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Application for Federal
Education Assistance

Applicant Infoniiation |

s, US. Department of Education
Form A ved

o OMB No. 1890-0017
NN Exp. 06/30/2008

1. Name and Address
Legal Name:
Address: 333 South Beaudry Street

City State

2. Applicant's D-U-N-S Nurober |075284901

3. Applicants T-I-N 1956001908

4. Catalog of Federal Domestic Assistanee #:
Title: Implementation Grapt

5. Project Director:  Paula_Tuckerman
Address: 333 South Beaudry Street 24th Floot

Los Angeles CA 00017 - 1466
City State 21P Code +4

Tel. #: (213) 241-3336 Fax #: (213) 241-8496
E-Mail Address: PAULA TUCKERMAN@LAUSD.NET

Organizational Unit
Office of School Redesign Office/Supt of Schools

20017 -
County Z1P Code +4

6. Novice Applicant  N/A

71s the applicacw delinquent on 2ny Federal debt?  No

(if “Yes,” astach an explanation.)

8. Type of Applicant {Enter appropriate letter in the bax.) E

A Suate G Public College or University

B Loca H Noa-Profit College or University

C Special District  ( Non-Profit Organizaticn

D Indian Tribe ) Private, Profit-Making Organization
E 1adividoal K Other (Specify):

P Independent School District
9. Surte Application Identifier:

Application Information |
10. Type of Submission:

~-PreApplication
Non-Construction

13. Are any research activities involving human subjects planped
at any time during the proposed project period?  No (Go to item 14.)

13a. Are all the research activities proposed designated to be
exempt from the regulations?

Yes (Provide Exemption(s)#):

11. Is application subject to review by Executive Order 12372 process?

No - Program has not been selected by Siate for review,

No (Provide Assurance #, if available):

14, Pescriptive Title of Applicant’s Project:

1.0s Angeles Unified School District: Cohort 6 Smaller
Start Datez End Datez 1 ing Communities
12. Proposed Project Dates: | 020012006 0673072011
" Estimated Funding _ Authorized Representative Information
154 Federal S 2,391,375 .00 16. To the best of my knowledge and belicf, all data in this preapplication/
e oried by he sverming body of th applicant and the applicant
. authort € Sovemin of the applicant and the applican!
b. Applicant s (b ) (4) u:lin comply ’»'vith e alucb%d aszuranm 5};}11: assistance ispz?wardcd.
¢ State s 2 Typed Name of Authorized Representative
Roy Romer
d. Local S b, Title
Superintendent of Schools
e. Other S
£ Pro Inco s e Tel.#: (213) 241-7000 Fax #:  (213) 245-8442
. me
gram d. E-Maijl Address: SUPERINTENDENT@LAUSD.NET
8- TOTAL S ¢. Signature of Authotized Representative
REV. 11/12/99 ED424

PR/Award # S215L060084
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U.S. DEPARTMENT OF EDUCATION

BUDGET INFORMATION

NON-CONSTRUCTION PROGRAMS

OMB Contrel Number: 1890-0004

Expimtion Date; 06/30/2005

Name of Institution/Organization:
Los Angeles Unified School District

Applicants requesting funding for only one year should complete the
column under “Project Year L.™ Applicants requesting funding for multi-
year granis should complete alf applicable columns. Please read all
instructions before completing form.

SECTION A - BUDGET SUMMARY
U.S. DEPARTMENT OF EDUCATION FUNDS

11)

Budget Catcgories Project Year 1(a) ijecrtb }'enr 2 | Project Year3 Projcc:i Year4 | Project ;{ear 5 Total (f)
fc) fd) {e

1. Personnel $ 960,297 |$ 0913.196 |$ 768.258 [$ 762319 (8 652,344 |8 4056415
2. Fringe Benefits $ 219,722 |8 203,564 |$ 180,094 |S 176,248 |$ 148.883 |3 028.511
3. Travel $ 183,731 |$ 170,720 |S 135417 |S 128,953 |% 128,953 |3 147,774
4. Equipment $ 141,402 |S 145,004 |8 106,698 |S 101.698 |3 101,698 [$ 596,500
5. Supplies g 262305 |8 235719 |5 150,663 |S 141,321 |% 146325 |$ 936.333
6. Contractual s 362,531 |$ 356945 [$ 308,756 |8 296,904 |3 297,354 |8 1,652,700
7. Constniction $ 10,000 (3 5000 |8 [ $ 0 s 8.634 |5 23,634
8. Other Y 31.268 |8 35569 |$ 22666 |S 21666 |S 21,666 |% 132,835
?h Totlals?irectCosts § 2,201,256 |$ 2,065,717 |% 1,672,563 | $ 1,625,109 |S 1,506,057 | $ 9,074,702
nes 1-

10, Indirect Costs* $ 83.609 |5 78387 |S 62,906 |3 61324 |S 56901 |% 343,127
11. Training Stipends _ |$ 106.510 |$ 101.533 |8 66,663 |5 66.233 |$ £6.232 |3 407171
12. Total Costs (lines9- |S 2391375 |S 2,245,637 |$ 1,802,132 |5 1,756,666 | 1,629,190 |3 5,825,000

*Indirect Cost Information (To Be Completed by Your Business Office):

M Other (piease specify):

If you are requesting reimbursement for indircet costs on line 10, please answet the foliowing questions:

(1) Do you have an Indirect Cost Rate Agreement approved by the Federal government? X1 yes [1 No
(2) If yes, please provide the following information:
Period Covered by the Indirect Cost Rae Agreement: From: 77172006 To: 6/30/2007 (mm/dd/yyyy)
Approving Federal agency: IXI ep
(3) For Restricted Rate Programs (check one) — Ane you using a restricted indirect cost rate that

I 1s included in yous approved Indirect Cost Rate Agreement? or, i Complies with 34 CFR 76.564(c)(2)?

ED Form No. 524

PRAward § 52150060084




U.S. DEPARTMENT OF EDUCATION

BUDGET INFORMATION

NON-CONSTRUCTION PROGRAMS

OMB Control Number: 1890-0004

Expiration Date: 06/30/2005

Applicants requesting funding for only one year should complete the column
Name of Institution/Organization: under "Project Year 1." Applicants requesting funding for multi-year grants
Los Angeles Unified Schoo! District should complete all applicable columns. Please read all instructions before
completing form.
SECTION B - BUDGET SUMMARY
NON-FEDERAL FUNDS
Budeet Cateronies Project Year 1(a) | Project Year 2 (b) | Project Year 3 (¢) | Project Year 4 (d) | Project Year 5 (e) Total (f)
1. Personnel S 0 $ 0 $ 0 $ 0 S 0 3 0
2. Frinpe Benefits S V] $ 0 $ 0 $ 0 $ 0 $ 1]
3. Travel S 0 $ 0 $ 0 8 0 S 0 $ 0
4. Equipment S 0 $ 0 $ 0 S 0 S 0 $ 0
5. Supplies S 0 $ 0 $ 0 S 0 S 0 $ 0
6. Contractual S 0 $ 0 $ 0 S 0 3 0 S 0
7. Construction S b ) ( 4)
8. Other S
9. Total Direct Costs |$
{lines 1-8)
10. Indirect Costs $
11. Training Stipends }$
12. Total Costs (lines |$

9-11)

PR/Award # S215L060084
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ASSURANCES - NON-CONSTRUCTION PROGRAMS

OMB Approval No. 4040-0007
Explration Date 04/30/2008

Public reporting burden for this collectian of infermaltion is estimated to average 15 minutes per responss, ncluding lime for reviewing
instructions, searching existing data sources, gathering and maintaining the data needed, and completing and revlewing the collection of
intormation, Send comments regarding the burden estimate or any other aspect of this collection of Information, including suggestians for
redocing this burden, to tha Olfice of Management and Budge!, Paperwork Reduction Project (034B-0040), WashIngton, DC 20503.

PLEASE DO NOT RETURN YOUR COMPLETED FORM TO THE OFFICE OF MANAGEMENT AND BUDGET. SEND
IT TO THE ADDRESS PROVIDED BY THE SPONSORING AGENCY.

NOTE: Certain of these assurances may not be applicable to your project or program. If you hava quaslions, pleasa
contact the awarding agency. Further, certaln Federal awarding agencles may requira applicanis {o cerlify to
additional assurances. If such is the case, you will be potified.

As the duly authorized representative of the applicant, | certify that the applicant

1.

Previous Edltion Usable

Has the legal avthority to apply for Federal assistance
and the institutional, managerial and financial capability
{including funds sufficiant to pay the non-Federal share
of project cost) 1o ensura proper planning,
management and completion of the project described
in this application.

. Will giva the awarding agency, the Comptroller General

of the United States and, if appropriale, the State,
through any authorized representative, access to and
the right to examine all records, bocks, papers, or
documents refated to the award; and will establish a
proper accounting system In accordance with generally
accepled acceunting slandards or agency directives.

Will establish safeguards to prohibit employees from
using their positions for a purpose that eonstitules or
prasents the appearance of personal or organizational
conflict of interest, or persanal gain.

Will initiate and completa tha work within tha applicable
time frame after receipt of approval of the awarding
agency.

Wil comply with the Intergovemmental Personne! Act
of 1870 (42 U.5.C. §§4728-4763) relating to prescribed
standards for menit systems for programs funded under
one of the 19 statutes or regulalions specified in
Appendix A of OPM's Slandards for a Merit System of
Personnel Administration (5 C.F.R. 900, Subpart F}.

Will comnply with all Federal statutes relating to
nondiscrimination. These Include but are not limited to:
{a) Title VI of the Civil Rights Act of 1964 (P.L. 88-352)
which prohibits discrimination on the basls of raca,
color or national origin; (b) Title 1X of the Education
Amendments of 1972, as amended (20 U.8.C. §51681-
1683, and 1685-1686}, which prohibils discrimination
aon tha basis of sex; (¢) Section 504 of the
Rehabilijation

Trackln g Humber: GRANTON 19933

PR/Award # S215LDE00B4 &4

Autharlzed for Local Reporoduction

Act of 1973, as amended (22 U.S.C, §794), which
prohibits discrimination on the basis of handicaps; (d)
the Age Discrimination Act of 1975, as amended (42
U.5.C. §56101-6107), which prohibits discriminaticn an
tha basis of age; {e} tha Drug Abuse Office and
Treatment Act of 1972 (P.L. $2-255), as amended,
relating to nondiscrimination an the basis of drug
abuse; (f) the Comprehensive Alcohol Abuse and
Alcoholism Prevenlion, Treatment and Rehabilitation
Act of 1970 {P.L 91-616), as amended, relaling to
nondiscrimination en the basis of alcohol abuse or
alcoholism; {g) §§523 and 527 of the Public Health
Service Act of 1912 {42 U.5.C, §§250 dd-3 and 230
ee- 3), as amended, relaling to confidentiality of alcohot
and drug abuse patient records; (h) Title VIII of the Clvil
Rights Act of 1968 (42 U.5.C. §53601 et seq.), as
amended, relating to nondiscriminaticn in the sale,
rental or financing of housing; (i) any other
nendiscrimination provisions In the specilic stalute(s)
under which application far Federal assistance Is belng
made; and, (i} the requirements of any ather
nondiscrimination slatute{s) which may apply to the
application.

. Wil comply, or has already complied, with the

requirements of Tittes 1l and i of the Uniform
Relecation Assistance and Real Property Acquisition
Policies Act of 1970 (P.L. 91-646) which provida for fair
and equitable treatment of persons displaced or whosa
property I5 acquired as d result of Federal or
federally-assisted programs. Thesa requirements apply
to all Interests in real property acquired for project
purposes regardless of Federal participation in
purchases.

. Will comply, as applicable, with provisions of the Hatch

Act {5 LL5.C, §§1501-1508 and 7324-7328) which fimit
the pelitical activilies of employees whose principal
employment activities ara funded In whole or in part
with Federal funds.

Standard Form 4248 {Rev. 7-37)
Prescribed by QMB Clreufar A-102



9. Will comply, as applicable, with the provisions of the
Davis- Bacon Act (40 U.S.C. §52762 to 276a-7), the
Copeland Act (40 U.S.C. §276¢ and 18 1J,S.C. §874),
and the Contract Work Hours and Safety Standards
Act {40 U.S.C. §§327- 333), regarding labor standards
for federally-assisted construction subagreements,

10. Will comply, if applicable, with flood Insurance
puschasa requirements of Section 102{g) of the Flood
Disaster Protection Act of 1973 (P.L. 93-234) which
requires recipients in a special flood hazard area to
participate In the program and to purchase figod
insurance !f the iotal cost of insurable construction and
acquisition is §10,000 or more.

11. WIill comply with environmental standards which may
ba prescribed pursuant to the following: {a) Institution
of envirenmental quality control measures under the
Natienal Erwironmental Policy Act of 1969 (P.L.
91-190} and Execulive Order (EQ) 11514; (b)
rigfification of viclating facilities pursuant {0 EO 11738;
{c} protectian af wetlands pursvant te EOQ 11990; {d)
avaluation of flood hazards in loodplains in
accordance with EO 11988; (e} assurance of project
consistency with the approved State management
program developed under the Coastal Zong
Management Act of 1972 (16 11.5.C, §§1451 et seq.):
{N canformity of Federal actions to Stata {Clean Air)
Implementation Plans under Section 176{c) of tha
Claan Air Act of 1955, as amended {42 U.S.C. §§7401
et sen.); (g) protection of underground sources of
drinking water under the Sale Drnking Watar Act of
1574, as amended (P.L. 83-523); and, {h} ptotection of
endangered species under the Endangered Species
Act of 1973, as amended (P.L. 93- 205).

12,

13.

14,

15.

16.

17.

18.

Wil comply with tha Wild and Scenlc Rivers Act of
1968 (16 U.5.C. §§1271 et seq.) related to protecting
cempanents or polential compeonents of the national
wild and scenlc rivers system.

Will assist the awarding agency in assuring compliance
with Section 106 of the National Historic Preservation
Act of 1966, as amended (16 U.S.C. §470), EO 11593
(identification and protection of historic properties), and
the Archagological and Historic Preservation Act of
1974 (16 U.S.C. §§469a-1 et seq.).

Will camply with P.L. 93-348 regarding the profection of
human sublects involved In research, davelopment,
and related activities supported by this award of |
assistance.

Wil comply with the Laboratory Animal Welfara Act of
19646 (P.L. 89-544, as amended, 7 U.5.C. §§2131 ot
seq.) periaining to the care, handling, and treatment of
warm hlooded animals held for research, teaching, or
olher activilies supported by this award of assistance.

Will comply with tha Lead-Based Paint Poisoning
Prevention Act (42 U.5.C. §§4801 et seq.} which
prohibits the vse of lead-based paint in consiruction or
rehabililation of residence structures.

Will czuse to be performed the required financial and
compliance audits in accordance with the Singla Audit
Act Amendmen!s of 1996 and OMB Circular No. A-133,
“Audils of Siates, Local Govermmnments, and Non-Profit
Organtzations.*

Wil camply with all applicabla requirements of al! othar
Federal laws, execulive orders, regulations, and
pelicies governing this program.

* SIGNATURE OF AUTHORIZED CERTIFYING OFFICIAL *TITLE
Rae Amay Superintendant of Schools

* APPLICANT ORGANIZATION * DATE SUBMITTED
Los Angeles Unified School District 06-23-2008

Tracking Humbrers GRANTDO1 13959

PR/Award # S215LDE0C024 es

Standard Famm 4248 (Rev. 7-87) Back




DISCLOSURE OF LOBBYING ACTIVITIES

PRIAWEI I RDBODSRANTO0 19553

Complete this form to discloss lobbying activities pursuant to 31 U.S.C. 1352 Approved by OMB
{Seo reverso for public burden disclosure.} O34B-0046
1. ~ Type of Federaf Action: 2 T Status of Fedoeral Action: 3. * Report Type:
—a. contracl 2, bid offer applicatian 24 [nitlal fing
2b. grant 2 b, initial award —b. mateda! ¢changs
—C. cooperative agreement & post-award For Material Changa Onfy:
4. lean year quaster
—a. loan guarantes date of last repert
. loan Insurance

4. Name and Address of Reporting Entily:

*#Prime _SuhAwardea Tieril known:

“ Name: Nat Applicable

* Address:
Net Applicablo

Nat Applicabla
CA: California
N/A

Congressicnal District, I known:
N/A

5. i Reporting Entity in No.4 is Subawardea, Enter Nama and
Address of Prime:

6. * Federal Department/Agency:
United States Department of Education

7. * Federal Program Name/Description: Fund for the im-
provement of Edueation

CFOA Number, if applicable: 84.215

8. Federal Action Number, f knawn:

2. Avard Amount, il known:

10. & Name and Address of Lobbying Registrani {if Individual, compfela nama):

* Nama:
Not appheable

Not Applicabla

" Addross:

b. Individual Performing Sendcas (induding address if different
from Ne. 10a):

* Nama:
Not Appficabla

Not Applicablo

13%. Information requested through this form is authorized by tite 31 U.S.C. sec-
tion 1352, This disclosure of lobbying activities Is a matertal representation of
fact upon which relianca was placed by the fier above whaen the transaction was
mada or entered [nto. This dischosura ks required pursuant bo 31 U.8.C. 1352,
This Informalon wilt be available for publfic inspection. Any person who fails to
fia the required disclosusa shal be subject to a civil penalty of not less than
£10,000 and not mora than $100,000 for each sueh failura,

* Signature: Aaa Amey
* Name:

Not Applicabla

Net Applicable

Tille:
Telephona No2




Date: 06-23-2006

ke 2

Authorited for Local Reproduction
Stanzard Form - LAL {Rav. 7-87)

Publle Burden Dléc!osl}-re Statement

Accarding lo the Paperwark Aeduction Act, ax amended, no parsans are required 1o respond to a collection of Information unless i displays a vatid
OMB Control Number. The vafid OMB contro! number for this informatian eollection is CMB Mo. 0348-0046. Public reparting burden for this
collection of Information Is estimated 1o aveeaga 10 minutes per response, including tme for raviewing Instructions, searching existing data
sources, gathering and malntalning the data needed, and completing and reviewing the collectien of Information, Send comments reganding the
burden estimate or any other aspect of this cotlection of information, Including suggestions for reducing this burden, to the Cffice of Management

and Budget, Paperwork Reduction Project (034 8-0046), Washington, DG 20503,

P AV AW S RUDITOERANTOA 19559
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OMD Contred Mo 13300007 {Exp. DR/02004)

NOTICE TO ALL APPLICANTS

The purpose of this enclosure Is i Inform you about a new provision In
tha Depariment of Education’s General Education Provisions Act
{GEPA)} that applies 1o applicants for now grant awards under
Depacdment programs. This provision Is Section 427 o! GEPA, enacled
as part of the Improving Amerlea's Schools Act of 1994 (Public Law
{P.L) 103-382).

To Whom Daes This Provislon Apply?

Seclion 427 of GEPA olects apphcants for new grant awards under
this program. ALL APPLICANTS FOR NEW AWARDS MUST
INCLUDE INFORMATION IN THEIR APPLICATIONS TO ADDRESS
THIS NEW PAOVISION IN ORDER TO RECEIVE FUNDING UNDER
THIS PROGRAR.

{1 this program 1s a State-formula grant program, a Stalo needs fo
provida \nis description onlty for projects or aciivilies that it camies out
with funds reserved for Statedevel uses.  In addiion, lecal school
districts or other eligbla npplicants that apply to the State for funding
need lo previde this descriplion In their applications to the State for
funding. The Stale would be responsible for ensuring (hat the schoal
distrct or other local entify has submitted a sufficleni section 427
statement a5 described belaw.)

What Daes This Provision Require

Seclon 427 requires each applicant for funds (other than an Endhvidual
persan) to Incudo in Its application a description of the steps the
applicant proposes fo take to ensure equitable oecess to, and
participatian In, s Federally-assisied program for students, teachers,
and other program benefidardes with special needs, This provisior
allaws applicants diseretion in developing the required deseription. The
statuta highlights six types of barmers that can Impede equitable access
or participatior: gender, race, national origln, coler, disability, or age.
Based on local cireumstances, you should determlae whother these or
pther baners may pravent your students, teachers, efc, Iom such
access of padicipation In, the Federaly-funded project or activity. The
description in your application of sieps 1o be taken {0 overcome Lhese
barriers need not be lengthy, you may provida a efear and suceinet

description of how you plan to address those banlers thai are
apphicable to your clieumstances. In addtion, tha nfermation may be
providad in a single namative, er, if appropriate, may be discussed In
conneclion with related topizs In tha application.

Section 427 Is not Intended to duplicate the requirements of civilt rights
statules, bul mtker {o ensura thal, In designing their profects,
applicanis for Federal funds address cauity concems that may affect
the ability of certain potential beneficlares to fully paricipate in the
prject and to achlave to high standards, Conslsterd with program
requiremenis and s approved application, an applicant may use the
Federal funds awarded to it to efiminata barmers it idantifies.

What are Evamples of How on Applicant Might Satisty the
Requirement of This Provision?

Tha follewing examples may help ilfusirale how an applicant may
comply with Section 427.

{1) An applicant thal proposes 1o camy out an adult literacy profect
semving, among others, adulls with limited English profictency, might
describa in lts application how It intends to distribule a brochure about
the proposed project ko such potenifal participants in thelr native
language,

{2) An applicant that propases to develop Instruelional materdals for
classtoom usa might deserbe how it will make the matedals avafiable
on audip tapa or in brailte for students who ara blind.,

{3) An applicant that proposes to camy out a model sclenca program for
secondary students and is concerned that giids may be less Rkefy than
boys to enml n tha course, might [ndicate how it intends to cenduct
‘outreach” efforts to gifls, to encourage thelr enrcliment.

We recogniza that many appficants may alizady be Implementing
offectiva steps to ensurs equily of necess and parficipation In thelr
grant pregrams, and we appreclats your cooperaticn in responding 10
the requirements of this provision.

Estimated Burden Statement for GEPA Requirements

According to tha Papenvork Reduction Act of 1855, no persens are required to respond fo & collection of information untess such coffection displays o
vafid OMB conitol numbar. The valid OMB control number for this information cotlection ks 1820-0007. The tima required te complale ihls Information
collection ls estimated 1o average 1.5 hours per rosponse, Inchuding the time o review Instructions, search oxisting data resources, gather the data
needed, and complete and review tha information collsction. If you have any commenis cenceming the accuracy of the time estimate(s} or
sugnestions for improving his form, please write to: Director, Granis Policy and Oversight Statf, U.S. Department of Education, 400 Maryland
Avenue, SW {Room 3652, GSA Regional Office Building No. 3), Washinglon, DG 20202-4248.

Tracking Mumber; GRANTOOTT3953

PR/Award 8 S21SLDE00S4 : L]
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Los Angeles Unified School District
Cohort 6 Smaller Leaming Communities
ED GEPA427 Form

Compliance with General Educafion Provisions Act (GEPA) Section 427

Equity and Access is one of the four key principals underlying all of the District’s
systemic school impraovement strategies. In addition, cur student placement process guarantees
student access to and participation in this and future SLC projects.

In addition, the response of the District’s Educational Equity Compliance Office (EECO)
to the No Child Left Behind Act (NCLB) has outlined district-wide proccdures that serve as a
direct response to the General Education Pravisions Act (GEPA), Scction 4227: Equitable
Access and Participation. The focal point of this response identifies district strengths in regards
to how students are supported physically, socially, emotionally, intellectually, and
psychologically in environments conducive to lcaming

The EECO monitors district compliance with nondiscrimination statues, ensuring that thére
are broad-approved non-discrimination and harassment policies based on all NCLB protected
categories which include the GEPA highlighted barriers of sex, sexual orientation, gender, race,
national origin, color, and disabilities. District strengths regarding student barriers to leaming

as identified by the EEQC are that the district has:

» an Educational Equity Compliance Office that enforces and monitors nondiscrimination
statutes

+ identified Title IX and Section 504 designees within each mini-district

s approved a nondiserimination/harassment policy

» aprocess for notifying students and other stakeholders of the nondiscrimination policy

« an approved complaint process which identifies the office in which to lodge a complaint

s an annual production and dissemination process for the district’s Parent/Student
Handbooks which contains the nondiscrimination policy and complaint procedures

PRMAward # S215LD60084



CERTIFICATION REGARDING LOBBYING

Cestificatior: for Contracts, Grants, Loans, and Cooperative Agreements.
The undersigned centifics, to the best of his or her knowledge and belief, that:

(1) No Federa) appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any
person for influencing or attempting to influence an officer ar employee of any agency, 2 Member of Congress, an
officer or employee of Cengress, or an employee of a Member of Congress in connection with the making of any
Federal contract, the awarding of any Federal grant, the making of any Federal Loan, the entering into of any
cooperative agreement, and the extension, continuation, renswal, amendment, or modification of any Federal
contract, grant, loan or cooperative agreement.

(2} If any funds other than Federl appropriated funds have been paid or will be paid to any person for influencing
or atiempting 1o influence an officer or employee of any ageney, 2 Member of Congress, an officer or employee of
Congress, or an employee of a Member of Congress in connrection with this Federal contract, grant, loan or
cooperative agreement, the undersigned shall complete and submit Standard Form - LLL, "Disclosure of Lobbying
Activities,” in accordance with its instruciions.

(3) The undersigned shall require that the Janguage of this certification be included in the award dacuments for all
sub-awards at all tiers (including subconircts, sub-grants and contracts under grants, loans, and cooperative
agreemenis) and that all sub-recipients shall certify and disclose accordingly. This certification is a material
represcntation of fact upon which reliance was placed when this transaction was made or entered into, Submission
of this centification is a prerequisite for making or entering into this transaction imposed by section 1352, title 31,
U.S. Code, Any persen who fails to file the required certification shall be subject Lo a civil penalty of not less than
$10,000 and not more than $100,000 for each such failure,

Statement for Loan Guarantees and Loan Insurance.,

The undersigned states, to the best of his or her knowledge and belief, thae

If any funds have been paid or will be paid to any person for influencing or attempting te inflirence an officer or
employee or any agency, 2 Member of Congress, an officer or employee of Congress, or an employez of a
Member of Congress in connection with this commitment providing for the United States to insure or goarantee a
loan, the undersigned shall complele and sobmit Standard Form-LLE, "Disclosure of Lobbying Activities,” in
accordance with its instructions, Submission of this statement is a prerequisite for making or entering into this
transaction imposed by section 1352, title 31, U.5. Code. Any person who fails Lo file the required statement shall
be subject to a civil penally of not less than $10,000 and not more than $100,000 for each such failure,

Crganization
Los Angeles Unified School District
Name of Authorized Representative Title
Roy Romer Superintendent of Schools
Signamre Date
06/2372006
ED 80-0013 03/04
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ABSTRACT

Facing ever-spiraling school enrollments, the Los Angeles Unified School District (LAUSD),
with over 727,000 K-12 students, is struggling with the answers to a complex question: How do we
cducate each child and lift him/her to a high level of accomplishment. It seems simple, theoretically,
but, of course, it is not. The sheer numbers and diversity of students that pass through our classrooms
each day create a chaos of needs in overly crowded, impersonal schools that are ili-equipped to
transform our strugpling leamers into successful students. The challenged basic skills and attitudes of
the vast majority of these students inhibit their ability to acquire fcarning in any and all subjects. Many
are not proficient in English. So, what do we do?

Superintendent of Schools Roy Romer and the Los Angeles Board of Education have a plan
to solve this growing and vexing problem. They have prioritized restructuring the district’s large
middle and high schools into smaller learning communities (SLCs), and, with the support of
community leaders, have laid the foundation for complete district-wide redesign of comprehensive
secondary schools over the next few years. In operation since 2003, the Small School Learning
Communities {SSLC) initiative targets the existing 53 comprehensive high schools, serving over
167,000 students in 9™ -12"® grades with SLC conversions, while a massive building campaign is now
constructing new schools designed for fewer students and more personalized leaming.

As the SSLC initiative organizes around existing SLCs on campuses throughout the district,
major stakeholders are setting policy and standards, monitoring progress of these schools and
contributing to the conversation of district-wide reform. They include stakeholders from high school
comumities throughout the district . Shelly Weston, Assistant Supenintendent, and her siaff from the
Office of School Redesign, have responsibility for working with schools to help them develop and
implement their plans for wall-to-wall SLC conversions. As barriers in policy, regulations and
facilities arise, Dr. Weston then consults with Staff Executive Kathi Littmann and the SLC Operations
Committee who help to change policy and provide needed resources. Other stakeholders include the
SLC Steering Committee with representatives from Local Districts and LAUSD's central offices, other
district personnel with special expertise and/or an oversight position, external consultants and
organizational partners. Community partners and city-wide organizations such as the Los Angeles
Chamber of Commerce and UNITE-LA, the local school-to-career consortium, are also working to
support this effort,

This application for nine large and challenged high schools in LAUSD is a key component of
the SSLC initiative, With enrollments between 2,700 and 5,000 students, these schools have serious
challenges, including a large pool of striving 9 graders that need academic support in reading/
language arts and math. These schools will be offering structures and a variety of support services/
interventions 1o help these siudents transition to high school and function at grade level.

In this regard, these applicant schools are ready to implement wall-to-wall SLCs on theic
campuses. Each school (1) has created a wall-ta-wall SLC campus design; 2) has developed
implementation plans that will be informed by formative evaluation provided during the grant; (3)
has assigned most staff positions to their plans; (4) hired external consultants and recruited advisors
to help navigate the transition; and 5) organized and involved stakeholders including students,
parents and community stakeholders in the design and implementation process.

Each school has made significant progress in building stakeholder support for the proposed
wall-to-wall SLC conversion on their campus. As this application documents, they have mapped out
a specific plan for the broader SLC implementation, with professional development, SLC structures
and strategies, timelines, and personnel. Funding of this grant in the amount of $9,825,000 will
enable these schools to implement a major reform on their campus. These applicant schools are
dedicated and ready to implement this grant, and LAUSD has provided the policy framework for this
to occur and to ensure increasingly equal opportunities for students throughout the district,
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NARRATIVE

Need Statement
Need for the Project. The Los Angeles Unified School Distriet (LAUSD) is the Jargest school

district in the State of California and the second Iargest in the nation, serving over 727,000 K-12
students. Subdivided into eight Local Districts (1-8), LAUSD struggles to provide entiching
instruction and support to its students in overly crowded and under funded schools. LAUSD’s
very Jarge and old high schools, including the nine presented in this application, are at the crest
of demographic and population change in Southern California, the enduring effects of which can
be observed in the statistics. While the average high scheol in the country enrolls 754 students,
almost all of this district’s 53 comprehensive high schools have enrollments of 1,500 or more
students. The nine schools of this application enrol) between 2,726 and 5,032 students and five
in this application of these resort to year-round schedules to accommodate the numbers. (See
Appendix F which deseribes the district’s multitrack year-round academic scheduling.)

To complicate matters, reduced publicfunding has forced LAUSD to increase class
sizes. While LAUSD and California have pupil to teacher ratios at 21.1 and 21.2 respectively,
these applicant schools have ratios between 23.1 and 27.1 compared to the national ratio of about
15.9:1. Counselors at these schools must contend with extraordinarily high caseloads, ranging
from 279.9 to 893.5 students which results in few, if any, opportunities for individualized
guidance and support.

The tragic consequence is that many students, particularly those challenged by poverty
and language barriers, are left behind in school—wih inadequate skills to prepare them for the
workforce of the 21 century. Over 76.7% of LAUSD students qualify for Free and Reduced

Mcals (FRM) compared to 49.9% of the State’s students. Approximately 14.4% of LAUSD
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families require State financial aid (CalWORKS, a welfare program that gives cash aid and
services to needy families) compared to 9.3% of State families. Seven schools in this application
have higher FRM rates than both the State and the district. For instance, 95.5% of students at
Bell High School are eligible for FRM. In addition, the district serves a student population of
72.8% Hispanic, 11.6% African-American, 99 white and 3.8% Asian. 42.6% of students, many
of whom come from immigrant families, struggle with English proficiency, compared to the
State’s rate of 25.2%. Facing these serious barriers, LAUSD is charged to balance the needs of 2
student population speaking over 90 languages and dialects.

All of these barriers exacerbate the achievement gap and impede progress toward its
elimination. Incoming 9™ graders struggle the most, as they must also contend with the
frightening experience of transitioning into the high school community and culture. As shown
by the school statistics in Appendix B, students in all nine applicant schools are struggling to
remain at grade level in reading and other core subject areas. Many are losing the battle, and,
eventually, some of them will choose to drop out from the educational system altogether. Last
year, the district reported a 62.5% increase in the drop out rate between 8" and 9™ grade. The
rate almost quadruples by the time students reach 129 grade, 33% of LAUSD high school
students dropped out over the course of the last four years.

With the majority of schools failing to achieve adequate yearly progress, schools in this
application have some of the most startling statisties in the district and state. (See Appendix B
for data on academic assessments in reading/language arts and mathematics by student subgroup,
dropout rates, and gaps in the graduvation rate, and disciplinary actions. California Jaw imposes
restrictions on tracking graduates, but evaluation to be supported by this grant will provide the

capability to track postsecondary matriculation, intemnships and advanced training in the semester
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following graduation.) Complete documentation of school performance, compared to State

statistics, may be found in each School Accountability Report Card (SARC) in Appendix A.

“,: School Needs (Please seaAppend:x B for de:m!ed da:a on school nee i

T

Bell HS follows a year-round acadcmlc calendar. With a total enrollmem of 4,914 for 2005-2006,

students face the following challenges, sinking into anonymity: English Language Leamer (ELL)
status (36.6%), poverty (95.5%), high youth violence and self-destructive behavior (i.c. substance
abuse). To add to the crisis, each counselor must serve over 890 students at this school. Resulting
outcomnes are low academic achievement in all grade levels and a high drop-out rate (30.6%)

which exceeds California averages.

Chatsworth HS follows a traditional academic calendar with a total enrollment of 3,099 for
2005-2006. From 2002-2003 through 2004-2005 California Standards Test (CST) scores in math,
science and social studies have been declining and are below the district and State proficiency
averages in math and English. Large disparity in performance persists between ethnic subgroups,
and the rate of English Leamners reclassification in Chatsworth (0.17%) is far below the district

rate (7.72%). Disciplinary issves are evidenced by the approximaie 18% suspension rate.

Franklin HS follows a year round academic calendar with a total enrollment of 3,431 for 2005-
2006. As a low performing school, Franklin registers the lowest ranking on the California
Academic Performance Index at an API-1. (The AP] measures how well schools are educating
their student populations.) 56% and 39% of all students earn Ds and Fs in math and English
courses respectively. While motivated to stay in school, Latino students, who represent 87% of the
student body, have math and reading test scores that are far below State averages. 28% of the

student body still needs to become English proficient.

Locke HS follows a traditional academic calendar with a total enrollment of 3,410 for 2005-2006.
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Close to 60% of students give tip and ﬂrop out of school before their senior year. The motivated
who remain are immersed in a school culture distracted from learning: 126 incidents of violence
and substance abuse were reporied in the same year. 26.5% of students were suspended. ALL
students failed the State's math assessment. Only 8% of ninth graders score at or above grade
level. OF these only about 38% will graduate, compared to the 85% of students in California, and

so, for many, opportunities for postsecondary education are nonexistent.

Monroe HS, with a total enrollment of 4,759 for 2005-2006, follows a year round academic
calendar. Students, particularly g graders, experience a sense of alienation and academic
impotence as a result of the school’s overpopulation. On the CST, only 23% of ninth graders, 21%
of tenth graders, and 26% of 11th graders scored in the Proficient or Advanced band in
Reading/Language Arts. Part of the challenge has been the high rate of limited English
proficiency (41.5%), which is significantly greater than the state’s 25.2% rate. Within their tenure

at Monroe, 29% of students drop out and are left behind.

Polvtechnic HS, with a tota] enrollment of 4,541 for 20035-2006, follows a year round academic

calendar, but will soon wransition to a traditional calendar. Eight out of 10 students score below
grade level on State assessments in reading and math. Only 18% of students have met course
requirements for college entrance. In fact, students motivated to take the Scholastic Aptitude Test
eamned a score of 803 on average, over 200 points less than the State average. Ofthose who enter

their senior year, 30% do not graduate.

Roosevelt HS follows a year round academic calendar with a total enroliment of 5,032 for 2005-
2006. The ethnic make-up of the stndent population is almost entirely Hispanic with 75% among

them eligible for free and reduced price meals. Students strugple with grade level proficiency in
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all core subjects. More than 86% of Qm graders perform below gmde Tevel on state :'msessments in
reading and math. Student motivation is poorly channeled as evidenced by the 27% suspension

rate and the 41% drop out rate.

Van Nuys HS, with a total enrollment of 3,640 for 2005-2006, follows a traditional academic
calendar. Van Nuys High School faces the challenge of educating a student population from a
community with multiple, interrelated problems of low socioeconomic status (80%), low
expectations, youth viclence (101 incidents reported in 2003-2004), The most challenged sub-
groups are performing well below state averages jn math and English, despite noticeable academic

gains as students matriculate into higher grades.

Westchester HS, with a total enroliment of 2,729 for 2003-2006, follows a traditional calendar.

Over the past ten years, the composition of the student population has shifted such that the
minority composition is 45% African American-35% Latino split. Disparity in achievement
between ethnic subgroups is clearly evident: Hispanic and African American students score well
below the White students in both math and reading. 64% and 37% of all students earn Ds and Fs
in math and English courses respectively. Affected by limited opportunities for connecting to

education, 28% ultimately decide to leave the school altogether.

Note: Not all schools in LAUSD high school currently collect data on postsecondary education,
apprenticeships, or advanced training in the semester following graduation. As part of this grant
process, the evaluator will assist all nine schools in establishing data systems to collect this
information. The evaluator has successfully accomplished this task with current SLC grantees.

All dota in this chart is documented and cited in Appendix B.

How can any student set goals to succeed in this environment?
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Foundation for Implementation.

Seeing this challenge, Superintendent Roy Romer and the Los Angeles Board of
Education, have prioritized the personalization of education in LAUSD's schools, using smaller
leaming communities as a critical agent for systemic reform. A bold action was initiated in 2003
to place every secondary smdent in a SLC under the Small School Learning Communities
(SSLC) initiative. In fall 2004, the Board of Education adopied a policy for creating SL.Cs in the
district’s middle and high schools. Appendix D details and updates the development of the
initiative and summarizes district-wide actions and support systems to develop SLC campuses,

For students to excel, the district must transform its campuses from large industrial-like
factories into locally responsive SLCs where students not only have an intimate connection to
each other, their tcachers and the community, but also have academic support systems to help
them achieve their best in school. To this end, the nine schools in this prant application meet the

obsolute priority of helping all students succeed in rigorous academic courses. Appendix C

includes detail about district policies and Jearning strategies used by applicant schools in
reading/language arts and mathematics to attain this goal.

Sufficient Planning and Preparatory Activities. LAUSD has engaged administrators,
teachers, and other school stafT at all levels of its organizational infrastricture to implement
SLCs district-wide. SLC-specific design teams of stakeholders (teachers, school administrators,
parents, students and community partners) have been formed at each school, and these tearns
develop plans for their SLC, These plans are then combined and rescurces are negoliated into a
School SLC Plan with conflict resolution pelicies/processes and facilities plans to ensure that
each campus can accommodate planned SLCs. These SLC design plans and schoo! plans are

then submitted to first the school’s Local District for review and then a LAUSD Central SLC
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Committee of stakeholders, including teacher union representatives and district administrators,
for review. This committee then makes final recommendations 1o Superintendent Romer of
which school plans are ready for implementation and which need further work.

The Office of School Redesign (OSR) has added 33 new positions that provide direct
service to schools (most are located at Program Improvement year 4 and 5 school sites) to
facilitatc SLC conversion. (See Appendix D for detail on how QSR provides support to the
schools.) The design and implementation process of school SLC plans is under the purview of
Assistant Superintendent Shelley Weston, who then coordinates any needs relating to facilities

* and district policy/sovernmental regulations with Staff Executive for SLCs, Kathi Littmann, and
the SLC Operating Committee. Ms. Littmann and the committee then work to make systemic
changes necessary to support SLC implementations.

School staff involvement. All high schools moving to wall-to-wall SLCs have been
working closely with their Local District SLC coordinators, the Office of School Redesign and
the Ceniral SLC Committee to develop their individual plans, in which they have documented
past and future strategies to continually involve school administrators, teachers and other school
staff in the planning, development and implementation of the SLC conversion on their campus,
Through the above process, all nine schools of this application have documented their
stakeholder support for implementation of their SLCs. (See school SLC plans in Appendix D)

Since the SLC paradigm shift for teachers can sometimes be a challenge, the district
requires all schools to work closely with teacher unions and stakeholdergroups and document a
conflict resolution plan as they develop and implement their SLCs in multifunctional stakeholder
teams. Each applicant school has provided a summary of this process as a part of the school plan

summary submitted for this application,
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Involvement of parents, students and other stakeholders. Under decentralization and
forced budget cuts, schools are networking locally more, working ;vith outreach consultants 1o
nuriure community partners. Thus, increasingly, applicant schools have made significant strides
in developing student and parent support and involvement, as evidenced by the sample signature
forms and community partner letters of commitment attached to school plans of this application.
Each school has adopted local strategies to continuously involve these stakeholders in planning,
developing and implementing SLCs. For instance, Chatsworth High School will be working
with CalEd Associatcs to develop community partners and plan stakeholder involvement.

Advancing State and local initiatives. The Office of School Redesign supervises the
alignment of all district and school-based SLC endeavors to State and district initiatives—raising
student academic achievement and closing the achievement gap between the various at-risk
subgroups of students targeted by this RFA. The chart in Appendix C itemizes and discusses
major initiatives of the State and the district, such as the State standards, frameworks and testing;
the High Performance High Schools Initiative; the California School Information Service
Program; the California Content Standards in Reading/Language Arts; and the Mathematics
Framework for California Public Schools. District initiatives include the Mathematics Plan;
Mermo 1459, which is a standards-based promotion policy for struggling students; Pulting
Students First, a secondary instructional program; Closing the Achievement Gap, Title III
Initiative for English Language Leamers and Immigrant Students; Modified Consent Decree for
Students with Disabilities; and Memo 2179, which includes the Secondary Literacy Plan.

As a result of the work described herein, the schools of this application are ready to
implement wall-to-wall SLCs on their campus within five years and to sustain them beyond the

grant term. Schools have included proof of readiness in their plans, and school research and

PRIAw 8 5215L060034



Los Anpeles Unificd School District
Cohort 6 Smaller Learming Communities
Narrative, Page 9

development has been extensive. Each atiached school plan also showsSLC deseriptions,
staffing, timelines and other aspects of implementation including potential community
partnership outreach, professional development, and SLC implementation rollout.

Quality of the Project Design.

