require & federal investment totaling $5,238,183 over the
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three-year project period. After calculating the costs related to personnel and other than personal services
(OTFS) expenditures, we estimate that the incremental expense of operating the modified desegregation
plan is less than 1% of the two districts’ total operating budgets. This is based on annual desegregation
plan expenses of §3,244,346 {i.e., in-kind plus MSAP funds), and a total annual operating budget for
Districts € and 10 of $§714,238,407 in tax levy and reimbursable funds (in FY 07).
(4} The applicant’s need for assistance under this pant, by considenng the difficully of effectively
carrying out the approved plan and the project for which assistance is sought including consideration of
how the design of the magnet school project (eg.. the Wype of program proposed. the location of the
magnet school within the LEA) impacts on the applicant’s ability to successfully carry out the approved
plan.

in the absence of MEAP suppott, the folowing activities could not be carried out, and thus the
accomplishment of the Region’s dual agenda of educational excellence and equity would be seripusly
jeopardized.

O Implementation of mrgeted, extensive outreach and reciuitment at the Region and school levels.
Aggressive outreach and recruitment, combined with effective and innovative dissemination
strategies, will be used to inform and attract non-minority families back into our schools. Both
Regional Office and school-based staff, with support and guidance by the Froject Director, wil
engage in numerous activities (e.g., development of promotional materials, establishment of
relaticnships with local press, linkages with community-based organizations) throughout the project
period to inform families about Region One’s magnet schools.

O Provision of the necessary district-level coordination. The implementation of a magnet initiative in
four high schodls, three of which are less than two years old, requires the management and

cootdination of a full-time Project Director. The Project Director will ensure that all of the proposed
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magnet school activities are proceeding on schedule and in accordance with program guidelines,
and will be responsible for meeting with magnet school staff on a reqular basis. For example,
among many other responsibilities, the Project Director will work with the school-based MSAP site
coordinators to design targeted outreach and recruitment strategies, review student applications to
ensure the diversity of the applicant pool, and conduct biannual reviews of the ethnic enroliment
data of the magnet schools to ensure that the schools are moving towards their desegregation
goals.

O Implementation of a targeted professional development program. In order to reform the current
teaching and leaming practices among our educators and equip them with the skills and
knowledge needed to incomorate innovative educational methods and practices into classmoom
instruction, a strong and targeted professional development program must he implemented.
Specifically, MSAF funds will support training for school staff in key areas such as standards- and
tesearch-based curticulum development and assessment strategies and providing differentiated
instruction to meet the diverse leaming needs of students.

O Support for school-based currictlum development efforts needed to create attractive, theme-based
programs, incorporating the development of career awareness and exposure opportunities for
Students.  Curriculum development around the magnet themes will revitalize the curriculum and
enable magnet school students 10 meet challenging academic standards. Region One has
requested funds to provide sufficient time for magnet school teachers to engage in curricuium
development activities both during and after school. The MSAP-funded teacher specialists, in
collaboration with classroom teachers and other school-based staff, will be responsible for
developing, enhancing, and strengthening the magnet themes at their schools, including the

development andfor modification of theme-related enrichment andior curricular materials 1o he
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aligned with the New York State and New York City standards in the core content areas and with
the 2006 Report of the New Commission on the Skills of the American Workforce,

Development of oulside collaborations. Successful coliaboration with community partners will be
needed to successfully implement a systemic reform initiative of this magnitude. [n addition to
benefiting from region-wide collaborations in support of MSAF ohiectives, each of the individual
magnet schools will be establishing or expanding collaborations with a variety of outside
organizations {from local community-based organizations to institutions of higher education), to be
used to enhance their curricular offerings as well as their school-based professional development

efforts.
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280.32 Expanding Capacity to Provide Choice
{t The extent fo which the applicant proposes fo help parenis whose children afterd low performing
schools (that is. schools that are in school improvement, schools that have been identified for or are in
corrective action, and schools that are in the planning vear for restructuring) by
(b} Maximizing the opportunity for students in low-performing schools to aftend higher-
performing magret schools funded under the project

Redgion One Magnet Program and NCLB Choice

Currently, the four high schools included in the Region One magnet inttiative are all “in good
standing,” and therefore can serve as “receiving” schools under NCLB choice. Included in the podl of
potential applicants that these schools will be trying to recruit are the students currently attending the low-
performing high schools located within the boundaries of Region One (see Table 2 helow).

Table 2
Low-Performing High Schools within Region One

Enrollment (2006-07) '

School #1%Minority | #/% Non-Minotity
Dewitt Clinton HS 4173 /97.3% 16/2.7%
Grace H. Dodge Vocational HS 1,384 /98.6% 20/1.4%
John F. Kennedy HS 2,471/ 87.8% 55/2.2%
University Heights HS 433/ 89.5% 2/05%
Walton HS 914 /98.2% 7/0.8%
Total 8,375/ 87.9% 200/2.1%

Each of the four proposed magnet high schools has agreed to reserve up to 10 seats per
grade per year to accommodate choice transfer requests. The MSAP Froject Director will work very
closely with the NYCDOE’s Office of Student Enroliment, Placement and Operations 10 ensure that this

competitive priority of the magnet initiative is being given due consideration in the administration of the
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student assignment process under NCLB. As shown in Table 3, by the end cf the three-year funding cycle,
a total of 450 students from low-performing schocls in the Region will have heen able 10 exercise their
‘choice” option and attend innovative and rigorous educational programs made available through the
magnet grant.

Table 3
Projected Enroliments of Students from Low Performing High Schools

in Region One Magnet Schools

| 2007-08 | 2008-09 | 200910 | Yrs1-3
Bronx Center for Science and Math 30 40 40 110
Celia Cruz 40 40 40 120
Kingsbridge International 20 40 40 110
Mott Hall Bronx 30 40 40 110

(2} tifectively informing parents whose children attend low-performing schools about choices that are
avaiable to them in the magnet schools 1o be funded under the project and meaningfully involving them in
the magnet schools their children attend.

NCLB Choice Process in NYC

In accordance with the provisions of No Child Left Behind, schools receiving Title [ funding that fai
to show adequate yearly progress for two years in a row in the same subject and grade are considered “in
need of improvement” and are required to offer parents the option of public school choice. The District
informs parents of this option via letter at the beginning of the school year, and parents may submit an
application to request that their child be transferred to a higher performing public school in the same district.
All letters and supporting materials are made available in nine languages, including English. Parents of all

eligible students are notified directly via mail, as well as via letters distributed by the schools.
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This year's NCLB Choice Process included several improvements 1o provide additional information
and choice to parents. The notificaticn procedures include letters informing parents of their right to request
a transfer out of a school identified as a school in need of improvement to a school that has not been
identified as in need of mprovement, and information on efforts the identified school is making to improve
academic performance. Application materials describe in detal the process for submitting a transfer
tequest and provide parents with the opportunity to indicate thelr preferences from among a list of schools
available to receive transferting students. Parents aiso are provided with a Parent Information Package,
which include school-by-school academic achievement data and parent-friendly tools, such as a parent
checklist, a program timeline, and answers to frequently asked questions. All materials are available in nine
languages, including English. There is also a special section of the NYCDOE website devoted to the NCLB
Public School Choice program that describes program eligibility and procedures and from which patents
can download copies of all notification and application materials. For the 2006-2007 school year, the NCLB
Public School Choice Program is being administered centrally by the Department's Office of Student
Enrollment Planning and Operations. Schools help operate the program by distributing materials and
conducting outreach to parents, with additional support from our ten Regional Learning Support Centers. A
centralized approach maximizes the effort to inform parents by combining mailings directly to students’
homes with schocl-level distribution of information.

Title | schools that remain in need of improvement for a second year are obligated to provide
supplemental educational services to students at the school, in addition to offering school choice. These
supplemental educational services, which are paid for by the Districts, may include tutoring in core
academic subjects that is provided outside of the regular school hours by an organization selected by the
parent from a list of qualfied providers approved by the State Education Cepartment.

The New York City Department of Education NCLB Pubic Schodl Choice program is a “race

neutral” process that is centrally administered by the Department of Education and managed on a citywide
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basis without geographic constraints, in order 1o increase the number of better-perdfoming transfer cptions
available to parents and students. In compliance with NCLB rules, for any school identified for Title |
School Improvement or Corrective Action, districts provide all students in the school with the option 1o
transfer to another public school that has not been so identified. Furthermore, districts give priofity to the
lowest-achieving children from low-income families, provide transportation to the receiving schools, and
allow transfers to remain in the receiing schools until they have completed the highest grade in that
school.

Following the spirit of NCLB, a priotization scheme was developed to match the "lowest achieving
students from low-income families” to their highest preference of school transfer. This scheme categorizes
students based on their standardized test scores from the previous year in math and English language arts
(scores and scaled on 1-4, with 1 as below standards and 4 as exceeding standards); and upon poverty
standards (eligibility for free funch, reduced cost lunch, or ineligibility for these benefits). For example, a
student who is in level 1in ELA and Level 1 in Mathematics receives a scale score achievement level of 2
(Level 1 ELA + Level 1 Math); if that student is eligible for free lunch, he or she is given top placement
priority for his first transfer preference. Students with similar test scores but who are eligible for reduced-
price lunch may receive a score of 3, and thus have a slightly lower placement priority than the student in
the example above. However, academic performance is weighted more heavily than free-lunch eligibility.
A student, who receives a level 1 on both math and ELA but is eligible only for reduced price lunch, will
have a higher priority for transfer than a student with a 3 on each test who is eligible for free lunch.

Parent involvement initiatives in Magnet Schools

As described in detail in the Plan of Operation section (280.31a}, the Region One magnet initigtive
includes a comprehensive, multi-faceted and aggressive recruitment campaign to ensure that parents and
children from throughout the community are knowledgeable about the magnet program options available at

the four high schoois. All of the recruitment strategies that will be implemented to inform parents about the
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Region One magnet programs will include targeted outreach to the students who are attending the low-
performing schools highighted in Table 2.

Moreover, as described in detail in the Quality of Project Design section (280.31c), all of the
proposed magnet schools will build upon the successful parent engagement practices already in place and
expand the types of activities in which parents can become involved in the day-to-day operations of the
magnet programs:

At BCSM, school leadershin and staff realize that effective communication and a strong
partnership with parents support the achievement of higher success rates in every aspect of our school.
Parents will be kept abreast of students’ academic pregress by mailing home student reports every three
weeks. In addition, there is regular communication with parents through a phone chain and an email
distribution list. Through the magnet program, staff will work with the school's FParent Coordinator and the
Parent Association to conduct curriculum nights that will focus on each of the magnet strands, as well as
parent workshops on topics such as college admissions, technology, and multicutturalism.

Family and community involvement are key 1o the creation of school culture at Celia Cruz. School
staff recognizes the importance of parents and famifies as well as other community members to the well-
being and successful grounding of the school. To encourage strong involvement from all of our students’
families, parents and family members are invited to attend and participate in the preparation for and
performance of the student ensembles. Parents are also invited to participate in the Parent Association,
the School Leadership Team, Farent Teacher conferences, and in the high school recruitment fairs and
Open Houses. Furthermore, all parents are kept abreast of school activities through telephone, e-mail, and
written communications.

At KIHS, a maijority of the students are English language leamers, making it extremely important to
provide information to patents in their native languages. All communications with families are translated

into as many languages as possible. In addition, transiators are present at parent meetings to ensure that
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all participants understand what is being discussed. The parent constituency is further supported by
access to service organizations that offer assistance to new immigrants. At KIHS, parents are also
engaged in school activities through monthly Parent Association meetings and workshops and classes that
are arranged by the school's Parent Coordinator. Parents are key participants in community service
projects like the community garden and annual events like the international dinner. Through the magnet
program, family members will he invited 1o cultural shows and curriculum nights 1o highlight the program’s
accomplishments and the development of the schoof's international theme. In addition, parent feedback on
the magnet program will be solicited through surveys and focus groups.

Parents are an essential element of a student's success in school, and therefore, parent
engagement is a critical component at Mott Hall Bronx HS. Advisors conduct cngoing outreach to parents
through telephone and e-mail communication and parent conferences, and parents are invited 1o attend af]
Parent Association and School Leadership Team meetings, Open Houses for prospective students, and
prientations for incoming families. In addition, parents are inviled to awards ceremonies, math and science
fairs, school productions, and presentations, and are kept abreast of school news through our school
newsletter and web site. Parents are included in academic programs through weekly work summaries
which are sent to parents to provide information on their child's homework assignments and progress.
Teachers conduct daily agenda checks with students about their homework and weekly phone calls to

parents 1o ensure that parents are aware of and able to discuss their child’s academic progress and needs.
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Selection Criteria

280.31 (a) Plan of Operation

{1 The Secretary reviews each application fo determine the qualtty of the plan of operation for the
project.

District Management Structure

As noted earber, this inter-district Magnet Schools Assistance Program application i being
submitted by the two school districts -- Community School Districts Nine and Ten - that comprise New
York City’s Hegion One in the borough of the Bronx. The Superintendent of Region One, Yvonne Torres,
provides overall direction, supervision and leadership for a staff of more than 10,000 teachers, 123
principals, 230 assistant principals, and 100 Regional Office staff serving over 91,000 students in grades
pre-K through 12.

A 25-year veteran of the New York City Public school system, Ms. Torres has served as the
Regional Superintendent since Fsbruary 2006. Prior to becoming the Region One Community
Superintendent, Ms. Torres served as the Superintendent of CSD 9 and as a Local Instructional
Superintendent for three years in Region One, having been appointed 1o this dual position because of her
strong record of reforming failing schools. For two years {200-2002), Ms. Torres serve as a Lead Principal
Coach, a role developed and nurtured through District Ten's five-year leadership initiative funded by the
Wallace Foundation. To better support the principals she was coaching, Ms. Torres actively participated in
vatious professional development activities, including those focused on the ‘Principles of teaming and
Curriculum Mapping. She has also taken courses at Harvard University's Principals Center. Ms. Torres
has ten years of school-hased supervisoty expetience, having served as an assistant principal for five
years and a principal for five years. Durng her tenure as principal of PS 291, the school was removed from
the Schools under Redistration Reviaw list.  Ms. Torres rose through the ranks of the school system,

starting as an educational associate in District Ten's PS 94 over 30 years ago, then serving as a classroom
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teacher for 15 years, and finally as a bilingual coordinator and staff developer before becoming a school-
based administrator.

Ms. Torres was named an Honoree in the Salute to Heroes of Education ceremony in 2002, She
has a Certificate of Advanced Study in Administration and Supetvision from City College, CUNY where she
graduated as Danford Scholar. She also holds a MEd. in Curriculum and Teaching from Fordham
University. She holds licenses as School District Administrator, School Administration and Supervision,
Supervisor of Bilingual Bducation, and Bilingual Teacher (Spanish) among others.

When Ms. Torres was appointed Superintendent of Begion One, Frank Faliotta assumed the role
of CSD 9 Superintendent. Mr. Frank Paliotta, Local Instructional Superintendent and Superintendent of
Community School District 9, has been involved with the New York City education system since 1870,
beginning as a middle school teacher of language ans and social studies. Over the course of his 37-year
career, he has won a number of awards, including the CSA Performance Incentive two years in a row and
the NYCDOE's Supervisor's Award.

Among his many professional accomplishments, Mr. Paliotta coordinated and supervised CSD 11's
balanced literacy initiative in elementary and middle schools and was responsible for the CSD 11 district-
wide implementation of Everyday Mathematics, TERC and Math in Context, as well as for the district-wide
supervision and implementation of the Teaching American History Grant. In addition, he promoted the
concept of data-driven schools, designing and implementing the Student Assessment Management System
(SAMS). In promoting professional development, he organized and supervised the District's Mid-Level
Supervisor's nstitute end established the Elementary School Prinipals’ Network, a monthly cohort designed
to provide professicnal curricuium in a risk-free setting. Mr. Paliotta eamed masters degrees in education
and special education fom lona College, and Certification in Supervision and Administration from the

College of New Rochelle.
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As the Local Instructional Superintendent and Community Superintendant for CSD 10, Ms. Sonia
Menendez is responsible for supervising and coaching principals in improving student achievement,
working with them and their school teams in developing curriculum and principles of leaming;
understanding and using data; developing and using rubrics, and implementing a balanced literacy and
mathematics program. Ms. Menendez brings to her current position 30 years of experience in New York
City schools; immediately nrior 1o her supetintendency, she was the Principal of PS 310, a C5D 10
elementary school where, among other achievements, she worked collahoratively with the school
community, when it became a federal magnet school, to implement an instructional program that resulted in
the school's removal from the SURR list. She also served PS 310 as a principal coach and mentor,
facilitating professional development and study groups with other principals and supported new pringinals in
understanding and enhancing their role as school leaders.

Ms. Menendez has participated in many professional development conferences and institutes
related 1o her school leadership positions, among them the Teachers College Literacy and Leadership
Conferences; Leaders Count, a Summer Institute for Principals sponsored by the DeWitt Wallace LEAD
grant; and the Principal’s Institute at Harvard University.

Ms. Menendez’ advanced education includes an MS in Bilingual Education from Hunter College,
CUNY, and an Advanced Certificate in Administration and Supervision from City College, CUNY, as wel as
extensive coursework in Special Education at Lehman Coliege, CUNY. She holds New York City licenses
in Principal in DES, JHS; Assistant Principal; Bilingual Common Branches; Common Branches; ESL; and
Eatly Childhood. Her New York State permanent cedifications include Administration and Supervision, and
Elementary Education (N-6).

As evidenced by the letter accompanying the amended Desegregation Plan attached to this
proposal, these three exemplary instructional leaders will be at the helm of the MSAP initiative, and will

bring their collective expetience and knowledge to its successful implementation,

£8D 22 MSAF Propasal Narrative page 18

PR/Award # U165A070046



(2.1} The Secretary defermines the extent fo which the applicant demonsirates the effectiveness of the
managemert plan o ensure proper and efficient adminisiration of the project.

Management Structure of the Reglon One Magnet Initiative

Edison Teano is the proposed candidate for Project Director during the 2007-2010 program cycle.
(For a complete description of Mr. Teano’s qualifications, please see the Quality of Personnel section of
this proposal.) As MSAP Project Director, Mr. Teano will have overall programmatic and administrative

responsihility for the project. In this nosition, he will be responsibie for carrying out the Tollowing tasks:

O managing and providing support o the teacher specialists in the planning and implementation
process at each magnet school;

O providing technical assistance 1o the magnet schools in their outreach and recruitment efforts by
assigting them in the development of promotional matetials (e.g., brochures, press releases),
planning of events {e.q., open houses, school tours), and monitoring of enroliment data;

O editing Magnet publications and overseeing the development and maintenance of the Magnet
website;

O attending professional conferences 1o gether and share the most current information about
effective magnet school programs, and USDOE and OCR program mandates;

O coordinating Region-wide and school-hased staff training activities, including those facilitated by
outside agencies;

O researching and disseminating literature on areas related to the specific magnet school programs
such as theme- and standards-based curiculum development and assessment, technology
integration, and innovative instructional approaches,

O coordinating requiar meetings with magnet school staff to disseminate pertinent information

tegarding federal MSAR guidelines and to build & professional support network among school-
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based staff with similar responsibilities and interests;
O monitoring all project expenditures and providing school staff with technical assistance in meeting
fiscal and budgetary guidelines;
O meeting with the Region's Senior Grants Specialist to review compliance with all program
requirements and requlations;
O serving as the primary liaison to the MSAP program officer; and
O serving as a liaison 10 the project evaiuator, assisting schools in the collection of reguired program
data and documentation, and providing feedback to the evaluator on the evaluation design,
instrument development, data collection procedures, preparation of fequired reports, etc.
Mr. Teano will commit[P® Jof his time to magnet responsibilities, and will meet on a reqular basis with the
two Community Superintendents to apprise them of the status of project implementation efforts.

The magnet school principals will be responsible for overseeing the implementation of the Magnet
Schools Assistance Frogram at their schools, and ensuring that the magnet school planning teams and the
School Leadership Teams communicate regularly. They will also supervise all teaching staff working either
directly or indirectly on magnet-related programs and activities during and beyond the regular school day
and year. Periodically, the magnet school principals will meet as a group to exchange ideas and discuss
topics of interest to all magnet schools in the District.

Mechanisms for MGAP Frolect Management

In order to support the school-based magnet staff in coordinating the magnet initiatives in their
tespective school builldings, the MSAP Project Director will meet with the magnet —funded teacher
specialists as a group on atleast a bi-monthly basis throughout each year of the grant. These meetings will
be held on a rotating basis at the various magnet schools, which will give staff from across the magnet

schools an opportunity to experience their colleagues’ programs first-hand. Topics typically discussed at
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these meetings will include effective strategies for outreach and recruitment, theme-based curriculum
development and implementation, resources for professional development, successes and challenges
working with outside partners, and evaluation activities and findings. At each meeting, the teacher
specialists will provide an update of their schools’ progress in implementing the various components of the
program, share effective strategies and brainstorm solutions to implementation challenges encountered.
Other meeting participants will include the local evaluators, magnet school principals, and members of the
Regional Office staff as needed.

An additional mechanism for project management is the formative component of the program
evaluation, which is carried out jointly by the project staff and the project evaluator. The formative
evaluation consists of a variety of activities designed to gather information on program implementation
including site visits and observations, internal monitoring procedures, and regularly scheduled meetings
with Regional Office and magnet school staff in order to ensure that project activities are being carred out
as planned and to address any concerns or issues as they arise. The presence of a formative evaluation
component ensures a high fikelihood of successful attainment of the project’s objectives. (See Section
280.31{e) for a detailed discussion of the evaluation design.)

{2ii.) The effecliveness of the plan to altain specific outcomes that wilt accomplish the purposes of the
program. are aftainable within the project pericd, are measurable and quantifiable, and for multi-year
projects. can be used fo determine the project's progress in meeting #s infended cutcomes.

As documented in the following section, the six objectives of the Magnet Schools Assistance
Program and the Government Ferformance Results Act {GPRA) indicators established by USDOE are
being addressed through this proposal. For each of the six MSAP objectives, the discussion provides the
associated performance indicators to be attained in each project year, and an overview of the strategies the
Region will use to accomplish the objectives and performance indicators of the MSAF. Flease note that the

strategies are described in greater detail in subsequent sections of the proposal.
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Objective 1: The elimination, reduction, or prevention of minority group isolation in elementary and
secondary schools with substantial proportions of minority students

Al the very core of the national magnet schools initiative is the effort to eliminate, reduce, or
prevent minority group isolation. Despite consistent efforts over the half century to desegregate schools
through voluntary and mandatory measures, segregated schools are still a common phenomenon,
especially in the inner cities. A continuous influx of immigrants 1o the inner cities, coupled with “white flight”
1o the suburbs and private schools, has exacerbated the minority isolation in these cities’ public schools.
The perpetuation of self-segregation among inner city schools may be attributed to perceptions among non-
minority families that the public schools in minority neighborhoods cannct offer their children a quality
education in a safe environment.

Acknowledging the validity of the rasearch citied above, Region One recognizes the need to
ensure that the many benefits afforded by schools that are racially and socially integrated are provided by
reducing minority isclation in the four schools targeted for its magnet program. The table below shows that
as of October 2008, the proportions of minority students in the proposed magnet schools ranged from

85.5% at Kingshridge International HS to 98.3% at the Bronx Center for Science and Mathematics.

Table 4
Student Enroliment by Ethnicity at Proposed Region One Magnet Schools
October 2006
.. —_— NbﬁQMihO?‘ifY —
Minority Students
Schools Students Total N
N (%)
N (%)
BCSM 245 (98.4%) 4 {1.6%) 248
Celia Cruz HS 334 {97.7%) 8{2.3%) 342
KIHS 214 {97 3% 6 {2.7%) 220
Mott Hall Bronx 229 (97.8%) 5(2.1%) 234
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During the 2007-2010 funding cycle, Region One proposes to reduce minority group isolation
across the district through the creation of magnet programs at four existing high schools (Bronx Center for
Science and Math, Celia Cruz Bronx High Schodl, Kingsbridge International High School and Mott Hall
Bronx High School).

Reaion One Performance Indicators to Address Obiective #1: Desegregation

In order to address the preceding dasegregation needs within the project period, the Region One

magnet program proposes to accomplish the following outcomes:

indicator 1-1: Reduce Minority Group Isolation in Magnet Schools

2007-2008: Through the implementation of innovative whole-school magnet programs, the
following magnet high schools will affect decreases in the overall proportion of minority students:
O BCSM will reduce its minonty student enrcliment from 98.4% to 97.1%
O Celia Cruz will reduce its minority student enrollment from 97.7% 10 94.1%
O KIHS will reduce its minority student enroliment from 97.3% 10 83.9%
O Mett Hall Bronx will reduce its mincfity student enroliment from 97.9% 10 96.0%
as measured by a systematic review of ATS registers as of June 30, 2008 and subseguently
verified by a review of audited October 314 registers.
2008-2009: Through the implementation of innovative whole-school magnet programs, the
following magnet high schools will effect decreases in the overall proportion of minority students:
O BCSM will reduce its minority student enroliment from 97.1% 10 96.1%

O Celia Cruz will reduce its minority student enrollment from 94.1% t0 90.1%

O KIHS will reduce its minority student enroliment from 83.9 % to 82.0%
O Mot Hall Bronx will reduce its mincfity student enrollment from 96.0% 10 95.1%
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as measured by a systematic review of ATS registers as of June 30, 2009 and subseguently
verified by a review of audited October 314 registers.
2008-2010: Through the implementation of innovative whole-school magnet programs, the
following magnet high schools will effect decreases in the overall proportion of minority students:

O BCSM will reduce its minority student enrcliment from 96.1% to 94.1%

O Celia Cruz will reduce its minority student enrollment from 80.1% to 83.8%

O KIHS will reduce its minority student enroliment from 92.0% 10 89.1%

O Mot Hall Bronx will reduce its minofity student enrollment from 85.1% 10 893.8%
as measured by a systematic review of ATS registers as of June 30, 2010 and subseguently
verified by a review of audited October 314 registers.

indicator 1-2: Diversity of Applicant Pocl (GPRA Measure)

2007-2008: As a result of ongoing outreach and student recruitment efforts, the applicant pool for
each school will reflect a racial and ethnic composition that, in relation to the total enrollment in the
school, will support the goal of reducing minority group isolation.

2008-2008: Same as year 1.

2008-2010: Same as year 1.

Reaion One Strategies to Accomplish Obiective #1: Desegregation

Strateqgic Selection of Magnet Sites

As noted in the amended Voluntary Desegregation Plan attached to this proposel, District Ten has
been fortunate 10 have received funding from the Magnet Schools Asgsistance Frogram for the past four
program cycles, which has enabled a total of 12 elementary, four K-8 schools, four middie, one 6-12
school, and ong high school 10 enhance their educational offerings by developing and implementing

innovative, theme-hased curricula, research-based instructional practices, and rigorous staff development
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initiatives. While not all magnet schools succeeded in meeting their enroliment targets, there is evidence to
show that the schools were successful in attracting new students and, in some instances, decreasing
minorty isolation. Moreover, all of the magnet schools have institutionalized the most promising aspects of
their magnet programs (a description of the sustainability of the District Ten magnet programs is provided in
the Commitment and Capacity section).

The MGAP intiative Region One is proposing to implement during the 2007-2010 funding cycle
tepresents a significant change of course for the Region, and is designed to address several emerging
needs. First and foremost is the commitment on the part ¢f both Districts to focus more intensive energies
oh improving student achievement at the secondary level, which is alsc a problem of national concern. The
second priorty, closely related to the first, is 1o provide organizational supports and resources to some of
our newest secondary schools to ensure that they hit their stride and can live up to the promise held out for
this new generation of high schools. And the third priority is to promote equity of access of educational
opportunities o students who for oo long have been languishing in under-performing, over-crowded and
uninspired school settings.

As the data presented in the Need for Assistance reveal, there are significant numbers of high
school students in the Bronx who have abandoned the New York City public schools and are attending the
ten non-public schools serving the communities of Districts 9 and 10, of whom a disproportionate number
are from non-minority backgrounds. Of the 24,859 students in District 8 and 10 high schools, only 5.6% are
non-minostty, whereas of the 4,686 students in non-public high schools in this area, slighly more than half
(50.6%) are non-minotity. Stated differently, of the 3,774 non-minctity students who attend high schools in
the region served by Districts 9 and 10, 62.9% attend non-public schools while 37.1% attend public
schools.

We are convinced that if these families had a viable alternative for their children, many of them

would opt to return to the public school system as the tuition costs at prvate schools continue 10 rige
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dramatically. Although this may be less likely for parents who want their children 1o receive the religious
instruction provided by the parochial schools, it is also true that many parents send their children to
parochial schools simply because it is less expensive than a non-denominational private school, and might
consider enrolling their child in a public school if a viable option were availabie,

Furthermore, the four proposed magnet schools offer features that have been shown in the
literature 1o be among the most compelling when parents make proactive school choices for their students,
particularly at the secondary level: small school settings, a rigorous, college preparatory curticulum, lower
staff to student ratios, and better guidance programs (Center on Reinventing Fublic Education, 2007,
Rotherman, 1999).

Extensive Quireach and Recrultment

It is not enough o say, “If we build it, they will come.” In just a few shott years, the number of high
school options available in New York City has increased exponentially. According to the NYDOE's Office of
New Schools, 184 new small secondary schools have been created since September 2002, Of these, 121
are high schools, 55 of which are in the Bronx. Angother 100 new small schools are expected t¢ be opened
by 2008. All schools, but particularly magnet schools, must engage in aggressive outreach and recruitment
in order to attract a viable candidate poocl from which to choose its students. According to a survey of 230
magnet schools throughout the nation (Blank, Levine, and Steel, 1986, the typical schoo! district employs
six different outreach strategies to attract students: sending information and applications 1o all students and
parents living in the school's surrounding neighborhoods, orinting and disseminating brochures descrihing
the magnet program{s), mailing information and applications by request, offering visits and tours of
schools/programs, giving presentations at other schools, and advertising in the local media. Al of these
strategies will be used by Region One’s magnet schools in their efforts to reduce minority student isolation

over the 2007-2010 the magnet cycle.
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QOutreach and recruitment will be a joint responsibility of the MSAF Project Director and the
individual magnet schools. As noted in the description of the Project Director’s responsibilities, he will work
closely with each school to develop targeted and aggressive outreach and recruitment strategies that
reflect the unique characteristics of the surrounding community.  Each magnet school will also assume
responsibility for working with the Direclor in developing and then implementing the outreach and
tecruitment activities. Without such targeted outreach activities, the chances of successfully meeting
desegregation goals are negligible, which is why we have established it as a top priority for hoth the MGAP
Project Director and the schools. In fact, as part of the planning process for this application, each of the
schools developed preliminary recruitment plans through & comprehensive and collaborative planning
DrOCess.

All four schools have designed intensive and creative marketing plans in order to publicize their
magnet program offerings in the hopes of attracting and recruiting a more diverse student body. These
plans entail the Tollowing types of activities:

O Participating in Open Houses and city-wide recruitment fairs;
0 Offering school visits and tours to prospective families;
O Creating outreach and marketing materials, such as school brochures and videos;
O Submitting articles and advertisements in local newspapers;
0 Conducting presentations at target middle schools;
0 Conducting targeted community outreach at lncal organizations and community; and
0 Showcasing academic and magnet-related activities and student work.
More information on the specific outreach and recrultment strategies 1o be used by the schools is described

in greater detail in Section 2.v. below.
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Creation of Atlractive Theme-Based FPrograms

One of the keys 1o attracting students 1o the magnet schools is the creation of attractive theme-
based programs that will revitalize the curriculum and enable students to meet challenging academic
standards. The selected magnet schools will offer programs that are not available in other schools in the
Region or borough, and are targeted to the special interests and talents of potential students. Due to
effective strategic planning and marketing of these schools, parents will take a second look at the public
schools in Region One and be attracted to these programs for their stimulating and challenging curicular
offerings. The table below llustrates the specific themes that each schoo! will develop. The details of each
theme are highlighted under Objective 2, and will be further described in the Quality of Project Design

section of this proposal.

Table 5
Proposed Region One Magnet Schools and Their Themes
Magnet Schoo!l =~ | Proposed Themes
BCSM Science and Mathematics
Celia Cruz Music
Kingsbridge International International Studies
Mott Hall Bronx International Baccalaureate Diploma Programme

Fauitable Student Selection Process

Beyond providing an attractive theme at each of the magnet schools, Region One ig also strongly
committed to maintaining an equitable student selection process. This fall the District conducted extensive
discussions with members of its educational community in order to ensure that the selected schools
understood and agreed to adhere 1o the student selection stipulated by the Office for Civil Rights {i.e., race

neutral policies) and the Region’s decision to address the MSAP’s competitive priority that no academic
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criteria be used 1o select students to attend the magnet schools. All of the schools have agreed 1o the
guidelines and are commitied to ensuring that they are followed in their building.

All prospective public high school students in New York City participate in the High School
Admissions process, through which they complete the High School Application Form to rank up to twelve
potential high schools in order of their preferred admission. Students are selected by schools through a
tace-neutral, randomized computer selection process. During the "Main Round’ of the admissions process,
students are matched with their highest ranked school that has also ranked the student, and in early spring,
are notified by letter of the result. i the Main Hound does not result in a match, students select up to
twelve new schools and are entered into the “Supplementary Round.” Other factors that may be
considerad in the process are student’s ranking of the school, academic record and standardized test
scores (for educational option and specialized high schools), attendance, proficiency in a specific area
(screened schools), and geographic residence (zoned schools). Al eligible student applicants are
guaranteed placement in a New York City public high school.

The four proposed magnet high schools do not use academic criteria for admissions; however, two
of the schools have other specific admissions criteria. At Celia Cruz, a “screened” high school, students
are selected through a competitive audition process based on their musical aptitude. KIHS students are all
non-English speaking international scholars who have arrived in the United States within the past four
years.

The four proposed magnet schools will make a good faith, proactive effort to ensure that an
adequately diverse pool of candidates select the school as their first choice in the citywide high school
admissicns precess. Each school regulatly monitors its pool of student applicants 1o ensure a diversity of
candidates and to monitor the effectiveness of thelr targeted recruitment efforts.

Objective 2: Development and design of innovative educational methods and practices that

promote diversify and increase choices in pubiic schools and educational programs.

£8D 22 MSAF Propasal Narrative page 29

PR/Award # U165A070046



The school choice movement has given birth to a wide range of leaming opportunities with diverse
academic goals and methods. Magnet schools, sometimes called “islands of choice,” are the most popular
destination for parents who want some say in where their children go to school {Hadderman, 2001). Almost
without exception, parents who enroll their children in choice programs report high levels of satisfaction
(Krueger & Ziebarth, 2002). As of 1896, more than 1.5 million youngsters attended magnet schools and
over 120,000 were on waiting lists {Afdcan-American, 1996). Magnet schools use distinctive themes and
innovative programs in order to promote a positive school climate and professional community among
teachers, with the ultimate goal of improving student achievement. By offering challenging courses that
focus on special themes, magnets appeal 1o student and parent interest across race, age, class, and
achievement levels (Klauke, 1988).

Region One Perdormance Indicators to Address Obiective #2: Choice

The Region One magnet initiative has established the following performance indicators related to
the choice objective of the Magnet Schools Assistance Frogram:

Indicator 2-1: Creaticn of Attractive Theme-Based Programs

2007-2008: Each of the magnet schools’ planning teams will engage in ongoing comprehensive
and collaborative planning desigred to support the school-wide implementation of selected magnet

themes.

2008-2009: Ag a result of ongoing comprehensive and collabomtive planning undertaken by
District Office and schooi-based magnet staff, each of the magnet schools will have hegun o

implement their new theme(s).

2008-2010: As a result of ongoing comprehensive and collabomtive planning undertaken by
District Office and school-based magnet staff, each of the magnet schools will have fully deveioped

and implemented their new theme(s) throughout the school.
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Indicator 2-2: Expanding Capacity to Provide Choice

2007-2008: As a result of ongoing outreach and student recruitment efforts and the development
of innovative educational programming, the number of student applications received by each of the
magnet schools will increase by 5% over the prior year.

2008-2008: Same as year 1.

2008-2010: Same as year 1.

Region One Strategies to Accomplish Obiective #2- Cholce

All of Region One's proposed schools will be restructured into theme-based magnets, and each
school's curriculum will be aligned with state and national standards. [t is important 1o note that the
planning process has already begun in each of these schools, and preliminary design parameters have
been developed with input from parents, students and staff. Brief summaries of the themes under
development at each of the magnet schools are provided here; more detailed descriptions may be found in
the individual magnet school profiles in Section 2.i. of the Quality of Project Design.

0O The magnet program at Bronx Center for Science and Mathematics will introduce new strands
in science and mathematics to its existing rigorous academic program that will allow students to
customize their leaming through required, elective, and Advanced Flacement (AP) courses.
Students will investigate, explore, and apply their learning in science and mathematics to real-world
situations through coursework and participation in theme-related clubs, internships, and college
experiences.

0 Celia Cruz Bronx High School of Music provides a quality music program with rigorous
academic courses through which students explore and expand their musicianship in one of three
strands: Concert Band, String Ensemble Piano, or the Vocal Program. The magnet program will

provide the framewotk to expand the music theme into all areas of instruction and provide
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additional opportunities for students 1o participate in theme-related enrichment and career
awareness activities.

At Kingsbridge International High School, the magnet program will build upon the school's
strong focus on English and native language development through an Intemational theme, while
preparing students in technology language and skills for the 218t century job market. Through the
integration of the international theme into content area curdculum, technology integration acioss
content areas, theme-related activities and performances, college preparation, and the
development of a community garden, students will draw on the multicultural rescurces in the school
and be exposed to the many cultures in New York and among the student hody, while maintaining
their own cultural identity.

Mott Hall Bronx High School’s academic program places a strong emphasis on mathematics,
science, and technology. The magnet program will strengthen the rigorous academic program by
adding the International Baccalaureate (IB) Diploma and AVID programs.  Through the B
Programme, students will take advanced classes in which they will leam 10 ask questions, leamn
how to learn, develop a strong sense of their own identify and culture, and davelop the ability to
communicate with and understand people from other countries.  AVID, which will help prepare
students for rigorous high scheol classes including 1B, will provide direct support for first generation
college-goers through an enhanced, rigorous curriculum which includes direct instruction, tutorals,
and college preparation classes.

The MSAP-funded teachet specialists, in collaboration with the Project Directer and subject area

teachers will be responsible for developing, enhancing, and strengthening the magnet themes at their

individual schools. This might entail developing or modifying magnet theme-related enrichment and/or

curricular materials and providing the teacher training necessary 1o implement the nawly created curricular

materials. While the role of the teacher specialists will vary from school to school, all of their instructional
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activities will be designed so that the magnet theme is permeated throughout the school. Monthly meetings
of magnet school staff facilitated by the Project Director will insure collaboration and coordination in the
design and planning of innovative instructional activities across magnet schools. In order to ensure that the
MSAP objective for the development and design of innovative magnet school programs is achieved, Region
One has requested funds to provide sufficient time for teachers to participate in professional development
and curiculum development activities both during and after school.

It is an unfortunate truth that in the absence of a school-wide infiative to support the development
of innovative curricula, schools rely for the most part on the creativity and energy of individual classmom
teachers and piecemeal efforts. However, once the process of curriculum restructuring is launched through
initiatives such as magnet, it is far more likely 1o result in lasting, whole school reform. Over the three-
year project petiod Region One magnet schools will develop and disseminate theme-based curricular
materals for use by classroom teachers, cluster and specialty teachers, and staff working in extended day
programs. These materials, which will be considered “hving documents,” will contain goals and objectives,
activities, resources, and assessments that are tied to the school's magnet theme. These materials will not
only be available for all staff within the magnet schools to use, but will be disseminated widely via the

MSAF web site.

Objective 3: Improving the capacily of LEAS, including through professional devefopment, fo
continue operating magnet schools at a high performance level affer Federal funding for the

magnet schools is terminated.

While issues of teacher quality and the need for ongoing professional development figure
prominently in the educational literature, 1t is clear that due to the array of educational, social, and cultural
challenges confronting magnet schools, professional development is of paramount importance. Because

magnet school teachers are often expected to lead classrooms that are diverse interms of race, class and
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skill level, the U.S. Office of Educational Research and Improvement recommends that staff development
at magnet schools be an ongoing effort. In fact, in most districts, staff development for magnet personnel is
a high priority (USDE OERI, 1988).

Experts point ot that teachers in multi-ethnic school environments have a special need for in-
service training {Beckum and Dasho, 1981; Stiff, 1987). In patticular, teachers need to know how 1o
tecognize their own cultural hiases and how to spot talent among minosity populations. One study showed
that when staff received special training on working with African-American students, minority achievement
tose significantly (Bigelow, 1983). Some school districts have designed and implemented special in-
setvice training programs to enable teachers 10 better understand the unique educational problems that
minority students bring with them to high school {Charlotte-Mecklenburg Fublic Schools, 1995).

Many magnet schools are now using a thematic curiculum approach, and this approach requires a
special emphasis on professional development. In order for a thematic curdculum to succeed, teachers in
a school must be appropriately prepared, and be capable of engaging in genuine collaboration and
teamwork (Sanacore, 1993; Fogarly, 1995; Cox, 1896; Aschbacher, 1881). To cite one authority on
integrated curricula:  “Adopting an integrated curriculum means a great deal of change..The burden of
change falls heavily on teachers: Not only does it demand of them a re-thinking of subject-matter and
teaching strategies, but it also requires broadening their subject-matter knowledge, learning unfamiliar
teaching skills, and changing attitudes and self-perceptions..Such change requires much staff
development” (Simanu-Kiutz, 1997).

In Region One, professional development is of particulatly critical importance due to several
staffing concems that have worsened in recent years. One of our primary staffing concems continues to
center around the difficulty of recruting and retaining qualiffied staff, both at the classroom and
administrator levels. In terms of classroom teachers, the need is patticularly acute in shottage areas such

as math and sciance, and bilingual and special education. Moreover, the ability to attract qualified teachers
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is especially challenging in schools that serve large numbers of low income and special needs {i.e., Endlish
Language Learners, homeless, special education) students, and in those schools that have been
stigmatized by virtue of their “low performing’ status.

During the 2006-2007 school year, Region One hired 120 new high school teachers, and of these
47% were brand new to the profession. Of the Region’'s 15 high school supervisors {principals, assistant
principals and supervisors of special education), 6 {or 37%) were new to these positions. Staff mobhility also
continues to he a problem.

Region One Performance indicaiors to Address MSAP Obiective #3: Building Capacily

The Region One magnet initiative has established the following performance indicators related to
the third objective of the Magnet Schools Assistance Program:

Indicator 3-1: Participation in Professional Development

2007-2008: Each magnet school will have developed a professional development plan for year
one of the magnet grant and at least 25% of the instructional staff at each school wili have
participated in professional development directly related to implementation of the magnet theme
and/or the standards- and research-based instructional practices that are outlined in the MSAP
grant application.

2008-2008: Each magnet school will have developed a professional development plan for yeartwo
of the magnet grant and at each magnet school, at least 50% of the instructional staff will have
participated in professional development divectly related to implementation of the magnet theme
and/or standards- and research-based instructional practices that are outlined in the MSAF grant
application.

2008-2010: Each magnet school will have developed a professional development plan for year
three of the magnet grant and at each of the magnet schools, at least 80% of the instructional staff

will have participated in professional development directly related to implemantation of the magnet
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theme and/or standards- and research-based instructional practices that are outiined in the MSAP
grant application.

indicator 3-2: Enhanced Teacher Knowledae and Skil

2007-2008: At each school, at least 75% of staff participating in MSAP-funding professional
development will have increased knowledge and skills in each topic addressed in the school's
professional development plan.

2008-2009: At each school, at least B0% of staif participating in MGAP-funding professional
development will have increased knowledge and skills in each topic addressed in the school's
professional development plan.

2009-2010: At each school, at least 85% of staff participating in MSAP-funding professional
development will have increased knowledge and skilis and use of the strategies in each topic
addressed in the school’s professional development plan.

Region One Stralegies to Accomplish Oblective 3: Building Capacily

Region One is committed 1o identifying effective and innovative methods of delivering training and
support services to staff in order to better enable them to develop and implement high quality instructional
programs. We will provide ample means for the staff of the magnet schools to acquire the knowledge and
skills to design and implement innovative educational methods and practices through:

O On-site support from the MSAP-funded teacher specialists, the MSAP Project Director, outside

consultants, and Regional Office staff;

O Collaboration with colleges and universities;

O District-wide institutes for principals, staff developers, teachers, and other members of the

school community; and

O Regular professicnal development for mentor teachers and school-based staff developers.
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One of the major roles of the MSAF Project Director will be o assist the magnet schools in their
professional development efforts by working with school-based staff in planning the appropriate scope of
professional development for their staff; leveraging the necessary resources from within the District and its
collaborating partners (e.g., universities, individual consultants, or community-based organizations); and
facilitating intra-district and inter-district inter-visitations to observe exemplary practices in action in other
schools. The MGAP Project Director will also ensure that lesson modeling by schoolkhased staff
developers and school-based workshops will he incorporated into the professional development plan, as
these activities have often been identified by classroom teachers as absolutely essential and most
important to their professional growth.

Furthermore, as described in detail in the Quality of Project Design section, Region One
proposes to engage all of the magnet schools in two cross-cutting professional development initiatives. A
summary of these initiatives and what they are meant tc accomplish is provided below (see Quality of
Project Design for a more detailed discussion of these professional development initiatives).

0O Region One will continue to collaborate with Learner-Centered Initiatives {LCl), under the
direction of Dr. Giselle Martin-Kniep, to develop best practices in quality curriculum, effective
instruction and formative assessment through the creation of professional learning communities.
Through this partnership, staff from each of the proposed magnet schools will explore attributes of
quality curriculum, instruction, and assessment and incorporate those attributes into classroom
instruction as they develop curriculum units.  Through these activities, staff will gain a deeper
understanding of the disposition of professional learning communities by participating in cross-
school collaborations, reflection, goal setting, and planning sessions to will focus on sustainability
of the magnet programs.

O Education tor Careers (EFC), directed by Michelle Mickelson, Ph.D., will provide a professional

development program designed to increase the capacity of each of the proposed magnet schools

£8D 22 MSAF Propasal Narrative page 37

PR/Award # U165A070046



to provide learning opportunities that enhance student awareness of and preparation for college

and careers. Staff from each proposed magnet school will paticipate in training on carer

awareness/development content, National Career Development Guidelines, and resources for
integrating classroom career awareness activities across the curriculum that will prepare them to
design activities fo aid the development of individual student career plans.

[0 Schools Attuned will offer training in the four proposed magnet schools to enhance staff's
understanding about identifying individual student needs and effectively differentiating instruction
for them. The professional development will increase staff's capacity to enhance student self-
esteem by building on their strengths while identifying areas of need.

Objective 4: Development and implementation of magnet schoof programs that will assist LEAs in
achieving systemic reforms and providing ali students the opportunity fo meet challenging State
academic conlent standards and academic achievement standards.

Objective 5: Courses of instruction within the magnet schools that will substantially strengthen the
knowlfedge of academic subjects and the grasp of fangible and markefabie vocational skiils of
students atfending such schools.

A recent report from the National Center on Education and the Economy argues that, in a global
marketplace where work can be done from any corner of the world, only countries with the most inngvative
and creative workforces will be able to compete to produce the most important new products and services.
In this new economy, “strong skills in English, mathematics, technology, and science, as well as fiterature,
history, and the arts will be essential for many,; beyond this, candidates will have 1o be comfortable with
ideas and abstractions, gocd at both analysis and synthesis, creative and innovative, self-disciplined and
well organized, able o learn very quickly and work weil as a member of a tleam and have the flexibility to
adapt quickly to frequent changes in the labor marke?” (Tough Choices or Tough Times, Executive

Summary, p. 8). As the following achievement snapshot demonstrates, high school students in Region
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One currently fall short of this profile; indeed, many lack the most basic skills that will prepare them to
graduate on time from high school, continue their educations, andfor gain meaningful and gainful
employment.

To test for literacy levels in the high school grades, students completed the Comprehensive
English Regents exam. The table below presents the numbers and percentages of general education
students in grades 9 through 12, as well as across all grades, who scored at or above the passing level on
this exam. As shown, the proportion of students across all grades who demonstrated passing scores at
Celia Crux High School was higher than the propottion of students at Bronx-area high schools who reached
the same level (87.1% to 71.9%, respectively). Data were not available for students in the other three
proposed magnet schools because no students took the exam in 2005-2008, given that these schools only
served grade 9 in 2005-2006 and the exam is usually administered to tenth-grade students. When the data
were analyzed by ethnicity, there were very few non-minority students with available scores. Thus, it was
not possible to compare minority and non-minority students’ test results by grade or overall.

Table 6
Spring 2006 High School Regents Exam: Comprehensive English by School® and Grade Level
N and Percentage Pass Rates

Celia Cruz HS ]
Grade Level {Excluding Magnet Schools)
Spring 2006 | T Pas s T Pas —
N Tested — — NTested |

N % N %
gth 2 1 50.0% 1,086 464 42.7%
10th 51 41 80.4% 4,952 3,189 64.4%
t1th 18 46 95.8% 6,203 5,147 83.0%
12th - - - 1,618 1,164 71.9%
All Grades 101 88 87.1% 13,858 9,964 71.9%
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“Regents data were not available for BCSM, KIHS, or MHBHE, as no students took the Comprehensive
English Regents exam during the 2005-2006 school year.

To assess high school students’ mathematical abilities, students completed the Mathematics A
Regents exam. The table below presents the numbers and percentages of general education students in
grades 9 through 12 who scored at or above the passing level on this exam, as well as the results of all
grades combined. As shown in the table below, the proportion of students across all grades who
demonstrated passing scores at Celia Cruz High School was lower than the propottion of students at
Bronx-area high schools who demonstrated similar gains (73.2% to 80.2%, respectively); however the
propoticn at BCSM (100.0%) was higher. Data werg not available for students at KIHS or MHBHS
because no students took the exam in 2005-2006. When the data for each year were analyzed by
gthnicity, there were very few non-minority siudents with available scores. Thus, it was not possibie to
compare minotity and non-minority students’ test results by grade or overall,

Table 7
Spring 2006 High School Regents Exam: Mathematics A
by School” and Grade Level

N and Percentage Pass Rates

—_— —
Grade Level Gelia Cruz 1S BesH (Excluding Magnet Schools)
coring 2006 T T T T
rested T Tested T Tested T
gth 4 1 25.0% 27 27 100.0% 2,953 2,145 72.6%
10th 73 55 75.3% - - - 8,708 7,138 82.0%
1tth 5 4 80.0% - - - 2,442 1,875 80.9%
12th - - - - - - 1,116 847 84.9%
All Grades 82 60 73.2% 27 27 100.0% 15,220 12,206 80.2%

“Regents data were not available for KIHE and MHBHS, as no students took the Math A Regents exam
during the 2005-2006 school year.
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Enghsh Language Learners. Region One serves over 20,000 English Language Leamers. These

students represent 22% of the student population, making our English as a Second Language
(ESLyhilingual programs a large and integral patt of our schools. The table below presents the mean Total
Language Arts scores of general education students in grades 8-12 who took the New York Siate English
as a Second Language Assessment Test (NYSESLAT) in spring 2006. The data show that, overall, a
much lower proportion of students at the four target magnet schools (3.8%) combined reached the
proficiency level on the NYSESLAT than students from the all Bronx high schools (excluding the magnet
schools) (15.9%).

