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OMEB Number: 4040-0004
Expiration Date: 01/31/2009

Appilication for Federal Assistance SF-424 Version 02

* 1. Type of Submission: ¥ 2. Type of Application:  * If Revision, select appropriate letter(s):

® New I —

O Continuation " QOther (Specify)
O Revision

O Preapplication
® Application
O Changed/Cormrected Application

* 3. Date Received:

4. Applicant Identifier:

5a. Federal Entity Identifier:

State Use Only:
6. Date Received by State’ |::'—__| e

Street2:

* City:

County: |

" State
e

" Country; USA: UNITED STATES

*Zip  Posal Cade:

e. Organizational Unit:

Department Name: Division Name:

e |

f. Name and contact information of person to be contacted on matters involving this application:

Prefix: [firs | * First Name: _ﬁ N - ' - '
e ————
LostName

Suffix:

Title: _mgmm Branner ! ' |

Organizational Affiliation:

" Teiephone Number: [580) 326-3351 Fax Number: [580) 326-2305

* Email:  Jjames@iitledie.org — — —_— — ]

Tracking Number: GRANT00473392 Funding Uppnrl:uni?r Number: ED-GRANTS-050708.002 Received Date: 2008-06-10 12:53:08.000-04:00 Tirne Zone: GMT-5
PR/Award # 83588080048 e



OMB Number: 4040-0004
Expiration Date: 01/31/2009

Application for Federal Assistance SF-424 Version 02

9. Type of Applicant 1: Select Applicant Type:

i: Nonprofit with 501C3 IRS Status (Other than institution of Higher Education)

Type of Applicant 2: Select Appiicant Type:

Type of Applicant 3: Select Applicant Type:

]
* Cther (specify):

* 10. Name of Federal Agency:

.5, Department of Education

11. Catalog of Federal Domestic Assistance Number:

L]

CFDA Title;

arly Reading First

* 12. Funding Opportunity Number:

D-GRANTS-050708-002

* Title:

ary Reading First 84.359A and B: Full Application

13. Competition ldentification Number:

84-35982008-1 '

Title:

- — — 0 00O0O0O0o0oO0O0O—mm

* -

14. Areas Affected by Project (Cities, Counties, States, etc.):

hoctaw, McCurtain, and Pushmataha Counties in the State of Oklahoma -

* 15. Descriptive Title of Applicant's Project:

Project HOPE (Helping Oklahoma Preschoolers Excel

Altach supporting documents as specified in agency instructions.

Tracking Number: GRANT00473392 Funding Opportunity Number: ED-GRANTS-050708-002 Received Date: 2008-06-10 12:53:08.000-04:00 Tima Zone: GMT-5
PR/Award # 83588080048 e



OMEB Number: 4040-0004
E-xpiration Date: 01/31/2009

Application for Federal Assistance SF-424 Version 02

16. Congressional Districts Of:

"a. Apphicant  [OK-002

Attach an additional list of Program/Project Congressional Districts if needed.

r

17. Proposed Project:

* a. Start Date: [10/01/2008 * b. End Date: 09/30/2011

18. Estimated Funding ($):

* a. Federal | — 1.716.,569.0C

" b. Applicant

* ¢ State 00
*d. Local - D.ﬁ
* g, Other - 0.0
* f. Program Income 0.0
*g. TOTAL 1,716,560.

* 19. Is Application Subject to Review By State Under Executive Order 12372 Process?
O a. This application was made available to the State under the Executive Order 12372 Process for review on :l
QO b. Program is subject to E.O. 12372 but has not been selected by the State for review.

@ c. Program is not covered by E.O, 12372,

* 20. Is the Applicant Delinquent On Any Federal Debt? (If "Yes™, provide explanation.)

O Yes & No

21. "By signing this application, ] certify (1) to the statements contained in the list of certifications*™ and (2) that the statements
herein are true, complete and accurate to the best of my knowledge. | also provide the required assurances*™ and agree to com-
ply with any resulting terms if [ accept an award. | am aware that any false, fictitious, or fraudulent statements or claims may
subject me to criminal, civil, or administrative penalties. (1.8. Code, Title 218, Section 1001)

¥ 1 AGREE

™ The list of certifications and assurances, or an intemet site where you may obtain this list, is contained in the announcement or agency
specific instructions,

Authorized Representative:

I — *First Name: [
Middle Name: | |

*Last Name;, [Nee

Suffix:

Authorized for Locat Reproduction Standard Form 424 (Revised 10/2005)
Prescribed by OMB Circular A-102
Tracking Numbet: GRANT00473392 Funding Opportunity Number: ED-GRANTS.050708-p02 Received Date; 2008-06-10 12:53:08.000-04:00 Time Zone: GMT-5

FR/Award # S358B080048 e



OMB Number: 4040-0004
Expiration Date: 01/31/2009

Application for Federal Assistance SF-424 Version 02

* Applicant Federal Debt Delinquency Explanation

The following field should contain an explanation if the Applicant organization is delinquent on any Federal Debt. Maximum number of
characters that can be entered is 4,000. Try and avoid exira spaces and carriage retums to maximize the avaiiability of space.

Tracking Number: GRANT00473392 Funding Opportunity Number: ED-GRANTS-050708-002 Received Date: 20038-08-10 12:53:08.000-04:00 Time Zone; GMT-5
PR/Award # S3588080048 _ e



Attachmenis

AdditionalCongressionalDistricts

File Name Mime Type
AdditionalProjectTitle

File Name Mime Type

Tracking Number: GRANTR0473392 Funding Oppoﬂunig Number: ED-GRANTS-050708-002 Received Date: 2008-06-10 12:53:08.000-04:00 Time Zone: GMT-5
PR/Award # S359B080048 e



US. DEPARTMENT OF EDUCATION OMB Control Number- 1890-0004

BUDGET INFORMATION

NON-CONSTRUCTION PROGRAMS Expiration Date: 06/30/2005

e e T w4 -

Applicants requesting funding for only one year should complete the
Name of Institution/Organization: column under "Project Year 1." Applicants requesting funding for multi-
Little Dixie Community Action Ag... year grants should complete all applicable columns. Please read all
instructions before completing form.

SECTION A - BUDGET SUMMARY
U.S. DEPARTMENT OF EDUCATION FUNDS

o
{b) {c) {d) (e)

1. Personnel | 48314603 502656 |S 48564245 0 s 0 [$ 1471444
2. FringeBenefis _ |§  1430714s 150887 |s  issaa9fs o [s o s 453007
3. Travel |5 64904 {$ 64904 |S 64904 s o [s o0 s 194712
4. Equpment |8 o s o s o Is o [s o Is o
5. Supplies $  7616050s 27037508 265375 s o [s o s 1297355
6. Conwacual  Is 82378 s 77378 |8 62378 |s o s o [|s 222134
7. Construction s o s o -fs o s o s o [s o
8. Oher |8 74400 |8 74400 |5 74400 fs o s o [s 223200
0. Total Direct Costs  |$ 1,610,404 $ 1,110,848 -- $ 3,861,852
(ines 1-8)

10 IndirectCosts* s 10616518 110828 fs 1157245 o s o s 332717
11. TrainingStipends__{$ 0 s o s o s o s o Js o
11)

*Indirect Cost Information (To Be Completed by Your Business Office);

If you are requesting reimbursement for indirect costs on line 10, please answer the following questions:

(1) Do you have an Indirect Cost Rate Agreement approved by the Federal government? IXI yes [1 nNo
(2) If yes, please provide the following information:
Peniod Covered by the Indirect Cost Rate Agreement: From: 1/1/2007 To: 12/31/2008 (mm/dd/yyyy)

Approving Federal agency: [l ED X1 Othe (please specify): U.S. Department of Health and Human Services
(3) For Restricted Rate Programs (check one) - Are you using a restricted indirect cost rate that:

[] Ls included in your approved Indirect Cost Rate Agreement? or, L1 Complies with 34 CER 76.564(c)(2)?

ED Form No. 524

PR/Award # S350B080048 eb



U.S. DEPARTMENT OFED '
UCATION OMB Control Number: 1890-0004

BUDGET INFORMATION

NON-CONSTRUCTION PROGRAMS | Expiration Date: 06/30/2005

o o Applicants requesting funding for only one year should complete the
N_ame ﬂf I_nsutuuonﬂ.'.)_rgamz?tmn: column under "Project Year 1.” Applicants requesting funding for multi-
Little Dixie Community Action Ag... year grants should complete all applicable columns. Please read all
mstructions before completing form.

SECTION B - BUDGET SUMMARY
NON-FEDERAL FUNDS

Project Year 3

Total (f)

Project Year 1(a) | Project Year 2 Project Year4 | Project Year 5

(d)

Budget Categories

. Personnel
. Fringe Benefits
. Travel

o’
"’
o

. Equipment

LA

. Supplies

. Construction

il%

9. Total Direct Costs

=
D
o
|.;..l
Q0
S

0. Indirect Costs
1. Training Stipends
12. Total Costs (lines 9-

-] brd [ ek
ek
S’ .

PRIAward £ S359B080048 ‘ e’



ASSURANCES - NON-CONSTRUCTION PROGRAMS

OMB Approval No. 4040-0007
Expiration Date 04/30/2008

Public reporting burden for this collection of information is estimated to average 15 minutes per response, inciuding time for reviewing
instructions, searching existing data sources, gathering and maintaining the data needed, and completing and reviewing the collection of
information. Send comments regarding the burden estirnate or any other aspect of this collection of information, including suggestions for

reducing this burden, to the Office of Management and Budget, Paperwork Reduction Project (0348-0040), Washington, DC 20503.

PLEASE DO NOT RETURN YOUR COMPLETED FORM TO THE OFFICE OF MANAGEMENT AND BUDGET. SEND
IT TO THE ADDRESS PROVIDED BY THE SPONSORING AGENCY.

NOTE: Certain of these assurances may not be applicable to your project or program. if you have questions, please
contact the awarding agency. Further, certain Federal awarding agencies may require applicants to certify to
additional assurances. If such is the case, you will be notified.

As the duly authorized representative of the applicant, | certify that the applicant;

1.

Previous Edition Usable

Has the legal authority to apply for Federal assistance
and the institutional, managerial and financial capability
(including funds sufficient to pay the non-Federal share
of project cost) to ensure proper planning,
management and completion of the project described
in this application.

Will give the awarding agency, the Comptroller General
of the United States and, if appropriate, the State,
through any authorized representative, access to and
the right to examine all records, books, papers, or
documents related to the award; and will establish a
proper accounting system in accordance with generally
accepted accounting standards or agency directives.

Will establish safeguards to prohibit employees from
using their positions for 2 purpose that constitutes or
presents the appearance of personal or organizational
conflict of interest, or personal gain.

Will initiate and complete the work within the applicable
time frame after receipt of approval of the awarding

agency.

Will comply with the Intergovernmental Personnel Act
of 1970 (42 U.S.C. §8§4728-4763) relating to prescribed
standards for ment systems for programs funded under
one of the 19 statutes or regulations specified in
Appendix A of OPM's Standards for a Merit System of
Personnel Administration (5 C.F.R. 900, Subpart F).

Will compiy with all Federal statutes reiating to

nondiscrimination. These include but are not limited to;

(@) Titie VI of the Civil Rights Act of 1964 (P.L. 88-352)
which prohibits discrimination on the basis of race,
color or national origin; (b) Title [X of the Education
Amendments of 1972, as amended (20 U.S.C. §§1681-
1683, and 1685-1686), which prohibits discrimination
on the basis of sex; (¢) Section 504 of the
Rehabilitation

Tracking Number: GRANTO0473392

PR/Award # S3598080048 e8

Authorized for Local Reporoduction

Act of 1973, as amended (22 U.S.C. §794), which
prohibits discrimination on the basis of handicaps; (d)
the Age Discrimination Act of 1975, as amended (42
LI.S.C. §§6101-6107), which prohibits discrimination on
the basis of age; {e) the Drug Abuse Office and
Treatment Act of 1972 (P.L. 92-255), as amended,
relating to nondiscrimination on the basis of drug
abuse; (f) the Comprehensive Alcohol Abuse and
Alcoholism Prevention, Treatment and Rehabilitation
Act of 1970 (P.L. 91-618), as amended, relating to
nondiscnmination on the basis of alcohol abuse or
alcoholism; (g) §§523 and 527 of the Public Health
Service Act of 1912 (42 U.S.C. §§290 dd-3 and 280
ee- 3), as amended, relating to confidentiality of alcohol
and drug abuse patient records; {(h) Title Vill of the Civil
Rights Act of 1968 (42 U.5.C. §83601 et seq.), as
amended, relating to nondiscrimination in the sale,
rental or financing of housing; (i) any other
nondiscrimination provisions in the specific statute(s)
under which application for Federal assistance is being
made; and, (j) the requirements of any other
nondiscrimination statute(s) which may apply to the
application.