Implementing SLC Practice. The goal of applicant schools is to improve academic
achievement in high school and enrollment and success in postsecondary education,
apprenticeships or advanced training after graduation. To succeed, LAUSD has set a framework
for SLC development, which highlights seven core program attributes: 1) unifying vision/identity;
2) personalization; 3) equity and access; 4) professional development to ensure high teaching
quality; 5) rigorous standards-based curriculum, instruction and assessment; 6} collaboration/
community engagement; and 7) accountability and distributed leadership. (Appendix D details
this framework and the research behind it.} Applicant schools use these attributes to develop and
implement rescarch-based structures and strategies that will result in academie gains, in part
through improved support and personalization for students. In each case, stakeholders have
planned and prepared a school plan which details new SLC-based practice that ultimately will
place students in nurturing small leaming communities. It is understood that these plans are
works-in-progress. They may be modified during the implementation process as the school SLC

teams, with feedback from the extemal evaluator, assess progress. The following chart highlights

some of the basic characteristies of school plans.

Bell HS a year round school ‘wﬂ] lrﬁple;n‘ent yA| SLCs orgamzcd ifﬂund 7 theméth areas, one
theme offered on each of three tracks. 12 SLCs are new (Fine Ants/Media/Entertainment,

Sports/Health/Recreation, Intermational Relations/Business). 9 will be expanding (9'3‘ Grade
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* Sample community partners include Getty Museum, UCLA, Tree People, First Robotics, Inner-

City Film-makers, Future Teachers of America, Seif-Help Graphics. * Sample personalization

stratepies include orientation, advisories, recognition events, parent center, Life Skills class,

Accelerated Reader, Twilight School, tutoring and Summer Bridge programs.

Chatsworth HS, a traditional school, will implement 17 new SLCs organized aronnd thematic
areas. They are 6 Freshman and 6 Sophomore Academies with two on each track, Medical/Health
Academy, Business/Technology Careers Academy, Visual/Performing Arts Academy,

Law/Government Academy, Sports Management/Fitness. * Sample community partners include

West Valley Occupational Center, Kiwanis of Chatsworth, Wells Fargo, Safari Printers, Devry
University, Fadal Engineering, Los Angeles Police Department, U.S. Dept. of the Navy, 360

Health Club. * Sample personalization strategies include personalized counseling, advisory

period, AVID, job shadowing, mentoring, community service projects, elecironic portfolios,

scnior project, tutoring.

Franklin HS, a year round school, will itnplement 12 SLCs: 9 are new, including three 9" Grade
Houses, Business Academy, Media/Graphic Arts, Medicine/Health Science Careers,
Health/Human Services, Hospitality/Tourism, Leadership/Law & Social Justice, * Sample

community partners include University of Southem California, College Match, North East Pastor

Assoctation, State Farm Insurance, Baxter, L.A. District Attorney’s Office, Frankel Foundation.

* Sainple personalization strategies inchude life skills class, semester projects, portfolios, student

ncwsletters, homeroom advisories, Accelerated Reader, Saturday school, tutoring programs.

Locke HS, a traditional school, will implement 7 SLCs: 2 will be new (Fine Ats/Multimedia &
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Enlertmnmcnt Math!Smence) and S wﬂl be. cxpandmg (All Snmls Academ; of Artsﬂ'echnology,
Business/ Technology, Global Studies, Social Empowerment, Technological/Professional

Careers). * Sample community partners include Fulfillment Fund of Los Angeles, University of

Southem California, Careers through Culinary Arts, Mother of Many. * Sample personalization
strategies include life skills class, tutoring center, mentoring programs, SL.C ncwsletters, job

shadowing, portfolios, personalized leaming plan, advisors, Summer bridge program.

Monroe HS, a year round schoo! changing to a traditional calendar, will implement 10 SLCs: 8
are newly organized around 4 thematic concepts. Thematic areas are 9 Grade Freshman
Academy (one on each track), Education Academy, Hospitality/Tourism/ Recreation,
Media/Visual & Performing Arts, Public Service, Engineering & Design. Two are established
and will not receive funding from this grant (Police Academy Magnet, Law/Gavernment Magnet)

* Sample community partners include Children’s Hospital, LA Coemmunity Adult School,

Hamison Fund, UCLA management group, Fox Television. * Sample personalization strategies
include service leaming projects, tutoring/mentor program, internships, differentiated instruction,

job shadowing, GEAR UP, Summer bridge, tutoring, Vantage.

Polytechnic HS, a year round school changing to traditional cn]gndar, will implement 18 SECs: 3
are new (10™ Grade Centers) and 12 are expanding (Freshmen Centers, Fine Arts/Media/
Entertainment, Hospitality/Agriculture/ Business/Industrial Tech., SPORT/Education Human
Services. 3 are established (one Math/Science Magnet on each track). * Sample communirv
partners include Kaiser Permanente, Neighberhood Legal Services, UNITE LA, Waste
Management, Mission Viley Bank, Premiere Radio Networks, Rotary Club, Peter Piper Pizza. *

Sample personalization strategies include looping of teachers from 9% to 10" grade, advisories,
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Roosevelt HS, a year round school, will implement 12 expanding SLCs: Creative/Performing
Arts, Global Academy, Social Awareness/Leadership (on two tracks), Humanitas,
Environmental/Social Policy, Communication, Creative Arts/Human Expression, Math/Science

Technology Academy for Youth Advancement, ‘34/118° Performing Arts, Marine/Environmental

Health Sciences. * Sample community parmners include Centro de Ayuda, East LA Women's
Center, Families in Schools, Girls Ine, LA Center for Law & Justice, Modern Concepts Medical

Group, Puente Leaming Center. * Sample personalization strategies include attendance

incentive program, bridge program, individual educational plan, parent involvement

planfworkshops, internships and mentoring, advisodes, tutoring.

Van Nuys HS, on a traditional ealendar, will implement 9 SLCs: 4 are expanding (School of
Health Careers/Nutrition/Culinary Arts, School of Multimedia/Performance/Design, School of
Humanities, School of Technical Arts); and 2 are new (9" Grade House; another is to be
determined). Three more are established and will not receive funding from this grant (School of
Math/Science Magnet, School of Medical Carcers, School of Performing Arts).

* Sample community partners include Bank of America, Universal Swdios, Target, Korean

Parents, Coffman Engineers, Industrial Metal Supply, Judge Richard Krishner, Hamburger Grill,
Valley College. * Sample personalization strategies incinde odentation, study strategies,
assemblies, advisories, parent conferences, seventh period recovery program, summer bridge,

Samrday school, LA, Viral Academy.

Westchester HS, on a traditional calendar, witl implement 8 SLCs: 6 are new (three 9 Grade

PODS, Media/Communication Academy, Matlt/Science/Environment, Visual/Performing Arts); 1
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from this grant. * Sample community partners include Playa Vista, LAX, Boeing, Neutrogena,
African American Museum, Academy of Motion Pictures, Raytheon, Westchester Nejghborhood
Council, Rotary. * Sample personalization strategies include 9™ grade SLC Council, portfolio,
parent volunteers, cross-age tutering, student/teacher advisors, new media technologies, student-

led classroom discussions and forums, clubs, learning plans, summer bridge, tutoring programs.

The multi-track system for the five year-round schools of this application presents unique
challenges in establishing thernatic SLCs since each track caters to a different group of students.
To provide all students with a better choice of SLCs, schools, as possible, have tried to offer a
single SLC “theme” on all threc tracks. SLCs on each track, even when sharing a theme, will be
independent, serving a unique cohort of students and families with a unique set of staff.

Research-based Strategies. Research-based strategies to increase student achicvement
occur at two levels at LAUSD. Some services and interventions are district-wide. For example, the
Putiing Students First initiative restructures the secondary instruction system by adapting highly
successful methods previously introduced within the district’s clementary schools. This includes
the use of teacher coaches. Other scrvices are school-specific and address specific local needs.

Under the SSLC initiative, LAUSD's Office of School Redesign has identified structures
and straiegies that include academie support for struggling students, individualized education and
college counseling, opportunities for students to enroll in advanced placement courses and other
technical courses for high school and college credit. Each school in this application also has
selected specific SLC structures and strategies from this work to use. (See Appendix D, pages 9-

11.) The goal is to belp increase average daily attendance, freshman transition to the sophomore
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year, and graduation rates. For example, nnacceptable attendance levels prompted the district to
investigate possible interventions, and, based on that research, it began the Count Me Initiative in
the 2004-2005 school year. Schools were given monetary awards based on improved attendance,
which encouraged schools to develop their own strategies for motivating students to attend.

Accelerated Learning Strategies. LAUSD is committed to providing students,
particularly incoming 9* graders and those significantly below grade level, every opportunity to
improve their academic standing with special attention on reading/language arts and mathematics
skills. The district has several established policies that drive interventions for struggling
students: (1) With Memo 2179, the district adopted the Developing Readers and Writers Course
(DRWC) to assist incoming 9™ graders who read far below basic proficiency and are unable to
keep pace with the corc English class. Students follow the Language! or Read 180 program
every day. (2) The High Point intervention primarily targets English Language Leamers to
achieve English literacy. (3) With Memo 1539, the district created the Beyond the Bell Branch
Extended Leamning program after school and weekends to provide intense instruction of the
Kaplan program and others, All of these strategies prepare incoming 9™ grade students for grade
ievel standards, are age-appropriate and high dosage, and offer training for appropriate
personnel. All of these interventions are in operation at the nine applicant schools.

In addition, each school has adopted its own series of accelerated leamning strategies that
are doiven by local needs and aligned with LAUSDY's Closing the Achievement Gap plan. Almost
all schools offer both tutoring and specialized programs. Traditionat schools, such as Chatsworth,
Locke, Van Nuys and Westchester offer Summer Bridge programs. Popular scientifically-based
and age-appropriate strategics for 9™ and 10 graders include Accelerated Reader and Vantage in

reading/language and in Accelerated Math and Camegie Cognitive Math Tutor in mathematics. In
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addition to participating in district and school-based PD, teachers and other staff will continue to
receive specific intervention training by vendors and others.

Professional Development. As the schools of this application implement their unique
professional development (PD) agenda they are tapping into a district-wide network of other
high schools and resources with expertise in SLC research, planning and implementation. In
2006, the PD agenda is also fully informed by the several years of expert evaluation of the
district’s Cohort 3 and 4 SLC implementation schoolsnd by the evaluator’s coaching.

Office of School Redesign (OSR) and othrer LAUSD training now exists for all district
schools in core academic subjects, research-based instructional strategies, State and district
initiatives that address academic performance for all students, SLC implementation, as well as
special interventions for students below grade level and subgrovps. The nine applicant schools
will tap into this training during and beyond the grant term. These school teams have already
received OSR training in SLC strategies, planning and implementation as part of the district’s
SSLC initiative and in preparation for this grant application.

In addition to the PD strategies listed in the district’s professional development chart in
Appendix C, each school SLC plan in Appendix D shows a sampling of local PD plans for the
school’s stakeholders. In developing their school plans, each applicant school has identified its
technical assistance needs, which are being used byOSR 1o guide future PD and TA offerings in
topics like master scheduling, budgeting, working with vnions, developing community partners,
and personalization strategies.

Comprehensive LAUSD High School Improvement Strategy. For the past two years,
LAUSD has moved steadily towards wall-to-wall SLCs in all secondary schools under the

district’s Smalt School Learning Communities initiative (SSLC) with the goal of personalizing
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the learning environment for students. All Local Districts submitted drafts of their 5-year
strategic plans that encompass strategies for converting schools into more personalized learning
environments, and these have been merged into a full district plan. Currently 22 large high
schools are at the forefront of the Superintendent’s SLC vision and offer lessons learned and
share best practices for other LAUSD schools headed towards SLC conversion.

As Appendix D details, the SSLC initiative organizes around existing SLCs to lead all
district schools in this direction. To this end, a Steering Committee of Local District SLC
administrators helps to setpolicies and stan dards, monitors the progress of schools, and continues
contributing to the conversation of district-wide reform. The nine applicant schools in this grant
will join this growing network and school redesign effort to increase academic achievement of
students, reduce gaps in achievement among subgroups, and prepare students for the workforce.

Sustainability. LAUSD has invested significant efforts and funds into putting the SSLC
priority into operation—with the help of existing federal, State and local funds, support from the
Bill and Melinda Gates Foundation and myriad smaller private grants and business partnerships.
The district uses these and Perkins funds to support career academies, provide professional
development and expand school resources. In addition, all nine school applicants have funds

provided by ESEA and other federal, State and Iocal programs, as well as in-kind and grant

contributions from community partners. Total contributions for all nine schools equal over (b)(4

million for the five-year grant term, but for these high density schools, this equals only about

(b)( per student per year in transition costs—not much for the deep systemic reform needed to
AN

provide every student with a small, stable cadre of teachers, counselors and support staff who
know his/her name and story. The *California Educational Opportunity Report 2006’ published by

University of California at Los Angeles states, “Adjusting for regional cost differences, California
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ranks 43™ among the states in ecducational spending per student.” LAUSD is the largest school
district in the State most affected by this statistic. Therefore, schools will continue to work
diligently to develop new partnerships, especially with employers, by working closely with the
district, parent/student groups, consultants, existing partners and each other to build fundraising
capacity and sustainability at each schoal. (Sce Appendix G for details.)

Qualitv of the Management Plan.

Adequacy of management to implement the SLC project. Implementation of all SLC initiatives
is a coordinated process at a number of levels at LAUSD, each providing a different perspective
and a different set of resources and capability. With the Superintendent and all central personnel
on board for conversion of LAUSD high schools to SLCs, a Central SLC Committee was formed
of representatives of a broad array of stakeholders, including union representatives, to monitor
school progress towards meeting district SLC initiatives. OSR was reorganized and has recently
hired, trained, and assigned 33 School Improvement Facilitators (SIF) to provide technicat
assistance to schools with an emphasis on Program Improvement schools. Three field
coordinators of SLCs were also hired to facilitate the SIFs efforts.

OSR is already managing 22 schools that received federal SLC funds in previous active
cohorts, while, under the Career Development Branch, myriad career academies funded by the

California Partnership Academy program are coordinated with “in perpetuity” grants of about

( b)(4 per year contingent on enrollments. Packaged with funds from other grants and private

sources, like the Bill and Melinda Gates Foundation, the district is increasing its resources
steadily. During the past several years, the same evaluation team also has been employed to

monitor and assess school’s implementation progress, rounding out a tight management team.
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Through lessons learned from previous cohorts, the district has streamlined management
processes to better serve the schools. Each applicant school in this grant will have access to a
well-developed SLC vision, policy direction, standards, a network of technical support and
resources already offered to other SLC schools, and best practices from throughout the distriet.
The Local Districts that oversee these applicant schools will provide SLC technical assistance,
funding and resources, including employers and community-based organizations in the larger
geographical area. Finally, schools and their various governing/ advisory boards of teachers,
administrators, parents, and local community partners, have autonomous control of local SLC
plans and know their school and community intimately.

To show the significant progress that has beer made and aggressive advances that are
scheduled, a summary of major milestones and timelines for OSR over the years of this grant has
been placed in Appendix C for further detail. Also, see individual school PD, community partnier
and other timelines and milestones with each school plan in Appendix D.)

Appropriate Time Commilmenis of Key Personnel. The chart below summarizes the
responsibilities, expertise and commitment of district experts from the central offices as well as
key teams assigned to this grant effort, including those with primary responsibility in PD and
technical assistance. (See Appendix D for a detailed discussion of the central team and cach
school's staff with qualifications.) At the district level, the SLC team collectively has cxpertise
in all major initatives at LAUSD and has received training for their roles through 1) SLC
confcrence;sl planning retreats; 2) SLC site visits; and 3) Stanford University leadership training
on SLCs. At the school level, adequate personnel time, such as release time for teachers, has

been allocated to ensure implementation oversight and success.
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Key central and Local District administrators are involved in monitoring and
providing suppert for school conversions to grant applicants and responsible for
the day-to-day management of SLCs, including coordination under the distriet
SSLC initiative.** Shellecy Weston, Assistant Superintendent, Office of
School Redesign (OSR), is responsible for implementation of wall-to-wall SLCs
in the district’s existing secondary schools, She provides the leadership to
achieve a coherent implementation consistent with the broader SSLC goals set
by the district. She has heen in education for 23 years with aver 15 years at the
high school level, intricately involved in school reform efforts.** Larry Tash,
Director, OSR directs the overall day-to-day SLC implementation efforts of
district administrators toward SLC conversions. He also develops contacts with
outside providers for SLC support. He brings over 30 years of experience with
LAUSD as a teacher, assistant principal and prineipal at varions middle and high
schoolsto his position .¥* Catherine Foss, Marilyn Williams, and Sherric
Lopez-Quach, SLC Coordinators in OSR follow through on working with
Local Districts and high schools developing SLC plans. Together they bring
over 57 years of experience in teaching, administration and a variety of literacy
and high school programs.*¥Paula Tuckerman, Coordinator, USDE Grants,
works with schools implementing SLC under federal SL.C grants. She has been

a teacher, assistant principal, acting principal and acting dean for over 35 years,
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20 of those workmg in hlgh schoo]s **33 School Improvement Faclhlatorsh ‘
(SIFs) work with secondary schools to pravide technical assistance on SLC
implementation. Priority has been to assign SIFs as onsite SLC resources for

Program Improvement schools.

SSLC SLC Coordinators from Local Districts who will be goiding development and
Steering monitoring of the planning grant activity, working with schcols to plan and
Committec i
8 . .
members) implement walt to-wall SLC conversions on grantee school campuses.
Advisors (o Individuals who have special expertise andfor an oversight position related to
ISS . SLCs and/or other district initiatives,
(6 advisors)
External consultants who provide expertise in SLC design and iroplementation
Consultants and evalvation. Consnltants include the evaluation team Public Works, Inc.
Each school team has a strong central team for implementing wall-to-wall SLCs.
The school team includes the principal and assistant principals. Each
administrator is responsible for oversight of a new, expanding or established
SLC. The leadership team for each SLC includes (1) an SLC administrator who
Nine monitors the progress, issues and concerns, and serves as a liaison between
Individual
School guidance staff, reviews stratcgies for cumriculum design and assist in staff
Teams

development; (2) a counselor who recruits, coordinates scheduling and advises
students; and (3) the lead teacher who plans and facilitates team meetings and
serves as a liaison with stakebolders. Each administrator oversees its SLC

students and staff, plans for professional development, and promotes
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personalization strategies. Each is well qualified with appropriate academic

education (i.e. B.A., M.A. andfor PHD) and teaching and/or administrative

credentials, and has experience in teaching and program management.

Qualifications of general SLC Personnel. As the preceding chart and the more detailed
charts in Appendix D and resumes in Appendix E demonstrate, the qua]iﬁcations of personnel
assigned to the SLC conversions within OSR and at these nine schools are exemplary. These
individuals collectively have expertise in teaching; administration at the Iocal school and district
levels; secondary education; reading/language arts and math interventions and other academic
supports for high school freshmen; and smaller leaming communities. Those who have
previously taught in SLCs will serve as mentors for those just beginning in SLCs.

Adeguacy of Resources. LAUSD is fully committed to ensuring that SLC planning and
implementation in our secondary schools is adequately funded, so considerable financial district
investments are used to create district-wide support systems or are disbursed to individual
schools for SLC planning and implementation. One of the most strategic of leveraged funding
pools that assists this effort is the USDE SLC program that currently provides $17,225,000
through 2010 for administration, teacber involvement, technical assistance, stakeholder
recruitment, PD, and evaluation of twelve Cohort 3 and Cohort 4 high schools. Many of the
activities, such as PD and technical assistance, arc in progress for the prior grantee schools, and
the schools of this grant will join in this activity with minimal or no imgpact on this grant's
budget.

Previous to SLC funding, LAUSD has for many years been acively adding carcer
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academies, a highly successful SLC model within the district. Supporting this network of carcer-
based school-within-a-school programs is approximately $8 to 9 million dollars per year in Carl
D. Perkins funds, which are used to build and maintain career-based pathways, and funds from

the California Partnership Academy program that grants awards to individual schools.

Approximately ( b) (4) per year in State funds also support career academies that fit the

highly-structured and effective California Partnership Academies program format. Again, these
funds will benefit the nine applicant schools as they participate in mentoring from these pre-
existing programs.

Understanding the tenuous position of government funding for education today, LAUSD has
begun building a network of private sector partners to assist. The Bill and Mclinda Gates

Foundation provided the district with‘(b) (4) |0 initiate the SSLC culture change. This grant

paid for a district SLC inventory and training for administrators throughout the district, including

Superintendent Romer and the Local District Superintendents. In 2005, the foundation awarded

another(b)(4) that will be uscd to help transition four needy inner-city high schools. UNITE-

LA, LA’s school-to-career partnership, includes public and private entities, including major
employers and industry groups to help students transition from school to higher education and high-
skill jobs. There are other leveraged monies—too numerous to list in this grant application, and
some schools aggressively pursue their own funds. (See Appendix G.) As of April 2004, all Local
Districts have drafted regional 5-year strategic SLC plans that align to the LAUSD SSLC initiative
and include plans for extending local regional resources for schools in each Local District.

Qualitv of the SL.C Project Evaluation.
Thorough, Feasible, and Appropriate Evaluation Methodology. The evaluation of the nine

applicant schools is designed to assess the quality/process of SLC implementation and to
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examine the impact on student achievement based on disaggregated data. A detailed 5-year work
plan is available in Appendix H. To examine the guality and process of the implementation, key
qualitative evaluation research questions will be as follows: 1) To what extent has the
implementation of SLCs modified the delivery of curriculum and instruction? (2) To what
extent has personalization of instruction within SLCs benefited students? (3) To what extent
has SLC implementation improved school safety? (4) What kinds of technical assistance
and/for support are needed to effectively implement SLCs at large, urban high schools?

The evaluator, Public Works, Inc., will (I) conduct an annnal 3-day site visit at each grant
school to observe classrooms and conduct interviews and focus groups with teachers, other
school staff, and students. Interviews will also be conducted with the regional (local) district
liaison with oversight authority over the school, as well as external technical assistance and key
business/community partners at each school site; (2) administer annual surveys of school staff
(administrators, teachers, and counselors) and students in order to collect and analyze data
documenting the perspectives and satisfaction of stakeholders regarding SL.C implementation;
(3) examine the structures in place to support implementation through a comprehensive review
of each school’s master schedules; and (4) use an irnplementation rubric developed to rate each
site against LAUSD attributes: unifying vision, unique identity of each SLC, rigorous standards-
based curriculum and instruction, equity and access, personalizarion, acconuntability and
distributed leadership, parent and community engagement, and professional development.

In addition to examining instructional changes, the evaluation will document the benefits
of SLC participation on other aspects of student development. For example, student surveys will

catalog involvement in extracurricular and career exploration activities. Similarly, the evaluation
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will examine the impact of implementation on school safety, by collecting data on disciplinary
actions (e.g., student suspensions), incidents of viclence, drug/alcohol use, and campus crime.

To examinc the impact on student achievement, key quantitative evaluation research
questions will be: 1) To what extent has SLC implementation improved student achicvement?
(2) To what extent has the implementation of SLCs increased student eligibility and preparation
for pastsecondary education and careers? Summative asscssment data linked to student
outcomes, such as STAR/California Standards Tests and the California High School Exit Exam'
will be linked 1o student outcomes.

Collecting and Reporting Accurate, Valid and Relicble Data. Quantitative student-level
data will be collected annually from the LAUSD Planning, Assessment and Research Branch
{PERB) using 2003-2006 as the baseline against which to measure school progress. All
quantitative data will be presented in disaggregated formats so that (1) differential impacts of
student subgroups (e.g., major ethnic/racial groups, economically disadvantaged stndents, and
students with disabilities or limited English proficiency), and (2) matched-pair comparisons
between grade level cohorts and SLCs can be determined.

Other measures will focus on examining school success in meeting measurable
performance targets on key measures of (1) student achicvement including average daily sehool
attendance, graduation and year-to-year retention rates; {2) college and career preparation
including student enrollment and pass rates in A-G courses® and advanced placement courses; {3)
post-graduation (using a follow-up survey) such as percentage of students enrolled in

postsecondary education, apprenticeships, or advanced training for the semester following

! Used to determine student proficiency in English/Language Arts and Mathematics as part of
Federal Adequate Yearly Progress (AYP) goals under No Child Left Behind.

2 The sequence of academic courses that leads to eligibility for the University of California and
the California State University.

PR/Award # 52150060084



Los Angeles Unified School Distriet
Cchon 6 Smaller Leaming Communities
Narrative, Page 25

graduation, and percentage of students employed by the end of the first quarter after graduation.

Timely/Regular Feedback and Needed Improvement. To provide regular and timely
feedback, the evaluator will (1) compile student ontcome data for each site’s Annual
Performance Report (APR) due each December, with LAUSD central office personnel
responsible for delivering the final APRs to the U.S. Department of Education, (2) prepare an
annual, summative evaluation report for all implementation sites for each of the five grant years,
(3) document progress in implementing SLCs and the impact of SLCs on key measures of
student achievement and school performance, (4} deliver an annual presentaticn to the LAUSD
central staff and L.A. Board of Education

To identify areas in need of improvement, the evaluator will meet regularly with Office of
School Redesign to update on evaluation activities and school site Jeaders (gdminish‘atom and
teachers) to share and interpret evaluation findings. Results will be presented and delivered in
formats that Iend themselves 1o readability and use by administrators and rank-and-file teachers.
Consequently, the evaluation resulis will be_ disseminated 1o those who are in a position to make
use of the results (i.e., school instructional leaders and the teachers closest to the students), In
addition, the evalvator will train schools to administer a follow-up survey to graduating seniors so
that school leaders build capacity to collect, analyze and vse data for school planning, resource
allocation, and professional development well beyond the SLC implementation grant.

Quadlifications of Evaluator. Having evaluated SLC implementation in various districts
for the past three years and presented at the SLC Leadership Institute hosted by USDE, Public
Works, Inc. (PW) has the experience and knowledge to conduct all aspects of the evaluation

plan. (See organization bio in Appendix E.)
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APPENDIX A

School Accountability Report Cards (SARC)

1.  Bell High School SARC ......overcenvrrrnrcennrcervaren: e Appendix A, 2
2. Chatsworth High School SARC........o e ensreercanvaescseres Appendix A, 24
3. Franklin High School SARC .............. veneeesrsnensnen Appendix A, 45
4,  Locke High School SARC ...... rersssenssrnenens cororennmenmne Appendix A, 67
5. Monroe High School SARC .................... R ...Appendix A, 89
6. Polytechnic High School SARC ........coveireermreerinsrrnrveesnsrrnnescansness Appendix A, 111
7. Roosevelt High School SARC.......coeiias .Appendix A, 133
8.  Van Nuys High School SARC .....cccvcrenccceonreccsenrismrecansseseosneencs Appendix A, 155
0.  Westchester High School SARC., rtesrarsssnsesassersasrarases Appendix A, 177

Note: The Los Angeles Unified School District publishes School Acconntability Report Cards for all of its K«12
schools on its websile: http2/notebook. lausd nevschoolsearchiselectorjsp. The Report Card is the result of an
initiative passed by Califomnia voters in 1988 under Proposition 98 and is an annnal report for the community to
hold scheols accountable. In this appendix, we provide the general schog] report. Some schools publisk multiple
report cards, listing performance of magnet and/or other schools within 2 school separately. These reports, while
rot included in this application, are available upon request.
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Los Angeles Unified School District
332 S. Beaudry Ave,
Los Angeles, Ca. 50017
{213) 241-1000

Superintendent Roy Romer
Prepared by
School Infarmation Branch
Planning, A t, and Re

£293) 241-2450

MESSAGE FROM THE PRINCIPAL

The School Accountability Report
Card is issued annually for each
elementary and secondary school in
the Stale of California and provides
an assessment of selecled

BELL SENIOR HIGH conditions refated to the schoel, its
_ resources, its successes, and the
ONOFRE DI STEFANO areas in which improvements may
be needed.
4328 BELL AVE
BELL, CA 50201 As you read this Report Card for our
Phone - {323) 560-1800 school, 1 believe that a picture will
Fax - {323) 560-7874 emerge of a school dedicated to
improvement, a qualified faculty that
Location Code - 8536 is professionally and personally
CDS Code - 19-64733-1930866 commitied to meeting the leaming
needs of students, and a student
www.bell.k12.ca.us/BellHS/default htmt bady which is molivated to perform
well,
Cur school puts forth efforts to

involve parents and community in
our school and (o keep them
informed. This Is done through
meetings with various parent groups.

PR/Award # S215L0600348



Los Angeles Unified School District
Cohort 6 Smatler Learning Comumunities
Appendix A, SARC Reports, Bell HS, Page 3

As a parent or other interested
person {or whom this Report Card
was designed, you may be
interested in additional infermation
regarding the Report Card or
parent/'community invoivement, For
such information, please call the
school office.

ONOCFRE DI STEFANO, Principal

Opportunities for Parental Involvement

= Advisory Council
+ Office Volunteer
s Supervision Volunteer

iCantact Person

Namo: ONOFRE DISTEFANQ  [contactPerson 054, 50 4800

Phone Number;

1l. Demographic Information

Grade Configuration: 09-12

Student Enrollment - Grade Level Student Entollment - Racial and Ethnic
Data reported are the number of students in Subgroups

each grade Data reparted are the number and percent of
level as reported by the California Basic students in each racial and ethnic subgroup as
Educationaf Dala Syslem{CBEDS}. reporled by CEEDS,

'Grade Leve) Enrollment Racial and Ethnie | #of % of

\Grade 9 1884 Subgroup  [Students[Students
Grade 10 1240 African American 8 0.2%

Crade 11 979 American Indian 13 0.3%

iGrade 12 609 or Alaska Native 0
Ungraded [ 4, Asian 3 | 01%
Secondary — -

otal 7914 Filiping 3 0.1%
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Enrollment | Hispanic or Latino | 4,840 | 98.5%
TF‘aciﬁc Islander 5 0.1%

White (Not

Hispanic) 42 0.9%
i'ﬁulu'p!e or No
Response

Our schoo! makes every effort to provide a safe, clean environment for leaming, Classroom
space is used to suppont our instruclional program. Emergency diills are routinely held for
earthquake and fire preparedness for aur students and staff,

School Safety Plan
As required by California Education Code (CEC), Section 35294, the school's Safe Schoot Plan
was revised and reviewed with staff on the following dates:

- Date reviewed
Safe School Plan Date revised with stafl
Volume 1 - Prevenlion
Programs 04/13/05 Q471305
Volume 2 - Emergency
!Pme ot 04/13/05 04/13/05

School Programs and Practices That Promote a Posilive Leaming Environment
Qur school provides a discipiined, stimulating leaming climate for all students.
The programs and practices to promote a positive leaming environment include the following:

Types of Awards for Non-Athletic Activities

= Student Achievement

= Altendance

= Citizenship

= Improved Behavior

» Gang Free/Drug Free Awareness
* Student Leadership/Council

Suspensions and Expuisions
Dala reported are the number of suspensions and recommended expulsions {i.e., the total
number of incidents that resulted in a suspension or expulsion).
The rate of suspensions and expulsions is the total number of incidents divided by the schoal's
total enrcllment as reporied by CBEDS for given year.

School  District
2003 2004 2005 2003 2004 2005

FofSuspensions | 605 628 647 82,937 80,160 79,690

PRIAward # $2150060004



Los Anpeles Unified Schoo! District
Cohort 6 Smaller Leaming Communities
Appendix A, SARC Reports, Bell HS, Page 5

Rate of | .

‘Suspensions 1268 | 1294 | 1347 | 1082 | 1051  10.48 !
# of Expulsions 9 | 1t | 10 617 726 674 |
Rate of - !
‘Expulsions 019 | 023 | 020 | 0.8 010 . 009 |

IV. School Facilities

School Facility Conditions - General Information

The Disirict takes great efforls to ensure that all schools are clean, safe, and functional within the
available resources. The District has eslablished cleaning standards for all schouol facilities in
assigning and inspecling custodial work. A summary of these standards is available through the
site administrator. Food service and restrcom facililies are given highest priority on a daily basis
to ensure the health and safety of students and staff, Other cleaning functions may be scheduled
on less than a daily frequency due ta the limitation of available custodial resources,

Schoeol Facllity Conditions - Resulls of Inspection and Evaluation

Dala reparted are the determinalion of good repair based on lhe most recent Safe School
Irspection, The assessment areas listed as “No” for being in good repair have been determined
to have deficiencies as described in the Depariment of Educalion “Interim Evaluation Instrument®,
Deficiency details can be found at www.fausd-oahs.org under *Schoo! Inspection Resulis™.
Additional information about the condition of the schaol facilities may be obtained from the school
principal.

Facility in
Interim Evaluation Inslrument Good  |Deficiency and Remedial Actions Taken or,
Part Repair Planned

Yes | No

Gas Leaks

Mechanical Systems
WindowsDoors/Gales
{inleriorfexieriar)

Interior Surfaces (walls, flaors,
land ceitings)

‘Hazardous Materials (interior
!and exterior}

Structural Damage

Fire Safety

[Electrical (interior and exterior)
PestVemmin Infestation
Prinking Fountains {inside and
outside)

Restrooms

Sewer X

K| MK RK] KK X X | XXX

PR/Award # 52151060084



Los Angeles Unified Schoo) District
Cohont 6 Smaller Leaming Communitiss
Appendix A, SARC Reports, Bell HS, Page 6

Playground/School Grounds [X F

Other X | |

****No"™ means lhat cited maintenance deficiencies in the category have nat baen
repaired or mitigated to date, but have been reported via Trouble Call or identified as
a major maintenance ot bond project and will be completed as soon as feasible.

V. Academic Data_

Standardized Testing and Reporting (STAR)

Through the California Standardized Testing and Reporting (STAR) program, students in grades
2 through 11 are tested annually in various subject areas, Currently, the STAR program includes
California Standards Tests (CST) and a norm-referenced test (NRT). The CST tests English-
language aris and mathematics in grades 2 through 11, science in grades 5, 9, 10, and 11 and
history-social science in grades 8, 10, and 11, Pricr to 2005, the NRT tested readingflanguage
arts and mathemalics in grades 2 through 11, spelling in grades 2 through 8, and science in
grades 9 through 11. Beginning [n 2005, the NRT tests readingflanguage arts, spelling, and
mathematics in grades 3 and 7 only, and no Ionger tests scienca in any grade.

Californla Standards Tests (CST)

The Cazlifomia Standards Tests (CST) show how well students are dolng in relaticn to the state
content standards. Student scores are reported as performance levels. The five pedformance
ievels are Advanced (exceeds stale slandards), Proficient (meets slate standards), Basic
{apporaching state standards), Below Basic (below state standards), and Far Below Basic (well
below state standards). Students scoring at the Proficient or Advanced level meet state slandards
in that content area. Sludents with significant cognitive disabilities who are unable to take the
CST are tested using the California Altemate Performance Assessment {CAPA). Detailed
information regarding the CST and CAPA resulis for each grade and proficiency level can be
found at the Califomia Depariment of Education Web sile at hitp:/fstar.cde.ea.qov or by speaking
with the school principal.

Note: To prolect student privacy, aslerisks asppear in any ceit whenever 10 or fewer sludents had
valid lest scores.

CST - All Students
Data reported are the percent of sludents achieving at the proficient or advanced levet (meeting
or exceeding the state slandard).

School District Siale

Subject 2002- | 2003 | 2004- | 2002- | 2003- [ 2004- | 2002- [ 2003 | 2004-
03 04 05 03 04 05 03 04 05

‘English- o [ 0 o 0
Language Arts 14% | 14% | 17% | 23% | 24% | 27% | 35% [ 36% | 40%
'Mathematics | 14% | 10% | 9% | 25% | 26% | 29% | 35% | 34% | 38%
Science 6% | 5% | 3% | 13% | 12% | 12% | 27% | 25% | 27%
”'csi;?,"gf"“a' 16% | 18% | 19% | 17% | 18% | 20% | 28% | 29% | 32%

CST - Raclalf&thnlc Groups
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Data reported are the percent of students achieving at the proficient or advanced level {meeting
or exceeding the state standard).

American White
. African- | Indian or s . Hispanic | Pacific
Subject r&merican Alaska Asian | Flipino or Lalino |lsfander " S(N:r:i &)
Native P

English- f
Language - e L] ak 17% Ll 24%
Arls
Mathematics e * o b 9% - I 15%
Science » - " - 3% * | 5%
History-Social . . . - g -
Science 19% 18%

CST - Other Subgroups
Data reporled are the percent of students achieving at the proficient or advanced level {meeting
or exceeding the state standard).

X English | Ecanomically |Students with| Migrant
. Subject | Male |Female p o o Disadvantaged| Disabilities | Education
Egggﬂgg as| 15% | 19% | 3% 17% 7% 19%
Mathematics 11% 7% 5% 9% 4% 6%
Science 3% | 2% | 0% % 1% %
"gg;?{g’f"c’a' 21% | 7% | 4% 19% 6% 6%

Czlifornla Physlcal Fitness Test
Data reposted are the percentage of studenfs meeting fitness standards (scoring in the healthy
fitness zane on all six fitness standards) for the most recent testing period. The Califomia
Physical Fitness Test is administered to students in grade 5, 7, 9 only, Detailed information
tegarding the California Physical Fitness Test may be found at the CDE Web site at
http:/www.cde.ca govitaltaipfl,

Nole: To prolect student privagy, scores are not shown when the number of students tested Is 10
orless.

Grade| School District State

Level [Total [ Female | Male | Total | Female | Male | Total | Female | Male

109 |83%| BA% [86% |12.9% ] 11.5% |14.2% {26.7% | 25.8% [ 27.5%

Academic Performance Index

The Academic Performance Index (APl} is a score on a scale of 200 to 1000 that annually
measures the academic performance and progress of individual schools in California. On an
Interim basis, the state has set 800 as the APl score that schools should strive to meet.

Growth Targets: The annual growth target for a school is 5 percent of the distance between ils

base APl and 800. The growth target for a school at or above 800 is (o remain at or above 800,
Actual growth is the number of AP! points a school gained between its base and growth years.
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Schools that reach their annua! targets are eligible for awards.

Suhgroup API's and Targets: In addition 1o a schoolwide AP, schools also receive AP scares
for each numerically significant subgroup in the school (i.e., racial’ethnic subgroups and
socioeconomically disadvantaged students). Growih targels, equal to 80 percent of the school's
target, are also set for each of the subgroups. Each subgroup must also meet its target for the
school to be eligible for awards.

Percent Tested: To be eligible for awards, elementary and middle schools must test at least 85
percent or their students in grades 2 through 8, and high schools must test al least 0 percent of
their students in grades 9 through 11 on STAR assessments.

Statewide Rank: Schools receiving an APl Base score are ranked in ten catergories of equal
size (deciles) frem 1 (lowest) to 10 (highast), according to type of school (elementary, middle, or
high school).

Similar Schools Rank: Schoois also receive a ranking that compares that schaol to 100 other
schools with similar demographics characterstics. Each set of 100 schools is ranked by API
secores from 1 (jowest) to 10 (highest) fo indicate how well the schoo! perfarmed compared to
schools most like it

AP criteria are subject to change as new legislation is enacted into law. Detailed information
about API and the Public Schools Accountability Act (PSAA) can be found at the CDE Web site at
hitpr/iwwav.cde.ca.qovitalac/ap! or by speaking with the schoo! principal.

AP| - Schoolwide

P APl Base Data AP| Growth Data
From From From
2002 2003 2004 2002 2003 2004
to 2003 [to 2004 | to 2005
Percent Percent
i’l’ested 100 oy 98 Hrested o7 08 22
'AP[ Base AP Growth
!gcore ) 217 565 556 Score 572 3557 589
Growth Target] 14 | 12 12 JActual Growdh| 55 -8 33
Statewide
g e 1 2 2
Similar
Schools Rank 6 7 &

APl - Racial and Ethnie Subgroups
Data reported are AFI Base and Growth scores and growth targels.

AP| Base Data APl Growth Data
From From From
2002 2003 2004 2002 2003 2004
to 2003 | to 2004 | to 2005
Alfrican American African American
‘APlBase | | | AP| Growth | | |
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Score i i Score ! ]
Growth Targel| !, Actual Growth [ |
Amernican Indian AJaskan Native Ametican Indian Alaskan Native
APl Base APl Growth
Score [Score
Growth Target | Actual Growth |
Asian Asian
APl Base i AP] Growth
Score [Score
‘Growth Target| Actual Growth
Filipino Filipina
API Base AP] Growth
Scare Score
Growth Target Actual Growth
: Hispanic or Latino Hispanic or Latino
‘AP] Base AP! Growih
Soore 517 564 556 [score 571 557 589
Growth Target] 11 [ 10 | 10 JActualGrowth| 54 7 33
: Pacific Islander Pacific Islander
'AP| Base IAP| Growth
Score [Score
Growth Targst Actial Growth
| White {not Hispanic) White (not Hispanic)
{API Base AP| Growth
Score [Score
‘Growth Target Aclual Growth
APl - Sacioeconomically Disadvantaged Subgroup
Dala reported are APl Base and Growth scares and growth targets.
| APl Base Data AP[ Growth Data
[ From | From | From
2002 2003 2004 2002 2003 2004

to 2003 |to 2004 [to 2005

gs;raease 515 | se5 | 557 g‘;gm"‘"‘ s71 | 558 | 589
Growth Target| 11 10 10 Actual Growth| 56 -7 32

State Award and Intervention Programs

Although state intervention and awards programs are currently in the California Education Code,
the programs were not funded for the period addressed by this report. Therefore, currently no
data are available to report

Adequate Yearly Progress [(AYP)

PRIAward # S215L0E0084
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The Federal No Child Left Behind Act {NCLB} requires that all schoals and districts meet
Adequale Yeary Progress {AYP) requirements. To comply with NCLB, California adopted AYP
criteria that were approved by the U.S. Departrneni of Education in June 2003. Ta make AYP,
schools and districts are required each year to meet or exceed specilic ciiteria in each of the

following:
» Requirement 1: Participation rate on ihe state’s standards-based assessments
+ Requirement 2: Percent proficient on the stale’s standards-based assessmenls
+ Requirement 3: AP as an additional indicator
+ Requirement 4: Graduation rate (for secondary schoo's}

Requirements 1 and 2 apply at the school, district, and subgroup levels, Requirements 3 and 4
apply enly at the school and district levels, unless exception or "safe harbor™ criteria are used.
Detailed information about AYP can be found at the CDE Web sile at
bttp:/fwww.cde.ea.qov.talacfay! or by speaking with the schocol principal.

AYP All Criteriz - Schoolwide

Dala reported indicate whether all AYP enterna were met for all students in a school or a district,
or that exception (safe harbor) criteria were met, or that an appeal of the school's or district AYP
sfalus was approved.

Schoolwide School District
) 2003 2004 | 2005 2003 | 2004 2005
- All Students No No | No No | No No

AYP Participation Rates and Proficiency Levels - Schoolwide and Subgroups

Data reported indicate whether AYP criteria for both the minimum pariicipation rates and the
percent proficient or above were met in 2 school of a district.