Table 8
Spring 2006 NYSESLAT Results for ELL Students
Magnet Schools Combined and Bronx High Schools
N and Percentage at Students Scoring at the Proficient Level

o TR
Magnet Schools _
Grade Level {Excluding Magnet Schools)
Spring 2006 - Proficient e 1 Proficient
N Tested | NTested |
N % N %
gth 99 3 3.0% 2,074 322 15.5%
10th ) 1 16.7% 1,649 267 16.2%
11th - - - 738 129 17.5%
12th - - - 369 51 13.8%
All Grades 105 4 3.8% 4,830 769 15.8%

Region One Performance Indicalors to Address Obiective #4: Student Achievement

In order to address the preceding student achievement needs, the Hegion One magnet program
proposes to accomplish the following outcomes:

Indicator 4-1: Meeting Adequate Yearly Progress (AYF) Standards (GFRA Measure!
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2007-2008: All magnet schools, and all sub-groups within magnet schools, will meet or exceed
AYE standards.

2008-2008: Same as Year 1.

2009-2010: Same as Year 1.

indicator 4-2a: Improved Student Achievement in English Language Arts

2007-2008: At each magnet school, there will be an increase in the proportion of students,
including all accountahility groups and students who transferred through the NCLB choice option,
who pass the RBegents Comprehensive English exam; and there will be no significant differences in
the preportion of minotity and non-minority siudents who pass the Regents Comprehensive English
exam, ot where there are differences, there will be significant reductions in the gaps between the
previcus year's and the current year's cohorts of minority and non-minority magnet high school
students’ performance on the New York State Regents Exam in Comprehensive English.
2008-2009: Same as Year 1

2008-2010; Same as Year 1. The increase over the three years in the proportion of students,
including all accountability groups and students who transferred through the NCLB choice option,
who pass the Regents Comprehensive English exam will be statistically significant and
educationally meaningful.

indicator 4-2h: Improved Student Achievement in Mathematics

2007-2008: At each magnet school, there will he an increase in the proportion of students,
including all accountability groups and students who transferred through the NCLB choice option,
who pass the Regents Math A exam; and there will be no significant differences in the proportion of
minority and non-minority students who pass the Regents Math A exam, or where there are

differences, there will be significant reductions in the gaps between the previous year's and the
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current year's cohorts of minority and non-minofity magnet high school students’ performance on
the New York State Regents Math A exam.

2008-2009: Same as Year 1

2008-2010: Same as Year 1. The increase over the three year in the proportion of students,
including all accountability groups and students who transferred through the NCLE choice option,
who pass the Regents Math A exam will he statistically significant and educationally meaningful.

Region One Strategies to Accomplish Obiective #4 Student Achievement

In 1897, driven by the pressing literacy needs of Region One students, the Superintendent
commissioned the development of a K-8 Literacy Framework in order to provide teachers with a format for
implementing a comprehensive and balanced program of reading, writing, speaking and listening. The core
of the Framework is the tequirement that all students in the District engage in a daily 80- or 150-minute
block {depending on the school's test scores from the pricr years) of high quality literacy instruction in both
elementary and middle schools. Students are lo paricipate in a variely of reading, writing, speaking,
listening, and thinking activities that serve as a foundation for high-level achievement. These activities
include reading aloud, shared reading, guided reading with small groups, independent reading, accountable
talk, writing across the curriculum, and interdiscipliinary curriculum development. [n addition, the Literacy
Framework places strong emphasis on creating print-rich classroom and school-wide environments,
establishing the school lbrary as a research and media center, and assessing students’ progress over time
through authentic tools such as reading inventories, portfolios, and running records. Over the past seven
years, Literacy Framework training has been provided for all Region One administrators, communication
ans staff and teachers in all other content areas.

Region One has pioneered what is now mandated by the New York City Department of Education.
Asg does the Region One Literacy Framework, the Department of Education's Comprehensive Approach to

Balanced Literacy builds upon the Frimary Literacy Standards and New Performance Standards in English
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Language Arts that were developed by the New York City Board of Education and the National Center for
Educstion and the Economy. During implementation of the Comprehensive Approach fo Balarnced
Literacy. the Cepartment of Education seeks to balance the following things; reading, writing and word
study; the delivery of teaching to, with and by students; and the language arts skills of listening, speaking,
reading, writing, and viewing. All schools implement “Reading and Whting Workshop® to maximize
students’ learning. This structure does not require prepackaged curricula or specialized materials. Instead,
the workshop mode! relies on teachers’ deep understanding of the skills and strategies that reading and
witing demand. Skiliful reading and writing come with meaningful experience and practice by explicitly
teaching the habits and techniques of accomplished readers and writers, and extensive time o practice
with authentic texts. Teachers develop careful instructional plans that address the strengths and needs of
their particular students, not based on the sequence of one-sizefits-all lessons in a textbock. Sample
Curricutum Maps are provided for teachers to assist in planning and organizing units of study for the school
year.

Ramp-Up to Lteracy is being implemented in selected 6th and 9th grade classes for students who
are not meeting grade level standards. Ramp-Up was designed specifically for secondary students by the
National Center for Education and the Economy. Itis implemented in the 90-minute fiteracy block set aside
for Reading/Writing Workshop, during which students engage in a series of structured, developmentally
appropriate learning experiences that include independent reading, a project-unit block, a reading
instruction hiock, conferting and read-alouds/think-alouds. Students in grades 10 - 12 follow the New York
State Core Curriculum in preparation for the New York State English Language Arts Begents Examination.

Assessment is an essential element of this comprehensive approach, it drives instruction at all
grade levels. Formal and informal assessment data are used to measure: student progress over time,
student performance and effectiveness of instruction. By establishing assessment and evaluation criteria at

each grade level, we know that our system is data - driven and aligns with both city and state
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assessments. Assessment takes place in a variety of formats and structures, from formal and standardized
to informal and ongoing. Both informal and formal assessments are essential to effective instruction. The
Comprehensive Approach fo Balanced Literacy includes four additional informal assessment tools to
complement New York City and New York state standardized tests. These informal assessments are
standards-based porttolios, conferencing, performance and presentation of project-based activities, and
studying student work in collahorative teams.

While all of the Hegion One magnet schools will he implementing literacy programs aligned with
New York State, New York City and Regional standards and guidelines, in many cases, literacy programs
and strategies will be integrated with the schools’ thematic curricula. Under the auspices of the magnet
initiative, additional staff develooment will be offered to assist the magnet schools in adapting their
balanced literacy program to suppott the development and implementation of their magnet themes.
(Examples of how literacy instruction will be coordinated with and support thematic, interdisciplinary
curricula are provided in Sections 2.5, of the Quality of Project Design).

Parallel to its initiative in the area of literacy, the District's mathematics initiative was launched in
the 2000-2001 school year with the creation and dissemination of the Region One Mathematics
Framework. At the center of the Mathematics Framework are the New York State Core Curriculum
{content standards), the New York City Mathematics Performance Standards, the work of the National
Council of Teachers of Mathematics, and the work of the Institute for Leaming at the University of
Pittshurgh’'s Learning Research and Development Center.

The mathematics component of the newly mandated New York City Core Curriculum consists of
strategically designed programs that halance conceptual understanding and skill proficiency. Froblem
solving is the instructional focus as students are taught mathamatical reasoning instead of memorization. A

close alignment with New York State Standards encourages investigations, real-wordd experiences, and
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hands-on learning. Teachers are supported by an on-site Mathematics Coach and ongoing professional
development.

The high school mathematics curdculum consists of three semesters of study in Math A using New
York Math A by Prentice Hall. This program may be offered o entering 9t graders, accelerated 81 graders
and some 101 graders, and is a requirement for graduation. The curriculum focuses on algebra, geometry,
measurement, data analysis, and prohability. The nrogram offers many ancillary matetials to supplement
instruction. In addition, each teacher receives a class set of graphing calculators. Following Math A
interested students can enroll in three semesters of the Math B course as an elective. High school
students who have scored in Levels 1 and 2 on the Grade 8 New York State Math Test have a double
blocked pericd of mathematics each day with the same instructor. Students scoting in Levels 3 and 4 will
have a minimum of one petiod of instruction in mathematics each day.

All of the Region One magnet schools will be implementing these standards- and research-hased
mathematics programs in adherence to New York City and Regional mandates and guidelines. In addition,
several of the magnet schoois propose to teach mathematics in an interdisciplinary approach so that
students can make connections between the skills and concepts they are learning in math with knowledge
acquired in other subject areas. Specific examples of interdisciplinary, thematic instruction tied to the
mathematics curricula are provided in the individual magnet school profiles in the Quality of Froject Design
section.

indicator 5-1: Improved High School Student Achievement in Tangible and Marketable Vocational,

Technological and Professional Skills

2007-2008: As a result of their participation in magnet school programs, itis expected that, at each
school and at each grade level (grades 9 through 12), students will demonstrate gaing in mean
performance on each measure of readiness for work and postsecondary education as measured

by the administration of a locally-developed student survey, and there will be no significant
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differences between the mean performance of minority and non-minority students on each
measure.

2008-2008: Same as Year 1

2008-2010: Same as Year 1. The increase in mean performance over the three years will be
statistically signficant and educationally meaningful,

Region One Stalegies fo Accomplish Obiectve #5:  Tangible and Marketable Vocational and

Technological Skills

At the high school level, students in the Region One magnet schools will have an opportunity o
select an area of focus and take a sequence of elective courses that will prepare them for further study at
the post-secondary level or for the pursuit of an entry-level position in their desired career. Incomorated
into the curdcula of these courses will be the skills and experiences that employers in these fields have
identified as desired student knowledge and performance outcomes; rubrics will be developed that are
aligned with these exit crteria. In conjunction with these courses, the magnet schools will be offering actual
work-based experiences for students, such as job shadowing and internships, that give them first-hand
experience with the world of work and the requirements to prepare for and succeed in these settings. More
detailed information about the schocls’ plans to promote their students’ career awareness and

preparedness is provided in the Quality of Project Design (see Section 2.).

To support the schools® design and implementaticn of these career awareness and development
activities, the Region proposes to collaborate with the Education for Careers (EFC). EFC, directed by
Michelle Mickelson, Ph.D. at the Center on Education and Work of the University of Wisconsin-Madison,
will provide a professional development program designed to increase the capacity of each of the proposed
magnet schocls to provide leaming opportunities that enhance student awareness of and preparation for

the world of work. The program will include training on career awareness/development content, National
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Career Development Guidelines, and resources for integrating classroom career awareness activiies
across the curriculum, as well as modeling and gquidance in the development of leaming activities o help
students develop career plans. Staff will leam how to assess the impact of the career awareness activities
using a matrix that is developed by staff development participants.

Objective 6: Ensuring that all students enrolled in the magnef school programs have equitable
access to high quality education that will enable the sfudents fo succeed academically and
continue with postsecondary education or productive employment.

Measures of ensuring equitable access 10 a high quality education that enhances students’ post-
secondary aspirations include offering rigorous coursework, such as Advanced Placement (AF) classes.
While 62% of all U.S. high schools offered AP courses in 2006, most public schools serving low-income
minority students tend to offer far fewer AP courses than those in affluent communities (Dessoff, 2007, The
Thomas Rivera Policy Institute, 2006}, Furthermore, data from the National Center for Education Statistics
(NCES) data show that while all students are taking more AF courses, minority students as not taking them
at the same rate as white students. In 2000, approximately 180 white students per 1,000 were registered
for AP courses, while 110 Hispanic students and 589 African-American students per 1,000 were registered
for AP courses (NCES, Status and Trends in the Education of Hispanics, 2003). More recently, the College
Board's 2007 Advanced Placement: Report o the Nation revealed that while African-American students
made up ebout 14% of the population of U.S. public school students graduating in 2006, they represented
only 7% of the population of AP examinees (College Board, 2007).

The disparities between the number of white students enrolling in AF classes and those from
under-represented groups may be somewhat attibutable to varying expectations of student
accomplishment on the part of teachers, parents, counselors and the students themselves. Effective
school counseling is as important as rigorous coursework 10 ensuring equitable access 1o a high quality

education and enrollment in college. While a supportive school environment is a critical component of the
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college choice process, the National Association for College Admission Counseling’'s report, College
Choices for African-American Studenis (MacGowan, 2002), found that minority students receive less-than-
supportive school envionments and are often met with low expectations. The report stressed the
importance of providing awareness of, and support for, the entire range of postsecondary options for alf
students.

In Region One, there were vast differences among schools regarding the number of students
enrolled in AP courses, ranging from a low of 30 at Jonathan Levin HS for Media and Communicationsto a
high of 550 students at Bronx Science HS in 2005-2008. Altogether, 3737 students in Region One were
enrolled in such courses overall.

Region One  Pedormance Indicators to Address MSAP Obiective #6. Eguity of Access to Rigorous

Coursgework

indicator 6-1: Ensure Equitable Student Participation in Magnet Program

2007-2008: At least 50% of students in each magnet school will be expesed to the magnet
program through magnet classes, magnet-related lessons, or theme-related aclivities and the
propottions of minofity and non-minority students participating in magnet classes, magnet-related
lessons, or theme-related activities will not vary by more than 15% from the racial/ethnic
composition of the school as a whole.

2008-2008: At least 75% of students in each magnet school will be exposed to the magnet
program through magnet classes, magnet-related lessons, or theme-related activities and the
propotticns of minofity and non-minority students participating in magnet classes, magnet-related
lessons, or theme-related activities will not vary by more than 15% from the racial/ethnic
composition of the school as a whole.

2008-2010: At least 85% of the students in each magnet school will be exposed tc the magnet

program through magnet classes, magnet-reiated lessons, of theme-related acliviies and the
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proportions of minofty and non-minority students participating in magnet classes, magnet-related
lessons, or theme-related actvities will not vary by more than 15% from the racial/ethnic
composition of the school as a whole.

indicator 8-2: Ensure Equitable Minority/Non-minosity Access to Rigorous Coursework

2007-2008: There will be no significant differences in the proportion of minority and non-minority
students enrolled in AP classes in kEnglish, math and science. Where statistically significant
differences in participation in these classes of minofity and non-minority students in the previous
school year, there will be & statistically significant and educationally meaningful reduction in the

enroliment gap

2008-2008: Same as Year 1.
2009-2010: Same as Year 1.

Region One Strategies to Accomplish Oblective #6: Equal Access

Ongoing monitoring of class assignments and program records by the magnet school
administrators and MSAF Project Director will serve to ensure that all students have access to rigorous
coursework and to the enriched instructional offerings of the magnet programs and that these cfferings are

equally appealing and effective for students at different levels of skill development and backgrounds.

As described under Ohbjective 3, Region One intends to collaborate with Leamer-Centered
Initiatives in order to ensure that the curricula being implemented across the magnet schools reflect the
tigot and quality needed to enable all students 10 meet or exceed grade level expeciations and New York
State standards. In addition, all of the proposed magnet schools plan to offer Advanced Placement
courses in language arts, the sciences, Spanish, history and mathematics. Saturday Regents and SAT

preparation will also be offered for juniors and seniors.
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(2.1} The effectiveness of the plan for utilizing its resources and personnel o achieve the objectives of
the project, including how well it ulilizes key personne! 1o complete tasks and achieve ihe objectives of the
project.

MEAP Funded Personnel and Resources to Support Magnet Initiative

As indicated earlier in the plan of management, Region One has assembled an exceptionally well-
trained and experlenced team to manage and implement the magnet school program.  The proposed
Project Director, Edison Teano, is eminently qualified to continue to spearhead the inter-district magnet
school initiative. Mr Teano's roles and responsibifities were enumerated earlier in this section, and his
qualifications are described fully in the Quality of Personnel section.

Mr. Teano will be supported in his administrative duties by a full-ime Project Secretary, housed at
the Regional Office. The Project Secretary will support the Project Director on projects related to
recruitment, student selection, and preparation of MSAP budgets. The secretary will be proficient with the
methods, procedures, and logistics of funded programs and will have at least five years of experience with
the administrative demands connected with desegregation-related and/or magnet school programs.
Moreaver, the MSAP secretary will possess the communication and diplomatic skills necessary to work
productively and creatively with parents, teachers and administrators.

At the school level, the magnet grant will pay for the salaries of Teacher Specialists, who will have
maior responsibility for planning, implementing, and refining the magnet program at their respective stes.
(The specific assignments of the proposed teaching personnel are enumerated in Section 2.3 of the
Quality of Personnel.) In addition, personnel resources will be provided to the schools to support ongoing
teacher-directed curriculum development and planning, and staff development activities. Please note that
allocations for personnel resources were hased upon the student enroliments at each of the schools. The

table below summarizes the school-level staffing plan.
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Table ¢
MSAP Funded School-Level Staffing Plan - Year One

, Curriculum =~
Teacher Per Diem
Magnet School . . Development/ Planning
' Specialists Substifute Days
Hours
BCSM 1 21 80
Celia Cruz 1 20 804
Kingshridge 1 20 803
ott Hall Bronx 1.5 40 750
Totals 4.5 101 2,467

In addition to the staff delineated above, MSAP funds will also be used to secure services cther
than personnel (OTPS). While a complete and itemized budget request is provided in the Budget and
Hesources section of this proposal, the following is a brief summary of the OTPS tesources the Region and
each school will obtain through MSAP funds:

Table 10
MSAP Funded OTPS Resources to Support Magnet Implementation

Region OTPS Resources | school OTPS Resources

O Local and Out of Town Travel by Froject O Local and Out of Town Travel by Project Staff
Director O Instructional Equipment

O Office Supplies O instructional Supplies
Professional Development Supplies O Contractual Services for Instructional

O Contractual Services for Evaluation and Enrichment, Professional Development
Professional Development O Student Admissions

O Production and Dissemination of Outreach and | 0 Subscriptions to Professional Joumals
Recruitment Materials
O Telephone and Telecommunications

Postage
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in-Kind Personne! and Resources to Support Magnet Initiative

Region One will make available to the magnet project the services of several key Regional Office
administrators, who will provide their programmatic and administrative expertise to the MSAPR Project
Director and magnet school administrators and school-based staff in order to ensure the effective

implementation of the magnet initiative. The following Regional level personnel will contribute
approximately of their time in-kind:

0 Community Superintendents of District 9 and 10
O Senior Achievement Facilitators

O Senior Grants Officer

0 Region's Legal Counsel

O Director of Student Placement

0 Administrator for Special Education

in-Kind School Based Staiff

At the school level, Region One will provide the services of school administrators, subject area
teachers, professional support staff, parent coordinators 1o support the implementation of the magnet
initiative. The magnet school administrators {including the four magnet school principals and their assistant
principals) will ba responsibie for ensuring that the programs’ curricular objectives are implemented at each
target school as they have been proposed in this application. Thay will also be responsible for supervising
the Teacher Specialists at their schools and assisting them as needed within the overall design of the
programs.  The subject area teachers will have the primary responsibility for providing magnet school
students with theme-based instruction.  To ensure that students and their families are able to fully
parficipate in and benefit from the magnet school programs, school-based support staff {e.g., guidance

counselors) will offer access to a wide range of social services designed to meet students’ health, social,
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and emotional needs. Paraprofessionals will be responsible for assisting the classroom teachers in
providing magnet school students with theme-based instruction. Parent coordinators will play a key role in
the implementation of parent outreach activities and representing the needs and interests of parents on the
schools’ magnet planning teams.

The table below summarizes the in-kind staff resources that each school will be contributing to the
proiect. The average amount of time that each category of staff will be contributing to the magnet initiative

i85 included in the table, and expressed as a full-time equivalent (FTE).

Table 11
In-Kind School-Based Staff to Support Magnet implementation
A ' " Number of School-Based Staff Positions 1
Sohool” -
. Classroom School-Based
Administrators ' Parent
Teachers Support Staff _
bl - ' Coordinators
T b)i4) b
b))
BCSM 1 15 2 1
Celia Cruz 7 28 g 1
KIHS 2 11 1 1
Mott Hall Bronx 2 15 2 1

District Level OTPS Contributions

The MSAP Project Director and Secretary are housed at the Regional Office, where they have
access to both large and small conference rooms, the Region’s duplicating center, technology center (with
wireless capabiliies), and the Funding Resource Center. In addition, the Region’s administrative budget
covers monthly telephone costs for the project office.  All of these facilities will assist them in the magnet

program staff in their administration and coordination efforts.
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School Level OTPS Contributions

Based on the New York State Textboox Law (NYSTL), each proposed magnet school will be

entitled to per capita allocations which can be used for the purchase of supplies and materials {for details

on these NYSTL allocations, see Budget and Resources section). In addition to these OTPS allocations,

the table below provides a summary of the existing eguipment and facilities at each of the proposed

magnet schools, which will be utdized for the magnet initiative.

Table 12

Existing Equipment and Facilities at Magnet Schools

Irw R

Existing Equipment and Facilities to be Used for MSAP

BCSM

= 51 million state-of-the-art Science Lab installed by the NYCDOE in preparation

for the opening of BCSM

= (On-site community health center in partnership with the Morris Heights Health

Ciinic

Library and research center

Celia Cruz

= Student Laptop Initiative: All students in 11 and 121 grade receive their own

laptop computer Ioaded with digital textbooks for all core classes {one-week

training for students and teachers!

LCD projectors in clssrooms
SmartBoards

Adjacent to Lehman College, benefiting from shared facilities

KiHS

Laptops

SmartBoards

LCD projectors

Rosetia Stone software for teachers
Community Garden

Adjacent to Lehman College, benefiting from shared facilities

Mott Hall Bronx

State-of-the-art Science labs, classrooms, and demo rooms

Library media center
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School | Existing Equipment and Facilities to be Used for MSAP

= Art studios

= Orchestra room

= Thealre

= Videoconferencing equipment, allowing students to access classrooms around

the wotld

As has been demonstrated in this proposal thus far, the Region will make excellent use of both
grant-funded and in-kind resources and personnel to bring the goals of the magnet initiative to fruition.
{2.iv.}  How the project will ensure equal access and freatment for eligible project perficipants who have
been traditionally underrepresented in courses or activities offered as pan of the magnet school, eg..
women and girls in mathematics, sclence or techrology courses, and disabled students.

New York State Education Department's Policy on Nondiscrmination

Section 100.2(k) of Part 100 Regulations of the New York State Commissioner of Education
Relating to General Education and Diploma Reguirements provides the following policy for
nondiscrimination in curdcular and extracurricular activities:

No student shall be denied membership or participation on the basis of race, sex, marital
status, color, religion, national origin or disability, in any program or activity which is
included in a school program of curricular or extracurricular activities, provided that

1. Inthe case of students with disabilities, such activity shall be appropriate to a student’s
special educational needs as identifiad by the commitiee on special education;

2. Male and female patticipation in extra class athletic activities shall be in accordance
with the provisions set forth in section 135.4{c){7) of this Title;

3. A nonpublic school may limit admission to such schodl to students of a single sex

and/or of a single religion or denomination; and
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4. A nonpublic school controlled by or affiliated with a religious organization may separate
students on the basis of sex to the extent that such separation is required by the religious
tenets of such organizations.

New York City Department of Education’s Policy on Equal Access

[t is the policy of the NYCDOE to provide educational opportunities without regard 1o race, color,
teligion, creed, ethnicity/national origin, alienage and citizenship status, age, matrital status, disability,
sexual orientation, and gender (sex), and to maintain an environment free of unlawful harassment,
including sexual harassment, and retaliation. This policy is in accordance with Title Vi and Title VI of the
Civil Rights Act of 1964, as amended; Title X of the Education Amendments of 1972; Section 503 and
Section 504 of the Rehabilitation Act of 1873, as amended; the Americans with Disabilities Act of 1990, as
amended; the Civil Rights Act of 1881, and the New York State and New York City Human Rights Laws.

Region One’s Policies to Ensure Equal Access and Treatment

Region One adheres unconditionally to the Department of Education’s non-discrimination practices
and ensures equal access and treatment for all of its students in all curricular and extracurricular programs.
However, we believe that we must take a more proactive role in “leveling the playing field” so that af
students can attain high levels of achievement, including those who have traditionally been
underrepresented in courses or activities that will be offered as part of magnet school programs. In our
view, an essential component to ensuring equal access and treatment is by setting high standards that all
students are expected to meet, regardiess of their gender, racial or ethnic hackground, or income level
(Our efforts to design and implement standards-based curricula are described eisewhete in this proposal.)
We recognize, however, that some students have greater difficulty in meeting these standards when they
are confronted by cettain academic, social or emotional challenges.

In this section, we describe some ¢f the major efforts we are making as a Region, as well as those

being implemented in the proposed magnet schools, to ensure equal access and treatment. These efforts
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demonstrate that Region One is in full compliance with Section 427 of the U.S. Department of
Education’s General Education Provisions Act {(GEPA). Our proactive approach to ensuring equitable
access 1o, and participation in, the magnet schools initiative includes: providing additional support for
students with special learning needs; promoting minority and female students with access to educational
opportunities in math, science, and technology; and offering guidance and support services for students
deemed to be “at risk” of educational failure.

Providing Suppoit for Students with Special Leamning Needs

Enghsh Language feamers (ELls). Region One places great emphasis on meeting the

educational neads of its large population of English Language Leamers (ELLs). As noted above, more
than 22% of the students in the District are ELL. The vast maiority of Begion One's ELL students (91%) are
of Hispanic descent, and speak Spanish as their native language.

Region One believes that, in & multicultural society, all languages should have equal stalus.
Therefore, all children should be given the opportunity to engage in meaningful leaming environments that
encourage bilingualism and multiculturalism, and that integraie language, culture, and content. Region
One views its ELL students as future fluent bilingual individuals, prepared to work in our global economy.
The mission of the Bilingual/ESL Program is “to support our schools as they work to enable each of our
limited English proficient students to develop the linguistic, cognitive and cultural skills necessary for
success in school, coliege, and beyond.” The Regional Office assists schools in providing English
language learners with appropriate instruction as per New York State Pat 154 regulations, as well as
professional development to clarify bilingual and ESL program goals and models, and plan a balanced
literacy program based on the District's Literacy Framework, the New York City Core Curriculum, and the
New York State Standards. Additional areas in which support has been offered to schools have beenin
the establishment of classroom learning centers; teaching ESL through computers; using music to link

languages; the development of theme-based units for dual language and bilingual settings; the
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identification and purchase of quality instructional materials and supplies for native language, ESL and
muiticultural instruction; technical assistance in the implementation of mandates for ELL students; and
recrutment and selection of qualified and appropriately licensed staff for bilingual and ESL vacancies.
Support is also offered to assist teachers in achieving their certification goals.

Two particulatly successful instructional approaches that are being widely implemented
throughout the District are the Cognitive Academic Language Learning Approach (CALLA) and QTEL
(Quality Teaching for English Leamers. CALLA is a nationally recognized approach 1o content area
instruction based on the work of researchers Chamot and O'Malley (1986}, who have identified four major
conditions for improving the education of language minority students: (1) an institutional environment that
has high expectations for language minotity students; (2) an instructional approach that integrates
academic language development with content area instruction and learning strategies,; (3) continuing staff
development that provides teachers with the expertise and support needed 1o advance the academic
development and success of language minority students; and (4) an assessment approach that is
consistent with the instructional model and enables teachers to plan instruction effectively. All of proposed
magnet schools have trained staff members in CALLA strategies and techniques who are applying these
methods in different subject areas and at different grade levels. QTEL is also a research validated
professional development for teachers that incorporates six scaffolding strategies into instructional
practice. QTELL training was offered to all schools and is a city-wide initiative.

As shown in the table helow, the student populations at the proposed magnet schools consist of
wide-ranging propottions of ELL students, ranging from 2% 1o 100%. At Mott Hall Bronx, only 2% of its
currently enrolled student population fits this definttion, while 100% of students at Kingsbridge Intemational
HS are classified as ELL. The proposed magnet schools are dedicated to meeting the unigue needs of
ELL students through various programs, including transitional bilingual, free-standing ESL, self-contained,

and pufl-out ESL settings.
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Table 13

Number and Percentage of ELL Students and

Programs/Services Available to Serve These Students’ Needs
in the Proposed Magnet Schools, 2006-07

Schools ELL Students | Programs and Services to Meet ELL Students’ Needs
N (%)
BCSM 12 (5.3%) = Heterogeneously-grouped classes
= Push-in services by a certified ESL teacher
»  [Cifferentiated instruction
= PD for allteachers in Quality Teaching of English Learners
(QTEL) provided by regional staff
= Ramp-upfo Literacy program
Celia 19 5.7%) v Balanced Literacy program for reading and writing instruction
Cruz = Adaptive Leaming Environment Mode!
KIHS 220 (100.0%) | = PDforallteachers in Quality Teaching of English Learners
“All students are | (QTEL)
recent non- = Supplementary English class focusing on high interest
English speaking | reading, writing, and speaking activities using research validated
immigrants. ESL methods
= ESL support in context of academic program
= [ntensive after-school and elective period intervention
Mott Hall 9 (4.1%) »  ESL support in context of academic program
Bronx = Adaptive Leamning Environment Model

Special Education Students. The Region One special education population continues 1o grow and

is currently approximately 10% of the total District enroliment.  Region One seeks to provide suppott to

monolingual and bilingual special education students by ensuring that all special education supervisors,

teachers, paraprofessionals, and related sewvice providers receive professional development in creating

literate classroom environments. Region One also seeks 10 provide support 10 general education students
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by reducing inappropriate initial referrals to special education and by maintaining a focus on educating
students in the least restrictive environment as per the 1997 Individuals with Disabiliies Education Act. In
meeting these goals, support is provided in the form of Consultant Teacher Services, Instructional Support
Team Intervention plans, participation in the Least Restrictive Environment Initiative, after-school
programs such as Project Read, Project Success, the Reading Recovery program, at-risk resource room,
and mainstreaming.

As shown in the table below, the proportions of special education students at the proposed
magnet schools range from 0% to 9% of the overall student populations. Mott Hall Bronx serves the
largest proportion of special education students (8.5%), while 5% of students at Celia Cruz and no
students at Kingsbridge International have identified disabilities. Kingsbridge International students are all
tecent immigrants who have not been in the system long enough to have been evaluated. Vatious
programs, including mainstreaming of students, inclusion classes, push-n of related services, and
differentiated instruction supported by the region-wide Schools Attuned initiative are being impiemented at
the proposed magnet schools to best meet the unique needs of special education students. All special
education staff received the same rigorous professional development as general education staff and

participate in grade leve! planning.
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Table 14
Number and Percentage of Special Education Students and
Programs/Services Available to Serve These Students’ Needs
in the Proposed Magnet Schools, 2006-07

School Special Education | Programs and Services to Meet Special
2CNOOIS ' '
Students N (%) Education Students’ Needs
= After-schoo! tutoring
= Peer tutoring
»  Saturday Regents Preparation Institute
BCSM 1(0.4%) .
= Ramp-up fo Literacy program
» Differentiated instruction
= Schools Attuned PD
s Push-in services
Celia Cruz | 18 (5.4%) = Resource room
= Adaptive Leaming Environment Model
= Differentiated instruction
= Schools Attuned PD
KIHS 0({0.0%) S . ‘
“As students are identified, these services will be
provided.
= Differentiated instruction
Mott Hall ‘ ‘
19 (8.5%} = SETSS (Special Education Teacher
Bronx ‘
Supported Services)

Programs to Promote Sludent Access fo Technology

The demographics of Region One place its residents in a seriously compromised position with
regard to computer access. An analysis of the Computer to Student ratio using the NYS Basic Educational
Data System (BEDS) survey data for 2002 shows an average computer 1o student ratio of 1 1o 13 which is
significantly higher than the NYS average ratio of 110 9 and far from the NYS recommended ratio of 1104

as cited on the NYSED website. These data are reflective of the need for equity of access among students
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who are in high poverly areas in an urban schodl setting. For many, public access points, such as K-12

schools, are their only exposure o hasic technology. Recognizing this fact, Region One has developed a

technology pian, entitled "Shaping the Future Through Technology: A Plan for Action.” This technology

plan asserts that the LEA's technology vision is to:

O

provide

build an environment that encourages active participation and exploration with our community of
learners;

empower our students to become active individuals who take command of their leaming;
acknowledge that understanding and using technology is essential to success in education, and
that we can no longer teach today's learners with yesterday's tools and expect them to be
successful in tomorrow’s world;

use technology to place our children in a community of thinkers and learners that reaches beyond
the walls of the classroom:;

empower teachers o integrate the tools of technology into their everyday teaching practices;
assist administrators 1o use technology for data driven decision making so that we can ensure
student academic success; and

teach parents how to use technology to obtain information about how heir children are
progressing at school.

The Region has also been collaborating with the New York City Department of Education to

wireless access to the Internet in school buiidings to promote anytime, anywhere learning

environments that will foster the integration of technology throughout the school day. All new schools in the

District are being assisted with creating their own technology plans using the District plan as a model.

Assistance is also being provided to schools for the installation of ISDN lines and the purchase of up-to-

date hardware and software for the purpose of developing a videoconferencing network for increased
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collaboration among teachers and students throughout the region, NYC and across NYS for project based
learning with experts in all content areas. By ensuring that all Region One schools have adequate
technological resources, all students will be able to learn the skills and tools they will need to succeed in
today’s society.

Guidance and Support Services for Studants "At Risk

Region One fully recognizes that in order for students to effectively participate in and benefit from
educational programs, their health, social, and emotional needs must first be met. Many of the students in
Hegion One face extraordinary struggles that go beyond their need for academic assistance and suppon.

The primary emphasis of Region One's guidance program is to assist all children to develop
socially, physically, intelectually, and emotionally, as well as assist them in their pursuit of a successful
educational experience. The quidance program is developmental, beginning in pre-kindergarten and
continuing into high school. The District believes that this developmental approach is the most effective
way to provide for the needs of all children at each stage of their development.

In addition 1o the guidance services provided by the District, special guidance and counseling
services are given 1o Title 1 eligible students. Guidance for these children focuses on integrating the
guidance strand into the curriculum in order 1o assist students to function and succeed in the regular
classroom environment. This program also provides outreach services to families and provides planning
and intervention through the use of pupil personnel committees to support eligible children.

Many of the schools in Region One also participate in kducationally Related Support Services
(ERSS), a program designed to significantly reduce the number of student referrals to special education.
The focus of ERSS is o provide short-term non-Career counseling setvices 1o students who have been
identified as being at the highest “risk” category of referral o special education. The setvices of the
guidance counselors enable the staff, students, and parents 1o identify special problems and develop

strategies for intervention in order o help the student progress within the regudar classroom.
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The Aftendance Improvement/Dropout Prevention (AIDF) program provides intensive services o
students and families with regard to school attendance and academic improvement. This program supports
attendance outreach, case management counseling, academic support and enrichment and parent
involvement through extensive outreach to families via home visits, letters and phone calls.
Guidance/counseling for students and families, parental involvement activities and academic enrichment
are offered at certain schocls. Currently, 22 Region One schools qualify for AIDP sunport, none of which
are proposed magnet schools. The AIDP program continues to be a schoolwide project and all students in
the targeted schools are eligible o receive program services.

The Substance Abuse Prevention Frogram, funded through Title IV, provides the services of a
SAPIS Counselor to every school in the district, At the high school level, substance abuse programs and
counseling are provided by the guidance counselor, social worker and various community partners. All of
the high schools in the proposal have an effective program 1o support students who are at risk.

(2.} Effectiveness of the plan fo recrutt siudents from different social, economic, ethnic, and racial
backgrounds into the magnet schoois.

Proposed Outreach and Recruiiment Strategios

The neighborhoods served by Region One schools are comprised of residents from a variety of
ethnic, economic, social, and religious backgrounds, with income levels ranging from middie-class 1o
poverty. However, this diversity is not accurately represented in the Region’s public high schools. Region
One’s plan 1o recruit students from different social, economic, ethnic, and racial backgrounds includes the
attraction of parents and students from non-public schools or schools outside of the District back into the
Region One public school system.

The high schooi students that we will be attempting 1o attract to the proposed magnet schools are

members of what has been dubbed the "Millenial Generation,” defined as children bom betwesn 1980 and
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2000. Characteristics of the Millenial Generation that have been identified by youth marketers (Geraci,
2005} and that will inform our marketing efforts are as follows:

0 Decision Makers: “Millennials are accustomed to marketers fawning over them and parents
placing them at the center of their world. They are also used to making their own consumer
choices.”

0 Influence of Parents: “While not immune from a natural yearning for independence and seff-
identity, Millennial youth have consistently shown a respect for their parents.” “This is a generation
that wil take control of their own fives with their parents” help.”

0 Education as Empowerment: “Millennials are not used to being let down or taking no for an
answer. Marketers position their youth products as enablers and not barriers. Successful youth
products are wrapped in messages of achievement or empowerment. A beverage is no longer a
way to quench thirst; it is a way 1o signify and celebrate an achievement in sports.”

O Accountability: “Consider youth to be intelligent consumers, not fickle. Studies show that if youth
have a positive experience with a product, they are more likely than adults to recommend the
product to others. The same is true with negative experiences. In short, they hold companies 1o the
promises they make. They consider their choices wisely.... In shod, students represent the next
wave of stakeholders who will demand accountability from schools.”

O Diftusion Marketing: “Many youth marketers focus on a diffusion model when they work with
teens. Get to the hip, cool, influencer teens first and they will sell your product for you. This model
has met with some success for trendy products, but in reality, few ideas and products actually
become successful with this approach.”

The Region and each proposed magnet school has drawn up extensive plans to recruit students
and parents 1o their school, and will rely on the principle of “viral marketing” to spread the word about the

magnet schools. Viral marketing (Wiison, 2000) describes any strategy that encourages individuals to pass
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on a marketing message to others, creating the potential for exponential growth in the message’s exposure

and influence. OQutreach and recruitment will include the following strategies:

O

Advertisements of the magnet schools will be placed in community newsletters and local
newspapers such as the Riverdale Press. Riverdale Review, Datly News. Bronx Press Review. and
Norwood MNews;

Posters describing the magnet programs will be displayed in local shopping areas, churches,
parks, and youth centers;

Each magnet school will host at least one Open House or School Fair each semester, and wil
invite parents and community members 1o take a tour of the school;

The District will post an announcement of its magnet schoo! programs on computer bulletin boards,
and on its own web site;

The magnet schools will contact and make presentations at local community-based organizations
which serve families who fve in the community but do not send their children to Region One
schools; and

Representatives from the magnet schools will make presentations at Parent Association meetings
in targeted feeder middle schools.

Recruitment for the magnet schools will be predominantly school-based, since the students,

teachers, administrators, and parents are the individuals who best know the schools and can best advetise

them. The school-specific outreach and recruitment efforts that will be carried out by the magnet schools

are as follows:

BCSM is an “informed choice” school, meaning that prospective students have been informed

about the mission, goals and objectives of the school and have chosen to apply for admission. To help

achieve the goal of reducing minority student igolation, as well as attract students with a strong interest in

the magnet program, outreach and racruitment efforts will focus on five key neighborhoods that have a
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significant number of non-minority students currently attending non-public schools: Riverdale, Throgs Neck,
Woodlawn, Pelham, and Kingsbridge; as well as Bronx middle schools induding M3 95, MS 280, Pace
Academy (MS 118}, Spectrum Academy (MS 118), Aurora {MS 45), Jonas Bronck Academy (MS 228), and
Maritime Academy (MS 101}

The strategies for outreach and recruitment will include developing and enhancing relationships
with administrators, guidance staff, and teachers at target middle schools; conducting recruitment
presentations at target middle schools; creating a marketing video; advertising in local newspapers in the
five target neighborhoods; providing a reguiar schedule of Open Houses; organizing individual school visits
with prospective families; and training current BCSM students 1o serve as “recruitment ambassadors” to
talk with middle school students about their experience at BCSM.

A goal for Celia Cruz HS is to recruit students with diverse ethnic and cultural backgrounds,
talents, and interests, and who are motivated to pursue a rigorous academic and music instruction
program. The current outreach and recruitment strategies include developing strong relationships with
guidance counselors, music teachers, and administrators and conducting presentations for students and
families in all Bronx middie schools to clearly articudate the our unique school's program and mission.

For the new magnet pregram, school staff will develop a school brochure and publish newsletters
to highlight the accomplishments of the program and the students, which will be distributed to prospective
students and families and throughout the local community. An Open House will be conducted every
November and offer regular school tours to interested families. The school will also participate in the New
York City Department of Education’s annual city-wide audition, at Stuyvesant High School, to recruit
prospective students as they prepare to articulate from middle 1o high school. During this audition, selected
students from all City petforming arts schools present to eighth-grade students and families and answer
guestions about their respective schools. Lastly, the music program will be showcased by inviting

community members, including prospective students to attend student performances. In these recruitment
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activities, students are the best ambassadors as they perform and present at school events, such as the
open house; at community events; state-adjudicated competitions; and during regular school concerts.

KIHS serves a diverse group of students, representing almost twenty different countries. Yet, a
majority of the students, more than 80 percent, come from Hispanic backgrounds. Through the magnet
program, outreach and recruitment efforts will be conducted to attract students from ethnic backgrounds
that are currently underrepresented at KIHS. There are significant populations of recently-immigrated
young people in the communities surounding the schodl, including students of Eastem European and
Middie Eastern descent. For example, new students will be recruited from the Belmont section of the
Bronx, which has a large Albanian population and the Kingshridge area, with considerable Eastemn
European and Middle Eastern populations.

Because the school requires that all students are recruit immigrants, efforts will be targeted to both
public and non-public middle schools in the Bronx that attract immigrant families, such as MS 85, MS 80,
MS 20 and PSMS 280, St John's, St Brendan’s, Immaculate Conception and Our Lady of ML Carmel.
Efforts will alsc extend to the Montessori School of New York International and the United Nations
International School in Manhattan. KIHS will reach out and provide information about its unique focus to
English as Second language {ESL) departments in local middle schools and will also target theme-based
middie schools, such as MS 313 School of Leadership Development, Urban Science Academy, and Bronx
Writing Academy to attract students who will be interested and motivated to continue their educationin a
theme-based high school that is designed to broaden their educational experience. Al prospective
students and their families will be provided specific informaticn about the admissions criteria.

The outreach and recruitment strategies will include visits 1o local community organizations and
community meetings, such as the Greek Ametican Institute of New York, Bronx Community Board #7

meetings, and various community programs, such as ESL classes given by the Yemeni-American
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Association, and the Saturday Albanian School classes conducted by Albanian community members close
to the school campus.

Regularly scheduled Open Houses will be conducted and the school will participate in middle and
high school recruitment fairs; make presentations at our feeder schools; and submit articles and
advertisements about the magnet program in local newsletters and newspapers, such as the Norwood
News and the Riverdale Press. In addition, KIHS will develop school brochures and newsletters about the
magnet program, which will be translated into the many languages represented at the school and
disseminated throughout target communities and feeder schools,

The outreach and recruitment plan for the magnet program at MHBHS will target middle schools in
the Bronx with well-developed mathematics and science programs, including Mot Hell Middle School I,
AND IV, Kappa and Frederic Douglas Academies. The school will also recruit students from nearby non-
public schools, such as St. Anselm, St Athanasius, St. Augustine, Christ the King, Holy Spirit, St. Jerome,
St. Joseph, St. Margaret Mary, Our Lady of Mercy, Our Lady of Mt Carmel, St. Pius the V, Regent School,
Kingsbridge Montessori School and Horace Mann,

At these schools, Mott Hall staff will partner with administrators, guidance counselors, and teachers
to inform students and parents of the mission and academic program at MHBHS, and to arrange
opportunities for families to visit the school. In addition, staff will attend recruitment fairs held by the District
and submit articles and advertisements about the magnet program to local newspapers, including The

inner City Press, Norwood News and the Riverdale Press.

£8D 22 MSAF Propasal Narrative page 70

PR/Award # U165A070046



280.31 (b) Quality of Personnel
{t The Secretary reviews each application io defermine the qualifications of the personnel ihe
applicant plans fo use on the profect

As described in the following section, Region One has assembled an exceptionally qualified staff to
carry out the implementation of the magnet program. Having the collective experience of implementing the
federal magnet intiative in District 10 for the last several years has provided a significant number of
Regional Office and school-hased staff members with considerable experience and training in areas related
1o the six objectives of the Magnet Schools Assistance Program. The organizational structure of Region
One, presented earlier in the Plan of Operation, provides mechanisms to ensure accountability for
personnel actions through the formation of linear reporting relationships. Region One’s management
structure, though hierarchical in nature, is not a “top-down” model of managament, but rather builds upon
the strengths of its constituents in creating a responsive and collaborative organization.

A summary of key personnel funded through MSAP, including time commitments, is shown in the
table below. For several staff, ime is expressed as a percentage of full-time equivalent {FTE),

Table 15
MSAP Funded Staff - Year One

Personnel  [Number  |Level of Fffort

Project Director b)) bi{4)

Project Secretary

Teacher Specialists

(2.1} The Project Director is qualified to manage the project
As described in the Plan of Management section of this proposal, oversight responsibility for the
magnet project will be the responsihility of the Project Director, Edison Teano, who will report directly to the

two Community Superintendents. Mr. Teano brings many years of experience in education and leadership
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to the position, and in particular, a commitment to promoting equity of educational opportunities for students
from economically disadvantaged backgrounds. Mr, Teano began his career in education in 1988 as a
math and science teacher at [S 116 in the Bronx. After spending six years at the middle school level, Mr.
Teano moved onto various high schoo! teaching positions in the area of mathematics, including a two-year
stint at the renowned Bronx High School of Science. For the past seven years, Mr. Teano has setved as
an adiunct faculty member in the Mathematics Department at Hostos Community College, where he also
served as the Director of the STER/PROYECTO ACCESS Program, a pre-college, pre-engineering
program for economically disadvantaged, highly motivated secondary school students.

Mr. Teano currently setves as the Regional Instructional Specialist for High School Mathematics in
Region One. In this rdle, he plans, designs, implements and evaluates program services to meet high
school mathematics needs of Region One students; provides professional development serwvices 1o
increase the high school mathematics instructional and learning capacity of Region One teachers, coaches,
assistant principals, and principals; facilitates Assistant Frincipal of Mathematics meetings to plan,
evaluate, and implement services {0 assist each school meet iis graduation, participation, and Regents
accountability performance indicators.  Among his most notable accomplishments in the short time Mr.
Teano has served in this role include collaboratively designing, developing, and implementing a web-
hased, database template to assist schools to monitor their professional development, Regents conort-
accountability, and student services; initiating a collaboration at a Region One 6-12 school to assist
students to ohtain coliege credits while in high school; and taking the lead on establishing lab sites at two
Region One campuses.

Mt. Teano earned a BS degree in electrical engineering from the University of Maryland at College
Park and an MS degree in Education (with honors) from the City College of New York. He has numerous
teaching and supervisory credentials, and is licensed by the State as & School District Administrator and in

School Administration and Supervision. Among the many honors he has received are the New York Times
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“Teacher Who Makes a Difference Award” received in 1699, Mr. Teano is fluent in written and spoken
Spanisgh.
{2ii.)  Other key personnel are qualified to manage the project.
Regional Level Administrators

As described in the Plan of Management section, numerous regional level administrators will
provide nrogrammatic and administrative support to the Begion One magnet project at no cost to the
program. Brief descriptions of the gualifications of key Regional Office personne! are presented below.
Full descriptions of employment experience, cettifications and licenses and education for all of the other
key personnel are attached in the Other Information section of this proposal.

Senlor Grants Officer. As a Senior Grants Officer for Region One, Blanca Quinones interprets

legislation, regulations and guidelines to assist schools in developing and implementing funded programs.
She provides fiscal expertise in the management of grant-based awards, and ensures compliance with
guidelines, rules, and regulations through monitoring grants. Ms. Quifiones has worked in budget and
finance for the New York City Public Schools for almost 30 years and is a seasoned expert in monitoring
Magnet School grants to ensure full compliance. Prior {c her current appointment, she was Budget Officer
at the Bronx Regional Operations Center, in which position she had fiscal oversight of approximately 129
elementary schools, middle schools, and high schools with over 5800 milion in city, state, and Federal
funds. She holds a Masters in Science in Public Administration from Russell Sage College. She was
honored 1o receive an Institute for bducational Leadership Fellowship in 1893,

Senior_Youth Development Director. Andave De la Cruz has over twenty vears of experience

working in the New York City education system. She currently serves as the Senior Development Director
for the Bronx and is responsible for serving teams of Youth Development Managers, Specialists, Content
Arca Experts that setvice elementary, middle, and high schools. She also provides professional

development and technical assistance to schools for college planning, peer-mediation, school health and
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mental health services, and drug and alcohol prevention. Prior to her current appointment, she Ms. De la
Cruz acted as the Region Two Director of Student Placement, Youth and Family Support Services and
Chairperson for the Committee on Special Education in Community District 4. She holds a Masters in
Social Work from Hunter College and a Masters in Bilingual Special Education in Special Education from
Long Island University. Additionally, she has post-graduate training in psychotherapy and a professional
degree in school administration and supervision.

Regional Deputy Assistant Superintendent for Special Fducation Lillian Maldenado s a hilingual

administzator with over 15 vears of expetience. As the Hegional Deputy Assistant Superintendent for
Special Education for Region One, Ms. Maldonado coordinates the development of programs geared
towards improving student achisvement and ensures the accuracy of student data. She also facilitates the
cootdination of professional development activities for Regional Administrators of Special Education,
Committee on Special Education Chairperson, Speech Superviscrs, Instructional Support Specialists,
Special Education Training Resource Center Professional Development Specialists and Speech
Improvement Supervisors. Before her current appcintment, Ms. Maldonado served as the Regional
Administrator of Special Education for Region One and the District Administrator of Special Education for
Community School District 8. Ms. Maldonado holds Masters degrees in Supervision and Administration
from Columbia University and Bilingual Leadership Program from the Bank Street College. She also holds
a professional diploma in Urban School Psychology from Fordham Universty. She holds New York State
licenses as a School District Administrator and a School Administrator and Advisor. Additionally, Ms.
Maldonado earned New York City licenses as & Bilingual School Psychologist, Elementary School
Principal, Supervisor of School Fsychologists and an Education Administrator for Special Education.

Sentor Regional Counsel As the Senior Regional Counsel for the New York City Department of

Education, Michelle Johnson provides in-house counsel to Regions 1 and 2 and serves as a liaison 1o city,

state and federal legal departments. She conducts training sessions for regional personnel and reviews
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disciplinary matters. Prior to her appointment for the New York City Department of Education, Ms. Johnson
served as a Compliance/Affirmative Action Officer for Passaic County Technical Institute and Associate
Attorey at Gerber & Samson, L.L.C. Ms Johnson eamed a law degree from Widener University School of
Law and is a member of the American Bar Assodation, New Jersey Defense Association, and New York
State Bar Association.
Magnet School Administrators

All of the heads of the target magnet schools are highly qualified, visionary leaders, eminently
capable of implementing the Distict's magnet school initiative.  Presented below are qualification and
experience profiles for each magnet school principal.

Bronx_Center for Science & Mathematics High School.  As Founder and Principal of the Bronx

Center for Science and Mathematics High School, Mr. Edward Tom has a passion for and commitment to
innovative educational programs.  Mr. Tom oversaw all aspects of the schools development, from
curricuium design to recruitment of students and staff. He also established parent outreach programs and
designed and implemented parental involvement initiatives. He has created partnerships between the
school and Partmouth College and the City College of New York, as well as with community-based
organizations and private schools.

Prior to starting BCSM, Mr. Tom served as a Region One Instructional Specialist for Mathematics
Grades 8-12, in which position, among many other responsibilities, he trained all Region One mathematics
coaches and teachers and was instrumental in planning for the implementation of the new city-wide and
tegional initiatives. Mr. Tom has an MS in Mutlticultural Urban Education from the College of Moun: Saint
Vincent. He also panticipated in Baruch College’s Aspiring Leaders Frogram and has cerification in School
District Administration (SDA) and School Administration and Supervision (SAS). Mr. Tom also maintains

membership in a number of professional associations.
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Celia Cruz Bronx High School of Music. Dr. William Rodriguez founded the Celia Cruz Bronx High

School of Music in 2003 and has served as its principal since its inception. For the past 25 years, he has
worked to improve musical education in innovative ways in the Bronx, first teaching music in 1982 at a
public elementary schoal.