. Will comply, or has already compilied, with the

requirements of Titles il and ili of the Uniform
Relocation Assistance and Real Property Acquisition
Policies Act of 1970 (P.L. 91-646) which provide for fair
and equitable treatment of persons displaced or whose
property is acquired as a result of Federal or
federaily-assisted programs. These requirements apply
to all interests in real property acquired for project
purposes regardless of Federai participation in
purchases.

. Will comply, as applicable, with provisions of the Haich

Act (5 U.S.C. §§1501-1508 and 7324-7328) which limit
the polifical activities of employees whose principal
employment activities are funded in whole or in part
with Federa! funds.

Standard Form 424B (Rev. 7-87)
Prescribed by OMB Circular A-102



8. Will comply, as applicable, with the provisions of the
Davis- Bacon Act (40 U.S.C. §§276a to 276a-7), the
Copeland Act (40 U.S.C. §276c and 18 U.S.C. §874),
and the Contract Work Hours and Safety Standards
Act (40 U.S.C. §8§327- 333), regarding labor standards
for federally-assisted construction subagreements.

10. Will comply, if applicable, with flood insurance
purchase requirements of Section 102(a) of the Flood
Disaster Protection Act of 1973 (P.L. 83-234) which
requires recipients in a special flood hazard area to
participate in the program and to purchase flood
insurance it the total cost of insurable construction and
acquisition is $10,000 or more.

11. Will comply with environmental standards which may
be prescribed pursuant to the following: (a) institution
of environmental quality control measures under the
National Environmental Policy Act of 1969 (P.L.
91-190) and Executive Order (EO) 11514; (b)
notification of viclating facilities pursuant to EO 11738;
(c) protection of wetlands pursuant to EQ 11990; (d)
evaluation of flood hazards in floodplains in
accordance with EQ 11988; (e) assurance of project
consistency with the approved State management
program developed under the Coastal Zone
Management Act of 1972 (16 U.S.C. §§1451 et seq.);
{f) conformity of Federal actions to State (Clean Air)
Impiementation Plans under Section 176(c) of the
Clean Air Act of 1955, as amended (42 U.S.C. §§7401
et seq.); (g) protection of underground sources of
drinking water under the Safe Drinking Water Act of
18974, as amended (P.L. 83-523); and, (h) protection of
endangered species under the Endangered Species
Act of 1973, as amended (P.L. 93- 205).

-~

* SIGNATURE OF AUTHORIZED CERTIEYING OFFICIAL
Brenda Needham

* APPLICANT ORGANIZATION
Litle Dixie Community Action Agency, Inc.

Tracking Number: GRANTO04T3392

PR/AWard # S3598080048 e9

12.

13.

14.

15.

16.

17.

18.

Will comply with the Wild and Scenic Rivers Act of
1968 (16 U.S.C. §§1271 et seq.) related to protecting
components or potential components of the national
wild and scenic rivers system.

Wili assist the awarding agency in assuring compliance
with Section 106 of the National Historic Preservation
Act of 1966, as amended (16 U.S.C. §470), EO 11593
(identification and protection of historic properties), and
the Archaeological and Historic Preservation Act of
1974 (16 U.5.C. §§469a-1 et seq.).

Will comply with P.L. 93-348 regarding the protection of
human subjects involved in research, development,
and related activities supported by this award of
assistance.

Wil comply with the Laboratory Animal Welfare Act of
1966 (P.L. 89-544, as amended, 7 U.S.C. §§2131 et
seq.) pertaining to the care, handling, and ireatment of
warm blooded animals held for research, teaching, or
other activities supported by this award of assistance.

Will comply with the Lead-Based Paint Poisoning
Prevention Act (42 U.S.C. §§4801 et seq.) which
prohibits the use of lead-based paint in construction or
rehabilitation of residence structures.

Will cause to be performed the required financial and
compliance audits in accordance with the Single Audit
Act Amendments of 1996 and OMB Circular No. A-133,
"Audits of States, Local Governments, and Non-Profit

Organizations.”

Wili comply with all applicable requirements of all other
Federal laws, executive orders, regulations, and
policies governing this program.

*TITLE
Executive Director

* DATE SUBMITTED
06-10-2008

Standard Form 424B (Rev. 7-97) Back



m
DISCLOSURE OF LOBBYING ACTIVITIES

Complete this form to disciose lobbying activities pursuant to 31 U.S.C. 1352 Approved by OMB
(See reverse for public burden disclosure.) 0348-0046

1. * Type of Federal Action: 2. * Status of Federal Action: 3. " Report Type:

—4. contract —2a. bid/offer/application @ 3. initial filing

Sh, grant ®b. intial award -P. material change

-=C. COCoperative agreerent —C. post-award For Material Change Only:

_d. loan year quarter

—e. loan guarantee date of last report

—£. loan insurance
4. Name and Address of Reporting Entity:” 2. If Reporting Entity in No.4 is Subawardee, Enter Name and

Address of Prime:

SPrime _SubAwardee Tierif known:

* Name: Little Dixie Community Action Agency, inc.

* Address:

209 North 4th St.

Hugo

OK: Ckiahoma

74743

Congressional District, if known:

OK-002
6. * Federal Department/Agency: 7. " Federal Program Name/Description: Early Reading First
U.S. Department of Education CFDA Number, if applicable: 84.359

8. Federal Action Number, if known: S. Award Amount, if known:

10. a. Name and Address of Lobbying Registrant (if individual, compiete name): | b. Individual Performing Services (including address if different
* Name- from No. 10a):

LDCAA does not lobby ' * Name:

Not Applicable - LDCAA does not lobby LBCAA does not lobby

Not Applicable - {.DCAA does not lobby

* Address:

Not Applicable - LDCAA does not lobby A
¥ Address:

Not Applicable ~- LDCAA does not lobby

Not Applicable
OK: Oklahoma Not Applicable
74743 OK: Oklahoma

74743

11. Information requested through this form is authorized by title 31 U.5.C. sec-
tion 1352. This disclosure of lobbying activities is a material representation of
fact upon which reliance was placed by the tier above when the transaction was | * Name:

* Signature: Brenda Needham

made or entered into. This disciosure is required pursuant to 31 U.S.C. 1352, | mrs.
This information will be reported to the Congress semi-annually and will be
avaiabie for public inspection. Any person who fails to file the required disclos- | Brends

PR/AWZISkD935B0RpnARANTU0473352 e10



ure shall be subject to a civil penalty of not less than $10,000 and not more
than $100,000 for each such failure.

Needham

Title: Executive Director

Telephone No.: (580) 326-3351
Date: 06-10-2008

 Foraeiteg Ol sl s R T s - R T Authorized for Loca! Reproduction
e T s T R e e o e R AR Standard Form - LLL {Rev. 7-97)
Publi¢ Burden Disclosure Statement

According to the Paperwork Reduction Act, as amended, no persons are required to respond to a collection of information unless it displays a valid
OMB Control Number. The valid OMB control number for this information collection is OMB No. 0348-0046. Public reporting burden for this
collection of information is estimated to average 10 minutes per response, including time for reviewing instructions, searching existing data
sources, gathering and maintaining the data needed, and completing and reviewing the collection of information. Send comments regarding the
burden estimate or any other aspect of this collection of information, including suggestions for reducing this burden, to the Office of Management
and Budget, Paperwork Reduction Project (0348-0046), Washington, DC 20503.

PR/Awar@ek oo SRuisgo S ANT00473392 et



OMB Control No. 1890-0007 (Exp. 09/30/2004)

NOTICE TO ALL APPLICANTS

The purpose of this enclosure is 1o inform you about a new provision in
the Department of Education's General Education Provisions Act
(GEPA) that applies to applicants for new grant awards under
Department programs. This provision is Section 427 of GEPA, enacted
as part of the improving America’s Schools Act of 1994 (Public Law
(P.L.) 103-382).

To Whom Does This Provision Apply?

Section 427 of GEPA affects applicants for new grant awards under
this program. ALL APPLICANTS FOR NEW AWARDS MUST
INCLUDE INFORMATION IN THEIR APPLICATIONS TO ADDRESS
THIS NEW PROVISION IN ORDER TO RECEIVE FUNDING UNDER
THIS PROGRAM.

(if this program is a State-formula grant program, a State needs to
provide this description only for projects or activities that it carries out
with funds reserved for State-level uses. In addition, local school
districts or other eligible applicants that apply to the State for funding
need to provide this description in their applications to the State for
funding. The State would be responsible for ensuring that the school
district or other local entity has submitted a sufficient section 427
statement as described below.)

What Does This Provision Require

Section 427 requires each applicant for funds (other than an individual
person} to inciude in its application a description of the steps the
applicant proposes to take 1o ensure equitable access to, and
participation in, its Federally-assisted program for students, teachers,
and other program beneficiaries with special needs. This provision
allows applicants discretion in deveioping the required description. The
statute highlights six types of bairiers that can impede equitable access
or participation: gender, race, national origin, color, disability, or age.
Based on local circumstances, you should determine whether these or
other barriers may prevent your students, teachers, etc. from such
access or participation in, the Federally-funded project or activity. The
description in your application of steps to be taken to overcome these
barriers need not be lengthy; you may provide a clear and succingt

description of how you plan to address those barriers that are
applicable to your circumstances. In addition, the information may be
provided in a single narmrative, or, if appropriate, may be discussed in
connection with related topics in the application.

Section 427 is not intended to duplicate the requirements of civil rights
statutes, but rather to ensure that, in designing their projects,
applicants for Federal funds address equity concemns that may affect
the abiiity of certain potential beneficiaries to fully participate in the
project and to achieve to high standards. Consistent with program
requirements and is approved application, an applicant may use the
Federal funds awarded to it to eliminate barriers it identifies.

What are Examples of How an Applicant Might Satisfy the
Requirement of This Prnvisinn?

The foillowing examples may help illustrate how an applicant may
comply with Section 427.

(1) An applicant that proposes to carry out an adult literacy project
serving, among others, adults with limited English proficiency, might
describe in its application ﬁow it intends to distribute a brochure about
the proposed project to such potential participants in their native
language.

(2) An applicant that proposes to develop instructional materials for
classroom use might describe how it will make the materials available
on audio tape or in brailie for students who are bilind.

{3) An applicant that proposes to carry out @ model science program for
secondary students and is concemed that girls may be less fkely than
boys to enroll in the course, might indicate how it intends to conduct
"outreach” efforts 1o girls, to encourage their enroliment.

We recognize that many applicants may aiready be implementing
effective steps 10 ensure equity of access and participation in their
grant programs, and we appreciate your cooperation in responding to
the requirements of this provision.

Estimated Burden Statement for GEPA Requirements

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information unless such collection dispiays a
valid OMB control number. The valid OMB control number for this information collection is 1890-0007. The time required to complete this information
coliection is estimated to average 1.5 hours per response, including the time to review instnictions, search existing data resources, gather the data
needed, and compiete and review the information collection. f you have any comments concerning the accuracy of the fime estimate(s) or
suggestions for improving this form, please write to: Director, Grants Policy and Oversight Staff, U.S. Department of Education, 400 Maryland
Avenue, SW (Room 3652, GSA Regional Office Building No. 3), Washington, DC 20202-4248.

Tracking Number: GRANT00473392

PR/Award # S3598080048 12



| .