Note: "N/A" means that the sludent group is not numerically significant,

i Schoolwide and School Dislrict

i Subgroups 2003 2004 2005 | 2003 | 2004 2005
iAll Studenls No Yes Yes Yes Yes Yes
iAfrican American N/A N/A NIA Yes Yes Yes
; - -

i " ppdian of NA | MA | NA | Yes | Yes | Yes
IAsian NiA N/A N/A Yes Yes Yes
Filipino N/A N/A NIA Yes Yes Yes
Hispanic or Latino No Yes Yes Yes Yes Yes
Pacific Islander NIA N/A NIA Yes Yes Yes
While {not Hispanic) NIA N/A, NIA Yes Yes Yes
Socioeconomically

Disadvantaged No Yes Yes Yes Yes Yes
English Leamers No Yes Yes Yes Yes Ne
Students with

fDisabiIiﬁe s No No No No No No

APRENDA Second Edition
Schoot Mean Perceniles
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Aprenda 2 was administered o Spanish-speaking English Leamers who were recelving
instruction in Spanish and who were enrolled in Basic Bilingual programs. Data
provided for most recent three years at each grade level,

' Grode [ Reading | Mathematics i Language

' Level [2002-12003- [ 2004~ | 2002- | 2003- [ 2004- | 2002~ | 2003- | 2004-
03 04 05 03 04 | 05 | 03 04 05

© 08 46 4 47 41 44 | 40 | 43 24 51

©10 | 54 23 51 42 32 M N 14 35

1 i i

Federal intervention Program
Schools and districts receiving federal Title | funding enter Program Improvement (PI) if
they do not make Adequate Yeary Progress (AYP) for two conseculive years, Afier
entefing P), schools and districts advance to the next level of intervention with each
additional year that they do not make AYP. Informatien about Pl, including a list of all P)
" schools and distriets, can be found at the CDE Web site at
http:iwww.cde.ca.qavitalac/ay er by contacling the district affice or speaking with the
school principal.

[ Schaol District
First Year of Program Improvement Implementation 1997-1998 2004-2005
Year in Program Improvement (Implementation 5 1
Level)

Year exited Program Improvement

Number of Schools Currently in Program

Jmprovement W 201
Percent of Schools Currently in Program

improvement L 30.09%

Number of Reclassified English Leamers

Year Tolal EL Total Reclassified | Percent Reclassified
2004-05 1565 33 2.11%
2003-04 1512 3 0.20%
2002-03 1412 80 5.67%

Student Performance In Academic Subjects

# Classes Number & Percent of Grades issued
Department | oot 005 = = = 5 =

: 857 1260 | 1406 306 1193
English 230 (15%) | 2% | (25w | (18%) | 21%)

A 21 (| 563 582 933 1514
Mathematics 150 8%) (13%) | @1%) | @2%) | (@5%)

- 758 (| 552 643 620 1023
Science 7 %) (8% | @o% | 0w | (33%)

Social o5 371 783 924 514 748
Science ey | 3%y | @%) | (5% | (22%)
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VL. School Gompiation (Secondary Schools) —

California High Schoe) Exit Examination (CAHSEE)

Beginning with the graduating class of 2006, students in California public schools will have to
pass the California High School Exit Examination (CAHSEE) to receive a high scheo! diploma.
The Schoo! Accountability Report Card for that year will report the percent of students completing
grade 12 who sucessfully compleled the CAHSEE.

{ These dala are nol required to be reporied untit 2006, when they can be reparfed for the entire

i potential graduating class. At that time, the data are expecled lo be disaggregated by special

. education status, English leamers, sociceconomically disadvanlaged sfalus, gender, and ethnic
. group.

Propout Rate and Graduation Rate

Data reporled regarding progress toward reducing dropout rates over the most recent three-year
periad include grade 9 through 12 enroliment, the number of dropouts, and the one-year dropout
rate as reporled by CBEDS. The farmula for the one-year dropout rate is {grades 9 through 12
dropouts divided by grades 9 through 12 enrcliment) mulliplied by 100. The graduaticn rate,
included as one of the requirements of California‘s definibion of Adequale Yearly Progress as
required by the federal No Child Left Behind (NCLB) Act, is calculaled by dividing the number of
high school graduates by the sum of dropouts for grades 9 through 12, In consecutive years, plus

the number of graduates.
i School Disltrigt Stata
D001-P002-P003-] 2001- | 2002- | 2003-

02 Los Loa | oo |“oa | “ga |2001-02 2002-08 | 2003-04
s'(zgrjg‘g')me"‘ 4735 |4778 |4855 [186,984194,433]199,766 |, 772,417(1,830,6641,876,927
‘Number of
gmpom 311 | 340 | 247 | 10,706 | 16,120 | 15,904 | 48,454 | 58,493 | 61,253
JPropout
Rate(1- |66 |71 |51| 67 | 83 | 80 27 a2 33
bear}

#g:i'g”a""" 758|708 [715| 720 | 677 | 657 | 870 | 867 | 854
VII. Class Size

Average Teaching Load and Teaching Load Distribution
Data reported are the average class size and the number of ¢classrooms that fall into each size
catergory (i.e., number of stedents), by subject area, as reported by CBEDS. _

Subject 2002-03 2003-04 2004-05

Avg. Numberof | Avg. Numberof | Avg. Number of
Class | Classrooms | Class | Classroems | Class | Classrooms
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Size [1- | 23- size [1- [ 23- Size | 1-[23- 1. ¢
5 22 | 32 |33 2 | 32 [33* 22 | 32 13%*
English [257 |77 83 |52 283 |93 73 [53 236 [12] 76 [38
Mathematics [ 28.2 (22780 [37 [ 204 |23 61 [55 [ 309 [17[ 59 [ 60
Science 335 [2[18[56[327 [a [26 [46 [ 342 [ 1 [ 28 [52 ]
Sacial [ an i
Seience | 358 |2 (19 |79 [352 41|20 |83|353 |3 |20 | 80 .

Vill. Teacher and Staff Information

Core Academic Courses Taught by NCLB Gompliant Teachers

For a school, the data reported are the percent of a school's ¢lasses in core academic subjects
taught by No Child Left Behind (NCLB) compliant teachers. For a district, the data reported are
the percent of all classes in core academic subjects taught by NCLB compliant teachers in all
schools in the district, in high-poverly schools in the district, and in low-poverty schools in the
district, More information on teacher qualifications required under NCLB can be found at the CDE
Web site at hip:f/www.cde.ca.qovincblsrital.

Percent of Classes In Care
Academic Subjects Taught
by NCLB Complant
Teachers
This School 58.7%
Al Schools in District 65.0%
High-Poverty Schools in o
District 65.4%
Low-Poverly Scheolsin
‘District 68.9%

Teacher Credentlals

Data reported are the number of teachers (full-time and part-time) as reported by CBEDS. Each
teacher is counted as “1.” If a teacher works at two schools, hefshe is counted at one schaot only.
Data for teachers with a full credential and teaching outside his/her subject area are pravided by

the district.
2002- | 2003~ | 2004-

03 04 05
Tolal Teachers 189 198 191
Teachers with Full Credential 154 153 160
Teachers Teaching Culside Subject Area (fully credentialed | ... 9 o7
but teaching outside subject area)”
Teachers in Altemative Routes to Certification (distriet and 9 15 26

university Intemship)
Pre-Intemship 10 9 6

Teachers with Emergency Permits (not qualified for a 38 24 15
credential or internship but meeting minimum requirements}

Teachers with Waivers (does not have credential and does 2 0 0
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inot qualify for an Emergency Permit} | ] ] |

* At the secondary level, this count is at the course assignment level and is a duplicated count of
teachers.

Teacher Misassignments

Data reported are the number of assignments for cerificated employees who do not have a
legally recognized ceriificale or credential for the caurses that they are assigned. This includes
assignments that invoive teaching of English Leamers. Tolal Teacher Misassignmenis includes
the number of Misassignments of Teachers of English Leamers, For the 2005-06 school year,
misassignmenl counts are as of October, 2005.

2003- | 2004 | 2005

04 05 06
[Misassignmenis of Teachers of English Leamers 60 | 343 | 242
[Total Teacher Misassignments 78 | 440 | 429

Teacher Education Level
Data reported are the percent of teachers by education level, as reporied by CBEDS.

r Schoo! District
{Doctorate 1.4% 1.5%
[Master's Degree plus 30 or more semester hours 16.2% 14.9%
[Master's Degree 14.1% 11.8%
Bachelor's Degree plus 30 ar more semester hours 29.8% 35.7%
Bathelor's Degree 36,7% 34.8%
|Less than Bachelor's Degree

Vacant Teacher Positions

Data reported are the number of a positions to which a single designated cerlificaled employee
has not been assigned at the beginning of the year for an enlire year or, if the posilion is for a
one-semester course, a position of which a single designaled cerlificated employee has not been
assigned at the beginning of a semester for an entire semester.

For the 2003-04 and 2004-05 school years, the data are reported as of April. For the 2005-08
school year, the dat= are reported as of Novermber, 2005.

2003- | 2004- | 2005-
04 05 06

{Total Number of Vacant Teacher Positions 3 1 6

Teacher Evaluations

Teachers are evaluated on a regular basis by administrators in accordance with State and District
requirements and contractual agreements. The District requires annual evaluations for provisional
and probationary teachets and biennial for permanent teachers.

During the school year 110 teachers were evalualed,

To ensure continued development of professional skills, staff participated in the following growth
opporiunities:

= Facully meetings

« Staff development sessions
» Grade level/departmental meetings
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+ College leve! courses

* Inservice classes from District/Unit/Division
* Conferences and/or workshops

* New teacher training

Substitute Teachers
This school has experienced some difficulty in obtaining substitute teachers to provide classroom
instruction for absent teachers, Last year, the approximate average yearly absence for teachers

was 7.787 day(s).

Counselors and Other Support Staff Academic Counselors

Data reporled are in unils of fulldime Data reportad are in units of full-ime

equivalents (FTE). One FTE is defined as a equivalents {(FTE). One FTE is defined as

staff person working 100% {i.e., full time}. a slaff person who is working 100% of full

Two staff persons warking 50% of full time time. Two staff persons working 50% of full

also equals one FTE. time also equals one FTE. The ratio of
Title FTE pupils per academic counselor is

enroliment, as reported in the most recent

Counselor 55 California Basic Educafional Data System

Librarian [ 0.0 (CBEDS) data collection, divided by the

Psychologist [ 0.0 number of academic counselors.

Social Worker | 0.0 l;v':rnber of Academic Raﬁig : :rﬁ’l‘: per

Nurse [ 0.0 Counselors (FTE) Counselor

Spee.ch:fLanguagen-ieaﬁng 0.0 55 8935

Spedalist

Resnource Specialist (Non- 0.0

Teaching) :

Other (Specify) 6.7

Note: Please contact school principal for updated counts of support staff for this school.

School Instruction and Leadership

Each school's instructional program requires implemeniation of the District guidelines and
courses of study which are aligned with State adopted frameworks and model curriculum guides
for all grade levels and subject areas.

The activilies listed below provide leadership opportunities for staff, parents, 2nd community
involvement in order to accomplish instructional priorifies:

= Grade Level/Department Chairs
« Schoo! Advisory Council

» Bilingual/Bieultural Council

= Shared Decision Making Council

In addition, the local schoal leadership coundil is involved in shared decision making. The council
is composed of the United Teachers of Los Angeles Chapter Chair, teachers, elected
parents/community representatives, a classified employee representative, the principal, and at
the secondary level, a student representative. '
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‘The Council determines the following matiers:
2. Staff development program
b. Student discipline guidelines and code of student conduet
¢. Schedule of school aclivities, events, and special schedules
d. Guidefines for use of schoal equipment
e, Lecal budgetary matlers

Professional Development

Intensive professional development is previded to support the implementation of slandards-based
core instruction and incorparates initial training, coaching, lesson study inquiry groups, and on-
tine training. Professional development opportunities are aligned to each teacher's assignment.
The district is building capacity for staff at each school to provide batanced professional
development \hat supports effective classroom practices through struclured reflection, inquiry,
action research, and other complementary activities.

Coaches provide chlical support to teachers for literacy and mathematics. Coaches warlk in
classrooms with teachers, creating a collaborative culture to implement praclices that increase
teacher effectiveness and student achievement.

Staff development activities support teachers of students with disabililies in the general education
classroom with the general education curriculum,. Activities that inlegrate instructional strategies
and adaptations to the cumculum to address diverse leamer needs are included in all
professional development Coaches include strategies in their training that suppaort students with
disabilities to leamn core curriculum in the Teast restrictive environment,

All site-based administrators are provided moenthly training within their local district that is focused
on literacy, mathematics, and written language. Training is designed to prepare administrators to
build leaming communities within schools with comprehensive professianal development for
teachers,

Additionally, the LAUSD Administrative Academy provides professional development to all entry-
level administrators and all first-year principals o extend the knowledge and skills defined in the

Califomnia Professional Standards for Educational Leaders and to build a strong knowledge base
focused on the core program and on management skills.

New Teacher Professional Development

Beginning and new teachers are provided opportunities for prefessional development through the
District's Altemative Cerificalion and Teacher Support (ACTS) programs.

New teachers, with allemative certification, such as District Interns, complele a 240-hour
preservice orientation that provides orientation to classroom organization, management,
techniques and strategies; are provided opportunities to ohserve expenenced teachers in the
classroom; leam to develop instructional plans; have the opportunity to teach a series of lessons
under close supervisian; and, learn about District instruclional prieriies and resources, The
District Interns then enroll in a three-year Preparation and Beginning Teacher Support and
Assessment Induction Program (BTSA) thal provides assistance, guidance and support as they
complete the professional development requirements necessary to eam California Professional
Clear teaching credentials. They are supported in their classroom and courses by program
instniclors, stalf, and trained Support Providers.

New teachers who hold Ca¥ifornia preliminary teaching eredentials receive professianal
developmenl, suppert and assistance through the BTSA Induction Program during their first and

FR/Award 3 52150060084



Los Angeles Unified School District
Cohort 6 Smaller Learning Communities
Appendix A, SARC Reports, Bell HS, Page 17

second years of service wilh the District, and also receive the assistance and guidance of a
Support Provider at the Iocal schools. Suocessful teachers eam Professional Clear teaching
credentials at the conclusion of this program.

New and beginning teachers who are enrolled in university credentialing programs complete a
120-hour preservice professional development program that emphasizes classroom organization,
management and District priorities prior to assuming classreom duties.

The Peer Assistance and Review program provides professional development and support to
identilied veleran teachers.

Quality and Currency of Texibooks and Other Instructional Materials

The use of the Open Court Reading (Foro Abierto Para la Lectura) Program provides standards-
based instruction in science and history/social science for kindergarten through grade three at the
elementary school level. In addition {o literacy development, Open Court 2002 includes the
Science/Sodal Studies Connection Center, while elassroom libraries and Foss kits supplement
Cpen Court 2000 for students in Grades K-3. Science texthooks were purchased for all students
in Grades 4 and 5. Health textbooks were purchased for Grades K-35 in spring 2005 for
implementation in 2005-08. History/social science texibooks will be adopted in 2005-06.

Beginning in 1998, with the Schiff-Bustamante funding, textbook evaluation committees aligned
textbooks in the core subjects fo stale-content standards for Grades 9-12 en the following
schedule:

19895 ~ standards-aligned basic for mathematics textbooks

2000 - standards-aligned English for textbooks, historyfsocial science, and science

2001 - standards-aligned for history/social science textbooks, as well as additional standards-
aligned mathematics and science

2002 - standards-aligned textbooks for English, Inlervention, and English as a Second Language
2003 - standards-aligned textbooks for English, history/social science, mathematics, science
2004 - framework-aligned textbocks for foreign language

2005 ~ framework-aligned lexibooks for health

The Grade 9-12 District adoption of history/social science textbooks will be finalized and
implemented in 20086.

For middle schools, the following schedules targeted the purchase of standands-aligned
texibooks:

19583 — ESL, hislory/social science

2000 - science

2001 - mathematics

2002 - reading, intervention, and ESL

2003 - English, history/sacial science, mathematics, science
2004 - Enqglish, history/social science, mathematies, seience
2005 - health

The Grade 6-8 District adoption of history/social science textbooks wilf be finalized and
implemented in 2006.

Availability of Sufficlent Textbooks and Other Instructional Materials

Sufficient core program textbooks and insinictional materials were available in the 2004-2005
school year for on-track students in grades K-12 to support the core cumiculum areas of
reading/English/English Language Development {ELD}, English as a Second Language (ESL),
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and/or intervention, histary/socia! science, mathematics, and science. Thus there was aone
textbook per pupil ratio for an-track pupils at multi-lrack schools. Since the Dislrict was not
required to have one textbook per off-track student at mulli-track schools in classes where
homewoark is assigned during 2004-05, the off-track ratio of texthooks per pupil at mulli-irack
schools varies from school 1o school.

To provide sufficient lextbooks in subject areas consistent with the content and eycles of the
curriculum framework adopted by the Stale Board of Education, the Los Angeles Unified School
Districi continued {o target Statle texibook money, available District general funds, categorical
funds, as well as any additiona! funding provided by lhe State, to the purchase of core textbooks
and instructional materials. in 2004-05, the District allocated $77,00D,000 for the purchase of
textbooks: $36.1 million — State textbook funding; $35.8 —~ one-time Williams funding; and $6
rmillion in camy over Schilf-Buslamante funding.

Readingflanquage arts and hislory/social science textbooks were adopted in 1988; science
textbooks in 2000; reading program replacements in 2001; reading/language ants/ELD in 2002,
science texthooks (Grades 4 and 5) as well as Grades K-5 reading/language aris/ELD,
history/social science, and mathematics, Health textbooks were adopted in 2005 with
implementation in July and September 2005.

In 2004-03, the Dislrict allocated 7,300,000 to address the continuing need for science
Iaboratory equipment to bring 21l high schools up to the District standard.

Availahility of Sufficlent Standards-Aligned Textbooks and Other Instructional Materials
information about the availability of sufficient standards- aligned (kindergarien through grade 12)
and stale-adopted {kindergarten and grades 1 through B) or locally adopted {grades 9 through 12)
textbooks and other instructional materials for each pupil, ineluding English leamers, that are
consistent with the confent and cycles of the cumriculum frameworks adopted by the Stale Board
of Education in the core curriculum areas of readingflanguage arts, mathematics, science,
hislory-social science, foreign language, and health (kindergarten through grade 12}; and science
through 8, the information also includes a description of any supplemental curriculum adopled by
the local goveming board. if 2n insufficiency exisls, the percent of pupils who lack sufficient
textbooks and insiruclional materials is included.

Availability of Sufficient | Percent of Pupils Who Lack
Core Cumriculum Areas | Textbooks and Instructional |  Sufficient Texibooks and
Materials [nstructional Materials
ReadingflLanguzage Arts Sufficient - Grades K-12
Mathematics Suflficient - Grades K-12
Science Sulficient - Grades K-12 . )
Insuficient <N Jonl Required data will be
History-Social Science nszlbacg_%% - New adoplion collected for
i inclusion in the 2005-05
Foreign Language Sufficient - Grades 9-12 SARC tobe
Heallh Sufficient - Grades K-7,9 | Published in the 2006-07
Insufficient - Grades 8-12. school year.
Science Laboratory New malerials ordered in
Equipment (grades 9-12) spring 2005 with defivery in

2005-06

Instructional Minutes

Data reported compare the number of instructional minutes offered at the school level to the state
requirement far each grade.
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Grades | Instructional Minutes
Offered | State Requirement
312 66,134 I 64,800

Continuation School Instructional Days
Data reported are the number of inslruclionatl days offered at the school level campared to the
state requirement for each grade.

Instruetional Days with at least 180
Instructional Minutes

Offered State Requirement
0-12 180 days 180 days

Note: The number of minutes offered does not take into consideration pupil free days, minimum
days or shottened days.

Grades

Minlmum Days in School Year

Shortened/minimum days are used for local school program planring, staff development, parent-
teacher conferenceas, curriculum planning, preparation for Back-to-School Night, Open House,
and other school communily activities. For schools on a year round calendar, the number of
shorlened and minimum days is reported by track.

Minimum and Shertened Days for 2004-05

# of Minimum Days | # of Shortened Days
Track A 5 0
Track B 5 0
Track C 5 1]

X. Post secondary Preparation {Secondary Schools} |

Advanced Placement and International Bacealaureate Courses

Dala reported are the nurnber of Advanced Piacement {AP) and internatinnal Baccalaureate {I18)
courses and dasses offered, and the enrcliment in various classes, The data for fine and
performing aris include AP Art and AP Music, and the data for science include [B Humanities.

Subject Numbg ﬂ%fr Ect')urses Numbce)l;r 25- ecéasses Enroliment
Fine anil:t:rfnnmng 1 1 285

Computer Science

English 2 11 308
Foreign Language 2 8 200

Mathematics 1 3 S8
Science 2 2 49
Social Science 2 9 288

Student Enroliment in Courses Required fer University of California {UC) andfer Califernia
State University (CSU) Admisslon
Dala reported are the number and percent of student enraliment in courses required for the
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University of Califomia {UC) and/or Califomia State University (CSU) admission, The percent of
student enrollment is calculated by dividing the lolal student enroliment in courses required for
UC andfor CSU admission by the tolal student enrollment in alt courses.

Nole: Each studanl is counted in each course in which the siudent is enrofled. As a resulf of these
duplicated counts, the sludent enrofiment in aif courses will, and the studant enraliment in
courses required for the UC and/or CSU admission may, exceed ihe actual student enroliment

figure for the school.
, Percent of Student
Student Enrollment in all Cfﬁ:’sd; sn %E:ﬁ:gegtrtgc Ergrollment in Courses
Courses andlor CSU Admission Required for l:lC_and!or c3suy
Admission
{ 25,367 18,872 74.4%

Graduates who have Completed all Courses Required for University of Catifornia (UC)
andfor California State University (CSU) Admission

Data reported are the number and percent of graduates who have completed all courses required
for the University of California (UC) andfor Califormia State University (CSU) admission. The
percent of gradua'es is caleulated by dividing the total number of graduates who have campleted
all courses required for UC andfor CSU admission by the iofal number of graduates.

Number of Graduates who | Percent of Graduates who
have Completed all Courses|have Completed all Courses
Number of Graduates Required for andfar CSU  [Required for UC andfor CSU
Admission Admission
878 223 32.8%
SAT Reasoning Test

Data reported are the average verbal and math scores for Grade 12 students at the schoot al the

school, district, and state level who voluntarily take the SAT Reasoning Test for college entrance.
Dala are also reported for totaled grade 12 enroliment and percent of grade 12 enrcilment taking

the test. Students may {ake the test more than once, but only the highest score is reporled at the

year of graduation. The test may or may not be available to students at a given 2 schoal. Detailed
information regarding SAT results may be found at the CDE Web site at

hitpffiwww.cde.ca.qovids/sp/ail,
Note: To profect sfudent privacy, scoras are nol shown when the number of studenls tested is 10
or fass.
School District State
2002- | 2003- | 2004- | 2002- | 2003~ | 2004-

03 04 05 03 04 05 2002-03 |2003-04 | 2004-05
Grade 12 | o1, | g67 | 600 27,253 [28.132 [20.700 |385,356 |395,184 [209,576
Enroliment ! ' ' ) ! '
Percent of
Grade 12
Enroliment|47.7% |50.5% [43.5% |48.9% |47.4% |45.7% | 36.7% | 35.3% | 35.9%
Taking
Test
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Average
Verbal asgi 382
Score

Average
Math
Score

- 389 | 437 | 438 | 443 494 456 493

403 | 417 423 | 454 | 455 | 458 518 519 8521

College Admission Test Preparation Course Pragram

Every high school administers the PSAT in preparation for the SAT and counsels students
regarding fest resulls. Counselors recommend appropriate strategies for sludents to improve lesl
scores,

Optional programs include:

= {est preparation courses offered by an outside vendor
= test preparation courses taught by teachers at the school site
+ online test preparation for all students at the school

Career Technical Education Programs

Information about the degree to which pupils are prepared to enter the workforce, including: a list
of career technica! education (CTE) programs offered by the district that pupils at the schoo! may
participate in and that are aligned {o the applicable model curticulum standards; a list 6f CTE
program sequences offered by the disirict; a list of courses conducted by a regional occupaticnal
cenler or program, and those conducted directly by the district; and a listing of the primary
representative of the district’'s career technical advisery committee and the Industries
represented, For additional information, contacl the district office or speak with the schoot
principal,

The Los Angeles Unified School Disfrict-Regional Occupational Centers and Programs offer 365
CTE courses in 40 major campuses In the following Career Pathways:

PR/Avward # 52151060084

L.  Agrcuiture VIl.  Healih and Medicine
A. Animal Science A. Dental and Vision Services
B. Forestry B. Diagnostic Services

C. Omamental Horficulture

Arls and Media
A. Graphic Design
B. Performing Arts
C. Photography

A Foreign Language

C. Health Care Information
Services

D. Medical Office Services
E. Nursing Services

F. Support Services

G. Therapeutic Services

D. Prnting
E. Sign Painting Viil. Home Economics
A Beauly
B. Fashion
C. Food Services
1L Educalion D. Hospilality, Tourism, Recreation

E. Inlerior Design



V. Engineering Technology
A. Construction
B. Drafting

C. Eleclronics Technology
B. Information Management

V. Finance
A. Accounting
B. Barking
C. Entrepreneurship
D. Real Estate

Vi. Generat Business

A. Computer Information Systemn

B. Custemer Service
C. Generat Office
D. Retailing

Los Angeles Unificd School Bistrict
Cohort 6§ Smaller Learning Communities
Appendix A, SARC Reports, Bell HS, Page 22

IX.  Industrial Technology
A. Aulomotive
B. Aviation
€. Custodial Services
b, Diversified
E. Electricat
F. Energy and Transportalion
G. Manufacturing

X.  Public ang Social Services
A. Childcare Providers
B. Homeland Secunty
C. Human Services

Trade advisory commitiees exist in every school site for every career pathway or program. For
meore information, please contact Tessie Castillo, ROCP Curicutum Advisor at 213-241-3706 or

email her at tessie.castillo@lausd.net,

Career Technical Education Data

Data reported are intended to measure the peformance of the school's career technical

education {CTE) pregrams,

Number of the school's pupils parlicipating

school diploma

in GTE 1787
Percent of the school's pupils who
complete a CTE program and eam a high 4545

Percent of CTE courses that are
sequenced or arliculaled between a scheol
and Inslitutions of postsecondary education

100% of the Childcare Provider courses in
the Public and Social Services Career
Pathway are articulated between Harbor
Occupational Center and Harbor Community
Adult School.

100% of the Childcare Provider coursesin
the Public and Social Services Career
Pathway are articulated between Venice
Community Adult School and West Los
Angeles Community College.
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50% of the Animal Science courses in the
Agriculture Career Pathway are ariiculated
between West Valley Occupational Center
and Pierce College.

10% of the Beauly courses in Home
Economics are articulated between West
Valley Occupational Center and Pierce
Coliege.

Xl. Fiscal and Expenditure Data

Scheol Site Teacher Salaries (Fiscal Year 2003-04)
This information is intended to provide 2 comparison of the average teacher salary at a schoct
site wilh the average teacher salaries at the district and state levels,

Average Teacher Salary

Percent Difference Between School Site
Average Teacher Salary and

Schoaal Site District Slale

District Average
Teacher Salary

State Average
Teacher Salary

$54.201.27 - -

Expenditures Per Pupil {Fiscal Year 2003-04)

This information is infended o provide a comparison of a scheol's per pupil funding from
unrestricted sources with other schools in the district and throughout the state,

Schoot Site Percent Difference
Expenditures per Pupil Between School Site and
District State Distrﬁcl
From From Exp;ng:lm{les Exp;ng:ltuirles E"p:r“g:"i'f 5| state Expenditures
Total [Restricted|Unrestricted| P frump P fromp P fromp per Pupil from
Sources | Sources Unrestricled | Unrestricted | Unrestricted Unrestricted Sources
Sources Sources Sources
$6,183 32,476 $3,708 $4,003 - «7.3% _—
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CHATSWORTH SENIOR HIGH

JEFFREY ALAN DAVIS

10027 LURLINE AVE
CHATSWORTH, CA 91314
Phone - (818) 341-6211
Fax - (818) 7096952

Locatlon Code - 8583
CDS Code -19-64733-1931708

www.lausd. k12.ca.us/Chaisworth HS/

MESSAGE FROM THE PRINCIPAL

The School Accountability Report
Card Is issued annually for each
elementary and secondary scheol in
the State of California and provides
an assessment of selected
condilions refated 1o the school, its
resources, ils successes, and the
areas in which improvements may
be needed.

As you read this Report Card for our
school, | believe that a picture will
emerge of a school dedicated to
improvement, a qualified faculty that
is professicnally and personally
committed to meeting the leaming
needs of students, and a student
body which is motivated to perform
well,

Our schoot puts forth efforts to
involve parents and community in
our school and fo keep them
tnformed. This is done through
meetings with various parent groups.



Opportunities for Parental Involvement

Advisory Council
Governance Council
PTAIPTO
Classrcorn Volunteer
Office Volunteer
Fund Raising

Schoaol Beaulification
Olher

LI I D BN BN B N
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As a parent or other inferested
person for whom this Report Card
was designed, you may be
interested in additional information
regarding the Report Card or
parent/community involvement. For
such infarmalion, please call the
schoo! office.

JEFFREY ALAN DAVIS, Principal

Contact Parsan

Narme: JEFFREY ALAN DAVIS
. :

Contact Person

Phone Number: | (818) 3416211

11. Demographic Information

Grade Configuration: 09-12

Student Enrollment - Grade Level

Dala reported are the number of students in
each grade

level as reperted by the California Baslc
Educational Data System{CBEDS).

\Grade Level Enrollment
Grade 9 823
Grade 10 831
Grade 11 737
Grade 12 567
Ungraded

Secondary 4
Total

iEnrollment 3099

Pr/Award 8 S215LD60084

Student Enroliment - Racial and Efhnic
Subgroups

Data reporied are the number and percent of
sludents in each racial and ethnic subgroup as
reported by CBEDS,

[Racial and Ethnic | #0f | %of

Subgroup Studenis[Students

African American 261 8.4%
American Indian 23

or Alaska Native 0.7%
Asian 459 14.8%
Filipino 119 3.8%
Hispanlc or Latino | 1,414 | 45.6%
Pacific 1slander _ 8 0.3%
White (Not a
Hispanic) B15 | 26.3%
-[Mumple ar No

Response
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e

Il School Safety and Climate for Learning

Our school makes every effort to provide a safe, clean environment for Ieaming. Classroom
space is used to support our instructional program. Emergency drills are routinely held for
earthquake and fire preparedness for our sludents and staff,

Schooi Safety Plan
As required by California Education Code {CEC), Section 35294, the school's Safe Scheol Plan
was revised and reviewed with staff on the following dates:

Date reviewed

Safe School Plan Date revised with staff
Volume 1 - Prevention
‘Programs 1011104 02/21105
Melume 2 - Emergency
!Pmcedures 04/06/05 041742105

School Pregrams and Practices That Promote a Positive Learning Environment

Our schoal provides a disciplined, stimulaling learning climate for all siudents. The programs and
practices to promole a positive leaming environment include the following:

Types of Awards for Non-Athletic Activities

* Student Achievement

+ Altendance

+ Citizenship

= Improved Behavior

« Bang Free/Drnug Free Awareness
= Student Leadership/Council

Suspensions and Expulsions

Data reported are the number of suspensions and recommended expu'sions {i.e., the total
number of incidents that resulled in 2 suspension or expulsion).

The rate of suspensions and expulsions is the total number of incidents divided by the school's
total enroliment as reporied by CBEDS for given year,

[ School District
[ 2003 | 2004 | 2005 2003 2004 2005
of Suspensions 577 549 554 82,937 80,160 79,690
Rate of
'Suspensions 1806 | 17.24 | 1788 | 1082 10.51 10.48
% of Expulsions 4 9 1 817 726 874
Rate of -
Expulsions 0.13 D.28 0.03 0.08 0.10 0.08
IV. School Facilities N

PR/Award 8 52151060084
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School Facility Conditions - General Information

The District takes great efforts to ensure that all schools are clean, sale, and functional within the
available resources, The District has established cleaning standards for all schoo! facilities in
assigning and inspecting custodial work. A summary of these standards is available through the
site administrator, Food service and restroom facilities are given highest priority on a daily basis
10 ensure the health and safety of students and staff. Other cleaning functions may be scheduled
on less than a daily frequency due ta the limitation of available custodial resources.

Schoo) Facility Conditions - Results of Inspection and Evaluation

Data reporied are the determination of good repair based on the most racent Safe School
Inspection. The assessment areas listed as “No” for being in good repair have been delermined
to have deficiencies as described in the Department of Education “Interim Evaluation Instrument™.
Deficiency details can be found at www.lausd-pehs org under “School Inspection Resulis®.
Additional informatien about the condition of the school facilities may be oblained from the school
principal.

_I-Tacility in
Inlerim Evaluation Instrument Good  |Deficiency and Remedial Actions Taken or
Part Repair Planned

Yes { No

Gas Leaks

Mechanical Systems
Wndows}Dnorstales
[{interior/exterior)

Interior Surfaces {walls, fioars,
!and ceilings)

Hazardous Materials (interior
Ianr:! exieriot}

Structural Damage

{Fire Safety

Electrical (interior and exterior)
PestiVermin Infestation

Drinking Fourtains (inslde and

',outside)

Restrooms
Sewer
Playground/Schoo! Grounds |

Other [

****No" means that cited maintenance deficiencies in the category have not been

repaired or mitigated to date, but have been reported via Trouble Call or idenlified as
a major maintenance or band project and will be compleled as scon as feasible,

HKER|XK| K] ]I K] K| K| XXX

V., Academic Data |

Standardized Testing and Reporting (STAR)
Threough the California Standardized Tesling and Reporting (STAR} program, students in grades
2 through 11 are tested annually in various subject areas. Currenily, the STAR program includes

PRAward # S315LD60094
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California Standards Tesls (CST) and a narm-referenced test (NRT). The CST tes!s English-
language arts and mathemalics in grades 2 Ihraugh 11, science in grades 5, 9, 10, and 11 and
histery-social science in grades 8, 10, and 11. Prior to 2005, the NRT tested readingflanguage
arts and mathemalics in grades 2 through 11, spelling in grades 2 through 8, and science in
grades 9 through 11. Beqinning in 2005, the NRT tests readingflanguage arts, speiling, and
mathematics in grades 3 and 7 only, and no longer tests seience in any grade.

Californfa Standards Tests (CST}

Tne California Standards Tests (CST) show how well students are doing in refation to the slale
content standards. Student scores are reported as performance levels. The five performance
levels are Advanced {exceeds stale standards), Proficient {meets state standards), Basic
(apporaching state standards), Below Basic (below state standards), and Far Below Basic (well
below state standards). Students scoring at the Proficient or Advanced level meet stale slandards
in that content area. Students with significant cognitive disabilities who are unable o take the
CST are tested using the Califomia Altemale Performance Assessment (CAFA). Detailed
information regarding the CST and CAPA results for each grade and proficiency level can ba
found at the California Department of Education Web site at hitp:f/star.cde.ca.qov or by speaking
with the school principal,

Nole: To protact student privacy, aslersks appear in any celf whenever 10 or fewer students had
valid iest scores.

CST - All Students
Dala reported are the percent of students achieving at the proficient or advanced level (meeting
or exceeding the state standard).

I Schaol District State
Subject  [2002- [ 2003- [ 2004- [2002- | 2003- [ 2004- | 2002- | 2003- | 2004-
. 02 | 04 | o5 |03 | 04 | o5 | 03 | 04 | 05
f:ggff;ée arts | 31% | 34% | 33% | 23% | 24% | 27% | 35% | 36% | 40%
Mathematics | 18% | 13% | 13% | 25% | 26% | 29% | 35% | 33% | 38%
Scence 25% | 18% | 19% | 13% | 12% | 12% | 27% | 25% | 27%
ff;::si;‘:gf"c‘a’ 32% | 26% | 26% | 17% | 18% | 20% | 28% | 20% | 32%

CST - Racial/Ethnic Groups ’
Data reparted are the percent of students achieving alt the proficient or advanced level {meeting
or exceeding the state stantdard).

American White
. African- | Indianor . . Hispanic | Pacific
Subject American| Alaska Asien Filipino or Latino |{slander i éN:;i o
Native p

‘English-
;Language 26% 36% 51% 55% | 21% . 44%
larts
Mathematics | 4% 24% 28% 30% 6% v 18%
Science 5% 26% 37% - 32% 9% - 30%
‘Hﬁggfwa' 14% | 25% a5% | a4% | 7% | o~ | ao%

CST - Other Subgroups

PRIAwart § 52150060084
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Data reponted are the percent of students achieving at the preficient or advanced level {mesting
or exceeding the state standard),

. English | Economically |Students with| Migrant
Subject Male | Female 'Leamers IDisadvantaged Disabilities | Education
English- -
J,Langua ge Arts % | 37% 7% 25% 1%
Mathematics 18% | 12% 5% 11% [ 6% "
Science 21% | 18% 4% 15% 3% o
Setony-Social | 3104 | 20% | 8% 22% 3% =

California Physica! Fitness Test

Data reported are the percentage of students meeting fitness standards {scoring

in the healthy fitness zone on all six fitness standards) for the most recent testing
period. The California Physical Fitness Test is administered to students in grade

5, 7. 9 only. Detailed information regarding the Califomia Physical Fitness Test

may be found at the CDE Web site at htto:fiwww.cde.ca.qovitalta/ot!,

Note: To profect siudent privacy, scores are not shown when the number of students tested is 10
orless.

Grade School ___District _Stale
Level [ Total [ Female | Male | Total | Female | Male | Total | Female | Male
09 [13.3% | 7.3% 118.7% | 12.9% | 11.5% | 14.2% |26.7% | 25.8% |27.5%

Academic Performance Index

The Academic Performance [ndex (API) is a score on a scale of 200 1o 1000 that annually
measures the academic periormance and progress of individual schools in Califomnia. On an
interim basis, the state has set 800 as the API score that schools should strive 1o meet,

Growth Targets: The annual growth target for a school is 5 percent of the distance between its
base APl and 800. The growth target for a school at or above 800 is to remain at or above 800.
Aclual growth is the number of API poinls a school gained between its base and growth years.,
Sehools that reach their annual targets are eligible for awards.

Subgroup APi's and Targets: In addition to a schoolwide AP, schools alse receive APl scores
for each numerically significant subgroup in the schoeo! {i.e., racial/elhnic subgroups and
sociceconomically disadvantaged students), Growth targets, equal 1o 80 percent of the school's
target, are also set for each of the subgroups. Each subgroup must also meet its target for the
school to be eligible for awards,

Percent Tested: To be eligible for awards, elementary and middle schools must lest at least 85
percent or their students in grades 2 through 8, and high schools must test at least 90 percent of
their students in grades 9 through 11 on STAR assessments.

Statewide Rank: Schools receiving an API Base score are ranked in ten catergores of equal

size (deciles) from 1 {lowest} to 10 (highest), according fo type of school {elementary, middle, or
high school).

ER/Award ¢ S215L060084
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Similar Schoaols Rank: Schools also receive a ranking that compares that school to 100 other
schools with simitar demographics characteristics, Each set of 100 schools is ranked by AP!
scores from 1 (lowest) to 10 (highest} lo indicate how well the school performed compared to
schoals most like it. ’

AP criteria are subject to change as new legistation is enacted inlo law. Detaifed information
about API and the Public Scheols Accountability Act (PSAA) can be found at the CDE Web site at
hitp:/lwww.cde.ca.qovitalaciap! or by speaking with the schoo! principal.

AP| - Schoolwide

i APl Base Data API Growth Data

; From | From | From
2002 2003 2004 2002 2003 2004

‘ 1o 2003 |to 2004 | tc 2005

Percent Percent

Tested o7 0 98 Tested 0 98 98

'AP| Base AP] Growth

[Score 819 666 S core 655 689

Growth Target] 9 7  lActual Growth 23

Statewide

Rank 4 S

Simitar

Scheoals Rank 3 4

API « Racial and Ethnic Subgroups
Data reported are APl Base and Growth scores and growth targets.

AP| Base Data AP] Growth Data
From | From | From
2002 2003 | 2004 2002 2003 | 2004
o 2003 | to 2004 |10 2005
African American African American
IAP| Base AP! Growth
eore 521 &85 Score 609
Growth Targel] 7 6 (Actual Growth 24
American Indian Alaskan Native American Indian Alaskan Native
| Base AP! Growth
core Score
Growth Target Actual Grewth
Asian Asian
'AP| Base AP Growth
'Seore 729 | 777 Score 798
Growth Target 7 &  jAciual Growih 21
Filipino Filipino
| Base API Growth
core jScore
Growth Target [Actual Growth

PRVAward 8 S2151.060064
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Hispanic or Latino Hispanic or Latino
APl Base API Grawth
Seore s27 587 focore 624
Growth Target] 7 ! 68 [fActual Growth 37
. Pacific Islander Pacifie Islander
API Base APE Growth
Score Score
Growth Target I Actual Growth
. White {not Hispanic) While (not Hispanic)
APl Base AP Growlh
Score 704 736 Score 743
‘Growth Targetf 7 6 lActual Growth 7
API1 - Socloeconomicaily Disadvantaged Subgroup
Data reported are APl Base and Growth scores and growth targets.
! APl Base Data AP! Growth Data
[ From | From | From
; 2002 | 2003 | 2004 2002 | 2003 | 2004
! to 2003 | to 2004 | to 2005
AP| Base APl Growth '
Qwe 554 628 foo 657
Growth Target] 7 6 'Aclval Growth 29

State Award and Intetvention Programs

Allhough state intervention and awards programs are currenlly in the California Education Code,
the programs were not funded for the period addressed by this report. Therefore, currently no
data are available ta report.

Adequate Yearly Progress {(AYP)

The Federal No Child Left Behind Act (NCLB) requires that all schoo!s and districts meet
Adequate Yearly Progress (AYP) requirements. To comply with NCLB, Califomia adopted AYP
criteria that were approved by the U.S. Department of Education in June 2003. To make AYP,
schools and districts are required each year to meet or exceed specific criteria in each of the
following:

Requirement 1: Participation rate on the state’s standards-based assessments
Requirement 2: Percent proficient on the state's standards-based assessmenis
Requirement 3: API as an additional indicator

Requirement 4; Graduation rate (for secondary schools)

Requirements 1 and 2 apply at the school, district, and subgroup levels, Requirements 3 and 4
apply only at the school and district fevels, unless exception ar "safe harbor® criteria are used.
Detailed information about AYP can be found at the CDE Web site at
hitp:ifwww cde.ca qov.ftafaclay) or by speaking with the school principal.

AYP All Criteria -~ Schoolwida
Data reported indicate whether all AYP criteria were met for all students in a school or a district,
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or that exception {safe harbor) criteria were met, or that an appeal of the school's or dislict AYP

status was approved.

|’ Schoolwid | Schoal i District ‘
| OOWI®  "Z003 [ 2004 | 2005 | 2008 . 2004 | Z005
I Alt Students [ No Yes | Yes | No ' No | No !