Dr. Rodriguez, a highly acclaimed educator and musician, was presented the Lehman Urban
Teacher Education (LUTE) Award in 2006 hy the Division of Education / Lehman College CUNY, which
honored him for making “outstanding contributions in urban education promoting justice and equity.” His
passion and commitment will be an invaluable asset in realizing this proposal’s vision at Celia Cruz. He
was the pianist on two Grammy winning albums, including one created by Celia Cruz musicians "La Negra
Tiene Tumbao.” He has toured the US, Europe, the Caribbean, and South and Central America with the
Johnny Pacheco Orchestra, Machito Orchestra, and Conjunto Libre. Dr. Rodriguez has a Doctor of Music
Educstion from Teachers College, Columbia University, a Master of Education from Lehman College,
CUNY, and holds a Specialist Diploma in Supervisicn and Administration from Queens College, CUNY.

Mott Hall Bronx High Scheol. Mr. David Tinagero's first classroom assignment was teaching & self-

contained class of 15 emotionally disturbed students, where he thrived for over three years. He expects to
bring his acceptance of diversity and ability 1o recognize talents in all students to his work developing an
inclusive magnet program. Mr. Tinagero is the founding principal of the Mott Hall Bronx High School,
where his experience has given him the skills and knowledge to further develop Mott Hall into an
outstanding magnet school. He is experienced in selecting and training qualified staff; developing content
area curriculum in partnership with teachers; working with parents, students, staff and community members
o suppott both instructional and structural initiatives designed 1o meet students at their level; aligning
school’'s supervisory practices with standards-based education; and creating innovative alternative

solutions to support students performing below standards.
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Prior to founding Mott Hall, Mr. Tinagero was a Regional Instructional Specialist for Region One in
which capacity he designed and implemented literacy initiatives to build coherence across the region and
provided extensive Balanced Literacy professional development for staff throughout the region. He has an
MA in English from Mercy College, an MS in Education Supervision and Administration, and training in
Therapeutic Crisis Intervention.

Kingshridge Heights International.  Mr. Honald Newlon founded the Kingshridge Heights

International School in 2005 and has served as its principal since its inception. As Principal, he supported
and impiemented professional development on Understanding by Design,” “Language Integration’ and
‘Language Development.” Tc enhance and support his work in developing this leaming community, he
tecently attended a year-long University of Pennsylvania Principals’ Leadership Institute. During his 13-
year career within the New Yok City school system he has setved as Teacher, Assistant Principal, and as
a New Leaders for New Schools Resident Principal, and has a strong background in math, science and
technology education.

In addition, Mr. Newion seived as the United Federation of Teachers Chapter Chairperson for five
years at the University Neighborhood High School, successfully negotiating all teacher disputes. Mr.
Newlon has an MA in Educational Administration and an MS in Secondary Science Education from New
York University, where he was a Goldman Sachs Fellow. He has numerous city and state accreditations in

school administration and supervision, as well as membership in a number of professional organizations.
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(2.1} Teachers who provide instruction in participating magnet schools are qualified 1o implement the

special curricutum of the magnet schools.

Region One assures that the teachers selected for the teacher specialist positions in its magnet
proiect will meet the federal definition of “highly qualified” as stipulated in No Child Left Behind,® and will
have the appropriate New York City and New York State pedagogical licenses in the subject matter for
which they will be teaching. These teachers are all centified, and have demonstrated capabiliies and
experience ¢ promote theme-based pedagogical support.

The principal instructional personnel for the Region One magnet initiative will consist of 4.5
classroom teacher specialists in Year 1, increasing to & total of six in Years 2 and 3. The teacher
specialists will be highly qualified individuals who will be appropriately licensed in the subject areas for
which they will be assigned. Specifically, they will have demonstrated competence in the following areas:

00 instruction of heterogeneously grouped classes consisting of children from diverse ethnic, racial,
and socioeconomic backgrounds with varying levels of academic skills;

0 use of various innovative teaching methods (e.q., multiple intelligences, balanced literacy,
cooperative leaming) and materials 10 address the leaming styles of different students;

O development of theme-related curriculum materials which have been effectively used with children;

O expetience in desegregation-related programs and/or magnet schools,

O evaluation of student academic performance, including the use of altermnative assessment methods
within their subject area ot specialty,

O familiarity with implementing conflict resolution strategies and other approaches designed to

3 As defined by NCLB, teachers who are *highly qualified” must have a bachelor's degree, full state
certification and licensure, and demonstrated competency in each core academic subject that he or she

teaches.
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O

improve students’ attitudes toward school and learning; and
ability to work effectively with students, parents, teachers, and administrators.

Additional qualifications for the position of teacher specialists include a BA or BS in education; New

York State subject area licenses; and at least three years of experience in a magnet or alternative school

(preferred).  Special consideration will also be given to candidates with distinctive qualifications and

experiences in theme-related pedagogy and alternative assessment, on a school-by-school basis.

The teacher specialists will have the primary responsibility for develoning the magnet themes at

their schools. The teacher specialists will be responsible for carrying out the following general activities:

U

working with reqular classroom teachers to develop or modify magnet theme-related enrichment
materials;

assisting the Project Director in providing the teacher training necessary to implement the newly
created curticular materials;

assessing the individual leaming styles and other educational needs of their students and
designing appropriate individualized instruction;

participating in their school's magnet planning committee;

facilitating the collection of data for the project evaluator, and coordinating school-based evaluation
activities;

assisting in the design, development and distribution of brochures and other recruitment and
outreach materials:

meeting regularly with the Project Director to coordinate curriculum development efforts; and
facilitating intenvisitations for staff with other Magnet schools.

Additional duties will include articulation and pianning with the Froject Director and other

instructional and administrative personnel (8.g., principals, iteracy and math coaches); patticipation in staff
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development workshops specific o their core subject area; and participation in related parent involvement

activities.

(2.v.)  The applicant, as part of ils nondiscriminalory employment practices, will ensure that its personne!

are selecied for employment without regard to race, refigion, color, national origin, sex, age. or disability.

Non-discriminatory Employment Practices of the NYC Depantment of Education

The New York City Department of Education’s policies for non-disctimination in #s hifing practices

are articulated and safequarded by its Office of Equal Opportunity. These policies are in accordance with

the following federal and state laws:

U

U

Title VI and Title VI of the Civil Rights Act of 1964, as amended;

Title X of the Education Amendments of 1972,

the Age Discrimination in Employment Act of 1967, as amended;

Section 503 and Section 504 of the Rehabilitation Act of 1873, as amended;

the Fair Labor Standards Amendments of 1874;

the Americans with Disabilities Act of 19980, as amended;

the Civil Rights Act of 1891;

the New York State Human Rights Law; and

the New York City Humen Rights Law and Provisions of Non-Discrimination in Collective
Bargaining Agreements of the Board of Education of the City School District of the City of New
York.

All New York City public school personnel are recruited in accordance with employment

procedures of the New York City Fublic Schools and agreed upon with the United Federation of Teachers

(UFT), the union that represents staff positions in collective batgaining. The NYCDOE is an affirmative

action employer. The Equal Employment Opportunity/Affirmative Action Program (EEG/AA} of the
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NYCDOE is designed to guarantee that "emphasis will be given to identifying and selecting minorities and
women from the qualified pool for positions where they are underutilized and tc making efforts to increase
the representation of minorities and women in the gualified pool.”

The Division of Human Resources of the New York City Board of Education receives "vacancy
notices,” job descriptions and requirements for each position. All vacancy notices and advertisements carry
statements encouraging applications from people who are members of groups that have been traditionally
underrepresented, such as members of racial or ethnic minority groups, women, handicapped persons, and
the elderly.

Chancellor's Regulation number A-830, originally issued on July 28, 1988, and updated on
September 5, 2000, details the procedure for complaints of alleged discrimination or harassment hased
upon race, colot, religion, creed, national origin, citizenship status, age, marital status, disability, sexual
prientation, gender {sex) including sexual harassment. These regulations guarantee an assiduous internal
review process for any employee within the jurisdiction of the Department of Education of the City of New
York who believes he or she has been the victim of a discriminatory act or practice in violation of federal,
state, or local law or the equal educational and employment opportunity policy of the Department of
Education. Chancellor's Regulation A-830 also covers students and parents of students within the
jurisdiction of the NYCDOE.

Non-discriminatory Employment Practices of Region One

Region One, as part of its nondiscriminatory educational and employment practices, encourages
applications for employment from persons who are members of traditionally underrepresented groups, such
as members of racial, ethnic, or raligious minority grouns, women, handicapped petsons and the eldetly.
Region One will actively pursue a comprehensive program to recruit and employ qualified perscnnel for the
proposed magnet program. This plan includes the use of the following resources 10 advertise positions and

to recrult qualified personnel: newspapers, local colleges and universities, and the Division of Human
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Rescurces of the NYCDOE. Key newspapers are used to contact the monolingual and bilingual audiences,
including The New Yoik Times, EI Diario, Amsterdam News. Black Employment Joumal, and Urited
Federatton of Teachers Bulletin. It is anticipated that the teacher specialist positions will be filled based on
an assessment of current staffs’ capabilities, qualfications, and experience as they relate to the goals of
the Region's and schools’ magnet programs. In addition, in order to fill the extended-day and summer
program positions, the Project Director will facilitate a job vacancy posting as per UFT contractual
tequirements. Once again, the candidates with the most relevant qualifications and expetiences will he
selected to staff the extended-day and summer programs.

The local college and university community has access 10 a reservolr of trained individuals through
their placement services and through education depantments. Region One utilizes its contacts with local
colleges and universities such as Fordham University, Lehman College, Manhattan College and the
College of Mount Saint Vincent.

(3 To determine personinel qualifications, the Secretary conisiders expenence and training i fields
relaled fo the objectives of the project, including the key personnel’s knowledge of and experience in

curricutum development and desegregation strategies.

As described in the preceding sections, the combined expettise of Regional Office and school-
based staff in fields related to the objectives of the magnet will ensure the District's and the schools’
effectiveness in making progress in the six broad areas of systemic reform embodied in the Magnet
Schools Assistance Program statute.  To compiement this collective expertise, the Region intends to
collaborate with expert consultants from an array of oulside agencies, including local community-based
organizations and instituions of higher education, will provide additional support to the magnet schools as

they implement various nstructional approaches as part of their innovative program designs.
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280.31 (c) Quality of Project Design
{t The Secretary reviews each application fo defermine the quakly of the project design.

New York City Department of Education Instructional Mission and Vision

The federal No Child Left Behind (NCLB) Act, signed into law in January 2002, had & dramatic
impact on New York City public schools, as it laid the foundation for the Children First initiative,
spearheaded hy New York City Mayor Michael Bloomberg and New York City Department of Education
Chancellor Joel 1. Klein. Through its comprehensive reform program, Children First, the New York City
Department of Education (NYCDOE) is pursuing the spirit, as well as the letter, of No Child Left Behind.
The Children First initiative, announced in October 2002, is a multivear effort designed to significantly
improve New York City's public schools through sweeping academic and structural reforms. The four main
components of the Children First reforms include:

1. reorganization of the Department of Education’s management structure into a unified,
streamiined system dedicated to instruction and designed to drive resources from bureaucratic
offices into the classroom;

2. adoption of a single, coherent system-wide approach for instruction in reading, writing and
math that is supported by strong professional development;

3. establishment of a new parent support system to make schools more welcoming to students’
families and to give families the access and tools they need to be full partners in the education
of their children; and

4. development of principals as the key nstructional leaders of their scheols through
unprecedented leadership development programs at the new Leadership Academy.

Results from Children First’s first four years are very promising: improved academic achievement,

highet graduation rates, safer schools, more high-quality school options, a smaller bureaucracy, higher

teacher salaries, new buildings, and huge increases in private support,
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As announced in January 2007, the next phase of the Children First initiative includes "a new set of
improvements that will shrink the bureaucracy even further and create a culture of innovation,
accountability and fairness in our schools” (NYCDOE, 2007). In fall 2004 the DOE launched a pilot
program, in which 48 existing schools were invited to be part of an "autonomy zone” allowing them to opt
out of many of the aforementioned reform efforts, including the implementation of the mandated language
arts and mathematics curricula. Instead, these “Empowerment Schools” lie outside of the DOE hierarchy
and enjoy greater freedom in determining how the school will be managed, from the hiring and training of
staff to the identification of instructional practices and programs. In exchange for this increased autonomy,
empowerment schools agree to meet strict accountability standards in the areas of student achievement,
attendance and graduafion rates. In July 2008, an additional 321 DOE schools and 10 charter schools
wete approved as Empowerment Schools for the 2006-07 school year. Once fully implementad, all NYC
public schools will become Empowerment Schools.

Alignment of Region One Magnet Initiative with Children First

The NYCDOLE's focus on empowering principals, staff and parents while increasing accountability
creates the local context within which the proposed magnet schools will grow and flourish. In addition, the
Region One magnet programs will succeed because they are based on solid educational theory grounded
in research on alternative education (Buchart, 1986; Kadel, 1994; Kellmayer, 1995; Public Schools of North
Carolina, 2000; Picucci, 2002, Raywid, 1884; Schargel, 2001), cited in Reimer and Cash (2003). While the
four Region One programs differ in thekr focus and scope, all share common features that will enable all
students to succeed:

O Purpose and Mission: All Region One magnet schools have clearly stated mission statements
that drive decision-making.
O Staff: Al of the Region One magnet schools have caring and committed staffs who receive

ongoing professional development. Research shows that magnet school teachers have greater
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classroom control and influence on school policy, greater opportunity for professional development,
and higher salaries. All of these factors correlate to greater commitment, higher retention rates,
and higher student outcomes {Evans, 2004).

O Leadership: Region One magnet school leaders are dynamic visionaries. These principals
diagnose the school's particular needs and decide how to meet them. Magnet principals provide
leadership in instructional, cultural, managetial, human rescurces, strategic, external development,
and micropolitical issues - an indication of success {Portin et al, 2003}, As effective principals they
are committed to supporting teaching and learning through implementation of thoughtful
organizational structures and building the capacity within the system.

O Staff-Student Interaction: While there is collegiality and a “family-like’ atmosphere between staff
and students at all four proposed magnet schocls, teachers also have high expectations for their
students.

O Learning Program: All Region One magnet programs will offer creative curricula that are
differentiated 1o meet students’ needs. The program also includes hands-on, experiential leaming
opporiunities. Region One magnet teachers are committed to collaborative learning environments.

O High Standards: In Region One magnet schools a strong sense of commitment to student
success pervades the school community.

O Holistic Services: In Region One magnet schools students’ physical, emotional, and social needs
are acknowledged. Staff pays particular attention to individual students and the provision of extra
setvices and supports beyond those traditionally offered by schools.

0 Community Involvement: Farental input and support are deemed integral to magnet program
SUCCess.

Each of the proposed magnet schools has been racently created to meet the pressing need for

high school reform. They share a common focus on career and future planning which targets higher
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education and creates pathways 1o college for students dwelling in the lowest income area of the United

States. Those common curriculum strands, which are research-validated, indude;

O

(@)

Interdisciplinary curriculum, authentic assessments and real-world applications and outcomes, in
the form of products and/or presentations to demenstrate/defend leaming:

Community collaborations resulting in real-world intemnships, mentorships and work study
programs;

Career and coliege planning supported by collaborations with colleges and universities;

Affiliation with the College Board to provide advanced placement courses, SAT Exams and teacher
training;

Scaffolded support to bridge at-risk students into a rigorous academic environment,

Small personalized communities, using advisories to focus on qualities of citizenship and social
responsibility;

Research validated commitment to strong parental communication and involvement;

Project-based inquiry led by students working in flexible cooperative groups; and

A specialized thematic focus for each school with opportunities for students to select and
investigate career options through related coursework.

The Secretary determines the extent to which each magnet school for which funding 1s sought will

foster interaction among students of different social, economic, ethnic, and racial backgrounds in classroom

activities. extracurricular activities, or other activiies in the magnet schools.

The aggressive outreach and recruitment plan outlined in the Plan of Operation, in concett with an

equitable and efficient student selection process, will ensure that the Region One magnet schools will

attract and enroll an increasingly diverse population of students and families over the three-year project

period.

But there is ample evidence 1o suggeast that attracting and enrolling a diverse student body does

not in and of itself guarantee that once enrolled in magnet schools, students of different backgrounds will
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develop positive interactions in the absence of the kinds of educational and structural strategies known to
foster positive intergroup relationships. In order for children to succeed, there must be an inclusive and
supportive school environment. Studies show that academic achievement is directly linked to the socio-

emotional climate in the school (Zins et al,, 2004; Symonds, 2004,

Johnson and Johnson (2003) identify five elements 1o create and maintain peaceful education
within a school through inclusionary practices.

1. Compulsory attendance in an integrated public school system in which students have the
opporiunity to build positive relationships.

2. Creation of a sense of common identity and fate needs o be established in which there are
common goals and that when these goals are achieved, the beneftts are fairly distributed. This is
usually done through cooperative learning.

3. Empower students to make difficult decisions and engage in political discourse.

4. Teach students how 10 engage in negotiations and use peer mediation to resolve their conflicts
with each other constructively.

5. Teach students civic values that benefit the long term common good of society.

The school leaders at the four proposed MSAP schools will focus on nurturing these five conditions
within their schools 1o create a strengths-based learning environment. Through the implementation of these
strategies, students will increase their multicuitural understanding and tolerance, leam to view issues from
different perspectives, and gain positive social interaction skills. A natural outgrowth of these strateges,
which hold all students to the same high standards, is the positive interaction among students and
teachers. When all students feel equally valued, acceptance of individual differences becomes the norm of

the school, contributing fo an integrated school climate.
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The following sections describe how Region One will foster interaction among students of different
social, economic, ethnic, and racial backgrounds in schoolwide initiatives and classroom-based activities in
the magnet schools.

Strateqy 1: Diverse School Poptifation

As the Plan of Operation indicates, the magnet schools in this project will increase non-minority
enroliment and reduce minority isolation during the three years of the grant. The importance of the overall
school climate in promoting an atmosphere of trust, cooperation and mutual support among all members of
the educational community is a critical factor in fostering positive interaction among students of different
backgrounds and ability levels. Some of the strategies identified in the literature for promoting student
interaction at the buiding level arg the implementation of a culturally responsive pedagogy and a
muiticultural curriculum. These stratagies are described below, with ilustrative examples of how they are
being implemented in the Region One schools.

The contact theory maintains that @ major means of reducing intergroup prejudice is through
contact between groups under optimal conditions (Pettigrew & Tropp, 2000). As described by Aliport
(1954}, such contact must include four conditions: 1) equal status between participants in the group, 2)
common goals, 3) no competition, and 4) authority sanction for the contact. Additional researchers found
that intergroup relations are improved when students partticipate in joint activities, during which time
participants judge others on their merits rather than on stereotypes {Romo, 1897). Students at the magnet
schools will interact both inside and outside of the classrcom 1o achieve common goals. For example, at
BCSM, students participate in an advisory program which uses a curriculum that addresses team and
community building and social and emotional development to promote strong relationships among students
and teachers. Thig program exemplifies the types of activities that will increase students’ sense of

cohesion and belonging. The school leadership will ensure that students and staff of all backgrounds are
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given equal status and encourage group interactions. This, of course, begins with the school leaders
understanding their own identify and how it impacts their leadership (Madsen, 2005).

A major tenet of education in a free society is acceptance of cultural pluralism as a national
strength {Cohen, 1886). In addition, the Region One schools are working to use culturally responsive
pedagogy in the schools. Culturally responsive teaching is defined as using the cultural knowledge, prior
experiences, and performance styles of diverse students to make leaming more appropriate and effective
for them; it teaches to and through the strengths of these students {Gay, 2000y, Gay describes culturally
tesponsive teaching as having these characteristics:

O It acknowledges the legitimacy of the cultural heritages of different ethnic groups, both as legacies
that affect students’ dispositions, attitudes, and approaches 1o leaming and as worthy content to be
taught in the formal curriculum.

O |t builds bridges of meaningfulness between home and school experiences as well as between
academic abstractions and lived sociocultural realities.

O [ftuses a wide variety of instructional strategies that are connected o different leaming styles.

O [tteaches students to know and praise their own and each cthers’ cultural heritages.

O M}t incorporates mullicultural information, resources, and materials in all the subjects and skills
routinely taught in schools.

Mitchell (1890 has found that since the 1930s, attempts have been made to develop curricula to
promote appreciation for people of all races. Organizations such as the Anti-Defamation League of the
B'nai B'rith and Project REACH (Reston, VA) have developed curricula that create positive awareness of
minorities, celebrate the differences among people, and seek 1o further the cause of human rights. There
are also numerous resources to aid teachers in text book selection and curriculum design (Roberts-

Schweitzer, 2006).

£8D 22 MSAF Propasal Narrative page 89

PR/Award # U165A070046



Stephan (in Rossell, Armor, & Walburg, 2002 and Stephan, 2004} notes that a substantial number
of schools now incorporate aspects of multicultural education into their curricula in recognition of the need
to prepare students to work in our racially and ethnically diverse society. Stephan (1984) found that
multicultural programs are more effective when they last longer than ten weeks, involve active participation
on the part of students, and include the use of role-playing techniques and discussions of values and
hehaviors related 1o intergroup relations. A “vicarious” approach to multicuttural education may include
films, plays, biographies, novels and other ways of presenting members of all groups in a respectful way, in
the belief that student exposure to such materials will help students recognize the commonalities of af
groups (Romo, 1897); however, the effectiveness of such an approach depends on the manner in which
the message is presented.

The instructional programs at the four proposed magnet schools reflect this commitment to
multicultural studies. For example, at KIHS, students from over 20 countries learn English in the context of
a multicultural curriculum designed to honor their birth nations and cultures.  Students work in small
cooperative learning groups on interdisciplinary proiects such as the community garden, which serves as a
cornerstone for disciplinary studies in horticulture, garden design, history of agriculture and journaling.
Students study and plant native plants from around the world and leam about the cuiture and cuisine from
each nation. At the end of the year, students will create an international dinner for parents and community
members to celebrate the garden’s first year crop.

Strateqy 2: Cooperative Learning

A number of strategies for actively promoting the productive interaction of students are
implemented in classrooms throughout Region One. In the sections below, we describe the strategies
shown in the iiterature to be effective in promoting such interaction, and Hustrative examples of their

application in our magnet schools.
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Cooperative Learning. Cooperative efforts result in participants striving for mutual benefit so that afl
group members:
O Gainfrom each other’s efforts. (Your success benefits me and my success benefits you.)
0 Recognize that all group members share a common fate. (We all sink or swim together here.)
O Know that one’s performance is mutually caused by oneself and one’s team members. (We can not
do it without you.)
0 Feel proud and jointly celebrate when a group member is recognized for achievement. (We al
congratulate you on your accomplishment),
Slavin (1995) has found that cooperative learning methods had positive effects on achievement, particularly
for Latino and African-American students.

Cooperative leaming is widely practiced in many forms at the schools included in this proposal. For
example, Katrina Relief was the focus of a service leaming project for 8 and 10t graders at the Bronx
Center for Science and Mathematics. They organized and held a number of fund raising projects such as
bake sales, and presented a sizable donation to the Red Cross for famifies homeless after the storm.
Students selected the project and set goals, developed budgets, planned and held a series of events,
recorded the process in journal and narrative writing and presented a report 1o teachers and fellow
students. Sophomores at Kingsbridge International are adapting the play, The Wizard of Oz, to reflect the
journey to a new land that all Kingsbridge students can identify with. They are developing the script,
creating sets, designing costumes and writing advertisements to bring in an audience. Students will
audition for roles, and present their revised play to parents and fellow students.

Peer and cross-age lutoring. Feer tutoring is a natural outgrowth of cooperative leaming. In this
approach, students support each others efforts to achieve. Considerable evidence demonstrates favorable
tesults for both tutors and tutees. While many of these studies have been conducted in the areas of math

and science, there is sufficient reason 1o presume that the approach is equally successful in other curricular
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areas. Like peer tutoring, cross-age wioring is a proven method of providing additional support for students
who need it, and has shown positive effects on achievement outcomes for both tutors and tutees. Strong
evidence exists that students at every level of achievement can be effective tutors, with low-achievers
demonstrating that they are capable of learning and helping others to leam, and high-achievers developing
a sense of responsibilty for those less advanced. This is true for reading (Anderson et al, 2004;
Davenport, 2006; McMaster et al,, 2006; Topping, 2005), math (Rohinson, 2005), and science (Topning,
2004} and there is widespread documentation to support classroom application (Heron et al., 2006).

Many of the proposed magnet schools utilize peer tutoting or cross-age tutoring in their
heterogeneously grouped classes as well as in after-school settings. For example, BCSM has a
partnership with Horace Mann, a Iocal private school, threugh which students and teachers patticipate in a
peer-tutoring exchange program. Teachers plan the curficulum based on student needs, and guidance
staff plan activities that build relationships across the schools, such as shared community service projects.

Flexible grouping practices.  Grouping praclices have occupied the attenton of educational
researchers for several decades. An extensive body of literature indicates that homogeneous abifity
grouping, of tracking, can be detrimental to students on many counts, including issues of equity (Carnegie
Council on Adolescent Development, 1989; Boyer, 1983}; motivation (Brophy, 1983): achievement {Slavin,
1987; Hallinan, 1890); types and quality of instruction provided (Gamoran & Berends, 1987; Rosenbaum,
1980; Oakes, 1987); and socialization (Rosembaum). In contrast, flexibile grouping and differentiated
instruction have heen shown to improve student learning (Baumgartner, 2003, Castie, 2005).

Classroom management techniques, individualized instruction, and rotating group assignments are
some of the strategies that can be used to implement flexible grouping practices. McCarthy (189713, for
example, concurs that student grouping needs to be flexible and based on several factors, such as
teadiness, maturity, and achievement, because "when teachers are free to group as they wish, based on

assessed pupil needs and readiness, material can be presented in a manner that is appropriate for cifferent
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students” (pp. 16-17).  Reorganizing around integrated curricula with many opportunities for
interdisciplinary learning can also provide the vehicle for students of diverse abilities 1o work together to
master a common core of learning. At all four proposed magnet schools, students are grouped
heterogenecusly for all classes except for AP and ESL, and are invited to participate together in
extracurricular activities and clubs.

Strateqy 3: Student Empowerment through Discourse

Johnson and Johnson (2004) contend that when students are faced with cifficult decisions they
need the skills to be able to come to consensus. They propose using the constructive controversy model in
which students research alternative positions in a dispute, engage in open discussion of the metits of each
position, and then identffy the best positions of each side to create a joint position acceptable to all. This
type of reasoned debate is practiced in classes throughout Region One. At one of the proposed magnet
schools, Mott Hall, students are trained to use the Inquiry Method, a student-centered approach that makes
students responsible for posing and answering key questions. [n this method, higher order thinking skills
are the basis of instruction. For example, in science classes, students work cooperatively o develop, test
and defend hypotheses and grade each other using a rubric they helped to develop.

Strateqy 4: Conflict Resolution and Peer Mediation

Conflict resolution curricula have the goal of teaching students how to deal with interpersonal
conflicts in a positive, non-violent way, as well as developing interpersonal and life skills. As Prutzman
(1994} points out, conflict resolution and bias awareness approaches, patticularly from a young age, canbe
very heloful in creating an environment where prejudice toward any group is unthinkable and where
learning to appreciate our differences is the norm.

One strategy that schools have used 1o help bridge racial and cultural divides is the incorporation
of peer mediation programs.  While not a panacea for the violence confronting our students in schools,

teseaichers note that conflict resolution i an effective method for increasing communication and
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generating enthusiasm among studants to work together o solve problems. These programs help to
educate all students about the basics of democratic citizenship and the value of resolving conflicts without
violence. Research on peer mediation programs such as the SAMHSA model program Peacemakers
shows that peer mediation leads to safer schools as a result of reduced violence and fewer destructive
conflicts, improved academic achievement and long term retention of academic leaming, abiiity to apply
negofiation and mediation procedures taught in the nrogram and a more positive school culture. Other
tesearch shows a positive impact on measures of student seff concept, academic nperfformance, and
positive teacher perceptions {Fast et al,, 2003; Stephan, 2004).

All four proposed magnet schools have some type of conflict resolution and/or peer mediation
program in place. Typically, entering ninth grade students are trained and maintain roles as peer mediators
throughout high school. Students are informed of the program and urged to sign up for training, but some
are recruited. For example, at Kingsbridge Intemational High School, students are selected because they
demonstrate leadership, and some are also recruited if there are indications that they might be involved in
bullying or might be in danger of being bullied. Guidance counselors, social workers, teachers and
administrators work with students to guarantee an active and high functioning conflict resolution/peer
mediation program because it supports a positive school climate.

Strateqy 5: Civic Education

Character education can be described as teaching the ‘common core of shared universal values
that transcend political, ethnic, and religious differences’ such as honesty, justice, stewardship, kindness,
generosity, courage, charity, equality, and respect (Feard & Pryor, 2005). keda (in Noddings, 2005)
suggests that a high quality education seeks to create three qualities in students: 1) wisdom to perceive the
ways in which students are interdependent on others; 2) courage to respect differences; and 3 the ability to

empathize with others and share their joy and pain. The participating schools all include character
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education in the curriculum. For example, BCSM uses seven core virtues as a foundation for the school's
guidance program designed for students to achieve academic, social and emotional success. The seven
core virtues are respect, integrity, honor, excellence, commitment, perseverance and service and will be
implemented in a student-centered and peer-oriented environment.

(2ii.)  The Secretary determines the extent fo which each magnet school for which funding is sought will
address the educational needs of the students who will be enrolied in the magnet schools.

(241} The Gecretary determinas the extent to which each magnet school for which funding is sought wil
carry out a high quatity educational program that will substantally strengthen students’ reading skills or
knowledge of mathematics. science, history, geography. English, foreign language. art, music, or vocational
Skills.

As will be evident in the school dascriptions that follow, Districts 8 and 10 have developed magnet
school program designs that address the varied and extensive educational needs of the students attending
the four proposed magnet schools, and that are fully aligned with the six objectives of the Magnet Schools
Assistance Program, with New York State Standards and with the New York City Children First educational
agenda. The following section provides detailed information on instructional plans for each of the proposed
District 9 and 10 magnet schools. The individual program descriptions provide & summary of the needs to
be addressed by the magnet grant, a description of the school's magnet curriculum theme(s}, including
instructional strategies, extended day enrichment activities and school-to-career continuum, professional
development initiatives, and collaborations with external parntners.

Bronx Center for Science and Mathematics

The Bronx Center for Science and Mathemeatics (BCSM) was established in September 2005 as a
teplication school model of the highly successful Manhattan Center for Science and Mathematics located in
East Hardem. We currently serve 244 students in grades 9 and 10, and plan to expand one grade per year

until we reach our full complement of students in grades 9-12 by 2008-2008.
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Our students come from a high-need, inner city population that has not truly benefited from New
York City's rich resources and cultural diversity. Approximately 98% of the students come from minority
racial/ethnic backgrounds; 90% are low-income, as measured by their eligibility for free and reduced-price
meals; 70% live in single-parent families; and close to 25% are from non-English speaking households.
Upon entering 9 grade, about 60% of cur students were performing below grade-level in math and/or
English language arts. Furthermore, fewer than 30% have access 1o computers or the Intemet at home,
and fewer than 10% have a parent or close relative who attended college.

Through the magnet program, BCSM will ettract a diverse population of new students, as well as
benefit our current students, by providing a rigorous academic regimen with high expectations; state-of-the
art science facilities, library and research facilties, and technology resources; valuable career and
postsecondary education awareness opportunities; and a strong family involvement program.

innovative Cummicutum Desion

BCSM offers a rigorous academic curriculum that includes a four-year concentration in science and
math supported by the study of humanities and the integration of technology across the curriculum to
prepare students for admissions into selective postsecondary institutions. In addition 1o taking the reguired
Regents courses that form the core of academic instruction at BCSM, all students develop a strong
foundation in science and math by participating in a fully-ntegrated experience that includes four years of
standards-based coursework, special elective courses, theme-related clubs and teams, and internships
with public and private entities.

The magnet program at BCSM will continue to promote the development of seven core virtues that
are the foundation of our school: respect, integrity, honcr, excellence, commitment, perseverance, and
service. It is through these core virtues that our students will achieve academic, emotional, and social
success. We balieve that the optimal learning environment to help our students develop these virtues is

one that providas a student-centered, peer-otiented expetience that permits each student to progress to his
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or her fulest ability. Teachers will employ research-based instructional strategies to foster this environment
and optimize student growth and achievement.

With the support of the magnet grant, we propose to develop Mathematics and Science strands
that will allow students to customize their leaming through required, elective, and advanced placement (AP)
courses. Magnet funds will be used to enhance the strands through the development of distance leaming
that will connect students to classrooms anywhere in the world and provide access to the rich business,
educational and service resources available through this technological innovation.  In ninth and fenth
grades, students are exposed to both strands through required coursework that is aligned with New York
State Standards. To further strengthen understanding, students are encouraged to participate in voluntary
theme-related clubs and, if necessary, receive mandated tutoring. Starting in eleventh grade, students are
able to customize their leaming by combining higher-level courses with special electives and AP classes to
maximize leaming and preparation for college. The proposed strands are presented in the following tables.

Mathematics Strand at BCSM

Gradeg - G'rade”‘io" | Gradett = |Grade12
Required Math A Math A Math B Math B
coursework Math B Math B Pre-Calculus Pre-Calculus
Statistics AP Calculus
AP Statistics
Electives Intro. to Economics AP Economics
Intro. to Finance AP Finance
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Science Strand at BCSM

Grade9 Grade 10 [ Grade 1t Grade 12

Required Living Environment | Chemistry Physics AP Physics

coursework AP Physics AF Biology
AP Biology AF Chemistry
AP Chemistry

Electives Environmental Pre-Engineering
Science Pre-Med
Forensic Science

All math and science classes at BCSM are provided in daily 55-minute instructional blocks where
students have the opportunity 1o investigate, explore, and apply their learning to real-world situations.
Teachers have daily common planning time to collaborate on lesson plans and instructional strategies, and
common lunch periods to foster a strong sense of community. In addition, our professional development
plan as a magnet school will be to enable all teachers to receive extensive training in the developmert of
standards-based curriculum and bast instructional practices, encouraging teachers 1o take ownership of the
BCSM vision.

All students participate in regular advisory classes to facilitate the development of strong
telationships among students and with their teachers. In the advisory classes, teachers follow a curricuium
that addresses five important areas for our proposed magnet program: academic accountability,
social/emotional support, college counseling and applications suppott, study skills and habits, and team
and community building.

Students in each grade level are also encouraged 1o participate in theme-related clubs and teams,
which inciude the Math Team, Chess Club, and Investment Club {Mathematics Strand); and the Forensics

Club, Environmental Club, and the Robotics Club (Science Strand). Beginning in eleventh grade, students
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will have opportunities to participate in internships with private and public instituions, inciuding local
corporate partners, medical institutions, and engineering and architectural firms, such as the New York
Academy of Science, the Rockefeller Institute, Baruch College and the City College of New York School of
Engineering, Albert Einstein Schoo!l of Medicine, the Intel Corporation and Montefiore Hospital. Students
will also attend college fairs to learn about postsecondary programs in science and math. These include
the College Now Fair held at Lehman College in the Bronx and the State University of New York (SUNY)
college fairs at the Jacob Javits Convention Center in New York City, the National Hispanic Colege Fair at
Lehman College and the College is Fossible Fair at Bronx Community College. In addition, the BCSM
organizes student tours to New York University, the University of Pennsylvania, the Bronx Community
College, Hostos Community College, Columbia University, Hunter College, Fordham University and
schools within the SUNY system. Finally, students receive information about math and science programs
offered over the summer at various colleges and universities.

The magnet program will support the expansion of our AP and elective course offerings in both
strands, as weil as develop new partnerships and collaborations to provide expanded opportunities for our
students to participate in enrichment and college and career awareness aclivilies.

Enrichment Programs

BCSM has developed partnerships with two highly-esteemed postsecondary institutions to offer our
students valuable summer enrichment opportunties. The Summer Enrichment at Dartmouth (SEAD)
Program is a three-year summer program in which students attend a three-week residency at Dartmouth
College to patticipate in academic enrichment in math, science, and other core subject areas, as well as
skills training and mentoring by undergraduate students. The Science, Technology, Engineering, and
Mathematics (STEM) Program at the City College of New York (CCNY) offers a rigorous six-week summer
program to prepare students for higher level coursework in math and science, eventually cuiminating in

students taking AP courses in science and calcuus in their third year of the program to obtain college
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credits. Though enroliment in the SEAD and STEP programs is limited, we intend 1o develop additional
opportunities so that all students can participate in similar high level learing experignces.

We also offer a number of after-school and weekend enrichment opportunities for all students. For
example, through a collaboration with Kaplan, Inc., we require all of our students who are planning to take a
Regents exam to attend a four- to six-week Saturday Regents Preparation Institute. Our math and science
teachers receive professional development from Kaplan consultants on how 1o integrate the test
preparation matedals into classroom learning to hetter prepare the students for the Hegents exams. Last
year 100% of students taking the Math A exam passed and 94% passed the Living Environment exam.

Our students and teachers also participate in an after-school enfichment program with Horace
Mann School, a local independent school, which includes a teacher exchange program, peer tutoring for
students, and shating of math and science textbooks and curticula.  Math, science and history teachers
from BCSM and Horace Mann collaborate on curriculum development. In addition, guidance counselors
from both schools plan aclivities to build relationships across the schools and implement shared community
service projects to build citizenship.

Research-based instructional Strategies

Al BCSM, we believe in the importance of writing across the content areas, and therefore teachers
are encouraged to incorporate writing in different forms in every subject class. Forexample, in science, the
lab reports and research write-ups require justification and explanation to student responses and
hypotheses to experiments. In mathematics, students keep journals for note-taking and writing down key
procedures or concepts. In global history, students develop their own lesson plans, playing the role of
teacher/facilitator.  To help students who are struggling in reading and wiiting, teachers are trained in
Ramp-up to Lteracy, a phonics-based instructional model that encourages students to choose their own

texts, read for pleasure, practice reading fluently, and create arguments and written texts.
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Classes at BCSM are heterogeneously grouped, except for AP courses and an English language
learner strand, which support various student needs and provide opporiunities for all students, including
ELLs and students with special needs, to participate in programs and electives. Teachers who are certified
in English as a Second Language (ESL) and special education use a push-in model in English language
arts, mathematics, science, and social studies so that students stay abreast of class work and can
participate in content strand electives. Students within classes are grouped for instruction, and staif are
trained in differentiating instruction 1o address vatious leaming needs.

Through the magnet program, we will focus on developing the use of three research-based
instructional models to help us achieve our goal of providing a superior educational experience, partticularly
in math and science distiplines, with the goal of successful college and career paths for all students. The
inquiry-based mode! of instruction, in which teachers enable students to construct knowledge by
formulating questions, designing research, solving problems and demonstrating learning, on their own, will
be infused across the subject areas. With this instructional model, students will be encouraged to be active
rather than passive learners, make connections o previcus learning, and design and test their own
solutions. Students will communicate their ideas and solutions through joumal writing; written, oral and
electronic presentations; and graphic representations, such as drawings and chatts.

Teachers will also be trained in the Workshop Model, an instructional strategy developed at
Teachers College that intends for students to leam through active participation to be readers and writers,
and 1o interact with peers around literature.  Students patticipate in mini-lessons on a specific reading or
wiiting strategy, after which they interact with the teachers and in small pear groups 1o discuss relevant
pieces of wiiting that incorporate the strategy. The students examing mentor texts selected from published
althots to inform them in writing their own original works and reading novels that they choose as well as

some required texts that relate to coursework.
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Through the magnet program, we will also expand the understanding of the Principles of
Learning among our teachers. The principles are core instructional strategies developed by extensive
learning research conducted at the University of Pittsburgh.  They include: teaching and leaming must
include a commitment to a content core, critical thinking, and active and meaningful use of knowledge;
classroom conversation must promote leamning by being accurate, rigorous, and relevant; expectations
must be clearly defined and communicated to students; assessments should he fair and credble; leaming
should provide real-woild connections; education should he a sustained and direct effort; students should
be recognized for real accomplishments; and students should be encouraged and suppotted to manage
their own leaming.

School-to-Career Continuum

Our goal at BCSM is to have all of our students graduate in four years and have the opportunity to
attend a college or university. To support this goal, we will partner with the Education for Careers {(EFC)
to develop our career and college awareness program. This will ensure that all students are provided
opportunities to participate in career and postsecondary education exploration and awareness activities.
Every elective course will include a career component in which students are exposed to different jcbs in
that field and have opportunities to leam about the education that is required to pursue those jobs.

BCSM also hosts a guest speaker program in which professionals from various fields vistt
classrooms to conduct presentations for our students. This program will be expanded through the magnet
program as new partnerships and collaborations are developed in the new Math and Science Strands. The
magnet program will also expand our students’ oppottunities to leam about various careers through first-
hand experience in mentoting and internships with private and public institutions, such as The Rockefeller
Institute, Memorial Sloan Kettering Hospital, Weill Comell Columbia Presbyterian Hospital, and Albert

Einstein College of Medicine at Yeshiva University.
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We will continue to work closely with the College Board to provide opportunities for students to
prepare for and master advanced coursework in preparation for AF exams. For example, 30 students are
currently registered for the SAT2 subject tests in Math, Science and World History.

Partnerships

The partnerships that will support our development of the magnet program at BCSM are described
in the following paragraphs:

City College of New York — Science, Technology, Engineering, and Mathematics {STEM)
Program will provide opportunities for BCSM students to participate in a rigorous six-week program to help
prepare them for higher level coursework in math and sciences. STEM is an academic enrichment
program to encourage high school students to pursue careers in the field of engineering, computar science,
sclence, mathematics, business management, entrepreneurs, and teaching. Students take college-level
courses and meet with representatives from corporations and college professors to learn about careers and
postsecondary education in the fields of science, math, and engineering.

Dartmouth College — Summer Enrichment at Dartmouth {SEAD) Program will invite six BCSM
students to attend a summer program over three years. Students participate in a three-week intensive
residency program at Dartmouth in which they take specially designed courses and receive mentoring from
Dartmouth undergraduate students.  Students will learn academic, test preparation, and colege
applications skills.

Replications, Inc. supports two planning retreats for our staff each year to develop and implement
the design of our new school. Bluring these retreats, members ¢f our magnet planning team will participate
in collaberative planning for the new Mathematics and Science Strands and discuss best practices for
developing the magnet theme.

The STEM, SEAD and Replications programs will provide professional development for all staff at

BCSM, grounded in high expectations and resulting in rigorous curticulum design and implementation,
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which will impact on the entire student body. The primary goal of magnet school programming will be to
realize the school's goal that all students secure college or career track educational programs upon
graduation.

Professional Development

Our staff will receive professional development from a number of outside educational
organizations, including the College Board and Kaplan, Inc.  As described above, College Board will
enhance the regular curiculum with high level content courses in preparation AP exams. Kaplan, Inc. will
work with our math and science teachers to train them in incorporating effective test preparation skills into
classrcom leamning to better prepare our students for the Regents exams.

In addition, our teachers will also participate in training provided through the Region, including
ongoing workshops on data analysis to strengthen understanding about how individuals and groups of
students are progressing from week o week, so that instruction can be effectively differentiated. Another
focus for professional development will be differentiation based on the research validated methods of
Schools Attuned and Quality Teaching of English Learners (QTEL), which are provided by regional
staff. Both will support all students but will have significant impact on those who struggle because of
learning issues or second language acquisition.

Through work with Learner-Centered Initiatives, teachers will be involved with project-based
curdcuium design, differentiated instruction, authentic assessment, and ongoing action research, among
other research-validated best practices.

In-house professional development will continue to be offered, including on- and cross-grade study
groups, n which teachers compare student work samples and assess effectiveness of their teaching, as
well as full staff study of professional texts to build coliegial understanding.  In addition, department and
faculty meetings will also be used as venues to communicate the magnet program vision to staff while

enhancing the curiculum in the new magnet strands. Teachers will also have opportunities to participate in
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national conferences, such as the Magnet Schools of America, 1o leam other successful models being used
for developing and implementing an effective magnet program in science and mathematics.

Special Fealures

One of the most important aspects of our campus is the state of the art science lab, which was
installed at a cost of §1 million by the New York City Department of Education in preparation for the
opening of BCSM. The facility allows us to conduct professional level science investigations in supnot of
the schools magnet theme. In addition, with magnet funds, the planned distance-leaming center wil
enable students to interview world-renowned scientists and conduct research with their guidance in the
fields of math and science in the new lab. Finally, BCSM is establishing an on-site community health
center in partnership with the Morris Heights Health Clinic to support the student health needs, encourage

wellness, and keep students in schocl where learning is happening.
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Celia Cruz Bronx High School of Music

Celia Cruz Bronx High School of Music, one of six small high schools located on the Walton
Educational Campus, is the first and only high school of music located in the Bronx. Our school opened as
a new schoo! in September 2003 as part of the Bronx New Century High School Inttiative. [t follows the
New Visions for Public Schools’ guidelines and principles- that a smafl school community allows powerful
school cultures to emerge and develop rigorous feaching and learning centers.  Our highly talented
students are selected through a competitive audition process hased on their musical aptitude, focus and
aspirations.

The 2006-2007 school year is the first year that we have reached our full complament of students
in grades 8-12, currently numbering 352 students. A large majority of our students, approximately 98%,
come from minority racial/ethnic backgrounds, and 72% are economically disadvantaged, as measured by
their eligibility for free or reduced-price meals. Upon entering high school, half of our students were
performing below grade level in reading.

The magnet program at Celia Cruz will help students achieve academic success by integrating
music into all aspects of their rigorous academic program and providing theme-based instruction to build on
their unique musical skils, while maintaining focus on higher educational goals. By integrating music, a
common passion and strength among all of our students, across content area instruction, the magnet
program will support the academic and personal development as well as the artistic sensibilties of all
students by enabling them to utilize their creative skills to develop varied anproaches to leaming. In
addition, research validates the arts-embedded learning expetience as one in which deep understanding
tesults from the multivk perspectives it provides and confirms that authentic learning experiences, in
context, as our musical programs are, strengthens neural pathways for students. It is our full intention to
graduate musically accomplished young adults who can think critically and make wise life choices about

higher learning and successful cargers.
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innovative Cummicutum Desion

Celia Cruz Bronx High School of Music provides a high quality music program with rigorous

academic courses in a safe and nurturing environment for Bronx youth who wish to explore and expand

their musicianship. The magnet program would allow us to strengthen our in-depth course of study of

music theory and performance, and add courses of study in the history of music as it evolved in cuitures

around the world. The goal is to have students emerge with the skills necessary to hecome positive, active

members of society, demonstrating talent, commitment, a strong work ethic, and the capacity to

successfully follow a career path.

Students audition for our school in one of three music strands, Concert Band, String Ensemble

Fiano, or the Vocal Program. Each strand includes a four-year program of instruction and performance

teadiness that enables students to demonstrate knowledge of four New York State Standards for Aris, As

a magnet school, we can strengthen the program which includes creating and performing, critique and

assessment, and use of materials by adding history and cultural perspectives of the musical medium. The

planned sequence of courses for each strand is presented in the table below.

Music Strands at Celia Cruz Bronx High School of Music

Tondes Toweo Tk G
Concert Band Freshman Band Concert Band Symphonic Band | Symphonic Band
Ensembles

Vocal Program

Frashman Chorus

Concert Chorus

Select Choir or

Women's Chorus

Select Choir or

Women's Chorus

String Ensemble

Piano, Voice

Individual voice and instrumental instruction for students otherwise unable to afford this

training.

Music classes are scheduled in double periods three days a week and are held in the music

buiiding of Lehman College, City University of New York (CUNY), adjacent to the Celia Cruz campus. In

each music class, our students study basic music analysis, including music theoty, and research
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information about specfic composers, musical styles and history of the pieces they are performing o
enhance and enrich their musical experience. They also visit musical institutions throughout New York City
to learn about the local music community.

All students are required to perform at least twice a year to demonstrate proficiency on a particular
instrument. Their skills are evaluated through the New York State School Music Association adjudication
festival for solos and ensembles. Students also perform in other annual festivals and concerts, including
school Music in the Plaza at Lincoln Center and the Trills and Thrills Music Competition held at Six Flags
Great Adventure in New Jersey. Several of our students are membets of the All-City High School Concent
Band, All-City High School Orchestra, and the Ali-City High School Chorus that perform together annually
in the Alice Tully Concert Hall at Lincoln Center.

Enrichment Programs

Besides the arts rich academic program, Celia Cruz offers many opportunities for students to
explore interests while broadening social and intellectual horizons. Some examples are presented below.

A Latin Band was organized for a group of students interested in learning about the roots of music
and the influence that Jazz has had on Latin culture. This after-school band is open to all students and
focuses on exploring types of music and expanding musical talent.

Student journalists and photographers produce CruzNews, a school newsletter published five times
a year that provides students and families with updates on special programs and presentations, as wel as
important upcoming events. In this publication, students hone journalistic and persuasive writing skills and
present poetry and creative writing pieces. Students also develop technological skills as they design and
format the newsletter, as well as by working with staff on designing and developing the school’s new
interactive web site.

Technologically savvy students can join the MOUSE Squad (Making Opportunities for Upgrading

Schools and Education), a student organization that enables students to learn more about tachnology,
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develop poise and leadership skill in authentic contexts. The MOUSE Squad troubleshoots problems with
computers and equipment and trains fellow students and staff on new software programs, as well as the
effective use of existing ones. MOUSE Squad ‘agents’ receive ongoing training and are regularly evaluated
by MOUSE, Inc.

Students will also have opportunities to participate in extracurricular programs, such as Global Kids
which organizes student forums on topics related to leadership, governance, and wordd issues; and after-
school enrichment and academic programs. For example, KIHS received a2 Sierra Club grant to provide
inner-city youth with 10 to 12 educational and recreational trips throughout the year to experience the
natural environment. Campinteractive, the agency facilitating this grant, also provided seven scholarships
for KIHS students to experience a 10-day camping experience in Vermont. The students continued their
learning at Columbia University where they leamed video-editing and deveioped personal websites 1o
present their wildemess experiences. These experiences will build upon the international theme that is
developed in our classrooms.

In addition, campus-wide opportunities include all athietic teams and intramural sports programs,
and chess, Spanish, math and science clubs, among others. Advanced Placement classes offered
afterschool by each of the four high schools are open to all students on the Walton campus. Thus, students
enjoy the advantages of a comprehensive high school while receiving a highly personalized and arts
enriched academic program.

Research-based Instructional Strategies

Each academic department at Celia Cruz provides an instructional program that enables our
students to meet and exceed state and city content performance levels. There is a strong focus across the
core subject areas on higher order thinking, listening, and organizational skills; and alignment with projects
that connect New York City’s course curiculum with state standards. The use of research-based

instructional strategies is a fundamental component of instruction in every department.
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In the magnet program, all music instruction will be aligned with national and state standards for
High School Music Repertoire, as well as with the New York City Blueprint for the Arts.  Music instruction
will be approved by the Music Educators National Conference (MENC) and will be evaluated through the
New York State School Music Association (NYSSMA). This evaluation was done at Celia Cruz this year,
with state trained evaluators judging the solo perdormances of all students. As a result, our students will
teceive the highest qualty music instruction, as well as a tigorous, research-based academic program.

Teachers in all subject areas use the Balanced Literacy approach for reading and writing
instruction. Balanced Literacy is an integrated mode! in which students learnthe fundamentals of decoding
and reading for meaning through a holistic experience of reading, writing, speaking and listening, and word
studies grouped for context 1o support the needs of high school students who need reading remediation.
Another strategy that is used is the Adaptive Learning Environment Mode! which states that students
learn in different ways and rates, and therefore require different types and amounts of instructional support.
With this model, teachers use adaptive instruction in which they employ a variety of models that are tailored
to meet the needs of al of their students. This method is especially effective with students with special
needs and with second language leamers. Al staff will participate in training in this model using magnet
funds.