Attachment Information
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Little Dixie Community Action Agency, Inc. 1

General Education Provisions Act (GEPA) Section 427 Requirements:
It 1s the policy of this Agency that no applicant, client, and/or employee of Little Dixie

Community Action Agency, Inc. (LDCAA), shall on the basis of race, creed, color, national

origin, political affiliation, sex, disability, age, status as a veteran, including disabled veterans
and Vietnam-era veterans, or any other non-merit factor, be excluded from participation in or be
demued the benefits of, or otherwise be subjected to discrimination under any program or activity
which LDCAA operates or is applying for funding.

No person with responsibilities in the operation of administration of a program receiving
Federal hinancial assistance will discriminate with respect to any such program or activity
because of race, creed, color, national origin, sex, political affiliation, disability, or age,
including Black, not of Hispanic origin; Hispanic; Asian or Pacific Islander; Amerigan Indian or
Alaskan native; and White, not of Hispanic origin, or status as a veteran, including disabled
veterans and Vietnamn-era veterans. The Agency is committed to comply with both the letter and
the spirit of applicable state and federal laws that address Equal Employment Opportunity.

LDCAA will not (1) deny an individual any service, financial aid, or other benefit
provided under the programs of this Agency; (2) provide any service, financial aid, or other
benefit which is different from others provided under the program; (3) subject an individual to
segregation or separate treatment in any manner related to his/her receipt of any service,
financial aid, or other benefit; (4) restrict an individual in any way in the enjoyment of any
privilege enjoyed by others; (5) treat an individual differently from others in determining
whether he/she satisfies any admission, enrollment, quota, eligibility, membership, or any other
requirement or condition an individual must meet in order to be provided the services they seek;

(6) deny any individual an opportunity to participate in any programs that are different from that

PR/Award # S359B080048 el



Little Dixie Community Action Agency, Inc. 2

afforded others in the Agency, including the opportunity to participate as an employee or; (7)
deny any person the opportunity to participate as a member of a planning or advisory body which
1s an integral part of any program in this Agency. In keeping with our Policy and Mission
Staternent, concerning advocacy and institutional change, it is our policy that Agency staff shall
actively advocate for low-income people in the area of civil rights.

Responsible officials that fail to adhere to this policy will be subject to immediate
disciplinary action by the Board of Directors. Further, LDCAA expects that staff members at
each level are to make every reasonable effort to assure that equal opportunity is available to
applicants, employees, and clients. Staff members are expected to demonstrate sensitivity and
respect for all employees and clients, as individuals of worth and dignity and to demonstrate t_he
Agency’s commitment to Equal Employment Opportunity objectives. It is expected that all

program directors and supervisors become familiar with and have direct input into the

development of the Goals and Timetables of the Agency’s Affirmative Action Plan. Each
program director and supervisor will be held accountable for ensuring equality of opportunity
within each program, while fostering employment and program participation practices which are
compatible with the Agency’s Affirmative Action Program and civil rights regulations.

As it pertains to Project HOPE, equitable access to LDCAA Head Start and the Early
Reading First Program is ensured in several ways. LDCAA Head Start actively recruits children
with disabilities by placing notices in newspape}s to let parents of children with disabilities know
that their children can be served in Head Start classrooms. Project HOPE will work with local
educational agencies, counseling services, and other organizations to provide resources for
special needs children and families. Individualized Education Plans are made for each student

with special needs, designed to affect educational performance. All teachers are trained on ADA
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guidelines, and provided with specific instruction regarding children with disabilities in their
class. Paraprofessionals, interpreters, and special needs aides are provided for children as needed.

Project HOPE will be provided at no cost to ensure that children from lower-income
families are given the opportunity to benefit from an early childhood development program such
as this, where one would not be affordable otherwise. At least 90% of LDCAA Head Start
students meet the U.S. Departinent of Health and Human Services poverty guidelines.

The school-based barrier often identified is the educator’s view of English language
learners (ELL) and their families as “the problem”, rather than to consider and remedy their own
indifferences. Project HOPE will focus on what the program can do to support parents in the

education of ELL students. A welcoming classroom climate with positive attitudes of all staff,

and attention to detail will help to ensure parental accessibility to the classroom. Lack of parental
English proficiency will be addressed by: translating written materials that will be sent out to

parents into the Spanish and Choctaw languages, bilingual staff will be available to speak with

parents when they visit the classroom, and interpreters will be provided at meetings and events.
Project HOPE will acknowledge parents’ cultural values and view them as strengths,
incorporating them into the school cumiculum. Project HOPE will also support the
implementation of traditional parental involvement programs that are culturally relevant and
linguistically appropriate. Project HOPE will assist parents and other family members with
creating home conditions to support learning ﬁlrough the use of a School and Family L.iaison
staff member, communicate with families regarding the program and their child’s progress, and
schedule meetings to accommodate the work schedules of parents. Included in Project HOPE
activities is a plan for English language acquisition, with regards to children who have limited

English skilis or language strategies.
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Little Pixie Community Action Agency, Inc.

PROJECT ABSTRACT - Little Dixie Community Action Agency, Inc. (LDCAA) is a private,
nonprofit community organization that operates Head Start classrooms in three rural Oklahoma
counties (Choctaw, McCurtain, and Pushmataha), which have some of the highest poverty rates
in the state. All three counties are included in the territory of the Choctaw Nation of Oklahoma
and have large Native American populations. The proposed project will serve children attending
preschool centers located within these poverty-stricken, rurally isolated counties.

Project HOPE, or Helping Oklahoma Preschoolers Excel, is the name of LDCAA’s Early
Reading First initiative. Through Project HOPE, LDCAA will turn three rural preschool sites
into mode] centers of excellence. Assisting in this endeavor will be: local educational agencies
and Head Start centers, families of the preschool children served, the University of Oklahoma,
the University of Memphis, and the Cente; for Improving the Readiness of Children for Learning
and Education/University of Texas Health Sciences Center. These and other partnerships will be
established to build relationships with those involved in the project, and to ensure that Project
HOPE is transitioned easily into the centers to be served.

Through this funding opportunity, Project HOPE will address all three Invitational
Prionties, which are: intensity of services provided through full-time early childhood education
programs; an English Language Acquisition Plan for children served with limited English
proficiency; and engaging faith-based or community organizations in the delivery of services
under the Early Reading First Program. In addiﬁon, Project HOPE will include an equal balance
of comprehensive, research-based, literacy-focused professional development, improved
classroom environment aﬁd literacy instruction, assessment, and family involvement. Each of
these components will be used to facilitate low-income children’s language and literacy learning

to prevent them from encountering reading difficulties once they enter school.
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QUALITY OF THE PROJECT DESIGN - Selection Criterion 1, Factor I: Little Dixie
Community Action Agency’s Early Reading First initiative, Project HOPE (Helping Oklahoma
Preschoolers Excel) is founded on “scientifically based reading research” and experience
pertaining to the acquisition of early literacy skills, early childhood development, and best
practices for reading success. The peer-reviewed, published research cited in this proposal and
referenced in the Endnotes (App. 2) complies with Section 1208 of the ESEA in that systematic,
'objective methods were used and data was analyzed in order to assess observed or measured
reading development, instruction, and difficulties experienced. The research-based components
of Project HOPE help address the needs of students at risk of educational failure, especially those
from low-income families, by incorporating literacy-rich environments,' phonological and print
awareness, > alphabet knowledge, oral language development, screening assessments,” and
professional development.’ Each part is complementary, and mutually supportive of the program.
To be implemented in each classroom will be the Wright Group’s Breakthrough to
Literacy (BtL), a comprehensive reading curriculum addressing essential Early Reading First
| (ERF) components. BzL combines extensive literature with explicit small group and individual
mstruction, driven by assessment data. This curriculum was chosen by Little Dixie Community
Action Agency (LDCAA) for Project ROAR (ERF 2005) because of its strong foundation of
scientifically based reading research, or SBRR, and recommendations provided by preschools
using the program of study. For the last three y;ears, the systematic instruction and rich language
experiences provided through B:L have proven very effective within Project ROAR, resulting in
strong, statistically significant gains within all assessment subgroups, and higher achievement on
post-tests over pre-tests.® Since BtL has demonstrated such success, the LDCAA ERF Teacher

and Administrator Committee had an easy choice when deciding on a Project HOPE curriculum.
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The B:L model of reading acquisition has been tested in school settings for over 20
years.” In 2001, Project Upgrade, a two-year experimental Pre-K study, was commissioned by
the U.S. Department of Health and Human Services (DHHS). Study results showed that BzL had
significant effects on all measures; the average BrL student performed better than %5 of students
in control groups on definitional vocabulary, phonological awareness, and print knowledge.3

Project HOPE will utilize explicit, direct instruction to teach phonological and phonemic
awareness, vocabulary worﬁs, build fluency, and stimulate development of active comprehension
strategies.g'li This smail group, need-based approach helps to maximize the efficacy of the
instruction. Individualized software instruction is also a direct teaching method,'* and will also
allow children to learn at their own speed. The comprehensive professional development
provided by Project HOPE, through one-on-one mentoring, intensive training and workshops, is
highly research-based and reflects the work of acknowledged experts in the fields of early
literacy, child and professional development. '

Selection Criterion 1, Factor 2, Purpose I > One aim of Project HOPE is to integrate scientific
reading research-based Instructional materials and literacy activities into all classroom practices
within each preschool center, thus increasing the intensity of the existing services focused on
language and coénitive development. The three targeted preschool centers that Project HOPE
proposes to support and improve through this ERF initiative are located in Clayton, Haworth,
and Swink, in rural southeastern Oklahoma (see: App. 1 for descriptions of each program). These
isolated centers are located in an area that leads the state in poverty as well as adult illiteracy. "
Each existing site targeted for Project HOPE has the capacity and potential to become an

ERF center of educational excellence — models of research-based literacy instruction for rural

pre-school programs across the country. Each of the 18 classrooms are appropriately equipped,
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with child-sized furniture, classroom libraries, and learning centers including manipulatives for
developing children’s understanding of the world around them, large and fine motor activities,
and more. Safety is foremost at each site and a varied curriculum is provided within a regular
daily routine. For the large number of students served (310 total for the first year of the project),
each center has high rates of daily attendance (combined average: 91%) with a history of low
staff turnover—the average teacher tenure is five years (with two teachers over 10 years). The
classrooms are staffed by seasoned, degreed teachers, who are good models of verbal language,
and have the qualifications- necessary to imi:lement a language and literacy focused project.
(App. 1) Practices supporting literacy learning and overall childhood development are instituted
at each center. The Head Start centers adhere to Head Start Perforﬁance Standards, providing a
comprehensive child development program that includes activities to promote all eight of the
Head Start domains: language, literacy, mathematics, science, creative arts, social/emotional,
approaches to learning, and physical/health development. The preschool centers also support the
social, emotional, and cognitive growth of children, following Oklahoma’s Priority Academic
Student Skills (PASS) objectives, which are similar in scope. Each center is prepared to
implement a substantive early literacy program.

Project HOPE is focused on serving the literacy and learning needs of preschool children
from low-income families, which include children with specials needs and English language

Jearners (EIL). Our area is a draw for migrants from Mexico, who come seeking gainful

- employment with the circuses that winter here and which hire immigrant workers. Children from
these families unfortunately fall behind in school due to their limited English proficiency. This
area also has a high concentration of Native American children, who come from an environment

where their native language has had a significant impact on their level of English language
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proficiency. Special needs children, such as those with disabilities, also struggle with learning.
Although home language surveys have not yet been conducted, we estimate there will be 30
students considered ELLs the first project year. Of the targeted centers, 80% qualify for free or
reduced lunches, and 90% of the children are living below poverty.

Project HOPE will work with Head rStart, local educational agencies (LEAs), mental
health counseling services, and other organizations to screen children who may be at risk for
language and literacy difficulties, while providing resources for identified special needs children
and their families. All teachers are trained on ADA guidelines, with specific instruction provided |
to teachers regarding the disabilities of children in their classrooms. Individualized Education
Plans are made for each student with special needs, designed to affect educational performance.
Paraprofessionals, Interpreters, and Special Needs Aides are provided for children as needed. Of
the 45 children identified with disabilities, 37 have speech and language delays (App. 1); we
expect to resolve many of these needs through the project. An English Language Acquisition
Plan was developed to assist children with limited English skills or language strategies (App. 3).