AYP Parficipation Rates and Proficiency Levels - Schoolwide and Suhgroups

Data reported indicate whether AYP criteria for both the minimum participation rates and the
percent proficient or above were met in a schoo! of a district,

Nofe: "N/A" means thal the siudent group is nol numerically significant.

‘ Schoolwvideand | School ! District i
[ Subgroups 2003 2004 2005 | 2003 | 2004 | 2005
Il Students No Yes Yes Yes Yes Yes
African Ametican N/A NFA N/A Yes Yes Yes
IAmerican Indian or
[\raskan Native N/A NIA N/A Yes Yes Yes
Asian Yes Yes Yes Yes Yes | Yes
Filipino NA [ NIA N/A Yes Yes Yes
Hispanic or Latino No Yes Yes Yes Yes Yes
Pacific Islander N/A N/A N/A Yes Yes Yes
White (not Hispanic) Yes Yes Yes Yes Yes Yes
iSocioeconomically
&SJE sadvantaged No Yes Yes Yes Yes Yes
English Learners Yes Yes Yes Yes Yas No
tudents with
'Disabilities N/A N/A NIA No No No

Federal Intervention Program

Schools and districts receiving federal Title [ funding enter Program !mprovement (P} if
they do not make Adequate Yearly Progress {AYP) for two consecutive years. After
entering P}, schools and districts advance to the next leve! of intervention wilh each
additional year that they do not make AYP, Information about P, including a list of 2ll Pl
schools and districts, can be found at{hie CDE Web site at
http:iiwww.ede.ca.govitalacfay or hy contacting the district office or speaking with the
school principal.

[ School District
[First Year of Program Improvement Implementation 2004-2005
|Year In Program Improvement (Implementation 1
Level)
fYear exited Program [mprovement

umber of Schoals Currently In Program

Improvement W 201
Percent of Schools Currently in Program o
tlmp rovernent W 30.09%
Number of Reclassified English Learners
[ Year [ Total EL ] Total Reclassified |Percent Reclassified |
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| 2004-05 572 i 1 0.17%
200304 526 | 77 3.23%
[ 2002003 | 522 | 0 __0.00%
Student Performance In Academic Subjects
| # Classes Number & Percent of Grades Issued |
| Depanment | gping2005 A B T G D F
_— [ 619 . 809 71 411 427
Engfish 28w erw | eaw | (14%) | (14%)
| : 7247 (| 98 564 405 | 1040
Mathematics | 92 | “goy | T1sw) | 22wy | (15%) | (39%)
: 431 481 608 370 500
Fc'e"ce 67 (18%) | (20%) | 5% | (15%) | 21%)
Social ” 453 490 523 342 324
Stience @1%) | 23%) | @5%) | (16%) | (15%)

VI. School Completion {Secondary Schools) |

California High School Exit Examination (CAHSEE}

Beginning with the graduating class of 2006, students in Califomnia public schools will have lo
pass the California High Schaol Exit Examination ({CAHSEE) to receive a high schoa! diploma.
The School Accountability Report Card for that year will report the percent of students completing
grade 12 who sucessfully completed the CAHSEE.

These dala are not required o be reported until 2006, when they can be reported for the entire
pofentiaf gradualing class. Al that time, the data are expecled o be disaggregated by special
educalion status, English leamers, socioeconomically disadvantaged status, gender, and ethnic
qroup.

Dropout Rate and Graduation Rate

Data reported reganding progress toward reducing dropoul rates over the most recent three-year
period include grade 9 through 12 enroliment, the number of dropouts, and the one-year dropout
rate as reported by CBEDS, The formula for the one-year dropout rate is (grades 9 through 12
dropouts divided by grades 9 through 12 enroliment) mulliptied by 100. The graduation rate,
Included as one of the requirements of Califomnia's definition of Adequate Yearly Progress as
required by the federal No Child Left Behind {NCLB) Act, is calculaled by dividing the number of
high school graduates by the sum of dropouts for grades 9 through 12, in consecutive years, plus
the number of graduates.

School } District State

>001-2002-2003-] 2001- | 2002~ | 2003- '
| on o PO | 2ont | 2% | 2053 [2001-02 | 2002-03 | 2003-04
ag‘_fl"z’;“‘e“t 4214 [3195 13185 [186,984 194,430 /199,766 (1,772,417 11,830,664 1,876,927
Number of
Dromous | 42 | 50 | 43 [10.706 | 16,120 {15,904 | 48454 | sB.403 | 61263
Dropout
Sate (- 113 |18 |14 57 | 83 | 80 | 27 32 33
aar)
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[pe n
isg’i'g“a”"“igza 8?.4‘91.3 72.0 | 677 ‘ 65.7 | 87.0 | 86.7 | 85.1

VIL Class Size _ ]

Average Teaching Load and Teaching Load Distribution
Data reported are the average class size and the number of classrooms that fall into each size
catergory {i.e., number of students), by subject area, as reporied by CREDS.

| 2002-03 2003-04 [ 2004-05
i . Av Number of Av Mumber of AV Number of
Subject 9- | Classrooms 9- | Classrooms 9 | Classrooms
C[ass 25 Class 25 Class T 5%
Size 2 | 32 33+ | Size 22 | 3n 33+ | Size 22 | 32 33+
English 239 (78|23 |37 | 246 |56 |48 |30 ]| 247 [55] 40 | 32
Mathematics | 325 [17 ] 11 [ 54 [ 323 {13 ]| 15 |54 | 332 [10| 14 | 54
@ence arg | O 6 {62 ]| 378 |1 3 |62 |35 |0 2 |61
[Social
[Science BS5 | 4| 8 |55 374 ] 4 7 |58 |368B 2 | 8 |57

VHI. Teacher and Staff Information |

Core Academic Courses Taught by NCLB Cempliant Teachers

For a schoo), the data reported are the percent of a school's classes in core academic subjects
taught by No Child Left Behind (NCLB) compliant teachers. For a district, the data reported are
the percent of all classes in core academic subjects taughl by NCLB compliant teachers in all
scheols in the district, in high-poverty schools in the district, and in fow-poverty schools in the
district, More information on teacher qualifications required under NCLB can be found at the COE

Web site at http//iwww.cde.ca govinclb/sritg/,

Percent of Classes In Core
Atademic Subjecls Taught
by NCLB Compliant
Teachers
[This Schoot 67.9%
IAll Schools in District 65.0%
High-Poverty Schools in
‘District 65.4%
Low-Paverty Schools in
'District 66.9%
Teacher Credentials

Data reporled are the number of teachers (full-time and pari-time) as reported by CBEDS. Each
feacher is counted as “1.” If a teacher works at two schools, hefshe is counted at one schoo! only.
Data for teachers with a full credential and teaching outside histher subject area are provided by
tha district.

| 2002- | 2003- | 2004- |

PA/Award # S215LD60084



Los Angeles Unified School District
Cohont 6 Smaller Learning Communities
Appendix A, SARC Reports, Chatsworth HS, Page 35

| 03 04 05
{Total Teachers 123 | 126 | 121
Teachers with Fuli Credential 107 105 107

Teachers Teaching Outside Subject Area {fully credentialed | ..
but teaching oulside subject area)”

Teachers in Alternative Routes to Certification (district and
university inlemship}

Pre-intemship 2 5 1

Teachers with Emergency Permits {not qualified for a
eredential ar internship but meeting minimum requirements}

Teachers with Waivers {does not have credential and does
not qualify for an Emergency Penmit)

* At the secondary tevel, this count is at the course assignment level and is a duplicated count of
teachers,

15 86

5 8 12

20 8 4

1 0 1

Teacher Misassignmenis

Data reported are the number of assignments for ceriificated employees who do nothave a
legally recognized certificate or credential for the courses that they are assigned. This includes
assignments that involve teaching of English Leamers, Tolal Teacher Misassignments includes
the number of Misassignmarnts of Teachers of Engiish Leamners. For the 2005-06 school year,
misassignment counts are as of October, 2005,

2003~ | 2004- | 2005~
04 05 06

Misassignments ¢of Teachers of English Leamers 28 62 70
Total Teacher Misassignments 43 148 134

Teacher Education Level
Dala reported are the percent of teachers by education level, as reported by CBEDS,

Schaol District
|Doclorate 1.7% 1.5%
Master's Degree plus 30 or more semester hours 16.5% 14.9%
Master's Degree 13.2% 11.8%
Bachelor's Degree plus 30 or more semester hours 35.5% 35.7%
Bachelar's Degree 28.1% 34.9%
Less than Bachelor's Degree

Vacant Teacher Positions

Dala reported are the number of a pesitions to which a single designated certificated employee
has not been assigned at the beginning of the year for an entire year or, if the position is fora
one-semester course, a posilion of which a single designated cerlificated employee has not been
assigned at the beginning of a semester for an enlire semester.

For the 2003-04 and 2004-05 school years, the data are reporled as of April, For the 2005-06
school year, the data are reported as of November, 2005.

2003- | 2004- | 2005
04 05 06

Tolal Number of Vacant Teacher Posilicns 0 2 0
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Teacher Evaluations
Teachers are evaluated on a regular basis by administrators in accordance with State and District

requirements and contractual agreements, The District requires annual evaluations for provisionat
and probationary teachers and biennial for permanent teachers.

During the school year 71 teachers were evaluated,To ensure continued development of
professional skills, staff panicipated in the following growth opportunities:

+ Facully meetings

= Slaff developmenl sessions

* Grade level/departmenial meetings

* College level courses

« Inservice classes from District/Unit/Division
* Conferences and/or workshops

+ New teacher training

Substitule Teachers

This school has experignced some difficulty in obtaining substitule teachers 1o provide classroom
instruction for absent leachers. Last year, the approximate average yearly absence for leachers

was 8.333 day(s).
Counselors and Other Suppert Staff Academic Counselors
Data reported are in units of full-time Data reported are in units of full-time
equivalents (FTE). One FTE is defined as a equivalents (FTE). One FTE is defined as
staff persan warking 100% {i.e., full ime). a stalf person who is working 100% of full
Twao staff persons warking 50% of fult time time. Two staff persons working 50% of full
also equals one FTE. time also equals one FTE. The ratio of
Tite FTE pupils per academic counselorIs
enroliment, as reported in the most recent
Counselor 8.9 California Basic Educational Data System
Librarian 0.0 {CBEDS) data collection, divided by the
Psychologist 0.0 number of academic counselors,
Saciafl Worker 0.0 |Nurnber of Academic Raﬁ;g;ggg{ts per
|
Nurse 0.0 Counselors (FTE) Counselor
Speech/Language/Hearing 0.0 8.9 948.2
Specialist : - -
|Resource Specialist (Non- 0.0
Teaching) )
Other (Specify) 3.5
Nolo: Pleasa contact school principal for updated counts of support stalf for this school.
\

IX. Curriculum and Instruction |

School Instruction and Leadership

Each school's instructional program requires implementation of the District puidelines
and courses of study which are aligned with State adopted frameworks and model
curriculum guides for all grade levels and subject areas.

The activities listed befow provide leadership opportunitles for staff, parents, and community
involvement in order to accomplish instructionaf priorilies:
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« Grade Level/Depariment Chairs
» School Advisory Council

« Bilingual/Bicultural Council

* Shared Decision Making Councit

In addition, the locat school leadership council is involved in shared decision making. The council
is composed of the Uniled Teachers of Los Angeles Chapter Chair, teachers, efected
parentsfeommunity represenlatives, a classified employee representalive, the principal, and at
the secondary level, a student representalive.

The Council determines the following matlers:
a. Staff development program
b. Student discipline guidelines and cede of student copduct
¢. Schedule of school activities, events, and special schedules
d. Guidelines for use of school equipment
e. Local budgetary matlers

Professional Development

Intensive professional development is provided to suppost the implementation of standards-based
core instruction and incorporates initial training, coaching, lesson study inquiry groups, and on-
line training, Prolessional development opportunities are aligned to each teacher’s assipnment.
The district is building capasity for staff at each school to provide balanced professional
development that supporis elfective classroom practices through structured reflaction, inquiry,
action research, and other complementary aclivities.

Coaches provide critical support to teachers for lileracy and mathematics, Coaches work in
classrooms with teachers, creating a collaborative culture to implement practices that increase
teacher effectiveness and student achievement.

Staff development activities support teachers of students with disabifilies In ihe general education
classroom with the general education curriculum. Activities that integrale instructional strategies
and adaptalions to the cumiculum o address diverse leamer needs are included In all
professicnal development. Coaches include strategies in their training that suppori students with
disabilities to leamn core cumiculum in the least restrictive environment,

All site-based administrators are provided monthly training within their local district that is focused
on literacy, mathematics, and written language. Training is designed to prepare administrators to
build learning communities within scheols with comprehensive professional develepment for
teachers,

Additionally, the LAUSD Administrative Academy provides professional development to all entry-
leve! administrators and all first-year principals to extend the knowledge and skills defined in the

Califoria Professional Standands for Educational Leaders and to build a strong knowledge base
focused on the core program and on management skills.

New Teacher Professionat Davelopment

Beginning and new teachers are provided opportunities for professional development through the
District's Altemmalive Certification and Teacher Support (ACTS) programs,New teachers, with
altemative cerlification, such as District Intems, complete a 240-hour preservice orientation that
provides orienlation to classroom organization, management, techniques and strategies; are
provided apportunities to observe experienced teachers in the classroom; learm to develop
instructional plans; have the opportunity to teach a series of lessons under close supervision;
and, leam about District instructiona) priorities and resources. The District Intems then enrallin a
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three-year Preparation and Beginning Teacher Support and Assessment Induction Program
(BTSA) that provides assistance, guidance and support as they complete the professional
development requirements necessary to eam California Professional Clear teaching credentials.
They are supported in their classroom and courses by program instructors, staff, and trained
Support Praviders.New teachers wha hold Califomia preliminary teaching credentials receive
professional development, suppart and assistance through the BTSA Induction Pragram during
their first and second years of service with the District, and also receive the assistance and
guidance of a Support Provider at the local schools. Successful teachers eam Professional Clear
teaching credentials at the conclusion of this program.

New and beainning teachers whao are enrolled in university credentialing programs complete a
120-hour preservice professional development program that emphasizes dassroom organization,
management and District prionties prior to assuming classroom dulies,

The Peer Assistance and Review program provides professional development and support to
identified veteran teachers.

Quality and Currency of Texthooks and Other Instructional Materjals

The use of the Open Courl Reading {Foro Abierto Para la Leclura) Program provides standards-
based instruction in science and history/social science for kindergarten through grade three at the
elementary scheol level, In addiion lo lileracy development, Open Court 2002 includes the
Science/Sacia! Studies Conneclion Center, while classroom libraries and Foss kits supplement
Open Court 2000 for students in Grades K-3, Science lextbooks were purchased for all students
in Grades 4 and 5. Health textbooks were purchased for Grades K-& in spring 2005 for
implementation in 2005-08, History/social science textbooks will be adopted in 2005-06.

Beginning in 1998, with the Schiff-Bustamante funding, textbook evaluation committees aligned
textbocoks in the core subjects o slale-content standards for Grades 9-12 on the following
schedule:

1999 — standards-aligned basic for mathematics textbooks

2000 - standards-aligned English for textbooks, history/social science, and science

2001 ~ standards-aligned for history/social science textbooks, as well as additional standards-
aligned mathemalics and science

2002 - standards-aligned textbooks for English, Intervention, and English 2s a Second Language
2003 — standards-aligned textbooks for English, history/social science, mathematics, science
2004 — framework-alignad textbooks for foreign language

2005 ~ framework-aligned textbooks far health

The Grade 9-12 District adoption of history/social science textbooks will be finalized and
implemented in 2006,

For middle schools, the following schedules targeted the purchase of standards-aligned
texibooks:

1999 —~ ESL, history/sacial science

2000 - science

2001 — mathematics

2002 - reading, intervention, and ESL

2003 = English, history/social science, mathemalics, science

2004 —~ English, history/social science, mathematics, science

2005 - health

The Grade 6-8 District adoption of history/social science texibooks will be finalized and
implernented in 2006.

PR/Awnrd # 82151060084



Los Angeles Unificd Schoel District
Cohont 6 Smaller Leaming Communities
Appendix A, SARC Reports, Chatsworth HS, Pape 39

Availabifity of Sufficient Textbooks and Other Instructional Materials

Sufficient core program textbooks and instructional matenials were available in the 2004-2005
school year for on-lrack students in grades K-12 to support the core curricuium areas of
reading/English/English Language Development (ELD), English as a Second Language (ESL),
and/orintervention, history/social science, mathematics, and science. Thus there was a one
textboak per pupil ratio for on-track pupils at multi-track schools. Since the District was not
required to have one textbook per off-Irack student al multi-track schools in classes where
homework is assigned during 2004-05, ihe off-track ratio of textbooks per pupil at muli-track
schouols varies from school to school.

To provide sufficient lextbooks in subject areas consistent with the content and cycles of the
curriculum framework adopted by the State Board of Education, the Los Angeles Unified Schoot
District continuzed to target Siate textbock maoney, available District general funds, categorical
funds, as well as any additional funding provided by the Stale, to the purchase of core textbooks
and instructional materials, In 2004-03, the District allocated $77,000,000 for the purchase of
textbooks: $36.1 million — State texthook funding; $35.8 — one-time Williams funding; and $6
million in camry over Schiff-Bustamante funding.

Readingllanguage zris and history/social science textbooks were adopled in 1989; science
textbooks in 2000; reading program replacements in 2001; readingflanguage arts/ELD in 2002;
science texthooks (Grades 4 and 5) as well as Grades K-5 readingflanguage arts/ELD,
history/social science, and mathemalics. Health textbooks were adopled in 2005 wilh
implementation in July and Seplember 2005.

In 2004-05, the District allocated $7,300,000 o address the conlinuing need for science
laboratory equipment to bring all high schools up to the District standard.

Availability of Sufficient Standards-Aligned Textbooks and Other Instructional Materials
Information about the availability of sufficient standards- aligned (kindergarien through grade 12)
and state-adopted (kindergarten and grades 1 through 8) or locally adopled (grades 9 through 12)
textbooks and other instructional materials for each pupil, including English leamners, that are
consislent with tha content and cycles of the cumiculum frameworks adopted by the Siate Board
of Educalion in the core cumiculum areas of reading/language arts, mathematics, science,
history-social science, foreign language, and health {kindergarten through grade 12); and science
through 8, the infermation also includes a deseription of any supplemental curriculum adopted by
the local goveming board. If an insufficiency exists, the percent of pupils who lack sufficient
textbooks and instructional materizals is included.

Availability of Sufficient | Percent of Pupils Who Lack
Core Curriculum Areas | Textbooks and Instruclional |  Sufficient Textbooks and

Materials Instructional Materials

Reading/Language Aris Sufficient - Grades K-12
Mathematics |Sufficient - Grades K-12
Science Sufficient - Grades K-12 ) .

Insufficient - New adoption Required dala will be
History-Social Science i 200'5_05 P collectad for

L inclusion in the 2005-06
Foreign Language Sufficient - Grades 9-12 SARC to be
Health Sufficient - Grades K-7, 9 PUbﬁSh‘zg in Ithe 2006-07

Insufficient - Grades 9-12. school year.
Science Laboratory New matesials ordered in
Equipment {grades 8-12)  |spring 2005 with defivery in

2005-06
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Data reporled compare the number of instructional minutes offered al the school leve! to the state
requirement for each grade.

Grades |

Instructional Minules

| Offered

State Requirement

912 |

68,040

64,800

Continuation School Instructional Days
Data reparled are the number of instructional days offered at the schoo! Ievel compared 1o the

state requirement for each grade.

Instructional Days with at least 180
Grades Instructionat Minutes
Qffered State Requirement
8-12 180 days 180 days

Note: The number of minutes offered does not take into consideration pupil free days, minimum

days or shorlened days.

Minimum Days in School Year
Shortened/minimum days are used for local schocl program planning, staff development, parent-
teacher eonferences, cumculom planning, preparation for Back-to-School Night, Open House,
and other school community activities. Far schools on a year round calendar, the number of
shortened and minimum days is reported by track.

Minimum and Shortened Days for 2004-05

# of Minimum Days | # of Shortened Days
Single
Track 9 2
\

X. Post secondary Preparation (Secondary Schools)

Advanced Placement and International Baccalaureate Courses

Data reported are the number of Advanced Placement (AP} and Inlemational Baccalaureate {IB)
courses and classes offered, and the enrollment in various classes, The data for fine and
perfarming arts include AP Art and AP Music, and the data for science include 1B Humanitigs.

Subject Nulnb.:ﬁ;rr;:::fr S:urses l’~lumbg:rf c;i é:c}asses Enroliment
Fine and Performin
Arte 9 2 2 31
Computer Science
English 2 7 150
Foreign Language 2 2 42
Mathematics 3 3 70
Sclence 3 3 56
Scocial Science 5 8 248

Student Enroliment In Courses Required for University of Californla (UC) and/or California
State University (CSU) Admission
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Data reported are the number and percent of student enrollment in courses required for the
University of California (UC) and/or California State University (CSU) admission. The percent of
student enroliment is calculated by dividing the total student enroliment in courses required for
UC and/or C8U adrnission by the total student enrollment in 21l courses.

Nole: Each stident is counled in each course in which the sludent is enrofied. As a resull of these
duplicated counts, the student anroliment in alf courses will, and the sfudent enroliment in
courses required for the UC and/or CSU admission may, exceed the actual siudent enroliment

figure for the school,
. Percent of Student
Student Enroliment in all Cf;‘:;: : }QEez[;?gndefTrllr_‘l c Eqmllment In Courses
Courses andfor CSU Admission Required ){?1::1 Lt,scs iil;d{or CsuU
| 18,439 | 13,217 71.7%

Graduates who have Completed all Courses Required for University of California (UC)
and/or Czlifornia State University (CSU) Admission

Data reporied are the number and percent of graduates who have completed all courses required
for the University of Califemia (UC) and/cr Califomnia State University (CSU) admission. The
percent of graduates is calculaled by dividing the total number of graduates who have completed
all ecourses requited for UC andfor CSU admission by the total number of graduates.

Number of Graduates who | Percent of Graduates who
have Completed all Courses | have Completed all Courses
Number of Graduates Required for and/or CSU  |Required for UC and/or CSU
Admission Admission
619 282 45.6%
SAT Reasoning Test

Data reported are the average verbal and math scares Ior Grade 12 students at the school at the
school, district, and state level who voluntarily take the SAT Reasoning Test for college entrance,
Dala are also reporied for totaled grade 12 enrollment and percent of grade 12 enroliment taking
the fest. Students may take the test more than once, but only the highest score is reporied at the
year of graduation. The test may or may not be available 1o students at a given a school, Detailed
information regarding SAT results may be found at the CDE Web site at
http/iwww.cde.ca.govidsisplall,

Nota: To profect studant privacy, scares are nof shown when the number of students lested is 10

orless.
Schoct District State

2002- | 2003- | 2004- | 2002- | 2003 | 2004-

03 04 05 03 04 05 2002-03 |2003-04 |2004-05
Grade 12
Enroliment 638 | 625 | 567 27,253 |28,132 |29,700 |385,356 |395,194 [409,576
Percent of
Grade 12
|Enroliment |50.8% |48.2% |43.0% |48.9% |47.4% |45.7% | 36.7% | 35.3% | 35.9%
Taking
Test
Average
Verbat 490 | 473 | 492 | 437 438 443 494 496 499
Score
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Average
Maih
Score

509 | 800 | 510 | 454 | 455 | 458 518 519 521

Caollege Admission Test Preparation Course Program

Every high school administers the PSAT in preparation for the SAT and counsels students
regarding test resulls. Counselors recommend appropriate strategies for siudents ta improve test
scores.Optional programs include:

» test preparation courses offered by an oulside vendar
= test preparation courses taught by leachers at the school sile
» online test preparation for all students at the school

Career Technical Education Programs
Information about the degree to which pupils are prepared to enter the warkforce, including: a list
of career {echnical education (CTE) pragrams offered by the district that pupils at the school may
participate in and that are aligned to the applicable model cuniculum slandards; a list of CTE
program sequences offered by the distrct; a list of courses conducled by a regional oceupational

center or program, and those conducted directly by the district; and a listing of the primary
representative of the district’s career technical advisory commiitee and the industries
represented. For addilional information, conlact the district office or speak with the schoo!
principal.The Los Angeles Unified Schoe! District-Regional Octupatianal Centers and Programs
offer 365 CTE courses in 40 major campuses in the following Career Pathways:

PRIAward # S215L060084

Agticulture VIl

A. Animal Science
B. Forestry
C. Omamental Hortictiure

Health and Medicine

A. Dentat and Vision Services
B. Diagnostic Services

C. Health Care Information
Services

D. Medical Office Services

E. Nursing Services

F. Suppon Semvices

.  Ars and Media - _
A Graphih: Design G. Therapautic Services
B. Performing Arts
C. Photography
D. Printing
E. Sign Painting VIII, Home Economics
A, Beaufy
B. Fashion
C. Food Services
. D. Hospitality, Tourism, Recteation
11, Edumtsp n E. Inlegnr DtgsTgn
A. Foreign Language
IV,  Engineering Technolegy IX. K‘_dxs?;;l;%?mmgy
A. Construction B. Aviation
B. Drafiing C. Custodial Services
C. Electronics TeChﬂO'ogy D. Diversified
D. Information Management E: Electrical

F. Eneray and Transperfation



V. Finance
A, Accounting
B. Banking

C. Entrepreneurship
D. Real Estate

VI. Generat Business

Los Angeles Unificd School District
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G. Manufacturing

X.  Public and Social Services
A. Childcare Providers
B. Homeland Security
C. Human Services

A Computer Information System

B. Customer Service
C. General Office

D. Retailing

Trade advisory commitlees exist in every school sile for every career palhway or pregram. For
more information, please contact Tessie Castillo, ROCP Cumiculum Advisor at 213-241-3706 or

email her at tessie.castillo@lausd.net,

Career Technlcal Education Data

Data reported are Intended to measore the performance of the school's career technical

education (CTE) programs.

Number of the schoal's pupils

school diploma

participating in CTE 1,178
Percent of the school's pupils who
complete a CTE program and eam a high 53.85

Percent of CTE courses that are

educalion

sequenced or arficutated between a
school and institulions of postsecondary

100% of the Childeare Provider courses in the
Public and Sacial Services Career Pathway
are articulated between Harbor Occupational
Center and Harbor Community Adult School.

100% of the Childeare Provider courses In the
Public and Sodial Services Career Pathway
are articulated befween Venice Community
Adult School and West Los Angeles -
Community College.

50% of the Animal Science courses in the
Agricullure Career Pathway are articulated
between West Valley Occupational Cenler
and Pierce College.

10% of the Beauty courses in Home
Eccnomics are articulated between West
Valley Occupaltional Centar and Pierce
College.
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XI. Fiscal and Expenditure Data ]

School Site Teacher Salaries (Fiscal Year 2003-04)

This information is intended to provide a compatison of the average teacher salary at a school
site with the average teacher salaries at the district and state levels.

Percent Difference Between
Average Teacher Salary School Sile Average Teacher
Salary and
- e District Average | State Average
School Site District State Teacher Salary | Teacher Salary
$56,474.31 — -— — —

Expenditures Per Pupil {Fiscal Year 2003-04)
This information is intended 1o provide a compariscn of a school's per pupil funding from
unresticted sources with other schools in the diskrict and throughout the state.

School Site Percent Difference
Expenditures per Pupil Between School Site and
District State District State
Expenditures|Expenditures |[Expendilures |Expenditures
From From . : . .
Total URestﬁcted (Unrestricted| PET Pupil per Pupil per Pupil per Pupil
Sources | Sources from from from from
Unrestricted | Unrestricted | Unrestricted | Unrestricted
Sources Sources Sources Sources
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I vt e v =g Sy M T T
SCHOOIFACCOUNTABILITY REEORT. CARD'™ -

y el ey T =S PR,

Los Angeles Unified Schoo] Disfrict
333 8. Beaudry Ave.
Los Angeles, Ca. 80017
(213) 241-1000

Superinfendent Roy Romer
Preparad by
S¢hool Information Branch
Planning, Assassmaont, and Research
{213) 2412450

720072005 Scroa Yeal
< iIE5uEd Febriaty 2008

MESSAGE FROM THE PRINCIPAL

The School Accountability Repaort
Card Is issued annually for each
elemenlary and secondary school In
the Slate of California and provides
an assessment of sefected

FRANKLIN SENIOR HIGH conditions related to the schoo!, its
resources, its successes, and the
LUIS MANUEL LOPEZ areas in which Impravements may
be needed.
820 N AVE 54
LOS ANGELES, CA 90042 As you read this Report Card for our
Phone - {323) 234-7104 school, t believe that a picture wilt
Fax - {323) 258-5940 emerge of a school dedicaled to
) improvement, a qualifted faculty that
Location Code - 8643 is professionally and personally
CDS Code - 19-64733-1933043 commitied {o meeting the leaming
. needs of students, and a student
www.lausd.k12 ca.us/Franklin HS body which is motivated 1o perform
well,

Our schoo! puls forth efforts lo
involve parents and community in
our school and to keep them
informed. This is done through
meetings with various parent groups.
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Opportunities for Parental Invelvement

Advisory Counci]
Govemnance Council
PTA/PTO

Classroom Volunteer
Office Volunteer
Supervision Volunteer
Fund Raising

School Beautification
Other

"« * 8 " & v &

Los Angeles Unified School District
Cohort 6 Smaller Leamning Communities
Appendix A, SARC Reports, Franklin HS, Page 46

As a parent or other interested
person for whom this Repeort Card
was designed, you may be
interested in additional information
regarding lhe Repart Card or
parent/community involvement Fer
such information, please call the
schoaol office,

LUIS MANUEL LOPEZ, Principal

;Contact Person

'Names LUIS MANUEL LOPEZ

Contact Person

Shone Number | (323)254-7104

1I. Demographic Information

Grade Configuration: 09-12

Student Enreliment - Grade Leve)

Data reported are the number of students in
each grade

level as reporled by the California Basic
Educational Data System{CBEDS).

iGrade Leve! Enroliment
Grade9 | 1308

PR/Award # S2151.060084

Student Earoliment - Racial and Ethnic
Subgroups

Data reported are the number and percent of
students in each racial and ethnie subgroup as
reporled by CBEDS,

Racial and Ethnic | #of % of
Subgroup Sludents|Students




Los Anpeles Unified School District
Cohort 6 Smaller Learning Communities
Appendix A, SARC Reports, Franklic HS, Page 47

Grade 10 | 767 lafrican American | 79 | 2.3%
Grade11 | 667 [American Indian 17 | os%
Grade 12 | 404 lor Ataska Native =
Ungraded [asian 159 4.69
Secondary 164 :451 t
Filipino ag 2.9%
[Total 3431 :
Enroltment Hispanic or Latino | 3,007 | 87.6%
:Paciﬁc Istander 8 02%
White (Not
Hispanic) 62 1.8%
Muttiple or No
Response
Ill. School Safety and Climate for Learning

Cur schoo! makes every effert to provide a safe, clean environment for Jeaming. Classroom
space is used to support our Instructional program. Emergency drills are routinely held for
earthquake and lire preparedness for our students and staff,

School Safety Plan
As required by Califomia Education Cade (CECY), Section 35294, the school's Safe Schao! Plan
was revised and reviewed with staff on the following dates;

3 " Date reviewed
Safe School Plan Date revised with staff
e | roventon 04/18/05 08/26/05
i‘gﬁ:‘;‘;‘jufef“’e'ge”q’ 08/01/03 04118105

School Programs and Practices That Promote a Positive Learning Environment
Our school provides 2 disciplined, stimulating leaming climate for all students,
The programs and practices to promole a positive leaming environment include the following:

Types of Awards for Non-Athletic Activities

+ Student Achievemnent

« Attendance

» Citizenship

= Improved Behaviar

= Gang Free/Drug Free Awareness
« Student Leadership/Council

Suspensions and Expulsions
Data reparted are the number of suspensions and recommended expuisions {i.e., tha total

PR/Aviard 4 S215L.060084
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number of incidents that resulted in a suspension or expulsion).
The rate of suspensions and expulsions is the lotai number of incidents divided by the school's
total enroliment as reported by CBEDS [or given year,

‘ ] School | District )
2003 | 2004 | 2005 | 2008 | 2004 | 2005

# of Suspensions | 547 574 | 463 | 82,937 | 80,160 | 79,690

Rale of |

Suspensions 1633 | 1679 | 1349 | 1082 10.51 10.48

# of Expulsions 3 1 | 19 617 726 674

Rate of !

Expulsions 0.09 003 | 055 0.08 0.10 008 |

IV. School Facilities

School Facility Conditions - General Infarmation

The District takes great efforls to ensure that all schools are clean, sale, and functional within the
available resources. The Dislrict has established cleaning standards for all school Jacilities in
assligning and inspecting custodial work. A summary of these standards is avallable through the
site administrator. Food service and restroom fadilities are given highest priority on a daily basis
to ensure the health and safety of students and stafi. Other eleaning functions may be scheduled
on less than a daily frequency due to the limitation of available custodial resources.

School Facility Condifions - Results of Inspection and Evaluation

Data reporied are the determination of good repair based on the most recent Safe School
Inspection. Tne assessment areas listed as "No* {or being in good repair have bean determined
to have deficiencies as described in the Department of Education “Interim Evaluation Instrument™.
Deficiency details can be found at www.lausd-oshs.org under “Schoo! Inspection Results™.
Additional information about the candition of the schonl facililies may be obtzined from the schoot

principal.

Facility in l
Interim Evaluation lnstrument Good Deficiency and Remedial Actions Taken o
Part Repair Planned

Yes | No

Gas Leaks X

Mechanical Systems X

l\Mndaws!Doars!Gates %

{interarfexterior)

iinterior Surfaces {walls, floors, X

!and ceilings)

Hazardaus Materials (interiar X [

!and exlerior)

Structural Damage X

Fire Safaty X
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Electrical (interior and exteror)
PestVermin Infestation

Brinking Fountains (inside and
outside)

Reslrooms

Sewer

Ptayground/School Grounds
Other [

***"No* means that ¢iled maintenance deficiencies in the category bave not been
repaired or mitigated to date, but have been reported via Trouble Call or identified as
a major maintenance or bond project and will be completed as soon as feasible.

]
]

XX x> X XX

i
_f
l
[

V., Academic Data

Standardized Testing and Reporting (STAR)

Through the Califommia Standardized Testing and Reporting (STAR) program, students in grades
2 through 11 are lested annually in various subject areas. Currently, the STAR program inciudes
California Standards Tests (CST) and a norm-referenced test (NRT). The CST tests English-
language arls and mathematics in grades 2 through 11, science in grades 5, 9, 10, and 11 and
history-social science in grades 8, 10, and 11. Pror to 2005, the NRT tesied readingflanguage
arts and mathematics in grades 2 through 11, spelling in grades 2 through 8, and science In
grades @ through 11. Beginning in 2005, tha NRT tests reading/language arts, spelling, and
mathematics in grades 3 and 7 only, and no longer tests science in any grade.

California Standards Tests (CST)

The Califomnia Standards Tests (CST) shew how well students are doing In relation to the state
cantent standards. Student scores are reported as perfarmance levels, The five pedormance
levels are Advanced (exceeds state standards), Proficient {meets state standards), Basic
(apperaching state standards), Below Basic (below state standards), and Far Below Basic (well
below state standards). Students scaring at the Proficient or Advanced |evel meet state standards
in that content area, Students wilh significant cognitive disabililies who are unable {o take the
CST are tested using the California Altemate Performance Assessment (CAPA). Detailed
information regarding the CST and CAPA results for each grade and proficiency level can be
found at the Califomia Depariment of Education Web site at hitp:f/star.cde.ca.qov or by speaking
with the school principal.

Note: Te protect student privacy, asterisiks appaar in any cell whenever 10 or fewer studenis had
valid lest scores.

CST - All Students
Data reported are the percent of students achieving at the proficient or advanced level {meeting
or exceeding the state standard).

School District State
Subject  [2002- [2003- [2004- [ 2002- | 2003- | 2004- | 2002- | 2003- | 2004-
03 04 05 03 04 05 03 04 05
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.E:r?;ﬁgée ans 15% | 19% | 22% | 23% | 24% | 27% | 35% | 36% | 40% {
Mathematics = 2% | 4% | 4% | 25% | 26% | 29% | 35% | 34% | 38% '
iScience 0% | 7% B% {13% | 12% | 12% | 27% | 25% | 27%
gfg;‘;’gj""’a’ 15% | 16% | 21% | 17% | 1e% | 20% | 28% | 29% | 32%

CST - Raclal/lEthnic Groups
Dala reported are the percent of students achieving at the proficient or advanced level (meeting
or exceeding the state standard).

American White
: . African- | Indian or . . Hispanic | Pacific
! Subject f\mericzn Alaska Asian | Filipino or Latine |Islander i éN:rtﬂ o)
' Nafive P
English-
Language 25% 8% 51% 42% 20% - 40%
lArts
'[Mamematic:s 0% i 27% 11% 3% b 5%
Science 6% .- 31% 28% 6% - 21%
it el I 61% | 3% | 7% | =~ | 41
CST - Other Subgroups

Dala reported are the percent of students achieving at the proficient or advanced level {meeting
or exceeding the state standard),

: English | Economically |Students with| Migrant

Subject Male |Female Leamers Disadvantaged| Disabilities | Education
Jg'ggzgg sl 21% | 25% | 4% 22% 9% -
Mathematics 5% 4% 3% 5% 6% -
Science 9% 7% 1% 9% 1% v
ggmff"c'a‘ 2% | 19% | 4% 20% 2% -

California Physical Fitness Test

Data reported are the percentage of sludents meeling fitness standards (scoring in the healthy
fitness zone on all six fitness standards) for the most recent testing period. The California
Physical Fitness Testis administered {o students in grade 5, 7, 9 only. Detailed information
regarding the Califomia Physical Fitness Test may be found at the CDE Web site at

http:/iwww.cde.ca.qovitata/pf/.

Nota: To prolect studant privacy, scores are not shown when the number of students fested is 10
orless.

Grade Schoal District State

Level [ Total | Female | Male | Tota! | Female | Male [ Total [ Female | Male
| 08 [154% | 129% |17.5% | 12.9% | 11.5% |14.2% |26.7% | 25.8% |27.5%
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Academic Performance Index

The Academic Performance Index {APl) is a score on a scale of 200 to 1000 that annually
measures the academic performance and progress of individual schools in California. On an
interim basis, the state has set 800 as the AP} score that schools should strive to meet,

Growth Targels: The annual growth larget for a school is 5 percent of the distance between ils
base AP| and 800. The growth target for a school at or above 800 is to remain at or above 800.
Aclual growih is the number of AP| points a school gained between its base and growth years.
Schools that reach their annual targets are eligible for awards, '

Suhgroup AP|'s 2nd Targets: In addition to a schoofwide AP, schools also receive APl scores
for each numerically significant subgroup in the schooi {i.e., racial’ethnic subgroups and
socioeconomically disadvantaged students). Growth targels, equal to 80 percent of the school’s
targe!, are also set for each of the subgroups. Each subgroup must also meet ils target for the
school to be eligible for awards.

Percent Tested: To be eligible for awards, elementary and middie schools must test at least 95
percent or their students in grades 2 through 8, and high schools must test at least 80 percent of
their students in grades 9 through 11 on STAR assessments.

Statewide Rank: Schools receiving an AP Base score are ranked in ten catergeries of equal
size {deciles) frem 1 {lowest) to 10 (highest), according to type of schoal (elementary, middle, or
high schoel},

Similar Schools Rank: Schools also receive a ranking that compares that scheol to 100 ather
schools with similar demographics characteristics, Each set of 100 schools is ranked by AP}
seores from 1 (lowest) to 10 (highest) lo indicate how well the school performed compared to
schools most like it.

API criteria are subject to change as new legislation is enacted info law, Detailed information
about AP] and the Public Schools Accountability Act (PSAA) can be found at the CDE Web site at
hitp:ffiwww.cde.ca.qovitalacfap! ar by speaking with the scheoot principal.

AP] - Schoolwide

APl Baze Data API Growth Dala
From 4 From From
2002 2003 2004 2002 2003 2004
o 2003 |to 2004 | to 2005
gz;f:gt 97 o8 99 ?g;f:g‘ 98 a9 o8
'AP] Base - AP Growth
er& 538 525 565 Score 538 569 587
CGrowth Target] 13 14 12 ‘Aclual Growth 0 44 22
Statewide
Rank 2 1 2
Similar
;lSchou[s Rank s 2 6

APl - Racilal and Ethnic Subgroups
Dala reported are AP} Base and Growtih scores and grawth largets,
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AP| Base Data APl Growth Data
From | From | From
2002 2003 2004 2002 2003 2004
to 2003 | to 2004 | to 2005
African American African American
APl Base AP Growth
Score _ Score
Growth Target inciual Growth
American Indian Alaskan Native American Indian Alaskan Nalive
APl Base AP Growth
Seare Seore
Growth Target| | Actual Growth
4 Asian Asian
;API Base AP| Growth 252
Score [Scare
‘Growth Target| Actual Growth
| Filipino Filipino
APl Base AP| Growth
Score [Score
Growth Target [ Actual Growth
Hispanic or Lalino Hispanic or Lalino
Pl Basze AP Growth
.‘@ core 522 510 553 Score 524 557 275
Growth Target| 10 11 10 [fActual Growth] 2 47 22
Pacific Islander Pacific Islander
rAPI Base APl Growth
Score Score
Growth Target Actual Growth
White (nol Hispanic) White (not Hispanic)
Pl Base APl Growih
Score Score
Growih Target Aciual Growth

APl - Sociceconormically Disadvantaged Subgroup
Data reporfed are AP) Base and Growth scores and growlh targets.

I AP} Base Data API Growth Data
From From From
2002 2003 2004 2002 2003 2004
to 2003 | to 2004 | to 2005
Pl Base APl Growth
!g com 532 520 565 Score 532 568 590
Growth Target| 10 11 10 |Actual Growth] O 48 25

State Award and Intervention Programs

PR/AwaR] # 52151060084
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Although state intervention and awards programs are cumently in the California Education Code,
the programs were not funded for the period addressed by this report. Therefore, currently no
data are available to report.

Adequate Yearly Progress (AYP)

The Federal No Child Left Behind Act (NCLB) requires that all schoois and districls meet
Adequate Yearly Progress (AYP} requirements. To comply with NCLB, Califormnia adopled AYP
criteria that were appraved by the U.S. Depariment of Education in June 2003. To mzake AYP,
schools and districts are required each year to meet or exceed specific crileria in each of the
following:

Requirement 1: Parlicipation rate on the stale's standards-based assessments
Requirement 2: Percent proficient on the state's standards-based assessmenls
Requirement 3: AP! as an additional indicator

Requirement 4: Graduation rate {for secondary schools)

Requirements 1 and 2 apply at the school, district, and subgroup levels, Requirements 3 and 4
apply only at the school and district levels, unless exception or “safe harbor” eriteria are used.
Detailed information about AYP can be found at the CDE Web site af
hitp:/iwww.cde.ca.gov.ftafaclav! or by speaking with the school principal.