Our teachers also use the Advanced Organizer approach to instruction, a cognitive strategy that
promotes learning and retention. In this approach, students patticipate in meaningfu! leaming in which they
mentally organize their thoughts before heing introduced to new concepts sothat they can build upon what
they already know. Other strategies that teachers will use in the magnet program include the Workshop
Model, an instructional strategy developed at Teacher's College that intends for students to learn reading
and writing through active participation and interaction with peers.

in fall 2004, we began implementation of the Student Laptop Initiative. All students in eleventh

and twelfth grade receie their own laptop computer loaded with digital textbooks for all of their core
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classes, including Math B, Physics, Spanish, English, and American History. Students participated in one-
week training during the summer to leam how 10 use the computers and to read and understand the
contract terms of the inttiative. Teachers also participated in a one-week training to learn how to use the
laptops effectively and integrate them into their curriculum.

Students in grades nine and ten also engage in ongoing technology-based instruction through our
Computer on Wheels (COW) Program, which provides laptop computers to classes in all subject areas
for practice of research, writing, and presentation skills using PowerPoint and other visual aids. With
support of the magnet, grant we will be able to expand our laptop program to include all grades and train all
staff to be as computer literate as their students. To further diminish the digital divide for our students, we
will use magnet funds to place LCD projectors in classrooms lacking them, and purchase additional
SmattBoards to enhance teaching and learning for our students.

School-to-Carger Continuum

The magnet program will provide expanded opportunities for our students to participate in valuable
career awareness experiences that will expose and prepare them to pursue professions in the music and
entertainment industries. In addition to opportunities to perform at local festivals and competitions, our
students will participate in intemships with many of New York City's performing arts institutions or
comorations, such as the Lovinger Theater, Lehman College, Bronx Orchestra, New York City Opera,
Menudo Entertainment with Yahoo.com, and Sony Entertainment.  Our students will also have
opportunities 1o meet and speak with professional musicians through partnerships with the Richard Tucker
Foundation, the Disney Corporation, Bronx Council of the Arts, and Bronx Arts Ensemble. In addition, the
MOUSE Squad Program provides students who are interested in pursuing a career in computers or
technology supervised training and real-wotld experience.

The College Now program at Celia Cruz allows our students 1o take special courses in writing,

Philosophy, lalian, Psychology, and Health Careers at Lehman College. By taking these courses, students
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can receive college credits as well as experience the academic life of a college student. In addition, all of
our students are invited to participate in fairs with local colleges and universities, such as the College Fair
and the National Hispanic College Fair held at Lehman College, the State University of New York (SUNY)
college fairs at the Jacob Javits Convention Center, the College is Possible Fair at Bronx Community
College. In addition, Celia Cruz organizes student tours to Julliard, The Conservatory of Music, New York
University, the Bronx Community College, Hostos Community College, Columbia University, Hunter
College, Fordham University and schools within the State University of New York system. Finally, students
teceive information about music and academic programs offered over the summer at various colleges and
universities.
Partnerships

in desicning our school under the Bronx New Century High School nitiative for small schools, we
selected Lehman College, CUNY to be our lead community partner. Through this parnership, the college
provides academic advisory committees 1o assist our teachers in every discipline and academic courses for
our students, including Jazz Band, Advanced Music Theory, and an SAT preparation course, as well as the
College Now Frogram, described in the previous section. [n addition, all music instruction is taught in
Lehman’s music building, which includes a recital hall, orchestra room and chorus room. As a magnet
school, Celia Cruz would expand the partnership with Lehman College to strengthen the current science
course offerings and establish a mentoring program with the Education Department.  In addition, the
Ametican Studies Depattment provides an advisory program for students interested in pursuing humanties
program in college.

The magnet pregram will extend several existing parntnerships, including our collaboration with the
Richard Tucker Foundation, which provides vocal clinics and career exploration activities for students in

chotus ensembies whete Toundation-supported artists meet with students to share their knowledge and
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experiences as professional vocalists. Last year students in this program were guests at a performance by
the American Symphony Orchestra conducted by Flacido Domingo.

The Disney Corporation also provides workshops in vocal music that are conducted by staff from
their musical theater production department. Students learn about the complex genre of musical theater
including stage presence, voice, diction and articulation, dramatic movement, dance, improvisation and
musicality. Students attend Bisney productions to contextualize the seminar work.

We also partner with the Bronx Council of the Arts and Bronx Arts Ensemble, two
organizations that conduct artistin-residence programs. In these programs, performing artists work with
students to develop and rehearse scheduled performances for chorus, solo vocal and orchestra, and
ensemble presentations.

Professional Development

Funding provided through the magnet grant will provide the framework to expand our music theme
into all areas of instruction and provide additional opportunities for our students to participate in theme-
related enrichment and career awareness activities. Teachers in each subject area, in parinership with
Learner-Centered Initiatives, will colisborate to develop lesson plans and units that incorperate musical
elements and concepts into their core curriculum. For example, in mathematics, musical topics, such as
frequency of sound, vibration, acoustical measurement, and numeration of tuning will be used to explain
mathematical concepts. In social studies, students will leamn how music relates to and has influenced local,
national, and world history; and about the geographical setting of world music. In sclence, students will
study how music produced in its basic form through vibration interacts with the environment to create
sounds and how it is similar to the way that living things have evolved within the environment. Teachers
will work with Leamer-Centered Initiatives 1o design and field-test these integrated courses of study and to
perfect those best practices that enable students to construct learning which is authentic, relevant and

meaningful.
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Through a collaboration with Education for Careers (EFC), the magnet program will also enable
staff to establish new opportunities for our students to explore career and college options, engage in future
planning and make connections between the academic and music programs at Celia Cruz and next steps
in their paths toward post secondary education. In addition, EFC will support staff in exploring a wide range
of careers related to music performance with students. For example, students will learn about sound
engineering and composing, and explore intemshins with many existing and yet to be developed
partnerships.

Special Features

By attending Celia Cruz, students benefit from several special features, including our location on
the Walton Educational Campus, the Student Laptop initiative and the Computer on Wheels Programs. As
part of the Walton Educational Campus in which six high schools share a building, the school offers
students access to campus-wide team sports, AF courses with each school hosting different courses open
to students campus-wide, clubs and recreational activiies, while enjoying small, focused school

community.
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Kingsbridge International High School

Kingsbridge Intemational High School (KIHS) opened in September 2005 as part of the
Internationals Network for Public Schools in parnership with the LaGuardia Education Fund and with
funding provided by the Bill and Melinda Gates Foundation. Ours is one of six small schocls housed at the
Walton Educational Campus. Qur student population currently numbers approximately 220 students in
grades 9 and 10 and will expand to 440 students in grades 9 through 12 hy the 2008-2008 school year. All
of our students are recent Immigrants to the U.S., and all are ELLs.

At KIHS, we believe that ai of our immigrant ELL students deserve a quality ecucation that will
prepare them for the challenges of the future. Our international scholars have arrived in the US fewer than
four years age. They come from nearly twenty different countries with little or no English speaking, reading,
or writing skills, as native speakers of Spanish, French, Arabic, Bengali, Albanian, Russian and Urdu,
among other languages. About 40% of our students have had one or more years of interrupted formal
education (SIFE) for reasons such as economic instabifity, political unrest, and war in their native countries.
QOur students must score on the lowest levels of the New York State English as Second Language
Acquisition Test (NYSESLAT) to qualify for admission to KIHS. We also receive many new arrivals to the
U.S. who are assigned to KIHS because we are committed to serving the needs of non-English speaking
immigrants.

The school was established with support from the Internationals Network for Public Schools
(INPS), a non-profit organization whose mission is to provide quality education for recently-anived
immigrant students by developing and networking small, public high schools. The unigue educational mode!
enables students 1o explore interdisciplinary academic content in learner-centered environments with
linguistic heterogeneity. This pedagogical approach, called the Internationals Approach, is based upon five
tesearch-validated pedagogical tenets; heterogeneity and collaboration, experiential learning, language and

content integration, localized autonomy and responsibility, and a common learning model for all students.
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innovative Cummicutum Desion

We believe that in order to help our students develop the skills necessary to excel in today’s global
society, all members of our KIHS family must work together. Teachers work together in small cluster teams
to develop challenging and engaging interdisciplinary, project-based curricula. Students work together in
cooperative learning groups in classrooms to complete interdisciplinary projects while developing written
and oral language skills with their peers. [n addition, KIHS works with the organizations within our
community to create and maintain programs to enhance students’ educational experience. By working
together, we can ensire that all of our students have the 100ls 10 tealize their own American dreams.

The comerstone of our program is the integration of language development within all subject areas
through both implicit and explici: instruction. Rather than having classes designated as ESL classes, we
use ESL methodologies to develop language proficiencies which include strategies such as explicit,
extensive instruction in reading and writing; multidevel classroom libraries in each discipling; textbooks at
different levels; and collaborative learning projects o reinforce vocabulary and content. Students are also
encouraged 1o use their native language for comprehension checks within groups, and native language
reading materials are provided to ensure that students’ native language abilities continue to develop as
they master English.

The magnet program at KIHS will build upon our strong focus on English and native language
development through an Intermnational theme, while educating students in effective use of language,
communication, and technology skills, and a strong grasp of key disciplines necessary to compete and
make cheices in the 219 century job market. Research shows that the needs of foreign-born students can
be more effectively met at magnet schools than in general education schools because of the curricuium
content and structure (Davila, 2003). To this end, the program will draw on the multicultural resources

currently in our school to provide an integrated experience through which students are exposed to their new
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culture in New York, while maintaining their own cultural identity and learning about those of their fellow
students.

The magnet program will include five components: integration of the international theme into
content area curriculum, technology integration across content areas, theme-related project-based leaming
with culminating presentations and performances, college and career preparation, and community activism
through the development of a community garden and related projects.

All students will he exposed to the magnet program on a daily hasis through the integration of our
international theme into classroom instruction. For example in Global Studies and English classes,
students will create and present culminating projects about various cultures, including their own, to develop
a multicultural understanding and explore themes that show commonalities and well as unique aspects of
countries and peoples from around the world.

All students and teachers will learn and use current technology to better understand the social
implications of technology and the technological contributions of the various cultures represented in our
school. All teachers will have access to laptops, Smart Boards, LCD projectors and educational software,
which they will use 10 enhance curriculum and conduct classroom projects. Teachers will be encouraged to
work together to develop a plan for technclogy integration and will be provided with staff development 1o
stay on the cutting edge of technological applications in teaching and leaming. For example, as a
component of multicultural studies, students will use software programs to create travel guides for
international travelers, ncluding those coming to New York and other areas of the U5, Additionally,
students will be supported by Rosetta Stone software which enables them to enhance their own language
while learning English.

Students will also participate in theme-related activities, such as cuitural presentations and
displays of products, arfifacts and ethnic cuisine that celebrate the diversity of our students’ backgrounds

through fine arts, song, dance and food. For example, we plan to organize our own intemational musical
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version of the Wizard of Oz, which is essentially a tale of migration in search for better and more promising
lives, a familiar story to many of our students.

Our magnet program will also focus on preparing all students for college, an essential part of
our schoo! mission. We will offer a variety of advanced placement (AP) classes designed to meet the skills
and interests of all students, including Spanish, French, Art, Mathematics, the Sciences and others,
available on the Walton kducational Campus. We will also expose students to local colleges and
universities through college workshops, fairs, in-house presentations and visits to college campuses inthe
area. Lehman College, in close proximity 1o our school, provides numerous opportunities for students to
visit and participate in college Ife. For example, they offer a reqular freshman tip to the Lehman campus
1o introduce entering students 1o the college and career Tocus at KIHS. We also offer visits to Fordham
University, New York University, Hunter College, Hostos Community College and Columbia University with
interested students. In addition, the Hispanic Youth and Families Agency will escort smail groups of upper-
grade students to Harvard, MIT and Columbia.

Lastly, through a partnership with the New York Botanical Garden, we will develop a community
garden on one acre of cultivatable land surrounding our school campus. Students will participate in
gardening workshops and engage in interdisciplinary projects. The intemational theme will be addressed
through activities that link the gardening experience to students’ native countries, such as researching and
writing about native plants in other countries or organizing plants to represent different counties. The
experience will also encourage language and vocabulary development through peer interaction and
discussions about new topics, such as garden design, pruning, and compost. The community garden
proiect provides students and families with oppottunities to work together with plants from the US and their
native countries, thereby reconnecting students with their homelands while successfully rooting them in a

new school, community and country. The Science Department at Lehman College, Wave Hill
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Environmental Center, and the Cornell Cooperative Extension will also support development of scientific
investigations in fields such as agroecology and omganic gardening.

Enrichment Programs

The school's enrichment program is designed to provide students with meaningful and enjoyable
experiences to connect to academic development and strengthen English language development.
Students are offered the following credit-heating courses after schoal:

0 Humanities and World Conflict, which complements Global History by focusing on conflicts
throughout history, around the world, and the lessons found in those events, and integrating
literacy, science, music and mathematics throughout the curriculum.

0 Extended Mathematics is designed to support students preparing for the Math A Regents exam,
but is also taken by students who need additional time to grasp concepts or complete coursework
o make up missing credits.

O Music Performance and Appreciation provides opportunities for students to learn how to play
vatious instruments and paicipate in the school band. Strands include study of musical genres
from folk to jazz, indigenous music seen from cultural and historical perspectives, reading and
notating skills, and compesition and improvisation.  The curticulum is standards-based, and
students will be evaluated, individually and as a group, through the New York State Music
Agsociation competition.

L Horticulture will be offered to support the Community Garden, while authentically integrating the
science, mathematics and language experiences. Students will learn the technical aspects of
garden planning and design and study innovative methods from around the wotld for modern piant
propagation. These studies will dovetail with the work with Lehman College, Wave Hill and Comell

Cooperative bxtension.
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O

The Video Production course introduces students to the art and science of the audio visual world.
Students will learn how 1o operate digital video cameras, upload foctage, and create presentations
using video editing software. Videography for different purposes will be explored, as well as film
interviews, documentaries, action, claymation, and short films. Particular attention will be given the
history of video and its importance in today's global society.

A supplementary English course will be offered for students struggling with language acquisition,
particulary students with interrupted schooling. The curriculum will focus on high interest reading,
wiiting and speaking activities using research validated ESL methods.

The Bronx Museum of the Arts provides after-schooi enrichment programs for our students in
fashion design, animation, music video production, and mixed media presentation at the museum.
They also make valuable career connections for gifted students, such as by offering & class at the
Fashion Institute of Technology for highly-qualified students.

KIHS offers students a summer bridge program, running five days a week for five weeks, to provide

students with additional time tc master components of the Global Studies and mathematics curricula and to

henefit from varied techniques and approaches in a special ESL course.

In addition, campus-wide opportunities include all athietic teams and intramural sports programs,

and chess, Spanish, math and science clubs, among others. AR classes offered after-school by the various

campus high schoolg are also open to all students on the Walton campus. Thus, students enjoy the

advantages of a comprehensive high school while recelving a highly personalized and theme-based

academic program.

Research-based instructonal Strategies

QOur classes are heterogenecus by design, grouping students strategically so that those with

differing strengths and needs interact and contribute to classroom discussions. For example, students with
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strong social English may be paired with students who are stronger writers, or students who excel in
grammar may work with students with more extensive vocabularies. Teachers build upon the varying
strengths of students by using differentiated instruction in all subject areas. They provide multi-level
texthooks and choice of assignments, and allow students to take on different roles within their groups so
that they can all participate, contribute, and learn.

This differentiation of instruction extends to SIFE, disabled students, and new students. These
students are integrated into mainstream classes and provided with work at their own level. This work will be
strengthened with support from magnet funds, as teachers train with Schools Attuned, the research proven
program developed by Dr. Mel Levine, which identifies individual student leaming needs and addresses
them to make breakthroughs in learning.

All teachers at KIHS are responsible for language and content instruction. They are trained in
INPS" and QTELL ESL methodologies to develop language proficiency.  Using these methodologies,
teachers incorporate ESL learning into core curriculum by providing extensive instruction in reading and
writing, providing multi-level libraries and texthbooks, using scaffolding strategies to build on students’ prior
linguistic and content knowledge, and integrating writing into all content area projects. Furthermore,
teachers require students to conduct oral presentations of their work; participate in debates on issues in
core curriculum; and patticipate in collaborative, interdisciplinary leaming projects that reinforce vocabulary
and content.  As a result, students are expected to learn English within the context of their academic
program.  Students who do not make adequate progress receive intensive intervention after school and
during elective periods.

At KIHS, we employ project-based learning to incorporate real problem solving in the context of a
tangible learning experience. For example, students select their own projects or are provided choices in
the project design to give them ownership and build engagement. Providing students with choices

incorporates the Multiple Intelligences Theory of Dr. Howard Gardnet, and honors personal strengths and
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needs, as they work alone or in teams to explore different aspects of a problem and present projects
representing their learning. Froject-based learning allows students to explore different perspectives as they
develop research skills and prepare 1o defend their work. Because not all students think or learn in the
same way, projects they create can be assessed using various criterda and in a varety of ways, 1o
authentically understand a line of thinking or the work behind a finished piece. Projects allow for
interdisciplinary learning and assist students in making connections between disciplines and across fields
of knowledge. To further develop our project-hased learning initiative, we will work with Leamer-Centered
Initiatives, 1o ensure rigor by developing rubrics, aligned with state standards, which students and staff will
use to guide and assess student projects

Assessment at KIHS is frequent, formative, ongoing, and cumulative. We have established
benchmarks for each level in each of our disciplings that students must meet to progress from level o level.
Student progress is evaluated using standards-based portfolios. Students assemble a portfolio of written
work, beginning with fall baseline pieces in each subject area, which teachers and students use to measure
achievement against benchmarks of learning. Students aiso incomorate project-hased work, including oral
defense of final assignments. The evidence of progress toward benchmarks, found in student portiolios, is
used to determine short term learning goals and drives individual and smail group work. Students who
struggle to meet the established benchmarks are provided with additional academic support after school
and within elective perods. We are currently working to develop digital portfolios, which we will continue
with support from the magnet grant.

School-to-Carser Continuum

At KIHS, we provide our students with a variety of valuable college and career awareness and
exploration opportunities, all of which will be expanded through the new magnet program. Each year, we
will organize a Career Fair to which we will invite professionals from different fields to discuss their work,

education, and life experences with students. Students will have opportunities to ask questions and reflect
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on what they learn through writing assignments about different professions. Special efforts will be made to
recruit professionals in a variety of professional fields who have immigrated to the U S.

The college and career awareness program will be supported through a collaboration with
Education for Careers (EFC). Through partnerships with EFC and community organizations, students wif
have opportunities to patticipate in resume and interview building workshops with career development
specialists and in extracurricular activities 1o learn specialized technical and other job-related skills, such as
typing, data entry, accounting, computer programming, and graphic design. We will develop a
comprehensive internship program through which students will have opportunities to test and practice their
new skills at local businesses and organizations In a variety of fields, such as community service, health,
media, finance and engineering.

Another career awareness opportunity for students will be realized as students paticipate in the
creation and development of The KIHS Schodl Store. Once launched, students will manage the store with
responsibifities including keeping inventory records, monitoring budget and cash flow, and determining how
the profits are used. Students will also work on a monthly newsletter that will include articles on school
activities and issues and reviews of music, movies, and books. Lastly, students will be invited to participate
in the i"Mentor program through which they are paired with a professional with whom they correspond
through weekly emails, writing prompts, and visits to cultural and recreational events.

Partnerships

KIHS currently partners with a number of social, cultural, arts and educational institutions which
provide important experiences for students and enhance their overall school experience.  These
partnerships, which are described below, will be expanded upon through the magnet program.

Bronx Green-up of the New York Botanical Garden provides our students with gardening

workshops on garden design, planting seeds, building garden structures, creating and using compost, and
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plant identification. Staff from the program will work with our students to create a community garden on our
school’s campus.

Global Kids facilitates the Intemnationals Student Govemance Conference attended by student
govemment representatives from the eight Interational High Schools in New York City. The students meet
to discuss issues at the school, local, and global levels and plan new initiatives and events in their schodls.

The New York Immigration Council is a public policy and advocacy group that works with
immigrants and refugees to provide news and events of initiatives effecting immigrant families and offer
workshops and seminars of interest to them.

The Weill Music Institute, the Education Department at Carnegie Hall, provides an annual
Global Encounters for High School Students program that focuses on the music and culture of various
tegions of the world. Last year students attended “Caribbean Crossings,” which focused on the music and
dance of the Caribbean region. They also were invited to a special presentation by the Haitian folksinger
Emeline Michelle, and participated in a distance leaming expedition which featured live music from native
bands, with a school in Trinidad, KIHS students exchanged questions and shared comments about the
music of the Caribbean. Staff from Carnegie Hall visited Kingsbridge Intemational to follow up these
experiences with additional workshops. We also will make contacts with a number of cultural organizations
reflecting the new population of students that we will attract through the outreach and recruitment efforts of
our magnet program. Examples of possible partners include the Albanian American Women's
QOrganization, the National Albanian American Councll, Council for Belmont Organizations, Greek American
Institute of New York and Shining Star, and the Yemeni-American Association.  Through these
partnerships, we will design extracurricular activities, family engagement projects, and social services that

will promote our intemational magnet theme.

£8D 22 MSAF Propasal Narrative page 124

PR/Award # U165A070046



Professional Development

Our staff receives extensive professional development to prepare them to meet the needs of our
unigue student population. All of our teachers participate in staff development provided through INPS. As
an INPS school, our mission is to enable each student to develop the necessary linguistic, cognitive, and
cuttural skills for success in high school, college, and beyond. To achieve this goal, we support an
educational approach that is learner-centered using a project-hased curriculum with heterogeneous groups
of students working collaboratively on content-hased tasks in a language-rich environment.

The magnet program will extend upon this educational approach by strengthening teachers’ use of
teseaich-hased instructional strategies, including differentiated instruction, project-hased learning, porifolio-
based assessments, and INPS" ESL methodology. [In addition, to improve the understanding of the ESL
methodology among KIHS staff, the magnet program will include training for all teachers provided by Nancy
Dunetz, a founding member of the International Schools, on how o assess and identify areas that ELL
students need more help with. This training will focus on differentiation as an effective methodology for
significantly impacting individual student needs, and the use of effective assessment to track student
progress. Assessments, designed by the North West Evaluation Association specifically to measure math
and language development for second-language learners are being implemented to support this work.

In addition, the magnet program will also build upon the training that our teachers receive by
expanding our partnerships with Understanding by Design {UBD) and the Australian United States
Services in Education (AUSSIE) UBD is a framework for designing curriculum units, performance
assessments, and instruction that keep track of students understanding of ongoing lessons. The
framework guides the development of units in which big ideas, essential questions and overarching goals
clearly guide the development of teaching and learning activities. Staff will work with Learner-Centered

Initiatives to develop project-based learning curriculum and assessment, using the UBD model.
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AUSSIE provides mentors that offer one-on-one guidance to teachers both in and out of the
classrcom, as well as expert balanced literacy training through modeling, team-teaching and conferring
about best practices for language acquisition. The AUSSIE consultant works with all staff to support their
understanding of effective literacy instruction in the context of each discipline.

Our teachers wil also have opportunities to participate in professional development sessions that
are offered by our school and Region's staff developers. Topics that will be addressed include scaffolded
language acquisition, integrating technology in the classroom, project-hased learning, rubric development,
and language integration through content areas. Teachers will also be encouraged to attend the annual
Magnet Schools of America conference to network with other magnet school educators, share best
practices and ideas, and discuss current issues regarding magnet school development.

Special Features

KIHS students benefit from several special features because we are one of six high schools on the
Wallon Educational Campus. Thus, our students have access o campus-wide team sports, clubs and
recreational activiies, while enjoying a small, focused school community. AP courses are also offered,
campus-wide, so that students across the six schools can select from a full complement of courses.
Additionally, we are adjacent to the Lehman College campus and benefit from many programs and facilities
open to our students.

Perhaps the most significant feature of KIHS is its family focus, which includes parents in
meaningful community building activites and supports their needs as new immigrant families. For
example, the community garden is a family affair with frequent opportunities for parents fo present their
knowledge abecut gardening techniques and native plants. Parents are scheduled to work this spring on a
daffodil garden which will grace the front of the building and be enjoyed by staff and students in all campus
schools. Additionally, several community agencies, such as the New York Immigration Commission, meet

with parents in the safety of the school 1o facilitate health, housing, educational and legal needs.
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Mott Hall Bronx High School

Mott Hall Bronx High School (MHBHS), which opened in September 2005, is a direct outgrowth of
the work of Replications, Inc., a non-profit organization which identifies successful school models and uses
them to establish new schools. Our school currently enrolls 216 students in grades 9 and 10, with plans to
expand to 430 students in grades 9 through 12 by the 2008-2009 school year. Our students come from a
high-need population in the Bronx; 100% are eligible for free or reduced-price meals and almost two-thirds
entered ninth grade not having met grade-leve! standards in reading and/or math.

MHBHS is part of the Mott Hall Schools (MHS) network, a group of seven schools that are
dedicated to the academic and personal development of students who will become tomorrow’s leaders in
the professions of Mathematics, Science, and Technology. Staff from the network meet regularly for
professional development and collegial discussion. Topics include research-validated instructional
practices, such as embedded diagnostic assessment to evaluate student leaming, effective technology
integration, and after school enrichment programs to challenge all students. At MHBHS, we believe that all
students can achieve educational and life success when held to high expectations and given suppont by a
school community with common values. We strive to develop students who are academically prepared to
enter and succeed in colege and who have developed the cultural awareness, self-confidence, experience,
academic record, skills, and access for success after college.

The magnet program will build upon our strong math, science, and technology focus, while
strengthening our capacity to prepare students for postsecondary education through the addition of two
nationally-recognized instructional programs, Advancement Via Individual Determination (AVID) and the
International Baccalaureate Diploma Programme.

fnnovalive Curriculum Design

The instructional program at MHBHS seeks to provide students with a strong knowledge base,

proactive attitudes and the confidence to exceed New York State petformance standards, pursue higher

8D 22 MSAF Proposal Narrative page 127

PR/Award # U165A070046



education, and be successful in a global and multicuttural society. Academic instruction promotes
advanced studies in mathematics, science, and technology using the inguiry method that challenges
students to question, anticipate, and solve problems. Fersonal development is strongly emphasized at
MHBHS and is addressed through our behavior code of seven character themes: respect, responsibility,
honesty, integrity, compassion, generosity, and fairness. To support our students’ academic and personal
development, we provide instruction on organization and study skills, small group tutoting, and a daily
advisory program.

The foundation of the academic program at MHBHS is a strong emphasis on mathematics,
sclence, and technology. Students all take visual arts, humanitizs, science, mathematics and Latin.
Through the magnet program, we will strengthen our thematic focus by offering after-school clubs such as
Debate and Lego Robotics. We will also be able to strengthen the fine and performing arts and chess
clubs.

The magnet program will also strengthen our rigorous academic program by enabling us to
implement the International Baccalaureate (IB) Diploma Frogramme. We have already begun the process
for becoming an [B school, having completed an application and a first year of exploration, and submitted a
letter of intent. Through the magnet program, we will continue this progress to meet all of the requirements
to offer the [B Diploma Programme to all of our students.

The IB Programme, an intemationally accepted program of study, providing an academically
tigotous curiculum while emphasizing the development of the whole student, will he a school-wide
initiative, available to all students beginning in eleventh grade. It offers a challenging two-year curricuium
that teaches students 1o ask questions, learn how to learn, develop a strong sense of their own identify and
culture, and develop the ability to communicate with and understand people from other countdies. It offers
college-level courses and an exam which allows students to eamn the equivalent of 24 college credits upon

completion. The program also requires independent research culminating in a 4,000 word egsay, as well
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as community service, an important part of our culture at MHBHS. The courses that will be offered include
visual arts, mathematics, Calculus | and I, History of Europe, English, Biology, and Latin, Philosophy,
Community Service and the Extended Essay.

Through the magnet program, MHBHS will also offer the AVID program 1o help prepare students
for entry into the most rigorous high scheol classes, including the B program. AVID is a structured, in-
school program which provides direct support for first generation college-goers through an enhanced,
tigorous curriculum that includes direct instruction, tutorials, and college preparation classes. In its first
year, AVID will start in ninth grade, with students entering the program through an interview process. All
students will eventually be served by AVID as the program is established and all other staff are trained.
AVID will meet every other day for a 90-minute block in small classes with an AVID teacher and counselor.
in each class, 30 minutes will focus on independent and whole class reading and discussion, encouraging
students to work on skills to analyze and support their ideas.

College planning will be a major focus for AVID students. They will participate in goal setting and
conduct research and gather information about financial aid and scholarships. They will be exposed to
college fife through trips to colleges and interaction with coflege intern tutors. Upon joining AVID, students
and their parents will attend a mandatory orientation session which will introduce them to the program and
outline expectations for students. The program will be an integral part of our school culture and will help
strengthen bonds between students, as well as their relationships with teachers.

Enrichment Programs

At MHBHS, we offer after-school classes in history, mathematics and science tc prepare students
for AP course work. [n 2005-2006, 30 students enrolied in this program in order 1o take the Math A
Regents a semester early. This year, 35 students are taking after-school dasses to prepare for an early

acceptance into the Math B Regents. Similarly, students are preparing 1o take the English Regents a year
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early. The after-school program also supports students who are struggling through the option to attend
additional classes after-school to catch up with classmates and graduate on time.

In addition, all students benefit from the collaboration with arls partners, DreamYard and
Wingspan, which provide drama, poetry, music, dance and martial arts activities during the school day and
during special after-school workshops and presentations. Additionally, DreamYard consultants partner with
classroom teachers to weave the arts inio core disciplines and assist in the development of student
assessment through performance and presentation.

Research-based instructional Sirategies

All academic instruction at MHBHS uses the inquiry method, a student-centered method of
instruction that focuses on asking questions. Students are encouraged to ask questions that are meaningful
to them, and teachers are encouraged to avoid giving direct answers in favor of asking mote questions. By
learning through the inguiry method, students will develop higher order and critical thinking skills, which will
prepare them for advanced studies and postsecondary education. For example, students begin science
studies with an introduction to the scigntific method, and proceed to develop and test their own hypotheses.
In mathematics, students conduct weekly investigations, real world problems with authentic applications of
algebra, geometry, and trigonometry, for which they must provide solutions.

Our curriculum is also delivered through interdisciplinary instruction, active and cooperative
learning activities, integration of instructional technology, portfolio-based teaching and learning,
and block scheduling. Teachers collaborate across depattments to develop an interdisciplinary
curricutum. For instance, in the Living Environment class students developed a folio of scientific #lustration
and appiied mathematical principles of ratio and proportion in culminating projects for this course. Also
when covering the Womenr's Movement in sodal studies, narative witing and math spreadsheets
enhanced reports on careers for men and women over a 50-year span. Students keep portfolios to chant

their own growth over the course of each year, and use rubrics 10 assess their work.
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School-to-Carger Continuum

One of the key features of MHBHS is the service learning internship, which is provided to all
students every Wednesday afterncon. The Sewice Learning Program includes an introduction to the
philosophy of community service, job shadowing, and field trips to local organizations, and culminates in
student placement in internships that reflect their interests and that help them develop career, academic,
and communication skills. Once students are placed in internships, they wite weekly reflections on their
own experiences.

In addition, in advisory classes students learn resume wiiting skils and practice interviewing
techniques to prepare them for the internships. Through the advisory currculum, teachers faciltate
discussions about real world work situations and help students connect their own experiences with
concepts they have learned from reading Sean Covey's book, Seven Habils of Highly Effective Teens,

Early college awareness and SAT preparation are also an integral part of our extended day
program, beginning in ninth grade and continuing through every student’s academic career at MHBHS. We
provide an ongoing college readiness program for all students, which includes college trips, workshops for
students and parents, and support in the college exploration, admissions, and financial aid processes.
Partnerships

The following partnerships will provide valuable support for our academic program, including our
new magnet program.

Replications, Inc. was the princihal partner when we created our school. They will continue to
provide intensive professional development assistance to ensure that the culture and instructional practices
of the Moit Hall medel are effectively implemented. In addition, they provide suppert in developing a strong
framework into which the magnet program will be developed. Through the Essential Support model, they
provide an action plan for school implementation, a structured framework for faculty support, the creation of

high quality instructional materials, ongoing professional development, and evaluation.
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Advancement Via Individual Determination {AVID) will provide extensive professional
development for all teachers and counselors who will work in the AVID program. The partnership with
AVID provides & week-long intensive training in which content teachers as well as AVID administrators and
coordinators receive training in the program and its implementation. This includes the AVID focus on
huilding student skills to ensure their success in preparing adequately for the rigors of the 1B Programme,
and eventually, college and careers. AVID training continues throughout the year, so that staff can grow
collegial understanding to better support student achievement.

The partnership with the International Baccalaureate of North America (IBNA) will provide
MHBHS with a research-proven rigorous academic program for all older students, and the requisite training
Tor our staff to successfully implemant the course of study. Content teachers and the program coosdinator
will attend summer otientation and will also parficipate in week-long seminars during the year to wiite
curricuium aligned with the B Programme.

DreamYard, an arts-education organization that integrates the arts into curricula, will provide
ongoing professional development. They will work in classrooms, co-teaching, mentoring and modeling
strategies for weaving the arts throughout academic subjects. DreamVYard staff also support the
development of project and performance based assessment whereby students demonstrate and defend
their learning for peers, parents and the community.

Wingspan will provide a diverse physical education program for our students. The mission of
Wingspan is 1o expose diverse groups to all foms of performing, visual media, and literacy art. The
program will enable cur students to have a better view and understanding of a changing world that canbe
expressed through the arts. Students will be offered choices of classes in hip hop dance, capoiera, yoga,

and strength training.
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Professional Development

Staff development will be an integral part of the magnet program at MHBHS.  Six teachers will
participate in extensive professional development with [B and AVID beginning in the summer of 2007.
Teacher training in the I8 and AVID programs encompasses all key disciplines and grades. The curriculum
is international in scope and creates a culture of high expectations for students. The training is content
specific and provides both core knowledge and access 1o rich resources. bExposure to these programs will
taise the level of instruction and leaming at MHBHS.

Our teachers wil also participate in ongoing school-based and district-wide professional
development on topics such as effective data analysis to drive instruction; authentic assessment to track
student progress; research based instructional strategies for English language learners; and differentiation
of instruction to address individual student needs, particularly those who require additional support but
including those who excel.

Special Features

In the fall of 2005, we moved into a new site which includes state of the art science labs,
classrcoms and demo rooms, a library media center, art studios, and an orchestra room and theatre. In
addition, MHBHS has just acquired video conferencing eguipment which will allow students to access
classrooms around the worid, to learn about others, share understanding about commen and unique
aspects of cultures and to debate issues which they will be addressing together as citizens of a global
community in the future.

Cross-Cutting Professional Development Initiatives

Region One will continue to collaborate with three organizations, Learner-Centered Initiatives (LCH,
Educstion for Careers (EFC), and Schools Attuned, that have provided professional development to

magnet and non-magnet schools for the past fow years.
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LCI, under the direction of Dr. Giselle Martin-Kniep, will provide staff development to identify and
implement best practices in quality curriculum, instruction and assessment through the creation of
professional learning communities. Through this partnership, staff from each of the proposed magnet
schools will explore attributes of quality curriculum, instruction, and assessment and incorporate those
attributes into classroom instruction as they develop curmiculum units. Through these activities, staff will
gain a ceeper understanding of the disposition of professional learning communities by participating in
cross-school collaborations, reflection, goal setting, and planning sessions that will focus on sustainability
of the magnet programs

EFC, directed by Michelle Mickelson, Ph.D. formerly at the Center on Education and Work of the
University of Wisconsin-Madison, will provide a professional development program designed to increase
the capacity of each of the proposed magnet schools to provide learning opportunities that enhance student
awareness of and preparation for the world of work. Staff from each proposed magnet school will
participate in training on career awareness/development content, National Career Development Guidelines,
and resources for integrating classroom career awareness activities across the curriculum that will prepare
them to design activities to aid the development of individual student career plans. The planned activities
will be evaluated using a matrix that is developed 1o assess the impact of the career awareness
interventions.

Schools Attuned will offer training in the four proposed magnet schools to enhance staff's
understanding about differentiating instruction for students. The professional development will increase
staffs capacity 1o enhance student self-esteem by building on their strengths while identifying areas of

need.
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(2.iv.}  The Secretary delermines the extent fo which each magnet school for which assistance is sought

will encourage greater parental decision-making and involvement.

NYCDOFE and Parent involvement

As one of the key pillars of the Children First Initiative, the NYCDOE is working to improve its
parent support systems. New and improved initiatives include:

0 Starting in Fall 2006 every school has a fulltime Parent Coordinator who is responsible for

promoting parent engagement hy creating a welcoming environment in the school, supporting
parent leadership activities, expanding parent involvement activities, and helping resolve parent
issues and concems.

0 There are 13 Farent Support Offices that offer a wide range of services to parents. These offices

provide parents with an additional point of entry into the school system and are equipped to handie
parent concerns and issues that cannot be resolved at the school level. In order to accommodate
parents’ schedules, they are open five days a week during business hours, as well

Region One's Philosophy on Parent involvement

Region One believes that chiidren benefit when parents or legal guardians recognize and
discharge a responsibility to encourage and support the leaming process and our schools, as the education
of children is a joint responsibility. Research shows that when parents, regardiess of race, income or
educational background, are involved in their child’s school they are more likely to support their child’s
leaming in the home (USBDOE, 2005). However, there are several harriers that parents can face when
becoming invoived in schools such as work commitments, language barriers, cuttural understanding of a
parent’s role, understanding of the school system and past, negative expetiences with the educational
system (NEA, 2002-5; Henderson & Mapp, 2002}, Region One is committed to addressing these bariers.

To increase parent involvement, the Region continues 1o provide professional development

trainings and workshops for parents on educational initiatives to include lteracy, math, technology, and
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intervention based on needs of the children. This helps parents 1o support their children's academic
achievement. In addition, the Region strives to communicate appreciation of the various cultures of families
in the schools through international celebrations, translation of proceedings of all meetings into the various
languages of the parent body, and inclusive study of culture, literature and scientific achievements from
countries represented in the schools. Region One schools have an open door policy. Parents are always
welcome to visit, participate in special events, and confer about their children’s progress.

In order to achieve the goal of huilding parent capacity at schools, Begion One has concentrated
oh develcping programs and outreach mechanisms that encourage parents to play an active rcle in school
planning and decision making. Examples of programs made available through the various funding
channels include parent workshops on the curriculum, the high school admissions process, and financial
aid for college. These programs provide matetials and training 1o help parents work with their children to
improve their children’'s academic achievement. In addition, selected examples of communications
between home and school in Region One are annual open houses and currdculum meetings, during which
parents Jearn about the school's academic and enrichment programs. They also leam how they can
successfully partner with the classroom teacher to support student achievement and are provided with
crucial information about gaining access to online New York City Department of Education resources
regarding ongoing formal and informal assessments. Using these resources parents can better understand
their children’s ongoing academic progress and provide additional support at home. Every school has a
parent coordinator and an active parent teacher association, which provide parents with ongoing
communication about school activities, events, high stakes assessments and supportive information.

Magnet School Parent Involvement [nitiatives

Region One’s tradition of parent involvement has been instrumental in the magnet school planning
process. The broad-based MSAF planning process in which each target school patticipated during the

months preceding the submission of the proposal required substantial input from parents in each school
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community so that the design of the program accurately and adequately reflected the needs of the
students, staff and parents. Following guidance from the Regional Office, the school-based magnet
planning teams were required to include parent members. The schools’ Parent Coordinators were charged
with presenting the schools’ plans for the magnet program during a series of parent meetings held at times
to maximize parental parficipation. At those meetings, a Parent Survey was administered to gather
parents’ reactions 1o the plans under development and their commitment to the goals and obiectives of the
magnet program. Across the four proposed magnet schools, a total of 317 parents responded to the
survey, which was translated into four languages (results of the Parent Survey are described in the
Commitment and Capacity section of the narrative).

The magnet schools plan to implement strategies to promote effective parental involvement in their
schools, and have identified specific actions to support the system-wide goal of making schools more
welcoming to and respectful of parents, and to afford parents the tools they need 1o be full partners in the
education of their children. The following paragraphs provide a description of individual magnet schools’
current and anticipated efforts 10 encourage greater parental decision-making and involvement.

At BCSM, school leadership and staff realize that effective communication and a strong
parinership with parents support the achievement of higher success rates in every aspect of our school.
Parents will be kept abreast of students’ academic progress by mailing home student reports every three
weeks. [In addition, there is regular communication with parents through a phone chain and an email
distribution ist. Through the magnet program, staff will work with the schoaol's Parent Coordinator and the
Parent Association to conduct curriculum nights that will focus on each of the magnet strands, as wel as
parent workshops on topics such as college admissions, technology, and multiculturalism.

Family and community involvement are key 1o the creation of school culture at Celia Cruz. School
staff recognizes the importance of parents and famiies, as well as other community members to the well-

being and successful grounding of the school. To encourage strong involvement from all of our students’
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families, parents and family members are invited to attend and padicipate in the preparation for and
performance of the student ensembles. Parents are also invited to participate in the Parent Association,
the School Leadership Team, Parent Teacher conferences, and in the high school recruitment fairs and
Open Houses. Furthermore, all parents are kept abreast of schoo! activities through telephone, e-mail, and
written communications.

At KIHS, a majority of the students are English language leamers, making it extremely important to
provide information 1o parents in their native languages. All communications with families are translated
into as many languages as possible. In addition, transiators are present at parent meetings to ensure that
all patticipants understand what is being discussed by translating discussions into their native fanguages.
The parent constituency is further supported by access from service organizations that offer assistance 1o
new immigrants,

At KIHS, parents are also engaged in school acliviies through monthly Parent Association
meetings and workshops and classes that are arranged Dy the school's Parent Coordinator. Parents are
key participants in communily service projects like the community garden and annual events like the
international dinner. Through the magnet program, family members will be invited to cultural shows and
curdculum nights to highlight the program’s accomplishments and the development of the international
theme.

Parents are an essential element of a student's success in school, and therefore, parent
engagement is a critical component at MHBHS. Advisors conduct ongoing outreach to parents through
telephone and email communication and parent conferences, and parents are invited 1o attend all Parent
Associgtion and School Leadership Team meetings, Open Houses for prospective students, and
orientations for incoming families. In addition, parents are invited 10 awards ceremonies, math and science
fairs, school productions, and presentations, and are kept abreast of school news through our school

newsletter and web site.
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Parents are included in academic programs through weekly work summaries which are sent to
parents to provide information on their child's homework assignments and progress. Teachers conduct
daily agenda checks with students about their homework and weekly phone calls to parents to ensure that
parents are aware of and are able to discuss their child’s acagemic progress and needs.

(2v.} The Secretary determines the extent to which each magnet school for which funding is sought will
improve the racial balance of students in the applicant’s schools by reducing, eliminating, or preventing
minority group isofation in its schools.

As described below, several strategies will be employed by the Bistricts as well as each of the
magnet schools 10 assist the schools in their efforts to reduce minority group isolation over the three years
of the magnet cycle: creation of attractive theme-based programs, design and implementaticn of extensive
outreach and recruitment, and equitable student selection processes.

Creation of Altractive Theme-Based Programs

The creation of attractive theme-based programs in the target magnet schools will revitalize the
curriculum and enable students to meet challenging academic standards. The magnet schools will offer
programs that are not available in other schools in the Districts and that target the special interests and
talents of potential students. As a result of strategic planning and marketing of these schools, parents will
take a second look at the public schools in Districts 9 and 10 and be attracted to these programs for their
stimulating and challenging curricular offerings. The specific themes that each school will be developing
were described earlier in this section.

Extensive Quireach and Recrultment

Outreach and recruitment will be & joint responsibility of the magnet project staff (primarily the
Project Director) and the individual magnet schools. As noted in the explanation of the Region One MSAP
management structure, one of the primary functions of the MSAP Proiect Director is to support the magnet

schools in their outreach and recruitment efforts by:
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0 providing technical assistance on the development and dissemination of district- and school-based
promotional materials {e.q., brochures, videos, fact sheets);

O establishing contact with local community organizations and parent groups that facilitale contact
with non-minority families;

O overseeing the development of a website for the Region One magnet schools; and

|

contacting local media for promotion of magnet schools activities.

In addition to the district-wide outreach and recruitment efforts, all of the individual magnet
schools will implement local recruitment campaigns that reflect the unique features of the various
communities they are trying 1o attract to their school. The specific outreach and recruitment strategies to
be implemented by each school were described in Section 2.v. of the Plan of Operation.

Fauitable Studont Selection Process

In selecting students to attend the magnet schools, the Region ensures that it will comply with the
requirements of Title VI of the Civil Rights Act of 1864 and the Fourteenth Amendment to the United States
Constitution in that we propose to use race neutral approaches in the selection process. Al prospective
public high school students in New York City participate in the High School Admissions process, through
which they complete the High School Application Form to rank up to twelve potential high schools in order
of their preferred admission. Students are selected by schools through a race-neutral, randomized
computer selection process. During the "Main Round” of the admissions process, students are matched
with their highest ranked school that has also ranked the student, and in early spring, are notified by letter
of the result. F the Main Round does not result in a match, students select up to twelve new schools and
are entered into the “Supplementary RBound.” Other factors that may be considered in the process are
student’s ranking of the school, academic record and standardized test scores (for educational option and

specialized high schools), attendance, proficiency in a specific area (screened schools), and geographic
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residence (zoned schools). All eligible student applicants are guaranteed placement in a New York City
public high school.

The four proposed magnet high schools do not use academic criteria for admissions; however, two
of the schools have other specific admissions criteria. At Celia Cruz, a “screened” high schoel, students
are selected through a competitive audition process based on their musical aptitude. KIHS students are all
international scholars who have arrived in the United States within the past four years. The four proposed
magnet schools will make a good faith, proactive effort to ensure that an adequately diverse podl of
candidates select the school as their first choice in the citywide high school admissions process. Each
school will regularly monitor its pool of student applicants to ensure a diversity of candidates and to monitor

the effectiveness of their targeted recruitment efforts.
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280.31 (d) Budget and Resources

{t The Secretary determines the adequacy of the facilities that the appiicant plans to use.

Funds received by Region One from the Magnet Schools Assistance Program will be used oniyfor
the planning and promotional activities directly related to the development, expansion, continuation, or
enhancement of academic programs and services offered at the magnet schools; the payment or
subsidization of the compensation of secondary school teachers who are cedified or licensed by the state,
and instructional staff, where applicable, who are necessary for the conduct of programs in the magnet
schools; the acquisition of books, materials, and equipment, including computers and the maintenance and
operation thereof, necessary for the conduct of programs in magnet schools; and the implementation of
activities directly related to improving students’ reading skills or knowledge of mathematics, science,
history, geography, English, foreign language, art, music, or vocational skills.

Magnet School Facilities

In addition to strategically selecting those schools with the greatest chance of attracting a more
diverse student popuiation hy virtue of their location, we were also careful to choose schools with facilties
that will maximize student access. Al of the proposed magnet schools are located in areas convenient to

public transportation, and three of the four provides access for the disabled.

Moreover, all of the magnet schools provide adeguate facities such as classrooms,
libraries/multimedia centers; special math, science, and computer laboratories; and art and dance facilities
needed to implement the magnet program activities. Classrooms will serve as adequate instructional
spaces as well as adequate storage for project equipment and matetials. Where necessary, additional
secure storage will be obtained for expensive equipment (e.g., Smart Boards, laptops, video cassette
tecorders, video cameras). Each magnet school has a custodial staff that cleans it daily and attends to

minor, routine repairs. The Department of Education’s Division of Schooi Facilities oversees major repairs

£8D 22 MSAF Propasal Narrative page 142

PR/Award # U165A070046



and construction. The faciliies that each magnet school has available to support the magnet program are
listed in section 2.iii .of the Flan of Operation.

Recognizing that our ability to educate our children is enhanced when students, staff, and parents
see school as a safe and nurturing environment, Region One, together with NYC Department of Education
staff, is committed to making all of our schools safer. The Office of Schodl Safety and Planning {OSSP)
was created under the new school governance structure 1o lead to a comprehensive strategy to improve
school safety and secunty. Using a new data-driven approach to identify and focus on schools with the
highest incidence tates, the OSSF implements action plans that draw on new and existing resources inthe
areas of discipline, atiendance, guidance, and truancy, to strengthen prevention and intervention strategies.
The OSSP central directors of school safety, along with a team of 10 Regional Safety Administrators, will
monitor all schools and provide technical assistance and quidance 1o princinals where escalating safety
issues afise.

All of the magnet schools have developed School Safety Flans, discipline poficies, and student
manuals, which serve to establish expectations for student behavior and strategies to address conflicts
before they result in compromising the safety of members of the school community. Each school employs
secunty guards and crossing guards and adheres seriously to its fire and other emergency drill procedures.
Cther program models that have been shown to be effective in improving school climate and safety include
peer mediation and conflict resolution.  Specific examples of school-based peer mediation and conflict
resolution models used i the District can be found in the Quality of Project Design section of this proposal.

District-Level MSAP Facilities

The MSAF Project Director and Secretary will be housed at the Integrated Service Center, where
they have access 1o both large and small conference rooms, dupiicating center, and technology center. Ad
of these facilities will assist them in their program adminisiration and coordination efforts at no cost to the

grant.
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(2} The adequacy of ihe equipment and supphes thaf the applicant plans io use.

Each magnet school planning committee worked collaboratively along with Regional Office staff to
develop an adequate, cost effective budget, including the necessary equipment and instructional supplies
and materials.

Fauipment and Supplies Funded Through MSAP

In accordance with the MSAP Statute, Region One assures that the acquisition of all hooks,
materials, and equipment will be necessary for the conduct of programs in the magnet schools. The
instructional equipment and supplies requested in the budget, along with the District's existing resources
and in-kind contributions, are adequate and will enable each magnet school to provide its students with a

high quality instructional program.

At the District level, the Project Director will have a modest budget of §5,000 a year to defray the
cost of general office supplies and services needed for program coordination and administration and a
yearly allocation of $15,000 for the purchase of supplies to support dstrict-sponsored professional
development activities. The table below provides information on the supplies and equipment expenditures

the magnet schools anticipate incurring to suppott the implementation of their magnet themes.
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Table 16
Projected School-Based Expenditures for Supplies and Equipment to Support Magnet Themes

Magnet School & | Projected Expenditures for Supplies | Projected Expenditures for
Theme Equipment

Bronx Center for Textbooks {e.g., AP Economics, AP LCD projectors, laptops | distance
Science and Statistics, Introduction to Engineering), |learning faciity

Mathematics library books {non-fiction and

biographical texts with focus on

science/math)
Celia Cruz Bronx High [Library books {musical theoty and Smartboards, laptops, keyboards for
School of Music composition, histery of music, music studio

biographies of key composers, etc.),
textbooks {beginning, intermediate and
advanced music), musical instruments,
video supplies, instructional software,

overhead projectors

Kingshridge Gardening supplies, video supplies, Rosetta Stone language lab software
International High presentation materials (e.g., portfolios, |(site licenses)
School binders), instructional software, library

books, textbooks {e.g., dictionaries,

ESL, science, literature anthologies)

Mott Hall Bronx High | Student binders and agenda books, Laptop cart with 24 laptops
School AVID core library books, fiction hooks,

textbooks to support B program

(science, math, English

Fauipment and Supplies Funded Through Other Sources

Al the beginning of each fiscal year, the NYCDOE issues the initial School Allocation Memorandum
(SAM}, which provides tax levy and reimbursable allocations by District and by school. These formula-

driven allocations are based on student free lunch counts; average teacher salary; and number of general
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education students, English language learners (ELLs), and Special Education students, and provide the
schools with the resources needed 1o carry out their instructional programs. These SAMgs are adjusted in
November based on the current year's October audited register and additional programs and further
adjusted in December based on additional funding sources and positions. Subsequent SAMs are issued

for additional allocations, amendments and allocation adjustments.