LDCAA has been educating preschool children through the Head Start program since
1963. Hugo Schools Assistant Superintendent, Karen Lyles, has monitored the progress of our

Head Start students entering elementary school since 2004. Lyles has reported that Kindergarten

students who attended L.LDCAA Head Start performed better in pre- and post-assessments than
other Kindergarten students, including those who had attended private preschools. With 40 years

experience operating state and federal grant programs, and student literacy gain success with our

first ERF grant received in 2005, LDCAA certainly has the capacity to implement Project HOPE.
Selection Criterion 1, Factor 2, Purpose 2: Project HOPE staff will demonstrate age-

appropniate, SBRR-supported language and literacy activities in the preschool classroom:.
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il

 Goal 1)- Improve each child’s oral language development as measured by pre- and post-PPVT-III
(Peabody Picture Vocabulary Test-IIT); pre-and post-EVT (Expressive Vocabulary Test);
TROLL (Teacher Rating of Oral Language and Literacy), and Get It! Got It! Go! scores.

Goal 2) Increase student understanding of phonological awareness and alphabet knowledge as
measured by pre- and post-PALS Pre-K (Phonological Awareness Literacy Screening for Pre-
Kindergarten) assessments.

Goal 3) Expand student knowledge of print awareness as measured by PALS Pre-K and TROLL.

Low-income children are at exceptional risk of developing literacy problems, which is
the harsh reality of the impoverished, rural area we plan to serve.’®'® By age three, children

living in disadvantaged homes have a vocabulary of less than half the number of words of their

advantaged peers, and this gap in use and understanding of oral language widens as they progress
through school.*® However, research indicates that age-approprnate explicit instruction can be
effective in promoting children’s early literacy development.”! Cognitive and early literacy
learning 1n children is optimized by teachers who plan and implement authentic activities and
who facilitate and extend each child’s engagement with these materials.”>®

The exisung programs of study and framework curriculum at each center will be
enhanced by the B:rL curriculum (which will provide explicit instruction) in order to bring
children from language acquisition to early fluency, at their own level and pace. The systematic
progression from phonological awareness to phonemic awareness moves through phoneme
1solation, to identification, categorization, blending, segmenting, deletion, addition, and
substitution.”* The scope and sequence of the program mcludes language acquisition imvolving
syllables, emergent literacy with words in sentences, onsets and rhymes, initial consonants and
vowels to early fluency with final consonants and biends, combining all material learned. BtL
daily practices for moving through the scope and sequence inciude: Listen and Discuss; Read;

Write; Read, Talk, and Write at Home; and Individualized Software Instruction. Comprehension
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strategies engage students in making connections, predicting, interpreting, reflecting, and
analyzing what they read and the world around them.

Teachers are guided in what to do each day through the Book-of-the-Week Teacher
Guides to plan center activities and experiences. These detailed, explicit materials guide small-
group instruction in oral language and comprehension, language and print concepts, and writing.
Each guide includes suggestions for making content accessible and meaningful to ELLs; care
will be taken to ensure that materials are provicied for Ichildren whose home language is not
English. Although the guides provide daily direction for teachers, the curriculum gives them
flexibility to customize lessons to meet the needs of individuals and small groups. The Teacher
Guide also aids teachers in developing skill groups to use with the software for children needing
help mastering a concept. Professional development (further described in Purpose 4) prepares
teachers to teach and will identify best practices in classroom instruction by addressing diverse
learming styles and use data to plan the most effective instructions. Literacy development of
chiidren with special needs will be addressed at length. Literacy Mentors, along with the BzL
Coach, will provide on-site guidance for teachers and classroom suppnrt.'

The instructional framework for Project HOPE will be explicit and intentional in teaching
children new knowledge and skills. It starts with whole-group shared reading and discussion.
Together, the teacher and children create a graphic organizer each day, helping children organize
their ideas and observations related to the weaékly book. Language, Literacy, and Development
Centers help to reinforce literacy strategies through reading, thinking, and writing. In flexible,
developmentally-appropriate smaller groups, children receive direct insttuction in word study,
comprehension, and writing. Teachers also work on specific skills for ELL or special needs

children. The software provides independent instruction in vocabulary, comprehension, and
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word-study skills for children who are ready; software reports are used to customize the lesson
progression in order to fit the needs of each child. The software continuum is especially helpful
for special needs or ELL students, as it provides auditory and visual supports when needed. The
recording feature is an important element to success in vocabulary, fluency, and expression; it
allows children to read aloud, record their reading, and compare their production to the recorded
computer model. The level of differentiation possible with this curriculum makes it appropriate
for ELL and special education students. Some of the strategies that will be important in working
with these groups include: using visuals and realia, providing auditory support and showing
mouth postures on the software, working with partners, continuous monitoring, more time with
an adult, and extended instructional time. In addition, Raising A Reader, an early childhood
literacy book bag program, and Take-Me-Home books, which are curriculum-linked and expand
on classroom mnstruction, will support independent study and family involvement for all students.
Bi-weekly conversation assi gnments will also encourage oral language in the home.

Each curriculum package includes over 1,000 high-quality books. The Pre-K books
reflect culturally diverse groups, organized into six common themes: We Can Be, All About Me,
Let’s Pretend, Animals All Around, Counting Rainbows, and We Play and Grow. Books include
fiction and nonfiction, providing illustrations or photographs appealing to young children. The
books are without bias, showing people of many ethnicities and racial heritage. Each teacher
guide provides questioning strategies for systen.latically building cognitive skills, instructions for
explicitly teaching vocabulary, and building background knowledge using concrete objects and
purposeful conversation. The variety of content and connecting activities suggested in teacher
materials make it easy to extend literacy into math, science, and social studies. Lists of books

related to each lesson provide additional ways to build vocabulary and background knowledge.
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The specific BtL curriculum, consisting of whole-group, small-group, and individualized
instruction, 1 135 or more minutes a day (three whole group direct-instruction lessons of 20
minutes each; four to five small group/centers for 75 minutes). Literacy and language learning in
a Project HOPE classroom, however, is a continuous process, extended into all developmental
centers and domains of learning. The guides provide ideas on how to incorporate listeﬁg skills,
songs, print concepts, plans for book-based center activities (reading/listening, writing, dramatic
play, fine-motor table activities, block centers, cooking, art, music, and large motor activities)
into all aspects of the classroom. In addition to the curriculum use, instruction in language, early
reading skills, and cognitive development is integrated into all daily activities, even in lining up
for lunch or during outside activities.

Selection Criterion 1, Factor 2, Purpose 3: Project HOPE will provide preschoolers with

cogmitive learning opportunities in high-quality language and literature rich environments.

Goal 1) Improve the language and print richness of the classroom environment through
explicitly modeled writing, demonstrations of phonological awareness skills, and explanations of
how print works within large and small group settings, teacher-directed -and child-initiated
activities, as measured by the Early Language and Literacy Classroom Observation (ELLCO)
and Mentor observation notes.

Goal 2) Create engaging classroom henvironments contaimning meaningful oral language
interactions and cognitively challenging talk, as well as print-rich learning centers, measured by
the ELL.CO, Early Literacy Observation Tool (E-LOT), and Mentor observation notes.

(>oal 3) Develop the oral language and print richness of each child’s home environment through
| parental involvement, monitored by the School and Family Liaison, Mentors, and parent surveys.

Children who experience rich language; environments during preschool years are more
likely to succeed in school.” To assist teachers in providing a high-quality language and print
rich environment, the Literacy Mentors will administer the ELLCO for each classroom at the
beginning, middle, and end of each school year. The Literacy Mentors, Teachers, Professional

Development Coordinator, and Project Director will plan improvements in materials and
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strategies to enhance the literacy environment of each classroom, based on ELLCO results. The
Literacy Mentors will work with teachers and assistants to bring about these changes. To enable
teachers to create dynamic language, listening, and writing centers, in addition to cozy library
areas, Project HOPE will budget for improving classroom environments. Materials will include
big and small books in a variety of genres, chart tablets, letter and word cards, environmental
print and posters, the children’s own work, language games, writing rmaterials, signs, and
photographs with captions-;-all displayed at eye level for children.

Oral ianguage is the foundation on which reading is built.?® A visitor walking mto a
Project HOPE classroom will see a print-rich environment alive with meaningful oral language
interactions and cognitively challenging talk, thus scaffolding children’s vocabulary and
cancept_ual development, their thinking and problem-solving skills.*”*° During the daily shared
reading, children will use language, listen to appropriate language being modeled, learn new
concepts, and develop vocabulary. These repeated interactive language experiences will build
upon each other, helping to establish a strong foundation for reading success. Teacher materials
will contribute ideas for oral language development and twice weekly conversation assignments
will enrich oral language in the home. Take-Me-Home and Raising A Reader books lend support
to the home environment, contributing to oral language development through verbal interaction.

As overseen by the Literacy Mentors, Teachers and Assistants (with the aid of a Literacy
Advocate, who will assist within the class), will implement teacher-planned literacy activities,
respond to and encourage children’s conversations, and facilitate children’s reading and writing
attempts throughout the school day. Teacher materials include strategies for activating
background knowledge prior to introducing each focus book, such as bringing in related real-life

items (a beach ball and sand for a beach story), putting out displays and related books, and using
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short video clips from the internet and photographs to trigger connections in children. Teachers
learn to ask the questions that elicit connections in children’s thoughts. The classroom itself
supports background knowledge as the teacher picks up a shell from the science table and relates
it to an upcoming story about making shell jewelry. The assorted theme content of each book and
linking activities allow for extension of literacy into other subjects. Field trips, guest speakers,
special exhibits and classroom visitors will aid in expanding children’s background knowledge;
professional development will provide oral discussion strategies to elicit connections.

In addition to preschool classrooms, Project HOPE will enhance the literature and print
nichness of each child’s home environment. I-:{esearch consistently shows that parental
involvement in children’s learning has a strong positive effect on children’s achievement,*'~>

particularly for children living in poverty.” What parents say and do with their young children
tremendously impacts their understanding and use of oral langnage,”® and when parents read to
their children daily, children’s literacy learning is enhanced.” School achievement and test
scores are also higher for children whose parents value reading and have more books in the
home.”® The home-school link will first be established through the use of Take-Me-Home and
Raising A Reader books, which build each child’s personal library and encourages reading with
family members. The Take-Me-Home books, while supporting independent study, further
expand on classroom instruction. Raising A Reader is child-driven and teaches parents “read-
aloud” strategies grounded in language develc;pment research. The age-appropriate material is
~ tatlored to fit the diverse cultural traditions, ethnic and linguistic demographics present in the
United States. Furthermore, independent evaluations have shown that four-year olds with access

to the Raising A Reader program are exceeding national norms for Kindergarten readiness when

compared with other students from farmilies of low education and income status.”’ Second, the
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home environment will be enhanced through monthly family literacy meetings, directed by the
School and Family Liaison, who will share home literacy activities and provide children’s books
for parents as well. During these meetings, the Raising A Reader parent training program will be
used to further encourage parent-child reading involvement. These meetings will provide parents
with specific, goal-directed training on effective and appropriate book-reading strategies, such as
dialogic reading. Because these meetings focus specifically on activities with their children, it is
expected that parents will use the materials provided by Project HOPE to support their children’s
literacy leamning.”® For those parents unable to attend these meetings, a volunteer parent mentor
will make regular contact by phone and/or home visits. These PEERs (Parents for Effective and
Enthusiastic Readers) from each classroom will serve to assist Project HOPE teachers and staff
I encouraging parent involvement in these meetings, to better equip them in developing the
hiteracy skills of their children. PEER members will be asked to make contact with at least three
inactive parents, to both encourage attendance at future meetings and convey items covered
during missed meetings. In addition, Project HOPE will provide a Family Resource Library for

parents to check out Iiteracy materials to share with their children at home. As a result, parents

will have a rich supply of books and materials with which to implement their new skills.

Selection Criterion 1, Factor 2, Purpose 4: In order to support local efforts to enhance the early
language, literacy, and pre-reading development of preschool children, especially those from
low-income families, Project HOPE will utilize -and enhance professional development as well as

other strategies to improve learning for teachers and staff involved in the project.

Goal 1) Increase teacher knowledge and ability to deliver instruction in early literacy, as|
measured by children’s increased scores on PPVT-IIL, PALS Pre-K, ELLCO and Mentor reports.