AYP All Criteria - Schoolwida

Data reported indicate whelher all AYP criferia were met for all students in a school or a district,
or that exception (safe harbor) criteria were met, or that 20 appeat of the scheol's or district AYP
status was approved,

! . I School District

i Schoolwide S

i 2003 2004 2005 2003 2004 2005
| Al Students No Yes No | No No Na

AYP Participation Rates and Proficiency Levels - Schoolwide and Subgroups

Data reported indicate whether AYP eriteria for both the minimum participation rates and the
percent proficient or above were metin a schoo! of a district.

Note; "N/A" means thal the student group is not numarically significant.

‘ Schoclwide and School District
Subgroups 2003 2004 2009 2003 2004 2005
All Students No Yes Yes Yes Yes Yes
African American N/A N/A N/A Yes Yes Yes
'‘American Indian or
Alaskan Native N/A N/A NIA Yes Yes Yes
iAsfan N/A N/A NIA Yes Yes Yes
Filipino N/A N/A N/A, Yes | Yes Yes
‘Hispanic or Latino No Yes No Yes Yes Yes
Pacific Islander N/A /A N/A Yes Yes Yes
While (not Hispanic) NIA N/A NIA Yes Yes Yes
iSocineconamically
'Disadvantaged No Yes No ) }’es_ Yes Yes
English Leamers No Yes No Yes Yes No
{Students with
Disabilities N/A Yes No No No No
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Federal Intervention Program
Schools and districts receiving federal Title | funding enter Program Improvernent (P1) if
they do not make Adequate Yearly Progress (AYF) for two consecutive years. After

entaring P{, schools and dislricts advance to the next ievel of infervention with each

addilionat year that they do not make AYP. Information about P), including a list of all P}
schools and districts, ean be found at the CDE Web site at
hitp:/fwww. cde.ca.govita/aclay or by contacting the district office or speaking with the

school principal,
r School [ District
First Year of Program Improvement imptementatien 1997-1998 2004-2005
[Year in Program Improvement (Implementation 4 1
Level)
\Year exited Program Improvement
Number of Schools Currently in Program
{Impmvement A 201
Percent of Schools Currently in Program
improvement LI 30.09%
Number of Reclassified English Leamers
Year Total EL Total Redlassified |Percent Reclassified
2004-05 881 46 5.22%
2003-04 763 1 0.13%
2002-03 635 0 0.00%

Student Perdformance In Academic Subjects

# Classes Number & Percent of Grades Issued

Pepament | gring 2005 [ A B C 5 ] F
L. 458 644 731 519 655
English 165 15%) | @1%) | (24%) | (17%) | (2%
. . 319 299 545 567 863
Mathematics | 104 2o | g2 | @1 | @2%) | a3%)
I 310 376 505 304 436
pcience 68 6% | (19%) | (26%) | 6%y | (23%)
Sotial " 407 513 520 345 516
ISeience (18%) | 2% | @) | (5% | (22%)

VI, Schoocl Completion (Secondary Schools) |

California High School Exit Examinatlen (CAHSEE)

Beginning with the graduating class of 2008, students in California public schools will have 1o
pass the California High School Exit Examination {CAHSEE) to receive a high school diploma,
The School Accountability Report Card for that year will report the percent of studenls completing
grade 12 who sucessfully complated the CAHSEE.

PR/Award ¥ 52150060034



Los Angeles Unified Schoot District
Cohont 6§ Smalter Leaming Communities
Appendix A, SARC Repotts, Frenklin HS, Page 55

' These dafa are not reguired o ba reported until 2006, when they can be reported for tha enlire
pofential gradvaling class. Al that Iime, tha data ara expected o be disaggregaled by speciat
education stalus, English leamers, sociceconomically disadvaniaged slalus, gender, and ethnic

group.

Dropout Rate and Graduation Rate

Data reported regarding progress toward reducing dropout rates over the most recent three-year
period includa grade 8 through 12 enroliment, the number of dropouts, and the one-year dropout
rate as reperied by CBEDS. The formuta for the one-year dropout rale is (grades 8 through 12
dropouls divided by qrades 9 through 12 enrollment) multiplied by 100. The graduation rate,
included as one of the requirements of California’s definilion of Adequate Yearly Progress as
required by the federal No Child Left Behind (NCLB) Act, is calculated by dividing the number of
high school graduates by the sum of dropouts for grades 9 through 12, in consecutive years, plus

the number of graduates.

; School District State
5001-2002-2003-] 2003 | 2002- | 2003

| o T oa | 290t | 2002- | 2005 [ 2001-02 | 2002.03 | 200304

;g}f[‘gl)‘“e“‘ 3297|3349 |3419 |186,9841194,430 100,766 1,772,417 ,830,664|1,876,927

Number of '

Dropouis | 13 | 134 | 30 10706 16,129 | 15,904 | 48,454 | 58483 | 61,253

Dropout

Rate(1- |04 |40|09| 57 | 83 | 80 | 27 3.2 33

bear) 1 .

oroduation| g3.2 | 77.6 (82| 720 | 67.7 | 657 | 870 | 87 | 85

VIL Class Size

Average Teaching Load and Teaching Load Distribution
Data reported are the average class size and the number of classrooms that fall into each size
catergery (i.e,, number of students), by subject area, as reporied by CBEDS,

2002-03 2003-04 2004-05
A Number of Av Number of Av Number of
Subject Vd- | Classrooms 8- | classrooms | 2VY9- | Classrooms

Class 25 Class TR Class 25

. - ai - ) -
Size 22 | 32 33+ | Size 2 | an 33+_ Skze 2 | 32 a3+
English 257 |54 [ 55 [33 | 234 |88 40 {26 | 236 |80} 44 | 34
Mathematics | 33.1 | 3 | 31 |48 | 30.0 {20 { 27 [45 ] 315 [14 | 27 {55
Science M2{5 |28 |28 | 33.1 5§ |17 }32 ]38 | 3 7 |53
[Social :

Science 343 |5 |121 (621324 |9 |33 |63 (324 |9 |25 |61
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VIHI. Teacher and Staff Information H

Core Academic Courses Taught by NCLB Compliant Teachers

For a school, the data reported are the percent of a school's classes in core academic subjects
taught by No Child Left Behind {(NCLB) compliant teachers, For a district, the data reported are
the percent of all classes in cote academic subjects taught by NCLB compliant teachers in all
schools [n the district, in high-poverty schonls in the district, and in low-poverty schools in the
district. More information on teacher qualifications required under NCLB ean be found at the CDE
Web site at hitn:/fwww.cde ca gov/nclblsrlial,

Percent of Classes In Core
Academic Subjects Taught
| by NCL.B Compliant
| Teachers
[This School 70.1%
IAll Schools in District 85.0%
High-Poverty Schools in
District 65.4%
Low-Paverty Schools in
Distsict 66.9%

Teacher Credentials

Data reported are the number of {eachers (full-lime and part-time) as reported by CBEDS. Each
teacher is counted as "1." If 2 teacher works at two schools, helshe is counted at one school only.
Data for teachers with a full credential and teaching outside hisfher subject area are provided by

the district. s
2002- { 2003~ | 2004-
03 04 05
Tota) Teachers ) 153 146 151
Teachers with Full Credential 116 112 127

Teachers Teaching Outside Subject Area {fully credentialed | ...
but teaching oulside subject area)*

Teachers in Altemative Routes lo Certification (distﬁct and
university infemship)

5 54

7 14 27

Pre-intemship 14 12 3
Teachers with Emergency Permits [not qualified for a 25 16 14
credential or intemship but meeting minimum requirements)

Teachers with Waivers (does not have credential and does 1 1 0

not qualify for an Emergency Permit)

* At the secondary level, this count is at the course assignment level and is a duplicated count of
teachers.

Teacher Misassignments

Data reported are the number of assignments for cerlificated employees who do not have a
legally recognized certificate or credential for the courses that they are assigned. This includes
assignments that involve teaching of English Leamers. Tolaf Teacher Misassignmenis includes
the number of Misassignments of Teachers of English Leamers. For the 2005-06 school year,
misassignment counts are as of Oclober, 2005.
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2003- | 2004- | 2005-
04 ‘ 05 | 06 |
|Misassignments of Teachers of English Leamers 53 | 115 131
[Total Teacher Misassignments [ 62 | 168 | 205

Teacher Education Level
Data reported are the percent of teachers by education level, as reported by CBEDS.

| Scheol | District
Doctorate 2.0% 1.5%
Master's Degree plus 30 or more semester hours 14.6% 14.9%
[Master's Degree 7.3% 11.8%
|Bachelor's Degree plus 30 or more semester howrs 36.4% 35.7%
Bachelor’s Degree 37.1% 34.9%
Less than Bachelor's Degree |

Vacant Teacher Positions

Dala reported are the number of a positions to which a single designated cerificated employee
has not been assigned at the beginning of the year for an entire year or, if the positien is for a
one-semesler course, a posilion of which a single designated cerlificated employee has not been
assigned at the beginning of a semester for an entire semestar.

For the 2003-04 and 2004-05 school years, the data are reporied as of April. For the 2005-08
school year, the dala are reported as of November, 2005.

2003- | 2004- | 2005-
04 05 a6

Total Number of Vacant Teacher Posilions 0 1 2

Teacher Evaluations

Teachers are evaluated on a requiar basis by administrators in accerdance with State and District
requirements and contractual agreements. The District requires annual evaluations for provisional
and prabalionary teachers and biennial for permanent teachers.

During the school year 84 teachers were evaluated.

To ensure continued development of profassional skills, staff participated in the following growth
opportunities:

= Faculty meetings

« Staff development sessions

» Grade level/deparimental meelings

+ College level courses

= Inservice classes from District/Unit/Division
- Conferences and/or workshops

= New teacher training

Substitute Teachers

This school has experienced some difficully in cbtaining substitute teachers {o provide classroom
instruclion [or absent feachers. Last year, the approximale average yearly absence for teachers
was 6.557 day{s).
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Counselors and Other Support Staff Academic Counselors
Data reported are in units of full-time Data reported are in units of ful-ime
equivalents (FTE}. One FTE isdefined as a equivalents (FTE). One FTE is defined as
stalf person working 100% (i.e., full time), a slaif person wheo is working 100% of full
Two stalf persons working 50% of full ime lime. Two staff persons working 50% of full
also equals one FTE. time also equals one FTE. The ratio of
Title FIE pupils per academic caunselor is
enroliment, as reported in the most recent
Counselor 94 California Basic Educational Data System
Librarian 0.6 (CBEDS) data collection, divided by the
Psychologist 0.0 number of academie counselors.
Social Worker 0.0 Number ol’Academici Raﬁio[;’upi_ls per
cademic
Nurse 0.0 Caunselars (FTE) ; Counselor
Speech/Language/Hearing T
Specialist 0.0 9.4 i 365.0
Resource Specialist {Non- 0.0
Teaching) .
Other (Specify) 52

Note: Flease contact school principai for updated counts of support staff for this school,

1X. Curriculum and Instruction |

School Instruction and Leadership

Each schoal's instructional program requires implementation of the District guidelines and
courses of study which are aligned with Stale adapted frameworks and model cuniculum guides
for all grade levels and subject areas.

The activities listed below provide leadership oppartunities far siaif, parents, and community
involvement in order {o accomplish instructional priorities.

s Grade Level/Department Chairs
+ School Advisary Council

* Bilingual/Bicullural Council

+ Shared Decision Making Council

In addition, the logal school leadership coundl is involved in shared decision making. The council
is composed of the United Teachers of Los Angeles Chapler Chair, teachers, elected
parentsfcommunity representatives, a classified employee representative, the principal, and at
the secondary level, a student representalive.

The Council determines the following matters:
a. Staff development program
b. Student discipline guidelines and code of student conduct
c. Schedule of schoo! activilies, evenls, and special schedules
d. Guidelines for use of school equipment
. Local budgetary matters

Pi/Award & SZ15L060084
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Professional Development

Intensive professional development is provided to suppert the implementation of standards-based
core instruction and incorporates initial training, coaching, lesson study inquiry groups, 2nd on-
line training. Professional development opporiunities are aligned to each teacher’s assignment.
The dislrict is building capacity for stalf at each schoo! to provide balanced professionat
development that supports effective classroom practices thraugh structured reflection, inquiry,
action research, and other complementary activities.

Coaches provide crilical support te teachers for literacy and mathemalics. Coaches work in
classrooms with teachers, creating a collaboralive cullure to implement practices that increase
leacher effectiveness and student achievement,

Staff development activities support teachers of students with disabilities in the general education
classroom with the general education curriculum. Activities that integrate instructional strategies
and adaptations to the cumiculum o address diverse leamer needs are included in all
professional development. Coaches include strategies in their training that support sludents with
disabilities lo leam core curriculum in the Jeast restrictive environment,

All site-based administrators are provided monihly training within their local district that is focused
on fiteracy, mathematics, and written language. Training Is designed to prepare administrators fa
build teaming communities within schools with comprehensive professional development for
teachers.

Additionally, the LAUSD Administrative Academy provides professional development to all entry-
level adminisirators and all first-year principals to extend the knowledge and skills defined in the
Czlilomia Professional Standards for Educational Leaders and o build a slrong knowledge base
focused on the core program and on management skills.

New Teacher Professional Development

Beginning and new leachers are provided opportunities for professional development theough the
District's Allemative Cerlificalion and Teacher Support {(ACTS) programs.

New teachers, with altemative cerlification, such as bistrict Intems, complete a 240-hour
preservice orientation that provides orientation o classroom organization, management,
techniques and strategies; are provided opportunities o observe experienced teachers in the
classroom; [eam to develop instructiona! plans; have the opparlunity to teach a series of [essons
under close supervisicn; and, learn about District instructional priorities and resources. The
District Intems then enroll in a three-year Preparation and Beginning Teacher Support and
Assessment Induction Program {(BTSA) that provides assislance, guidance and support as they
complete the professional development requirements necessary to eam California Professional
Clear teaching credenlials, They are supported In their classroom and courses by program
instructors, staff, and trained Support Providers.

New teachers who hold California preliminary teaching credentials receive professional
development, support and assistance through the BTSA Induction Program during their first and
second years of service with the District, and also receive the assistance and guidance of a
Support Provider at the local schools. Successful teachers eam Professional Clear teaching
credentials at the conclusion of this program.

New and beginning feachers who are enmlled in university credentialing programs complete a
120-hour preservice professional development program that emphasizes classroom organization,
management and District priorities prior to assuming classroom dulies.
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The Peer Assistance and Review program provides professional development and support to
identified veteran teachers.

Quality and Currency of Textbooks and Other Instructional Materials

The use of the Open Court Reading {Foro Abierto Para la Leclura) Pragram provides standards-
based instruction in science and history/social science for kindergarien through grade three at the
elementary school level. In addition {o literacy develcpment, Open Court 2002 includes the
Science/Social Studies Connection Center, while classroom libraries and Foss kils supplement
Open Court 2000 for students in Grades K-3. Science lextbooks were purchased for all students
in Grades 4 and 5. Health texthooks were purchased for Grades K-5 in spring 2005 for
implementation in 2005-08. History/secial science textbooks will be adopted it 2005-06.

Beginning in 1998, with the Schiff-Bustamante funding, textbook evaluation commitlees aligned
textbooks in the care subjects to stale-content standards for Grades 8-12 on the following
schedule:

1989 — standards-aligned basic for mathematics texthooks

2000 - standards-aligned English for textbooks, historyfsocial science, and science

2001 — standards-aligned for history/soctal science textbooks, as well as additiona! standards-
aligned mathematics and science

2002 ~ standards-aligned textbooks for English, Intervention, and English as a Second Language
2003 - standards-aligned textbooks for English, history/social science, malhematics, science
2004 - framework-aligned texthaoks for foreign language

2005 - framework-aligned textbooks for health

The Grade 9-12 District adoption of history/social science textbooks will be finalized and
implemented in 2006,

For middla schools, the following schedules targeted the purchase of standards-aligned
textbooks:

1989 — ESL, history/social science

2000 - science

2001 — mathematics

2002 — rezding, intervention, and ESL

2003 - English, history/social science, mathemalics, science
2004 ~ English, histary/sacial science, mathemalics, science
2005 ~ health

The Grade 6-8 District adoption of hislory/social science texibooks will be finalized and
implemented in 2008,

Avallability of Sufficlent Textbooks and Ofher Instructional Materials

Sufficient core program texthooks and instructional materials were available in the 2004-2005
school year for on-track students in grades K-12 to support the core ¢umiculurn areas of
reading/EnglishiEnglish Language Development {ELD)}, English as a Second Language {ESL),
and/for intervention, history/social sclence, mathematics, and science. Thus there was a one
textbook per pupil ratio for on-track pupils at multi-track scheols. Since the District was not
fequired to have one textbook per off-frack student at mulll-irack schools in classes where
homework is assigned during 2004-05, the off-track ratio of taxtbooks per pupit at multi-track
schools varies from school to scheol.
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To provide sufficient textbooks in subject areas consistent with the content and cycles of the
curiculum framework adopted by the State Board of Education, the Los Angeles Unified Schaol
District continued to target State texibook money, available Dislrict general funds, categorical
funds, as well as any additional funding provided by the Stale, o the purchase of core textbooks
and instructional materials. In 2004-05, the District allocated $77,000,000 for the purchase of
textbooks: $36.1 million — State textbook funding; $35.8 — one-time Williams funding; and $6
million in carry over Schiff-Buslamante funding.

Reading/language arls and history/social science textbooks were adopled in 1999; science
textbooks in 2000; reading program replacements in 2001; readingflanguage arts/ELD in 2002;
science {extbooks {Grades 4 and 5) as well as Grades K-5 reading/language arts/ELD,
history/social science, and mathematics. Health textbooks were adopted in 2005 with
implemeéntation in July and Septernber 20085.

In 2004-05, the Dislrict allocated $7,300,000 1o address the continuing need for science
laboratery equipment to bring all high schools up to the District standard.

Availability of Sufficlent Standards-Aligned Textbooks and Other Instructional Materials
information abaut the availability of sufficient standards- aligned (kindergarien through grade 12)
and state-adopled (kindergarten and grades 1 through 8) or locally adopied {grades 9 through 12)
textbocks and other instructional materials for each pupil, including English leamers, that are
consistent with the content and cycles of the curriculum framewaorks adopted by lhe State Board
of Education in the core cumicufum areas of readingflanguage arts, mathematics, science,
hislory-social science, foreign language, and health {kindergarten through grade 12); and science
through 8, the information zlso includes a description of any supplemental eurriculum adopted by
the lacal goveming board. If an insufficiency exists, the parcent of pupils who lack sufficient
texdbocks and inslructional malerials is included.

Core Curriculum Areas

Availability of Sufficient
Texthooks and Instructional
Materials

Percent of Pupils Who Lack
Sufficient Textbacks and
Instructional Materals

Reading/Language Arts Sufficient - Grades K-12
Mathematics Sufficient - Grades K-12
Science Sufficient - Grades K-12

Insufficient - New adoption

Required data will be

History-Social Science , collected for
in 2005-06 inclusion in the 2005-06
Foreign Language Sufficient - Grades 9-12 SARGC to be
Health Sufficient - Grades K- 7, 9 PUbﬁShig inIthe 2006-07
insufficient - Grades 8-12, School year.
Stience Laboratory New materials ordered in
Equipmeni {grades 9-12)  |spring 2005 with defivery in

2005-06

Instructisnal Minutes

Dala reported compare the number of instructional minutes offered at the school level to the state

requirement for each grade.
Grades Instructional Minutes
Offered State Requirement
912 68,134 64,800

Continuation School Instruclional Days
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Dala reparted are the number of Instructicnal days offered at the school leve! compared to the
state requirement for each grade.

Inslructional Days with at least 180
Grades Instructional Minutes
Offered State Requirement
9-12 180 days 180 days

Note: The number of minutes offered does not 1ake into consideration pupil free days, minimum
days or shortened days.

Minimum Days in School Year

Shortened/minimum days are used for local school pregram ptanning, staff development, parent-
teacher conferences, curriculum planning, preparalion for Back-to-School Night, Open House,
and aother schaol communily aclivilies. For schaols on a year round calendar, the number of
shortened and minimum days is reporied by track.

Minimum and Shorlened Days for 2004-05

# of Minimum Days | # of Shortened Days
Track A 9 0
Track B 9 0
Track C 2] 0

&. Post secondary Preparation (Secondary Schools) |

Advanced Placement and International Baccalaureate Courses

Data reported are the number of Advanced Placement (AP) and Internationa)l Baccalaureate (1B}
courses and classes ofiered, and the enroliment in various classes. The data for fine and
performing arls include AP Art and AP Music, and the data {or science include IB Humanilies.

Subject Numbgrﬁc;l; g:urses Numbgrﬂ ?r ::dlasses Enrofiment
Fine and Performing
Alls
Computer Science
~ English 2 10 209
Foreign Language 2 9 194
Mathematics 2 2 57
Science 2 3 75
Social Science 2 7 162

Student Enreliment in Courses Required for University of California {UC) andfor California
State University (CSU) Admission

Dala reported are the number and percent of student enroliment in courses required for the
University of Califomia (UG} and/or California State University (CSU) admission, The percent of
student enroliment is calculated hy dividing the tota! student enroliment in courses required for
UC andfor CSU admission by the total student enfoliment in all courses.
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Nole: Each student is counted in each course in which the student is enrofled. As a result of these
duplicated counts, the student enroliment in all courses will, and the student enroliment in
courses required for the UC and/or CSU edmission may, exceed the actual sludent enrofiment
figure for the school.

. Percent of Student
Student Enrollment in alf Cft:l:g:;;%i:ﬁ::an:iefg:‘ac Enrallment in Courses ‘
Courses Required for UC andfor CSU
and/or CSU Admission Admission .
19,896 13,8856 60.8% i

Graduates who have Completed all Caurses Required for University of California (UC)
andfor Californla State University {CSU) Admission

Data reported are Lhe number and percent of graduates who have completed all courses required
for the University of California {UC) and/or California State University {CSU) admission, The
percent of graduates is calculated by dividing the total number of graduates who have completed
all courses required for UC andfor CSU admission by the total number of graduates.

Number of Graduates who | Percent of Graduates who
have Completed all Courses | have Completed all Courses
Number of Graduates Required for andfor CSU  |Required {or UC and/or CSU
Admission Admission
441 385 87.3%
SAT Reasening Test

Data reported are the average verbal and math scores for Grade 12 sludents at the school at the
school, district, and state level who voluntarily take the SAT Reasoning Test for college entrance,
Data are also reporled for totaled grade 12 enroliment and percent of grade 12 enrollmenl teking
the test. Students may take the lest more than once, but only the highest score is reported at the
year of graduation. The test may or may not be available to students at a given a school. Detailed
information regarding SAT results may be found at the CDE Web sife at

hittpiwww.cde.ca.qgov/ds/sp/all.
Nola: To prolect sludent privacy, sceres are not shown when the number of studenis tested is 10
orless.
School District State

2002- | 2003- [ 2004- | 2002- | 2003- | 2004-

03 04 05 03 04 05 2002-03 | 2003-04 | 2004-05
Grade 12
Enroliment 424 395 404 2?,253 28,132 |28,700 [385,356 |395,194 |409,576
Percent of
Grade 12
Enroliment42.7% |57.5% |45.5% (48.9% (47.4% |45.7% | 36.7% | 35.3% | 35.9%
Taking
Test
Average
\erbal 427 | 395 | 411 | 437 | 438 | 443 494 496 499
Scere
Average | 430 | 407 | 412 { 454 | 455 | 458 518 519 521
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Math
Score

Caollege Admission Test Preparation Course Program

Every high schoo! administers the PSAT in preparation for the SAT and counsels sludents
regarding test results. Counselors recommend appropriate strategies for students to improve test
SCOTES.

Oplional programs include:

e test preparation courses offered by an outside vendor
» lest preparation courses taught by teachers af the school site
» online test preparation for all studenls at the school

Career Technical Education Programs

Informaticn about the degree to which pupils are prepared to enter the workforce, including: a list
of career technical education {CTE} pragrams offered by the district that pupils at the school may
participate in and that are aligned 1o the applicable model cumiculum standards; a list of CTE
program sequences offered by the district; a list of courses conducted by a regional cccupational
center or program, and those conducted directly by the district; and a listing of the primary
representative of the district's career technical advisory commitiee and the industries
represented. For additional information, contact the district cffice or speak with the school
principal,

The Los Angeles Unilied School District-Regional Occupationat Centers and Programs offer 365
CTE courses In 40 major campuses in the following Career Pathways:

. Agriculture VIl.  Health and Medicine
AL Animal Science A. Dental and Vision Services
B. Forestry B. Diagnestic Services
C. Omamental Horliculture C. Health Care Information
Services

0. Medical Office Servicas
E. Nursing Services

. F. Support Services
I Arts and Media G. Therapeutic Seivices

A. Grophie Design
B. Performing Arts
C. Photography
D. Printing
E. Slgn Painting VIil. Home Economics
A Beauty
B. Fashion
C. Food Services
] D. Hospilality, Tourism, Recreation
I Educatien E. Interior Design
A. Foreign Language
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V.  Engineering Technology

A. Construclion
B. Drafting

C. Electronics Technology
D. Information Management

V.  Finance
A, Accounting
B. Banking
C. Entrepreneurship
D. Real Eslate

VI.  General Business
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IX. Indusirial Technology
A. Automuptive
B, Aviation
C. Custodial Services
D. Diversified
E. Eleclrical
F. Energy and Transporiation
G. Manufacturing

X Public and Social Services
A, Childcare Providers
B. Homeland Security
C. Human Services

A. Computer Information System

B. Customer Service
C. General Office
D. Retailing

Trade advisory committees exist in every school site for every career pathway or program, For
more informalion, please contact Tesste Castillo, ROGP Gurmiculum Advisor at 213-241-3706 or

email her at tessie.castillo®/ausd.net.

Career Technlcal Education Data

Dala reported are inlended to measure the performance of the school's career fechnical

education (CTE) programs.

Number of the school's pupils participating

in CTE 1.886
Percent of the school's pupils who
complete a CTE program and eam a high 38,10

sthool diploma

Percent of CTE courses thal are
sequenced or arliculated between a schoot
and instilutions of postsecondary educalion

+ 100% of the Ghildcare Provider

courses in the Public and Social
Services Career Pathway are
articulated between Harbor
Cecupational Center and Harbor
Community Adult School,

100% of the Childcare Provider
courses In the Public and Social
Services Career Pathway are
articulated belween Venice
Community Adult School and West
Los Angeles Community Callege.
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s 50% of the Animal Science
courses in the Agriculture Career
Pathway are articulated between
West Valley Occupational Center
and Pierce College.

= 10% of the Beauty courses in
Home Economics are articulated
between West Valley Occupational
Center and Pierce College.

X, Fiscal and Expenditure Data H

School Site Teacher Salaries {Fiscal Year 2003-04)
This information Is intended to provide a comparison of the average leacher salary at a school
site with the average teacher salaries at the district and slale levels.

Percent Difference Between

Average Teacher Salary School Sile Average Teacher
Salary and
. - District Average | State Average
School Site District State Teacher Salary | Teacher Salary
$53,626.08 — —_ -_ —

Expenditures Per Pupil (Fisca) Year 2003-04)
This information bs intended 1o provide a comparison of a school's per pupil funding from
unrestricted sources with other schools in the disfrict and throughout the state.

School Site Percent Differenca
Expenditures per Pupil Between School Site and
District State District State
From From Expenditu;es Expendilu;es Expendilu;es Expenditures
Total |Restricted|Unrestricted pefr Pupil P ef';g upil pef::: upil P efr Pupil
rom m ' m TOm
Sources | Sources Unrestricted | Unrestricted | Unrestricted | Unrestricted
Sources Sources Sources Sources
$2,868 $4,437 $4,003 - 10.8% —

$7.305-
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Los Angeles Unified Schoot District
333 8. Beaudry Ave.
Los Angeles, Ca, 90017
(213) 241-1000

Superinfendent Roy Romer
Prepared by
Scheolinfarmation Branch
Planning, Assessment, and Research
(213} 2312450

for.2004:2005 Schocl Yeay
i [Seied February: 2006

MESSAGE FROM THE PRINCIPAL

The School Accounlability Report
Card is issued annually for each
elementary and secondary schoot in
the State of Califomnia and provides
an assessment of selected

LOCKE SENIOR HIGH conditions related to the school, its
resources, its successes, and the
FRANK WILLIAM WELLS areas in which improvements may
be needed,
IZ5EH1ITH ST
LOS ANGELES, CA 90061 As you read this Report Card for our
Phone - (323) 757-3381 school, | believe that a picture wil
Fax - (323) 779-1322 emerge of a school dedicated to
improvement, a qualified faculty that
Location Code - 8733 i5 professionally and personally
CDS Code - 19-64733-1935134 committed to meeting the leaming
needs of students, and a student
www.lausd k12.ca.us/L.ocke HS body which is motivated to perform
well,

Our s¢hool puts forth efforts to
involve parenis and community in
our school and to keep them
informed. This is done through
meetings with various parent groups.
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As a parent or other interested
person for whom this Report Card
was designed, you may be
interested in additional information
regarding the Report Card or
parent/community invelvernent. Far
such information, please call the
schoot office,

FRANK WILLIAM WELLS, Principal

]Conlact Person
Name:

FRANK WILLIAM WELLS

Contact Person (323) 757-9381

Phone Number:

Il. Pemographic Information

Grada Configuration: 03«12

Student Enroliment - Grade Level
Dala reported are the number of students in

each grade

level as reparted by the Califomia Basic
Educational Data System{CBEDS).

Grade Level Enroliment

Grade 9

1451

\Grade 10

843

IGrada 11

531

Grade 12

285

tUngraded
|Secondary

250

‘ola)
Enroliment

3410

PR/Award 2 S215L060084

Student Enroliment - Racial and Ethnie
Subgroups

Data reported are the number and percent of
students in each racial and ethnic subgroup as
reporied by CBEDS,

Racial and Ethnic | #of % of
Subgroup StudentsiStudents
African American { 1,255 | 36.8%
o AaskaNaivg | 1| 00%
Asian 1 0.0%
Filipino 2 0.1%
Hispanic or Latino | 2,146 | 62.8%
Pacific Istander 3 0.1%
White {Not 2 0.1%
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Hispanic) I :
{I’Eultiple or No i
Response :

lIl. Schoo! Safety and Climate for Learning T

Our school makes avery effort 1o pravide a safe, clean environment for leaming. Classroom
space is used to support our instructional pregram. Emergency drills are routinely held for
earthquake and lire preparedness for our sludents and staff,

School Safety Plan
As required by California Education Code (CEC), Section 35294, the school's Safe Schoo! Plan

was revised and reviewed with staff on the following dates:

. Date reviewed
Safe Schoo! Plan Dale revised with staff

IVolume 1 - Prevention
Programs

Molume 2 - Emergency
Procedures

Scheol Pregrams and Practices That Promote a Positive Learning Environment
Our school provides a disciplined, stimulating learning climate for all students.
The programs and practices to promote a positive leamning environment include the following:

Types of Awards for Non-Athletic Activities

» Student Achievement

= Atfendance

» Citizenship

* Improved Behavior

+ (3ang FreefDrug Free Awareness
» Student Leadership/Council

Suspensions and Expulsions

Data reported are the number of suspensione and recommended expulsions (i.e., the ioial
number of incidents that resulted in a suspension or expulsicn).

The rate of suspensions and expuisions is the total number of incidents divided by the schoof’s
tota) enroliment as reported by CBEDS for given year.

| _ School District

2003 2004 20058 2003 2004 2005
F# of Suspensions | 869 858 906 82,837 80,160 75,690
Rate of :
!S uspensions 2851 27.78 26,57 10.82 10.51 10.48
# of Expulsions 2 23 3 617 726 674
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Rate of

! :
Expulsions !( 007 : 074 0.08 0.08 010 = 0.09

V. School Facilities

School Facility Conditions - General Information

The District takes great efforts o ensure that all schools are clean, safe, and functianal within the
available resources. The District has established cleaning standards for all schoal factiities in
assigning and inspecling custodial work. A summary of these standards is available through the
site administrator. Food service and resiroom facilities are given highest priority on a daily basis
to ensure the health and safety of students and staff, Other cleaning functions may be scheduled
on less than a daily frequency due to the limitation of available custadiat resources,

Scheol Facllity Conditions - Results of Inspection and Evaluation

Data reported are the determination of good repair based on the most recent Safe School
Inspection, The assessment areas listed as “Neo” for being in good repair have been determined
to have deficiencies as described in the Department of Educalion “Intefim Evaluation Instrument”.
Deficiency details can be found at www.fausd-oehs omg under *Schoo! Inspection Resulis®.
Addilional information aboul the condition of lhe schoo! facilities may be abtained from the school
principal.

Facility In
Interim Evaluation Instrument Good  |Deficiency and Remedial Actions Taken or|
Parl Repair Planned

Yes | No

Gas Leaks
Mechanical Systems

Windows/Doors/Gates

{interior/exteriar)

Interior Surfaces {walls, floors,
nd cellings)

[Hazardous Malerials (interior
nd exterior)

Struetural Damage

Fire Safety

Electrical (interior and exterior) _

PestVermin Infestaticn _ X |*

Drinking Fountains {inside and

IOLIlSidB)

Restrooms X
Sewer X
Playground/Schoal Grounds Y
Other X
***"No® means lhat cited maintenance deficiencies in the category have not been
repaired or mitigated to date, but have been reporied via Trouble Call or Identified as

KK x| K| x| XX
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a major maintenance or bond project and will be completed as soon as feasible.

V. Academic Data

S —

Standardized Testing and Reporting (STAR) _

Through the Califernia Standardized Testing and Reporting (STAR) program, students in grades
2 through 11 are tested annually in various subject areas. Currently, the STAR program includes
California Standards Tests (CST) and a norm-referenced test {NRT). The CST tests English-
language arts and mathematics In grades 2 through 11, science in grades 5, 8, 10, and 11 and
history-social science in grades 8, 10, and 11. Prior to 2005, the NRT tesled readingflanguage
arts and mathematics in grades 2 through 11, spelling in grades 2 through 8, and science In
grades 9 through 11. Beginning in 2005, the NRT tests readingflanguage arts, spelling, and
mathemafics in grades 3 and 7 only, and no longer tests science in any grade.

Califernia Standards Tests {CST)

‘The California Standards Tests {CST) show how well students are deing in relalion lo the state
content standards. Student scores are reported as performance levels. The five petformance
levels are Advanced (exceeds slate standards), Proficient (meets stale standards), Basic
(apporaching stale standards), Below Basic (below slate standards), and Far Below Basic (well
below state standards). Students scering at the Preficient or Advanced level meet state standards
in that content area. Students with significant cognitive disabilities who are unable to take the
CST are tested using the Califomia Altemate Performance Assessment (CAPA). Detailed
information regarding the CST and CAPA results for each grade and proficiency level can be
found at the California Depariment of Education Web site at htin:#/slar.cde.ca.qov or by speaking
with the schaoel prncipal.

Nofe: To profect student privacy, aslerisks appear in any cell whenever 10 or fewer students had
valid test scores.

CST - All Students
Dala reported are the percent of students achieving at the proficient or advanced level (meeling
or exceeding the state standard),

Schoot District State

Subject  [2002- [2003- [2004- [ 2002- [ 2003- | 2004~ | 2002- | 2003- | 2004-
03 04 05 | o3 04 05 03 04 05
Engfish-

Language Arts 7% | 5% | 7% | 23% | 24% | 27% | 35% | 36% | 40%

Mathematics 1% 1% 1% | 25% | 26% | 29% | 35% | 34% | 38%
Stience 6% | 4% | 3% | 13% | 12% | 12% | 27% | 25% | 27%

ooy Social | go | 3% | 4% | 17% | 18% | 20% | 28% | 20% | 32%

CST - Racial/Ethnic Groups
Data reported are the percent of students achieving at the proficient or advanced leve] (meeting
or exceeding the state standard).
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! American White
; : African- | Indian or ; - | Hispanic | Pacific

i Subject American| Alagka Asian | Filipina or Latino |Istander Hism:rtic)
i Nalive P
English-

'}Language 6% - - 8% - -
‘Arts

{Malhemaﬁcs 1% - . 1% - *
iScience 2% - - 4% ** "
History-Socia) . . - .
'rScience 2% 5%

CST - Other Subgroups

Data reported are the percent of students achieving at the preficient or advanced level (meeting
or exceeding the state standard).

. English | Economically [Students with| Migrant
Subject Male | Female Leamers Disadvantaged| Disabililies | Education
'523232; oats| 7% | 9% | 2% % 3% 0%
Mathemalics 1% 1% 0% 1% 2% 0%
[Science 3% 3% 1% 3% 0% -
History-Social o b, o 9
cience 5% 3% 1% 3% 1% 0%

California Physical Fitness Test

Data reported are the percentage of students meeting filness standards (scoring in the healthy
fitness zone on all six fitness standards) for the most recent tesling period. The Califomia
Physical Fitness Test Is administered to students in grade 5, 7, 9 only. Detalled infarmaticn
regarding the California Physical Fitness Test may be found at the CDE Web site at

hitp:/lwww. cde.ca.govitaftalpff,

Note: To protect student privacy, scoras are not shown when the number of students lasted is 10
or less,

Grade Schoo! Bistrict State
Level [Total | Female | Male | Total [Female [ Male | Total [ Female | Male
09 |23% | 1.5% [3.3%[129% | 11.5% | 14.2% {26.7% | 25.8% | 27.5%

Academic Performance Index

The Academic Performance Index (AP} is a score on a scale of 200 to 1000 that annually
measures the academic performance and progress of individual schools in California. On an
interim basis, the state has set 800 as the APl score that scheols should strive to meeb

Growth Targets: The annua! growth target for a schoaol [s 5 percent of the distance between its
base AP| and B0O. The growth target for a school at or above B0G is 1o remain af or above 800.
Actual growth is the number of AP| points a school gained between its base and growth years.
Schools that reach their annual targets are eligible for awards.
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Subgroup API's and Targets: In additian to a schoolwide API, schools also receive APl scores
{or each numerically significant subgroup in the schoal (i.e., racial/ethnic subgroups and
soctoeconamically disadvantaged students). Growth largets, equal to 80 percent of the school's
target, are also set for each of the subgroups, Each subgroup must also meel its target for the
school ta be eligible for awards.

Percent Tested:; To be eligible for awards, elementary and middle schools must test at least 85
percent or their students in grades 2 through 8, and high schools must test at least 90 percent of
their students in grades 9 through 11 on STAR assessments.

Statewide Rank: Schoals receiving an API Base score are ranked in ten catergories of equal
size {deciles) from 1 (lowest) to 10 (highest), according to type of schoal (elementary, middie, or
high schoal},

Similar Schools Rank: Schoals also receive a ranking that compares that school to 100 other
schools with similar demographics charactefistics, Each set of 100 schools is ranked by AP{
scores from 1 (lowest} to 10 (highest) to indicate how well the school performed compared to
schools most like it,

APl criteria are subject {o change as new legislation is enacted Into Jaw. Detailed information
about AP? and the Public Schools Accountability Act (PSAA) can be found at the CDE Web site at
htip:fiwww.cde.ca.qovitalac/ap/ or by speaking with the school principal.

AP} - Schoolwide
APl Base Dala AP Growth Data
rom From From
2002 2003 2004 2002 2003 2004
to 2003 |io 2004 |to 2005
Percent Percent
Tested 0 0 M Irested 0 91
P| Base APl Growth

Qcore 450 Score 440
‘Growth Target 18  [Actual Growth
Statewide 4
Rank
Similar 1
\Schools Rank

AP - Racjal and Ethnic Subgroups
Data reported are APl Base and Growth soores and growth targels.

APt Base Data AP] Growth Data

From From From
2002 2003 2004 2002 2003 2004
o |10 2003 | to 2004 | to 2005
Affican American African American
Pl Base AP Growth
goore 430 Seore
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‘Growth Target| | [ 14 [Actual Grewth| | | !
| American Indian Alaskan Nalive American Indian Alaskan Native
IAP] Base API Growth
Scare Score
Growth Target Actual Growth f i
f Asian Asian
APl Base APl Growth
iScore [Score
Growth Target Actual Growth
| Filipino Filipino
AP| Base [AP] Growih
Score Score
Growth Target]| Actual Growth |
[ Hispanic or Lating Hispanic or Latino
IAP| Base AP] Growth
gcore 461 Score
Growth Target 14  lActual Growth |
Pacific [slander Pacific Islander

APl Base AP] Growth
[Score Score
Growth Target Aclual Growth

White {not Hispanic} White {no! Hispanic)
AP| Base APl Growth
Score Score
Growth Target Actual Growth

APl - Socioeconomically Disadvantaged Subgroup
Data reported are AP| Base and Growth scares and growth fargels.

AP! Base Data AP Growth Dala
From From From
2002 2003 2004 2002 2003 2004
e to 2003 | to 2004 | to 2005
APt Base | Growth
Seors 456 [Soore
Growth Target 14 [Aclual Growth

State Award and Intervention Programs

Although state intervention and awards programs are curently in the California Education Code,
the programs were nct funded for the period addressed by this report. Therefore, currently no
data are avaifable to report.

Adequate Yearly Progress {AYP)
The Federal No Child Left Behind Act (NCLB) requires that zll schools and districts meet
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Adequate Yearly Progress (AYP) requirements. To comply with NCLB, Califomia adopted AYP
criteria that were approved by the U.S, Department of Education in June 2003. To make AYP,
schools and districts are required each year to meet or exceed specific criteria in each of the

following:
» Requirement 1: Parlicipation rate on the stale's standards-based assessments
» Requirement 2: Percent proficient on the state’s standards-based assessments
* Requirement 3: AP] as an addilional indicator
« Requirement 4: Graduation rate (for secondary schools)

Requirements 1 and 2 apply at the school, district, and subgroup levels. Requirements 3 and 4
apply only at the school and district levels, unless exceplion or "safe harbor” criteria are used.
Detailed information about AYP can be found at the CDE Web site at

hitp/Awww. cde.ca.qov./lalacfayl or by speaking with the school principal.

AYP All Criteria - Schonlwide
Data reported indicate whether all AYP citeria were met far all students in a school or a district,
or that exception (safe harbar) ceteria were met, or that an appeal of the school's or district AYP

status was approved,
Schoolwide Schoo! [ District
2003 2004 2005 2003 | 2004 2005
All Students No No No No [ No No

AYP Participation Rates and Proficiency Levels - Schoolwide and Subgroups

Data reported indicale whelher AYP criteria for both the minimum participation rates and the
percent proficient or abave were met in 2 school of a district.