Allocations distributed on a per-capita basis include formula amounts and tax levy per capita funds
for the instructional program, further adiusted by student registers, changes in pupil poverty counts, and
salaries. Tax levy funds are supplemented by various federal and NYS funds. Targeted reimbursable
funding scurces include a variety of special needs per capita allocations that include IDEA  mandated
counseling for IEP students at $30 and IDEA mandated para for IEP students at $48, AIDP at $99, PCEN-
LEP/ELL at $1044, Part 154 LEP/ELL at $314 and State Magnet at $134 for high school students.
Additionaly, the school allocations provide supplementary NYS funds for the purchase of computer
software (S$11 per student), computer hardware ($9 per student), textbooks ($29) and library books ($6 per
student).  Additional Title Hif supplemental federal funds are targeted for ELL students ($183 per ELL
student). The largest federal allocation, Title |, is distributed according to a formula at $939 per capita.

In addition to these OTFS resources, outside grants have helped the Region to increase the level
of student, staff and parent access to technology and to support its integration into teaching and learning,
including Title HIB and Title EED of No Child Left Benind, grants from the City Council, as well as additional

federal and state grants.

Finally, it is important 1o note that many of the magnet schools are the recipients of various
allocative and competiive grants that also help to provide supplies and equipment to facilitate the
instructional and training initiatives being implemented (see the Commitment and Capacity section for

additional information on District- and school-based grants that will suppott the MSAP initiative).
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(3 Adeguacy and reasonableness of budget for the project in relation lo objectives.

CSD 8 and 10 oropose to implement the magnet project with an adequate and reasonable budget,
and in a cost-effective, well-managed manner. Region One assures that federal funds will be used to
supplement the local funds available for the purposes described. The following paragraphs provide a
description of the itemized budget for the first year of the grant, including a rationale for each expenditure.
An itemized hudget for all three years, including school-hy-school hreakdowns, can be found in Part | of

the application.

Personnel

In order to ensure proper administration of the project, the Region is requesting funds to support
the salaty costs associated with a fulltime Project Director and a fullime Project Secretary. The
instructional goals of the project will be met through the efforts of 4.5 Teacher Specialists in year 1,
increasing to six in years 2 and 3 as the high schools reach their full complement of students. The roles
and responsibilities for these key staff members were spelled out in the Plan of Operation section. Al
salaries are governed by the contractual cost factors used by the New York City Department of Education.
Salaries for these staff members total $610,000 in year 1.

The Region has also requested funds for per session teacher hours that will be used to
compensate staff at each magnet school for time spent planning the program and developing theme-related
curricula beyond regular school hours. Each school was given an allocation of per session for planning and
curriculum development based on the projected number of teachers in 20072008, In addition, per session
funding is budgeted for the pumose of providing an enrichment extended-day program at each site 1o
provide students with additional opportunities to explore magnet-related themes, including supervisor per
session funding to oversee extended day program activities. In addition, teacher per diem funds are

requested to enable the Teacher Specialists to engage in collaborative planning and paricipate in
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professional development activities during the school day. The total requested for per session and per
diem funds in year 1 is $244,710.
Frnge Benefits

Fringe benefit rates for all of the salaried and houry positions described above are determined by
federal, state, and contractual regulations. For the full-time positions, the fringe benefits include heaith
insurance, sabbatical, social security, unemployment insurance, welfare, pension, and annuity. The fringe
henefits for per session/per ciem positions include social security and unempioyment insurance. I Year 1,
the total requested for fringe benefits for full- and part-time staff comes to $248,535.
Travel

Region One is requesting funds to suppott local and out-of-town travel. These monies will be used
by staff from the four magnet schools and the MSAF Project Director to patticipate in staff development,
collaborative planning and dissemination activities. In year 1, a total of $2,500 was budgeted for local
travel and $23,000 for out-of-town travel.
Equipment

As detailed in Section (2) above, funds are being requested to defray the cost of school-based
instructional eguipment ($1,000 or more per item) to support the implementation of the magnet themes. A
total of $134,400 was budgeted to obtain various pieces of equinment for the participating magnet schools
during the first year.
Supplies

As we also highlighted earlier in this section, each school was asked to project the kinds of
supplies and materials they would need 1o support the magnet proiect. The total hudget for school-hased

supplies is $12,850, which included the general categories of instructional supplies and materials,

instructional software, textbooks and library books. In addition, the Districts are requesting $§5,000 for the
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purchase of general office supplies and services to suppert program administration and coordination and
$15,000 each year for professional development supplies.
Contractual

Region One is requesting a total of $164,000 to sub-contract with four outside organizations to

provide services to the magnet initiative:

O Learner Centered Initiatives (LCH will be providing staff development to support standards- and
tesearch-hased curriculum development, including theme-related assessments. The cost of these
setvices is projected at $50,000 each year.

O Support for the schools’ development of career awareness activities will be provided by Education
for Careers, which will work with ail four magnet schools to develop such programs as internships,
job shadowing activities, Career Days, etc. Costs for this collaboration are estimated at $40,000
per year.

O Schools Attuned, a professional development and service delivery program that helps educators
acquire the knowledge and skifls, and offers a system of innovative toolg, 1o meet the diverse
learning needs of K-12 students, will work with the four magnet schools each year at a projected
cost of $12,000 per year.

O Region One plans to contract with Metis Associates to conduct an independent formative and
summative evaluation of the project. The cost of the evaluation will be $62,000 for years 1 and 2
and $65,000 for year 3.

In addition to the district-level collaborations with outside organizations, many of the magnet
schools proposed to use their OTPS allocations to defray the cost of contractual services to purchase
professional development and/or curriculum enrichment sewvices from outside organizations. Some of the

partners selected include local colleges and universities (e.g., QTELL), ars and cultural organizations (e.g.,
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Metropolitan Museum of Art, New York Hall of Science, New York Botanical Garden, Wave Hill), and other
organizations (e.g., College Board, AVID, Intemational Baccalaureate of North America). These school-

based contractuel relationships total $50,800 in year 1.

Other Direct Cosis

Other direct costs include funds to support costs associsted with outreach, recruitment and
dissemination activities. The year 1 budget includes a total of §2,500 for postage, $20,000 for promotional
activities (g.g., brochures, videos, web design and maintenance), and $10,000 for telecommunications,
which covers telephone costs for the MSAP project office and schools. In addition, schools have requested
funding for student admissions associated with theme-related field trips {($23500 in year 1).
indirect Costs

The New York City Department of Education requires that all districts budget 3% of the total grant
(minus equipment) to cover indirect costs. In Year 1, the total for indirect costs is $44,620.

MSAP Planning Costs

During the 2007-2008 school year, MSAP planning costs will include 50% of the Project Director’s
salary as well as that of the Teacher Specialists. This will allow these staff members to facilitate the
development of all aspects of the magnet program in the target schools, including curiculum and
professional development, outreach and recruitment, and planning for the effective use of collaborative
telationships with outside partners. In addition, the 2,487 hours of teacher session will allow staff from the
magnet schools 10 engage in planning and curriculum development both during and after the regular school
day. We also estimate that during the first year, 25% of the contractual expenditures for our collaborations
with LCI, Schools Attuned, Education for Careers and Metis Associates will be used to cover planning
costs, with similar proportions of the school-based contractual services devoted to planning. While the

same types of contractual expenditures are projected in years 2 and 3, the percentage of time devoted 1o
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planning will be reduced {for specific details, see the Planning Costs attachment to the itemized budget in

Part ). The table below summarizes the planning costs for each year of the magnet initiative.

Table 17
MSAP Planning Costs
' Total Budget for Total MSAP Grant Percentage of MSAP
Project Year -
Planning Bequest Grant Request
Year 1 (2007-2008) $550,570 $1,666,365 33%
Year 2 (2008-2009) $241,658 $1,732,676 13%
Year 3 (2009-2010) $175,806 1,786,142 10%

Proposed Expenditures in Years 2 and 3 of the 2007 - 2010 MSAP Funding Cycle

The staffing pattem for all three years of the magnet initiative will remain stable (with the exception
of the addition of three additional half-ime Teacher Specialists at KIHS, Mott Hall Bronx and BCSM
heginning in year 2}, but costs will increase slightly due to a projected across-the-board salary increase of

3% in year 2 in Keeping with anticipated changes to the UFT teacher contract.

In terms of total school-based OTFS expenditures {equipment, supplies, and student admissions),
the per capita costs will decrease from approximately $1,175 per student in Year 1 to § 888 per student in
year 2 and § 997 per student in year 3. Also in year 3, & portion of the funds budgeted for recruitment will
be used to defray the cost of production of theme-based curricular materials developed by the magnet

schools for dissemination throughout the District.

Cost Effectiveness of the Magneat Initiative

As shown in the Tollowing table, costs are reasonable in terms of the target population t© be served
and the opportunity for capacity building to meet the Region's unique needs for desegregating and
enhancing its schools. As shown in the following table, the per pupil expenditure decreases in each project

year while increasingly larger numbers of students are served.
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Table 18
MSAP Per Pupil Expenditure

Project Year Total Number of Students Served | Per Pupil Expenditure
Year 1(2007-2008) 1413 $1,175

Year 2 (2008-2009) 1796 $998

Year 3 (2009-2010) 1791 $997

Effective Coordination of MSAP and Other Resources

The Region One magnet initiative is designed so that the achievement of objectives is promoted
through comprehensive planning and cooperation of instructional and support sewvices. Every effort will be
made by the respective school-based planning teams to ensure that program budgets are coordinated to
avoid duplication and maximize the impact the schools’ various grants (including the MSAP project) and
other allocations can have on the instructional program.

Currently, every school creates its own educational strategies within a context of accountability for
the performance of its students. The school’s budget refiects decisions of the School Leadership Team
(comprised of administrators, teachers, and parents) within the context of state and federal mandates,
collective bargaining agreements, and the Chancellor's inttiatives. Performance-driven budgeting (FDB)
decentralizes the fiscal decision-making process by enabling principals, teachers, other staff, parents and
community members to implement the goals outlined in its Comprehensive Education Plan. Galaxy 2000,
a software tool, was developed from the experiences and recommendations of school and regional

personne! to carry out the prnciples of FDB.
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Section 280.31 {g) Evaluation Plan
{t The Secretary determines the extent o which the evalualion plan for the project includes methods
that are appropriate for the project.

This section describes the evaluation plan for Region One’s (CSD 9 and 10) inter-district magnet
inftiative. The discussion includes methodological approaches and shows how the plan will yield evidence
of the project's successes in meeting its proposed performance indicators. The discussion also shows how
the plan utilizes objective methods to produce quantifiable data. Region One’s evaluation plan is consistent
with all evaluation requirements of the MSAF statute and regulations and performance indicators and

measures.

Region One proposes 1o retain Metis Associates, Inc. to conduct the program evaluation. Metis, an
educational research and evaluation firm headguartered in New York City, was formed in 1977 to provide
human sewvices research and design to public, philanthropic, and private-sector organizations. Over the
past 29 years, Metis has broadened #ts mandate to include technical assistance and professional suppont
for a wide range of education and human services inftiatives that involve needs assessment, program
evaluation, policy analysis, program development, and computer system design activiies.  Currently
setving more than 70 clients across the United States, Metis’ mission remains focused on supporting public
and private organizations in achieving resuits for the children, adults, families and communities they serve.
Metis has conducted evaluations of magnet projecis in Naw York City Community School Districts 1, 2, 10,
18, 25, 26, 27, 28, and 30, and for the Beacon, New York and Baltimore County school districts. Metis has
served as the external evaluator for several grant-funded programs in CSD 10, including the current MSAP
initiative, several Title VIl bilingual education programs, an Even Start family literacy program, a Vocational
and Educational Setvices for Individuals with Disabilities (VESID) literacy project, and an Arts in Education

inftiative.  From 2001 1o 2004, Metis conducted the evaluation of CSD 9's NSF-funded Local Systemic
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Change Teacher Training Program and, in 1888-2001, conducted analyses of achievement test scores for
each school and consultation to the schools and o the Superintendent's staff.

Alan Simon, Ph.D., Senior Vice President at Metis, will serve as the Principal Investigator, and
Research Asscciate Claire Aulicino will direct the evaluation of the Region One MSAF. Dr. Simon, over the
past 40 years, has managed numerous large-scale programmatic and policy-related research, evaluation
and technical assistance projects for & wide array of education clients including state and local agencies.
He served as the Principal Investigator on the U.5. District Court-ordered evaluation of the Desegregation-
based Hemedy in U.S. v. Yonkers, the evaluations of the Cleveland Municipal School District English
Language Arts Initiative and the Nerth Caroling Reading First Program, as well as MSAF evaluations for
vatious New York City Districts. Ms. Aulicino currently directs the evaluation of MSAF grants in Community
School District 10 and Baltimore County, Matyland. During the 2001-2004 MSAF funding cycle, she
worked on evaluations for Community School Districts 27 and 28 in NYC. Resumes for Dr. Simon and Ms.

Aulicino are provided in the Other information section of the proposal.

The evaluation for Kegion One’s magnet initiative will be hoth formative and simmative, and wil
use multinle measures over muitiple groups of subjects. Data from all scurces will be synthesized and
analyzed in order 10 maximize the precision of outcome information, and to enrich program managers
capacities to make informed and timely decigions about program implementation. The evaluation dasign
will provide a comprehensive analysis of both the processes being implemented and the outcomes
tesuliing from implementation with regard to students, staff, parents, and other constituencies of the
magnet project.

Formalive Evaluation

Formative evaluation will allow for ongoing assessment of project implementation in order 1o

identify problems encountered, thereby identifying situations that need immediate attention, and to
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generate recommendations that may be useful in making necessary changes for program improvement.
Formative evaluation data will be derived from such sources as project documentation (e.q., planning logs,
attendance rosters, agendas), field observations, focus group and individual interviews, and written

surveys.
Region One’s formative evaluation will focus on the following questions:

0 What kinds of cutreach and recruitment strategies are heing used by the Districts and the magnet
schools?

00 How are the magnet schools planning for, developing, and implementing their new magnet
themes?

0 What staff development activities do the magnet schools offer to instructional and guidance staff to
ensure that students of all backgrounds and abiiities have equitable access 1o the magnet school
program’s enriched and rigorous curricula?

O How are the magnet schools establishing and/or expanding collaborations with cutside
organizations to support and enhance their magnet programs?

Each magnet school will be visited at least twice during the scheool year by the project evaluator.
Using a locally ceveloped observation protocol, the project evaluator will document the actlivities that are
consistent with the program objectives, as well as note the use of materials, facilities and/or equipment
relevant to the program outcomes. Specifically, the project evaluator will document the following
informaticn: theme-related facilities, eguipment, and curricula; curriculum and professional development
initiatives; theme-related extracurficular programs and special events; and collaborative relationships. The
data collected through school and classroom observations will be shared on a periodic basis with the
Project Director. This information will be used to fine-tune the program’s implementation on an ongoing

basis,
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Since the teachers, students, administrators, and other school staff have the most knowledge of
the day-to-day implementation of their magnet program, & significant amount of formative evaluation activity
will occur at the school level. The planning team at each magnet schoo! will collect ongoing information on
program implementation issues from all constituents of the program. Metheds for the collection of such
information will include implementation and activity logs, formal and informal surveys, and periodic
discussions with groups of teachers, students and parents.

(2} The Secretary will determine how successful the project is in meeling its infended outcomes, including
i1s goals for desegregating its students and increasing student achievement.
Summative Evaluation

Summative evaluation activities will assess the extent to which the proposed objectives of the
magnet project have been met. Region One’s summative evaluation wil focus on the following questions:

0O How successful are the Region’s and magnet schools’ recruitment and outreach activities?

0O To what extent does each magnet school’s applicant pool reflect & population that will lead to
reduction of minority group isolation and o what extent does each school's applicant pool increase
each year?

O To what extent do the magnet school programs lead to the reduction of minority group isolation in
the elementary, middle, and high schools with substantial proportions of minority students?

O To what extent do the classrooms within the magnet schools maintain a balanced ethnic
composition?

0O To what extent does the overall academic achievement of students in the magnet schools
improve? To what extent does the academic achievement of disabled students and English
language leamners in the magnet schools improve?

O Do students from minotity and non-minority backgrounds in the magnet schools demonstrate

equivalent achievement and growth?
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0O To what extent have magnet school teachers and other staff members increased their knowiedge
of innovative educational methods and practices? To what extent have magnet schocl teachers’
use of these educational methods and practices increased?

To answer these summative evaluation questions, the project evaluator will

O design all locally developed checklists, surveys, and data gathering forms in conjunction with
project staff;

0 analyze all demographic/census data, standardized achievement test scores, as well as all data
generated from the administration of all checklists and surveys;

0O analyze qualitative data derived from observations and individual and group interviews,

O repott findings of all evaluation activities in narrative, tabular, and graphic formats; and

O present the findings to program participants, project management, and the U.S. Department of
Education.

At the conclusion of the first two program years, the project evaluator will assist Region One siaff in
the preparation of the annual performance reports, which will address the extent to which the project is
implementing activities o further the attainment of the Ferformance Indicators, and which will include both
formative and summative evaluation data. Al the end of the three-year funding cycle, the evaluator will
prepare a final performance report, which will provide sufficient contextual information to give meaning 1o
the study as a whole, thus providing a firm foundation for the conclusions and recommendations. The
teports will include documentation of the procedures and methods used, a presentation of quantifiable,
descriptive, informative and analytic findings, illustrative graphics, a prose explication of the data, and
interpretation of findings.

Asg part of a government-wide effort to improve the performance and accountability of all federal
programs, in 1893 the U.S. Congress passed the Govemment Perormarnce and Results Act Thig act

established a process for using performance indicators to set goalg for program petformance, and 1o
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measure and report program results. Guidelines for developing and using performance indicators are
contained in the Department of Education's Magnat Schools Assistance Program Performance Indicator
Guidebook {Guide).  In the text that follows, we provide the evaluation methods and measures proposed
for each of the project’s performance indicators. Unless otherwise indicated, the specified evaluation plan
applies to each year of the project.

(3 The Secretary determines the extent to which the evaluation plan for the project includes methods

that are objective and that will produce data that are quantifiable.

Evaluation of Performance Indicators fo Address Objective T - Desegregation

Performance Indicalor 1-1: Reduce Minority Group Isolation in Magnet Schools

Data for the evaluation of Performance Indicator 1-1 will be obtained from the New York City
Department of Education’s Automate the Schools {ATS) registers, for all active students as of October 31
of each nroject year. The most recent data available from the New York Gty Department of kEducation’s
Office of Systems Develcpment and Support—October 31, 2008---will serve as the baseline (2006-2007).

The Project Birector will be responsible for requesting and securing the student ethnic enrcliiment
data in June and October of each project year. These data will then be forwarded tc the project evaluator
for analysis. In each project year, changes in enroliment at each of the participating magnet schools will be
teported in graphic and/or tabular displays. It is expected that in each project year each of the magnet
schools will achieve its target minosity non-minority ratio as specified in Performance Indicator 1-1.

Performance Indicafor 1-2: Diversity of Applicant Fool {GPRA Measure)

Data for the evaluation of Performance Indicator 1-2 will be derived from a review of outreach and
student recruitment activity logs and program documentation related to outreach and recruitment efforts of
each magnet school and the Region; and an annual analysis of each magnet school's student applicant

pool data file. It is expected that for each project year, the applicant pool for each magnet school wil reflect
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a racial/ethnic composition that, in relation to the total enroliment in the school, will support the goal of
reducing minority group isolation.

Evaluation of Performance Indicators to Address Objective 2: Innovative Educational Methods and
Practices

Performance Indicalor 2-1: Development of Magnet Schools Programs with Innovative Themes

Data for the evaluation of Performance Indicator 2-1 will be derived from systematic review of
planning aclivity logs, meeting agendas, and project documentation relating to the development and
implementation of thematic curricula and theme-based actvities. Over the course of the three years of the
project, it is anticipated that each of the magnet schools’ planning teams will engage in ongoing and
comprehensive planning during year one (2007-2008 school year); have begun implementation of the
magnet theme in year two {2008-2008); and have fully integrated their new theme(s) throughout the school
hy year three (2008-2010 schoo! year).

Ferformance Indicator 2-2: Expanding Capacity 1o Promoite Choice in Public Schools

Data for the evaluation of Performance Indicator 2-2 will he derived from a review of outreach and
student recruitment activity logs and program documentation related to outreach and recruitment efforts of
gach magnet school and the Region; and an annual analysis of each magnet school's student application
database. The effectiveness of the outreach and student recruitment activiies will be evaluated by the
number of applications received by each schoo! in each project year. Over the course of the three years of
the project, it is anticipated that the number of applications received by each school will increase by 5
percent, with the number of applications that are received in year one serving as the haseline.

Evaluation of Performance Indicators o Achieve Objective 3 - Improved Capacily through

Professional Development
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Performance Indicator 3-1: Padicipation in Professional Development

Data for the evaluation of Performance Indicator 3-1 will be derived from a review of each magnet
school’s annual professional development plan, professional development activity logs, and other program
documentation related to professional development {e.g. calendars, contract agreements). In each project
year, each of the magnet schools will develop a professional development plan that will outline topic areas
and schedules for professional development to increase staff’ knowledge and skills refated 1o the
implementation of the magnet theme and standards- and research-hased instructional practices that will
buiid the capacity of the staff to provide high qualtty instruction. 1 is expected that in each proiect area, in
each magnet school, the proportion of instructional staff participating in professional development will
increase (at least 25% inyear one; at least 50% in year twe; and at least 90% in yeat three).

Performance indicalor 3-2: Enhanced Knowledge and Skills Through Professional Development

Data for the evaluation of Performance Indicator 3-2 will be derved from periodic evaluator
observations and from a locally developed questionnaire designed to assess staff's knowiedge of the
specific content of the magnet schoc! curriculum and innovative and research-based educaticnal methods
and practices. The questionnaire, which will be developed by the project evaluator in conjunction with the
Project Director, will be administered to magnet schoo! staff (thematic specialists as well as classroom
teachers) in the spring of each project year. It is expected that in each project year, at each school the
proportion of instructional staff who participated in professional development who report increases in
knowledge and skills relevant in implementation of the magnet theme and standards- or research-hased
instructional practices will increase (at least 75% in year cne; at least 80% in year two; and atleast 85% in
year three). By year three, it is also expected, at each school, at least 85% of instructional staff who
patticipated in professional development will report increases in use of strategies addressed in the

professional development plan.
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Evaluation of Performance indicators fo Achieve Objective 4 - Student Achievement

The evaluation of student achievement indicators will utilize assessment procedures that are
deemed valid, reliable, and fair for the target populations. At the high school level, student assessment in
English language arts and mathematics is conducted using the New York State Regents tests (or
alternative tests approved by the state) in each subject.

Reliability and Validity of Instruments

Regents Examinations are criterion-referenced assessments that serve as students’ final
examinations in each of the core academic subjects in high school. The content is based on state syliabi or
core curticula. Though Regents examinations have been administered in high schools in the State of New
York for mote than a century, they have only recently bacome required for graduation eligibility. Students
who entered high school as freshmen in 2001 will need minimum scores of 55 in English, social studies,
mathematics, and science to complete their graduation requirements.

Section 1111, Part A, of Title | of the Elementary and Secondary Education Act requires each state
to demonstrate that it has adopted challenging academic content standards and student academic
achievement standards for all public elementary school and secondary school children. AYF is defined as
the rate of progress necessary for a school to show that it is reducing the gap between its current
performance and a state standard each school year. In New York State, performance targets include
minimum performance levels on state reading, math and science tests, and on the NYSESLAT for those
English language learners {ELLs) who are exempt from the reading test. AYP targets are defined by the
percent of students whose reading, math, and science scores fall into specified Petformance Levels, which
indicate the lavel and complexity of knowledge and skills students have mastered. New York State has
established an “Annual Measurable Objective” (AMO) for each year in English language arts and

mathematics. These objectives are expressed in terms of a Performance Index [Ph, which indicates the
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sum of the percent of students at or above Level 2 plus the percent of students at or above Level 3 on each
test.

As of the 2002-2003 school year, the criteria for meeting AYF for high school were defined in New
York State as follows:

O for afl students in grade 12, and for each accountability subgroup (all major racialfethnic groups,
students with disabilities, ELLs, and economically disadvantaged students), 95% of eligble
students must be tested in reading and math;

0 all students combined must meet the AMO for graduation rate in high school, &s defined by the
state; and

O all students combined, and all tested subgroups, must meet the AMO in reading and math. Any
subgroup that does not meet the AMO can also achieve AYP if the group closes the gap between
its prior year's Pl and a Pl of 200 by 10%, and meets the AMO for graduation.

Performance Indicator 4-1: Meeting Adeguate Yearly Progress (AYP) Standards (GPRA Measure)

Data for the evaluation of Performance Indicator 4-1 will be derived from analyses of the
propotions of eligible students tested and scores on the Hegents examinations in English and math and of
students’ graduation rates. At the end of each project year, the proportions of eligible students who are
tested will be compared with the 85% obijective, and high school graduation rates and the proportions of
tested students who pass each Regents exam will be compared to the Annual Measurable Obiectives

established by the state for graduation rates and for performance on each test.

Consistent with Title [, assessment results will he disaggregated within and across schools by
disability, economic disadvantage, each racialfethnic group and English proficiency status, except in cases
where the number of students in a category is insufficient to yield statistically reliable information or where

the results yield personally identifiable information about individual students
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Performance Indicator 4-2a: Improved Student Achievement in English Language Aris

As a result of their participation in magnet school programs, in each year of the magnet grant, it is
expected that all students at each magnet school will demonstrate measurable improvements in English
Language Arts, for which the level of success will include the following:

O Ineach project year, at each magnet school, there will be an increase in the proportion of students,
including all accountahility groups and students who transferred through the NCLB choice option,
who pass the Begents Comprehensive English exam, and hy the end of year three, the increase
will be statistically significant (p<.05, as determined by Chi Square Tests of Significance) and
educationally meaningful,

O There will be no significant differences in each year (as measured by Chi Squares Tests of
Significance) in the proportion of minority and non-minotity students who pass the Regents
Comprehensive English exam, or where there are differences, there will be significant reductions
(p< .05, as determined by Analyses of Variance) in the gaps between the previous year's and the
current year's cohorts of minority and non-minority magnet high school students’ performance on
the New York Slate Regents Exam in Comprehensive English.

Ferformance Indicator 4-2b. Improved Student Achievement in Mathematics

As a result of their participation in magnet school programs, in each year of the magnet grant, itis
expected that all students at each magnet school will demonstrate measurable improvements in

mathematics, for which the level of success will include the following:

O Ineach project vear, at each magnet school, there will be an increase in the proportion of students,
including &ll accountability groups and students who transferred through the NCLE choice option,
who pass the Regents Mathematics A exam, and by the end of year three, the increase will be

statistically significant (p<.05, as determined by Chi Sguare Tests of Significance} and
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educationally meaningful.

O There will be no significant differences in each year (as measured by Chi Squares Tests of
Significance) in the proportion of minorty and non-minority students who pass the Regents
Mathematics A exam, or where there are differences, there will be significant reductions {p< .05, as
determined by Analyses of Variance) in the gaps between the previous year's and the current
yeat's cohorts of minonty and non-minority magnet high school students’ performance on the New
York State Hegents Mathematics A exam.

Evaluation of Performance Indicators to Achieve Objective 5 - Student Knowledge of Academic
Subjects and Tangible and Marketable Vocational Skills

Performance Indicator 5-1. Improved High School Student Achievement in Tangible and Marketable

Vocational, Technological and Frofessional Skills

Data for the evaluation of Performance Indicator 5-1 will be derived from a locally-deveioped
instrument designed 10 assess high school students’ readiness for work and for post-secondary education.
The survey will be administered in the spring of each project year to a stratified random sample of students
representing each grade level at each of the magnet schools. It is expected that, in each project year, at
each school and at each grade level, there will be gains in the mean performance of students on each
measure of readiness for work and postsecondary education, and by the end of year three, the gains wil be
statistically significant and educationally meaningful (as measured by paired ttests). Furthermore, in each
proiect year, at each school and at each grade level, there will be no significant differences hetween the

mean performance of minority and non-minotity students on each measure.
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Evaluation of Performance Indicators o Achieve Objective 6 — Equifable Access To High Quality

Education

Ferformance Indicator 8-1: Ensure Equitable Student Participation in Magnet Classes

Data for the evaluation of Performance Indicator 6-1 will be derived from official end-of-year ATS
enrollment lists and classroom rosters from each of the magnet schools. Over the course of the three-year
proiect, it is expected that the proportion of students in each magnet school who are enrolled in magnet-
telated classes will increase (at least 50% in year one; at least 75% in year two; and at least 85% in year
three} and that each vear, the proportions of minority and non-minority students enrolied in magnet classes
will not vary by more than 15% from the ethnic-racial composition of the school as a whole.

indicator 6-2: Ensure Equitable Student Access to Rigorous Coursework

Data for the evaluation of Performance Indicator 6-2 will be detived from official end-of-year ATS
enroliment lists and classrcom rosters from each of the magnet schools. In each project year, at each
magnet school, it is expected that there will be no significant differences (p<.05, as measured by Chi
Square Tests of Independence) in the proportion of minoity and non-minority students enrofled in AP
classes in English, math and science. Where statistically significant differences in participation in these
classes of minority and non-minority students in the previous school year, there will be a statistically
significant and educationally meaningful reduction in the enroliment gap (p<.05 as measured by Chi Square
Tests of Independence).

In sum, the ahove-described evaluation plan will vield reliable data regarding the proposed
proiect’s progress in achieving its performance indicators. Formative and summative data from multiple
sources will be synthesized tc document the effort expended to implement program activities; determine
the effectiveness of project activities, and determine the gfficiency of the project’s efforts in relation to the

outcomes achieved.  As indicated in the Guide the evaluation of performance indicators will “..heilp
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programs highlight their successes, identity areas for improvement, and develop new approaches to

achieving desired program results.”
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280.316) Commitment and Capacity
{t The Secratary reviews each apphcation to determine whether the applicant is likely o continue the
magnet school activities after assistance under this part is no longer avaffable.

Capacity Building Stratecies

Region One will institutionalize its magnet program activities through strategies such as developing
and disseminating innovative curricula, offering extensive professional development and support to its
teachers, building strong and lasting collaborations with outside partrers, and working with parents to
enhance their roles in the school community. These capacity-building activities will provide & fertile
environment in which the successful project components will continue to flourish after federal magnet funds
expire.

Region One Schools previously funded by the Magnet School Assistance Frogram continue 1o
develop magnet themes and programming. For example, during the 2001-04 funding cycle, PS 32, The
Belmont Magnet School for the Arts, had successfully integrated a comprehensive fine arts program with
the school’s interdisciplinary curdculum. The school continues to partner with its magnet consultant,
DreamYard. Since 2004, the school has developed after school dance and gquitar programs, a drama
component of literacy studies involving all staff and students, and an early chiidhood chorus for students in
kindergarten - 3¢ grades. In addition, the school has strengthened the fine arts magnet focus by weaving
art history and artist's studies into the regular interdisciplinary curiculum. Finally, the school has
implemented a permanent Student Art Gallery and holds an annual Art BExposition, showcasing projects
and performances developed over the year. PS 32 is one of 7 elementary schools in District Ten which is
on the Chancellor's 2007 List of Best School in New York City, because of exemplary curdculum and high
percentage of students performing at or above grade leval.

The Theatre Arts Production Company School (TAPCo) is another example of sustained magnet

programming. TAPCo was funded in the 1998-2001 cycle. Since then it has expanded from a middle to a
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middie-high school, offering continuity for students through its excellent theatre arts and academic program.
TAPCo also has continued a partnership with DreamYard since magnet funding ended in 2001, Since
then, the school has developed a career component in which students visit music and theatre production
companies to leam about how presentations are developed in the real world. Students observe crew
members at work and learn how a team collaborates to bring a project to completion. Students also work
with the publisher of an on-line media newsletter, attending performances and foliowing the process for
nublishing actual reviews of off-Broadway presentations. The school has also added a black-hox stage fully
equipped with sound and lights for in-house rehearsal and performance. As the school has grown, staff
with theatre arts background have been recruited so that authentic theatre arts expetience grounds the
teaching and learning at this unique school. The academic program at TAPCo is sound, as evidenced by
the school's outstanding test performances. TAPCo is listed in a Teachers College Press hook, New York
City’s Best Public Schodls, published this year.

Curricuium Development and Dissemination. Qver the three-year project period, the Region One
magnet schools will develop and disseminate theme-based curricular materials and course sequences for
use by classroom teachers, specialty teachers, and staff working in extended day and extended vear
programs, thereby increasing the Region’s capacity to meet current and emerging student instructional
needs. These materials, which will be considered "living documents” and will evolve with the schools, will
contain goals and cbjectives, activities, resources, and assessments that are tied to each school's magnet
theme. These materials will nct only he available for use hy the magnet school staff, but they will also be
disseminated widely via the schools” websites hosted on Region One’s server. For example, posted on
these websites will e magnet-related curricular materials, student work, school calendars, and videotaped
lessons of best practices. (A detailed discussion of the schools’ theme-and standards-based curricuium
development activities to be carried out is provided in the Quality of Project Design section of this

proposal.)
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Professional Development and Support. The Region's comprehensive professional development
initiatives, including the major efforts to be funded through the MSAP in the areas of thematic curricuium
development and differentiated instruction, will enable staff to develop and implement standards- and
research-based instructional strategies that will transform their classrooms into innovative and effective
learning environments.  Once teachers have been trained and supported through professional
development, they will be encouraged to transmit their knowledge to thelr peers through workshops, inter-
visitations, and district-wide conferences and meetings. During the magnet cycle, the Project Director will
work closely with the magnet schools in arranging these types of opportunities. As it has done with other
funded programs, the Regional Office will continue to support the schools in incorporating these
professional davelopment practices afier the magnet funds are no longer available.  In this way,
professional development will serve as an agent for ingtitutionalizing the innovative curriculum and
instructional practices in the magnet schools, and by extension, will enable the Region to further systemic
reforms. ({Professional development activities tc be implemented are described in detall in the Quality of
Project Design section of this proposal.)

Coliaborations with Quiside Panners. The Region and the schools will establish and expand
collaborations with community partners to support and enhance the magnet themes. These partnerships
will serve as the building blocks for a strong support system for each of the magnet schools. By the end of
the three-year cycle, the schools, parents and community members will be working as a coordinated team
to achieve common goals. Moreover, these partnerships will provide a mechanism for leveraging additional
tesources to suppot magnet program activities. (A detailed description of the Region's and magnet
schools’ collaborative relationshins is round in the Quality of Project Design section of this proposal.)

Enhanced Roies for Parents. As has been demonstrated throughout this proposal, Region One is
strongly committed to developing collaborative and supportive relationships with parents, and that

commitment extends to the magnet program. Although parental activities will nct be directly supported with
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MSAF funds, the magnet schools will provide natural opportunities for the enhancement of parents” roles
through participation in a wide variety of program events. As discussed in the previous sections, each
magnet school shares the Region's commitment to parental collaborations and has already begun
developing magnet-related parent involvement activities.

Throughout the magnet program, the NYCDOE's Office of Parent Engagement will support the
schools in their efforts to provide opportunities for parent involvement at all levels by implementing the
Parent Coordinator program -- and provide technical support to these valuable parent iaisons -- and will
continue to do s¢ once the cycle has ended. Training will be provided to help parents understand their
children’s school programs and to strengthen their roles in the school and Region planning processes. This
training will enable parents to play active roles in their children’s education throughout their schocling.
(Parent involvement in the magnet schools is described in detail in the Quality of Project Design section.)

Dissemination Slrategies. Region One will utilize a wide variety of strategies to disseminate
lessons learned and best practices from the magnet initiative. These dissemination activities wili make use
of well-established networks at the Region and citywide levels as well as national and “virtual” venues to
support institutonalization as well as contribute to the knowledge base of effective magnet programs and
practices.

The monthly meetings of school-based magnet staff convened by the MSAP Project Director wil
provide an invaluable opportunity for the target schocls to share implementation experiences and
challenges as well as the various products that have been developed (e.g. publicity materals, curricuium
outlines). The MSAP Project Director and representatives from the magnet schools will actively participate
in both USDOE-and Magnet Schools of America-sponsored conferences in order 1o leamn about the
experiences of other urban districts in the area of magnet schools and systemic reform strategies, and will
tepresent the Region in these venues. In addition, school-based magnet staff will participate in other

professional conferences reiated to their content themes (e.g., Mot Hall staff will attend IBNA conferences).
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(2.1} The Secretary determines the extent to which the applicant is committed to the magnet schools
project.

Region One's Desegregation History

CSD 10 has received funding from the Magnet Schools Assistance Program since the 1995
program cycle. Over the course of these project periods, through the implementation of voluntary
desegregation plans, a total of 12 elementary, four K-8 schools, four middle, one 6-12 school, and one high
school have heen able fo enhance their educational offerings by developing and implementing innovative,
theme-hased currictia, research-hased instructional practices, rigorous staff development, and aggressive
outreach and marketing campaigns in order to attract a more diverse population of students in the
community.

The District 10 magnet schools have encountered obstacles in their efforts 0 promote
desegregation cver the last several years due 1o various contextual factors largely outside of the District's
control (e.q., continued “white flight” 1o the nearby suburbs, large influxes of immigrants, the overcrowded
and deteriorating physical plants of the schools). However, when taken as a whole, and when compared to
the District's non-magnet schoois, t is clear that in some cases the magnets were more successful than
their non-magnet peers in countering demographic trends towards increased minority student isolation at
hoth the elementary and middle school levels. For example, during the 2001-2004 MSAP funding cycle,
while minority isolation across the four elementary schools served by the grant increased slightly (by 0.7
percentage points), the schools were successful in stemming the tide of an even greater increase in
minority isolation district-wide (of 1.2 percentage points). Furthermote, the magnet program did not have a
negative impact on the ethnic balance at the feeder schools, and succeeded in ensuring equitable minority
and non-minofity patticipation at the classroom level,

Schools included in the 2004-2007 MSAP initiative have met with even stiffer challenges in terms

of meeting their enroliment targets. By all accounts, however, they have made great strides in meeting the
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other chiectives of the MSAF. PS 310, PS 340, MS 368, and Marble Hill High School were successful in
aftracting non-minority students in greater numbers and/or reducing the overall percentage of minority
students at their schools. District 10 schools face a difficult challenge with regard to this objective in that
most of the magnet schools (PS 205, PS 310, MS 254, and MS 368) are designated as attendance zone
magnets, PS 340 is a “limited choice” school that can draw only from its designated feeder schools {PS 86
and PS5 246}, while HS 368 draws the vast majority of its students from MS 368. Marble Hill High School is
the only District 10 MSAP school that accepts applications from students in all five boroughs of New York
City (with priority given 1o Bronx residents), and was successful in attracting 10 non-minority students into
its 2005-2006 ninth-grade class.

The current magnet program has provided increased opportunities for staff development, which
have, in turn, helped teachers increase thelr knowiedge and use of innovative instructional practices and
led to increased student achievement. On a staff survey that was administered in the spring of 2007, at
least 80% of staff across the six magnet schools who responded to the survey and who had patticipated in
district- or school-based professional development reported that the training had an impact on their
knowledge and skills. Furthermore, about a third to half reported that the trainings had a “substantial’
impact on their knowledge and skills.

Extensive PD has been provided on a variety of topics, including standards-based curriculum and
assessments, project-based learning, theme-related topics, data analysis, differentiation of instruction and
career awareness and readiness. These increased opportunities for PD provided through the magnet
program are having a positive impact on student achievement. For example, after two vears of magnet
intervention, magnet students in all three grade levels studied showed greater gains i math than
comparison group students, and again the differences were statistically significant.  Furthermore, there

wete no significant differences in achievement of minosity and non-minority students.
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Region One’s Current Commitment to Desegregation

When the Region first began exploring the possibility of applying for another cycle of magnet
funding in spring 2006, the planning team did much soul searching in order to determine whether the time
had come for a radical change of direction in the District’s desegregation strategy, given the limited success
that District Ten was experiencing in reducing minority student isolation in the magnet schools. Does the
strategy of "magnetizing” existing attendance zone schools, some of which are close to capacity, hold
enoligh potential for reversing what is a citywide trend?  QOr, does the flexibility of offering distrctwide
“choice” magnet schools increase the size of the applicant pool and therefore increase these schools’
chances of recruiting & more diverse student population? After several months of discussions, the planning
team, in close consultation with the Supetintendent, did opt for such & change of course.

On June 12, 20086, the principals of several of the new Region One small high schools were invited
to an information session held at the Walton Educational Complex, which was facilitated by members of the
Regional planning team, including the current MSAR Project Director. At the meeting, the MSAP Project
Director provided an overview of the Magnet Schools Assistance Frogram (such as the goals, expectations,
and reguirements), and the steps that each school would need to take to support the planning effort. Out of
that initial meeting, four principals expressed their inferest in pursuing the magnet grant, while five
principals turned down the offer. The 2007-2010 MSAP application that is being submitted will focus our
collective energies on behaif of these four high schools, which we believe all have great potential for
enabling the Region to live up fo its long-standing commitment to desegregation.

Commitment of Schools to Magnet Planning Process

Each of the schools selected to patticipate in the magnet initiative then undertook a
comprehensive, collaborative planning process in developing their magnet program, which unfolded over
the next several months. To facilitate the process, schools were provided with copies of a School Based

Planning Worksheet and with copies of staff and parent surveys to be distributed. To structure the process,
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each school was asked to establish a magnet planning team comprised of teachers, administrators, staff
developers, and parents, and o carry out several school-based planning activities to solicit the input of all
key stakeholders in the design process.

As noted in the table below, each school also held at least one general faculty meeting for staff,
one meeting with the School Leadership Team (SLT), and one or more meetings for parents, at which key
ideas ahout the proposed magnet program were discussed and immediate feedhack was given to the
school-hased magnet planning team. A summary of these informational presentations and attendance at

these key meetings is provided in the table below.

£8D 22 MSAF Propasal Narrative page 174

PR/Award # U165A070046



Table 19
Informational Magnet Presentations to Staff and Parents

School [ Date(s)of | Attendance | Date(s)of | Attendance | Date(s)of | Aflendance
Faculty SLT Mig PTA Mty
Mtg
Bronx 10/3/2006 16 418/2007 10 10/112/20086 13
Center for 11172007 16
Science and | 11/6/2006 16 6/6/2007 10 3/8/2007 7
Mathematics 4/12/2007 g
10116/2006 13
Celia Cruz 11/20/2006 12
Bronx High - o
School of 11/7/2006 34 1211 8/2008 10 11/1/2006 25
Music
1/22/2007 IR
2017/2007 g
Kingshridge | 9/26/2006 11
International 322107 19 3/22/2007 29
. 1/23/2007 11
High School
4/13/2007 11
Mott Hall 10/18/2006 8
High School | 8/21/2006 20 811 2/2008 7
11/15/2006 )
Bronx

A Staff Survey was administered at these general faculty conferences, following the school

planning team’s presentation on the goals of MSAP and its ideas for the magnet schoo! design. The Staff
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Survey also asked about extent of agreement with MSAF objectives. A total of 60 principals, assistant
principals, classroom teachers, subject area teachers, resource room teachers, guidance counselors, social
workers, family workers, and other staff from all four magnet schools completed the surveys. As seen in
the table below, the majority of respondents {at least 73%) placed either a high or medium priority on all of
the MSAP goals. At least 95% of respondents placed high or medium priority on goals to improve students’
motivation and effort in school (100%), help all students meet state content and performance standards
(98%}; increase parental involvement in school (85%); increase the use of technology fo support and
enhance instruction (95%). and, Increase sludents’ awareness of difference careers in their areas of
interest (95%),

Table 20
Percentage of Staff Members at the Proposed Region One Magnet Schools
Who Placed a High or Medium Priority on the MSAP Goals

_ indicated | Indicated |
Question . . . .
“High Priority” “Medium Priority”
Recruit a more racially and ethnically diverse student
‘ 33.9% 47.5%
population
Foster positive relationships among students from
. . , o 58.6% 32.8%
different ethnic, economic and linguistic backgrounds
Help all students meet state content and performance
81.4% 16.9%
standards
Improve teachers’ knowledge and use of new and
‘ ‘ ‘ , 43.1% 43.1%
innovative teaching strategies
Develop and implement innovative, theme-
‘ 48.3% 39.7%
based curriculum
Increase teachers’ use of alternative student
32.8% 39.7%
assessment methods
Increase the use of technology to suppert and 58.6% 36.2%
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indicated " indicated
“High Priority” “Medium Priority”

Question

erhance instruction

Improve students’ moiivation and effort in school 88.1% 11.8%

Increase parental involvement in the school 71.2% 23.7%

Increase students’ awareness of different careers in
, ‘ 69.0% 25.8%
their areas of interest

Staff members were also asked whether they felt that students at their schoo! made friends with
children of other races, cultures, and language groups, and the vast majority of the respondents (92%)
indicated that they did. When asked if relationships between students and staff provide a postive
atmosphere for learning, 93% agreed (68% stronghy).

A Parent Survey was deveioped and administered within the context of several parent meetings
facilitated by the schools’ Parent Coordinators or administrators at times designed to maximize parent
patticipation (e.g. mornings, after school, evenings). The Parent Survey, which was made available in a
total of 10 languages, asked parents to identify the factors they value in choosing a school for their children;
their level of agreement with the goals and objectives of the Magnet program (e.g., theme-based
instructional program, srategies for outreach, scheduling for extended day programming). A total of 317
parent surveys were retumed from the four target schoois. As shown in the table below, the maijosity of
tespondents (at least 80%) placed either a high or medium priotity on all of the MSAF goals. At least 85%
of respondents placed high or medium priority on goals to help alf studenis meet stale contertt and
performance standards (99%); increase students’ awareness of different careers in their areas of interest
(98%; improve students' motivation and effort in school (98%) and increase the use of technology fo

support and enhance instruction (96%).
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Table 21

Percentage of Parents at the Proposed Region One Magnet Schools
Who Placed a High or Medium Priority on the MSAP Goals

, indicated indicated
Question o , o
“High Priority” *Medium Priority”
Hecruit 2 more racially and ethnically diverse student
_ 44 8% 35.6%
population
Foster positive relationships among students from
, , ‘ o 57.0% 33.8%
different ethnic, economic and linguistic backgrounds
Help all students meet state content and petformance
88.9% 10.2%
standards
Improve teachers’ knowledge and use of new and
‘ ‘ ‘ ‘ 74.9% 17.8%
innovative teaching strategies
Develop and implement innovative, theme- . .
‘ 61.0% 32.3%
based currictium
Increase teachers’ use of alternative student
59.4% 32.7%
assessment methods
Increase the use of technology to support and
‘ ‘ 71.0% 25.1%
enhance instruction
Improve students’ motivation and effort in school 86.6% 11.1%
Increase parental involvement in the school 65.1% 25.4%
Increase students’ awareness of different careers in
, ‘ 78.2% 20.0%
their areas of interest

On the survey, parents were also asked if their children made friends with children of other races,
cultures, and language groups, and the majority of respondents (83%)) indicated that they did. Ninety-three
percent (83%) of parents at the four magnet schools agreed that the relationships between students and

staff at their school provide an atmosphere for leaming {73% agreed strongh.
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In addition to these outreach aclivities, each planning team was required o complele a
comprehensive School Based Planning Survey, which asked the schocls to provide specific details on the
following magnet school design elements:

O the magnet theme, the innovative instructional approaches to be used to implement the theme,
enrichment after-school activities to complement and extend the magnet theme, and career
awareness activities emanating from the magnet theme;

00 outreach and recruitment strategies to be used to attract a diverse gioup of students to the school;

O the additional staff development that would be needed to successfully implement the magnet
school design;

0O proposed partnershins with external organizations in suppott of the magnet program; and

O the parent involvement initiatives that would be implemented to suppott the magnet theme.

To assist the schools in carrying out their planning efforts, the Project Director worked closely with
the planning teams and provided support throughout the planning process. The resulting magnet school
programs reflect the extensive teamwork that went into their planning, as well as the innovative ideas and
solid commitment of the teams in establishing high quality educational programs.

(2ii.)  The Secretary determines the extent lo which the applicant has identified other resources fo
continue support for the magnet school activities when assistance is no fonger available.

A review of Region One’s 2006-2007 reimbursable funding streams reveals the diversity of fiscal
tesources coming into the Region through both allocative and competitive funding streams as described in
the following paragraphs:

O The single largest allocative grant the Region receives is through the No Child Left Behind Act of
2001 (NCLEB), the federal government's flagship aid program for disadvantaged students, Tille |
funds support direct instructional initiatives in ateas such as math, literacy, bilingual/ESL education,

and early childhood education as well as professional develcpment, parent involvement, and
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school restructuring initiatives. The total Title | allocation for Region One for the current school
year is $135,197,422.

From the New York State Education Department, funds are allocated to the Region from the Pupils
with Compensatory Educational Needs (PCEN) program, which supporis services for English
lenguage learners {ESL and bilingual programs), Academic Intervention Services, and professional
development. The total Region One PCEN allocation for FY '07 is $26,151,891: for Pant 154
Bilingual Aid and PCEN LEP/ELL.

Professional development is supperted directly by various federal and state education department
allocations (e.g., Title [-Part A, State Magnet). This vear Region One received a Titie Hl-A
allocation in the amount of $1,275,000 for professional development in math and science and
$3,662,853 in State Magnet funds.

State and federal funds are allocated to enabie the region 1o reduce class sizes in the early grades:
$32,558,582 is allocated to Region One.

Federal allocations through IDEA support direct instruction and professional development in the
area of special education. Region One receives an IDEA allocation of $7,023,198.

Funding for student support sewvices includes the following aflocations: $3,425,741 from city,
NYSED and federal funds for substance abuse prevention and anti-violence program allocations,
and $939 per capita allocation for programs for students in temporary housing.

Most of the allocations described above have typically been awarded on an annual basis, and may

be expected to continue. Through effective resource coordination, these funding sources may be tapped to

absorh the costs associated with keeping successful components of the magnet program afive after the

MSAF grant expires, as has been done with previously funded magnet schools as well as other funded

programs.
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Moreover, the current Region administration has demonstrated an excellent track record in
obtaining competitive grants from a variety of public and privaie funding sources. Recent grant awards
include the following:

O Two grants were secured from the U.S. Department of Education’s School Leadership Frogram,
which, in combination with a five-year grant from the Wallace Foundation, have supported a ful
continuum of leadership development programs for teachers and administrators.

O An US. Depattment of Education Arts in Education Model Development and Dissemination Grant
was secured to strengthen immersion of arts programs in interdiscipiinary studies for Region One
schools.

O The U.S. Deparment of Education awarded a Teaching American History Grant to support
student understanding of history, civics, and participatory democracy for elementary, middle and
high school students.

O The Enhancing Education through the Arts Grant was awarded by the New York State
Department of Education to enrich the mathematics curriculum for Region One schools.

As highlighted in the Need for Assistance, one of the challenges facing new schools is that they
must be very creative, resourceful and aggressive in securing tesources to get their programs up and
tunning.  In the shott time that the four proposed magnet schools have been in existence, the staffs have
heen quite successtul in leveraging public and private resources to supplement their BOE budgets. For
example, Kingsbridge Intemational High Schools has secured & 218t Century Grant to suppott the garden
proiect and the Sierra Club Grant to suppott outdoor education and character building. Their entire program
is supported by a Bill Gates Foundation Grant. Celia Cruz has received grants from the Richard Tucker

Foundation for music education and Disney Theater Producticns.
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As is evident in the preceding discussion, Region One has developed significant capacity at both
the Region and school levels to aggressively pursue the resources necessary in order 1o implement high-
quality programs serving students, staff, and parents. [t is this organizational capability, coupled with the
commitment to educational excellence that will enable us 1o institutionalize the most effective aspects of the

magnet initiative at the conclusion of the 2007-2010 funding cycle.
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Yvonne Torres

b)(6)

=<

Cbijective
To provide others in the educational field the expertise needed to
develop a sound, instructional environment for students to flourish
academically, emotionally and socially.