Goal 2) Improve staff ability to support families in integrating literacy experiences in the home,
gauged by parent interviews and use of Resource Library.
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Goal 3) Build staff knowledge in the use of readinglas.ses?ments to measure student skill levels
and plan effective instruction, as measured by lesson plans and Mentor reports.

Goal 4) Improve the ability of targeted staff to appropriately facilitate the literacy development
of children with disabilities and English language learners, as measured by lesson plans with
modifications, the E-LOT and Mentor reports.

The literacy learning of young children with and without disabilities is optimized through

39-41 and when teachers

professional development designed to facilitate their emerging literacy,
are prepared to communicate effectively with special education professionals.*** Also, teachers
are more likely to use literacy materials and child assessments to plan instruction that meets state
standards after receiving rigorous education coupled with practical experience.*

Professional development in the form of intensive, high quality in-service education
improves program quality.* Individual on-sitt mentoring is another strategy for impacting
teacher practices.*® In-service education occurring systematically over time coupled with
opportunities to apply knowledge and obtain immediate feedback from a trusted mentor is
particularly effective.”’”* Project HOPE’s professional development will include all these
charactenistics, with a large part taking place within the classroom.

Project HOPE professional development is continuous and extensive, combining whole
group presentations with individualized classroom support for a total of at least 320 annual
hours. The professional development approach will start off generalized, with introductions to
SBRR and ERF, moving to more specific instruction over such components as reading
assessment and special needs, employing whole group, small group, and individual training
settings, ending with capacity building for teachers to sustain the project in tﬁe future.

The project will utilize professional development available from the Wright Group to

implement and ensure commitment to the BtL curriculum. This will include six full-day

workshops and 13 visits (over three years) by the BtL Literacy Coach to each of the 18 targeted
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classrooms. The first full-day workshop will occur prior to the start of the program and include:
best predictors of reading achievement, hands-on practice with weekly book activities,
comprehension strategies, the pre-writing process, small-group and individualized instruction.
All project staff will participate. The second workshop, scheduled six-eight weeks after the first,
will include: oral language to print, the phonological journey, alphabet, assessments, and
customizing placement. The third and fourth workshops, to be scheduled in Year 2, will include
hands-on practice analyzing student report data and planning small group instruction based on
the data, as well as assisting teachers with assessment and observation of students’ progress
toward meeting district and state objectives, mesheﬁ with planned literacy activities. The fifth
and sixth BzL workshops will be provided in Year 3; all six workshops will center on emerging
teacher needs. Also, teachers will receive at least five classroom visits from the BtL Literacy
Coach in Year 1 and at least four visits in Years 2 and 3. These classroom visits will provide
coaching, mentoring, modeling lessons, and specific training to meet individual teachers’ needs.
In addition to the professional development provided by the Wright Group, all Project
HOPE staff will attend intensive four-day institutes during the first and second summers of the
program. The first summer institute will be presented by the Center for Improving the Readiness
of Children for Learning and Education (CIRCLE) from the University of Texas Health Science
Center in Houston, Texas. CIRCLE has conducted major scientific research projects regarding
cognitive development for three- and four-year- olds. Institute topics will include oral language
development, concepts about print, phonological awareness, and the alphabetic principle® ™" as
well as how to provide a literacy-rich environment.>*>* Also included will be training in the use

of Portfolios to motivate and generate student interest in work>> as well as to reflect growth and

progress of students.”® The second summer institute will have joint presentations by INSIGHT
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and Aha! Process, Inc., focused on early literacy components, supporting families, ELL
instruction, and working with children (especially low-income) who are at risk of reading failure.
On a quarterly basis, professional development coupled with team building will also be
provided for all Project HOPE Teachers; the Kindergarten teachers who will teach chil;:lren
transitioning from the program have also agreed to attend and take part in these trainings. This
will further strengthen relationships within the program as well as between the preschool and
Kindergarten teachers. These training opportunities will also allow for alignment of teaching
strategies and program standards, in order to prepare students for a smooth tramsition into
Kindergarten with strong cognitive and social/emotional skills needed for school readiness.
Project HOPE Teachers will receive one day (six hours) and Teacher Assistants will
receive at least half a day (three hours) of professional development per month during each
school year. The Teachers and Teacher Assistants will attend the professional development
separately on subseq'uem weeks, since the training will take place during the school day; the
Teacher Assistant (assisted by the Literacy Advocate or PEER parent volunteer) will be
responsible for their respective class while the teachers are participating. These trainings will be
attended by the Literacy Mentors, to ensure consistency in the provided mentoring. Upcoming
PEERs will also be asked to participate in the monthly professional development training where
they will acquire the tools needed to share reading methods and techniques of early literacy
development with other parents. The meessi;mal Development Coordinator, with input from
Literacy Mentors, Project Director and the external Project Consultants, will oversee the scope
and sequence of this tramming, which may change as needs are observed. All trainings will
include: presentation of information, active involvement in activities built around research-based

practice, and guided practice in planning appropriate lessons and activities for each teacher’s
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classroom. Swreamed throughout each workshop will be information and activities to support
children with special needs, ELLs, or those needing extra help in language strategres. (App. 3)
The Professional Development Coordinator, with input from the Evaluation Team Leader, will
also provide training on performing assessments and using the disaggregated results to plan

struction. The chart below lists the proposed professional development training sequence.

Nr:k:Monthil /| Overview: 4 components of early literacy, BtL curriculum training, &
e s e effective literacy environments (supporting social/emotional development)

Oral language development strategies

Introduction of the project SBRR literacy curriculum
Month 4 ELL and special needs strategies/assessments _ _
Month 5 BtL curriculum training _ _
Month 6 Purpose, administration, interpretation: on-going monitoring assessments

 Month 7 ___| Planning literacy instruction; ELL and special needs challenges/strategies

Month 8 Parent traiming/strategies for involving parents in learning programs
Month9 | Introduction to portfolios and effective parent conferences

Literacy across the curriculum & learning centers: environment/instruction

=N BtL curnculum training

'. 2 ~ Strategies for building the four components o earlz literacy

Month 3 _| Background knowledge and integrating special needs students
Month4 Screening assessments: administration, identifying ELL & special needs
Month 5 B:L curmmculum training

‘ Month 6 On-going 1g monitoring assessments - interpreting to guid interpreting to guide instruction
Month 7 Literacy across the curriculum & learning centers: environment/instruction
Month 8 Portfolios; using informal classroom observations & anecdotal records
| Month 9 Parents and oral language/background knowledg_e

Portfolios to communicate with 1 parents in understanding child needs

athide | BrL curriculum training - including identified needs

Teacher self-evaluation

Trainer of trainers in the components ynents of early literacy ( early literacy (capacity building)
Portfolios and what they reveal

B:L curriculum training — including identified needs
Month 6 Trainer of trainers and use of assessments

Months 7-10 To be determined by stakeholders

Monthly instruction provided by the Professional Development Coordinator will be
reinforced by onsite scaffolding with the Literacy Mentors, who will be certified teachers, with

Master’s degrees in Reading, Early Childhood Education, or related fields. Mentors will visit
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each of their assigned classrooms weekly (spending ‘approximately four to six hours/class/week)
in order to: facilitate implementation of the monthly professional development training content,
sumulate reflective conversation, and relate strategies that have proven successful. They might
work with data, model a lesson, observe the teacher and offer guidance/feedback. or take one
small group and demonstrate instruction. The Project Director and Professional Development
Coordinator, with input from the Head Start Disabilities Specialist, the Speech Pathologist and
ELL personnel from locé.l LEAs, will jointly create weekly modeled guidance and materials to
aid the teac;hing staff with speech/language skill development for each child as well. Also, the
School and Family Liaison will provide classroom mentoring each month to Project HOPE
Teachers in developing relationships with parents. The Project Director will align the efforts of
all staff, who will work together in order to produce a coherent program of classroom-based
professional development. These hands-on, collaborative mentoring exchanges during the school
day will comprise a large portion of sustained support provided through Project HOPE.

Teachers and Teacher Assistants will have opportunities each year to visit classrooms of
their Project HOPE peers to observe literacy instruction and discuss classroom events. In
addition, at the beginning of the first year, each Project HOPE Teacher will be paired with a
teacher that participated in LDCAA'’s Project ROAR (ERF 2005). This pairing of new Project
HOPE Teachers with seasoned teachers, fully versed in ERF purposes and practices from the
previous program, will result in a successful ;'.re&r coaching relationship in which a wealth of
experience and knowledge, as it relates to literacy development, is shared. We expect these
teacher pairings to continue at least through the third year of the project, and that, from
conversations with their Project ROAR counterparts, the new Project HOPE Teachers will learn

successful practices to implement within their classroom, as well as develop ideas for
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improvement of children’s language and literacy learning. This combination of high-quality,
Intensive, sustained instruction provided through professional development trainings, mentoring
by the Literacy Mentors, and peer coaching by fellow teachers experienced with ERF will be
extremely beneficial in improving the skills of early childhood professionals in our high-poverty,
rural areas, while ensuring fidelity to the program and outlined activities.

The Project Director, in conjunction with the external Consultants, will oversee all
Project HOPE staff training. Prior to beginning their duties, the Literacy Mentors will receive
training on being effective mentors. The primary foci will be communication and coaching skills,
and developmentally-appropriate early childhood literacy practices. Each school year, Literacy
Mentors will meet monthly with the Project Director and Professional Development Coordinator
for additional training on problem-solving skills, coaching, communication, and early literacy. In
addition, the Center for Research in Educational Policy (CREP), of the University of Memphis,
will provide staff training on administration of the project assessments. The Professional
Development Coordinator, under the direction of the Project Director, will work with Special
Education and ELL personnel at the preschool centers to be served in order to become oriented
to and further the goals of the project and professional development. For the first year of the
project, the School and Family Liaison will receive training before meeting with families, and
will then meet monthly with the School and Family Partnership Consuitant throughout the school

year. The Literacy Advocates will serve as an integral part of the classroom staff and will receive

- the same professional development training as the Teacher Assistant. As many of the staff

intended to work on Project HOPE have gained valuable knowledge and experience as Project

ROAR (ERF 2005) personnel, some training will be a review of material.
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Selection Criterion 1, Factor 2, Purpose 5: Individually administered reading tests that are
valid, reliable, and age-appropriate will be administered to students in the three centers, thus
providing profiles of reading progress and early screening. The following instruments will be
used to measure the development of early literacy components, while screening children at risk
for reading difficulties: PPVT-III, EVT, PALS Pre-K, Get It! Got It! Go! and TROLL. The
PPVT-UI and the EVT will also be used as a screening instrument to determine student English
préﬁciency for ELL identification. In addition, preschool teachers will use Get It! Got It! Go!,
TROLL, Early Literacy Portfolios developed for each child and B:L assessments—which are:i
especially effective for special education children because of the detailed monitoring and
reporting system—as ongoing progress-monitdring instruments. The Btl Implementation
Parameters -checklist and Literacy Mentor observation notes will also be used for ongoing
assessment and formative evaluations. The ELLCO and the E-LOT (developed at the University
of Memphis), will be used for program evaluation. The E-LOT, conducted in conjunction with
the ELLCO, will further enhance the teacher’s understanding of the print-rich component of the
classroom. Validity and rehability data for each assessment instru;;lent (screening, progress-

monitoning, and evaluator observation) and the timeline for administration are detailed below:

Screening Instruments:
Tool Validity/Reliability _ __Administration
PPVT-1II Standardized, norm-referenced; reliability - internal | 2 x/year — fall & spring
| consistency .95; validity .97. Co-normed with EVT | (pre-, post-)
PALS Pre-K | Field tested; reliability-internal consistency .71-.94; | 2 x/year — fall & spring
inter-rater .99; validity established through content, | (pre-, post-)
construct & criterion-related — medium hich and

significant
Get It! Got | Picture Naming: Reliability - .44 to .78. Validity - | 3 x/year - fall, winter, &
It! Go! 56 to .81; Rhyming: Reliability - .83 to .89. spring (pre-, mid-, post-)

Validity -~ .46 to .64; Alliteration: Reliability - .46 to
80. Validity - .34 to .79
EVT Split-half reliabilities range from .83 to .97, median | 2 x/year — fall & spring
of .91; Alphas range from .90 to .98, median of .95; | (pre-, post-)
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test-retest studies with 4 separate age samples — r
relzability coefficients rangmg from 7710.90

Progress-monitoring Instruments: L L -
TROLL Field tested; high internal consi stency with alphas Fall; then on-going as
exceeding .89; validity correlations with other progress-monitoring
measures of language and literacy development .
Ger It! Got | Please see validity and reliability information 3 x/year — fall, winter, &
1! Go! detailed above _ spring (pre-, mid-, post-)

Portfolios | NA - Yearly portfolio sharing among sites and with | Ongoing — weekly to
Kindergarten teachers monthly examples
BtL Reports | NA - evaluator and BtL program site visits with Ongoing — quarterly
teachers to review reports and monitor L@S review of reports

| Evaluator Observation Instruments: . - _ _

ELLCO Used for research purposes in 150+ classrooms, 3 X/year — fall, winter, &
reliability was 90%+ spring (pre-, mid-, post-) |

E-LOT Used for research purposes in 100+ classrooms, 6 x/year — 3 fall semester,

inter-rater reliability range .76 to .98 _3 spring semester

Learming is optimized when teachers use assessments to determine children’s current
knowledge and plan future instruction.”’ Project HOPE Teachers and Assistants will be trained in
using screening tools for assessment of children’s needs and targeted instruction in oral
language, phonological awareness, print awareness, and alphabet knowledge. This training will
be provided by the Professional Development Coordinator. Literacy Mentors will assist teachers
in understanding student assessment and planning the curriculum from those assessments. Early
Literacy Portfolios will be used by teachers to plan instruction, and will share students’ work in
progress, as well as their literacy and academic growth™® with parents and future teachers.