Note: "N/A” means that the studenl group is not nurnerically signilicant

Schoolwide and School District

Subgroups 2003 | 2004 | 2005 | 2003 | 2004 | 2005
All Students No No No Yes Yes Yes
frican American No No No Yes Yes Yes
‘American Indian or
[ataskan Native /A NiA NIA Yes Yes Yes
IAsian N/A N/A NIA Yes Yes | Yes
fFiIipina NA N/A NIA Yes Yes Yes
Hispanic or Latino No Na No Yes Yes Yes
[Pacific Istander N/A N/A N/A Yes Yes Yes
White (not Hispanic) N/A NiA NIA Yes Yes Yes
Socioeconomically
Disadvantaged No No No Yes Yes Yes
English Leamers No No No Yes Yes No

tudents with
;Ei sabilities NIA No No No No No
APRENDA Second Edition

School Mean Pereentiles

PR/Award # 52151080084



Los Angeles Unified School District
Cohort 6 Smaller Learning Communilies
Appendix A, SARC Reports, Locke HS, Page 76

Aprenda 2 was administered to Spanish-speaking English Leamners wha were receiving
instruction in Spanish and who were enrolled in Basic Bilingual programs, Data
provided for most recent three years at each grade level.

Grade Reading | Mathemalics | Language

Level |2002- | 2003- | 2004- | 2002- | 2003- | 2004~ : 2002- | 2003- | 2004-
| 03 04 05 03 4 05 03 04 05
[ 09 48 14 [ 47 | 32 43 28 43 43 40
[

10 55 | 75 | 65 | 44 | 54 | 41 | 48 | 34 | 56
11 74| 73 — 71

Faderzl Intervention Program

Schoaols and districts receiving federal Title | funding enter Program Impravement {Pl} if
they do not make Adequate Yearly Progress (AYP) for two consecutive years. After
entering Pl, schoals and districts advance to the next level of intervention with each
additional year that they do not make AYP. Information about P), including a list of )l PI
schools and dislricts, can be found at the CDE Web site at

http:/iwww ede.ca.qovilalaciay or by contacting the district office or speaking with the
school principal.

[ Scheol District
[First Year of Program Improvement Implementation 1957-1958 2004-2005
ear in Program Improvement (Implerentation 5 3
Level)
IYear exiled Program Improvement
‘Number of Schools Currently in Prograrn
{Impmvement W 201
Percent of Schools Currently in Program
TI mprovement Wi 30.08%
Number of Reclassified English Leamners
] Year Total EL Tolal Reclassified |Percent Reclassified
2004-05 860 2 0.23%
2003-04 821 4 0.49%
| 2002-03 765 0 0.00%
Student Performmance In Academic Subjects
# Classes Number & Percent of Grades (ssued
Department | Soring 2005 [ A B c 5 3
. 452 480 624 461 889
[Engtish 134 (16%) | (7% | (21%) | (16%) | (30%)
J . 281 288 530 424 780
Mathemalics 98 2oy | (13%) | @3%) | (18%) | (3a%)
. 309 330 426 351 715
Seience 78 s | (15w | ow) | (1ew) | (34%)
Social 66 237 31 482 353 511
Science {12%) {18%) {25%) {18%) {27%)
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VI. School Completion (Secondary Schoels) _ .!

Califernia High School Exit Examination {CAHSEE)

Beginning with the gradualing class of 2006, students in Califomia public schools will have to
pass the California High School Exit Examination {CAHSEE) to receive'a high school diploma.
The School Accounlability Report Card for that year will report the percent of studenis completing
grade 12 who sucessiully campleted the CAHSEE.

These data are not required 1o be reporied untii 2006, when they can be reporied for the eniire
polential graduating class. At thaf time, the data are expacted {o be disaggregated by special
education stalus, English leamers, secioeconomically disadvantaged status, gender, and ethnic
group.

Dropout Rate and Graduation Rate

Data reported regarding progress toward reducing dropout tates aver the most recent three-year
period include grade 9 through 12 enraliment, The number of dropouts, and the one-year dropout
rale as reported by CBEDS. The formula for the one-year dropout rate is (grades g through 12
dropouts divided by grades & through 12 enrcliment) mulliplied by 100. The graduation rate,
included as ane of the requirements of California’s definition of Adequate Yearly Progress as
required by the federal No Child Left Behind (NCLB) Act, is calculated by dividing the number of
high schocl graduates by the sum of dropouts for grades 9 through 12, in conseculive years, plus

lhe number of graduales.
School District State
2001-2002-2003-| 2001- | 2002- | 2003-

02 | 03 | oa 02 03 04 2001-02 | 2002-03 | 2003-04
o2y 2544 |8048 3088 186.984(154,430/189,765(1,772.417]1,830,664(1.876.927
i
Number of
!gmpouts 383 | 401 | 418 | 10,706 | 16,129 | 15,504 | 48454 | 58,493 | 61,253
\Dropout
Rate {1- [15.1[13.2 135 57 83 8.0 2.7 3.2 33
bear)

Gradualion 477 |438 |31.5| 720 | 677 | 657 | 870 | 67 | &5
VII. Class Size ]

Average Teaching Load and Teaching Load Distribution
Data reported are the average class size and the number of dlassrooms that fall Into each size
catergory (i.e., number of students), by subject area, as reparied by CBEDS,

2002-03 2003-04 2004-05
. Av Number of Avg Number of Avg Number of
Subject Clag;:\ Classrooms Clas.s Classrooms Clas-s Classrocms
Size ;2 %35 33+ | Size ;2 %35 13+ | Size ;2 2332' 23+
\English 256 |49 | 54 |33 1249 |61| 459 |28 | 25.7 |B3 | 60 | 33
Mathematics | 321 |12 9 |53 1313 |8 |27 |34 | 201 {17 ] 42 | 33
Science 340 (3 |13 |41 | 321 |6 |22 |36 | 334 |9 | 16 | 46
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iSocial |
‘Science : 330 |5 (19 |43 | 331 |2 (23 |33)|348 | 3 | 18 |51
VHI. Teacher and Staff Information ]

Core Academie Courses Taught by NCLB Compliant Teachers

For a school, the data reported are the percent of a school's classes In core academic subjects
taught by No Child Left Behind (NCLB) compliant teachers. Far a district, the data reported are
the percent of all classes in core academic subjects taught by NCLB compliant teachers in all
schools in the district, in high-poverly schools in the district, and in low-poverty schools in the
district. Mare information on teacher qualificalions required under NCLB can be found at the CDE
Web site at hitp:/ivww.cde ca.govinclbisrital.

l Percent of Classes In Core

Academic Subjects Taught
by NCLB Compliant
Teachers

[This Schoot 45.5%

‘Al Schools in District 65.0%

High-Poverty Schools in

District 65.4%

Low-Paverty Schools in °

'District 68.9%

Teacher Credentials

Data reported are the number of teachers (full-time and parttime) as reporied by CBEDS. Each
teacher is counted as *1.” If a leacher works at two schools, he/she is counted at one school only.
Data for teachers with a full credential and teaching outside his/her subject area are provided by

the district.
2002. | 2003 | 2004-
03 04 05
Total Teachers 119 127 142
Teachers with Full Credential 73 81 100
Teachers Teaching Oulside Subject Area {fully credentialed | ... 9 118

but teaching outside subject area)*

Teachers in Alternalive Routes to Cerlification (district and 8 20 a4
university inlemship)

Pre-intemship 19 13 7

Teachers wilh Emergency Permits (not qualified fara a5 17 19
credential or internship but meeling minimum requiremenis)
Teachers with Waivers {does not have credential and does 2 1 0
not qualify for an Emergency Permit)
* At ihe secondary level, this count is at the course assignment level and is a duplicated count of
teachers, .

Teacher Misassignments
Data reported are the number of assignments for certificated employees who do not have a
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legally recognized certificate or credential for the courses that they are assigned. This includes
assignments that Involve teaching of English Leamers, Total Teacher Misassignments includes
lhe number of Misassignmenis of Teachers of English Leamers, For the 2005-06 school year,
misassignment counts are as of October, 2005.

2003- | 2004- | 2005-
04 as 06

Misassignments of Teachers of English Leamers { 54 | 85 126
Total Teacher Misassignments | &3 [ 204 | 302

Teacher Education Leve]
Data reported are the percent of teachers by education level, as reporied by CBEDS.

| School | District
Doctorate 1.4% 1.5%
Master’s Degree plus 30 or more semester hours 14.8% 14.9%
Master's Degree 16.2% 11.8%
Bachelor’s Degree plus 30 or more semester hours 14.1% B.T7%
Bachelor's Degree 47.9% 34.9%
Less than Bacheler's Degree |

Vacant Teacher Positions

Data reported are the number of a positions to which a single designated cerificated employee
has not been assigned at the beginning of the year for an entire year or, if the position is for a
one-semester course, a position of which a single designated certificaled employee has not been
assigned at the beginning of a semester for an entire semesler.

For the 2003-04 and 2004-05 school years, the data are reported as of April. For the 2005-06
school year, the data are reported as of November, 2005.

2003- | 2004- | 2005-
04 | 05 | o6

Total Number of Vacant Teacher Positions 0 14 3

Teacher Evaluations

Teachers are evaluated on a regular basis by administrators in accordance with State and District
requirements and contraclual agreements, The District requires annual evalualions for provisional
and probationary teachers and biennial for permanent teathers.

During the school year 75 teachers were evaluated.

To ensure continued development of professional skills, staff participated in the following growth
opportunities:

* Faculty meetings

= Staff development sessions

= Grade level/departmental meelings

+ Coltege level courses

= Inservice classes frem Distric/UnitDivision
» Conferences and/or workshops

» New teacher iraining
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Substitute Teachers
This schoal has experienced some difficully in obtaining substitute teachers 1o provide classroom
instruction for absent leachers, Last year, the approximale average yearly absence far teachers

was 7.210 day(s).

Gounselors and Other Support Staff Academic Counselors

Data reported are in units of full-time * Data reporled are in units of full-time

equivalents (FTE}, One FTE is deflined as a equivalents (FTE). One FTE is defined as

stafl person warking 100% (i.e., full ime). a staff person who is working $100% of ful

Twao slaff persons working 50% of full time: time. Two siaff persons working 50% of full

also equals ane FTE. time also equals one FTE. The ratio of
Title FE pupils per academic counselor is

enrcliment, as repored in the most recent

Counselor 8.4 California Basic Educational Data System

Librarian 0.0 {CBEDS) data callection, divided by the

[Psychologist 0.0 number of academic counselors.

Social Worker 0.0 Number of Amdemic‘ Rati;:;::;iilg per

Nurse 0.0 Counselors (FTE) ‘ Counselor

SpeechiLanguage/Hearing

Specialist 0.0 8.4 | 408.0

Resource Specialist {Non- 0.0

Teaching) '

Other (Specify} 52

Nofe: Pleasa comlact scheol principal for updated counls of suppor slaff for this school,

X, Curriculum and Instruction

School Instruction and Leadership

Each school’s instructional program requires implementation of (he District quidelines and
courses of sludy which are aligned with Slate adopled frameworks and mode! cumicutum guides
for all grade levels and subject areas.

The aclivities lisled below provide leadership opportunities for staff, parents, and community
involvement in order fo accomplish instructional priorilies:

* Grade Level/Depariment Chairs
+ Schoel Advisory Council

» Bilinguat/Bicultural Council

+ Shared Dedsion Making Council

in addition, the tocal school leadership council is involved In shared decision making. The counei
is composed of the United Teachers of Los Angeles Chapter Chair, teachers, elected
parentsfcommunity representatives, a classified employee representative, the principal, and at
the secondary level, a student representative.

The Council determines the following matiers:
a, Staff development program
b. Student discipline guidelines and code of student conduct
. Schedule of school activities, events, and special schedules
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d. Guidelines for use of school equipment
e. Local budgetary matters

Professional Development

Inlensive professional development is provided to support the implementation of standards-based
core instruction and incorporates initial training, coaching, lesson study inquiry groups, and on-
line treining. Professional development opporiunities are aligned to each teacher's assignment.
The dislrict is building capacity for staff at each school to provide balanced professional
development that supports effective classroom practices through struclured reflection, inquiry,
action research, and other complementary activities.

Coaches provide critical support o teachers for literacy and mathematics. Coaches work in
classrooms with teachers, creating a collaborative culture to implement practices that increase
teacher effectiveness and student achievement,

Staff development activilies support teachers of students with disabilities in the generat educalion
classroom with the general education cumiculum. Activities that integrate instructional stralegies
and adaptations to the curriculum to address diverse leamer peeds are induded in all
professional development, Coaches include strategies in their ir2ining that support students with
disabilities to leam core cumiculum in the least restrictive envirenment.

All site-based administrators are provided monthly training within their local district that is focused
an lileracy, mathematics, and written language. Training is designed to prepare adminisirators to
build leamning communities wilhin schools with comprehensive professional development for
feachers.

Additionally, the LAUSD Administrative Academy provides professiona! development 1o all enfry-
level administralors and all first-year principals lo extend the knowledge and skills defined in the
Califomia Professional Standards for Educational Leaders and to build a slrong knowledge hasae
facused on the core progratn and on management skills.

New Teacher Professional Development

Beginning and new teachers are pravided opportunities for professional development through the
District's Altemnative Certification and Teacher Support (ACTS) programs.

New teachers, with altemative certification, such as District Interns, complete a 240-hour
preservice orientation that provides orientation 10 ¢lassroom organization, management,
techniques and strategies; are provided opportunilies to observe experienced teachers in the
classroom; leam to develop instructional plans; have the opportunity to teach a series of lessons
under close supefvision; and, leam about District instructional priorities and rasources. The
District Interns then enrol In a three~year Preparation and Beginning Teacher Support and
Assessment Induction Program (BTSA) that provides assislance, guidance and support as they
compiete the professicnal development requirements necessary to eam California Professional
Clear teaching ¢redentials. They are supponted in theie classroom and courses by program
instruclors, staff, and {rained Support Providers,

New teachers who hold Califomnia preliminary teaching credentials receive professional
development, support and assistance through the BTSA Industion Program during their first and
second years of service with the District, and also receive the assistance and guidance of a
Support Provider at the local schools, Successful teachers eam Professional Clear teaching
credentials at the conclusion of this program.
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New and beginning teachers who are enrolled in university credentialing programs complete a
120-hour presetvice professional development program that emphasizes classroom organization,
managerment and District prionities prier 1o assuming classroom duties,

The Peer Assistance and Review program provides professional development ard support lo
identified veleran teachers,

Quality and Currency of Textbooks and Other Instructional Materlals

The use of the Open Court Reading (Faro Abierto Para la Lectura) Program provides standards-
based inslructicn in science and history/sacial scignce for kindergarten through grade three at the
elementary school level. In addition 1o literacy development, Open Court 2002 includes the
SciencefSocial Studies Conneclion Center, while classroom libraries and Foss kits supplement
Open Court 2000 for studenls in Grades K-3. Science fextbooks were purchased for all students
in Grades 4 and 5. Health textbooks were purchased for Grades K-5 in spring 2005 for
implementation in 2005-08. History/social science textbooks will be adopled in 2005-06.

Beginning in 1998, with the Schiff-Bustamante funding, textbook evaluation committees aligned
{extbooks in Lhe core subjects to stale-content standards for Grades 9-12 an the following
schedule:

1999 - standards-aligned basic for mathematies textbooks

2000 - standards-aligned English for textbooks, hislory/social science, and science

2001 - standards-aligned for history/social science texibooks, as well as addilional standards-
aligned mathematics and science

2002 - standards-aligned textbooks for English, Intervention, and English as a Secand Language
2003 — standards-aligned textbocks for English, history/social s¢ience, mathemalics, science
2004 - framework-aligned textbooks for foreign language

2005 - framework-aligned textbooks for health

The Grade 9-12 District adoption of history/social science lextbooks will be finalized and
implemented in 2006.

For middle schools, the following schedules targeted the purchase of standards-aligned
texibooks:

1999 —~ ESL, historyfsocial science

2000 - science

2001 - mathematics

2002 - reading, intervention, and ESL

2003 - English, history/social science, mathematics, science
2004 - English, history/social science, mathematics, science
2005 ~ health

The Grade 6-8 District adoplion of historyfsocial science textbooks will ba finalized and
implemented In 2006.

Availability of Sufficient Texthooks and Other Instructional Materials

Suflicient core program textbooks and instructional materials were available in the 2004-2005
school year for on-track students in grades K-12 to support the core curriculum areas of
reading/English/English Language Development (ELD}, English as 2 Second Language {(ESL),
and/or intervention, history/social science, mathematics, and science. Thus there was a one
texibook per pupil ratio for on-track pupils at mulli-track schools. Since the District was not
required lo have one textbook per off-rack student at multi-rack schools in classes where
homework is assigned during 2004-05, the off-track ratio of textbooks per pupil at multi-track
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schools varies from schoal to school.

To provide sufficient lextbooks in subject areas consistent with the conlent and cycles of the
curriculum framework adopted by the State Board of Education, the Los Angeles Unifizd School
District continued to target State textbook money, available District general funds, categorical
funds, as well as any additional funding provided by the State, to the purchase of core textbooks
and instructional materials. In 2004-05, the District allocated $77,000,000 for the purchase of
textbooks: $36.1 million — State textbook funding; $35.8 — one-time Williams funding; and $6
million in carry over Schiff-Bustamanie funding.

Readingflanguage arls and history/social science textbooks were adapted in 1998; science
textbooks i 2000; reading program replacements in 2001; readingfanguage arts/ELD in 2002:
science texthooks (Grades 4 and 5) as well as Grades K-5 readingflanguage arts/ELD,
histary/social science, and mathematics. Health textbooks were adopted in 2005 with
implementation in July and September 2005.

In 2004-05, the Dislrict allocated $7,300,000 to address the continuing need for science
laboralory equipment to bring all high schools up te lhe District standard.

Auvailability of Sufficient Standards-Aliqned Texthooks and Other Instructional Materjals
Information about the availability of sufficient standards- aligned (kindergarten through grade 12)
and state-adopted (kindergarten and grades 1 through 8) or locally adepted {grades 9 through 12)
textbooks and other instructional materials for each pupil, including English leamers, that are
conslstent with the conlent and cycles of the curriculum frameworks adopted by the State Board
of Education in the core curmiculum areas of readingflanguage arts, mathematics, science,
history-social science, foreign language, and health (kindergarten through grade 12); and science
through 8, the information atso includes a description of any supplemental curriculum adopted by
the local govemning board. If an insufficiency exists, the percent of pupils who lack sulficient
textbooks and instructional materials is included.

Availability of Sufficlent

Percent of Puplls Who Lack

Core Curriculum Areas | Textbooks and Instructional |  Sufficient Textbooks and
Materials Instructional Materials
Reading/Language Ads Sufficient - Grades K-12
Mathematics Sufficient - Grades K-12
Science Sufficient - Grades K-12

Insufficient - New adoptien

Required data will be

History-Social Science : collected for
in 2005-06 inclusion in the 2005-06
Foreign Language Sufficient - Grades 9-12 SARC fobe
Health Sufficient - Grades K- 7, 9 publtshig inlthe 2006-07
Insuificient - Grades 9-12. schoal year.
Science Laboratory New materials ordered in
Equipment {grades 8-12)  [spring 2005 with delivery in

2005-06

Instructional Minutes

Data reporied compare the number of instructional minutes offered al the schoal leve) to the state

requiremment for each grade,

Instructional Minutes
Grades
Offered State Requiremant
9.12: 68,040 64,800
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Continuation School Instructional Days
Data reported are the number of instructiona) days offered at the school fevel compared to the
state requirement for each grade.

Instructional Days with at least 180
Grades Instructional Minutes
Offered State Requirement
912 180 days 180 days

Note: The number of minutes offered does not take into consideration pupi! free days, minimum
days or shortened days.

Minimum Days in School Year

Shortened/minimum days ara used for local schoot program planning, staff development, parent-
teacher conferences, curmiculum planning, preparation for Back-to-Schoo!] Night, Cpen House,
and other school community activities. For schoo!s on a year round calendar, the number of
sherlened and minimum days is reported by track.

Minimum and Shortened Days lar 2004-05
# of Minimum Days | # of Shortened Days

Single
Track 10 0

X. Post secondary Preparation {(Secondary Schools) I

Advanced Placement and Intemnational Baccalauseate Courses

Data reported are the number of Advanced Placement (AP} and Internationa! Baccalaureate (1B}
courses and classes offered, and the enrcliment in various classes. The data for fine and
performing arls Include AP Art and AP Music, and the data for science include IB Humanities,

Subject Numbg{gfrggurses Numhgrﬂ gfr giasses Enroliment
Fine and;tirfonnmg 1 4 10
Computer Science 1 1 21
English 2 4 82
Foreign Language 2 5 131
Mathemalics 2 2 57
Science 2 3 €0
Social Science 3 3 a3

Student Enreliment In Courses Required for University of California (UC) andlor Californla
State University (C5U) Admission '

Dala reported are the number and percent of student enroliment in courses required for the
University of California {JC) and/or California State University {CSU) admission. The percent of
student enrollment is calculated by dividing the total student enroliment in courses required for
UC andfor CSU admission by the total student enroliment in all courses.

Note: Each student is cotinled in each course in which the student is enrolled. As a result of these
duplicated counts, the student enrolfment in all courses will, and the student enrolfment in
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courses required for the UC and/or CSU admission may, exceed the aclual student enrolffment
figure for the school.,

. Fercent of Student i
Student Enrollment in al ij‘ff:;gi:ﬁ:ger‘;‘r'gc Enroliment in Courses
Courses iy Required for UC and/or CSU
andlor CSU Admission Admissien
19,714 13,934 70.7%

Graduates who have Completed all Courses Required for University of California {UC)
andlor Californla State University (CSU) Admission

Data reporied are the number and percent of graduates whao have completed all courses required
for the University of California (UC) andfor California State University (GSU) admission. The
percent of graduates is eafculated by dividing the total number of graduates who have completed
all courses required for UC andior CSU admission by the tatal number of graduates,

Number of Graduates who | Percent of Graduates who
have Completed all Courses | have Completed all Courses
Number of Graduates Required for and/or CSU  |Required for UC and/or CSU
Admission Admissien
227 25 11.0%
SAT Reasoning Test

Data reported ara the average verbal and math scores for Grade 12 students at the school at the
school, district, and state level who voluntarly take the SAT Reasoning Test for college entrance.
Data are also reporied for totaled grade 12 enroliment and percent of grade 12 enroliment taking
ihe test. Students may take the test more than once, but only the highest score is reponted at the
year of graduation, The test may or may not be available to students at a given a schaol, Detailed
information regarding SAT results may be found at the CDE Web site at
httpfiwww.cde.ca.gov/ds/splaill.

Nota: To protect student privacy, scoras are nol shown when the number of students tested Is 10

orfess.
School District State

2002- | 2003~ | 2004- | 2002- | 2003- | 2004~

03 04 05 03 04 05 2002-03 |2003-04 | 2004-05
Grade 12
Enroliment 252 | 245 | 295 27,253 |28,132 |29,700 |385,356 |395,154 1409576
Percent of
Grade 12
Enrollment|30.5% [37.6% [37.6% |48.9% |47.4% (45.7% | 36.7% | 35.3% | 35.9%
Taking
Test
Average
Verbal 363 | 358 | 357 | 437 438 443 454 486 495
Score
Average
Math 370 | 369 | 387 | 454 | 455 458 518 £18 £21
Score
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College Admission Test Preparation Course Program

Every high school administers the PSAT in preparation for the SAT and counsels students
regarding test results. Caunselors recommend appropriaté slrategies for students to improve test
scores,

Optional programs include:

« fest preparation courses offered by an outside vendar
« testpreparation courses taught by teachers at the schoot site
» online test preparation for all students at the sehool

Career Technical Education Programs

Information about the degree to which pupils are prepared to enter the workforce, including: a list
of career technical educalion (CTE) programs offered by the district that pupils at the school may
participate in and that are aligned to the applicable mode! curiculum slandards; a list of CTE
program sequences offered by the disticl; a list of courses conducted by a regional nccupational

center or program, and those conducted directly by the district; and a listing of the primary
representative of the district’s career technical advisory commiliee and the indusities
represented. For addilional information, contact the district office or speak wilh the school

principal.

The Los Angeles Unified School District-Regional Oceupational Centers and Programs offer 365
CTE courses in 40 major campuses in the following Career Pathways:

PRfAwarm 8 82151060084

Agriculture Vil

A. Animal Science

Health and Medicine
A. Dental and Vision Services

B. Forestry B. Diagnostic Services
C. Omamentat Horticulture C. Health Care Information
Services
B. Medical Ofiice Services
E. Nursing Services
. F. Support Services
Il.  Ars and Media " .
A Graphic Design G. Therapeutic Services
B. Performing Arts
C. Photography
D, Prnting
E. Sign Painling Vill.  Home Economics
A. Beauly
B. Fashion
C. Food Services
. D. Hospitality, Tourism, Recreation
.. Education E. Interior Design
A Foreign Language
V.  Engineering Technology . Ed:i{:ﬁl;zihnulogy
Al Cons_lruclion B. Aviation
8. Drafting C. Custodial Services
C. Electronles Technology D. Civersified
D. Information Management E. Electrical

F. Energy and Transportalion



V. Finance
A, Accounting
B. Banking
C. Entrepreneurship
D. Real Eslate

Vi.  General Business

A. Computer Information System

B. Customer Service
C. General Office
D. Retailing

Los Angeles Unified School District
Cohert 6 Smaller Leaming Communities
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G. Manufacturing

X.  Public and Soccial Services
A. Childcare Providers
B. Homeland Security
C. Human Services

Trade advisory committees exist in every school site for every career pathway or program. For
more information, please contact Tessie Caslillo, ROCP Curriculum Advisor at 213-241-3706 or

emait her at tessie.castiilo@®lausd.net.

Career Technical Education Data

Data reported are intended to measure the performance of the school's career technical

education {(CTE)} programs.

Number of tha schaol's pupils participaling

school diploma

in CTE 1432
Percent of the school's pupils who
camplete a CTE program and eam a high 0.00

Percent of CTE courses that are
sequenced or articulated between a school
and institutions of postsecondary education

100% of the Childcare Provider
courses in the Public and Sacial
Services Career Pathway are
articutated between Harbor
Qccupational Center and Harbor
Community Adult School.

100% of the Childcare Provider
courses in the Public and Social
Services Career Pathway are
articulated betwean Venice
Community Adult School and West
Los Angeles Cammunity College.

50% of the Animal Science
caurses in the Agriculture Career
Pathway are articulated between
West Valley Occupational Center
and Pierce College,

10% of the Beauly courses In
Home Economics are artictfated
between West Valley Occupaticnal

Pit/Aveard # 52151060084
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Center and Pierce College.

XI. Fiscal and Expenditure Data -

School Site Teacher Salaries (Fiscal Year 2003-04)

This information is intended to provide a comparison of the average teacher salary at a schog)
site with the average teacher salaries at the district and state levels,

Percent Difference Befween
Average Teacher Salary Schoot Sile Average Teacher
Salary and
School Site District State  |DistictAverage | State Average

Teacher Salary | Teacher Salary

$48,274.21 —_ - -

Expenditures Per Pupil {Fiscal Year 2003-04)
This information is intended to provide a comparisen of a school's per pupil funding from
unrestricted sources with other schools in the district and throughout the state.

Schoal Site Percent Difference
Expendilures per Pupil Between Schoot Sile and
District State District State
From Erom Expenditures Expenditures |[Expenditures [Expendilures
Total |Restricted|Unrestricted! PeT Pupil per Pupil per Pupil per Pupil
Sources | Saurces from from from from
Unrestricted | Unrestricted | Unrestricted | Unrestricted
Sources Sources Sources Sources
— - o —
$6,927 $2977 $3,950 54,003 1.3%

PRIAwDrd # S21SLOGD004
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Sivor
Los Angeles Unified School District
333 S. Beaudry Ave.
Los Angeles, Ca. 90017
{213) 241-1000

Superintendent Roy Romer
Prepared by
Scheo! Infarmation Branch
Planning, Assessment, and Research
{213) 2412450

5 Data for:2004. 2005 School Yeag
~Efr et 1sSued February: 2006

MESSAGE FROM THE PRINCIPAL

‘The School Accountability Report
Card is issued annually for each
elementary and secondary school in
the State of California and provides
an assessment of selected

MONROE SENIOR HIGH conditions retated to the scheol, its
resources, ils successes, and the
LYNDA DIANNE SCHWARZ areas in which improvements may
be needed.
9229 HASKELL AVE
NORTH HILLS, CA 91343 As you read this Report Card for our
Phone - (818) 892-4311 schoal, | believe that a picture will

Fax - (818) 892-5622

Location Code - B768
CDS Code -19-64733-1935865

www.lausd.k12.ca.ns/Monroe HS!

PPR/Award B S215LD50084

emerge of a school dedicated to
improvement, a qualified faculty that
is professionally and personally
committed to meeling the leaming
needs of studenis, and a student
body which [s motivated to perform
well,

Our schaool puts forth efforts to
involve parents and community In
our school and fo keep them
informed. This is done threugh
meetings with various parent groups.
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As a parent or other interested
person for whom this Report Card
was designed, you may be
interested in additicnal infermation
regarding the Report Card or
parent/community invalvement, For
such information, please call the

school office.
LYNDA DIANNE SCHWARZ,
Principal

Opportunities for Parental Involvement

'Contact Person | LYNDA DIANNE Contact Person

:Name: SCHWARZ Phona Number: (818) 8924311

Il, Demographic Information

Grade Configuration: 08-12

Student Enrollment - Grade Level
Data reported are the number of students in

each grade

level as reported by the Califomia Basic
Educalional Data System{CBEDS).

|Grade Level Enroliment
Grade 9 1877
Grade 10 1107
Grade 11 859
Grade 12 539
iUngraded

[Secondary 317
Tolal

Enrollment 4759

PR/Award # 52151060084

Student Enrollment - Racial and Ethnic

Subgroups

Dala reported are the number and percent of
students in each racial and ethnic subgroup as

reported by CBEDS,
Racial and Ethnic | #of % of
Subgroup  [Students|Students
African American 190 | 4.0%
s ar | 10 | oz
Asian 135 2.8%
Filipino 267 8.6%
Hispanic or Latino | 3,898 | B1.9%
[Pacific Istander 9 0.2%




Los Anpeles Unified Scheol District
Cohort 6 Smaller Learning Communities
Appendix A, SARC Reports, Monroe HS, Page 91

White {Not

:Hispanic) 250
Multiple or No
Response

53%

1II. School Safety and Climate for Learning

Qur school makes every effort to provide a safe, clean environment for learning. Classroom
space is used to support our instructional program. Emergency drills are rcutinely held for
earthquake and fire preparedness for our students and staff.

School Safety Plan
As raquired by Califomia Education Code {CEC), Section 35294, the school's Safe Schoo) Plan
was revised and reviewed with staff on the following dates:;

. Date reviewed
Safe School Plan Date revised with staff

]Volume 1-Prevention
[Programs

(Votume 2 - Emergency
Procedures

School Programs and Practices That Promote a Pasitive Learning Envirenment
Qur school provides a disciplined, stirmulating learning ¢limale for all sludents.
‘The pregrams and praclices to pramote a paositive leaming environment include the following:

Types of Awards for Non-Athletic Activities

= Student Achievement

= Altendance

+ Citizenship

« Impraved Behavior

» Gang Free/Drug Free Awareness
+ Student Leadership/Council

Suspensions and Expulsions

Data reported are the number of suspensions and recommended expulsions {i.e., the total
nember of incidents that resulled in a suspension or expulsion).

The rate of suspensions and expulsions is the total number of incidents divided by tha scheol's
total enroliment as reported by CBEDS for given year.

School District
2003 2004 | 2005 2003 2004 2005
% of Suspensions | 496 591 585 | 82937 | 80160 | 79,690
I
gﬁ;ig;sions 10.13 | 1211 | 1250 | 1082 10.51 10.48

PRAwL § 52151060084
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#ofExpuisions | 2 [ 2 [ 12 617 | 726 ;| 674 |
Rate of [ T :
Expulsions | 004 | 004 ' 025 | 008 040 | 009
IV. School Facilities L |

School Facility Conditions - General Information

The District takes great efforts to ensure that all schools are clean, safe, and functional within the
available resources. The District has established cleaning standards for all schoal facilities in
assigning and inspecting custodial work. A summary of these slandards is available through the
site administrator. Food service and restroom facilities are given highest pricrity on a daily basis
to ensure the health and safety of students and staff, Other eleaning functions may be scheduled
on less than a daily frequency dus to the limitation of available custodial resources.

School Facility Conditions - Resulls of Inspectian and Evaluation

Data reported are the determination of good repair based on the most recent Safe School
Inspection. The assessment areas listed as “No” for being in good repair have been determined
to have deficiencies as described in the Departrnent of Education “Interim Evaluation Instrument®.
Deficiency details can be found at www fausd-oehs.org under *School Inspection Resulls™
Additional information about the condition of the school facilities may be obtained from the school
principal,

Facility in

Interim Evaluation [nstrument Gnc‘;{i Peficiency and Remedial Actions Taken or]
Part Repair Pianned

Yes | No

Gas Leaks X

Mechanical Systems X {*

’\Mndowsfnoorstales
{interior/exterior)

Interior Surfaces {walls, floors,
nd ceilings)

—

,Hazardnus Matenrals (interior
and exterior)

Structural Damage

'Fire Safety X |
Electrical {interior and exterior)
PestVermin Infestation
;Drinking Fountains {inside and
Lutside)

Restrooms

Sewer N
Playground/Schoo! Grounds x|
Other

Xl X X | X

A B B B B

x

PR/Award # 82151060034
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**"No" means that ciled maintenance deficiencies in the category have not been
repaired or mitigated to date, bul have been reported via Trouble Call or identified as
a major maintenance or bond project and will be compleled as soon as feasible,

V. Academic Data ]

Standardized Testlng and Reporting (STAR}

Through the California Standardized Testing and Reporting {STAR) program, students in grades
2 through 11 are tested annually in various subject areas. Cumently, the STAR program includes
California Standards Tests (CST) and a norm-referenced test (NRT). The CST tests English-
language arts and mathematics in grades 2 through 11, science in grades 5, 8, 10, and 11 and
history-social science in grades 8, 10, and 11. Prior to 2005, the NRT {ested reading/language
arts and mathematics in grades 2 through 11, spelling in grades 2 through 8, and science in
grades § through 11. Beginning in 2005, the NRT tesls readingflanguage arts, spelling, and
mathematics in grades 3 and 7 only, and no longer tests science in 2ny grade.

California Standards Tests (CST)

The California Standards Tests {CST) show how well students are doing in refation to the state
content slandards. Student scores are reported as performance levels, The five performance
levels are Advanced (exceeds state standards), Proficient (meels state standards), Basic
{(apporaching stale standards), Below Basic {(below stale standards), and Far Below Basit (well
below state standards), Students scoring at the Proficient or Advanced level meet state standards
in that content area. Students with significant cognitive disabilities who are unable to take the
CST are lested using the Califomia Altemate Performance Assessment {CAPA). Detailed
information regarding the CST and CAPA results for each grade and proficiency level can be
found at the California Depariment of Education Web site at hitp:/slar.cde ea gov or by speaking
with the schoel principal.

Note: To protect sfudent privacy, aslerisks appear in any cell whenaver 10 or fewer students had
valid lest scores.

CST - All Students
Data reported are the percent of studenls achieving at the proficient or advanced level {meeting
or exceeding the state standard),

School District Slate
Subject

2002- | 2003~ | 2004- | 2002- | 2003- | 2004~ | 2002- | 2003- | 2004-
03 | 04 | 05 | 03 | 04 | 05 | 03 | 04 | 05

f;‘s;:gg o pms | 16% | 19% | 23% | 23% | 24% | 27% | 35% | 36% | 40%
Mathematics | 8% | 6% | 8% | 25% | 26% | 29% | 35% | 34% | 36%
ience 8% | 7% | 7% | 13% | 12% | 12% | 27% | 5% | 21%
Hg;‘:gf"‘“a' 15% | 22% | 23% | 17% | 18% | 20% | 28% | 20% | 32%

CST - RacialiEthnic Groups

PRIAward ¥ S2ISLDEA0B4
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Data reparted are the percent of students achieving at the proficient or advanced lave! (meeting
or exceeding the state standard).

g American White
: . African- | Indian or . - Hispanic | Pacific

I

; Subject [American Alaska Asian | Filiping or Latino |Islander Hi éN:;i &)
| Native P
English-

Language 24% - 51% 42% 20% b 54%
lArts

Mathematics | 7% - 32% 14% 7% " 20%
Science 4% - 29% 15% | 5% - 23%
{'gfig"g;swa‘ 22% - 4s% | 35% | 18% | * | s50%
CST « Other Subgroups

Data reported are the percent of students achieving at the proficient or advanced leve! {meeting
or exceeding the state standard),

. Englisk | Economically |Studenis with| Migrant
Subject Male | Female Leamers [Disadvantaged| Disabilities | Education
English- e
tLa nguage Arts 23% | 24% 5% 22% 8%
Mathemalics 10% 7% 3% 8% 5% =
Science 8% 6% 1% 6% 1% e
gﬁ;’g’fma‘ 2% | 17% | 4% |°  20% 5% -

California Physical Fitness Test
Data reported are the percentage of students meeting fitness standards (scoring in the healthy
fitness zane on all six fitness standards) for the most recent testing period. The Czlifomia
Physical Fitness Test is administered fo students in grade 5, 7, 9 only. Detailed informalion
regarding lhe Californla Physical Fitness Test may be found at the CDE Web site at
http:/Awww.cde.ca.qgovitaltafpl/,

Note: To protect student privacy, scores are not shown when the number of siudents fested is 10
or loss.

Crads| School District State

Level | Towal [Female [ Male | Total | Female | Male | Total | Female | Male
[ 09 §10.7% | 7.0% [13.7% [12.9% | 11.5% |14.2% |26.7% | 25.8% |27.5%

Academic Performance Index

The Academic Performance Index {APl} is a score on a scale of 200 to 1000 that annually
measures the academic performance and progress of individual schools in Califernia. On an
interim basis, the state has set 800 as the AP! score that schools should strive to mest.

Growth Targets: The annval growth target for a school is 5 percent of the distance between its

base APl and 800. The growth target for 2 school at or above 800 is to remain at or above 800.
Actual growth is the number of APl painls a school gained between its base and growth years.

PR/Award § S215L060084
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Scheols that reach their annual targets are eligible for awards.

Subgroup API's and Targets: In addilion to a schoolwide API, schools also receive API scores
for each numerically significant subgroup in the schodl {j.e., raciallethnic subgroups and
socioeconomically disadvantaged students). Growth targets, equal to 80 percent of the school's
target, are also set for each of the subgroups. Each subgroup must also meet its target for the
school o be eligible for awards,

Percent Tested: To be eligible for awands, elementary and middle schoots must test at least 95
percent or their students in grades 2 through 8, and high schools must test at least 90 percent of
their students in grades 9 through 11 on STAR assessmenis,

Statewide Rank: Schools receiving an APl Base score are ranked in {en catergories of equal
size {deciles) from 1 {lowest} to 10 (highest), accarding lo type of schoal (elementary, middle, or
high school),

Simitar Schools Rank: Schools also receive a ranking that compares that school to 100 other
schools with similar demographics characteristics, Each set of 100 schools is ranked by AP!
scores from 1 (fowest) to 10 (highest) to indicate how well the sehao! perfarmed cormpared to
schools mast like it

API criteria are subject to change as new [egislation is enacted into law. Detailed Informalion
about AP] and the Public Schools Accountability Act (PSAA) can be found at the CDE Web site at
http:/iwww.cde.ca qovital/acfap/ or by speaking wilh the school principal,

APl - Schoolwide
i AP! Base Data | APl Growth Data
From From From
2002 2003 2004 2002 2003 2004
to 2003 |to 2004 | to 2005
Percent Percent
iTested 100 _ a7 o7 Tested a7 o7 a7
;
Qgg“e 56 | s61 | sog [1COWR 565 | 57 | 619
Growih Target] 13 | 12 10 !Actual Growth| 20 36 20
Statewide
Rk 2 | 2 | s
Similar
Igchools Rank 8 6 8

API - Racial and Ethnic Subgroups
Data reporied are AP Base and Growth scores and growth targets,

APl Base Data API Growth Data
From From From
2002 2003 2004 2002 2003 2004
to 2003 |to 2004 |to 2005
African American African American
'AP] Base | 584 | 541 | 563 |APIGrowth | 555 | 565 |

PR/Award # 521500650084
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Score { Seore |
Growth Target; 10 [ 10 8 lActual Growth| -29 24
[ American Indian Alaskan Native American Indian Alaskan Native
AP) Base AP Growth
Scare Score
Growth Target Actual Growth ! |
: Asian Asian
'AP] Base API Grawth
!,Score Score
Growth Target Actual Growth
; Filipino Filipino
‘APl Base AFI Growth
Q e 658 | €80 | 743 [ 670 | 714 | 140
Growth Target{ 10 10 8  |Actual Growth] 12 34 27
[ Hispanic or Latino Hispanic or Latino
APl Base AP} Grawth
‘Score 518 535 577 Score 541 574 556
Growth Target] 10 [ 10 8 |AclualGrowth| 22 39 19
Pacific Islander Pacilic Islander
Pl Base AP Growth
core Score
Growth Target | Actual Growth
I White (not Hispanic) While (not Hispanic)
:@22359 703 | 727 | 735 {OICEWR | 933 | e | 773
Growth Target| 10 10 8 {Actual Growlh| 30 19 38

API - Socloeconomically Disadvantaged Subgroup
Data reported are APl Base and Growth scores and growth targets.

AP] Base Data AP} Growth Data
From From From
2002 | 2003 | 2004 2002 | 2003 | 2004
| to 2003 | to 2004 | to 2005
| Base AP] Growth
fg’gm 520 | 543 | 587 [S)C 547 | ssa | 610
Growth Target| 10 10 8 IActwal Growth| 18 [ 41 23

Stale Award and Intervention Programs

Although state intervenlion and awards programs are currently in the California Education Code,
the programs were not funded for the period addressed by this report. Therefore, currently no
dala are available to report.

Adequate Yearly Prograss (AYP)

PR/AwanT # 2150060084
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Thie Federal No Child Left Behing Act (NCLB) requires that all schools and districts meet
Adequale Yearly Progress (AYP) requirements. To comply with NCLB, California adopted AYP
critena that were approved by the U.S, Department of Education in June 2003. To make AYP,
schools and districts are required each year to meet or exceed specific criteria in each of the

following:
s Requirement 1: Parlicipation rate on the state's standards-based assessments
« Requirement 2: Percent proficient on the slate’s standards-based assessmenls
+ Requirement 3: APl as an additional indicator
L]

Requirement 4: Gradualion rale (for secandary schools)

Requirements 1 and 2 apply at the school, district, and subgroup levels, Requirernents 3 ang 4
apply only at the schoo! and dislrict levels, unless exception or "safe harbor” criteria are used.
Delailed information about AYP ¢an be found at the CDE Web site at

hitp:/fwww.cde.ca qov.iiafaciayl or by speaking wilh the school principal.