Education
1989 Certificate of Advanced Study C.C.MY.
Graduate School of Education Administration and Supervision
1978  Master Fordham University
Graduate School of Lducation Curriculum and Teaching
i975  Graduate Study Herbert H. Lehman College
Graduate School of Education 30 credits

Special Education Specialization

1973 Bachelor of Science Herbert H. Lehman College
Biological Sciences Elementary Education
Licenses
July 2003 SDA School District Administrator
, 1992 Supervisor Supervisor of Bilingual
Education
1591  Principal Day Elementary School
1990 Assistant Principal Elementary, Intermediate,
Junior High School
1989 SAS School Administration and
Supervision
1976 Teacher Bilingual C.B. (Spaanish)
1974 Teacher Barly Childhood
1974  Teacher New Yorlk State Certification,
N-6
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Yvonne Torres

Administrative Experience

February 2006 — present Region One
Regional Superintendent CSD Nine/CSD Ten
July 2003 - January 2006 CSD Nine/Network Ning

Community Superiniendent/
Local Instructional Superintendent

July 2002- June 2003 CSD Six
Deputy Superintendent Curriculum and Instruction

Community School District Ten
Sept. 2000-March 2002 Lead Principal Coach
-Mentored 14 Principals first
year
-Mentored 6 Principals
second vear

April 2002-June 2002 Principal, L.A., ML.S. 399,
Jar.1957- June 2002 Principal, P.S. 291
May 1993- Jan. 1697 Assistant Principal, P.S. 291
Dec. 1, 1992- May 5. 1993 Assistant Principal, LA.
P.8. 291
July 1993-August 1999 Supervisor
Extended Day & Summer
Sept. 1992-0ct. 1992 Principal, LA., P.S, 51
Nov. 1991-Nov. 1952 Staff Developer, P.S. 280
Feb. 1989-Oct. 1991 Bilingual Coordinator
P.S. 205
Sept. 1988-Tan, 1989 Administrative Infem, P.S. 94

1981-1988 Lead Teacher, P.S. 159
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Teaching Experiernce

1991-1992 Extended Day and Summer

1974-1988 Bilingual Teacher, P.S. 159
3. 6™, Grades

1982-1983 Resowce Room Teacher

1974-1981 Bilingual Teacher, P.S. 59

3" - 6™, Grades

1970-1974 Educational Associate
P.8. 94, kindergarten - fourth,
Mathematics and Literacy

Professional Development

Lead Principal Coach Model, D. 10

Teaching Matters Inc, Principels® 2000

Principles of Leamning, Lauren Resnick

Principal’s Center at Harvard

Curriculum Mapping with Adelphi University & CSD10

Honoxrs
Sept. 1998  During my Principalship P.S. 291 was removed from SURR list
June 1989 Graduated Danford Scholar, Administration and Supervision,
CCNY
June 2002 Honoree
A Celebration of Excellence
A Salute to the Heroes of Education 2002
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Sonia Menendez

b)(6)

Smenend @schools.nyc.gov
Homeib)(6)
Cell:

EDUCATION:

City College of New York

MNew York, New York

Advanced Certificate in Administration and Supexvision, 6/1990

Lehman College
Bronx, New York
18 credits in Special Education, 1982 - 84

Hunter College
New York, New York
M.S. Ed. In Bilingual Education, 6/1978

Dominican Collepe of Blauvelt
Blauvelt, New York
B. S. in English/Elementary Education, 5/1973

- PROTESSIONAL WORK EXPERIENCE:
Region One
Bronx. New York
Local Instructional Superintendent (2004 — Present)

= Responsible for supervising and coaching principals in improving smdent
achievement,

s Worked collaboratively with principals and their school teams to explore ways to
build a shared purpose in their schools and discuss best practices Lhat will support and
ensure increased student outcomes,

*  Provided professional development to principals and school teams on developing
Quality Curriculum, Principles of Learning, understanding and using data to improve
student achievement, development and use of rubrics, implementation of a Balanced
Literacy and Mathematics instructional program.

*  Conducted Principal Performance Review for principals in Network 3.

® Served as Community Superintendent for District 10 (Sept. 2006 — Present)
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PS 310 ~ District 10
Bronx, New York
Principal {1996 — 2004)

= Worked collaboratively with the school community to implement an instructional
program that resulted in increased student achievement as evidenced by the
school’s removal from the SURR listin 1997,

= Cpordinated a Curriculum Team which developed teacher study groups that
informed curriculum, reviewed materials, identified best practices focused on
student outcomes and assessed student work based on rubrics.

a  Worked ticelessly with staff and parent leaders to train a cadre of parents to become
parent volunteers, to enlist parents as active participants in the school’s leadership
team, to provide monthly literacy and mathematics workshops where parents were
provided with hands-on strategies on how to help their children at home.

= Supporied teachers in implementing instruction that focused on assessment,
alignment with standards and increased student achievement.

Principal Coach — District 10
» Facilitated professional development and study groups with other principals on
Standards, Principles of Learing, Guided Reading, Dual Language, Curiculum
Mapping and writing Curriculum Calendars and Units of Study.

Principal Mentor ~ District 10
=  Supported new principals in understanding their role as leaders and engaged in
professional conversations that challenged their thinking in examination of
instructional practice, innovation and best practices to suppori increased student
outcomes,
PS 46 - District 10
Bronx, New York
Aaatstant Principal (1592 — 1996}
Supervised first and second grades, ESL and Dual Language Program.
= (Coordinated and conducted staff development on implementing a Balanced Literacy
instructional program.
* Coordinated a teacher curriculum commitiee which developed a series of
multicultaral integrated thematic units.

Bilingual/ESL Staff Developer (1989 — 1992)
*  Coordinated Bilingual, Dual Language and ESL programming for the entire school.
*  (Coordinated and conducted school wide professional development in bilingual and
ESL methodology, strategies and lechnigues.

Bilingual/ESL Teacher {1980 — 1989)

*  Taught a third grade class of English Language Learners following the Ceisent
Decree guidelines.
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Saint Luke’s School
Bronx, New York
Fourth Grade Teacher (1977 — 1980)
= Taught a fourth grade class of students following the curriculum of the Archdiocese
of New York

CERTIFICATION/LICENSES:

& New York State Permanent Certification in Administration and Supervision

*  New York State Permanent Certification in Elementary Education (N-6)

#=  New York City Licenses: Principal in DES, JHS; Assistant Principal; Bilingual
Common Branches; Common Branches; ESL; Early Childhood

RELATED PROFESSIONAL DEVELOPMENT:

» Teacher’s College Literacy and Leadership Conferences

* Lenders Count — Summer Institute for Principals sponsored by DeWit Wallace
LLEAD Grant

» District Ten Institute on Standards for Administrators

Guided Reading Institute with Amy Oak — [2 hour institute on implementing

Guided Reading

= District Ten Literacy Frameworks Training for Administrators

»  Principal’s Institute at Harvard University

* Fordham University Institute for Research on Supervision and Teaching

= Whole Langnage Institute — implementing a Balanced Literacy Program
REFERENCES:

Upon Request
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FRANK C. PALIOTTA
b)(6)

T 1o o e o

SUPERVISORY EXPERIENCE

February 1, 2006 - Present Community Superintendent,
Community School District 9

July 2003 - Present Local Instructional Superintendent
New York City Department of Education
Region One Learning Suppart Center, Brony, New York

September 2001~ June 2003 Deputy Superintendent ~ Curricnlum and Instruction
Community School District 11, Bronx, New York

June 1994 - August 2001 Principal
Puhlic School 76, The Bennington School
Community School Disirict 11, Bronx, New York

January 1994 - May 1994 Assistant Principal
Public School 83 (K -8}, Donald Hertz Schoo!
Community Schoal District 11, Bronx, New York

September 1992 - January 1994 Interim Acting Principal
Middle Schoof 127, The Castle Hill Schionl
Commanity School Distriet 11, Bronx, New York

September 1991 — June 1992 Toterim Acting Principat
Middle School 135, Frank D. Whalen Schoe!
. Community Schoo! District 11, Bronx, New York

September 1989 — June 1991 Assistant Principal
Middie School 127, The Castle Hill School
Community School District 11, Bronx, New York

September 1988 - June 1989 Supervisor of Special Education
Public School 83, The Donald Hertz School
Middie School 127, The Castle Hill Schaool
Community School District 11, Bronx, New York

TEACHING EXPERIENCE

September 1998 — Present Adjunct Professor, Graduate Program of Education
" Manhaitan College

September 1979 — June 1988 Crisis Intervention Teacher
Middle School 127, The Castle Hill Schoal
Commuanity Schonl District 11, Bronx New York

Scptember 1972 - June 1978 Special Education Teacher
Middle School 127, The Castie Hil} Schoo!
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Community School District 11, Bronx New York
October 1970 - June 1972 Teacher of Lanpuage Arts and Social Studies

Middle Sehool 127, The Castle Hill School
Community Schoul District 11, Bronx New York

PROFESSIONAL ACCOMPLISHMENTS

Balanced Literacy

»  Coordinated and supervised District 11’s balanced literacy initiative in elementary and middle schools.
Orpanized and directed professioral development for supervisors and teachers.

s  Coordinated and supervised activities of literacy consultants in schools (AJU.8.8.LE, MONDO/BEL,
Yoyager.

» Facilitated literacy workshops for parents.

» Supported the implementation of the Comprehensive Approach to Balanced Literacy initiative in the
Network schools (K-8),

Mathematics

* Responsible for the district-wide implementation of Everyday Mathematics, TERC and Math in
Context in District 11 schools.

e Coordinated and directed mathematics professional development for supervisors and teachers
including study groups for supervisors.

« TFacilitated mathematics workshops for parents.

*  Supported the implementation of the Comprehensive Approach to Balanced Math initiative in the
Network schaols.

Content Area Literacy

.* Respoasible for the district-wide supervision and implementation of the Teaching American
History Grant.

+  Conrdinated the implementation of the Network’s Confent Aren Literacy initiative,

Assessment

Promoted and supported the concept of data-driven school.

Designed and implemented the Student Assessment Management Systern (SAMS), which incorporates a
variety of assessment toels including ECLAS, DRA and WRAP.

+ Presented workshops to supervisors and stafl developers which focused on date driven instruetion and
conferencing techniques.

Professional Development

o Organized and sﬁpehiéed the District’s Mid-Level Supervisox’s. Institute.

+  Conducted workshops with a focus on data, contend and Lia&pmom practice.

+ [stablished Elementary Schoof Principals’ Network, a mont_hly cobort designed to provida profcssmnal
carricuium in a risk- free setting.

PRAward # U165A070048



AWARDS

1993
1999

1999

1999 - 2000
2009 - 2001

Educator of the Year — Presented by Children Are Precious, Inc.

The Michael Tomasetti Principal’s Aware — Presented by the Foram of
Ttalian American Educators

Supervisor’s Award — Presented by the New York City Department of
Education

C.S.A. Performance Incentive

CSA Performance Incentive

EDUCATIONAL BACKGROUND AND DEGREES

1994

1979

1973

1979

Certification in Supervision and Administration
College of New Reochelle, New Rochelle, New York

M.S. in Special Education
College of New Rochelle, New Rochelle, New York

MS in Education
TIona College, New Rochelle, New York

B.A. in Social Studies
Pace University, New York, New York

LICENSE AND CERTIFICATION

Sepiember 2801 New York State School District Administrator

REFERENCES Will be provided upon request

PRfMAward # U185A070046



EXPERIENCE:
2/05- Present

PR/Award # U165A070046

ECISON TEANQ JR.

b)(6)

eteano@schools.nyc.gov

REGION ONE LEARNING SUPPORT CENTER
REGIONAL INSTRUCTIONAL SPECIALIST, MATHEMATICS

HIGH

SCHOOL
Currently plans, designs, implements, and evaluates program
services to meet high sshool mathematics nesds of Region One
students.
Provides professional development services to increase the high
school mathematics instructional and ieaming capacity of Region
One teachers, coaches, assistant principals, and principals.
Facilitates Assistant Principal of mathematics meetings to plan,
evaluate, and implement services to assist each school mesat its
graduation, participation, and Regents accountability performance
indicators.
Coillaboratively designed, developed, and implemented a web-
based, database template to assist schools to monitor their
professional deveiopment, Regents cohort- accountability, and
student services.
improved and expanded the quality and quantity of the
mathematics services offered directly to the schools in one year.
During my first year as RIS of High School mathematics, the
number of students performing at Level 3 in the Math A Regents
exarn increased hy 25.5% compared to the previous year
During my first year as RIS of High Schoo! mathematics, the
number of students performing at Level 3 and Level 4 in the Math A
Regents exam increased by 14.5% compared to the previous year
Coltaboratively designed and imglemeanted a Lab site at two school
campusss.
Coliaboratively designed and implemented a Regional Math A,
interim assessment calendar o Inform schools of exam dates, data
gathering, reports, and professional development services (o
address the speciic neads of each individual school.
Commissionad the development of a pilet project to collect data on
each individual question of the January 2008 and June 2006, Math
A, Regenis exam,
Developed a Mathematics Handbook and & web-based studant
attitudinal evaluations ta assist schools improve student services.
Initizted and supported the establishment of a school-college
collaborstion at one of aur Region One, Middie-High School, to
assist students obtain college credits while in high schaol
Provides guidance and support to two pre-coliege, pre-engineering
programs that enralt over 160 high-achieving students from Region
One
Deveioped a sfudent and staff evaluation, support/retantion, and
accountability system to support the wark of students, teachers,
and supervisors during the 2006 summer school program.
Plans, develops, and offers professional development services fo
teachers, coaches, assistant principals, principals, and parents



utilizing teaching and laarning concepts from James Stgler's
Lesson Lab program, Cellege Board, Understanding by Design
(UBD), Quality Teaching for Englisk Language Leamers (QTEL),
Learner Centered Initiatives {L.Cl), and T! Graphing Calculators

2197-1106 HOSTOS COMMUNITY COLLEGE, BRONX, NEW YORK
STEP/PROYECTO ACCESS PROGRAM; DIRECTOR

Administered a nationally and state recognized, NASA and New
York State Education Depariment funded, pre-college, pre-
engineering program for economically disadvaniaged, highly
motivated, secondary school students with the potential to become
scientists and engineers,

Recruited at least 200 students and hired over 25 teachers, tutors,
and junior tutors every year.

Trained staff on program objectives, curriculum implementation,
and pragram evaluations.

Managed and maintained program budgets, and finances.
Managed and supervised faculty assignmeants, daily instruction,
and student evaluation.

Prepared and published annua! reporis.

Presented program results to the collegs, NASA, State Education
Department, and program pariners.

Wrote proposals, created community-program collaborations,
advisory board, parent advisory group, and raised funds for the
program.

09/01-1/05 HOSTOS LINCOLN ACADEMY OF SCIENCE HIGH SCHOOL.,
BRONX, NEW YORK
MATHEMATICS DEPARTMENT; COORDINATOR

Directly managed and supervised the mathematics department of
the high schoal.

During my tenure as head of the mathematics department, the
school was both a Blue Ribbon School of Excellence and a
Depariment of education exempt school,

The department increased tha number of students enrolled in Pre-
Calculus courses,

Designed, implemented, and monitored a math department excel
program to monitor students’ mathematics progress throughout their
high school years.

Developed a math departragnt handbaok for both faculty and
students,

Planned and provided staff development apportunities for the entire
department.

Advised the principal on the preparation of teachers’ and students’
programs.

Structured the mathematics classes, facilitated meetings, inifiated
instructional and curmriculum development collaborations among
faculity, and scheduled science, math, technology related trips to
local universities

Placed exceptional mathernatics studenis at Hostos Community
College, College Now program.

00/89-Present HOSTOS COMMUNITY COLLEGE, BRONX, NEW YORK
MATHEMATICS DEPARTMENT; ADJUNCT FACULTY

PR/Avward # U185A070046



08/89- 2001

09/94 — 8/99

09/89 ~ 0597

08/93 - 09/94

09/83 - 08/95

09/88 - 09/83

EDUCATION:
Fall 2004
1989 - 1993
1985- 1987
1982 - 1985
HONORS:

PRMAward # U185A070046

« Currently teaches from Elementary Algebra to Pre-Calculus courses.
» Consistently has received very high ratings on the students’
evaluations

THE BRONX HIGH SCHOOL OF SCIENCE, BRONX, NEW YORK
MATHEMATICS DEPARTMENT; TEACHER

» Taught Integrated Mathematics Course |l, Integrated Course I},
and Computar Literacy.

WiINGS ACADEMY HIGH SCHOOL, BROMNX, NEW YORK
MATHEMATICS DEPARTMENT; TEACHER

« Developed, a hands on, interdisciplinary, project oriented
currictium ta meet students’ educational needs each year.

= Organized a trip {0 NASA to expase studants’ to NASA's mission
and oijectives.

s [Initiated the establishment of a WINGS ACADEMY-FORDHAM
UNIVERSITY (STEP) partinershin to provide ko our college hound
students & variaty of challenging courses taught by college staff at
Fordham Universily,

= Developed a mentor deacher program.

FORDHAM UNWVERSITY, BRONX, NEW YORK
STEP PROGRAM; MATHEMATICS TEACHER

MIDDLE SCHOOL. 113, BRONX, NEW YORK
MATHEMATICS/COMPUTER DEPARTMENT; TEACHER

New York STATE EDUCATION DEPARTMENT,
TEACHER OPPORTUNITY CORPS (TOC);
STUDENT STEERING COMMITTEE MEMBER
» Developed programs and activities to enhance the educational and
professional development of new teachers in addressing the

educational needs of students at risk due to academic failure and
of truancy statewide.

INTERMEDIATE SCHOOQL. 116, BRONX, NEW YORK
MATHEMATICS DEPARTMENT; TEACHER
SCHOOL PLANNING COMMITTEE, CHAIRMAN
= Taught 6-8 mathernatics and science courses o both mainstream
and bilngual studants
= Ensured broad participation from administrators, teachers, parens
and non-pedagogical staff 1o review, adapt, and creale curricula fo
guide student expectations towards mesiing high standards.

Advanced Cerlificate in Administration and Supervision, City College, City
Hniversity of New Yori.

M.S. Education, City College, City University of Naw York, New York.

B.S. Flecirical Engineering, University of Maryland, College Parl, Maryland.
A.A. Enginearing Transter, Anne Arunde! Community College, Arnold,
Maryland.



2001-2003

1880
1883

1693

1888
1985

CivIC:

COMPUTER
KNOWLEDGE:

LANGUAGES:

PRMAward # U165A070046

Henored by the City University of New York far "Receiving Major Awards
that Benefit The City University of New York."

Received the New York Times "Teacher Who Makes A Difference Award"
Graduated with honors from the Graduate School of Education at City
College, City University of New York.

Awarded the Graduate Research in Education Award at City College, City
University of New York,

Rookie Teacher of the Year Award at Intermediate School 116, Bronx, NY
Graduated with honors from Anne Arundel Community Callege, Arnoid, MD

Prasenter at two Department of Education, Math-Ell symposiums
sonducted during the 2005-2008 academic year

Youth Counselor, Church of Santa Maria

New York Ghapter Knights of Columbus, Bronx, New York

Hispanic Alumni Association, City Cellege, City University of New York
Paneiist at NACME's FORUM 2000 conference

Panglist al NASA's Hispanic Heritage Celebration

Panelist at the 33rd Annual Legislalive Conference of the New York State
Association of Black and Puerto Rican Legislators.

Programming: C++

Sofiware: Geo-Sketchpad, Microscft Excel, Microsoft Word, Access,
Power-Point

CERTIFICATION: New York State Llcense in School District
Administrator (SDA),

New York State License in School Administration and Supervision {SAS)
New York State and New York City Regular Licenses:

Mathematics DHS (Fileit658890), Bilingual Extension {Spanish)

Fluent in spoken and written Spenish and English.



EDWARD TOM

T[0E)

School (718) 992.7689 x1081 Mobile [b)(6) E-mail: M@

PROFHESSIONAL
EXPERIENCE

7/05 — present

73 - 105

6/02 — 7103

BRONX CENTER for SCIENCE & MATHEMATICS HIGH SCHOOL, Bronx, NY
Founder & Principal

= = & & 5 & 9 ¢

Responsible for design and implementation of a new small high school grades 9-12
Responsible for the recruitment of incoming 5™ graders from throughout Now York City
Respensible for the hiring and training of teachers, support staff, guidance counselor aud sovial
worker.

Responsible for designing and implementing policies and procedures for school governance
Responsible for establishing parent oufreach programs

Responsible for designing and implementing parental invalvement mitiaiives

Responsible for scheduling and monitoring an annual school budget of $1.5 million
Established annuzl student, parent and staff orientations

Established partnerships with Dartmouth College and City College of New York

Established parinerships with commurity-based crganizations to support after-school programs
Estabiished partnerships with compounity private schools to offer commmnity service opportunities

REGION ONE LEARNING SUPPORT CENTER, Bronx, NY
Regional Instructional Specialist — Mathematics Grades 9-12

*E & & = ®

> » & @&

Responsible for treining mathematics coaches and teachers in Region One

Responsible for planning for the implementation of the new citywide and regional initiatives
Responsible for planning and organizing short-term and long-term regional professioral development
Responsible for the Regionai District Comprehensive Educational Plan (RDCEP) in mathematics
Responsible for the District Comprehensive Educational Plan (DCEP) in mathematics
Respensible for planning professional development conferences for principals, assistant principals,
math coaches and teachers.

Participated in regional planning meetings with the instructional administrative staff.

Participated in the Department of Education training on the new mandated mathematics programs.
Served as the repional lizison for evening high school in Region One,

Served cn the C-30 interviewing committes for the appointments of regional administrators,

COMMUNITY SCEHOOL DISTRICT #06, New York, NY
District Mathemmatics Facilitaror - Grades 5-8

®E * ¥ » 2 @

Conducted workshaps for Distriet #6 Principals,

Conducted demonstration lessons for new teachers

Cenducted workshops on effective standards-based instructional strafegics

Conducted workshops for school-based math staff developers

Responsible for training middle school teachers in the Math In Contex! curriculum,

Responsible for observations and conferencing with 20 teachers in 4 corrective action middle schools
Developed collaborative math tearns by grade in 4 middie schools in 2002-2003

Facilitated focus grovp mestings to discuss best practices

Developed short-term and long-term goals with Principals and AP's regarding math instruction

PR/Award # U165A070046




2/99 - 6/02

+  Implemented the Math Peer Tutoring Program at 1.8. 90 and LS. 218

MANHATTAN CENTER for SCIENCE & MATHEMATICS, New York, NY
Permanent Ceriified Teacher- Mathematics 7-12
»  Program director & founder of the Math Peer Tutoring program at MCSM
Supervise 50-70 tutors and students for the Math Peer Tutoring after-school program daily
Presented the Math Peer Tutoring program to WYC School Chancellor & Superintendents
Responsible for the mathematical and social develepmeznt of high schoel students
Prepared daily lesson plans and bi-weekly exams
Prepare students annually for the MNew York State Regents Exam
Offered tutoring o students during prep peciods, lunck, and after school
Developing a teaching style to incorporate visnal aids (ie. overhead projector and graphing charts)

EDUCATION

BARUCH COLLEGE — Aspiring Leaders Program, New York, NY
School District Administration (SDA) Certified

School Administration and Supervision (SAS} Certified

Cummlative GPA - 3.9

COLLEGE of MOUNT SAINT VINCENT, Riverdale, NY
Master of Science in Multicultural Urban Education - May 2001
Cumulative GPA - 4.0

BINGHAMTON UNYVERSITY, Biaghamton, NY
Bachelor of Science in Business Marketing Management - May 1992

ATTFILIATIONS

Association for Supervision and Curriculum Develapment (ASCLY)
National Council of Teachers of Mathematics (NCTM)
The Association of New York City District Mathematics Supervisors/Directors/Coordinators

REFERENUES

Avaiiable upon request
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William Rodriguez, Ed. D.

b)(6)

PRMward # U165A070046

Education

Doctor of Music Education, Teachers College, Columbia University, NYC, 2003

Master of Music Education, Lehman College, CUNY, 1999

Specialist Diploma Supervision & Administration, Queens College, CUNY 1950

Master of Education, Lelunan College, CUNY, 1985
Bachelor of Arts, Lehman College, CUNY, 1981

Employment

Founder and Principal, Celia Cruz Bronx High School of Music

e Prepared and submitted a successful proposal to the
New York City Department of Education to open a
Bronx high school of music

» Responsible for all duties of Administration and
Supervision of & public high school with New York
State and New York City Departments of Education

¢ wrodrig2(@schools.nye.gov

Assistant Principal of the Arts, DeWitt Climon High School
: e Supervise Music and Visual Art instruction
Create sequential programs in the Arts
Establish Concert Bands and Choruses
Provide professional development

District 10 Bronx, New York Music Facilitator
e QOversce music program District wide
e Provide professional development

Assistant Director / Teacher / Bronx borough wide
ESL Middie Scheols Music Program

Music Teacher / District § / Public School 138

Organist / Choir Director / Fort Washingion Heights
Preshyterian Church

Pianist / Johnny Pacheco Orchestra

2003- Present

1997-2003

1996-1997

1989-1996

1982-1989

1979-Present

1994-Present




Professional Associations

American Federation of Supervisors and Administrators (AFSA)
Council of Supervisors and Administrators (CSA)

Music Educators National Conference (MENC)

New York State School Music Association (NYSSMA)
American Federation of Musicians Local 802 NYC (AF of M)

Honors and Activities

Lehman Urban Teacher Education (LUTE) Award presented by the Division of
Education / Lehman College CUNY to individuals who have made outstanding
contributions in urban education promoting justice and equity 2006

NYC Leadership Academy 2003

USA, European, Caribbean, South and Central American Music tours with the
Johnny Pacheco Orchestra, Machito Orchestra, Conjunto Libre and others.
Pianist on several concert tours with Celia Cruz since 1976

Pianist on Grammy winning album Celia Cruz “La Negra Tiene Tumbao™ on
SONY 2002 Recorded in New York City

Pianist on Grammy winning album MACHITO and his Salsa Big Band on
Timeless Label 1982 Recorded in Threchi, Holland.

Additional information and references available
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DAVID TINAGERO
b)(6)

E-MAIIL ~ dtinagero(@scheols.nve.zov

OBJECTIVE

An administrative position utilizing my skills working with people and implementing curriculum

SUMMARY OF QUALITFICATIONS

» A self motivated and organized professional skilled in orchestrating tasks and details to achieve
project goals

» A clear commuunicator, able to create engaging and interactive training for diverse audience

= A dcdicaied team player, committed to providing high quality support and excellent problem-
solving skills to all organizational levels

ADMINISTRATIVE EXPERIENCE

T/08 - Present  New York City Department of Education  Bronx, NV
Founding Principal, Mott Hali Bronx HS
»  Wrore and implemented concept and design of school
= Hired and trained all members of staff
+  Developed all content area curriculum in partnership with teachers
+ Besigred and implemented a eredit bearing freshman internship program
¢  Worked with parents, students, staff and comnyanity members to ready the school to implemernt
both instructional and structural initiatives designed to meet students at their level
+  Provided the instrictional leadership necessary to align the schoal’s supervisory practices with
standards-based education.
» Hstablished a set of student supparts for students below standard which were alternative in
namure and desipned to facilitate both credit recovery and reading improvement
« Established a School Council that shared decision making with the principal in a variety of
domains.
» Researched, planned and implemented the International Bacealaureate Diplosna program Jor high
' scheol students {in process).

7/03 - Present  New York City Department of Education  Bronx, NY
Regional Instructional Specialist
» Designed and implemented Hieracy initiatives to build cohercnce across the region
»  Planned, coordinated and implemented Balanced Litsracy professionat learning for principals,
assistant principals, eoaches, teachers and the region staff to improve academic achievement
+  Collaborated with Local Instructional Superintendents to ensure implementation of Balanced
Literacy and ellective pedagogical practices
* Responsible for supporting schools to develop and implement literacy curriculam plans
+  Collaborated with regional staff to build coherence with partnerships and consultants
e Informed sehools of City and State mandates and policies
* Reglonal liaison to Deparimnent of Education

6/02-6/03 Dobbs Ferry High School Dobbs Ferry, NY
Humanities Team Leader
« Planned and coordinated team trips, meetings, and various programs
«  Facilitated and implemented sophomare English curriculam
= Collaborated on the development of an Alternative High School
v Reviewed and processed various tam concepts and designs
» Created an atmosphere eonductive to collegial cominunication and professional discussion

3/00-6/01 Larchmont Yacht Club  Larchmont, NY
Director

PR/Award # U165A070048
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1/02

Built and trained a team of fifty childcare emplovess in an educational setting
Increased team strength and ability through various team building activities
Oversaw all aspects of budpet and supervision

Responsible for master scheduling and assignments

Created team member training resulting in issue resalution and improvement in team
cohesiveness

~-1/03 Dobbs Ferry High School  Dobbs Ferry, NY

Administrative Internships I & I

*» Trained colleagues in software and email implementation for the Humanities team
+ Observed the negotiating process between union and management
» Strengthened varicus administrative skills throuph interviews and observations
»  PFarticipated in the Middle States Planning Commitiee, the Pupil Personnel Commitiee, and an
Interview committee
*  Performed informal weekly observations of teachers in various disciplines
TEACHING EXPERIENCE
4/01-6/03 Dobbs Ferry High School Dobbs Ferry, NY

English Teacher, Grades 9 & 10

7/00

Created and implemented dynamic lesson plans which moved logically through knowledge hased
information into higher levels of critical thinking

Desipn and administered across-curticular lesgons

Employed varicus genres to explore themes, archetypes and Hteracy devices to promote critical
thinking and analysis

‘Worked closcly with inclusion teachers to acidulate goals and learning ohjectives to classilied and
non-classified students

Solidifed and expanded ninth and tenth grade curricudums

~4/01 Middle School 181 Bronx, NY

English Teacher, Grade 8

. -

-

6/97

Developed differentiated instruction to meet the needs of individual leamers
Collaborated on interdisciplinary teaching teams to incorporate real life experience into the
, classroom
Utilized a thematic approach to incorperate literature, vocabulary, and writing skills within the
English carriculum
Created lesson plans to meet state standards
Prepared smudents with the neccssary skills to suceessfully complete the New York State
Lanpuapge Arts Exam

- 6/00  Green Chimaeys School for Children  Brewster, NY

Classroom Teacher

Taught sell contained class of fifteen emoertionally disturbed students

=  Implemented interdisciplinary units with Language Arts and History

+ Reviewed and developed twelve month IEP’s for all students

+ Shaped intense peer editing workshops

» Taught literacy skills 1o students of varied academic and socipeconomic backgrounds
EDUCATION

5/00 M.A. English Mercy College

Graduated with distinction
8700 Provisional Secondary English Certification

12/02 M.S. Education Supervision and Administration

Graduared with distinction
SAS/5DA Certification

9700 Therapentic Crisis Intervention
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Ronald E. Newlon

b)(6)

Home; W‘

X6)

EDUCATION

Master of Arts, Educational Administration
New Yark University 2004

Master of Arts, Secondary Science Education

(Chemistry & General Science 7-12)

Goldman Sacs Fellow

New York University 2002

Bachelorxs of Science, Biology
The College of Staten Island 1991

RELEVANT EXPERIENCE

Founding Principa}
Kingsbridge International High School 2005-Present

Wrote and defended concept paper to establish Kingsbridge Intemational.
Hired faculty and formed learning community.

Attended year long University of Pennsylvama Principals” Leadership Institute.
Worked with staff to develop rubrics that will be used o reflect on professional
practices.

Participated in one year of Learning to I.ead sponsored by the professional
development learning community of Region One.

Supported and implemented professional development on Understanding by
Design and Language Integration and Language Development.

New Leaders for New Schools Resident Principal
Eleaner Roosevelt High School
Manhattan International High School 2004-2005

Worked to collect data from a group of mathematics students to make
instructional modifications to increase student performance.

Worked with the science department to increase student outcomes by instituling a
procedure of sharing best practices.

Shadowed principal to learn daily operations of a NYC public high school.
Learned methods of classroom observations that will allow teachers to develop
pedagogical skills and increase student outcomss.

Assistant Prineipal Supervision Math/Science, LA.
Ugiversity Neighborhood High School 2003-2004

Renald £ Newlon
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Observed classes of Math and Science and discussed with teachers effective ways
of improving instruction so that all students in the class can be served
appropriately. I discussed personal pedagogical goals with teachers and helped
them to set goals that are in the best interest of students. 1 met with teachers to
foster accountable talk in science and math classes and arranged for teachers to
participate in staff development meetings.

Developed a “Math Focus” team to design and instifute strategies ta improve
math instruction and student outcomes.

Increased the passing rate of the Math A Regents: Mathematics teachers worked
with me to implement the new Prentice Hall NYC Math A curriculum. The new
Math A cumriculum was implemented. I arranged for master teachers to
demonstrate outstanding classroom practices to other teachers in the school.
Began “Modified Japanese Lesson Study”. This model allowed needed time for
reflection on good pedagogical practices and allowed time for feedback and
synthesis of material and resulted in better classroom instructio.

Produced Living Environment and Chemistry laboratory manuals and kept the
Laboratory manual as a “fluid” document that was updated on a yearly basis. The
yearly updating of the manual will allow the teaching of the Laboratory to remain
up-to-date and allowed activities to be added that increased student performance
on the Regents exams,

Supervisor Saturday Academy
University Neighborbood High Schiool 20032044

il

Worked with teachers, security and the custodian to maintain a safe and
productive learning environment.

Qrganized laboratory activities in order for students to meet NYS regents
requirements

Made outrcach to parents via letters and phone calls to increase siudent attendance

Math Coach
University Neichborhood High School 2003-2004

Worked on strengthening the UNHS Curriculumn Teams for Science, Math and
The Garden Project; This has been accompiished by working with teacher teams
and by arranging professional development workshops. 1 conducted staff
workshops during Tuesday planning time with the Region’s lead coach.

Worked with a Retired assistant principal to help me sharpen my skills of
mathematics observations.

Warked with the literacy coach and ordered books that were appropriate for
math/science classroom libraries, I worked with the literacy coach to place “Seed
People” and “West Nile Virus” appropriately in the curricula.

Program Chairperson
Umversﬁv Neighborhood High School 2001-2004

Piloted the use of HSST for Region 9. I worked with my new Jiaisons and I
trained the staff to access and to make use of the new HSST applications. I made
a successful transition between terms using HSST and I updated transcripts. [
also set up systems that could be easily followed by the new programmer.

Ronald E. Newlen
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United Federation of Teachers Chapter Chairperson
University Neighborhood High School 1999-2004
= Served as a member of the School Based Leadership Team. Iwas the
Chairperson of the SLT’s Budget Committee. Iattended the SLT retreat and 1
brought the concerns of the SLT back to the teachers.

* Served as a Member of the Principal’s Cabinet, the Principal’s Advisory Board,
and the Least Restrictive Environment (LRE) Committee. 1 was zalso a member of
the School Based Option’s hiring committee.

* Suceessfully negotiated all feacher disputes and T never had a teacher file a
grievance.

Teacher, Living Environment, Advanced Placement Biology
Uun ersity Neighborhood High School 2003-2004
As a founding teachers I Helped to Write the school Mission and Vision
= Supervised student teachers and Psychalogy Interns
= Member of Curriculum Team and I wrote Curriculum for Manhattan
Superintendent
*  Member of the superintendent’s Project Based Leaming Committee, T worked
with the staff and students to construct a schoal garden and a multidisciplinary
Monarch Butterfly unit.

*  Organized and executed field trips
*  Completed “Schools Attuned™ Professionzl Development and Service Program
*  Certified Violence Prevention Trainer
= (oached Boys Bowling
Teacher, PM School
University Neighborhood High School 1999-2003

' % Tested Living Environment Laboratories for NYS Board of Regents
*  Served as the Wireless Internet Coordinator

Transitional Dean
Seward Park High School Annex 1998 -1999
»  Secrved as Staff Advisor for Superintendent Suspensions
*  Member of Hall Patrol Sweep Team and a member of Safety and Security
Committee

Teacher/Computer Coordinator
Seward Park High School Literacy Academy 1998 -1999

Romnald E, Newlon
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» Worked on integrating more technology into the classrcom by incorporating
professional development instructional strategies such as the use of manipulative,
the use of graphing calenlators, mathematics sofiware to increase student
achievement. I encouraged teachers to use the computer labs to ephance
instruction. T also encouraged teachers to use more technology in their daily lives
and [ encouraged the use of electronic grading and commumication via email,
supported the teachers in acquiring new technology and manipulatives for their
classrooms.

v Used portfolio asseasment and student centered learning activities. Worked with
small groups of students to develop literacy through science,

Teacher, Biology, Living Environment, Earth Science

Seward Park High School 1993 — 1999
Piloted Living Environment Regents for New York State

Established the Earth Science Program

Trained and served as a mentor

Senior Trip and Prom Chaperone

Member of Executive Council Served as Buddy Teacher

Teacher, P.M. School
Seward Park High School 1994 - 1999
* Develeped the curriculum for PM Ecology

Teacher
New York City Summer School 1996 — 1999
»  Worked with groups of repeating students to gain mastery of Regents level
science.
ACCREDIDATIONS

®  New York Public Schools Certificate
School District Administrator
®=  New York Public Schools Certificate
School Business Administrator
* New York Public Schools Certificate
School Administrator/Supervisor
Principal of a Day High School (Conditional}
Principal of an Independent Altemative High School (Conditional)
Principal of Special Education Schools (Conditional)
Principal of a Junior High School (Conditional)
Principal of a Day Elementary School (Conditional)
New York Public Schools License Teacher of Biology and
General Science In Day High Schools

PROFESSIONAL MEMBERSHIPS

« (CSA

Ronald E. Newlon
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PRiAward # U1ESAD7 0046



Kappa Delta Pi

American Federation of Teachers

American Assaciation for the Advancement of Science
Mentor Teacher Internship Program

National Assaciation of Science Teachers

National Notary Association

Agmerican Horficultural Society

The Nature Conscrvancy

The National Arbor Day Foundation

Ronald E. Newlon
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Blanca |. Quifones
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EMPLOYMENT HISTORY:

8/04 - present
Bronx Regional
Operations Center
New Yark City
Denarment of

703 = Ti04

Bronx Regional
Cperations Center
Mew Yark City

Dapartmant of

PRiAward # U165A070046

Senior Granis Officer

As the senlor grant officer, responsibililies include the planning and managemeant of state,
Federal, compelitive, and private fiseal resources, and the developmant of program
evaluation designs. Technical support is provided to 140 schools in the areas of grant
writing, acquisition, managemeant of grant-based awards, compiignce and meniloring of
guidelines and rules and regulations of categorical and non-calsgoerical grants. The senior
grants officer (1) works closely with the regional superintendent, operations staff, and grant
writers, (2} acts as the primary, regional tiaison o city, state, and Federal funding agencies,
ard (3) provides fiscal experiise in the development of instructional plans, inciuding the
development of funding matrices.

Budget Officer

As the budget officer, responsibilities include cversight of approximately 129 elementary
schools, middies schools, and high schools with over $60C million in city, state, and Federal
funds, Dulies also include the foflowing:

Supervision of staff responsible for fiscal forecasting, oplimizing revenues,
meniloring expenses, analyzing reports, and understanding financial frends;

» Developing and conducting training sessions on school-based budgeting for
regional budgel tearm members, principals, school business managers, and

appropriate staff;

s Providing lechnicat suppert 1o the region in the development of the budgeat
component of the CEP;

s Providing support to insiructional team members as i relates 1o budget planning for
grant apglications;

+  Ganerating monthly and quarierly financial reports for budgetary analysis of
schoels;

+  Working closely with the Division of Budget Operations and Review; and



»  Directly supenvising a budget analyst who provides support to the Senior Grant
Officer, as well as working closely with the Senior Grani Officer by generating
reimbursable finandial reports by grant and school, and monitering the appropriate

use ef reimbursahle funds,
8/97 — 6/03 Director of Operations
Cammunity As the chief financial administraior, with wide latitude for independent judgment,
School District responsitiliies include administering and managing over $100 million in clty appropriations,
Seven state, Federal and private grants, and supervising a staff of ten performing various
New York City administrative functions in the areas of budget administration, business, funded pragrams,

personnet and schoo! facllities.

= Monitor the progress of capilal projects and school facility issues with the District
Plant Manager and School Construction Authority Faisons

»  Prepare special reports as per the Superiptendent's and Deputy Superintendent's
request

»  Project siuden! register fluctuations due lo zoning patterns, community housing
projects, and closing and opening of schools

o  Monitor the district’s financial condition via the Budget Varance Raports, Galaxy
2000, FAMIS, and EIS

= Develop finance manuals and aliocalion binders

\ + Coerdinate and conduct Galaxy Express and finansial training sessicns with school
based staff, district administrators, and staff developers

s Parlicipate in policy decisfon-making in execufive cabinet meetings
s Parliclpaie in the C-30 pracess as the superinlendent’s designes

s Approve and monitor Community Based Organizations' collaboration with schools
via the Partnership Advisary Committee.

v All of the above is performed in accordance wilh the Standard Operating
Procedures Manual, the Chancellor's Regulations, and the New York State
Educsation Law

391 - 7197 Director of Finance and Budget

Citvwice

Programs,

District 75

New York City  [0)(8)

Beard of
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Responsibilities include administering and moenitoring aver $300 million in city appropristions
and stale and Federal grants and supervising a staff of sixteen perfarming various budget
administrative and aceounting funclions.

= Develpping schoo! allocations, workshops, and {raining sessions

«  Preparing and submitting special reporis as requested by the Deputy
Superintendent and the Qffice of Budgst Operafions and Review (OBOR)

+« Preparing budgst requests

«  Paricipating in policy decisicn-making invalving CBOR, the Office of Funded
Programs, and the Ofiice of Management and Budgst

»  [stablishing intermal controls o ensure compliance with the Standard Operating
Proceduras Manual, the Chancellor's Regulations, and the education law.

1/88 - 2/91 Supervisor Budget and Policy Analyst

Division of High Primary responsibilities range from monitoring over one billion dollars in city appropriations
Schoo! Unit, and Fedearal ang slate grants fo responding to inquiries from the New York City Office of
Office of Budget Managamant and Budgel, the Division of High Scheols, and non-profit organizations.
Cperations and

Review * Managing and supervising staff in the preparation of budgst requests, initial
L budgets and modifications, and fiscal and expenditure analysis reports.

¢ As it partaing to labor relations, collective bargaining, end persannel issues, staff is
supenvised in reviewing lhe position cantro! file, personnel action forms, and
headeount and payroll reports for both pedagegical and non-pedagogical posilions.

»  With latitude to exercize indespendent judgment, and decision-making, all duties
and responsibiliies in the above areas of aducation administralion are periormed in
zccordance with the Elementary and Secondary Education Act and Federal and
state education laws,

EDUCATION:
May 1983 Russell Sage College Troy, New York
M.8., Public Administration
May 1980 Colgata University Hamillon, New York
B.A., Spanish Language
Mathematics Minar
b6}

)
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TECHNICAL SKILLS:

CGalaxy 2000, Galaxy Express, FAMIS, ATS, EIS, Budget Variance Report, RMDS

Microsoft Excel, Microsoft Publisher, Microsoft Word Frocessor, Micrasoft Cutlook
Microsoft Power Point

AWARDS:

1833 Institute for Educationat Leadership Fellowship
1983 New York State Senate Legislative Feliowship
1878-1980 Colgate University Scholarship
PUBLICATIONS;

“Campus Child Care Centers.” New York Slate Senate Higher Education Committee
Report, 1983,

*1533 Legisialive Annual Report,” New York Slate Senate Higher Education Committes
Report, 1983,

1

REFERENGES:

Available upon reguest.
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LISCENCES

PROFFESSIONAL
EXPERIENCE
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Nicole A. Tiné-Collazo
b)(6)

(bYB) ~ Pkmail: NTine@schools.nyc.zov

School District Administrator

Schoo! Administration and Supervision

E.A. Senior Curricuium Development Coordinator Instructional Specialist
Principa! of Elementary, Inlermadiate and Tupior High Schools

Assistant Principal of Elemeatary, Intermediate and Junior High Schools
Teaching English to Speakers of Other Languages K - 12

NEW YORK CITY DEPARTMENT OF EDUCATION, REGION ONE

Regional Instructional Supervisor for English Language Learners, Oct 2005 ~ present

Develop Regional philosophy and viston for ELL Team and ELL students

Oversee the ELL programs Region-wide

Develop and assist with evaluation for the ELL programs Region-wide

Ensure ELL teachers are provided with gquality siaff development that will support siudent achievement
Identify, evaluate, and select materials for ELL students

Develop programs to include parents in the education of their childran

Coordipate the ELL progran within the 1otal curriculum

Assure the delivery of differentiated instruction into the cwriculum

Support both Enplish languape proficiency and content area mastery of all ELL students

Assist all students in achieving grade level academically rigorous standards and English proficiency in
reading, writing, listening and speaking

Provide and maintain a learning environment in which students can excef in English whiie embracing
their native culture and language

Member of the Regiomd Professional Development Design Team & Regional Data Team

Assist with the writing and monitoring of ELL reports and grants

Assist in the recruitment and hiring of ELL 1SSs

Supervise and evaluate ELL I8Ss and provide daily leadership

Implement structural changes to improve ELL Team communicasion, build capacity amongs! stalf and
supervision of staff to enbance Team processes

Provide staff development on ELL fnstruction for ELL 1S8s

Maintain current understanding of compliznce issues and need regarding ELL programs/students
Assist with the identification of ELL students, appropriate placement of ELL sludents, data collection,
Regionat ELL budget. school-based ELL alfocations and ELL resting

Center for the Study of Expertise in Teaching and Learning {CSETL)

Fellow studying language development and the education of ELL students

English Langvage Learner/Dual Eanguape Instructional Suppoert Specialist, Aug 2803 - Oct 2005
Pravide school-based support (o Bilingual, ESL and Dual Language teachers through workshops, study
groups, coaching sessions and demonstration lessons

Monitor Bilingual. ESL and Dual Language program compliance, CR-Part 154, BESIS, Tide I
Certified WestiZd Presenter, QTEL June/July and August Summer [nstitutes

Participant in Regional {FL/ELL Commitiee and presenter at Rezional JFL/ELL Meetings
Presenter/Facilitator at NYC ELL Academy, Regional ELL Team meetings. Metwork 9 Principal’s
meetings, Regional Assistant Principal Conferences, Regional Literacy Conferences. and Regional
Bilingaal/ESL Tnstitute

Organized Regional Dual Language Breakfast

Condact Network ELL IS8 progrom protocols with all Bilingual, ESL and Dual Language teachers
Compile school reperts. Network reports and o Nelwork action plan

Fucilitate C-30 process at PS/MS 20

NEW YORK STATE TESOL ASSOCIATION

2" Vice-President Elect- 2006 Conference Chair

Co-chair, ESL Elementzry Education Special Interest Group, Spring 2004- present
Oversee the development and implementation of the annual state-wide conference

2005 Conference Proposal Chair & Finance Liaison

Attend NYSTESOL Executive Board meetings

Authar- [diom asticle, “ESL in Elementary Education- Puliout or Push-in?”



Nicole A. Tiné-Collazo
b)(6)

Kb)(G) email; NTine@schools.nve.gov

YROJECT APPLE CONSULTANT, LIU Westchester
= Develop and present ESL/Techuelogy Integration PD session for in-service ESL teachers
VOLUNTEER EDUCATIONAL NETWORK (VEN) INTERNATIONAL
Presenter, BSL/EFL Institute 2003, Sarin, Thailand, Semmer 2003
ESL/EFL strategies and techniques. 200 That English teachers
Lesson development and implemertation, focus on motivation asd clear nbjectives
School visits, classroom observations and demonstration lessons in grades 3-3
Review of new English curriculum with Thai Ministry of Education

LEHMAN COLLEGE, THE CITY UNIVERSITY OF NEW YORK
Adjunct Professor, Department of Early Childhood and Childhcod Education

= “Methods of Teaching English as a Second Language through Literacy,” Spring 2006, Fall 2603
Adjunct Professor, Department of Middle and High School Education

» “Teaching English as a Second Language for Adolescents and Adults,” Spring 2003

= “Latinos in U.S. Schools,” Summer 2004

" "Teaching English as a Second Language Through the Centent Areas,” F 2004, Sp 2004, Sp 2002

NEW YORK CITY BOARD OF EDUCATION

COMMUNITY SCHOOL DISTRICT TEN, BRONX, NY

Bilingual/ESL Facititator, Office of Bilingual/ESL Education, August 2002 - Angust 2003
School-based workshops, study groups and demonstration lessons

Coordinator of District-wide professional development

AAELM coach, SIOP trainer, Quadrant II fiaison

District Assessment and Interview Comrmittees

Editor of office newsletter- “Vision” and designer of otfice website

Bank Street Adipinisirative intern, Februaey 2002 - June 2602
= PS 46, Aramina Perver mentor principal
= (ftice of Bilingeal and ESL Education, Dr. Lillian Hernandez mentor director

Workshop Leader, Office of Literacy Initiatives, Summer 200§ - June 2003
= ESL technigues and strategies to the Universal Pre-K supervisors and teachers
. = Presented the Emergent Storybook Read Aloud to district Kindergarten teachers
»  Turn-keyed fteracy training regarding the Summer School Program

Workshop Leader, Office of Bilingual/ESL, September 2000 - June 2003
¢« Plan and present ESL training: language acquisition, Bilingual theory, ESL methodology, curiculum
development, NYS ESL standards and assessment to Bilingual & ESL teachers

ESL Staff Developer, Summer 2001 and 2002
= Assisted Bilingual znd ESL teachers implementing the summer school program for both enrichment and
mandated students

P.5, 257 THE CHILDREN'S SCHOOL, DISTRICT TEN, BRONX, NY
ESL Teacher, September 1997 - 2082
Teach in a pullous model serviciog @60 mulli-level K-1 stadents
Structured child-centerad and hands-on activities
Administration and Aaalysis of LAB 1o all ESL and Rilingual students
Planned and presented Jose P. ESL Training
Committees- Curriculum Mapping, Literacy Support, Repori Card and Technology

NEW YORK CITY BOARD OF EDUCATION
AFTER SCHOOL PROFESSIONAL DEVELOPMENT PROGRAM,
In-Service G-Credit Instructor, Fall 2001
= “English 25 a Second Language Within a Bilingual Classroom Setting”
= X -5 bilingwal teachers
LONG ISLAND UNIVERSITY

PR/Award # U165A070046



EDUCATION

PRESENTATIONS
2003-2006

2004-2005

2003-2084

PRAward # U165A070046

Nicole A. Tiné-Collazo
(b)(6)

(b)(6) lemail: NTine@schools.nye.zov

Graduate Assistant, January 1997 « May 1993

Assistant to Dr. Gladys Wolff, Ph.D. Director of Bilingual Education and TESOL

THE PRINCIPAL'S INSTITUTE

BANK STREET COLLEGE O EDUCATION

Master of Education, December 2602

Educationat Leadership/Administration and Supervision

Coursework includes: foundations and process of supervision and leadership, curriculum development.
research. educational law, finance and technology

LONG ISLAND UNIVERSITY

Master of Science in Education, May 1998

English as a Second Languapge K-12

Coursework included: bifingual theory, multicultural education, curriculum developnent, ESL methods
& practice, linguistics & language structure, and authentic assessment

UNIVERSITY OF SCRANTON

Bachelor of Arts in History, May 1996

Mingrs: Sparpish, Psychology  Concentration: Women’s Studies

Activities: Volunteer adult ESL teacher, Programming assistant at Campus Wennen's Center. Sexual
Assault Response Team. VMNA Hospice volunteer, Faculy/Student Research program

“Everything a New Priecipal Should Evew to be a Successfut Leader of ELLs"- compliance and
instructional overview

“Yeaching our Youngest ELLs- UPK ELL Students”- language acquisition and instructional
strategies 10 support young ELL students

“Scaffolding Soctal Studies Content for ELL Students”- designing and implementing content based
langaage lessons to promote both social and academic langnage development

“Helping Teachers, Helping ELLs: Mentor Workshop®- overview of instructional strategies to
support new leachers of ELLs

“*New Teacher Institute: ELL Strategies™- Regonal demographic overview and instructional
strategies for ELLs across the grade levels and throughout the curriculum

“Assisted Learning/Performance & Scaffolding,” -~ theoretical foundations of sociocultural notions
of education including ZPD. characleristics and types of scaffolding

“Scaffolding Tostruction for English Language Learners,” — practical application of scaffolding
techaiques for 4-8" grade ELL students

“Language Acquisition in Early Childhood,” — overview of L1 and L2 language scquisition and
strategies Lo improve student success for Regional teachers of Universal Pre-K

“QTEL WestEd,” - muliimedia modules aimed at preparing teachers to work with adolescent English
J.earners in key disciplinary areas, inchuding English language development and social studies.