In addition to other diagnostic instrumel_lts being used, the BzL curriculum has computer-
generated reports built into the software. These reports give monthly updates and will be used to
identify areas of difficulty, monitor progress, and tailor instruction for each child or the whole
class. Teacher, Assistant, and Mentor observations of children’s progress in whole group
activities will provide the teacher with lists of individuals or small groups of children at the same

developmental level who need instruction and skills practice. Through Project HOPE, teachers
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will become purposeful facilitators of leaming who carefully observe and assess children,
planmng mstruction accordingly. A third party evaluation of the project will determine whether
students have the cognitive, early language and literacy skills needed for success in school.
Assessments used by the CREP Evaluation Team will be the E-LOT and ELLCO. The
Literacy Mentors will meet with the centers after each screening and outcome assessment
administration to review results. Professional development sessions with teachers will break
assessment results down by gender, ethnicity, language, teacher, and ﬁkill area. Each teacher will
receive an individual report for their class. Professional development and ongoing site mentoring
provided by the Literacy Mentors, extemal Consultants, and Professional Development
Coordinator will assist teachers in utilizing assessments as a tool for supporting each child’s
learning and development, identifying special needs, monitoring trends (e.g., achievement gap)
and conducting overall program evaluation and school accountability. One-on-one training with
a BtL Literacy Coach will also provide information and practice with classro;:am—basead
assessment data, monitoring of student performance, and instructional decision making, adapted
to meet the needs of each teacher. Training, institutes, and ongoing assistance through program
media and matenials will continually provide teachers with instruction, feedback, guides, and
techmques for modifying the curriculum to meet the needs of the students in their classrooms.
Assessments and intentional teaching relative to professional development is further described in
Selection Criterion 1, Factor 2, Purpose 4.
Selection Criterion 1, Factor 3: Project HOPE and the participating preschool centers will work
closely with all three LEAs to ensure that project activities correspond with each school’s
reading program as well as the Improving Head Start for School Readiness Act of 2007. An

Educational Leadership Committee will be established in Year 1, composed of parents,
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administrative and teaching staff from Project HOPE, the preschool centers, and all three LEAs.
This committee (headed by the Project Director) will meet quarterly in order to ensure successful
transition of Project HOPE students into the LEA’s Kindergarten and reading programs. The
committee will work to align the curricula used by the preschools and public schools, as well as
Head Start outcomes and the Pre-K standards of the LEAs, while monitoring the progress of the
program to be certain that high-quality instructional implementation is occurring and that the
duties outlined in the grant application are occurring. The committee will also identify and solve
problems that may arise pertaining to project implementation—a way to constantly strengthen
practices within the program—while working to achieve the overall aim of improved reading
preparedness for all students, including ELLs and students with special learning needs. Since the
goals of Project HOPE are closely correlated to the Oklahoma Pre-K curriculum guidelines, the
children will be more prepared to eanter Kindergarten upon completion of preschool as well. In
addition, the ijeci Director and Professional Development Coordinator will attend the monthly
Oklahoma Reading First meetings to better relate our project to the siate and LEA programs.
Transition a;:tivities are planned for the four-year-olds who will be moving from
preschool to Kindergarten, in addition to developing summer school programs through Project
HOPE. Kindergarten teachers from the participating LEAs have agreed to attend Project HOPE
trainings. Also, Kindergarten and Project HOPE teachers will be given opportunities to visit each
other’s classrooms to learn about the curriculum and expectations of the instructional programs.
The Early Literacy Portfolios for each child in the program will be presented to their future
Kindergarten teacher (on completion of preschool) at the final team building meeting. This will
show each student’s individual literacy and academic growth, thus helping their new

Kindergarten teacher to make informed instructional decisions early in the school year.
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LDCAA and Project HOPE will implement the Jump Start Surnmer Program at all three
targeted centers. The Jump Start Summer Program is designed to provide students with a
nurturing and educational environment, rather than daycare during the summer months. This
program coordinates with the public schools to provide students a transition in early literacy as
well as emotional and social needs. This program has proved a success with LDCAA Head Start,
and will be offered to all Project HOPE students. The Jump Start Program will allow teachers to
continue to stress literacy skills for additional weeks, coordinating with LEA summer schedules.

Tn-County Smart Start is a community-focused initiative that is part of the Oklahoma
Partnership for School Readiness and Oklahoma Smart Start. Tri-County Smart Start works to
ensure that all children under six years of age develop the emotional, social, cognitive and
physical capacities and skills they need to enter school ready to learn. Tri-County Smart Start
will partner with Project HOPE to provide Raising A Reader (described previously under
Purpose 3) in all project classrooms, as well as training and support for the book bag program.
QUALITY OF PROJECT PERSONNEL - LDCAA is an Equal Opportunity Employer, in that
no applicant, client, and/or employee of the agency shall, on the basis of race, creed, color, age,
gender, national origin, political affiliation, disability, or any other non-merit factor, be excluded
from participation in or be denied the benefits of, or otherwise be subjected to discrimination
under any program or activity which LDCAA operates or is applying for funding. (Please see
GEPA Section 427 Form included in the applic;ation for more information on these practices.)
Selection Criterion 2, Factor 1: The Project Director, Ruthie Tate (M.Ed.), will oversee
implementation of the Project HOPE ERF Program, and will monitor the evaluation and overall
health of the grant. Tate has gained considerable experience relevant to this position as Director

of Project ROAR (ERF 2005), as a Head Start Education Specialist, a Language Specialist, and
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as a Kindergarten and First grade teacher. Her past éxperience 1n organizing an Early Childhood
Center for Hugo Schools in Hugo, Oklahoma, will be very beneficial to this project. Also, as

Education Specialist for LDCAA Head Start, Tate put in place an excellent education program.

She unified the teaching staff, successfully bringing together two distinct groups of teachers —
those whose teaching focused primarily on children’s social development and those with formal
education, but little experience in early childhood instructional practices.

Currently, Tate sérves as Director of Projiect ROAR, an ERF grant project awarded in
2005. In thi‘s role, Tate has been fully responsible for the planning, implementation, training,
budgeting, improvement of, and overall operations of Project ROAR. Tate’s efforts are directly
related to Project ROAR’s success; the capacity built through this SBRR program has resulted in
significant gains in student literacy scores. Thus, Tate is uniquely qualified to bring together the
Head Start, preschool and public school worlds in their efforts to provide excellent literacy
instruction for young children and their families. (See App. 4 for detailed Curriculum Vitae)
Selection Criterion 2, Factor 2: Project HOPE staff will include a Professional Development
Coordinator, a School and Family Liaison, four Literacy Mentors, and nine Literacy Advocates.
Through the project, teachin:g teams will be developed at each of the 18 targeted classrooms and
will include a Teacher, Teacher Assistant, Literacy Mentor, and Literacy Advocate.

The Professional Development Coordinator, Connie Cody, has 2 Master of Education
in Readiug, and a Bachelor’s degree in Ele;nentary Education and Special Education. As
Professional Development Coordinator, Cody will conduct the professional development
training, in addition to providing classroom support for the Literacy Mentors and mentoring two
Project HOPE teachers. Cody holds credentials as an Educational Diagnostician, which makes

her well-suited to help Project HOPE staff understand and use assessment results. Within the
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public school system, Cody has served as a Reading coach, Title I Teacher, Textbook Committee
Chair, and taught children in Kindergarten through 12° grade. Currently, Cody is the Lead
Literacy Mentor with Project ROAR, responsible for developing the literacy teaching practices
of teachers in four classrooms. (See App. 4 for detailed Curriculum Vitae)

The School and Family Liaison, Richard Baggs, has a Master of Education in School
Counseling. As School and Family Liaison, Baggs will visit each class monthly. He will work
with teachers to develop relationships with parents in order to increase their children’s early
literacy development. He will also plan and implement monthly teacher-led parent workshop |
meetings. Baggs taught for 28 years in the public' school system, serving on the Curriculum
Development Committee and Municipal Planning Committee (to develop appropriate student
recordkeeping). He also oversaw a peer mediation program, was Building Test Coordinator (for
all state-mandated testing), and was a Counselor with Southeastern Oklahoma State University’s
Upward Bound program. Baggs has participated in countless hours of training and continuing
education as part of his responsibilities as an educator and counselor. He has a wealth of
experience in working with students, families, and teachers. Presently, Baggs uses his excellent
counseling and management skills as Family Literacy Coordinator with Project ROAR.

The Literacy Mentoxs will be certified teachers, with Master’s degrees in Reading or
Early Childhood Education. Each Literacy Mentor will serve four teaching teams, spending

extended time each week in classrooms observing, coaching, modeling, teaching, and engaging

~ in problem-solving with staff to transform their practices mto scientifically-based instruction and
to assist in aligning preschool and public school curricula. (See App. 4 for Position Description)

The Literacy Advocates will have at least an Associate’s degree in Early Childhood or

equivalent in a related field, with relevant experience in an early childhood setting. Each Literacy
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Advocate will serve two teaching teams, dividing time equally between the classes. The Literacy
Advocates will be trained to assist in family literacy development, as well as small group literacy
mnstruction, thus allowing teachers more time to ﬁfork with special needs and ELL students. To
maintain high-level instruction and consistency of teaching staff, Literacy Advocates may also
serve as substitutes while the teacher or assistant are participating professional development.
Selection Criterion 2, Factor 3: The Director will work closely with the Education Specialist,
Family and Community Partnership Specialist, and Disabilities Specialist (all within Head Start),
as well as administrative, Special Education and ELL staff within the LEAs served to ensure that |
all activities 1ntegrate seamlessly into Head Start, preschool, and public school programs.

Sara Ann Beach, Ph.D., will serve as Literacy Consultant, assisting the Project Director
in aligning the professional development and classroom literacy strategies. An expert in early
literacy, she is presently a Professor of Literacy Education at the University of Oklahoma and
Coordinator of the Reading Program. She also serves as the Literacy Coordinator for a nationally
funded literacy initiative. She has a large number of published research and practitioner pieces
on emergent literacy in respected national journals and is currently Editor of The Oklahoma
Reader and World Literature Today Kids. (See detailed Curriculum Vitae in App. 4)

Susan Gunnewig, Ph.D., will serve as Early Childhood Consultant, and assist in the
training and support of the Literacy Mentors, to better provide developmentally appropriate
practices for teaching staff. Previously, she heid an Assistant Professorship with the Children’s
Learning Institute, at the University of Texas Health Sciences Center. Gunnewig is a co-creator
of CIRCLE and the Texas Early Education Model (mandated by Texas Legislature). In 2001,
Gunnewig also co-created the National STEP Training, which was implemented in all 13 Head

Start regions across the U.S. and Puerto Rico. In addition to her published work, Gunnewig has

PR/Award # S3598080048 ez25



Little Dixie Community Action Agency, Inc. 26

presented at over 80 national and statewide conferences regarding early childhobd research. She
has served as a Federal grant reviewer for the Early Childhood Educator Professional
Development Grant, through the U.S. Department of Education.