AYP All Criteria - Schoolwide
Data reported indicate whether all AYP criteria were met for 21l sludents in a school or a district,
or that exception (safe harbor) criteria were met, or that an appea! of the school's or district AYP

slalus was approved.
. School District
Schoolwide 7003 | 2004 | 2005 | 2003 | 2004 | 2005
[ ANStudents No No No No No No

AYP Pariicipation Rates and Proficiency Leveis - Schoolwide and Subgrouvps

Data reported indicate whether AYP criteria for both the minimum parlicipation rates and the
percent profictent or above were metin a school of a district,

Nota: "N/A® means that the student group is not numerically signiﬁcanf.

Schoolwide and School District

Subgroups 2003 2004 2005 [ 2003 | 2004 2005
All Students No Yes Yes Yes Yes Yes
[Afican American NIA NIA N/A Yes Yes Yes
[American Indian or
Q{;‘sk can Irdia NA | N | NAa | Yes | Yes | Yes
Asian N/A NIA NIA Yes Yes Yes
Filipino NIA NIA N/A Yes Yes Yes
Hispanic er Latino Na Yes Yes Yes Yes Yes
Pacific Istander NIA N/A NiA Yes Yes Yes
White {not Hispanic) NIA N/A NIA Yes Yes Yes
Socioeconomlcally
Disadvantaged No Yes Yes Yes Yes Yes
[English Learners No Yes No Yes Yes No

fudents with
!gisabililies No No No No No No
APRENDA Second Edition

School Mean Percentiles

PR/Award 8 52150060084
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Aprenda 2 was administered to Spanish-speaking English Learmners who were receiving
instruction in Spanish and who were enrolled in Basic Bilingual pragrams. Data
provided for most recent three years at each grade level.

! Grade [ Reading I Mathematics Language !
| Level |2002- [2003- [ 2004 | 2002- | 2003 | 2004- | 2002- | 2003- | 2004-
; 03 04 05 03 04 05 | 03 04 05
F 09 48 74 | 46 37 [ 93 B | 44 54 44
™10 65 | 26 | 46 | 44 | 25 | 36 | 58 5 35
1 20 | 34 | 53 41 | 55

Federal Infervention Program
Schools and districts receiving federal Title | funding enter Program Improvement (P} if
they do not make Adequate Yearly Progress (AYP) for two consecutive years, After

entering PI, schools and districts advance (o the next level of inkervention with each

additional year Lhat they do not make AYP. Infermation about Pi, including a list of all Pl
schools and districts, can be found at the CDE Web site at
hitp:iwww.ede_ca .qovitafacfay or by contacting the district office or speaking with ihe

school principal.

{ School District
First Year of Program Improvement Implementation 2001-2002 2004-2005
[Year in Program Improvement (Jmplementation 4 1
Level)
fYear exited Program Improvement
Number of Schools Currently in Program
Amprovement o 201
Percent of Schools Currently in Program W 20.08%
Improvement
Number of Reclassified English Leamers
[ Year Totat EL Total Reclassified | Percent Reclassified
| 2004-05 2160 250 11.57%
{ 200304 2072 6 0.25%
[ 2002-03 1728 2 0.12%
Student Performance In Academic Subjects
#Ciasses Number & Percent of Grades [ssued
Department Spring 2005 Y B C ) E
. 619 988 1048 488 1148

English 205 (1am) | @ | e | 1wy | 2rw
i . 335 | 447 813 663 1663
Mathematics | 157 9%) %) | @1 | (7% | w2%)

. 443 659 872 458 887
|L‘3°‘e"°e 118 (13%) | (20%) | @ew | (14%) | @)
Eocial 122 746 724 868 388 596
Science (22%) {22%) | (26%) {12%) (18%)

PR/Award & S215LD60084
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VL School Completion (Secondary Schools)

1
|

California High School Exit Examination (CAHSEE)

Beginning wilh the graduating class of 2008, students In California public scheols will have to
pass the Califomia High School Exit Examination (CAHSEE) to receive a high school diploma.

The Schoot Accountability Report Card for that year will report the percent of students campleting
grade 12 who sucessfully completed the CAHSEE.

| These data are not required lo ba reported untit 2008, when they ¢an be reported for the entire
' potential graduating class. At that ime, the dala are expacied to be disaggregaled by speciaf

| education stalus, English leamnars, socioeconomically disadvanlaged sfalus, gender, and ethnic
1group.

Dropout Rate and Gradueation Rate
Data reported regarding progress foward reducing dropout rates over the most recent three-year
period include grade 9 through 12 envoliment, the number of dropauts, and the one-year dropout

rate as reported by CBEDS. The formula for the ene-year dropout rate is {grades 9 through 12
dropouts divided by grades 9 through 12 enroliment) mulliplied by 100. The graduation rate,
included as one of the requirements of California’s definition of Adequate Yearly Progress as

required by the federal No Child Left Behind {NCLB) Act, is calculated by dividing the number of
high school graduates by the sum of dropouts for grades 9 through 12, in conseculive years, plus

the number of graduates,
School District Slate

5001-R002-2003-| 2001- | 2002- | 2003

o o P | 25 [ 25 | 255 [2001-02 | 2002-03 | 2003-04
%}‘g;me“‘ 4675|4897 |4881 [186.9841194.430/199,7661.772.417}1.830,664/1,876.927
|
Number of
Dot | 154 [ 327 | 337 |10,708 | 16,120 | 15,904 | 48.454 | 58493 | 61,253
Dropaut
Rate(- |33 67|69 s7 | 83 | 80 | 27 32 33
Lrear)
gg‘;‘g“a“"" 761|753 |715| 720 | 877 | 657 | svo | 87 | 8s.1
VI Class Size ]

Average Teaching Load and Teaching Load Distribution

Data reported are the average class size and the number of classrooms that fall Into each size

calergory (i.e., number of students), by subject area, as reporled by CBEDS.

2002-03 2003-04 2004-05
Number of Number of Number of
Sublect | A9 | Classtooms | AY9- | Classrooms | AY9- | Classrooms
Class 123 Class T Class %
Size 2 | 32 a3+ | Size 22 | a2 a3+ | Size 29 | 32 a3+
English 235 |11 | 77 |40 { 223 |15 | Y0 | 30 | 23.7 112 ]| 60 | 42
Mathematies { 322 [24 [ 28 [B6 | 209 |23 | 64 [ 63 | 301 |15 | 62 | 60
Science BO 0T | |30 [2(25|76}344 [3]27 |72
Social 1
Science 333 15| 34 | B2 | 331 |11 |38 |72 | 324 |13 | 43 |77
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VIII. Teacher and Staff Information

Core Academic Courses Taught by NCLB Compliant Teachers

For a school, the data reporled are the percent of a school's classes in core academic subjects
iaught by No Child Left Behind (NCLB) compliant {eachers. For a district, the dala reported are
the percant of all classes in core acarfemic subjects taught by NCLB campliant teachers in all
schools in the district, in high-poverty schools In the district, and in low-poverty schools In the
district. More informalion on teacher qualifications required under NCLB can be found at the CDE
Web site at hitp:fiwww.cde.ca.qovinclblsritgl.

] Percent of Classes In Core

- Academic Subjects Taught

’ by NCLB Compliant
Teachers

[This Schaol 70.7%

TAll Sehools in District 65.0%

High-Poverty Schools in

District 65.4%

Low-Paverty Schools in 0

,'Distri ot 68.9%

Teacher Credentials

Data reported are the number of teachers (full-time and part-time) as reported by CBEDS. Each
teacher is counted as "1." I a teacher works at two schools, hefshe is counted at one school only.
Data for teachers with a full credential and teaching oufside hisfher subject area are provided by

the district.
24002~ | 2003- | 2004~
03 04 0s
Tolal Teachers 200 209 200
Teachers with Full Credential 147 159 171

Teachers Teaching Oulside Subject Area (fully credentialed | ..
but taaching oulside subject area)”

Teachers in Altemative Routes !0 Cerlification {district and 18 23 35
university intemship)

Pre-intemship 17 14 s

Teachers with Emergency Permits (not qualified for a 43 24 10
credential or intemship but meeting minimum requirements)

Teachers with Waivers (does not have credential and does
not qualify for an Emergency Permit)

* Af the secondary level, this count is at the course assignment level and is a duplicated count of
teachers.

23 o7

1 1 0

Teacher Misassighments

Dala reperted are the number of assignments for cedificated employees who da not have a
legally recognized certificate or credential for the courses that they are assigned. This includes
assignments that involve teaching of English Leamers. Tofal Teacher Misassignments inciudes
the number of Misassignments of Teachers of English Leamers. For the 2005-06 school year,
misassignment counts are as of Oclober, 2005.
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2003- | 2004- | 2005-
04 05 as

[Misassignments of Teachers of English Leamers 85 94 134
{Total Teacher Misassignments | 108 [ 191 | 202

Teacher Education Level
Data reported are the percent of teachers by education level, as reporled by CBEDS,

School District
Doclorate 2.0% 1.5%
Master's Degree plus 30 or more semester hours 15.0% 14.8%
Master's Degree 9.0% 11.8%
Bachelor's Degree plus 30 or more semester hours 35.5% 35.7%
Bachelor's Degree 37.5% 34.9%
Less than Bachelor's Degree

Vacant Teacher Positions

Data reported are the number of a positions {o which a single designated cerfificated employee
has nct been assigned at the heginning of the year for an entire year or, if the position is for a
one-semester course, a position of which a single designated certificated employee has nat been
assigned at the beginning of a semester for an entire semester. |

For the 2003-04 and 2004-05 school years, the data are reporled as of Apiil, For the 2005-06
school year, the data are reporled as of November, 2005,

2003- | 2004~ | 2005
04 05 a8

Total Number of Vacant Teacher Positions 2 1 1

Teacher Evaluations

Teachers are evaluated on a regular basis by administralors in accordance with State and District
requirements and contractual agreements. The Dislrict requires annual evaluations for provisional
and probationary teachers and biennial for permanent teachers.

During the school year 103 feachers were evaluated.

To ensure conlinued development of professional skills, staff participated in the following growth
opportunilies:

+ Faculty meelings

« Staff development sessions

« Grade levelidepartmental meetings

« College level courses

« Inservice classes from DistrictfUnit/Division
« Conferences andfer workshops

« New teacher training

Substitute Teachers

This school has experienced some difficulty in oblaining substitute teachers o provide classroom
instruction for absent teachers. Last year, the approximate average yearly absence for teachers
was 7.782 day(s).
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Counselors and Other Support Staff Academic Counselors
Data reported are in unils of full-time Data reported are in unils of full-time
equivalents (FTE). One FTE is defined as a equivalents (FTE). One FTE is defined as
staff person working 100% {i.e., full ime}. a staff person who is warking 100% of full
Two stalf persons werking 50% of full time time. Two staff persons working 50% of full
also equals one FTE. time also equals one FTE. The ratio of
T pupils per academie counselor is
— | FIE enmoliment, as reported in Lthe most recent
Counselor 7.0 California Basic Educalional Data System
Librarian 0.2 {CBEDS) data colleclion, divided by the
Psycholagist 0.0 number of academic counselors,
Sccial Worker 0.0 Number of Academic Raﬁiofg"upi-ls per
cademic
[Nurse - 0.0 Counselors (FTE} Counselor
Spee-ch'ﬂanguageﬂ-!eanng 0.0 17.0 279.9
Specialist
Resource Specialist (Non- 0.0
Teaching) i
|Other (Specify} 1.0
Nole: Please confact school principal lor updaled counts of support staff for this school.
A

IX. Curriculum and Instruction |

Sehool lnstruction and Leadership

Each school's insfruclional program requires implementation of the District guidelines and
courses of study which are aligned with State adopted framewarks and medel cumiculum guides
for all grade levels and subject areas.

The activilies listed below pravide leadership opportunities for staff, parents, and community
involvernent in erder (o accomplish instructiona! priorities:

+ Grade Level/Depariment Chairs
» Schoo! Advisory Council

+ Bilingual/Bicultural Council

= Shared Decision Making Council

In addition, the local school leadership council Is involved in shared decision making, The council
is compased of the United Teachers of Los Angeles Chapter Chair, teachers, elected
parents/community represeniatives, a classified employee representative, the principal, and at
the secondary level, a student representative,

The Council determines the following matters:
a. Staff development program
b. Student discipline guidelines and code of student conduct
c. Schedule of school aclivities, events, and specdial schedules
d. Guidalines for use of school equipment
€. Local budgetary matters
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Professional Development

Inlensive professional development is provided to support the Implementation of standards-based
core instruction and incorporates initial training, coaching, lesson study inquiry groups, and on-
line training. Professional development opportunities are aligned to each {eacher’s assignment
The district is building capacity for siaff at each schoot to provide balanced professional
development that supports effective classroom practices through structured reflection, inquiry,
action research, and other complementary activities,

Coaches provide crilical support to teachers for literacy and mathemalics. Coaches work I
classrooms with teachers, creating a cellaborative eulture to implement practices that increase
teacher effectiveness and student achievement.

Staff development aclivities support teachers of students with disabilities in the general education
classroom with the general education curriculum. Activities that integrate instruclional strategies
and adaptations to the cumiculum to address diverse leamer needs are included in all
professional deveiopment, Coaches include strategies in their traming that support students with
disabilities to learn core curricutum in the least resiricive environment.

All site-based administralors are provided monthly training within their local district that is focused
on literacy, mathemalics, and wrilten language, Training is designed te prepare administrators to
build leaming communities within schools with comprehensive prafessiona! development for
leachers.

Additionally, the LAUSD Adminisirative Academy provides professional development {o all enlry-
{evel administralors and all first-year principals to extend the knowledge and skil's defined in tha
Califomnia Professional Standards for Educational Leaders and to build a strong knowledge base
focused on the core program and oh management skills.

New Teacher Professional Development

Beginning and new leachers are provided opperiunities for professional development through the
District's Alternative Certification and Teacher Support (ACTS} programs.

New teachers, wilh allemative certification, such as District Interns, complete a 240-hour
praservice crientation that provides orienlalion to classroom organization, management,
techniques and sirategies; are provided opportunities to observe experienced teachers in the
classtoom; leam to develop instructional plans; have the opportunity to teach a senies of lessons
under close supervision; and, leamn about District instructional priorities and resources. The
District Intemns then enrollin a three-year Preparation and Beginning Teacher Support and
Assessment Induction Program (BTSA) that provides assistance, guidance and support as they
conplete the professional development requirements necessary to eam Califomia Prefessional
Clear leaching credentials, They are supported in their classroom and courses by program
instructors, staff, and trained Support Providers.

New teachers who hold California preliminary teaching credentials receive professional
development, support and assistance through the BTSA Inducfion Program during their first and
second years of service with the District, and also receive the assistance and guidance of 2
Support Provider at the local schoots, Successiul teachers eam Professional Clear teaching
credentials at the conclusion of this pragram.

New and beginning teachers who are enralled in university credentialing programs complete a
120-hour preservice professional development program that emphasizes classroom crganization,
management and District priorities priar to assuming classroom duties,
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The Peer Assistance and Review program provides prefessional develapment and supporl to
identilied veteran teachers.

Quality and Currency of Textbooks and Other Instructional Materials

The use of the Open Ceurt Reading (Foro Abierto Para Ia Lectura) Program provides standards-
based instruction in science and history/social science for kindergarien through grade three at the
elementary school level. In addition to literacy development, Open Court 2002 includes the
Science/Social Studies Connecticn Center, while classroam libraries and Foss kits supplement
Open Court 2000 for students in Grades K-3. Science lextbaoks were purchased for all students
in Grades 4 and 5. Health texibooks were purchased for Grades K-5 in spring 2005 for
implementation in 2005-06. History/social science textbooks will be adopted in 2005-06.

Beginning in 1998, with the Schiff-Bustamante funding, textbook evaluation committees aligned
{extbooks in the core subjects to state-conlent standards for Grades 9-12 on the following
schedule:

1998 ~ standards-aligned basic for mathematics textbooks

2000 - standards-aligned English for textbooks, history/social science, and science

2001 - standards-aligned for history/social sclence textbooks, as well as additional slandards-~
aligned mathemalics and science

2002 - standards-aligned texibooks for English, Intervention, and English as a Second Language
2003 - standards-aligned textbooks for English, history/social science, mathemalics, science
2004 - framewotk-aligned textbooks for foreign language

2005 ~ framework-aligned textbocks for health

The Grade 9-12 District adoption of history/social science texibooks wil! be finalized and
implemented in 2006.

Far middle schools, the following schedules targeted the purchase of standards-aligned
texthooks:

1999 - ESL, history/social science

2000 — science

2001 - mathemalics

2002 - reading, intervention, and ESL

2003 - English, history/social sdience, mathematics, science
2004 - English, history/social science, mathematics, science
2005 — health

The Grade 68 District adoption of history/social science texthooks will be finalized and
implemented in 2006.

Availablility of Sufficient Textbooks and Other Instruclional Materials

Sufficient core program textbooks and instruclional materials were available in the 2004-2005
school year for on-track students in grades K-12 {o support the core curiculum areas of
reading/English/English Language Development {ELD}, English as a Second Language (ESL),
and/or intervention, history/sodial science, mathematics, and science, Thus there was a ene
textbook per pupil ratio far on-track pupils at multi-track schoaols, Since the District was not
required to have one textbook per off-track student at mulli-track scheols In classes where
homework Is assigned during 2004-05, the off-track ratio of texthooks per pupil at multi-track
schools varies from schoo! to scheol.

To provide sufficient texibooks in subject areas consistent with the content and cycles of the

curriculum framework adopted by the Stale Board of Education, the Los Angeles Unified Schaol
District continued to target State textbook money, available District general funds, categorical
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{unds, as well as any additional funding provided by the State, {o the purchase of eare textbooks
and instructional materials. in 2004-03, the Dislrict allocated $77,000,000 for the purchase of
texthooks: $36.1 million — Stale texibook funding; $35.8 — one-time Williams funding; and $6
million in carry over Schiff-Bustamante funding.

Readingflanguage arts and history/social science textbooks were adopled in 1999; science
fextbooks in 2000; reading program replacements in 2001; readinglanguage arts/ELD in 2002;
science lextbooks (Grades 4 and 5) as well as Grades K-5 readingflanguage arts/ELD,
history/social science, and mathematics, Health textbooks were adopted In 2005 with
implementation in July and September 2005.

In 2004-05, the District allocated $7,300,000 to address the continuing need for science
Iaboratory equipment to bring all high schoals up to the District standard.

Availabitity of Sufficient Standards-Aligned Textbaaks and Other Instructlonal Materials
Information about the availability of sufficient standards- aligned {kindergarten through grade 12)
and state-adopted (kindergarien and grades 1 through 8) or lncally adopted {grades 9 through 12}
textbooks and other instructional materials for each pupil, including English leamers, that are
consistent with the content and eycles of the cumiculum frameworks adopted by the Slate Board
of Education in the core curticulum areas of readingfianguage arts, mathematics, science,
histery-socizal science, foreign language, and health (kindergarten through grade 12); and science
through 8, the information also includes a description of any supplemental curriculum adopted by
the local govemning board. If an insufficiency exists, the percent of pupils who lack sufficient
texibooks and instructional materals is included.

Availability of Sufficient | Percent of Pupils Who Lack
Core Curriculum Areas | Textbooks and Instructional | Sufficient Textbooks and
Materials Instructional Materials
Readingflanguage Arts Sufficient - Grades K-12
Mathematics Sufficient - Grades K-12
Sclence Sufficient - Grades K-12 . .
Insufficient - New adoption Required data will be
History-Social Science 05,06 P collected for
n inclusion In the 2005-06
Foreign Language Sufficient - Grades 9-12 SARC o be
{Health Sufficient - Grades K- 7, 9 publishit; inithe 2006-07
Insufficient - Grades 9-12. School year.
Science Laboralory New materials ordered in
Equipment (grades 9-12)  [spring 2005 with delivery in
2005-06

Instructional Minutes

Data reported compare the number of instructional minutes offered at the school level to the stata

requirement for each grade.

Grades Instructional Minutes
Offered Stale Requirement
9-12 68,134 64,800

Continuation School Instructional Bays

Data reporied are the number of instructional days offered at the schoo! [evel compared to the

state requirement for each grade.
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Instructionat Days with at least 180
Grades Instructional Minutes
[ Offered [ State Requirement
| 812 | 180 days ! 180 days

Note: The number of minutes offered dees not take into consideration pupi! free days, minimum
days or shortened days.

Minimum Days in School Year

Shortened/minimum days are used for lacal school program planning, staff development, parent-
teacher conferences, curriculum planning, preparation for Back-to-Schoo! Night, Cpen House,
and other school community activities. For schools on a year round calendar, the number of
shorlened and minimuem days is reported by track.

Minimum and Shorlened Days for 2004-05

# of Minimum Days | # of Shortened Days
Track A 7 [ 4
Track B 7 4
Track C | 7 4
\

X. Post secondary Preparation {Secondary Schools) |

Advanced Placement and International Baccalaureata Courses

Data reported are the number of Advanced Placement (AP) and Intemational Baccalaureate (IB)
courses and classes offered, and the enrollment in various classes. The data for fine and
performing ars include AP Art and AP Music, and the data for science include (B Humanilies.

Subject Numbgﬁ%fr Sgurses l‘\lurnbgrff gfr :E;asses Enrellment
Fine and Performing
Ants
Computer Science

English 2 1 281
Foreign Language 3 5 at
Mathemalics 2 4 75
Science 2 3 73
Social Science 3 9 253

Student Enroliment In Courses Required for University of California (UC) and/or California
State University (CSU) Admission

Data repatted are the number and percent of student enroliment in courses required for the
Universily of Califomia (UC} and/or California State University (CSU) admission. The percent of
student enrcliment is calculaled by dividing the total student enroliment in courses required for
UC and/or CSU admission by the 1otal student enrcllment in all courses.

Nole: Each sfudent is counted in each course in which the student is enrolled. As a resulf of these
duplicated counls, tha studert eprolimemnt in all courses wifl, and the student enrofiment in
courses required for the UC and/or GSU admission may, exceed the actual student enroliment
figure for the school.

| StudentEnrolimentinall | StudentEnrolimentin |  Percentof Student |
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Courses Courses Required for UC Enrollment in Courses
andior CSU Admission  |Required for UC andfor CSU
Atdmission
[ 27,238 19,374 71.1%

Graduates who have Completed all Courses Required for University of California (UC)
andfor California State University (CSU) Admission

Data reported are the number and percent of graduates who have complated all courses required
for the University of California (UC} and/or Calilomia State University (CSU) admission. The
percent of graduates is calculated by dividing the fotal number ef graduates who have completed
all courses required for UC and/or GSU admission by the total number of graduates.

Number of Graduates who | Percent of Graduates who
have Compleled all Courses|have Completed all Courses
Numbes of Graduales Required for andfor CSU  |Required for UC andfor CSU
Admission Admission
626 272 43.5%
SAT Reasoning Test

Data reparied are the average verbal and math scores for Grade 12 students at the school at the
school, dislict, and state level who veluntarily take the SAT Reasoning Test for college entrance.
Data are also reported for fotaled grade 12 enrolftnent and percent of grade 12 enroliment taking
the fest. Siudents may take the test more than cnce, but only the highest score is reported at the
year of graduation. The test may or may not ba available to students at a given a school. Detalled
information regarding SAT results may be found at the CDE Web site at
httpi/hww.cde.ca.govids/sp/all,

Note: To protact student privacy, scores ara not shown when the number of students tasted Is 10

or [ess.
School District ! State

2002- | 2003- | 2004~ | 2002- | 2003- | 2004~

03 04 05 03 04 05 2002-03 |2003-04 (2004-05
Grade 12
Enrcliment 614 | 637 | 599 |27,253 128,132 |29,700 |385,356 |395,184 [409,576
Percent of
Grade 12
Enroliment|42.3% (41.6% (48.4% (48.9% [47.4% |45.7% | 36.7% | 35.3% | 35.9%
Taking
Test
Average
Vethal 418 | 421 | 437 | 437 | 438 | 443 494 496 499
Score
Average
Math 438 | 434 | 444 | 454 | 455 | 458 518 519 521
|Score

College Admission Test Preparation Course Program

Every high school administers the PSAT in preparaticn for the SAT and counsels sludents
regarding test results. Counselors recommend appropriate strategies for students lo improve test
scores.
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Optional programs include:

s test preparation courses offered by an outside vendor
= test preparation courses taught by teachers at the school site
« online test preparation for all students at the school

Career Technical Education Programs

Information about the degree to which pupils are prepared to enter the workforce, including: a list
of career technical education (CTE) programs offered by the district that pupils at the school may
participate in and that are aligned to the applicable model cumiculum standards; a list of CTE
program sequences cffered by the districl; a list of courses conducted hy a regional occupational

center or program, and those conducted directly by the district; and a listing of the ptimary
representative of the districl’s career technical advisory commitiee and the industries
represented. For additional information, contact the district office or speak with the schoo!

principal.

The Los Angeles Unified School District-Regional Qccupational Centers and Programs offer 365
CTE courses in 40 major campuses in the following Career Pathways:

PRIAward # S215L060024

. Agriculture ViIl.  Health and Medicine
A. Animal Scignce A. Dental and Vision Services
B. Forestry B. Diagnostic Services

C. Omamental Horticulture

C. Health Care Inforrmation
Semvices

D. Medica! Office Services
E. Nursing Services

F. Suppaort Services

. Arts and Media - )

A. Graphic Design G. Therapeutic Services

B. Performing Arls

C. Photoaraphy

D. Printing

E. Sign Painting VIIl. Home Economics
A Beauty
B. Fashion
C. Food Sevices

. D, Hospitality, Tourism, Recreation
1L Eduwupn £. Interior Basign
A. Fareign Language
V.  Engineering Technology IX. Rd;ﬂ.:zgﬁéhnology

A. Construction B. Aviation

B. Drafling ; . ]

C, Electronics Technology g g;ﬂ;‘?ﬁi‘femces

D. Information Management E. Electricat
F. Energy and Transportation
(. Manufactuning

V.  Finance
A Accounting
8. Banking X.  Public and Social Services

C. Enlrepreneurship
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D. Real Esfate A. Childcare Providers
B. Homeland Security
C. Human Services

VI.  General Business
A Computer Information System
B. Cuslomer Sepvice
C. General Office
D. Retailing

Trade advisory commitiees exist in every school site for every career pathway or program. For
more information, please contact Tessie Castillo, ROCP Curticulum Advisor at 213-241-3706 or

email her at tessie.castillo@lausd.net.

Career Technlcal Education Data
Data reported are intended to measure the performance of the school's career technical

education (CTE) programs.
Number of the school's pupils participating 1758
inCTE *
Percent of the schoel’s pupils who
complete a CTE program and eam a high 27.78
school diploma
Percent of CTE courses that are » 100% of the Childeare Provider
sequenced or articulated between a school courses in the Public and Social
and institutions of postsecondary education Services Career Palthway are
arliculated between Harbaor
Ocecupational Center and Harbor
Cemmunity Adult School.
o 100% of the Childcare Provider
courses in the Public and Social
Services Career Fathway are
articulated between Venice
Community Adult School and West
Los Angeles Community College.
s 50% of the Animal Science
courses in the Agncutture Career
Pathway are articulated between
West Valley Occupational Center
and Pierce College.
« 10% of the Beauty courses in
Home Economics are articulated
between West Valley Occupational
Center and Pierce College.
\
Xl. Fiscal and Expenditure Data
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Sthool Site Teacher Salaries (Fiscal Year 2003-04)
This information is intended to provide a comparison of Lthe average teacher salary at a school
site with the average teacher salaries al the district and state levels.

Percent Difference Belween

Average Teacher Salary School Site Average Teacher
Salary and
School Site District State District Average | State Average

Teacher Salary | Teacher Salary

$53,629.51 — — — —_

Expenditures Per Pupil (Fiscal Year 2003-04)
This information is Intended fo provide a comparison of a school's per pupit funding from
unrestricted sources with other schoals in the district and throughout the state.

School Site Percent Diiference
Expenditures per Pupil Between School Site and
District Siate District State

From From Expenditures |[Expenditures Expenditures [Expenditures
Total [Restricted|Unrestricted per Pupil per Pupil per Pupil per Pupil

from fraom from from
Sources | Sources Unrestricted | Unrestricted | Unrestricled |Unrestricted

Sources Souvrces Sources Sources
$2,862 $4,075 54,003 — 1.7% —_

$6,936
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Los Angeles Unified School District
333 5. Beaudry Ave.
Los Angeles, Ca. 90017
(213) 241-1000

Superintendent Roy Romer
Prepared by
School Information Branch
Planning, Assessment, and Research
{213) 241-2450

r. 2004—2005 ‘School:Yezy
{LXisSuEd: Februarv 200&

MESSAGE FROM THE PRINCIPAL

‘The School Accountability Report
Card is issued annually for each
elementary and secondary schoolin
the State of California and provides
an assessment of selected

FRANCIS POLYTECHNIC SENIOR H conditions related to the schoal, its
resources, its successes, and the
JANIS IRENE FRIES MARTINEZ areas in which improvemenis may
be needed.
12431 ROSCOE BLVD
SUN VALLEY, CA 91352 As you read this Repart Card for our
Phone - (818) 767-4860 schoot, I believe that a picture will
Fax - {818) 771-0452 emerge of a school dedicated to
. improvement, a qualified faculty that
Location Code - 8636 is professionally and personally
CDS Code - 19-64733-1932587 committed fo meeting the leaming
needs of students, and a student
voww.lausd k12 ca.us/Poly HS body which Is mofivated to perform
well.
Our schoo! puts farh eflorts to

invalve parents and community in
our school and {o keep them
informed. This is done through
meetings with various parent groups,
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As 2 parent or other interested
person for whom this Report Card
was designed, you may be
interested in additionat information
regarding the Report Card or
parent/community involvement. For
such information, please call the
school office.

JANIS IRENE FRIES MARTINEZ,

Principal
Opportunities for Parantal Involvement
Contact Person  [JANIS IRENE FRIES Contact Person
_lName: !MARTINEZ Phone Nomber: (818) 767-4860

1l Demographic Information

||

Grade Configuration; 09-12

Student Enrollment - Grade Level

Data reported are the number of students in
each grade

leve! as reparfed by the Califomnia Basic
Educational Data System{CBEDS).

Grade Leve! Enmliment
Grade 9 17684
Grade 10 954
IGrade 11 854
Grade 12 744
Ungraded

Secondary 25
Total
Enrollment 454

PRIAward 8 5215LOE0DS4

Student Enrollment - Racial and Ethnic

Subgroups

Data reported are the number and percent of
students in each racial and ethnic subgoup as

reported by CBEDS.
Racial and Ethnlc | #of % of
Subgroup tudenis|Students

African American 85 1.9%
or Ao Natne | 14| 08%
lasian 70 | 15%
Filipino 128 2.8%
Hispanic or Latino | 4,061 | 89.4%
Pacific Istander 14 0.3%
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White (Not
Hispanic)
Muitiple or No
Response

169 7%

1. School Safety and Climate for Learning

Cur school makes every effort to provide a safe, clean environment for Jeaming. Classroom
space is used to support our instructiona! program. Emergency drills are routinely held for
earthquake and fire preparedness for our students and staff.

School Safety Plan

As required by California Education Code (CEC), Sectinn 35294, the schoal's Safe School Plan
was revised and reviewed with staff on the follewing dates;

Safe School Plan

Pate revised

Dale reviewed
with staff

Nolume 1 - Prevention

Programs

Volumne 2 - Emergency

Procedures

School Programs and Practices That Promote a Positive Leamning Environment

Our scheol provides a disciplined, stimulating leaming climate for ali students.

The programs and practices to promote a positive learning environment include tha following:

Types of Awards for Non-Athletic Aclivities

» Student Achievement

* Attendance
+ Gilizenship

» Improved Behavior

= Gang Free/Drug Free Awareness

» Student Leadership/Council

Suspensions and Expulsions
Data reported are the number of suspensions and recommended expulsions {i.e., the {otal
number of incidents that resulted in a suspension or expulsion).

The rate of suspensions and expulsions is the lotal number of incidents divided by the schaol's
total enroliment as reporfed by CBEDS for given year.

School " District
2003 2004 2005 2003 | 2004 | 2008
?# of Suspensions 479 357 394 82,937 B0,160 | 79,690
Rate of ]
ISuspensions 12.11 8.65 8.68 10.82 10.51 4 10.48

PRAward 8 S215L060084
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#of Expulsions | 5 3 0 617 | 726 | 674 |
Rate of [ i
Expulsions | 013 | 007 | 000 0.08 ‘ 010 | 003 |
IV. School Facilities T

School Facility Conditions - Geperal Information

The District takes great efforis to ensure that all schools are clean, safe, and functional within the
avaitable resources. The Disfrict has established cleaning standards for all school facilities in
assigning and inspecting custodial work. A summary of these standards is available through the
site administrator. Food service and restroom facilities are given highest priority on a daily basis
to ensure the health and safaty of students and staff. Other cleaning functions may be scheduled
on less than a daily frequency due to he limifation of available custodial rescurces,

School Facllity Canditions - Results of Inspection and Evaluation

Data reported are the delermination of goad repair based on the most recent Safe School
Inspection. The assessment areas listed as “Ne” for being in good repair have been determined
to have deficiencies as described in the Depariment of Educalion “Interim Evaluation Instrument”,
Deficiency details can be found at www.fausd-cehs.ong under "Scheo! Inspection Resunlts®,
Addilional information about the condition of the school facilities may be abtained from the schoo!
prineipal.

Facility in
Interim Evaluation Instrument Good  |Deficiency and Remedial Actions Taken a
Part Repair Planned

No

Gas Leaks

Mechanical Systems
lWindowstnnrs;'Gales
{interior/exlerior)

'I'Interior Surfaces {walls, floors,
and ceilings)

Hazardous Materials {interior
‘and exterior)

iStructural Damage

Fire Safety

Electrical fintarior and extericr)
PestVenmin Infestation
;Dn'nking Fountains (inside and
outside)

Restrooms

iSewer _
Playground/School Grounds
Other

RN X X XX x|X]| X | X | X XXE
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***"No" means thal ciled maintenance deficiencies in the calegory have not been
repaired or mitigated to date, but have been reported via Trouble Call or identified as
a major maintenznce or bond project and will be completed as soon as feasible.

V. Academic Data e

Standardized Testing and Reporting {STAR)

Through the California Stardardized Tasting and Reporting {STAR) program, students in grades
2 threugh 11 are tested annually in various subject areas. Currently, the STAR program includes
California Standards Tesls (CST) and a norm-referenced test (NRT). The CST tests English-
fanguage arts and mathematics in grades 2 through 11, science in grades 5, 8, 10, and 11 and
history-social seience in grades 8, 10, and 11. Prior to 2005, the NRT tested reading/language
arts and mathematics in grades 2 through 11, spelling in grades 2 through 8, and science in
grades 9 through 11. Beginning in 2005, the NRT tests readingflanguage arts, spelling, and
mathematics in grades 3 and 7 only, and ne longer tes!s scienca in any grade.

California Standards Tests {C5T)

The California Standards Tests (CST) show how well students are deing in relation to the state
content standards. Student scores are reported as performance levels, The five performance
levels are Advanced (exceeds state standards), Proficient (meels state standards), Basic
{apporaching state standards), Below Basic (below state standards), and Far Below Basic {well
below state standards). Students scoring at the Proficient or Advanced leve! meet state standards
in that conlent area. Students with significant cognitive disabilities who are unable o take the
CST are tested using the California Alemate Performance Assessment (CAPAY). Detaifed
Information regarding the CST and CAPA results for each grade and proficiency level can be
found at the California Depariment of Education Web site at hiip:/star.cde.ca.qov or by speaking
with the schoo! principal.

Note: To protect student privacy, aslerisks appear in any cell whenevar 10 or fewer studenls had
valid test scores.

CST - All Students
Data reported are the percent of students achieving at the proficient or advanced level (meeting
or exceeding the state standard).

School District State

Subject 2002- | 2003- | 2004- | 2002- | 2003 | 2004~ | 2002- | 2003- | 2004~
03 | 04 05 03 04 05 03 04 05

Ea‘ﬁgﬂ';;e Arts | 14% | 17% | 19% | 23% | 24% | 27% | as% | 36% | 40%
Mathematics | 5% | 4% | 4% | 25% | 26% | 29% | 35% | 34% | 3%
Science 7% [ 8% | 6% [ 13% | 12% | 12% | 27% | 25% | 27%
History-Social | 119 | 18% [ 14% | 17% | 18% | 20% | 28% | 20% | 32%

3T - Raclal/Ethnic Groups
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Data reporied are the percent of studenis achieving at the praficient ar advanced tevel {meeling
or exceeding the state standard).

' American White
; African- | indian or . . Hispanic | Pacific
Subject merican| Alaska Asian | Filipino or Latina |Islander | .. (NDL.
Native ispanic)

English-
Language 16% - 35% 38% 18% 21% 41%
Asts
Mathematics | 3% - 17% | 12% | 4% | 21% | 8%
Science 5% *” 25% 12% 5% . 11%
History-Social o . o o .
{Science 9% 42% 32% 13% 22%

CST - Other Subgroups
Data reported are the percent of students achieving at the proficient or advanced level (meeting
or exceeding the state standard).

! . English | Economically |Students with|  Migrant
[ Subject Male |Female Leamers Disadvantaged| Disabilities | Educalion
e e Aris| 20% | 9% | 4% 20% 13% "
Mathematics 6% 4% 3% 5% 10% *”
Science 8% 4% 1% 6% 1% .-
oo [ 1aw | 11w | 3% 14% 3% "

California Physlcal Fitness Test

Data reported are the percentage of students meeting fitness standards (scoring in the healthy
fitness zone on all six fitness standards) for the most recent testing period. The Califomnia
Physical Fitness Test is administered to students in grade 5, 7, 9 only. Detailed information
regarding the California Physical Fitness Test may be found at the CDE Web site at
hitpiwww.cde ca.qavitaitq/pll,

Nota: To prolect student privacy, scores are not shown when the number of studenis tested is 10
or fess.

Grade Schoo! District Siate
Level [ Total | Female [ Male | Total | Female | Male | Total | Female | Male
P 09 ]27% | 1.8% 134% [1129% | 11.5% | 14.2% [26.7% | 25.8% | 27.5%

Academic Performance Index

The Academic Performance Index [API} Is 2 score on a scale of 200 to 1000 that annually
measures the academic perforrnance and progress of individual schools in Califomia. On an
Interim basis, the state has set 800 as the API scare that schools should strive to meetb.

Growth Targets: The annual growih target for a school is 5 percent of the distance between its
base APl and 800. The growth target for a school at or above 800 is to remain at or above 800,
Aclual growth Is the number of AP points a school gained between is base and growth years.

PRtAwarg # S215LDE0084
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Schools that reach their annual targets are eligible for awards.

Subgraup API's and Targets: In addition to a schoolwide AP, schoals afso receive APl scores
for each numerically significant subgroup in the scheol (i.e., raciallethnic subgroups and
sacioeconomically disadvantaged sludents). Growth targets, equal to 80 percent of the scheol's
target, are also set for each of the subgroups. Each subgroup must also meet its target for the
school to be eligible for awards.

Percent Tested: To be eligible for awards, elementary and middle schools must test al least 85
percent or their students in grades 2 through 8, and high schools must test at least 90 percent of
their students in grades 9 through 11 on STAR assessments,

Statewide Rank: Schoals receiving an AP Base score are ranked in ten catergories of equal
size (deciles) from 1 (lowest) to 10 (highest), according to type of schoot (elementary, middle, or
high school).

Similar Schools Rank: Schools alsa receive a ranking that eompares that school to 100 other
schools with similar demographics characleristics. Each set of 100 schools is ranked by API
scores from 1 {fowest) to 10 (highest) 1o indicate how well the school performed compared 1o
schools most fike it,

APl critefia are subject to change as new legistation is enacted into law. Detailed information
about APl and the Public Schools Accountability Act (PSAA) can be found at the CDE Web site at
hitp:fwww.cde.ca.qovitafac/ap/ or by speaking with the school principal.

API - Schoolwide
APiBase Dala APl Growth Dala
From | From | From
2002 2003 2004 2002 2003 2004
to 2003 |to 2004 |to 2005
Percent Percent
h'ested 87 o7 98 ested 97_ 98 98
APl Base so9 | 518 [ 574 ISV | 52 | 572 | 599
Growth Target) 15 14 11 jActual Growth| 15 84 25
lalewide
Rank 1 1 2
iSimilar
rlgchools Rank 5 3 7

APl - Raclal and Ethnic Subgroups
Data reported are APl Base and Growlh scores and growth targels.

API Base Data AP| Growth Data
From From From
2002 2003 2004 2002 2003 2004
to 2003 | to 2004 |to 2005
African American African American
APIBase | I ] APt Growth | | |

PR/Avard 8 S215L050084
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Score [ [ ] Score |
Growth Tamget} [ | Actual Growih [
| American Indian Alaskan Native American Indian Alaskan Native
/AP Base API Growth
iScore Score
Growth Target] [ Actual Growth |
] Astan Aslan
APl Base AP| Growth
Score Score
Growth Target Actual Growth
Filipino Filipino

Pl Base AP Growth
gcore Score 696
Growth Target Actual Growth |
[ Hispanic or Lating Hispanic or Latino
'AP] Base AP Growth
Qmm s92 | sor | ses (1O 513 | 562 | 590
Growth Target| 12 11 9 (Aclual Growth] 21 55 26

Pacific Istander Pacific Islander
/AP| Base APt Growth
Score Score
‘Growth Targel Actual Growth
White (not Hispanic) White {not Hispanic)

Pi Base APl Growth

core 661 611 619 Score 603 631 652
Growth Target| 12 11 9 lAciual Growth| -58 20 33

APl - Socloeconomically Disadvantaged Subgroup
Dala reported are API Base and Growth scores and growth targets.

AP|Base Data AP{ Growth Data
From From From
2002 2003 2004 2002 2003 2004
to 2003 | to 2004 | to 2005
APl Base AP| Growth
Score 502 517 576 Score 522 574 508
Growth Target| 12 11 8 |Actual Growth] 20 57 20

State Award and Intervention Programs

Alihough state intervention and awards programs are currently in the California Education Code,
the programs were not funded for the period addressed by this report Therefore, currently no
data are available to report.

Adequate Yearly Prograss (AYP)

PR/Award 8 S215L060084
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The Federal No Child Left Behind Act (NCLB) requires that all schools and districts meet
Adequate Yearly Progress (AYP) requirements. To comply with NCLB, California adopted AYP
criteria that were approved by the LS. Department of Education in June 2003. To make AYP,
schools and dislricts are required each year to meet or exceed specific criteria in each of the

following;
s Requirement 1: Participation rate an the slate’s standards-based assessments
+ Requirement 2; Percent proficient on the stale's slandards-based assessmenls
» Requirement 3: AP! as an additional indicator
-

Requirement 4; Graduation rate (for secondary schools)

Requirements 1 and 2 apply at the schoo, district, and subgroup levels. Requirements 3 and 4
apply only at the school and district levels, unless exceplion or "safe harbor” criteria are used.
Delailed information about AYP can be found at the CDE Web site at

hitp:iiwww.ede. ca.qov.itafac/av! or by speaking with the schaocl principal.