“NYSESLAT Testing and Scaring,” - un interactive workshop fur teachers and administrators that
focuses on the administration and scoring of the NYSESLAT.

“ESL, Special Education and Mathematics,” - Regional Assistant Principal study group

“ELLs Strategies and Technical Support,” ~ Regional Assistant Principad study group



PROFESSIONAL
TRAINING
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Nicole A. Tiné-Collazo
b)(6)

b)(6) email: NTine@schools.nve.vov

“SIOP for Elementary ESL & RBilingual Classrooms,” — Using sheltered instruction to develop
lesson: plans and implement ESL instructional strategies across the curriculum

“Standards-Based Teaching and Learning in English as a Second Language” (created by Dr.
Duniel Shanahan) - interactive workshop on standards-based ESL instruction grades PraK - 12

QTEL ELA Training, Fall - Winter 2006/2007- quality instruction for ELLs in ELA classes

Deaal Langaage Instifutes, Spring 2004, Winter 2005, Spring 2006- NYC BETAC & NYC High
Schools

Title LI and CR-Part 134 Technical Assistance Training, Spring 2004- Review report requirements
and budget allocations

NYSABE, 2004- 2006- Annual Bilingual Education Conference

Siandards-Based Teaching and Learning in NLA Professional Development Institute, May 2004
Introducticn and overview of standards-based instruction in Native Language Asts

ELL Academy Kickoff and Spring Conferences, 2004- NYC Bilingual, ESL and Dual Language
Conference

ATS Training, March 2004- Overvieaw of ATS system

ELLISS Professional Development Instituetes, 2004- Discussion of various ELL curricalum and
compliance issues

Standards-Based Teaching and Learning in ESL Professional Development Enstitute LI, Jan 2004
Deeper understanding of standards-based instruction in ESL

Native Language Institate, 2003-2004- Margarita Calderon- Improving practice in Spanish mative
language first grade classes

Quatlity Teaching in Secondary Education for English Language Learnexs, 2003-2001- Aida
Walqui & WestEd- Scaffolding content for ELLs grades 6-12

Tormigrants and Scheoling, December 2683« NY U Symposium on new tmmigrant groups in NYC
educational system

Balanced Literacy in the Early Childhood Two-YWay Bilingual Classreom, Novemnber 2003- Noun-
negotiables in Dual Language classrooms, K-2

BESIS/ATS/Assessments Institute, November 2003- ELL Data desegregation and analysis
Comprehensive Approach te Balanced Literacy and Mathematics, August-September 2003-
Overview of NYC curriculom models implementation

New York State ESL, Achievement Test Institute, March 2803- Overview of the implementation and

scoring uf the NYSESLAT

Sheltered Instruction dbservation Protocel, October-December 2002~ Deborah Short- Using the
510P model to integrate languuge and content teaching



SUPFLEMENTAL
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Nicole A. Tiné-Collazo
b)(6)

Kb)(6) \?mail: NTine@schools.nye.cov

Author's Ig the Classroom, May 2002- Alma Flor Ada & F lsabel Campoy- creating authors in the
Bilingual/ESL. classronm

New York City ESL Spring Institute, March 2002- Keynote speaker: Dr. Jim Cummins

New York City Teacher Institute: Rolling Out the New ESL Learning Standards, Nevember
2001~ Introduction to the NYS ESL Leaming Standards and Performance Indicators

Teaching Language Arts fo ESL Students: Staff Developers Institute, November 2001~ Enhancing
teacher classroom practice by incorporating approaches, methodologies and strategies to promote
language development

Curriculum Mapping Institute, March/Apei 2000- Focused on the development and implementation
of a schocl-wide curricutum

ESL Curriculum Integration, May 2000- [ntegrating science and social studies into ESL programs

District 10 Mathematics Frameworks, September 1998 ~ June 2606- Focused on the
implementation of school-wide mathematics program

Teachers College Summer Lustitute an the Teaching of Writing, July 1999- The teaching of writing
through the “process” approach and included intense workshop sessions on conferring. revising, editing,
publishing, crafl, and genre studies

District 10 Bifingual and ESL Institute, 1997, 1998, 1999, 2000, 2601, 2062, 2603- Topics included:
literacy & mathematics frameworks. assessments, ESL content-area infegration

NYSTESOQL, 1997. 2006- Apnual ESL Education Conference

District 1) Literacy Framewarks, September1997 — June 1998 Elements of Bzlanced Literacy
including Reader's & Writer's Workshop

Strong writing ard conmunication skills, proficient in Microsoft Word and Macintosh word processing
programs as well as severa desktop publishing, Excel. Power Point, Infernet aud educational software
applications



MARIA D. LABANCA
b)(6)

EDUCATION
MLS. Supervision and Administration, Bank Street College — May 2004
M.S. Emotional Disturbances in Childien, City College — September 1982
B.A. Spanish, Herbert H. Lehman College — June 1976

EMPLOYMENT
Regional Administrator Special Education September 2004-Present
Region One Bronx, NY

s Co-Facilitator of Team to manage the Committee on Special Education and support the work of the
Regional Administrators of Special Education and the Instructional Support Specialists of Region One
» (ollaborate with school-based administrators, pedagogical and support staff 10 ensure that the
instructional needs of all students with disabilities are met in the least restrictive educational
environment, maximizing opportunities for integration and mainstreaming
» Maintain compliance with all federal, state and city laws, regulations and policies that govern special
education services regarding the delivery of educational and support services 1o all students with
disahilities in grades K-12:
o Ensuring that each student receives the appropriate instructional and related services in
compliance with all mandates
o Ensuring the placement of students with disabilities in appropriate classroom seftings, including
students who require barrier-free access and bilingual services
o Identifying sites for new classes as necessary to meet the needs of students with disabilities in the
network
* Provide professional development to special education personnel by utilizing the services of Region One
staff, SETRC trainers, and other consultants
»  Assist school-based personnel in the identification and implementation of strategies to enable
decertification from services
* Develop and implement strategies that improve the use of intervention services and reduce referrals to
special education
e Conduct IEP training to school personnel to ensure that IEPs are appropriate for the student and
consistent with policies and regulations
¢  Meet with IEP Teams, Review Teams, administrators, teachers and parents to discuss development of
the TEP, changes to the IEP and/or respond to parent inquiries and concems in resolution meetings
+ Review program recommendations made by the IEP Team to ensure placement in the most appropriate
program within the least restrictive environment
* Review and analyze special education on-line tools and data to provide assistance to school based staff
to ensure delivery of services
e Support schools preparing for immpartial heartngs, and implementing the decisions
Participate in the New York State Education Department’s Quality Assurance Reviews for special
education

PRfAward # U165A070046



Instructional Support Specialist for English Language Learners  September 2003-2004
Region One Bronx, NY

* Designed and implemented cngoing professional development for teachers, school-based administrators,
and teaching assistants in the implementation of best practices in the education of English language
learners in general education and special education focusing on the workshop model and the
implementation of the Comprehensive Literacy and Mathematics Curriculum

» Served as a resource around issues for English language leamers that include compliance with NYS
mandaies, program implementation, fesson planning, data collection, utilizing the data to inform
instruction, and use of authentic assessment for the development of student portfolios

Special Education Facilitator July 1998-2003
Community School District Ten Bronx, N.Y.

» Collaborated with the District Administrator of Special Education to facilitate Placement and Related

Services

Coardinator of Quality Improvement Program Plan

Liaison to Bilingual Special Education

Member of Facilitation Team, which entailed conducting school visits

Coordinated paraprofessional assignments to children needing the service

Facilitated Special Education teacher support services per session activities for public and non-public

education students

» Implemented impartial decisions and facilitated the reimbursement of funds as per the hearing officer’s
order

e Visited monthly with a representative fiom the Office of Monitoring and School Improvement to review

" the provision of English as a Second Language Services

Liaison for parents of Special Education children

e Facilitated crisis intervention requests

District Recruitment Certification Specialist July 2006-2003
Community School District Ten Bronx, NY

Local and national recruitment of education majors (as well as non-education majors in shortage areas)

» Assisted certified and uncertified teachers with certification options

»  Acted as a liaison between the District and the Division of Human Resources

+ Attended training sessions for information and instruction pertinent to recruiiment
District Interviewing Comsmittee July 1999-2(63
Community Schooi District Ten Bronx, NY

s  Reviewed resumes

¢ Prepared questions related to different disciplines for interviewing purposes

» Interviewed candidates {teachers and educational assistants)

L ]

Collaborated with the committee to make a final recommendation regarding hiring

PR/Award # U1B5A070048



Dean 1997-1998
Middle School 80 Bronx, NY

Suppeorted teachers with suggestion for classreom management

Dealt with students with behavioral problems

Administered discipline as per the Chancellor’s mandates

Served as liaison between teachers and parents

Coordinated the students” cafeteria

Member of the Comprehensive School Improvement Planning Comumittee, Graduation Coordinator, and
the Chairperson of School Based Management Shared Decision Making

* & % & * »

Teacher 1977-1997
Middle School 8G Bronx, NY

¢ Alternative Education Teacher-in-Charge
Taught Spanish, Mathematics and General Studies
Performed all the duties of a teacher, made school program for teachers and students, recruited students
by visiting and presenting 1o students and parents at feeder schools

Bilingnal Teacher 1976-1982
Bronx Psychiatric Center Bronx, NY

s Planned and developed curriculum, interviews students, made educational evaluation and held
psychiatric consultations with doclors

SKILLS

» Fluency in Spanish
» Computer literate

LICENSES

e New York City Board of Education — Higlh Scheol Spanish
¢ New York State-Secondary Level-Spanish
* New York State-Special Education-K-12

REFERENCES
Furnished upon request
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L)(6) |
b)(6) | AWelnst2 @schools.nve, oov
WORK EXPERIENCE
Region One Learning Support Center Regional Director —Office of New Teacher Induction
One Fordham Plaza 1072004 - Present

Bronx, New Yark

= Orgatized and implemented e yearly selection of new mentors
*  Supervise 50 full time menfors and the UFT Teacher Cenler Lintson
*  Serpe as the regional lHelson to the Cilywide Divector of New Teacher Induction
«  Mamter the New Tencher Induction budget
s Support Hwe Department of Edncation New Teacher Initiative by serving on conmittees and
assisting in develapiig the vision and goals of the New Teacher Induction Program
+  Ouversee the design and implementation of the Nmp Tencher Sunmer Orientation which provides
Professional Developnent for over 750 new teachers te Region Qe mz a yearly busis
s Provide and moonitor monkhly professional development and study groups for beginning leachers
in classroom management, standnrds, analyzing studeni work, assessment and sirnction
o Conduct bi-monthly mentor faremis w0 sipporl menkors In their fleld assignments incorporating
citywoide and regional initintives in stawdards, assessments, data and action research inqury
»  Work in close collnboration with the University of Santa Cruz to fully buplement the mentaring
miodel and facilitate ongoing professional devclopnient for all menfors
»  Participate and facilitate in quarterly Mentor Acadermies with the Universiky of Santa Cruz staff
developers in conjunction with vegional staff fe further support mentors in implenienting the
. Santa Cruz modcl
*  Act as ligison between the Division of Teachivy and Lesrning, Human Resources ,Regional
) Office, school administrators, NYC Teaching Fellows Program, Teach for America, University
parkuers and Mre UFT to maintain positioe working relationships and o improve teacher practice
and student performance
s Coilghorate with mentors/UFT Teacher Center Haison in settig annual professional gonls
»  Suppart and supervise Gifted and Talented “Specialized High School Institute” at Bronxy HS of
Science for 8 teachers and 150 6-7* grade students
Regien Cne Learning Support Center Assistant Director of Technology
One Fordham Plaza 11/96 ~ 1072004
Bronx, New York
s Provided professional development in WORD, EXCEL and PowerPoint for site based technology
staff developers, regional staff. school libraitans and site adininistrators
¢ Provided rechnical support and training ro librarians in Districe 9 and 10 with their automated
library systems
o Member of Regional Facilitarion Teama. responsible to review schaol. PASS Review Teams and
Learning Walk Teans
L]
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Merey College
Dobbs Perry, Mew York

Adjunct Professar
981 - 696

*  Tought college mathematics and technmology graduate conrses

Manphattan College
Riverdale, New York

Adjunct Professor
Q71989 — 9/1999

o Tauwght math conrses integrated technology inte the elementary classrooms

Riverdale MS/HS 141
Bronx, New York

Computer Coordinator/Math Teacher
G981 ~ i 171996

o Faught 6-8" grade Mach, Sequential Marh ! and N as well as focilitated 4 computer lab sites

J.H.S, 123
Bronx, New York

s Taught 6-8" grade Math and Regents Math clusses

LH.S. 160
Bronx, New York

Math Teacirer
w1979 — 819/81

Math Teacher
OF1977 — 671978

v Developed and inplemented an individualized math program for iniddle school students

5t Anselmy’s Head Start
Bronx, New York

Pre-school/Kindergarien Teacher
/1973 — 8HY9T7

¢ Worked with 4 and 5 vear olds in developing their learning skills

EDUCATION
New York University
New York, New York

City College
MNew York, New York

1

City College
New York, New York

Hunter College
Bronx, New York

LICENSES/CERTIFICATES
N.Y.5. 8DA in School Disirict Administratar

5. SAS in Adminixtration and Supervision
N.Y. AP License of Efigilility

N.Y.S. Secondary Mathematics

N.Y.C Conumon Branches K-6

NY.C Early Chlldhood N-2

Heferences available

PR/Award # U165A070046

Graduate courses in tecimology
1982

Educational Administration and Supervision
Professional Diplenna, SAS, 1987

“The Child and the Individualized Cwrricitum”

MS.Ed, 1978

Psychelpgy/Education Major
BA. 1972



Alan J. Simon, Ph.D.

Senior Vice President

Summary

Skills

Education

Experience

PRAAward # U185A070046

Dr. Simon brings farty years of outstanding service to the fleld of educalion evalzation,
TDuring the time since he completed his doctoral studies that were supported by Title
IV of ESEA, he has directed a rich array of policy and research studies and program
assessments that employed both qualitative and quantitative features, including the
use of experimental and guasi-experimental designs. Dr. Simen serves on Metis’
Design Consulting Comumittes and provides senior consultation o several large-scale
{e.gr., state- and city-wide) projects. He has designed, executed and directed many data
management-related projects that were used o inform broad policy decisions. Dr.
Simon is a strong proponent of data-driven decision making and has contributed to this
process throughout his professional life through his teaching, writing, research and
evaluation and presentalions at major conferences.

Skilled manager of consultabive and research services in the social sciences, especially
education. Proficient at qualitative and quantitative research design, application of
sound psychomelyic practices and the management of data to inform educational
administrators, teachers, policy makers and the lay public. Expert at the presentation
of research outcoines in a non-technical manner. Co-author of a textbook used in
graduate level research courses (Merriil/ Prentice Hall, 1992; 1997; 2002; 2006).

Ph.DD., Hofstra University, educational psychology, research methodology
M.A., Teachers College - Columbia University, curriculum and teaching
B.A. Queens College, CH.N.Y,, elementary education

Permanant Certification - Director of Research, NYSED

Project Support and Corporate Leadership

For forty years, managed large-scale programmatic and policy-related research,
evaluation and technical assistance praojects for a wide array of education clients
including state and local agendies. As an officer of Matis for the last fifteen years,
helped to increase and diversify its client base and to provide leadership to its staff.

+  Senior Technical Advisor to the evaluation of North Carolina’s High Priority (HP)
Schaols Initiative (authorized and funded by the North Carolina General
Assembly)

«  Senior advisor or Project Director for the evaluation of five National Science
Foundation-supported projects

«  Senior advisor {or a team of Mebis researchers evaluating lacal-, state- and
federally-funded initiatives for the Cleveland Muaicipal School Dislrict

+  Chair of Metis’ Instifutional Review Board {IRB) and Corporate Officer on
internal Design Consulting Comumittee (BCC). The IRB (#IRBOJ03465) is certified
by the Office of Human Research Protections (OHRP) of the US Department of
Health and Human Services. The DCC provides quality control regarding the
appropriateness of evaluation methods and measures selected or developed for
research and evaluation projects undertaken by Metis.
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Program Evaluation

Designed, implemented, directed and provided technical assistance for the evaluation
of federal, state and local educational inifiatives, Evaluations ufilized both qualitative
and quantitative approaches and were focused on implementation and outcomes
concerns.

Principal Investigator for the LS. District Court-ordered evaluation of the
Desegregation-based Remedy in LI.S. v. Yonkers

Principal Investigator for the evaluation of Magnet Schools Assistance Program
evaluations for various New York Cily districts

Principal Investigator for the evaluation of the English Language Arts Initiative in
the Cleveland Municipal Schenl District

Principal Investigator for the evaluation of the North Carotina Reading First
Program

Principal Investigator for the N.j. Math Science Partnership

Principal Investigator for the evaluation of the College Board's New York
Education Initiative and EXCELerator Schools Initiative

Senior Advisor for the evaluation of the EETT Project in WYC’s Region 10
Principal Investigator for a scientifically based implementation and outcome
study of Project EAST—Arkansas’ state-wide technology curriculum-—funded by
the USDOE under its Evaluating State Education Technology Programs initiative
Principal Tnvestigator for the evaluation of the IES-supported Lengitudinal Data
System for the Arkansas Departent of Education

Preject Director for the Interim Evaluation of the State Senate-supported
parinership between the Maryland State Education Department and the
Baltimore City Public Schools

Co-Director for the mulliyear evaluation of the New York City Board of
Education Summer School.

Technical Assistance

Provided technical assistance to local education agencics seeking to collect, analyze and
utilize data to improve teaching and leaming. Developed systems that organized and
presented daia in a user-friendly manner to teachers, adminisirators, parents and
policy makers.

-

Developed needs assessments for schools and school districts that analyzed
achievement and other student-, staff- and school-related information

Member of the Advisory Commnittee - Cleveland Municipal School District Math
Science Parmership

Provided technical assistance for the evaluation of Magnet Schools Assistance
Programs

Provided technical assistance for the evalualion of many USDE-supported Title
VI (bilingual) grants

Provided technical assistance for the evaluation of twoe USDE-supported
Technology Improvement Challenge Grants

Provided fechnical assistance for the N.J. Math Science Parmership.
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Claire Aulicino, M.A.
Research Associate

Ms. Aulicino has seven years of experience in research and evaluation. Since joining
Metis Associates in 1999, she has worked on projects in areas of school reform
Initiatives including magnet school programs and smaller learning communities,
youth development, school-to-work, and health education.

Experience in survey development, design, and analysis. Knowledge of qualitative
research methods, including focus greups, field studies, and literakure reviews, and
quantitabive statistical analysis and interpretation.

M.A., Columbia University Teachers College, economics and education

B.A., Duke University, economics

Program Evaluation

Ms. Aulicino is currently conducting three-year evaluations of Magnet Schools
Assistance Programs in two middle schools and two high schools in Baltimore
County and in three elementary, one middle, one 6-12, and two high schools in New
York City. She has conducted evaluations of similar magnet programs in two New
York City districts in previous funding cycles. These projects entail assessing
implementation and impact of the programs on students and the school community
and evaluating progress in meeling federal ebjectives for magnet program.

¢ Conducts site visiis to schools for classroom observations and interviews
with schoo! and program staff

*  Analyzes student racial/ethnic data to evaluate progress in meeting the
program’s reduction in minority isclafion goal
+ Conducts longitudinal analyses of student achievernent data
+ Prepares annual Performance Reports {0 present evaluation findings.
Ms. Aulicing has worked for the past five years on a study of the impact of the
Community Achievernent Project in the Schools {CAPS) for United Way of New
York City, CAPS is an attendance improvement dropout prevention initiafive with
programs provided by community-based organizations in approximately 140 New
York City public schoois.
+  Conducts longitudinal analyses of student attendance and achievement data
with comparison groups of non-parbicipants
*  Anaiyzes United Way program data on services and implementation
* Prepares reports and presentations of findings.
Ms. Aulicine conducted an evaluation of a three-year federally funded Smaller
Learning Communities project in Cleveland Municipal Schoel District in Cleveland
Ohto. The evaluation included an assessment of implementation and outcomes of
the transformation of {ive comprehensive high schools into small schoals.
»  Developed and administered high school climate survey in 21 high schools
» Conducted annual site visits to five schools, including interviews witii school
administrators, staff, and parents.
s Analyzed studeni achievement and survey data

*  Prepared anmual reports of findings.
Ms. Aulicino has conducterd ihe annuzl evalualion of United Federation of Teachers’

Dial-A-Teacher (DAT) program for the past six years. DAT is an telephone-based
after-school homework assistance program.



+  Oversees observations of parent information workshops
*  Analyzes and Interprets telephone call log data

s Prepares annual reports of findings.

Work History  2002-present  Research Associate, Metis Associates, Inc,
1899-2002 Research Analyst, Metis Associates, Inc.
1998-14999 Fesearch Assistant, Public Agenda
1994-1G96 Litigation Consulting Associate, Deloitie & Touche, LLP

PR/Award # U185A070046
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WASHINGTON, DC 20510

December 19, 2006

The Honorable Margaret Spellings
Secretary

.S, Department of Education
400 Marvland Avenue, SW
Washingion, DC 20202

Dear Seeretary Spellings

{ am pleased to write in support of the application submitied by the New York City
Department of Education’s (NYCDOE) Region One Learning Support Center for funding under
the Magnct Schools Assistance Grant Program. Such funding will enable Region One 1o supporl
four New York City magnet schools over a three-year cycle.

New York City's magnet schools have consistently enjoyed substantial suceess for a
plethora ol reasons. Not only do they encourage inercased vaclal balance in inner-city areas that
often experience unintended segregalioa, but they also provide students opportunities for
enhanced instruction in particuiar subiect areas of tnterest, such as science, engineering,
humanities, and the arts, Many students who graduate from these schools often go on to
continue their studies at clite universities throughout the country.

With [unding, Region One will continue o support four New York Cily magnet schools,
providing them with the tools and resources needed w continue o educate students over a three-
vear perlod. The Bronx Cenler [or Science and Mathemnatics. Bronx Mott Hall High Schiool,
Kingsb‘ri[lgc International High School, and Cetia Cruz 3ronx High School of Music will
conlinue to provide the high-quality education that inner city children need in order 1o make a
successhul transition o society after completion of their studies. Through targeted exposure Lo
specilic areas of study that students have an interest in, magnet schools allow such pupils to
obtain a greater understanding of the matenial and often lead them to pursue carcer opportunities
inthe field. At such a critical juncture in their Bves, the attention, instruction, and support our
students receive significantly impacts their future oppartunities and substantially influences the
paths they ulimately choose. For this reason, it is essential that these magnet schools recelve the
funding they need 1o continue o provide their students the invaluable instruction they are
currerily receiving. | applaud the Region One Leamning Support Center lor its [oresight. | hope
its application for funding meets with your approval.

Thank you for your consideration. For additional information, please do not hesitaic (o
comtacl me or my Grants Direclor, Amy Mannering, in my Washinglon office at 202.224.6542,

Sincerely,

Untted Stales Senator

PR/Award # U185A070046
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Borough President Adolfo Carrién, Jr.

April 19, 2007

Ms. Yvonne Torres
Regional Superintendent
N.Y.C. Dept. of Education
Regional 1

i Fordharn Plazas

Bronx, NY 10458

Dear Mg, Torres:

[ am writing in support of Conunnity School District Ten's proposal to the United States
Depsrtment of Education’s Magnet Schools Assistance Program.

District Ten has an excellent history of creating successfol magnet schoals, Having
piloted programs that meet the necds of the district's diverse ethnic groups, these
innovative schools benefit not ondy the children of Disirict Ten, but also the community
ag a whole. Additionally, District Ten's magnet schools help to reduce minority student
Jisolation and further the goal of voluntary desegregation. Imaginative educational
programs, such as the ones provided by onr district's magnet schools, are vital Lo the
futtre of our city's children.

Tam gratified that these magnet schools have contributed so much to the provision of
high-quality, creative education for New York's children, and to have this opportunity to
support these schools. If { may be of future assistance, please do not hesitate to contact
me.

Sincerely

Adolfo Carriofr, Jr,
Bronx Borough President

THE BRENX
AT WERIRK

Office of the Bronx Borough President . 851 Grand Concourse , Bronx, New York 10431 . 718.590.3500

PR/Award # U165A070046
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G. OLIVER KEOPPELL COMSUMER AFFAIRS

CORRNCIL MEMBER, LT DISTRICT

3 DLCATEON
BROMY, ENVIRONMENFAL PROTECITON
LAND LBE
DISTRIG CFFICE THE COUNCIL TRANSPORTATION
3036 WALTHD AVENUE OF WOMENS 1SSUES
BRONK, NY €463
718) 349-730C THE CITY OFNEW YORK. SUBCOMMITTEE
FAX (718) 349545 LANDMARKS, PLBLIC SETING & MARITIME LEES
aCETY HALL OTFICE
330 BROADWAY, ROOM 157 December 26, 2006
NEW YORK, NY 10567 ?
AN 79T

foppedigeoune Lye. s

Yvonne Torres

Regicnal Superintendent
New York City Region 1
One Fordham Plaza
Bronx, New York 10458

Prear Superintendent Torres:

It is with great pleasure that 1 am writing to support Region One’s proposal for a Magnet
Schools Assistance Program {MSAP) grant,

i wholeheartedly endorse MASP’s goal of helping to promote diversity by assisting school
districts to estahlish magnet schools that provide guality education. Furthermore, [ have
confidence, based on past performance, that Region 1 can successfully vtilize MSAP funding to
further this goal.

Two of the Four schoals. the Kingsbridge International High School and the Celia Cruz Bronx
High School of Musie, for which Region | is requesting assistance through a MASP grant, are in
my Council district, and | have been very impressed by their curriculum, and the creativity and
dedication of their leadership. [ believe these schools will benefit from the enrichment provided
througlht the MSAP grant, thereby attracting a more diverse student body, many of whom might
seek schooling outside the public schoo! system.

i have previously allocated some of my discretionary Council funds to help these schools
fulfiil their mission, and T will continue to suppert the schocls’ offorts to prepae students Tor
higher education and successfully transition into society.

As a former President of Community School Board 10 and now as a Council Member, | have

been in a position to observe the excellent use of Magnet funds in Region |, and I strongly
support the Repion’s request for funding to continue its innovative and exceptional work.

%! tr urs,
G. Otiver Koppell

Councii Member

PR/Award # U165A070046



THE ASSEMBLY
STATE OF NEW YORK

JEFFREY NOWITZ .
Assemblymar 3157 Disldct DHRAR
Branx Cauniy Comnmeites o Aloehcism
and Do Abnse
DISTRICT OFFICE
3107 Kngsonadoe Avenue e ———
Bronx, New Yark 10433 COMMITTEES
[F18) 796-5345 Election Law
EAN (T8} TRE-6D4 =nvironmental Consanvation
- Hasth
‘ joom s2F Jhiary
Lagiskative CHize Bulding
Alogty, Mo Yol 1238 -
(318} 453-5960 MEMBER
FAX {318) 453- 4437 Puario Rszn/Bigparic Task Force

December 21, 2006

Ms. Yvome Torres

Regional Superiniendent

Region One

New York City Department of Education
One Fordham Plaza

Bronx, New York 104358

Deur Superintendent Torres:

, I am pleased {o support Region One’s Proposal for a Magnet Schools Assistance Program
{MSAP) grant, It is imperative that we provide quality educational programs for all students, {t is
especially erucial that our inner city children are given the skills and tools necessary to uccess
higher education and to successfistly transition inlo society afier schoal,

Region One has been ai the forcfront of these efforts as evidenced by an excellent history of the
development of many successful magnet schools over the last twelve vears. The Magnet School
Assistance Program strengthens teaching and learning; thus enabling schools to attract and keep
students who might seek schooling cutside the public school system.

[ strongly support Region One’s MSAP Proposal and request that they be granted funding in
order Lo continue the excellent work that has been established with Magnet funds in this region,

If I may he of further service, please do not hesitate to contact me.

Sincerely, 7

A
4
Feflrey Dingwitz

Member@PAssembly

PR/Award # U165A070046



NEW YORK
STATE
SENATE

ALBAIY, NEWYORK 12247

April 2, 2007

Ms. Yvonne Torres

Regional Superintendent

Region One

New York Clty Department of Education
One Fordham Plaza

Bronx, New York 10458

Dear Supcrintéudent Torres:

[ am delighted to express suppnrt for the Reglon One’s proposal for a Magm:t 8chools
Assistance Program grant.

) Regmn One has an excellent history of creaﬂug successful magnet schools. Having
piloted programs that meet the needs of the region’s diverse ethric groups, these
mnovative schools benefit not only the children of Districts Nine and Ten , but also the
commmunity as a whole'. The Region’s magnet schools have additionally helped to reduce
minority student isclation. Imaginative and creative educational programs Iike the ones
developad by Region One’s magnet schools are vital to our city’s children.’

I am gratified that these magnet schools greatly contributed 1o the academically rigorous
and research validated educational programs. I am confident the gaod work will continue
in the four nay high schools applying for the Magnet program.

If I maybe of flurther service, please do not hesitate (6 contact me.

éincﬁre]y,

Senator Efrain Gonzalez Jt.
Member of the Senate

PR/Award # U165A070046 ’ (3 PRINT SR O AECYRAED PAPER
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Community District Education Council 10
Department of Education of the Cigy of New York

Murvin Shelien Migole Jocksen Dopied Vas Rosetis Hall Yohunis Femilia

Presidens First Viee Fredfdznr Fecond Viee Prosident Recurding Secretary Treasurer
Counitt Memlrers Yeanue Torres
Edra Hernandez Region | Seperiniendent
Marin Terres Sania Menender
Jomiee: Ford

Disirics It Cormmuniry Superinienden
Judith Paweit

Y¥vonne Tomes

Regional Superintendent

Region One

New York City Department of Educalion
One Fordham Plaza

Bronx, NY 10458

April 23, 2007
Dear Superintendent Tores:

[ am writing to express support for the Region One's proposal for a Magnet Schools Assistance Program
gran! for the 2007-2010 funding cyele.

Far mose than ten vears Region One has demonsirated a strong commitment to educational reform. The
Maguet program pravides an excellent opportunity to continue the focus on improved teaching and
leamning through the support it gives for ongoing professional development and mutually beneficial
community collaborations. Region One has successfully created theme-based magnet schools over the tast
< four funding cycles. These innovative schools have served the needs of the region’s diverse ethnic groups
and benefit not only the childien of Districts Nine and Ten, but also the communily as a whole.
il

1 am cenfident the good work will continue in the four new high schools applying for the Magnet

program. [ whole-heartedly endorse the Region One proposal for the upcoming Magnet Schools
Assistance Program grant,

111 may be of further service, please do not hesitate to contact me.

Sincerely,

Marvin Shelton
President
Community Education Council 10

¥ Fordham Plaza, Rm, 842 * Broax, NY 10458 * Phone; 718.741-5836 * Fax: 718-741-7098 * CRC10@schonks. nve,pov

PR/Award # U165A070046
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Steinhardt School of Culture, Education, and Human Development
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Region I Equity Assistance Center
Metropolitan Center for Urban Education

April 23, 2007

Dear ¥Yvonne Torres,

The New York Untversity Equity Assistance Center is one of ten regional centers
supported by the U.S. Department of Education under the 1964 Civil Rights Act. We are
charged with providing assistance to schools and districts in New York and New Jersey
concerning issues of gender, race and national origin. Magnet schools and the federal
magnet grant-writing process are specific responsibilities of our Center. Therefore, we
support and would be happy to offer feedback, research services and any other technical
assistance il Region | is awarded.

We look forward to providing assistance.

Sincerely
._."_'-——‘?Fé':)—
P

Dr. Bddie Fergus
Project Director
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Ms. Yvonne Torres IHITIATIVES, 11D
Regional Superintendent

Region Ome

New York City Department of Education

One Fordham Plaza

Bronx, New York 10458
April 12, 2007
Dear Superintendent Torres:

I am delighted to express support for the Region One’s proposal for 2 Magnet Schools
Assistance Program grant. This is a worthy program that benefits everyone involved.

Region One has an excellent history of creating successful magnet schools. Having piloted
programs that meet the needs of the region’s diverse ethnic groups, these innovative
schoals benefit not only the children of Districts Nine and Tén, but also the community as
a whole. The Region’s magnet schools have additionally helped to reduce minority student
isolation. Imaginative and creative educational programs likethe ones developed by
Region One’s magnet schools are vital to our city’s children.

T am gratified that these magnet schools greatly contributed to the academically rigorons
and research validated educational program. I am confident the pood work will continue in
the four new high schools applying for the Magnet-program, namely: :

Celia Cruz Bronx High School of Music

Bronx Center for Science and Mathematics

The Kingsbridge International High School

The Mott Hali I Bronx High School

o & B O

i 1 may be of further service, please do ot hesitate to coatact me.

Sincerely,
Giselle O. Martin-Kniep, Ph. D.

" Phone: 516.794:4894°  Faxz 516.671.7264 . E-mail: umkki‘@uol.cnm‘ ﬂdﬂr.ass::iﬁ_Eiﬁ Place, Sea {liff, HY -:ﬂf?ﬂi

PRMAward # U165A070046



EDUCATION FOR CAREERS (EFC)

MICHELE BURR MICKELSCON, PHD - LEAD CONSULTANT

April 16, 2007

Yvonne Torres

Regional Superintendent

Community School Districts Nine and Ten
One Fordham Plaza

Bronx, New York 10458

Dear Ms, Totres,

jt is as an experienced career development educator and Lead Consultant for Education for Careers (EFC) that Tam
writing to you. kwould like to express my strong support for the Magnet Schools Assistance Program (MSAP} at
Community School Districts Nine and Ten.

In additicn to the geals and purposes stated for the MSAP, there are valuable opportunities available to enhance academic
achievement through this project. Mickelson Educational & Career Consulting is especially committed to the following
specific goals of this program;

e . Achievement of tangible and marketable vocational, lechnological, and professional skills of high school students,
and

s Preparation of students academically to successfully continue with postsecondary education andfor productive
employment.

1 have a successful record of providing technical assistance and professional development to a previous MSAP project in
six schools in District Ten. In addition, T have seventeen years of experience at the University of Wisconsin-Madison
related to education, specifically carcer development, for a larger educational constituency. This includes work with a
national catalog of career development publications/resources and a national careers conference. [ would be pleased to
work with you in creating and supporting the professional development of MSAP sta{f plus the project planning, program
development, and assessment of the professional development compenent of this important project te achieve the program
goals at the four high schocls inclided in this project

{ join you and the staff of Districts Nine and Ter in your commitment io enhance the awareness of the world of work {or
high school students as they investizaie their community, aigmenting their knowledge and skills, and developing career

paths to lead them to success the future, T believe that students are best served when they begin exploring these concepts

through appropriately related learning activities through opportunities for service learning, job shadowing, internships, or
other learning strategics.

This project, I believe, will banefit both students and teachers in their quest for enhanced academic achievement,
preparation for student transitions to postsecondary education, and productive employment. This project through
Education for Careers (EFC) will also contribute to the universe of knowledge about successful school reform. T wish you
the greatest success in the accomplishment of the program’s goals.

Sincerely,
JMichiete Ruw Mickelson

PRAward # U165A070046



Metis Associates

..making a meaningful difference

90 BROAD STREET, SUITE 1200, New YORK, NY 10004 TeL: (212) 425-8833 Fax; (212)480-2176 WEBSITE:
wWwWw.METISASSOC.COM

April 23, 2007

Ms. Yvonne Torres

Region One Superintendent

New Yark City Department of Education
One Fordham Plaza

Bronx, NY 10458

Dear Ms. Torres:

On behalf of Metis Associates, I would like to applaud you on your efforts to put together a2 compelling and
significant response to the Request for Proposals from the U. S, Departiment of Eduecation’s Magnet Schools
Assistance Program (MSAP). We would be delighted to serve as the local evaluator of the inter-district magnet
initiative for Districts 9 and 10 should it be approved for funding.

As you know, Metis collaborated with the Region’s planning teamn on the specilication of measurable performance
indicaters and the evaluation plan. In our opinion, the evaluation plan included in your proposal will yield reliabie
evidence of the project’s successes in meeting its intended objectives. ineluding positively impacting student
achicvement. The evaluation plan for the MSAP initiative is consistent with all evalualion reguirements of the
MEAP statute, regulations and performance indicators.

Metis Associates, an independent research and evaluation consulting firm located in Manhattan, is well qualified to
conduct the program evaluation. Metis was formed in 1977 to provide human services research and design to
public, philanthropic, and private-sector organizations. Currently serving more than 70 clients across the United
States, Metis® mission remains focused on supporting public and private organizations in achieving results for the
children, adults, families and comununities they serve. As you know, Metis carrently serves as the external
evaluator for existing CSD 10 MSAP, a relationship that dates back several MSAP funding cycles and has
conducted evaluations of magnet projects in other New York City Community School Districts (1. 2, 25, 26, 27, 28,
ane 30), and for the Beacon, New York and Baltimore County, Maryland school districts. In addition, over the past
several years, Mctis has aiso conducted evaluations of a number of other projects in the two districts, including
several Title VII bilingual education programs, an Even Start family literacy program, a Vocational and
Educational Services for Individuals with Disabilities (VESID) [Heracy project, and an Arts in Education initiative
for CSD 10; and a NSF-funded |ocal Systemic Change Teacher Training Program for CSD 9.

Metis Associates is prepared to execute the tasks and provide the deliverables described in District 9 and 10°s
application for assistance. Metis will conduct the proposed first-year evaluation for a fixed price of $62,000.

Sincerely.

/’“ .
flfj J ~
I’L = ['r g 2 0 e BT o

Alan 1. Simon, Ph.D,
Senior Vice President

PR/Award # U185A070046



HOFSTRA UNIVERSITY

December 13, 2006

I am wuiting in support of Kingsbridge International High School’s application for a
grant from the Magnet Schools Assistance Program. I am a volunteer with the Inner
City Outings Program of the Sierra Club in New York City. As part of that
program, I work with Naveen Kanithi, Coordinator of Special Programs at
Kingsbridge International High School, to take students from Kingsbridge on
outdoor trips.

Inner City Outings is the Sierva Club’s community outreach program for
underprivileged children and adolescents. We are a one hundred percent volunteer
organization. We work as an organization to provide young people with ocutdcor
recreational opportunities, leadership training, positive group experiences and
environmental education, while imbuing in them a love of nature and the cutdoors.

ICO was established in 1970 by the San IFrancisco Bay chapter of the Sierra Club.
Currently, there are over fifty ICO groups in cities across the nation, all of which are
overseen by the national Sierra Club. New York City JCO was begun in 1981, and
I've been volunteering since 1985,

We work in partnership with social service agencies and schools, and currently work
with Kingsbridge International High Schools and five other groups. In my work

- with Kingsbridge, which started in October 2006, I try to arrange about one trip a
month throughout the year. 1 hope to continue this relationship through rext year
and ‘as long into the future as possible. The students of Kingsbridge are perfect for
ICO, and 1 have very much enjoyed our first two trips together. The school is doing
an excellent job of supporting ICO by providing transportation for the trips, and by
Naveen’s recruitment of the students and active participation on the trips.

If you need more information, please feel free to contact me at my office at Hofstra
University, where I am a mathematics professor: (516} 463-5573. [ also encourage
you to visit the New York City ICO web site at newyork.sierraclub.org/nyc/ico/.
Sincerely,

=~} . ) -

7 Sy i

{’/f/’é:f«\.}’iﬂf.,"s "*% /ﬂ /?l\:“'“ ”Hx(f-/
¥ '

Raymond N. Greenwell
Professor of Mathematics

SOPSTRA LIEVERsDI Y o Plemwsrean, New York 11549

PR/A&ward # U165A070046



Fax :ent by : 7184896445 BCa A3-Z23767 21153 Bg: 2-2

Bronx
Council
On the

March 30, 2007

Ms. Yvonne Torres

Regional Superintendent
Region 1

One Fordham Plaza, §2 Floor
Bronx, WY 10458

Re:  Celia Cruz Bronx High School of Music

Dear Ms, Torres:

On behalf of my Executive Director Mr. William Aguado and the Bronx Council on the Arts, [
am writing this letter to offer Broox Council on the Arts” support their effort in attaining status as
a Magnet school.

Qver the last four years, the Bronx Council on the Arts has had the pleasure of working with and
providing Arts-In-Education funding to Celia Cruz Bronx High School of Music and/or its artist
partners ¢nabling them to provide extra tatoring in order to further enhance students’ skills in
mstrumnentation or vocal performance. Moreavet, some of these funds involved integrating the
arts into the schoal’s curriculnm in order to further the students mastering the given academic
subject. Apain, these efforts have proofed 10 be & success.

More important is the fact that each and every student currently enrclled at Celia Cruz has gone
through the adjudication process cstablished by the New York State School Music Association
and all have received passing scores. This success reflects the commitment of the staff and the
administrative Jeadership of Celia Cruz Bronx High School of Music. Their model as a New
Vision School has improved student attendance and has retained a high rate of students being
accepted 1nto universities and colleges around the country.

In view of this high rate of artistic and academic success, we urge you and your office to do all in
its power in assisting the Celia Cruz Bronx High School of Music attain magnet school stafus.
Aftaining magnet school status will enzable the school to attract the best students of our County
and afferding these students a realistic opportunity in attaining their professional goals.

In working closely with Celiz Cruz Bronx High School of Music we kuow that our mission of
nurturing of gur future artists will definitely be achieved. If we can be of any further assistance,
pleasd feel free to call my office at 718-931-8500.

neetely ﬂ
Americe Casiarfe Ir.

Granis Adpminister

The Bronx Writers' Center + Bronx Cultural Card » Longwood Art Gallery + BCA Development Corporation
1738 Hone Avenue, Bronx, New York 104611486
718.931.9500 « Fax: 718.409.6445 « Email: brorxart@bronxarts.org » Website: www bronxaris.org

PR/Award # U1B5A070046



LEHMAN

C O L L E G E
The City University of New York

March 28, 2007

Yvonne Torres

Regional Superintendent

Region 1/ Community School District 10
Onc Fordham Plaza 8" floor

Bronx, NY 10458

Dear Ms. Torres,

As the tead partner for the New Visions Celha Cruz Bronx High Schoo! of Music, ! am
very excited about the possibility of the school joining the Magnet School Assistance
Program.

Lehman College has worked very closely with the Celia Cruz Bronx High Schoo! of
Music from its inception. We consider the school an integral part of our Lehman mission.
Celia Cruz students rehearse and receive music instruction regularly oo our campus.
Their concerts are performed at Lehman theatres and their students and some of their
faculty also participaie in Lehman performance groups. Lehman College Music
Department faculty work with Celia Cruz teachers and students to enhance music
education oppartnnities. We also collaborate on academic initiatives related to areas of
study outside of music: SAT preparation, faculty development, art, foreign language,
college admissions, etc. Celia Cruz students are regularly invited to callege events and
lectures. They have even performed at many College functions, Lehman administrators
and faculty participate in Celia Cruz HS meetings ard events as well.

As Dean of Arts & Humanities, I am very proud of the fine work Principal William
Rodriguez has done in creating and maintaining high standards and aspirations for the
Celia Cruz Bronx High School of Music. T look forward to our continued relationship and
to the opportuniiies the Magnet School Assistance Program will provide.

Sincerely,
Marlene Gottiieh

Oifice the Bean of Arg and Hunsnides
Phone 7IS.060-5675  Fax T18-06 8548 « wawlchman.ede

Shuster Hall, Room 582 - 250 Bediord Pk Boulevard West - Brons, NY 10-Hi8-1588
PR/Award # U1 B5A070048
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28 March 2007

Me. Yvorne Torres
Regional Suparintendent
New York City Region 1
1 Fordham Plaza

Brony, NY 10458

Dear Ms Torres:

This lettar is in support of Mok Hall Baonx High School's application to the fac emd Magnet
School Assistance Frogram for o grant to become a mzgnet school, The Inke mifional
Baccalaureata (18} will support Mot Hall Bronx High Schaal in becoming an ¢ L forized 1B
Diploma Programime, The details of this suppert are cutlined by the IB's gurre nt dmeling and
processes for application and authorization, available &t wanw.ibo.org or throt ok this office.

The application process end fee structurs include specialized training and pre f xisional
resources leading toward authorization, Schdols typleztly engage in the appl cedon and
authorzation procass for three years. At the end of this period, an autharizal tr visit by an
I8 visfting team wik be schaduled, Upon the resommendation of the authoriz: bon visit feam,
a schoo! will bagin teaching the IB philosaphy and curriculer framework at a « cminrehensiva
level. Please note that a schoel's completion of the application process dogs 11ed guaranites
8 schopl's authorizabion.

IB staff development is offered through the (B North Amerlea scheduled work 5 1ps, which
tale place throughout MNotth Amarlea. Programme resaurce matetisle can be surchased
through the 1B Publications office tn guide professional development and sup 131
implamentation.

The 1B misgion statament peints out that the organization “aims to develop in 1 ring,
knawladgeable and caring young people who help o ereate a better and mo 2 peacefisl

, world through Imtarculiural understanding and respeet. To this end the 1B wa ks with
schools, governments and intemational argamzatmns to develop challanging | rogrammaes of
intemational edusation and rigorous essessmant.” Weorking with Matt Hal Br av¢ High
Schoal to implement the Diploma Programme and to achisve authorization & r £oth
programmas ig quite consonant with the mlssmn of the |1B. Piease feel free 1 cantact me far
any additional information.

Deputy egmnal Director, iB North America

WORTH AMBRICA & CARTIBEAN

475 Riveride Drive, 16¢h Flaor, b aw Yark, NY
Us-ror1s

THL ¢ 2)2 696 4464 vaxs+1 0 12 B89 9242
f-watls ibnafibo.ory  WER 8118 v wibeorr

PR/Award # U1B5A070046
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LA REUE T e T

Ms. Yvonne Torres
Regional Superintendent
Wew York City Region |
1 Fordham Plaza

Bronx, Wew York 10458

To Whom It May Concern:

This letter is in support of Mott Hall Bronx High School’s bid to be a part of the Repion | federal
Magmet School Assistance Program grant applicstion,

Advancement Via Individual Determination {AVIT) is a nationally rown college preparatory
program that targets students in the academic middle — B, C, end ov . D studants - who have the
desire to go to collepe and the willingness to work hard, These are : t2 lents who are capable of
cotnpleting rigorous curricutum but Fall short of their potential. Tyy iy, they are the first in
their families to attend college; many are from low-ingome or minoi iy families. AVID pulls
these students out of their unchallenging courses and puis them on t 1 collepe track: acocleration
instead of remediation.

Not only are students enrolied in their school's toughest classes, suc 125 honors snd Advanced
Placement, but also in the AVID elective, For ane period 2 day, the v 1zarn organizational and
study skills, work on eritical thinking and ask probing questions, ge wademic help from peers
and college tutors, and participate in enrichment and motjvational a i ities that make college

seem attafnable. Their selfvimages improve, and they beeoroe ecad 11.cally successful leaders
and role models for other students.

Motl Hall Bronx High School began offering the AVID progrem in §u: 2006.2007 school vear to
cighteen (15) 10" graders and plana to expand in subscquent years vr t 1 there is onc AVID ciass
on cach grade, We are pleased that Mott Hall has shown a commibr yent to the faithful
iroplemnentation of the program as evidanced by having eighteen (11) staff members trained in
AVID methoidologies in their first year of inplermnentation.

As the AVID Eastemn Division Director, [ support Mott Ha!l Bronx |izh School in its application
to become a Magnet school.

Sincerely, .
St

Barbara Smith, Ph.D.

AVID Eastern Division Director
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November 3 2006

Ms. Yvonne Tosxes
Regional Superintendent
New Yodke City Repiao, 1
1 Tordham Plasa

Bronx, NY 10458

Dear Ms, Torres:

As you know, DreamYard has made a long-teem comumitroent to the schools and commun te3 of the Broox. With
your support and the support of Region 1 we have partnered numerous professional artists 20d educators in
meaningfil collabarations that empower young people to positively affect thelr commusitt « sad become Lifelong
learners. As part of our work, we have had the grear fortuse w develop close partnecships v 2 numerons Bronx
schools and prganizations.

We are writing to support one of those school pariners, Matt Hall Bronx Frigh School, in t v4- application fora
prant to work with Metis Assocates. DireamYard artists consult with Mott Fall teachers to 3asign innovative
projects and are also wotking to start a drama club at the school. In addition, we also have’ x| the pleasure of
working closely with Matis Associates, most significantly m partership with Region 1 on 2 Ul Deparement
Education grant 10 eviluate POETRY Express,

As 4 paztner of Matt Hall Bronx High School we support their application fot a grant to w: nk with Metis
Associates,

ARG,

- Tim Lord
0~Pouuda:r and Ca-Executive Director Co-Founder and Co~ i recutive Diteclor

(718) 58A-B007 ext. 2 (718) 588-8007 cxt. 3
jduchin@dreamyred.com ﬂotd@dreamymd‘co: 1
Dreart¥and | Joson Dechin  Bowdof | Brickson Slekacy Susaoa Loval Robin Skye 87, vk rard Aveaue
Direeiorn Tan Lond Disaciors | Peter Dushin Chmlea® Lord  Landon Slage Bre ¢, Now York 10457

{ PhGaines Ted Owen Abby Turk 716 5318007

Tom Guinrhueg Helen Pardon Trrox Zardoya dre n y rd eom

Debornh Hachi Patrivie Perez

Fhilip Seysgour Foffman  Parker Posey

PR/Award # U165A070046
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Ms. Yvonne Tomes
Regional Superintendent
New York City Region 1
1 Fordhara Plaza

Bronx, NY 10458

To Whom [t May Concern:

The mission of Wingspan Arts is to reach out and expose diverse groups, « i ecially
young audiences, to all forms of the performing, visusl, media and literary :1ts. We
accomplish this by engaging professional artist-educators whe ate inspirec 7 the work
they do and have a unique gift for sharing that inspiration with students, S rceits
founding in 2001, thousands of children across the New York Metro Regiin have
benefited from Wingspan Arts” customized programs, which utilize a wid:: saectram of
arts disciplines to address a variety of relevant developmental areas. Qur: p¢grams
enable students to have a better view and understanding of 2 complicated, :hanging
world that can be uniquely and vividly expressed through the arts. This he i fulfill the
miission of connecting students to the arts, and the arts fo life.

In-Schoo] Collahoration is key to the success of Wingspan Arts work duri 13 the school
day. Each program is designed with school leaders and teachers working t 3gather with
Wingspan staff and teaching artists. Wingspan’s goal is to enhance what 2 :chool is
alteady offering and reach students in new ways. Wingspan Arts works v i 1 Mott Hall
Broox High Scheol in this capacity. We are working toward our goal by iatograting
dance, martial arts, and strength training in a high school physical educati »2 program,
In addition. students are given the opportunity to continue working with ¥/ ngspan
instructors outside of school.