Ruth Ann Ball, of the Center for Early Childhood Professional Development (CECPD) at
OU, will serve as School and Family Partnership Consultant, assisting the Director in training
and support of project staff as family literacy is developed. Ball has a Master’s degree in Family
Relations and Child Development, with additional Doctoral work in Family and Community
Relations and Adult Education. She has.over 40 years experience in educating adults about
children and families at all levels. Ball is a member of the National Council on Fam.ily Relations
and 1s past Vice President of tﬁe National Association for the Education of Young Children. She
has extensive experience in supporting teachers and mentor/coaches to be effective in their
professional roles, and is well qualified to help project staff understand family dynamics.

The Evaluation Team Leader, Anna Grehan, Ph.D., is the Senior Research Associate
with CREP, University of Memphis. Grehan will evaluate the project and provide assistance with
professional development as it pertains to assessment-based instruction; her areas of interest and
expertise have been in the design, research, and evaluation of literacy initiatives contributing 10
improved performance of at-risk and underachieving children. (See App. 4 for detailed C. Vitae)

Professional development and follow-up training regarding the curriculum will be
provided by certified BfL Literacy Coaches.. These trainers use a coaching/mentoring model
(supported by the National Staff Development Council) and techniques that are appropriate for
adult learners. The BtL Literacy Coaches, Joanne Ayotte and Ruth Levin, are seasoned teachers
with over 33 years of combined experience. Ayotte, who holds a Master’s degree as well as an

- Early Childhood Certification, has worked as a Literacy Coach for over 11 years. For the last
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seven years, Levin has served as a Literacy Coach/Trainer; she holds a Master’s Equivalency in

Remedial Readjnngleinentary Education and a B.S. in Education, Language Arts Concentration.
ADEQUACY OF RESOURCES - Selection Criterion 3, Factor 1: Dr. Beach, Dr. Gunnewig,
and Ruth Ann Ball will all provide consulting services each month for this project, to assist the
Director in aligning professional development for the teaching staff, as well as in training and
support of Project HOPE staff. The BtL curriculum utilized through Project HOPE will be
supplied by the Wright Group, which will also provide Literacy Coaches to assist in
implementation and support. Along with Project HOPE staff and teachers, the Administrators
and Kindergarten teachers from the participating. LEAs have agreed to take part in the
Educational Leadership Committee, as well as attend quarterly team building meetings. This will
provide for alignment of curricula, project oversight, and ensure successful transition of Project
HOPE students into the respective LEA’s Kindergarten and reading program. Dr. Grehan and
team will assist in training and conducting of student assessments, as well as perform overall
student and program evaluations. In addition, the LDCAA ERF Teacher and Administrator
Committee, consisting of those individuals from the centers to be served by Project HOPE, was
organized to provide input for the writing of this application. The committee was presented an
outline of the grant, their roles in the project, and the curriculum proposed for use. The teachers
on this committee were very excited about being a part of this endeavor and signed a letter
expressing their support of this application, as a demonstration of their understanding of and
willingness to implement the project (see App. 5 for a copy of this letter signed by the teachers,
as well as other letters of support provided by project stakeholders).

Selection Criterion 3, Factor 2: Each classroom will be transformed into a preschool Center of

Excellence through Project HOPE. All proposed costs are directly linked to activities that will
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enhance literacy learning and school readiness. Expenses for Project HOPE are very cost
effective in relationship to the number of persons served and anticipated outcomes. A total of 18
Head Start and Preschool Teachers, 18 Assistant Teachers, (and indirectly 16 Kindergarten
teachers), all of whom will be part of the Preschool-Kindergarten child transition team, equal a
total of 36 teaching staff who will benefit from Project HOPE each year. Also benefiting will be
310 Head Start and Preschool children, who begin the project in November 2008, plus
approximately 170 Head Start and Preschool children each new school year, for a total of 650
children served. This computes to a cost-benefit ratio of $6,453 per child; when considering the
teaching staff as well, this ratio will be $6,115. Parents and siblings will be also served through
training from monthly Family Literacy Meetings as well as in the use of literacy materials
provided by the Family Resource Libraries created through this grant. Assuming we would serve
at least two family members per student for a total of 1,300 parents and siblings, this gives us a
total of approximatély 1,986 children, famnilies, and teaching staff who will benefit from Project
HOPE over three years (a cost-benefit ratio of $2,112). Based on experience with our previous
ERF grant, we expect strong, significant literacy gains for all children involved in the project; the
knowledge gained by the teaching staff, improvement of materials, and enhanced environment
will also help many more children in the future. Therefore, the proposed costs are extremely

relevant in relation to the increases in student achievement that will be attained.

QUALITY OF THE MANAGEMENT PLAN - Selection Criterion 4, Factor 1:

ﬂ-.- :‘E??} =% O E -ﬂ'.l'!.‘F-*' - SRR ‘: e _; i ,,:::;:i.,,_ EESOHNE 2\ Y JORSE .
Recruit and hlre all proj ect staff Prol ect Dlrector Oct 2008
Plan/implement position-specific Project Director, Oct 2008
_training for all personnel Consultants

Plan and hold Orientation Meeting and | Project Director, PD Oct 2008

Team Building Retreat to introduce all Coordinator, School &
partners to components of project | Family (S & F) Liaison )

Plan quarterly Team Building activities | Director, PD Coord. Oct 2008 | Sept 2011

PR/Award # S3598080048 ez28



Little Dixie Community Action Agency, Inc. 29

Plan/maintain scope and sequence of Project Director, Oct 2008 | Sept 2011
| teaching staff professional development | PD Coordinator

Literacy Mentors evaluation training Director, PD Coord., Nov 2008 | Dec 2008
_____ | Evaluation Leader _

Hold monthly meetings with Literacy Project Director, PD Oct 2008 | Sept 2011

Mentors . ____1Coord., S & F Liaison

Summer Institute planning Director, PD Coord., Jan 2009, i July 2009,
_ |S&FlLiaison  1Jan2010 | July 2010

Hold quarterly Educational Leadership | Director, PD Coord. Oct 2008 | Sept 2011

Committee meetings Menmrs S & FLiaison | _

Meet wnh Flscal Agent Oct 2008 S pt 2011

= S a e .;_..i: w‘;a ”';%1"“‘*“' :

SR 4? 4*4# E".ﬂ‘*'} -@w&"*‘d A;u_gﬂ *EF"" mingeg

ObservePro;ect HOPE teachers and T PrOJect Dlretcr PD .' Oct 2008 | Nov 2008

| classrooms, determine literacy needs Coordinator, Mentors
Purchase BrL Curriculum | PD Coordinator Oct 2008 | Nov 2008
Purchase compute computers for each classroom m | ProjectDirector | Oct 2008 | Nov 2008
 Purchase Raising A Reader Curriculum | S & F Liaison [ Oct 2008 | Nov 2008
Purchase furniture and materials needed | Project Director, Nov 2008 | Jan 2009

to transform classrooms to literacy-rich | PD Coordinator
environments with cozy reading areas Literacy Mentors

Implement BzL SBRR curriculum Mentors, Teaching staff | J an 2009 | Jan 2009
School and Famﬂy Liaison will assist S & F Liaison, Jan 2009 | Sept 2011
 teachers with monthly parent meetings | Teaching Staff
Provide assistance in two classrooms Literacy Advocates Oct 2008 | Sept 2011
Monthly parent mentor (PEER) training | S & F Liaison Nov 2008 | Sept 2011
Monitor progress of parent involvement | S & F Liaison, Nov 2008 | Sept 2011

- parent meetings, resource Jibrary, etc. | Teaching Staff
_stabhish Famly Resource Libraries | Director, S & F Liaison | Oct 2008 | Feb 2009

Imt:a.l BIL cumculum trmmng pnar to Nov 2{}08

implementation Coordinator, BiL Staff

Year 1 training on BtL curniculum, Bt Literacy Coach, Jan 2009 | Dec 2009

classroom visits for coaching, modeling, | PD Coordinator,

& answering questions Literacy Mentors

Year 2 training on Bzl curriculum, BtL Literacy Coach, Jan 2010 | Dec 2010

classroom visits for coaching, modeling, { PD Coordinator,

& answering questions Literacy Mentors B

Year 3 training on BtL curriculum, BtL $iteracy Coach, Jan 2011 | Sept 2011

classroom visits for coaching, modeling, | PD Coordinator,

answering questions Literacy Mentors

Literacy Mentors work weekly in center | Literacy Mentors, Oct 2008 | Sept 2011
| classrooms, mentoring teaching staff Project Director

Present monthly literacy workshops as | PD Coordinator, Oct 2008 | Sept 2011

listed in Purpose 4 Literacy Consultant

PR/Award # S359B080048 e29



Little Dixie Community Action Agency, Inc. ) 30

Monthly visits to project classrooms PD Coordiﬁator,LS &F | Oct 2008 | Sept 201 1 |

L Liaison _
Hold quarterly Team Building activities | Project Director, t Oct 2008 | Sept 2011
including professional development PD Coordinator
Hold Summer Institutes Director, Consultants, | July 2009, | July 2009,

PD Coordmator J uly 2010 July 2010

" & q ;g ‘L. - i .-.h 4 5 “"t:,’:‘a P -.:;t-; ﬁmm W__;::J # '“3 53"‘“ w _ ~. - e 'w."“: Lt T
Develop Early theracy Portfoho Pro_] ect Duector

| framework | Literacy Consultant | ]
Baseline assessments administered Evaluation Team, PD Nov 2008 | Dec 2008

| Coordinator, Mentors ]
Screening assessments administered for | PD Coordinator, Nov 2008, { Nov 2008,
2008-2009 school year - PALS Pre-K, | Literacy Mentors, Apr 2009 | Apr 2009
PPVT, EVT, & Get It! Got It! Go! (x2) | Teaching Staff- _ ]
Screening assessments administered for | PD Coordinator, Oct 2009, | Oct 2009,
2009-2010 school year — PALS Pre-K, Literacy Mentors, Jan 2010, | Jan 2010,
PPVT & EVT(x2),Get It!Got It!Go!(x3) | Teaching Staff Apr 2010 | Apr 2010
Screening assessments administered for | PD Coordinator, Oct 2010, [ Oct 2010,
2010-2011 school year — PALS Pre-K, Literacy Mentors, Jan 2011, | Jan 2011,
PPVT & EVT(x2),Get It!Got It!Go!(x3) | Teaching Staff Apr2011 | Apr2011
Progress-monitoring instruments PD Coord., BtL Coach, | Jan 2009 | Sept 2011
(monthly) ~ TROLL, Get It! Got It! Mentors, Teaching
Go!, Portfolios & BtL computer reports | Staff _
Administration of ELL.CO (3x each Evaluation Team, PD Oct 2008 | Apr 2011
year) | Coord., Mentors ]
Administration of E-LOT (6x each year) | Evaluation Team, PD Oct 2008 | May 2011 |
Coord., Mentors | _

Administration of parent surveys & Evaluation Team, Apr 2009 | Apr 2011
interviews at end of each school year Mentors

Selection Criterion 4, Factor 2: The timeline for administration of student assessments was
listed under Selection Criterion 1, Factor 2, Purpose 5. The benchmarking system described later
in Selection Criterion 5 - Quality of the Project Evaluation, will ensure that LDCAA meets its
Project HOPE goals, and that practical, continuous project improvement occurs from resulting
progress data. The goals for Project HOPE are proposed in detail in Selection Criterion 1, Factor
1, Purposes 2, 3, and 4. The Educational Leadership Committee will review benchmarks and
project progress, providing the Project Director with input and plans to ensure continuous

program improvement (see Purpose 3J). If project benchmarks are not met, the committee will
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work together t0 create a plan for quick resolution. The Project Director conducts monthly
budget analyses and compares costs for all purchases; she will meet as needed with the LDCAA
Fiscal Agent for review, to ensure project objectives are completed within the outlined budget.