AYP All Criteria - Schoolwide
Data reported indicate whether all AYP criteria were met for all students in a school or a district,
or that exceplion {sale harbor) criteria were met, or that an appeat of the school's or district AYP

status was approved.
Sehoolwide School [ District
2003 2004 2005 2003 | 2004 2005
| All Students No Ne No No | No No

AYP Participation Rates and Proficiency Levels - Schoolwide and Subgroups

Data reported indicate whether AYP criteria for both the minimum participation rates and the
percent proficient or above were met in a schoo! of a district.

Nota: "N/A® means that the student group is not numerically significant.

Schoclwide and School District

Subgroups 2003 2004 2005 | 2003 | 2004 2005
All Students Yes Yes Yes Yes Yes Yes
‘African American NIA NIA N/A Yes Yes Yes
‘American indian or
[Alaskan Native NIA N/A N/A Yes Yes Yes
‘Asian N/A N/A NIA Yes | Yes Yes
Filipino N/A N/A N/A Yes Yes Yes
Hispanic or Latino No Yes Yes Yes Yes Yes
Pacific Isfander N/A N/A N/A Yes Yes Yes
White {not Hispanic) N/A NIA N/A Yes Yes Yes
‘Sacioaconomically
],Dis advantaged Yes Yes Yes Yes Yes Yes
English Leamers No Yes Na Yes Yes No
Students wilh
‘Disabiliies No No No No No No

APRENDA, Second Edition
School Mean Percentiles
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Aprenda 2 was administered to Spanish-speaking English Learners who were recelving
insiruction in Spanish and who were enrolled in Basic Bilingual programs. Data
provided for most recent three years a2t each grade level,

H Grade Reading Mathematics i Language

' Level |2002-|2003- | 2004~ | 2002- | 2003- | 2004- | 2002- | 2003- | 2004-
| 03 04 05 03 04 05 | D3 04 05
09 20 | 34 | 52 | a2 | 83 | 36 | 44 =Y 45
[ 10 45 65 857 35 73 | 40 | 50 48
1 [ 87 53 | i

Federal Intervention Program
Schools and districts receiving federal Title | funding enter Program Improvement (P} if
they do not make Adequate Yearly Progress (AYP) for two conseculive years, After

entering P), schools and districts advance to the next leve! of intervention with each

additional year that they do not make AYP. Information about P, including a fist of all Pl
schoals and districts, can be found at the CDE Web sile at
hitp:ffiwww.cde.ca.qovitalac/ay or by contacling the district office or speaking with the

schoot principal.
| School District
[First Year of Pragram Improvement Implemenlation 2001-2002 2084-2005
[Year in Program Improvement {(implementation 4 1
Level)
fYear exited Program Improvement
Number of Scheols Currently in Program
Improvement Wi 201
Percent of Schools Currently in Program N
lmprovement Y 30.08%
Number of Reclassified English Leamers
[ Year Total EL Total Reclassified |Percent Reclassified
2004-05 1408 137 89.73%
2003-04 1416 16 1.13%
[ 2002-03 1307 0 0.00%
Student Performance tn Academic Subjects
# Classes Number & Percent of Grades Issued
Department Spring 2005 A 5 c 3 =
. 1375 1330 1262 741 1097
English 322 @a%) | (@3%) | (@) | (3% | (19%)
I, . 762 881 1459 842 1680
Mathematics | 209 3wy | vz | esw) | 5%y | s
- a08 8306 027 516 633
lsc'e"c‘* 127 1% | @ | 2w | e | a7
ocial 138 685 768 808 520 694
Science (20%) {22%) {23%) {15%) {20%)
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V1. School Completion (Secondary Schaols) l

Californla High School Exit Examination (CAHSEE)

Beginning with the graduating class of 2006, students in California public schools will have to
pass the California High School Exit Examinalion {CAHSEE) to raceive a high schoot diploma.
The School Accountability Report Card for thal year will report the percent of students compleling
grade 12 who sucessfully completed the CAHSEE,

These dala are not required {o be raported uniif 2006, when they can be reperted for the entire
polential gradualing class. At thal lima, the dala are expecied to ba disaggreqaled by special
educalion status, English leamers, socioeconomically disadvaniaged stalus, gender, and aethnic
group.

Dropaut Rate and Graduation Rate
Data reported regarding progress toward reducing dropout rales over the most recent three-year
period include grade 9 through 12 enroliment, the number of dropouls, and the one-year dropout
rate as reporied by CBEDS. The formiria for the ene-year dropout rate is {grades $ through 12
dropouls divided by grades 9 through 12 enroliment} multiplied by 100. The graduation rate,
included as one of the requirements of Califormia’s definition of Adequale Yearly Pregress as
required by the federal No Child Left Behind (NCLB) Act, Is calculated by dividing the number of
high schoot graduates by the sum of dropouls for grades 3 through 12, in consecutive years, plus
the number of graduates.

| School District State

2004-2002-2003-| 2001~ | 2002- | 2003-
o2 | 03 | 04 02 03 04 2001-02 | 2002-03 | 2003-04

oy |3846 [3956 |4125 186,984/ 184,439 199,7651.772.417/1,830,6641,676,927

Number of

:Dropouts 233 | 302 (426 10,706 | 16,129 | 15,904 | 48,454 | 58,493 | 61,253
;Dropout
Rale (1- 51|76 (103 57 8.3 B.O 2.7 3.2 3.3
E(ear)
l@raduation
Rale

778|676 (666 | 72.0 | 67.7 | B5.7 87.0 867 85.1

VII. Class Size H

Average Teaching Load and Teaching Load Distribution

Data reported are the average class size and the number of classrooms that fall into each size

catergory (i.e., number of students), by subject area, as reported by CBEDS.
Subject 2002-03 2003-04 2004-05

Ava. Number of Avg. Number of Avg. Number of

Class | Classropms | Class | Classreoms | Class | Classrooms
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: Size [ 1- | 23- size [1- [23- Size [1- | 23 [ 1oy ]
| 22 | 59 |33 33+ 33+

. 22 | 32 22 | a2

English 241 (817940248 [79 74 38| 285 [20[ 62 [ 36

Mathematics | 301 [18[ 40 [48 [ 20,0 [21f57 [41 7338 |3 [ 20 {41
Science 348 |4 |16 148 | 345 |6 |16 (47 [ 323 [ 6 | 18 | 32
ocial

;gci ance 329 |14 |18 |67 | 335 (10| 28 |58 | 344 | 6 | 12 | 458

VI, Teacher and Staff Information

Core Academic Courses Taught by NCLB Compliant Teachers

For a school, the data reported are the percent of a school's classes in core academic subjects
taught by No Child Left Behind (NCLB) compliant teachers, For a distriet, the data reported are
the percent of all classes In core academic subjects 1aught by NCL8 compliant teachers in all
schools in the district, in high-poverty schools in the district, and in low-poverty schools in the
district. More informaticn on teacher qualifications required under NCLB can be found at the CDE

Web site at hitpfiwww.cde.ca govinclbisrital,

Percent of Classes In Core
Academic Subjects Taught
by NCLB Compliant
Teachers
[This School 70.0%
All Schools in District 65.0%
‘High-Poverty Schools in
‘District 85.4%
Low-Poverty Schoals in
‘District 68.9%

Teacher Credentials

Data reported are the number of teachers (full-time and part-time) as reported by CBEDS. Each
teacher is counted as *1." If a teacher works at two schools, hefshe is counted at one school only.
Data for teachers with a full credential and teaching outside his/her subject area are provided by

the district.

2002- | 2003- | 2004-

03 04 05

Tolal Teachers _ 159 167 178
Teachers with Full Credential 124 133 146
Teachers Teaching Oulside Subject Area (fully credentialed | ... 15 162 '
but teaching outside subject area)*
Teachers in Altemative Routes to Certification {district and 8 14 35
university internship)
Pre-internship 1 11 4
Teachers with Emergency Permits (not qualified for a 24 20 8
credential or internship but meeting minimurm requirements) )
Teachers with Waivers (does nat have credential and does 2 | 0 1
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[not qualify for an Emergency Permit) | I [ |

* At the secondary fevel, this count is at the course assignment level and is a duplicated count of
feachers.

Teacher Misassignments

Data reported are the number of assignments for cerificated employees who do not have a
legally recognized cerlificate or credenlial for the courses that they are assigned. This includes
assignments that involve teaching of English Learners. Tofal Teacher Misassignmenis includes
the number of Misassignments of Teachers of English Leamers. For the 2005-06 school year,
misassignment counts are as of Octaber, 2005.

2003- | 2004- | 2005-
04 05 06

[Misassignments of Teachers of English Leamers 59 337 | 345
[Tolal Teacher Misassignments 74 498 | 447

Teacher Education Level
Data reported are the percent of teachers by education fevel, as reported by CBEDS,

Schoal District
Doclorate 23% 1.5%
Master's Degree plus 30 or more semester hours 18.0% 14.9%
Masier's Degree 12.8% 11.8%
Bachelor’s Degree plus 30 or more semester hours 25.8% 35.7%
Bachelor's Deqgree . 38.8% 34.9%
Less than Bachefor's Degree

Vacant Teacher Positions

Data reported are the number of a positions to which a single designated cerlificated employee
has not been assigned at ihe beginning of the year for an enlire year or, if the position is for 2
one-semester course, a pasition of which a single designaled cerfificated employee has not been
assigned at {he beginning of a semester for an entira semester.

For the 2003-04 and 2004-05 school years, the data are reported as of April. Far the 2005-08
school year, the data are reported as of November, 2005,

2003- | 2004- | 2005-
04 05 06

Total Number of Vacant Teacher Positions 1 2 2

Teacher Evaluations

Teachers ara evaluated on a regular basis by administrators in accordance with State and District
tequirements and contracluat agreements. The District requires annual evaluations for pravisional
and probationary teachers and biennial for permanent teachers.

During the schoal year 110 teachers were evaluated.

To ensure continued development of professional skills, staff padicipated in the following growlh
opportunities:

* Faculty meetings

» Staff development sessions
« Grade level/deparimental meelings
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» College level courses

* Inservice dasses from DistrictiUnit/Division
» Conferences aad/or workshops

* New teacher training

Substitute Teachers
This schoo! has experienced some difficuity in oblaining substitute teachers to provide classroom
instruction for absent teachers, Last year, the approximate average yearly absence for teachers

was 7.396 day(s).

Counselors and Other Support Staff Academic Counselors

Data reported are in uniis of full-time Data reported are in units of full-time
equivalents (FTE). One FTE is defined as a equivalents {FTE). One FTE is defined as
staff person working 100% (i.e., full ime). a staff person wha is working 100% of full
Two staff persons working 50% of full time time. Two stalf persons working 50% of full
also etjuals one FTE, time alse equals one FTE, The ratio of

Title FIE pupils per academic counselor Is
enraliment, as reported in the most recent

Counselor 11.8 Califomnia Basic Educational Data System
Librarian 1.5 (CBEDS) data collection, divided by the
Psychologist 0.0 number of academic counselors.

Social Worker 0.0 Number of Academic Raﬁig;g:rﬁi.f per

b

Nurse — 0.0 Counselors {FTE) Counselar
Speech/Language/Hearing

Specialist 0.0 11.8 384.8
Resource Specialist (Non- 0.0

Teaching) )

Olher (Specify) 2.3

Note: Please contac! school principal for updated counls of supporl staff for this schoal.

IX. Currictlum and Instruction j

School Instruction and Leadership

Each school’s instructional program requires implementation of the District guidelines and
courses of study which are aligned with State adopted frameworks and model currficulum guides
for all grade levels and subject areas.

The aclivities listed below provide leadership opporlunities for staff, parents, and community
involvement in onder to accomplish instructienal priorities:

« Grade LevelMeparment Chairs
+ School Advisory Council

« Bilingual/Bicultural Councit

+ Shared Decision Making Council

In addition, the lacal school leadership council is involved in shared decision making. The cauncil
is composed of the United Teachers of Los Angeles Chapter CGhair, teachers, elected
parentsfcommunity representatives, a classified empioyee representative, the principal, and at
the secondary level, a student representative,
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The Council detenmines the following matters:
a. Slaff development pregram
b. Student discipline guidelines and code of student conduct
¢. Schedule of school activities, evenls, and spediat schedules
d. Guidelines for use of school equipment
&, Local budgetary malters

Professional Development

Intensive professional development Is provided to support the implementation of standards-based
care inslruction and incorporates initial {raining, coaching, lesson sludy inquiry groups, and on-
line training. Professional development opporiunities are aligned to each teacher's assignment,
The district is building capacily for staff at each school to provide balanced professional
development that supports effeclive classroom practices through structurad reflection, inquiry,
action research, and other complementary activities.

Coaches provide critical suppent to teachers for literacy and mathematics. Coaches work in
classrooms with teachers, creating a colfaboralive culture to implement praclices that increase
teacher effectiveness and student achievement.

Staff development activities support teachers of students with disabilities in the general eduzation
classroom with the general education curriculum. Activities that integrale inslruclional strategies
and adaplations to the curriculum to address diverse leamer needs are included in all
professional development. Coaches include strategies in their braining that support sludents with
disabilities to leam core cumiculum in the least restrictive environment.

All site-based administralors are provided monthly training within their local district that is focused
on lileracy, mathemalics, and written language. Training is designed fo prepare administrators o
build leaming communities within schools with comprehensive professional development for
teachers,

Additionatly, the LAUSD Administrative Academy provides professional development fo all entry-
level administrators and all first-year principals to extend the knowledge and skills defined in the
Califarnia Professional Slandards for Educational Leaders and to build a streng knowledge base
focused on the core program and on management skills.

New Teacher Professionzl Development

Beginning and new teachers are provided opportunities for professional development through the
District’s Altemative Certification and Teacher Suppoct {(ACTS}) programs.

New teachers, wilh altemalive cerlification, such as District Inlemns, complete a 240-hour
preservice orientation that provides orientation to elassroom organization, management,
techniques and strategies; are provided opportunities to observe experienced leachers in the
classroom; leam {o develop instructionat plans; have the opportunity lo teach a series of lessons
under close supervision; and, leam about District instruclional pricrilies and resources. The
District Intems then enroll in a three-year Preparation and Beginning Teacher Support and
Assessment Induction Program (BTSA) that provides assistance, guidance and suppert as they
complete the professional development requirements necessary 1o eam California Professiona)
Clear teaching credentials. They are supported in iheir classroom and courses by program
instructors, stalf, and trained Support Providers.
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New teachers who held California preliminary teaching credentials receive professional
development, support and assistance through the BTSA Induction Program during their first and
second years of service with the District, and also receive the assistance and guidance of a
Support Provider at the local schools. Successful feachers eamn Professional Clear teaching
credentials at the conclusion of this program.

New and beginning teachers who are enrolled in university credentialing programs camplete a
120-hour preservice professional development program that emphasizes classroom organization,
managemert and District priorities prior to assurning classroom dulies.

The Peer Assistance and Review program provides professional development and support to
idenlified veteran teachers.

Quality and Currency of Textbooks and Other Instructional Materfals

The use of the Open Court Reading (Foro Abierto Para la Lectura) Program provides standards-
based inslnuction in science and history/social science for kindergarten through grade three at the
elementary schoot! level. In addition to lileracy develepment, Open Court 2002 includes the
Science/Social Sludies Connection Center, while classrcom libraries and Foss kits supplement
Open Court 2000 for students in Grades K-3. S¢ience textbooks were purchased for all studenls
in Grades 4 and 5. Health textbooks were purchased for Grades K-5 in spring 2005 for
implementation in 2005-06. History/social seience textbooks will be adopted in 2005-05.

Beginning in 1998, with the Schiff-Bustamante funding, textbook evaluation commitlees aligned
textbooks in the core subjects fo state-content standards for Grades 9-12 on the feollowing
schedule:

1989 — standards-aligned basic for mathematics textbooks

2000 - standards-aligned English for textbooks, history/social science, and science

2001 - standards-aligned for history/social science textbooks, as well as additional standards-
aligned mathemafics and science

2002 - standards-aligned {extbooks for English, Intervention, and English as a Second Language
2003 - standards-aligned textbooks for English, history/social science, mathematics, sclence
2004 - framework-aligned fexibooks for foreign language

2005 — framework-aligned textbooks for health

The Grade 8-12 District adaption of histary/sccial science texibooks will be finalized and
implemented in 2006.

For middle schools, the following schedules targeted the purchase of standamds-aligned
textbooks:

1999 - ESL, history/sacial science

2000 — science

2001 — mathematics

2002 ~ reading, intervention, and ESL

2003 - English, history/social science, mathematics, science
2004 - English, historylsocial science, mathematics, science
2005 —health

The Grade £-8 District adoption of hislory/social science textbooks will be finalized and
implemented in 2006,

Avallahility of Sufficlent Textbooks and Other Instructional Materials
Sufficient core program textbooks and instructional materials were available in the 2004-2005
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schoo! year for on-track students in grades K-12 to suppart the core cumiculum areas of
reading/English/English Language Development (ELD), English as a Second Language (ESL),
and/or intervention, hislory/social science, mathemalics, and science. Thus there was a one
{extbeok per pupil ratio for on-track pupils at multi-rack schools. Since the District was not
required to have one texibook per off-track student at multi-rack schaols in ¢lasses where
homework is assigned during 2004-05, the off-track ratic of textbooks per pupil at multi-track
schools vafies from school to school.

Te provide sufficient lextbooks in subject areas consistent with the content and cycles of the
cumiculum framework adopled by the State Board of Education, the Los Angeles Unified Schaol
District continued to target State textbook money, available District general funds, categorical
funds, as well as any additional funding provided by the State, to the purchase of core textbooks
and instructional materials, In 2004-05, the District allocated $77,000,000 for the purchase of
{extbooks: $36.1 million — State textbook funding; $35.8 — one-time Williams funding; and $6
millien in carry over Schiff-Bustamanite funding.

Readingflanguage arts and histary/social science lextbooks were adopted in 1999; sclence
textbooks in 2000; reading program replacements in 2001; reading/Tanguage arts/ELD in 2002;
science texthooks (Grades 4 and 5) as well as Grades K-5 readingflanguage ans/ELD,
historyfsocial science, and mathemalics. Health textboolts were adopted in 2005 with
implementation in July and September 2005,

In 2004-05, the District allocated $7,300,000 to address the conlinuing need for science
laboratory equipment (o bring all high schools up te the District standard,

Avallability of Sufficlent Standards-Aligned Textbooks and Other Instructional Materials
Information about the availability of sufficient standards- aligned {kindergarten through grade 12)
and state-adopted {kindergarten and grades 1 through 8) or locally adupted {grades 9 through 12)
textbooks and other instructional materials for each pupil, including English leamers, that are
consistent with the content and cycles of the curriculum framewarks adopted by the State Board
of Education in the core curriculum areas of reading/ianguage arts, mathematics, science,
histery-social science, foreign lzanguage, and health {(kindergarten through grade 12); and science
through B, the infermation also includes a description of any supplemental curriculum adopled by
the local governing board. If an insufficiency exists, the percent of pupils who lack soificient
textbooks and inslruclional maternials Is included.

Availability of Suficient

Percent of Pupils Who Lack

Equipment (grades 9-12)

spring 2005 with delivery in
2005-06

Core Curiculum Areas | Textbooks and Insiructional | Sulificient Textbooks and
Malerials Instructional Materials
Reading/Language Arts Sufficient - Grades K-12
Mathematics Sufficient - Grades K-12
Science Sufficient - Grades K-12 . )
InsulliGent - New adont Required data will be
History-Social Ssience ins;n t;g-%% - adopiion collected for
n inclusion in the 2005-06
Foreign Language Sufficient - Grades 9-12 SARCtobe
Health Sufficient - Grades K- 7, 9 publif»hetril in ;he 2006-07
Insufficient - Grades 9-12. scficolyear.
Sclence Laboratory New malenals ordered in

Instructional Minutes
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Data reported compare the number of instructional minutes offered at the school level to the state
requirement {or each grade,

Grades Instructional Minutes
Oifered State Requirement
| 912 68,134 64,800

Continuation School Instructional Days
Data reported are the number of instructional days offered at the schoo! level compared to lhe
state requirement for each grade,

Instruetional Days with at least 180
Grades Instructional Minutes
Offered State Requirement
8-12 180 days 180 days

Note: The number of minutes offered does not take into consideration pupil free days, minirmum
days or shortened days.

Minimum Days in School Year

Shortened/minimum days are used for local school program planning, staff develapment, parent-
teacher conferences, curriculum planning, preparation for Back-to-Schoo! Night, Opent House,
and other school community activilies. For schools on a year round calendar, the number of
shortened and minimum days is reporied by track.

Minimum and Shortiened Days for 2004-05

| #of Minimum Days | # of Shortened Days
Track A 9 0]
Track B 9 o
Track C 9 o

X. Post secondary Preparation (Secondary Schools) |

Advanced Placement and Intemaztional Baccalaureate Courses

Data reported are the number of Advanced Placement {AP) and International Baccalaureate {IB)
courses and classes offered, and the enroliment in various classes. The data for fine and
performing arls include AP Art and AP Music, and the data for science include 1B Humanities.

Subject Numbgrff c;frg:;urses t\lurnlzatuis)zT zl;ect;asses Enrollment
Fine and;gformmg 1 1 | 15
Compuler Science | 1 22
English 1 1 27
Foreign Language 2 4 119
Mathematics 1 2 40
Science 2 2 43
Saocial Science 3 3 54

Student Enrollment in Courses Required for University of California (UC) andfor Californla
Stata University (CSU) Admission
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Dala reparted are the number and percent of student enroliment in courses required for the
University of Califomia (UC) and/or California State University (CSU) admission. The percent of
student enrcliment is calculated by dividing the total student enrollment in courses required for
UC and/or CSU admission by the lofal student enroliment in all courses.

Note: Each student is counfed in each course in which the sludent is enrolled. As a result of thesa
duplicated counts, the student enroliment in 2if courses will, and the student enrollment in
courses required for the UC andfor CSU admission may, exceed the actual student enroliment
figura for tha school.

, Percent of Student
Student Enroliment in all Cf:‘:::;;i:ﬂgeg:'a c Enroliment in Courses
Courses andlor CSU Admission Reguired );’c:lr l..rc.andfor Csu
mission
17089 | 11,366 66.5% |

Graduates who have Completed all Courses Required for University of California {UC)
andfor California State University {CSU) Admission

Data reported are the number and percent of araduales who have compleled all courses required
for the University of California (UC} and/or Califomnia State University {CSU) admission. The
percent of graduates is calculated by dividing the total number of graduates who have completed
all ecurses required far UC and/or CSU admission by the tolal number of graduates.

Number of Graduates who | Percent of Graduates who
have Completed all Courses |have Completed all Courses
Number of Graduates  |"p 0 ired for and/or CSU _|Required for UC and/or CSU
Admission Admission
626 113 18.1%
SAT Reasoning Test

Dala reported are the average verbal and math scores for Grade 12 students at the schoal at the
school, district, and stale level who voluntarily take the SAT Reasaning Test for college entrance.
Data are also reporied for tolaled grade 12 enrallment and percent of grade 12 enrollment taking
the test. Students may take the test more than once, but only the highest scora is reporied at the
year of graduation. The test may or may not be available to students at a given a school. Detailed
information regarding SAT resulls may be found at the CDE Web site at

hitp:fiwww.cde.ca.govids/sp/lall.
Note; To protect student privacy, scores are not shown when the number of students tested is 10
orless.
Schoal District Stale
2002- | 2003- | 2004- 1 2602- | 2003~ | 2004-

03 04 05 03 04 05 2002-03 |2003-04 | 2004-05
Grade 12 | yac | 559 | 744 27,253 |28,132 |29,700 |385,256 [395,194 |409,576
Enroliment ! ' ' ’ ! '
Percent of
Grade 12
Enroliment|43.9% [43.8% [38.2% 148.9% |47.4% |45.7% | 36,7% | 35.3% | 35.9%
Taking
Test
Average
Verbal 401 410 385 437 438 443 494 496 499
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{Score |
Average

Math 420 | 426 : 408 | 454 455 458 518 519 521
Score :

College Admisslon Test Preparation Course Program
Every high schoo!l administers the PSAT in preparation for the SAT and counsels sludenls

regarding test results. Counselors recommend approptiate strategies for stludents to improve test
scores.

Optional programs include:

+ test preparation courses offered by an cutside vendor
« test preparation courses taught by teachers at the school site
« online lest preparation for all students at the school

Career Technical Education Programs

Informaticn aboul the degree to which pupils are prepared to enter the workforce, including: a list
of career technical education (CTE) programs offered by the district that pupils at the school may
paricipate in and that are aligned 1o the applicable model cugriculum standards; a tist of CTE
program sequences affered by the district; a list of courses conducted by a regional cccupational
center or program, and those canducted directly by the district; and a listing of the pimary
representalive of the districl's career technical advisery committee and the industries
represented. For additional information, contact the distriet office or speak with the schoo!
principal.

The Los Angeles Unified School District-Regionat Occupational Centers and Programs offer 365
CTE courses in 40 major campuses in the following Career Pathways:

.  Agriculture VIl.  Health and Medicine
A. Animal Science A. Dental and Vision Services
B. Forestry B. Diagnostic Services
C. Omamental Horticullure C. Health Care Information
Searvices

D. Medical Office Services
E. Nursing Services

: F. Support Services
. Ars and Media G. Therapeutic Services

A. Graphic Design

B. Performing Arts

C. Phatography

D. Prinling

E. Sign Painting ViIll. Home Economics
A, Beauly
B, Fashion

C. Food Setvices
D. Hespitality, Tourism, Recreation

I  Education E. Interior Design

A. Foreign Language

. i i
IV.  Engineering Technology IX. Kd:l?z:;%?no coy
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A. Construction
B. Drafiing

C. Etectronics Technology
D, Information Management

V. Finance
A. Accounting
B. Banking
C. Entrepreneurship
D. Real Estate

VI, General Business

A. Computer Information System

B. Customer Service
C. General Office
D. Retalling
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B. Aviation

C. Cuslodial Services

. Diversified

E. Electrical

F. Enemy and Transportation
G. Manufacturing

X.  Public and Social Services
A. Childcare Providers
B. Homeland Security
C. Human Services

Trade advisory committees exist in every schoot site for every career palhway or program. For
maore information, please contact Tessie Castillo, ROCP Curriculum Adviser at 213-241-3706 or

email her at 1essie.caslillof@lausd.net.

Career Technical Education Data

Data reported are infended to measure lhe performance of the school's career tachnical

education (CTE) programs,

Number of the school's pupils participating 2 405
in CTE :
Percent of the school’s pupils whe

jcomplete a CTE program and eam a high 77.27

schoo! diploma

Percent of CTE courses that are
sequenced or articulated batween a school
and institutions of postsecondary education

100% of the Childcare Provider
courses in the Public and Social
Services Career Pathway are
arlicutated hetween Harbor
Decupational Center and Harbor
Community Adult School,

100% of the Childcare Provider
courses in the Public and Social
Services Career Pathway are
articulated befween Venice
Community Adult Schoal and West
Los Angeles Community College.

50% of the Animal Science

courses In the Agriculture Career
Pathway are ardiculated between
West Valley Occupational Center
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and Pierce College. |
]
» 10% of the Beauty courses in [
Home Economics are articulated
between West Valley Oceupational
Center and Pierce College.

!
—

\

Xl. Fiscal and Expenditure Data — _-_t_ “_ ]

Schaocol Site Teacher Salaries (Fiscal Year 2003-04)
‘This information is intended to pravide 2 cemparison of the average teacher salary at a schoo!
site with the average teacher salaries at the district and state levels,

Percent Differance Between
Average Teacher Salary Schoal Site Average Teacher
Salary and
School Site District State | District Average | State Average

Teacher Salary | Teacher Salary

$53,825.33 — — — —_

Expenditures Per Pupil {Fiscal Year 2003.-04)
This information Is intended to provide a comparison of a school's per pupil funding from
unrestricted sources with other schools in the distiict and throughout the state.

Schaol Site Percent Difference
Expenditures per Pupil Between Schoot Site and
District Siate District Siate
Ecom From Expenditures |Expenditures |Expenditures [Expenditures
Tota! [Restricled |Unrestricted pefr Pupil pefr Pupi pefr Pupil pe;' Pupll
rom rom rom rom
Sources | Sources Unrestricted | Unrestricted | Unrestricted | Unrestricled
Sources Sources Sources Sources
—— ° e
$7,246 $3,086 £4,160 $4.003 3.8%
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MESSAGE FROM THE PRINCIPAL

The School Accountability Report
Card is issued annually for each
elemeniary and secondary school in
the State of Califomnia and provides
an assessment of sefected
conditions related to the school, ils
resources, its successes, and the
areas in which improvements may
be needed.

As yout read this Report Card for our
school, 1 believe that 2 picture will
emerge of a school dedicated to
improvement, a qualified faculty that
is professionally and personally
committed {o meeting the leaming
neads of students, and a student
body which is motivated to perform
well,

Our schog! puts forth efforts to
involve parents and community in
aur schoot and to keep them
informed, This is done through
meetings with various parent groups.



Opportunities for Parental Involvement

Advisory Counci
Governance Council
Classroom Volunteer
Office Volunteer
Supervision Valunteer
Fund Raising

Schoo! Beaulificatian
Other
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As a parent or other interested
persen for whom this Report Card
was designed, you may be
interested in additicnal infoermation
regarding the Repert Card or
parent/community involvement. For
such Information, please call the
schoot office.

CECILIA ACOSTA QUEMADA,
Principal

Conlact Person  [CECILIA ACOSTA
Name: QUEMADA

gﬁg‘;‘m;’g‘;ﬂ (323) 268-7241

1L Demographic Information

Grade Gonfiguration: 03-12

Student Enroliment - Grade Level

Data reported are the number of students in
each grade

level as reported by the California Basic
Educational Data System(CBEDS).

Grade Level Enroliment

Grade 9 | 1843

PR/Award 8 S215LDE00E4

Student Enrotiment - Raclal and Ethnic

Subgroups

Data reported are the number and percent of

students in each raciat and ethnlc subgroup as

reported by CBEDS.

Racial and Ethnic | #of % of
Subgraup Students Students
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Grade 10| 1207 frican American | 20 | 0.4% !
Erade 11 ! 1098 American Indian 7 01%
Grade12 | 594 ior Alaska Native '
iUngraded ' last a .29
{Semndary 252 'ra-n o
ot > ) Filipino 5 0.1%

Enrollment | 5032 Hispanic or Latino | 4,973 | 98.9%

:Paciﬁc Islander

White (Not 0

Hispanic) 13 0.3%

Multiple or No

Response

Ill. School Safety and Climate for Learning

Our schoo! makes every effort to provide a safe, clean environment for leaming. Classroom
space is used to support our instructional program. Emergency drills are routinely held for
earihquake and fire preparedness for cur students and staff,

School Safety Plan
As required by Califoria Education Code (CEC), Section 35294, the school’s Safe School Plan
was revised and reviewed with staff on the following dales;

. Date reviewed
Safe School Plan Date revised with staff
‘\é'fé';",;; l - Prevention 03/01/05 D4/26/05
’;ﬁg:u?e; Emergency 03/28/05 06/14/05

School Programs and Practices That Promote a Positive Learning Enviranment
Our school provides a disciplined, stimulating learning climate for all students.
The programs znd practices to promote a positive Teaming environment include the foltowing:

Types of Awards for Non-Athletic Activities

» Student Achievement

» Attendance

+ Gilizenship

- Impraved Behavior

= Gang Free/Drug Free Awareness
+ Student Leadership/Council

Suspensions and Expulsions
Data reported are the number of suspensions and recommended expulsions (i.e., the total
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number ¢f incidents that resulted in a suspension or expulsion).
The rate of suspensions and expulsions is the total number of incidents divided by the schaol's
tolal enrollment as reported by CBEDS for given year.

' i School [ District

| | 2003 [ 2004 [ 2005 2003 [ 2004 | 2005
#ofSuspensions | 1089 | 931 | 1038 | 82937 | 80,160 | 79,690

Rate of

Suspensions [ 2173 | 1885 | 2063 | 10.82 10.51 10.48

#of Expulsions | 1 20 6 617 726 674

Rate of

Expulsions ’ 0.02 0.40 0.12 0.08 0.10 0.09

V. School Facilities B

School Facility Conditions - General Information

The District takes great efforis lo ensure that all schools are clean, safe, and funclional within the
available resources. The Dislrict has esfablished cleaning standards for all school facilities in
assigning and inspecting cuslodial work. A summary of these standards Is available through the
site administrater. Food service and restroom facilities are given highest priority on a daily basis
to ensure the health and safety of sludents and staff. Other cleaning functions may be scheduled
on less than a daily frequency due to the limitation of available custodial resources,

School Facility Conditions - Results of Inspection and Evaluation

Dala reported are the determination of good repair based on the most recent Safe School
Inspection. The assessment areas listed as “No" for being in good repair have been determined
to have deficiencies as described In the Depariment of Education “Interim Evalualion Instrument®.
Deficiency details can be found at www.lausd-oehs.org under "School Inspection Results”.
Additional informalfion about the condition of the school facilities may be obtained from the school

principal.

Facility in
Interim Evaluation Instrument Good  [Deficiency and Remedial Actions Taken or|
Part Repair Planned

Yes | No

{Gas Leaks X

‘Mechanical Systems X

i\ﬂ!indowsJDoorslGa\es X

{interiorlexterior)

finterior Surfaces (walls, floors, %

!and eeilings)

‘Hazardous Materials (interior X s

’and exlerior)

Structural Damage X

Fire Safely X
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Electrical {interior and exterior) [ | l'

X
Pest\ermin Infestation | X i
Drinking Fountaing {inside and X
X
X
X

oulside) :
Restrooms |
Sewer |
Playgraund/School Greunds |
Other X T

****No™ means lhat cited maintenance deficiencies in the category have not been
repaired or mitigated to date, but have been reported via Trouble Call or identified as
a major maintenanse or bond project and will be completed as soon as feasible,

V. Academic Data

Standardized Testing and Reporting (STAR}

Through the California Standardized Testing and Reporting (STAR) program, students in grades
2 through 11 are tested annually in variious subject areas. Cutrently, the STAR program includes
California Slandards Tests (CST) and a norm-referenced test (NRT). The CST tests English-
language arts and mathemalics in grades 2 through 11, science in grades 5, 9, 10, and 11 and
history-social science in grades 8, 10, and 11. Prior ta 2005, the NRT tested readinoflanguzge
arts and mathematics in grades 2 through 11, spelling in grades 2 through 8, and science in
grades 9 through 11. Beginning in 2005, the NRT tests reading/flanguage arts. spelling, and
mathematies in grades 3 and 7 only, and no longer tests science in any grade.

California Standards Tests (CST)

The California Standards Tests (CST) show how well students are doing in relation to the stale
content standards. Student scores are reported as performance levels. The five performance
levels are Advanced (exceeds state standards), Proficient {meets state standards), Basic
(apporaching state standards), Below Basic (below stale standards), and Far Below Basic {well
below state standards). Students scoring at the Proficient or Advanced level meet state standards
in that content area, Students with significant cognitive disabililies who are unable to take the
CST are lested using the Califomia Altemate Performance Assessment (CAPA). Detailed
Information regarding the CST and CAPA resulls for each grade and proficiency level can be
found at the Califomia Department of Education Web site at hitp:/star.cde.ca.qov or by speaking
with the school principal,

Note: To protect student privacy, aslerisks appear int any celf whenaver 10 or fewer studaenis had
valid last scoras.

CST - All Sfudents
Data reported are the percent of students achieving at the proficient or advanced level (meeting
or exceeding tha state standard). 3

School District State

Subject  [2002. [2003- [2004- | 2002- | 2003- [ 2004~ | 2002- | 2003~ | 2004
03 04 05 03 04 05 03 04 05
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o eats 1% | 1% | 10% | 20% | 24% | 27% | 3s% | a6% | 40%

Malhematics 4% [ 2% | 2% | 25% | 26% | 29% | 35% | 34% | 38%
Science C13% [ 6% [ 5% [13% [12% | 12% | 27% | 25% | 27%

aoeySociel 419, | 8% | 10% | 7% | 18% |20% | 28% | 20% | 32%

CST -Racial/Ethnic Groups
Data reperied are the percent of students achieving at the proficient or advanced level (meeling
ar exceeding the state standard).

| ‘ American While

! ; African- | Indian or . - Hispanic | Pacific

‘ Subject American| Alaska Asian Filipino or L.atino |Islander HiéN:rzic)

| Native P

English-

Language 7% i > - 13% -

Ants

i,_ - Ll - L ] -

Mathematics 8% 3%

:Science [T T3 1) T3 5% T3

IHistOl’y‘SOda[ TS i i i <, i
cience 10%

CST - Other Subgroups

Data reporied are the percent of students achieving at the proficient or advanced level {meeting
or exceeding the state standard).

, English | Economically |Studenils with| Migrant
Subject | Male |Female | o erspisadvantaged| Disabiliies | Education
:E;’g;ﬁg‘ge ae| V1% | 15% | 3% 14% 6% 12%
Mathematics 3% 2% 2% 3% 6% 1%
[Seience 6% A% 1% 5% 1% 8%
History-Social ° ° 0 a 5 0
IGcience 12% 8% 2% 10% 1% 1%

California Physlcal Fitness Test
Data reported are the percentage of students meeting fitness slandards (scoring in the healthy
fitness zone on all six fitness standards) for the most recent testing period, The California
Physical Fitness Test is administered to students in grade 5, 7, 9 only. Detajled [nformation
regarding the Celifomnia Physical Fitness Test may be found at the CDE Web sile at
http:tiwww.cde.ca.qovitaltalpfy,

Nata: To protect sfudent privacy, scores are nol shown when the number of studen!s tested is 10
orfess.

Grade School District State

Level [ Tolal | Female | Male | Total | Female | Male | Total | Female | Male

08 |14.2% | 14.2% |14.2% |12.9% | 11.5% |14.2% | 26.7% | 25.8% |27.5%
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Academic Performance Index

The Academic Performance Index {AP) is a score on a scale of 200 to 1000 that anoually
measures the academic performance and pragress of individual schools in California. On an
interim basis, the state has set 800 as the APl score that schools should strive to meet.

Growth Targets: The annual growlh target for a school is 5 peccent of the distance between its
base APl and 800. The grawth target for a school at or above 800 is to remain at or above 80D.
Aclual growth is the number of API points a school gained between its base and growth years.
Schools that reach their annual targels are eligible for awards.

Subgroup API's and Targets: In addition lo a schoolwide API, schools also receive APl scores
for each numerically significant subgroup in the school {j.e., racialfethnic subgroups and
socioeconomically disadvantaged students). Growih targets, equal to 80 percent of the scheal's
target, are also set for each of the subgroups. Each subgroup must also meet its target for the
schaol to be eligible for awards.

Percent Tested: To be eligible for awards, elementary and middle schools must test at least 85
percent ar their students in grades 2 through 8, and high schools must test at least 90 percent of
their students In grades 9 through 11 on STAR assessments.

Statewide Rank: Schoals receiving an APl Base score are ranked in en catergories of equal
size {deciles) from 1 (lowest} 1o 10 (highest), according to type of school {elementary, middle, or
high schoot).

Similar Schools Rank: Schools also receive a ranking that compares that schoo) to 100 other
schools with similar demographics characleristics. Each set of 100 schouols is ranked by AP
scores from 1 {lowest) 1o 10 (highest) to indicate how well the school performed compared to
schools most like it '

API eriteria are subject to change as new legislation is enacted into law. Detailed information
about APl and the Public Schools Accountability Act (PSAA) can be found at the COE Web site at
http:/iwww.ede.ca qovitalaciap! or by speaking with the schoo! principal.

A¥l - Schoolwlde

APl Base Dala AP| Growth Data
" | From From From
2002 2003 2004 2002 2003 2004
to 2003 |to 2004 | in 2005
Percent Percent .
Tested 92 9N 97 Tested 9 ar a7
Pl Base AP| Growth

:Ig core 404 523 533 s core 525 517 539
Growth Target| 15 14 13 [Aclual Growlh| 39 -6 [
Statewide
ﬁ e 1 1 1
Similar
ESchoaIs Rank 4 4 4

APl - Racial and Ethnic Subgroups
Data reported are APl Base and Growth scares and growth targels.
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AP Base Dala API Growth Data
i ) From | From | From
: . 2002 2003 2004 2002 2003 2004
5 ; to 2003 | to 2004 | to 2005
i African American African American
AP Base ‘ APl Growth :
SBeore ; Score |
Growth Target| i Actual Grawth | i
American Indian Alaskan Native American [ndian Alaskan Native !
APiBase | API Growth i
Score ; Score |
Growth Target! Actual Growth i
| Asian Asian :
'AP| Base AP Growth
core Score
Growth Target| Actual Growth
| Filipino Fipino
'f«PI Base AP Growth
Score Score
Growth Target Actual Growth
| Hispanic or Latina Hispanic or Latino
TAP| Base APl Growth
Qwe a93 | s22 | 832 00O 524 | 516 | 539
Growth Target| 12 11 10 lActual Growth| 31 -6 7
[ Pacific Islander Pacific Isfander
'AP] Base 1 Growth
core core
Growth Target Actual Growth
[ While (not Hispanic) White (not Hispanic)
'AP| Base AP! Growth
core jScore
Growth Target Actual Growth

APl - Socioeconomically Disadvantaged Subgroup
Dala reparted are AP! Base and Growth scares and growth targets.

APl Base Data AP| Growth Data
From Ffrom | From
2002 2003 2004 2002 2003 2004
to 2003 | to 2004 |to 2005
Boarse | ass | s24 | su (PN |5 | ste | s
Growth Target] 12 1 10 |Aclual Growth| 31 -8 12

State Award and Intervention Programs
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Although state intervention and awards programs ase currently in the California Education Code,
the programs were not funded for the period addressed by this report. Therefore, currently no
data are available to report.

Adequate Yearly Progress (AYP)

The Federal No Child Left Behind Act (NCLB) requires that all schools and districts meet
Adequate Yearly Progress (AYP) requirements. To comply with NCLB, California adopled AYP
criteria that were approved by the U.S. Depariment of Educalion in June 2003. To make AYP,
schools and dislricts are required each year ta meet or exceed specific criterfa in each of the
following:

Requirement 1: Pariicipation rate on the state’s slandards-based assessments
Requirement 2. Percent proficient en the stale’s standards-based assessments
Requirement 3: APl as an additional indicator

Requirement 4: Graduation rate (for secondary schools)

Requirements 1 and 2 apply at the school, district, and subgroup levels. Requirements 3 and 4
apply only at the school and district levels, unless exception or "safe harbor” critéria are used.
Detailed information about AYP can be found at the CDE Web site at

http:/iwww.cde. ca.gov.flalaclayl or by speaking wilh the schoal principal.

AYP All Crileria « Schoolwlde
Data repo