Sineercly,
Rebecea Ashley

Associate Director of In-School Programs
Wingspan Arts, Inc.
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Ms. Yvonne Torres
Regional Superintendent
New York City Region 1
1 Fordham Plazs
Bronx, NY 10458

To Whom It May Concern!

The mission of Replications, Inc. is to offer superior educational opportui it es to public
school children who would otherwise be educated in poorly performing s Jiols, We
fulfill this mission by creating, one after another, small, excellent schools  work is
inspired by this insight: that the typical way in which a pionecring public scaool is
created through the energy and will of 2 single, visionary leader radically Fiaits the
influence of the school’s inmovations. Rather than spend our resources di veloping
models that would be similarly lirnited, we choose tnstead to identify dist netive schools
that already have a record of success, and thep replicate these schools in 12v settings. In
ather words, we capitalize on the trials and errors and suecesses of others x1d work to
ensure that good school models reach many more children than could pos sibly attend the
original mode] schools. ght years inta its history, Replications, Inc. has ¢ s:eblished
¢eleven middle schools, four secondary schools and cight high schools, fo 1 total of
twenty-three schools: two in Baltimore and twenty-one in New York City.

As tiroe goes on in the life of any exceptional school, the risks grow that I« institetion
will [ose those features that have been essential to ite success. Teachers 1310ve on, leaders
retire, and institutional memory fades, while federal regulations and othe ysstemic forees
place pressure an the small, distinctive school to conform. At the same tinye, the leader
and staff of a high-performing school are busy people and have little or ny ¢pportunity to
promote their successes, codify their good practices in any systematic way or
qomunicate the Iessons they have lcamed to other educators.

Mindful of these risks and limitations, Replications, Ine has begun develk jing Networks
of same-model schools. Each Network will include all of the Replicatior s s chools that
follow a particular model. To date, we have launched three: the Frederic @ Douglass
Academy Network, the Mott Hall Network, and the Knowledge and Pow :* Preparatory
Academy (KAPPA) Network, Our Mott Hall School Network initiative : 5 ¢ natural
extension of Replication Inc.'s commitment to improving public schools 'y 7 extending the
life and influence of schools identified as exemplary models. The Mott Ha(l Network
provides mechanisms and media for communication among our netwark’: niembers. Char
Network gaals include: developing and strengthening curticulum, enhanciiz school
performance and accountability, and sharing and ptomoting what works. ir addition,
Replications, Inc provides professional development opportunities to priz ¢ials through
the Replications Leadership Institute. The Leadership Institute hosts dinc v lectures,
Tetreats and other mectings that are attended by both current principals o R zplications
Inc. schools and strong candidates for future leadership positions. In this way, the



Institute serves not only as a source of professional development but as & s surce of
suppott for individuals leading Replications, Ine. schools.

Replications, Inc supports Mott Hall Bronx High School in its application. for funding
from MSAP.

Sincerely,
Oy EL R

John Elwell
Pregident

PR/Award # U185A070046
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Steinien Hall, Room 142
G0 Convent Avepue

e GRO\‘E SCHOOL Maw York, Nw"f—'ork 104031
[S82 o ENGINEERING e

of NewYork -
www.ceny.cany.edu/enginearing

OFI“ICE OF THE DEF\N B.’iarch 3{}, 2007

M. Edward Tom

Prirtcipal

The Bropx Center for Science and Mathematics
1363 Fulton Avenue

Bronx, NY 10456

Re: Grove School of Engineering and STEM Program Suppaort. for the Magnet
Grant Application
Dicar M. Tom,

As the Dean of the Grove School of Engneeﬁng and Director of the STEM Instifute summer
program, I am writing in support of . The Bronx Center for Science and Mathematics'
application for the Magtiet grant.

The STEM Institute is a collaberative inifiative between the College NOW Program, the Bio-
medical Engincering Dept., NOAA-CREST and other rescareh programs at The City College of
New York Grove School of Engineering, and the New York City Departiment of Education. The
program is designated 1o instruct students (currently enrolled in the 9%, 10™ and 11" grades) in
rigerous “minds-on™ academic cowses such as Advaoced College Algebra, Pre-Calculus and
Trigonometry, Calentus with Analytic Geometry, General Physics with Caleulus or Pre-Calculus
Application, General Chemistry, Technical Writing and other advanced topics as appropriate in
engineering and science disciplines. Thess courses are designed to emphasize teamwork,
creative hands on experiences and crtical thinking skills. Also, the STEM Instituie is designed
to engage high school shudents in peer mentoring and networking across the STEM student
pipsline to develop and maintain wnderrepresented minority and female students interest in the
STEM Program.

The proposed Magnet grant will ereate an expanded pipeline of students who can participate in
program such as STEM. The STEM Institute has served more than 100 stodents from different
high schoel in the Bronx such as The Bronx Center for Math and Science, Bromx High School
for Medical Science, Bropx Science High School, Dewitt Clinton High School, Mott Halt High
School, ete. I am particularly please that the Bronx Center for Science and Mathematics is one
of eur partner high schools.

Best wishes for a successful proposal and I look forward 1o continue working with your high
school,

Sin erel
M! T
Io p Batha

THE CITY UNIVERSITY OF NEW YORK

PRAwvard # U1B5A070046
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+ Dartmouth College HANCVER » NEW HAMPSHIRE  03755-3547

Department of Education  + 6103 Ragen House +  TELEPHONE: (603) 646-3140

Jay Davis

Instruetor and Secomdary Teacher Education Divector
Program Divector, Surtmer Envichment af Dartmouth Program

March 30, 2007
To whom it may congsrn,

I write this letter of support for the Bronx Center for Science and Mathematics, out of a deep
conviction in the mission and implementation strategies of the school. It has been 2 parther
schaol with Dartmouth College for two years, as one of our sending schools for the Summer
Enrichment at Dartmouth (SEAD) program. (For more information, see
www.darimeuth.edu/~sead) We are proud to be partnered with this school.

As Directot of Secondary Teacher Education at Dartmouth College, and a veteran of eleven
years of high school and middle schoo! teaching myself, 1 am intimately Ffamiliar with some of
the challenges facing our educational syster. In mv role as director of the SEATD) program, |
have also worked for six more y2ars with under-resourged schools and students who qualify
for free or reduced lnnch. In all of these experiences, 1 have come to know few institutions

. that match the Broox Center for Sclence and Mathematics in its combination of creative
viston, academic gor, and commitment 1o working in challenging circumstances. [tis an up
and coming schoel that is already helping to travsform children’s lives.

More importantly, it is consiantly looking w0 improve the services that it offers in mecting
students’ needs. Tt isin this spirit that it applies for a grant to increase the diversification of
the school. By working actively to inerzase its enrollment of such populations as Caucasian
and Middle-Eastern students, the school is demonstrating its commitment to as diverse a
student body as it can attain. [ am confident that this commitment will bear fruit, and the
school deserves the resources to make this happen.

I wouid be happy to answer any questions or concerns that you might have, and I urge you
to support this small school with very large aspirations.

Sincerely,

Jay Davis

PR/A&ward # U165A070046
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OrFicE OF THE Dian . March 30, 2007
Mr. Edward Tom
Principal
The Bronx Center for Science and Mathematics
1363 Fulton Avenue

Bronx, NY 10456

Re: Grove School of Engineering and STEM Program Support for the Magnet
Grant Application
Dear Mr. Tom,

As the Dean of the Grove School of Engineering and Director of the STEM Instiftte summer
program, I am writing iz support of H.S. 268, The Bronx Cemter for Science and Mathematics'
application for the Magret grant.

The STEM Institute is a collaboraiive initiative between the College NOW Program, the Bio-
medical Evpineering Dept., NOAA-CREST and other rescarch programs at The City College of
New York Grove School of Engineering, and the New York City Deparunent of Education. The
program is designated to instruct students (cwrrenily enrolled in the 0% 10% and 11™ grades) in
rigorous “minds-ot” academic courses such as Advanced College Algebra, Pre-Calculus and
Trigonometry, Calculus with Analytic Geomewy, Genera! Physics with Calenius or Pre-Caleulus
Appleation, General Chemistry, Technical Writing and other advanced topics as appropriate in
engineezing and science disciplines. These courses are designed to emphasize teamwork,
croalive Lauds o experienees and aritical thinking skills. Alsn, tha STREM Institate . designed
to engage hiph school students in peer mentoring and networking across the STEM student
pipeline to develop and maintain underrepresented minority and female students interest in the
STEM Program.

The proposed Mapgnet grant will create an expanded pipeline of students who can participate in
progyam such as STEM. The STEM Instituee has served more than 100 sindents from differemt
high school in the Broax such as The Bronx Center for Math and Scieace, Bronx High School
for Medical Scignce, Bronx Science High School, Dewiti Clinton High School, Mott Hall High
School, ete. 1 am particalarly please that the Bronx Cemter for Science and Mathematics is one
of our partrer high schools.

Best wishes for a successful proposal and I look forward to continue working with yaur high

school.
Sinceraly
/%? ] /5"//1

Joseph Barba

Dean

TRE Crty URIVERSITY OF NEW YORK

PR/Award # U1ESADV0046



HOFSTRA UNIVERSITY

December 13, 2006

I am writing in support of Kingsbridge International High School’s application for a
grant from the Magnet Schools Assistance Program, I um a volunteer with the Inner
City Outings Program of the Sierra Club in New York City. As part of that
program, I work with Naveen Kanithi, Coordinator of Special Programs at
Kingsbridge International High School, to take students from Kingsbridge on
outdoor trips.

Inner City Outings is the Sierra Club’s community outreach program for
underprivileged children and adolescents. We are a one hundred percent volunteer
organization. We work as an organization to provide young people with outdoor
recreational opportunities, leadership training, positive group experiences and
environmental education, while imbuing in them a love of nature and the outdoors.

ICO was established in 1970 by the San Francisco Bay chapter of the Sierra Club,
Currently, there are over fifty ICO groups in cities across the nation, all of which are
overseen by the national Sierra Club. New York City ICO was begun in 1981, and
I’ve been volunteering since 1985.

We work in partnership with social service agencies and schools, and currently work
with Kingsbridge International High Schools and five other groups. In my work

. with Kingsbridge, which started in October 2006, | try to arrange about one irip a
month throughout the year, 1hope to continue this relationship through next year
and as long into the future as possible. The students of Kingsbridge are perfect for
ICQ, and I have very much enjoyed our first two trips together. The school is doing
an excellent job of supporting ICO by providing transportation [or the trips, and by
Naveen’s recruitment of the students and active participation on the trips.

If you need more information, please feel free to contact me at my office at Hofstra
University, where I am a mathematics professor: (516} 463-5573. I also encourage
you to visit the New York City ICO web site at newyork.sierraclub.org/nyc/ico/.

Sincgely, ,
/ff?’ g ,--/_ | 75 ﬁzy\uwwt(f/

I
!

Rayrﬁfond N. Greenwell
Professor of Mathematics

Horstra UNIvERSITY o HEMpsTEaD, New York 11346

PRfAward # U1BSAD7004E



NEW YORK CITY DEPARTMENT OF EDUCATION
REGION ONE LEARNING SUPPORT CENTER

Coe Fordham Plaza, Bronx, New York 10458 @ Tel & T1E-741.703¢ @ Fax # TIA-584-5502 @ Vehsiterregienonens
YVONNE TORRES . ]
Regionnd Superiatendent Tiffany Carle-Correa
. Conminaor Gified and
ASKTA DAVIS, E4.D. N N
. . Talented/Enrichment
Regional Deputy Superintendent Teurloc € schopls nve.cov
TIB141-7073

March 13, 2007

Mr. Marty Barr

Executive Director

Office of Student Earollment,
Planning and Operations

32 Chambers Street

New York, NY 10007

Dear Mr, Barr:

Please find attached the amended Voluntary Desegregation Plan for an inter District Magnet application
for Districts 9 and 10 which we plan to submit along with our application to the U.S. Department of
Education’s Magnet Schools Assistance Program for funding during the 2007-2010 funding cycle, If
the grant award is acquired by the district, we assure the New York City Department of Education that
we will implement the Desegregation Plan as amended.

We would appreciate any and all feedback that you would have to offer. If you have any questions,
please feel free to contact Tiffany Carlo-Correa at 718-741-7073,

If the Plan as amended mects with your approval, we would appreciate it if you provide us with a letter
of support for inclusion in our proposal to the U.S. Department of Education.

Thank you for your support.
Sincerely,

AV ﬂ*nw(arf' S

Yvo \e Torres, Re;iﬂn Instructional Superintendent, Region 1

&/ffé

Frank Palioita, S( crintendent, Community School District 09.

e Vel

/" Sonia Menendez, Supenntc etit, Community School District 10
Enc.

PR/ Awvard # U1B5A070046

“Building a Community of Learners and Leaders”
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Desegregation Plan Information Form

Type of Desegregation Plan
(Clieck One & Attacii the Appropriate Documernis)

A Required Plan: A plan that is (1)
implemented pursuant to a final order of
a court af the United States, or a court of
any State, or any other statz agency or
official of competent jurisdiction and {2}
the order requires the desegregation of
minority group segregated children or
facuity in the elementary and secondary
schools of thal agency or those agencies,

Attach the Following Documenls

A copy of the court or agency order that
demonstraizd that the magnet school(s) for
which assistance is songht under the grant are a
part of the approvad plan.

Note: ifthe applicant is iniplementing a
praviously appraved plan that does not include
the magnet schuol{s) for which assistance is
requested, the plan must be modified to include
the new magnet school(s}. The applicant must
obtain approval of the new magnet schools, or
any other modificalion to its desegregation
plan, from the court, agency or oificiai that

Joriginally approved the plan. The daie by

which proof of approval of any desegregation
plan modification must be submitted to the US
Department of Education is identified in the
closing date nolice.

Any desegregetion plan modification should be
mailed to:

Steven L, Brockhouse

US Depariment of Edycation
Qffice of lnnovation &
Itprovement

400 Maryland Avenue SW, Rm
4W3239

Washington, DC 20202-3970

A Voluntary Plan; A planto
reduce, eliminate or prevent

minerity group isolation that is
being implemsnted (or would be
implementad if assistance under the
Magnet Schools Assistance
Program is made available) on
either a voluntary hasis or ag
required vnder Title VI of the Ciwi]
Richts Act of 1964,

Attach the Following Docuinents

A copy of the plan

A copy of the school board resolution
adopting and implementing the plan, or
agreeing 10 adopt and implement the
plan upon the award of assisiancs.

PRI&ward # 1654070048




THE New YORK City DEPARTMENT OF EDUCATION
JOEL L. KLEIN, {fiancefior

Office of Student Enrollment Planning and Operations
Elizabeth Sciabarra, Chief Executive

April 16, 2007

Ms. Yvonne Torres

Regional Superintendent, Region 01
Ong Fordham Plaza

Bronx, New York 10438

Drear Superintendent Torres:

The Office of Student Enrollment Planning and Operations (OSEPO) have reviewed Region 1°s
updated Voluntary Desegregation Plans for Districts 9 and 10 to support a Magnet Schools
Assistance Program application.

The plan includes the foliowing designated magnet schools: Celia Cruz Bronx High School of
Musie, Kingshridge International High Schaol, Mott Hall Bronx High School, and The Bronx
Center for Science and Mathematics. The inlent of the Region 1 plan is to enroll non-minority
students who reside within Districts 9 and 10 but who would otherwise attend non-public
schools.

Insofar as the plan is an optional program designed to promote a reduction in racial isolation and
increased diversity in Region 1 high schools, this office is approving the plan. Approval is made
with the understanding that Districts 9 and 10, and OSEPQ will monitor aspects of the plan to
insure the achievement of the desegregation objectives at all participating schools,

Further, you are advised that the availability of student transporiation is established by
Chancellor’s Regulations, as administered by the Office of Pupi! Transportation, and Federal
Regulations that pertain to the use of Magnet Schools Assistance Funds.

ff you need further assisiance, please contact me at 212-374-5473,

T 71{:&: 1

Marty Barr \
Executive Directorf|!
Elementary and Mi

le School Enrollment

C Frank Paliotta
Sonia Menendez
John Harper
Cathy Talenti

52 Chambers Street, Raom 415, New York, NY 10007
212.374-2363

PRiAward # U165A070046



NEW YORK CITY DEPARTMENT OF EDUCATION
REGION ONE LEARNING SUPPORT CENTER

Ouoe Fordham Plaza, Bronx, New Yark 10458 # Tel #: NE-TA-I630 & Fay 3: 718.554-5502 @ Welisitetregionont.us
YVONNE TORRES .
Regional Superiolendent liffany Carlo-Correa
\ . Coordipator Gifted and
ASKIA DAVIS, Ed.D. Ta}ech&nd\ment
Regirnal Deputy Superintendent )
T
March 13, 2007
Mr. Marty Barr

Executive Director

Office of Student Enrollment,
Planning and Operations

52 Chambers Street

New York, NY 10007

Dear Mr. Barr:

Please find attached the amended Voluntary Desegregation Plan for an inter District Magnet application
for Districts 9 and 10 which we plan to submit along with our application to the U.S. Department of
Education’s Magnet Schools Assistance Program for funding during the 2007-2010 funding cycle. 1f
the grant award is acquired by the district, we assure the New York City Department of Education that
we will implement the Desegregation Plan as amended.

We would appreciate any and al! feedback that you would have to offer. If you have any questions,
please feel free to contact Tiffany Carlo-Correa at 718-741-7073.

If the Plan as amended meets with your approval, we would appreciate it if you provide us with a letter
of support for inclusion in our proposal to the U.S. Department of Education.

Thank you for your support.

Sincerely,

l "
Al %w,(llrrﬂer”"
Yvo e Torres, Reg?/Instructmnal Superintendent, Region |

i//fz,(

Frank Palmlla Slﬁnnlendent Community School District 09.

S Vons

/ Sonia Menendez, Superinte
Enc.

ht, Community School District 10

“Building a Community of Learners and Leaders’”’
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NEW YORK CITY DISTRICTS 9 AND 1
YOLUNTARY DESEGREGATION PLAN
Amended March 2007

This plan constitutes an update of Community School District 10’s voluntary
descgregation plan, which was initially approved by Community School Board 10 in March
1993, and amended three times subsequently, in January 1998, November 2000, aad February
2004 (see documentation attached). Under this amended Voluntary Desegregation Plan,
dependent upon funding from the Magnet Schools Assistance Program {MSAP), Community
School Districts 9 and 10 will operate an inter-district magnet program during the 2007-2010
MSAP funding cycle. This plan is being submitted to the New York City Department of
Education for approval, and subsequent submission to the U.S. Department of Education for
consideration in conjunction with the districts’ MSAP application for funding.

During the 2007-2010 funding cycle. Districts 9 and 10 will:

o reduce minerity isolation in four high schools with substantial proportions of minority
students (Celia Cruz Brenx High School of Music, Kingsbridge International High
Schocl, Mott Hal} Bronx High School, and The Bronx Center for Seience and
Mathematics);

e develop and implement magnet programs that will assist the districts and scheols in
achieving systemic reforms and providing all students with the opportunity to meet
challenging State content and performance standards;

o develop and design innovative ecucational methods and practices and provide courses of

instruction that will substantially strengthen the knowledge of academic subjects and the

arasp of tangible and marketable vocational, technological and professional skills of
students attending the magnet schools;

» improve the capacity of Districts 9 and 10 to continue operating maguet schools after
federa! funding through professional development; and

= ensure Lhai all students at the magnet schools have equitable access to high quality
cducational programs that will enable them to succeed academically and continue with
posisecondary education or productive employment.

Background and Context of the Desegregation Plan

As noted abave, District 10 in the Bronx has received funding from the Magnet Schools
Assistance Program since the 1993 program cycle. Over the course of these project periods,
through the implementation of voluntary desegregation plans, a total of 12 elementary, four K-8
schools, four middle, one 6-12 school, and one high school have been able to enhance their
educational offerings by developing and implementing innovative, theme-based curricula,
research-based instructional praciices, rigorous staff development, and aggressive cutreach and
marketing campaigns in order to attracl a more diverse population of students in the community.
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While not all magnet schools succeeded in mecting their enrcliment targets, there is
evidence (o show that the schools were successlul in attracting new students and, in some
instances, decreasing minority isolation. For example, during the 2001-2004 MSAP funding
cycle, while minority isolation across the four elementary schools served by the grant increased
slightly (by 0.7 percentage points), the schools were successful in stemming the tide of an even
greater increase in minarity isolation district-wide (of 1.2 percentage points). Furtherinore, the
magnet program did not have a negative impact on the ethnic balance at the feeder schools, and
succeeded in ensuring equitable minority and non-minority participation at the classroom level.

With the first wave of reorganization of the New York City Department of Education in
July 2003, Community School Districts 9 and 10 were brought together into one instructional
division, Region 1, under the leadership of the former Superintendent of District 10, kma
Zardoya. Given that the transition to the new organization was still in process, and taking into
consideration the demographics of the new district under her jurisdiction, during the 2004-2007
funding cycle, Superintendent Zardoya opted to submit another proposal targeting only the
schools of District 10. In the current funding cycle, there are a total of six schools receiving
support Trom MSAP: three elementary schoois (PS 2035, PS 310, and PS 340), one middle school
(MS 254), one 6-12 schaol (MS/HS 368), and one high school {Marble Hill).

Under the leadership of the current Superintendent, Yvonne Toires, there has been a shift
in instructional priorities and a decision to leverage MSAP funding as a catalyst for addressing
pressing needs at the secondary school level. These needs are observed in Regenls exam pass
rates of high school students in Districts 9 and 10, when compared with rates of students
citywide. For exampie, on the Comprehensive English Regents exam, 70% of high school
students in Districts 9 and 10 who took the exam in 2006 passed it, compared with 78% of
students citywide. In math, 79% of District & and 10 students passed the Regents A exam,
compared with 83% of students citywide.

]

2007-2010 Desegregation Strategy

The linchpin of the districis’ desegregation strategy is to attract the signiticant
numbers of non-minority students already residing in the Bronx who are currently
attending public schools outside of Districts 9 and 10 or non-public schools back into the
districts’ high schools.

As New York City Department of Education data reveal, there are vast disparitics in the
praportions of minority and non-minority students in grades 9-12 attending high schools in the
Bronz. Asshown in Table 1, in all District 9 and 10 high schools, an overwhelning majoriey of
the studenls (94.4%) are from minority backgrounds - a similar preportion to the population of
Bronx high school students overall {(95.5%).
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Table 1

Numbers and Percentages of Non-Minority and Minority Students
In Districts 9 and 10 and the Bronx*

District 9 and 10 All Bronx
Public High Schoois Public High Schools
(N/%) (N/%h)
Non-Minority Students 23,4358 (94.4%) 39,528 (93.5%)
i Minority Students 1,401 (5.6%) 2,784 (4.5%)
 Totals | 24,859 | 62312

*Source: NYC Department of Education (2005-2006 schoo! year)

When reviewing enrollment data from the non-public (private and parochial) secondary
schoals in the area encompassed by Districts 9 and 10,' it is clear that the proportion of non-
minority students in the non-public high schools is much greater than that in public schools (see
Table 2 below). As shown, of the 24,859 students in District 9 and 10 high schools, only 5.6%
are non-minaority, whereas of the 4,686 students in non-public high schools in this area, slightly
more than half (50.6%) are non-minority. Stated differently, of the 3,774 non-minority studenis
who attend high schools in the region served by Districts 9 and 10, 62.9% attend non-public
schools while 37.1% attend public schools,

Table 2
Numbers and Percentages of Non-Minority and Minority Students
Aitending Districts 9 and 10 Public 2and Non-Public Secondary Schools

Districts 9 and 10
High Schools

Non-Public High Schools
in Pistricis 9 and 10

Total

| Non-Minority Students

1,401 (5.6%)

2,373 (30.6%)

3,774 (12.8%)

Minority Students

23,458 (94.4%)

2,313 (49.4%)

25,771 (87.29%)

*Source: Mew York State Edacation Department

Thus, although a free public school cducation is available to all children who reside in the
Districts 9 and 10 community, substantial numnbers of parents are electing not to take advantage
of this benefit, and are instead incurring the expense of a private school education for their
children.

Desegregation Strategy

Districts 9 and 10 are convinced of the merit of its desegregation plan because of the
success of the magnet initiative in reducing minority student isolation in the target magnet
schools, and in the District as a whole, over the course of the past MSAP funding cycles. Three
main components have been defined to ensure success af the current plan in achieving iis
intended goals: strong academic and educational programs; targeted outreach and student

" In this catchment area, there are 10 non-public high schools, including seven parochial and three non-
denominational, which enrcil a total of 4,686 students in grades ¥ through 12
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recruitment; and a fair and equitable student selection process. A summary of the schools™ plans
in these areas is presented below,

v" Designing and implementing exciting and rigorous educational apportunities that

will be attractive enough to the population of families we are trying to recapture.

Owver the past several months, plaoning teams at each of the proposed magnet schools

have collaborated on designing a magnet program that will address identified areas of student
need as well as serve 1o atiract a more diverse student population. Provided below is a summary
of each school’s proposed magnet program:

PR/Award # U165A070046

The magnet program at Bronx Center for Science and Mathematics will introduce
new strands in science and mathematics to its existing rigorous academic program
that wil! allow students to customize their learning through requived, elective, and
advanced placcment (AP} courses. Students will investigate, cxplore, and apply their
learning in science and mathematics to real-world situations through cowrsework and
participation in theme-related clubs, internships, and college experiences.

Celia Cruz Bronx High School of Music provides a quality music program with
rigorous academic courses through which students explore and expand their
musicianship in one of three strands: Concert Band, String Enscmble Piano, or the
Vocal Program. The magnet program will provide the framewark to expand the
music themne into all areas of instruction and provide additional opportunities for
students to participate in theme-related enrichment and career awareness activities.

At Kingsbridge International High School, the magnet program will build upon the
school’s strong focus on English and native language development through an
International theme, while preparing students in technology language and skills for
the 21 century job market. Through the integration of the internatipnal theme into
content area cwriculum, lechnology integration acrass conlent areas, theme-iclated
activities and performances, collepe preparation, and the development of a community
garden, students will draw on the multicultural resources in the school and be exposed
to the many cultures in Now York and among the student body, while maintaining
their own cultural identity.

Mott Hall Bronx High School’s academic program places a strong emphasis on
mathematics, science, and technology. The magnet program will strengthen the
rigorous academic program by adding the International Baccalaureate (IB) Diploma
and AVID programs. Through the IB Programme, students will take advanced
classes in which they will learn to ask questions, learn how to learn, develop a strong
sense of their own identify and culture, and develop the ability to communicate with
and understand peaple from other countries. AVID, wihich will help prepare students
for rigorous high school classes including [B, will provide direct support for first
generation college-goers through an enhanced, riporous curriculum which includes
direct instruction, tutorials, and college preparation classes.



v" Carrying out aggressive and targeted outreach campaigns to inform parents of the
schools” innovative and rigorous academic offerings.

All four schoals have designed intensive and creative marketing plans in order to
publicize their magnet program offerings in the hopes of attracting and recruiting a more diverse
student body. These plans entail the following types of activities:

& Participating in Open Houses and city-wide recruitment fairs;

* Offering school visits to prospective families;

» Creating outreach and marketing materials, such as school hrochures and videos;

» Submitting articles and advertisements in local newspapers;

» Conducling presentations at target middie schools;

e Conducting targeted community outreach at local organizations and comniunity; and
e Showcasing academic and magnet-related activities and student wouk.

v Working closely with staff from the NYC Department of Education’s Office of
Student Enrollment Placement and Operations (OSEPO) to ensure that there is an
equitable and fair student sclection and assignment process.

All prospective public high school students in New York City participate in the High
School Admissions process, through which they complete the High School Application Form to
ranl up to twelve potential high schools in order of their preferred admission. Students are
selected by schools through a race-neutral, randomized computer selection process. During the
“Main Round™ of the admissions process, students are matched with their highest ranked school
that has also ranked the student, and in carly spring, are notified by letter of the result. If the
‘Main Round does not result in a match, students select up to twelve new schools and are entered
into ﬂ\l& “Supplementary Round.” Other factors that may be considered in the process are
siudent’s ranking of the schaol, academic record and standardized test scores ({for educational
option and specialized high schools), attendance, proficiency in a specific area (screened
schools), and geographic residence (zoned schools). All eligible student applicants are
guaranieed placement in a New York City public high school.

The four proposed magnet high schools do nol use academic criteria for admissions;
however, two of the schools have other specific admissions criteria. At Celia Cruz, a “screened”
high school, students are selected through a competitive audition process based on their musical
aptitude. KIS students are all international scholars whoe have arrived in the United Slates
within thie past four years.

The four proposed magnel schools will make a good faith, proactive effort to ensure that
an adequately diversc pool of candidates select the school as their first choice in the citywide
high school admissions process. Each school regularly monitors its pool of student applicants to
ensure a diversity of candidates and to monitor the effectiveness of their targeted recruitment
efforts.

PR/Award # U165A070046



Under the choice provisions of the No Child Left Behind Act, parents whose children are
attending schools designated by New York State as “low performing” may opt to send their child
to a higher performing school. As with the NYC high schoo! admissions process, the NCLB
chotce plan is implemented by the New York City Department of Education. According to
information provided by the NYCDOE, it can be asserted that race is not used as a criterion in
the assignment of students to schools under the NCLB chaice process. Each of the {our proposed
magnet high schoals is eligible to receive students seeking transfer to a higher performing school
under this choice process. As such, each school has agreed to reserve up to 10 seats per grade
per year o accommaodate choice transfer requests; the emollment projections attached to this plan
take into consideration this priority.
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Table 3 « Enroliment Projections for Magnet Schools
NYC Region 1 - Bronx Center for Science and Math (BCSM)

2006-2007

g 169 167 98.8% A 1.2%
i0 30 78 97.5% 2 2.5%
11
1z

Total 249 245 98.4% 4 1.6%
2007-2008

9 108 162 94.4% 6 5.6%
10 135 132 97.8% 3 2.2%
11 106 105 99.1% 1 0.9%
12

Total 349 339 97.1% 16 2.9%
2008-2009

9 108 100 92.6% 8 7.4%
10 108 102 94.4% 6 5.6%
11 135 132 97.8% 3 2.2%
12 106 105 99.1% 1 0.9%

Total | 457 439 96,1% 18 3.9%

2009-2010

5 108 o8 90 7% 10 9.3%

10 108 100 92.6% 3 7.4%
11 108 102 94.4% 6 5.6%
12 135 132 97.8% 3 2.2%

Total 455 432 54.1% 27 5.9%
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Table 3 - Enrollment Projections for Magnet Schools
NYC Region 1 - Celia Cruz Brenx High School of Music

2006-2007 (Baseline Year)

108

96.4%

112 4
10 119 118 99.2% 1 0.8%
11 54 51 94.4% 3 5.6%
12 57 57 100.0% 0 0.0%
Total 342 334 | 97.7% 8 2.3%
2007-2008
9 115 100 87.0% 15 13.0%
10 115 111 96.5% 4 3.5%
11 122 120 98.4% 2 1.6%
12 58 55 94.8% 3 5.2%
Total 410 386 94,1% 24 5.9%
2008-2009
9 115 90 78.3% 25 21.7%
10 115 100 87.0% 15 13.0%
11 115 111 96.5% 4 35%
12 122 120 98.4% 2 1.6%
| Totai 467 421 90.1% 46 9,9%

£ [ 85 73.9% 30 26.1%
10 113 90 78.3% 25 21.7%
11 115 100 87.0% i5 13.0%
12 115 111 96.5% 4 3.5%

Total 460 386 83.9% 74 16.1%
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Table 3 - Enrollment Projections for Magnet Schools

NYC Region 1 - Kingsbridge International High School (KIHS)

2006-2007 {Baseline Year)

9 89 86 926.6% 3 3.4%
10 131 128 97.7% 3 23%
11
12

Total 220 214 97.3% 6 2.7%
2007-2008

10

50.9%

9.1%

140
10 110 105 95.5% 5 4.5%
11 116 105 95.5% 5 4.5%
12
Total 330 310 93.9% 20 6.1%

g 110 93 86.4% 15 13.6%
10 110 100 90.9% 10 2.1%
1 110 105 93.5% 5 4.5%
12 110 105 95.5% 5 4.5%

Total 440 405 92.0% 35 8.0%
2009-2010

9 110 92 83.6% 18 16.4%
10 118 95 86.4% 15 13.6%
11 118 160 90.9% 10 a1%
i2 110 105 955% 5 4.5%
Total 440 392 89.1% 48 10.9%




Table 3 - Enrollment Projections for Magnet Schools
NYC Region 1 - Mott Hall Bronx HS

2006-2007 (Baseline Year)

PR/Award # U165A070046

9 120 3 2.5%
10 114 112 98.2% 2 1.8%
11
12

Total 234 229 97.9% 5 2.1%
2007-2008

9 108 104 96.3% 4 3.7%
10 108 104 96.3% 4 3.7%
11 108 103 95.4% 5 4.6%
12

| Total 324 311 96.0% 13 4.0%

9 108 100 92.6% ] 74%
10 108 104 96.3% 4 3.7%
11 108 104 96,3% 4 3.7%
12 108 1403 95.4% 5 4,6%

Total 432 411 95.1% 21 4.9%
2009-2010

9 108 g7 89.8% 11 10.2%
10 108 100 92.6% B 74%
11 108 104 96.3% 4 3.7%
12 108 104 96.3% 4 3.7%

Total 432 405 93.8% 27 6.3%
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Table 5: Selection of Students
Instructions:
For each magnet school included in the project;

» indicate whether or not academic examination is used as a factor in the selsction of
students for the magnet school and, if so, how it is used.

e Briefly describe how students are selected {e.g., weighted lottery, first comeffirst served,
efc.). In the description, identify the criteria that are used, if any, in selecting students and
indicate how sach of those triteria is used in the process.

« [fthe same process and use of academic criteria applies to more than one of the magnet
schools included in the project, in the "Magnet School(s)" identify all of the schocls for
which the student selection applies.

» Use additional shests, if necessary.

» information on the student seleclion processes used by other magnst schools {i.e., magnet
schools that are not included in the project) is not needed.

Magnet School{s): Bronx Center for Science and Mathematics, Celia Cruz Bronx High Scheol of
Music, Kingshridge International High School, Mott Hall Bronx High Schosl

Check the appropriate box:
O Academic examinafion is a criterion in the magnet schoo! student selection process.
@ Academic examination is nof a criterion in the magnet scheol student selection process.

Describe the student selection process.

In New York City, all prospective public high schootl students pariicipate in the High Scheol
Admissions process, through which they complete the High School Application Form to rank up o
12 potential high schools in order of their preferred admission. Students are selected by schools
.| through a race-neutral, randomized computer selaction process. The four proposed magnet
scheols will make a good faith, proactive effort to ensure that an adequately diverse pool of
candidales select the school as their first choice in the citywide high school admissions process.
Each schoo! will regularly monitor its pool of student applicants to ensure a diversity of candidales
and to monitor the effectiveness of their targated recruitment efforts.

While the four proposed magnet high schools do not use academic criteria for admissions, Celia
Cruz High School and Kingsbridge International High Schoo! use other specific admissions. At
Celia Cruz, students are selected through a competitive audition process based on thelr musical
aptitude. KIHS students are all international scholars who have arrived in the United States within
the past four years.
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Table 6: Revised Magnet Schools |

lastructions:

For each magnet school identified in Table #2 (Existing Magnet Schools Inciuded 1n the Project):

Bricily describe the nature of the change that is being made to the magnet school
program at that school (for example, expansion of prograsm {rom within school program
serving 50 students 1o whole school program serving 400 students; adding medical
sciences within school to complement other within school programs and serve greater
total number of students; upgrade thematic curnculum to maintain program
atractiveness; replace existing magnet program, ete); and

Explain the significance of the revision to the magnet school. Relevant information
might include, for example, discussion of diminishing elfectivencss of the existing
program; what would he accomplished or achieved as a resul of the revision to lhe
magnet program; the expected benefits or effects that would vesult from implementation
of the revision; the need, if appropriale, to expand from a within sehool program to a
whole program: ete.

If ali of the schools participating in the project are new magnet schools, indicate “Nao
Revised Magnet Schools Parlicipating in the Froject™ in the first “Nature of Revision or
Change to the Magnet School!” box.

Use additional sheets, if necessary.

Maguet School: .

Nature of Revision or Change 1o the Magnet School:

No Revised Magnet Schools Participating in the Project.

Explanation of How or Why the Revision is Significant:
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NEW YORK CITY DEPARTMENT OF EDUCATION
REGION ONE LEARNING SUPPORT CENTER

One Fordham Plaza, Brony, New York 10458 ® Tel #: 71874127030 @ Fax # TIS-SHI.S502  @Wehsite:ragionone.us
YVONNE I'ORRES . e -
. . N l'iffany Carlo-Correa
Regional Superintendent Masnct Proizet Dircctor
ASKIA DAVIS, ED. Viagnet Froject Lo
l'carlociischools. me.pov

Hegional Deputy Superiniendent 718 741 7073

To Whom It May Concern:

Please find attached the written agreement between parties {Frank Paliotta Community Superintendent
of District 9 and Sonia Menendez Community Superintendent of Distriet 10) agreeing (o ensure that our
Magnet project complies with the attached desegregation plan.

Smeerely.

Tittany Carfo-Correa
Magnet Program Dircetor

“Building a Community of Learners and Leaders”

PR/Award # U165A070046



»

“ MAGNET SCHOOLS ASSISTANCE PROGRAM ASSURANCES

In accordance with section $305(b)(2) of the No Child Left Rehind Aet, the applicant hereby assures
and certifies that it will—-

{A) use grant funds under this part for the purposes specified in section 5301(b);

(B) employ highly qualified teachers in the courses of instruction assisted under this part;

(C) not engage in discrimination based on race, religion, color, national origin, sex, or disability in
the hiring, promotion, or assignment of employees of the applicant or other personne! for whomn the
applicant has any administrative responsibility;

(D) not engage in discrimination based on race, religion, color, national origin, sex, or disahility in
the assignment of students to schools, or to courses of instruction within the schools, of such

applicant, except to carry out the approved plan;

(E} not engage in discrimination based on race, religion, color, national origin, sex, or disability in
designing or operating extracurricular activities for students;

(Fy carry out a high-quality education program that will encourage greater parental decisionmaking
and involvement; and

{G) give students residing in the local attendance area of the proposed magnet school program

equitable consideration for placement in the program, consistent with desepregation guidelines and
the capacity of the applicant to accommodate the students,

# % 2 # # % % # % # # #

If the applicant has an approved desegregations plam—

The applicant hereby assures and certifies that it is implementing that desegregation plan as

approved.
s (Ep
‘{ J} ~s } A ix/f\/{ fffwé /'9_.» /) /Z
$1; Q‘xamm of Authorized

Representative

FR/Award # LMB5A070046



Budget Narrative
Budget Narrative

Altachment {:
Title: Pages: Uploaded Fite: 76758-Mandatory_R1_MSAP Final Budgets.pdf
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NYC Districts 9 and 10
Magnet Schools Assistance Program
Year 1 itemized Budget: 20067-2008

1 Personnei Number FTE Salary Total
Fosition e
MSAP Project Direclor 120,000
MSAP Resource Specialists 3450000
Project Secratary $40,000
Teacher Per Session $86,706
- Planning/Curriculurn Development
Teachar Par Session 8117678
~ After-8chool Enrichment
Supervisor Per Saession $15,680
- After-Schoo! Enrichment
Teacher Per Diem $14,845
Per § thal $354,710

2 Fringe Benafits

Value Rate Amount Total

Description
Health Insurance

Fuli-time staff $610,000 13.20% $80,520 $80,520
Sabbatical

Full-time siaff $610,000 2.00% $12,200 $12,200
Social Securily

Full-time staff $610,0600 7.5668% $46,055

Per Session/Per Diem $244,710 T.57% 518,626 $64,580
Unemployment Insurance

Full-fime staff $610,000 0.50% $3,050

FPer Session/Per Diem $244 710 0.50% 51,224 34,274
Welfare

Fui-time staff $610,000 3.49% $21,288 $21,289
Pension

Full-ime staff $610,000 10.50% £64,050 $64,050
Annuity

Fuli-time staff $610,000 0.43% $2,623 $2,623
Frings Benefits Total $249,535
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NYC Districts ¢ and 10
Magnaet Schools Assistance Pragram
Year {1 Itemized Budget: 2007-2008

Cther Direct Costs

Description Amount Totaf
3 Travel

Magnet Staff Local Travel $2.500

Magnet Staff Out of Town Travel $28,000 £31,500
4 Equipment

Scheol-Besad Instructional Equipment $134,400 $134,400
5 Supplies _

MSAP Program Office Supplies $5,000

insfructional Supplies and Materials $12,850

Library Books/Texibooks $37,200

instructional Software $£10,750

Professional Development Supplies $15,000 $80,800
6 Contractual

Melis Associates (Evaluation) $62,000

Education for Careers 540,000

Learner-Centerad Initiatives $50,000

Schoois Attuned $12,000

School-Based Purchased Services 350,800 $214,800
7 Construction $0
8 Other

Postage $2,500

Recruitment Costs (printing, advertising) $20,000

Telecommunications $10,000

Student Admissions $23,500 $56,000
9 Total Direct Costs $1,621,745

10 Indirect Costs $44,620
(Total - Equipment *3%)
11 Total Costs (lines 9-10) $1,666,365




NYC Districts 9 and 10
Magnet Schoois Assistance Program
Year 2 itemized Budget: 2008-2009

1 Personnel
Posilion
MSAP Project Director
MSAP Resource Specialists

Project Secrelary

Teacher Per Session

- Pianning/Curriculum Development

Teacher Per Sassign
- After-School Enrichment

Supervisor Per Session
- After-Behaol Enrichment

Taacher Per Diem

Personnel Total

Number

FTE

Salary

Tatal
$123,800
$618,000

$41,200

$52,085

$121,208

516,150

$14,786

2 Fring 5
Dascription
Health Insurance
Fuli-lime staff

Sabbetical
Fubi-time staif

Social Security
Full-dime staff
Per Session/Per Diem

Unemployment insurance
Full-time staff
Per Session/Per Diem

YWelfare
Fuil-time staff

Pension
Full-time staff

Annuity
Ful-time staff

Fringe Benefits Total

$987,030

Value ~Amount

$782,800 13.20% $103,330
$782,800 2.00% $15,658
$782,300 7.56% $59,101
$204,230 7.57% $15.460
$782,800 0.50% $3,514
$204,230 0.50% $1,021
$782,800 3.49% $27,320
§752,800 10.50% $82,194
$782,800 0.43% $3,366

Total

$103,330

$15,658

$74,562

$4,935

$27,320

$82,194

$3,366

$314,362
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NYC Districts 9 and 10
Magnet Schools Assistance Program
Year 2 ltemized Budget: 2008-2009

Other Direct Costs

Description Amount Total
3 Travel

Magnet Staff Local Trave! $2.500

Magnet Staff Out of Town Trave! $29,000 $31,500
4 Equipment

School-Based instructional Equipment §71,400 $71,400
§ Supplies

MSAP Program Office Supnlies $5,000

Instructional Supplies end Matarials 512,600

Library Books/Textbooks $37,200

Instructional Software $750

Professional Development Supplies $15,000 $70,450
6 Contractual

Metis Associates (Evaluation) 362,000

Education for Carears 340,000

Learner-Centered Initiatives $50,000

Schools Attunied $12,000

School-Based Purchased Services $50,800 $214,800
7 Construction 50
8 Other

Postage $2,500

Recruitment Costs {printing, advertising) $20,000

Telecommunications $10,000

Student Adimissions $23,500 $56,000
9 Total Direct Costs $1,742,542

10 indirect Costs 550,134
{Total - Equipment *3%)
11 Total Cests {lines 9-10) $1,792,676




NYC Districts 3 and 40
Magnet Schaols Assistance Program
Year 3 itemized Budget: 2009-2010

1 Perscennel Number FTE Salary Total
PFosition

MSAP Project Directar bli4) $123,600
MSAF Resource Specialists $618,000
Project Secrelary $41,200
Teacher Per Session $48,052
= Planning/Curriculum Development

Teacher Per Session $121,221
- Afier-8chool Enrichment

Suparvisor Per Session 516,152
- After-School Enrichment

Taacher Per Diem $14,786
Personnel Total 5 $983,011

Value Ra

ge Benefits Total

Cescrintion
Heaith Insurance

Full-time staff 5782,800 13.20% $103,330 5103,330
Sabbatical
' Full-fime staff 782,800 2.00% 515,656 $15,656
Social Security

Fuli-time staff $782,800 7.55% $58.101

Peor SessionPer Diem $200,211 7.57% $15,155 $74,257
Unermployment Insurance

Ful-time staff $782,800 0.50% 53,814

Per Session/Per Biem £200.211 0.50% 31,001 $4,815
Weifare

Full-time staff $782,800 3.49% $27.320 $27,320
Pension

Full-time slaff 5782,800 10.50% $82 184 £82,194
Anntiity

Full-time staff $7682,800 0.43% $3,366 $3,366
Fringe Benefits Total $311,038
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NYC Districts 9 and 10

Magnet Schools Assistance Program
Year 3 ltemized Budget: 2009-2010

Other Direct Costs
Description

3 Travel
Magnet Staff Local Travel
Magneat Stzff Out of Town Travel

4 Equipment
Sehoaol-Based Instructional Equipment

5 Supplies
MSAP Program Office Supplies
Instructional Supplies and Materials
Library Books/Textbooks
instructional Software
Professional Development Supplies

6 Contractua!l
Metis Associates (Evaluation)
Education for Careers
Learner-Centered Initiatives
Schoals Attuned

Schoot-Based Purchased Services
7 Construction
8 Other
Postage
Recruitment Costs (printing, advertising)

Telecommunigations
Student Admissions

9 Total Direct Costs

10 Indirect Casts
(Total - Equipment *3%)

11 Total Costs (lines 9-10)

Amount

$2,500
$24,000

571,400

$5,000
$12,500
537,200
750
$15,000

$65,000
$40,000
$50,000
312,000

$50,800

52,500
$20,000
$10.000
$23,500

Total

$26,500

$71,400

$70,450

$217,800

$0

$66,000

31,736,198

$49,944

$1,786,142
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Personnel
Position
Project Director
MEAP Resource Specialists

Project Secrefary

Teacher Per Session
- Planning/Curriculum Devslopment

Teachar Per Session
- After-Schoo! Enrichment

Supervisor Per Session
- After-Schooi Enrichment

Teacher Per Diem

hrs

hrs

days

BCSM

YR 1

YR 2

YR 3

hrs
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Other Direct Costs
Dasceription

Trave!
Magnet Staff Local Travel
Magnet Staff Out of Town Trave!

Equipment
School-Based Instructicnat Equipment

Supplies

MSAP Program Office Supplies
Instructional Supplies and Materiais
Library Books/Texthooks
instructional Software

Professional Development Suoplies

Contractual

College Board
Kaplan

School-Based Purchased Sarvices
Construction

Other

Pastage

Recruitment Costs {printing, advertising)
Telecommunications

Student Admissions

BCSM

YR 1

YR2

YR 3

500

500

500

3500

3500

3500

43000]

18000]

18000

2000

2000

2000

12000

12000

120060

9000 9000
3500 3500 3600
12500]  19500] 12500

4000

4000

4000
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FPersannel
Position
Project Director
MSAP Resource Specialists

Project Secratary

Teacher Per Sassion
- Planning/Curriculum Develcpment

Teacher Per Sassion
- Afler-School Enrichment

Supervisor Per Session
« After-8chool Enrichment

Teacher Per Diem

Celia Cruz

YR 1

YR 2

YR 3

hrs _

tirs

days
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Other Direct Costs
Description

Travel
Megnet Staff Local Travel
Magret Staff Out of Town Travel

Equipment
Schoal-Based Instructional Equipment

Supplies

ME8AP Program Office Supplies
Instructional Supplies and Malterials
Library Books/Textbooks
Instructional Software

Professional Development Supplies

Contractuai

College Board
GTEL

Schock-Based Purchased Services
Construction

Gther

Postage

Regruitment Costs (printing, advertising)
Telecommunications

Student Admissions

Celia Cruz

YR

YR 2

YR 3

500

500

500

10000

10000

10000

36400

11400

11400

3000

4350 4000
8000 8000 8000
750 750 750

8000

8000

8000

4500

4500

4800

6000

5000

5000
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Personnel
Pasition
Praject Direclor
MSAP Resource Specialists
Project Secretary

Teacher Per Session
- Planning/Curriculum Development

Teacher Per Session hrs
- Ajfter-Schoot Enrichment

Supervisor Per Session hrs
- After-School Envichment

Tezcher Per Diem days )

KIHB

YR 1

YR2

YR 3
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Other Direct Gosts
Description

Travel
Magnet Staff Local Travel
Magnet Staff Out of Town Traval

Equipment
School-Based instructional Equipment

Supplies

MSAP Pragram Office Supplies
Instructional Supplies and Matarals
Library Books/Texthooks
Instructional Software

Professional Development Supplies

Coentractual

Bronx Museum of Art

New York Botanical Garden

Wave Hill

International Natwork

Technology Consultants (TBD)
SchookBasad Purchased Services

Construction

Qther

Poslage

Recruitment Costs (printing, advertising)
Telecommunications

Student Admissions

KIHS

YR

YR 2

YR 3

£00

500

500

1600

1500

1500

25600

12000

12000

4500 4500 4500
11200 11200 11200
10000 G 0

2000 2000 2000
3000 3000 3000
2800 2800 2800
J000 3000 3000
3000 3000 3000
13800 13800 13800

11000

11000

11000
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Personnel
Pasitfon
Project Director
MSAP Resource Specialisis

Project Secretary

Teacher Per Session
- Planning/Curriculum Development

Teacher Per Session
- After-Schoot Enrichment

Supervisor Par Session
- Afier-School Enrichment

Teacher Per Diem

hrs

days

Matf Hall Bronx

YR 1

YR 2

YR3




PR/Award # U165A070046

Other Direct Costs
Description

Travel
Magret Staff Local Travel
Magnet Staff Out of Town Travel

Equipment
School-Based Instructional Equipment

Supplies

MSAP Program Office Supplies
Instructional Suppiies and Materials
Library Baoks/Taxthooks
Instructional Software

Professional Development Supplies

Contractual

IBNA
AVID

Schooi-Based Purchased Services
Consftruction

Qther

Postage

Recruitment Costs (printing, advertising)
Telecommunications

Student Admissions

Matt Hali Bronx

YR YR 2

YR3

500 500

500

10000 16000

5000

30000 30000

30000

2000 2000

2000

6040 8000

§000

8000 800D gooo
4000 4000 4000
12000 12000 12000
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Personnel
Position
Proiect Diractor
MESAP Rescource Specialists

Project Secreiary

Teacher Par Session
- Planning/Curriculurn Development

Teacher Per Session
- Afler-School Enrichment

Supervisor Per Session
- After-Schaal Enrichment

Teacher Per Diem

hrs

hrs I

frs

days

Total

YR 2

YR 3
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Other Direct Costs

Description

Phis Distriet Trave
each yr|.

Trave!
Magnet Staff L.ocal Trave!
Magnet Staff Oui of Town Travel

Equipment
School-Based Instructional Equipment

Supplies

MSAP Program Cffice Supplies
Instructional Supplies and Malerials
Library Books/Textbooks
Instructional Scftware

Professionat Development Supplies

Contractual

School-Based Purchased Servicas
Construction

Qther

Postage

Recruitment Cosls (printing, advertising)
Teiecommunications

Student Admissions

500
4040

Total

YR 1

YR 2

YR 3

2500

2500

2500

28000

22000

24000

134400

71400

12650 12500 12500
37200 37200 37200
10750 750 750

50800

50800

50800

23500

23500

23500
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