Selection Criterion 4, Factor 3: Most of the key Project HOPE personnel are working on our
current ERF grant project, which will end on September 30, 2008. We do not foresee this as a
concern, since that project will close before Project HOPE begins on October 1, 2008. LDCAA
Associlate Director Jay Weatherford will handle any last details that may arise related to the
previous ERF grant after the close date. Therefore, it will be a smooth transition into Project
HOPE, especially since we will have experienced staff, fully prepared for the new project who
can anticipate and be ready for start-up events. The Director for Project HOPE will dedicate
100% of her time (40 hours per week) during all three years to the grant project. The
Professional Development Coordinator will commit 100% of her time, or 40 hours each week, to
the project as well. The School and Family Liaison, as well as the four Literacy Mentors will
also be full-time employees, 100% dedicated to the project, but will each have a 32 hour
workweek (which 1s still considered full-time). The Literacy Mentors will spend at least 75% of
their time working directly with Project HOPE teachers; the remaining 25% of their time will be
spent completing reports, reviewing teacher plans, mentoring planning and preparation. The
Literacy Advocates, who will assist within two assigned project classrooms, will be full-time
employees (100%.dedicated), working 40 homg each week. These significant time commitments

are proposed to provide adequate staff support for achieving project objectives.

QUALITY OF THE PROJECT EVALUATION - Selection Criterion 5, Factors I & 2: The

evaluation will determine the extent to which Project HOPE has prepared children to enter

Kindergarten with the necessary cognitive, early language, and literacy skills for success in
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school. This independent, third party evaluation will be conducted by CREP, of the University of
Memphis’. The evaluation plan is designed to yield both formative and summative evidence
reflecting on processes and contributions associated with the ERF grant. The mixed-method
design will involve quantitative and qualitative data collection instruments for triangulation
purposes. Detailed below is a summary of the CREP assessment of evaluation questions,
mstrumentation, and citations for reliability and validity. (See App. 1 for a description of study

participants and Selection Criterion 1, Factor 2, Purpose 5 for further validity/reliability data.)

| Evaluation Overview by Goal & Data Source (2008-2009, 2009-2010, & 2010-2011)>
Assessment | Skills/Subscales When Used | Validity/Reliability }
Evaluation Question 1. To what extent have preschool children acquired the knowledge and

skills necessary for optimal reading development in kindergarten and beyond, particularly
those from low-income families? (See Select. Criterion 1, Factor 2, Purpose 2: Goals 1, 2, &.3)

PPVT-III (for 3- Pre- and post-assessment of 2x/yearby | U.S. Dept. of Ed.,
and 4-year olds) receptive vocabulary and program staff | 2004; Dunn &
listenang comp. of spoken words | at eachsite | Dunn, 1997
Get It, Got It, Go! Pre-,mid- post-assessment of 3x/year by U.S. Dept. of Ed.,
(for 3-year olds) three scales: Picture naming, teaching staff | 2004; Get It! Got
| Alliteration, and Rhyming at each site It! Go!, 2004
PALS Pre-K (for 4- | Pre- and post-assessment of 2x/year by U.S. Dept. of
year olds) phonological awareness and teaching staff | Education, 2004;
literacy basics (e.g., name at each site PALS-PreK, 2004
writing ability, letter and
___| beginning sound production) |
EVT (for 3- and 4- | Pre- and post-assessment of 2x/year by Williams, 1997
year olds) expressive vocabulary and word | program staff
| retrieval at each site
TROLL Ongoing assessment of oral Ongoing by Dickinson, McCabe
| language use — 3 subscales: teachers & Sprague, 2001
language use, reading, & writing

Evaluation Question 2. To what degree have teachers improved instruction and classroom
environments by implementing scientific research-based practices in language, cognition and
early reading? (See Selection Criterion 1, Factor 2, Purpose 3: Goals 1 & 2)

E-L.OT Evaluation of teacher usage of 3 site Grehan, Smith, &
ERF and early literacy strategies | observations | Ross, 2004;
using classroom observation by CREP/year | Huang & Ross,
(Early Literacy Observation & 3 observ. 2007

- Tool Notes and Data Summary) | by Mentors

ELLCO Assessment of classroom 2x/year by ELLCO, 2004

environment: Literacy CREP; mid-
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___Evaluation Overview by Goal & Data Source (2008-2009, 2009-2010, & 2010_2011)59 |

33

Assessment Skills/Subscales When Used | Validity/Reliability |
Environment Checklist, vear &
Literacy Activities Rating Scale, | ongoing by
_ _ | observation/interviews _ Mentors
B:L Literacy Program Implementation 3x/year — BiL i ]
Implementation Checklist staff, CREP,
Pararmneters & Mentors
Teacher Survey Perceptions of professional Spring/end of | Based on val. & rel.
development, resources, Assessment measures estab. for
pedagogical change, outcomes, | Year (AY) CSRTQ (Sterbinsky
and support 2001; Sterbinsky &
. _ Ross, 2003)
Literacy Mentor Perceptions of professional Survey - Based on approved -
Survey and development, resouices, Spring/fend of | surveys for states of
observation notes pedagogical change, outcomes AY; notes - TN,WI, & OK ERF
_____ and support _ ongoing grant awardees
Paraprofessional Perceptions of professional Spring/end of | Based on approved
Survey development, resources, impacts, | AY surveys for TN, W],
and support & OK ERF grants |

Evaluation Qu Question 3. To what extent have all teachers and paraprofessionals been provided
with the training and support they need to ensure that children are provided with high-quality
preschool education? (See Selection Criterion 1, Factor 2, Purpose 4: Goal 1)

Obs. instruments:
ELLCO, E-LOT,
BtL Implementation
Parameters, &
Mentor reports

On-going progress monitoring
tools

Quarterly site
visits/reports

(see above)

Pre- and post- 1
screemng/outcome
results

(PPVT-III, PALS Pre-K, Get It,
Got It, Go!, & EVT)

Teacher, Menrtc:r &

(see above)
Parapro. Surveys
Evaluation Question 4. To what extent has the ERF initiative assisted in the use of screening
assessments and other appropriate measures to help identify preschool-age children who may

be at risk for reading failure and monitor progress? (See Purpose 4: Goal 3 & Purpose 5)

(see above)

(see above)

(see above)

(see above)

CREP site visits:
E-LOT & ELLCO

(see above)

Teacher & Parapro.
Surveys
Literacy Mentor

Survey, reports &

lesson plan review

_(see above)

(see above)

(see above)

_ﬂ

(see ﬁ.l.aove)

(see above)

(see above)

(see above)

(see above)

Evaluation Question 5. What are the percepuons of teachers and paraprofessmnals regarding
ERF program implementation, impacts, strengths, and weaknesses? To what degree does the
school’s preschool program align with ERF purposes?
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Evaluation Overview by Goal & Data Source (2003-2009 2009-2010, & 2010-2011)"

Assessment Skills/Subscales ) " When Used | Validity/R alidity/Reliability |
| E-LOT (see above) . (see above) | (see above)
" Teacher, Mentor, & (see above) (see above) (see above)
Parapro. Surveys |

Evaluation Question 6. To what extent has the a ability of the teaching staff to appropriately
facilitate literacy development of ELLs and children with disabilities improved? (See Selection
Cnterion 1, Factor 2, Purpose 4: Goal 4)

E-LOT & ELLCO | (see above) (seec above) | (see above)

| observations _ _
Pre- and post- (see above) (see above) (see above)
assessment results o
Mentor reports (see above) (see above) (see above)
‘Lesson plan review | (see above) (see above) I (see above)

ERF Evaluation Question 7. How has family lites literacy been impacted? (See Selection
Criterion 1, Factor 2, Purpose 3: Goal 3 & Selection Criterion 1, Factor 2, Purpose 4: Goal 2)

Parent Survey and | Perceptions about literacy and Spring/end of | Based on approved

Interview preschool program AY by surveys for TN, WI,
— . _ _ Mentors and OK ERF grants
Teacher, Mentor, & | (see above) (see above) (see above)

Parapro. Surveys

A classroom level design is planned for evalwating program outcomes on process and
achievement. For assessing 3-year olds, pre- and post-assessment results from the PPVT-II,
EVT, TROLL, and Get It, Got It, Go! will be used. For 4-year olds, pre- and post-assessment
results from the PPVT-IIT, EVT, TROLL, and the PALS Pre-K will be used. Student-relevant
vanables, including age, race, gender, socioeconomic and ESL status, and special needs, will be
collected for measurement of differences between subgroups. CREP will conduct guarterly
classroom observations using the E-LOT and the ELLCO. CREP will also train Literacy Mentors
to conduct classroom observations, administer parent surveys, and submit assessment data.
Additional professional development provided by CREP will focus on the use of screening and
progress monitoring assessments through interpretation and practical application (see Selection
Cnterion 1, Factor 2, Purpose 4). During year-end site visits, CREP will administer a teacher

survey, a Literacy Mentor survey, and document progress toward program goals.
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Analyses of the quantitative observational and survey data will be done descriptively to
show frequencies, means, and categories of responses. To identify any significant differences in
pre- and post-assessment scores a repeated measures Multivariate Analysis of Covariance
(MANCOVA) will be used. For 3-year olds, the dependent variables will be the PPVT-IIL, EVT,
TROLL, and Get It! Got It! Go! The independent variables will be pre-assessment and post-
assessment status, and the covariates will comprise demographic information. The same analysis
will be conducted for 4-year olds, with PPVT-III, EVT, TROLL, and PALS Pre-K as the
dependent variables. Comparisons between student sub-groups, partitioned using independent
variables such as gender, race, ESL status, poverty levels, and special needs, will be made via a
serics of Multivariate Analysis of Variance (MANOVAs). The dependent variables will be
PPVT-III, EVT, TROLL, and Get It! Got It! Go! for the 3-year olds and PPVT-III, EVT,
TROLL, and PALS Pre-K for the 4-year olds. Comparisons with national norms (as available)
will also be conduc;ced, using a one sample ¢ test to determine if there are significant differences
m the pre-assessment and national norms. The same analysis will be conducted using the post-
assessment scores for each age group. Qualitative data (e.g., observation descriptions and open-
ended responses) will be examined using content analysis procedures.**®"

Key products of the evaluation include quarterly data summaries and progress monitoring
results following site visits as well as annual formative reports sent to the schools containing data

summaries, 1mterpretive findings, and recommendations for continued improvement. An

aggregate research report will be submitted annually to the Project HOPE program and the U. S.

Department of Education. CREP will also assist in annual reporting of the five GPRA

performance measures.
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APPENDIX 1 - Existing Preschool Programs the Prc;posed Project Would Support:

Littie Dixie Community Action Agency, Inc. (LDCAA) is a private, nonprofit
organization that operates 29 Head Start classrooms in three rural counties (Choctaw, McCurtain,
and Pushmataha), which have some of the highest poverty rates in Oklahoma. All three counties
are included in the termitory of the Choctaw Nation of Oklahoma. The three preschool sites
LDCAA proposes to turn into centers of excellence through the Early Reading First program are

all located in communities served by eligible local educational agencies, and are as follows:

Preschool Site Public School to Attend Eligible Site Number
Clayton Head Start Clayton Public Schools 4007800
P.0O. Box 291 P.O. Box 190
Clayton, OK 74536 Clayton, OK 74536-0190
Haworth Head Start Haworth Public Schools 4014080
HC 73, Box 48 HC 73, Box 1
Haworth, OK 74740 Haworth, OK 74740
Swink Preschool Swink Public School 4029340
P.O. Box 73 P.O. Box 73
Swink, OK 74761-0073 ~Swink, OK 74761-0073

For the 2007-2008 school year, the three targeted centers include a total of 18 classrooms
serving 310 students. The curriculum used supports literacy learning throughout the school day.
Each classroom provides a child development program that includes activities to promote social,
emotional, and cognitive development. The instructional program used within all Head Start
classrooms 1s a framework developed by the Education Specialist, derived from the Frog Street
Press Curriculum to cover all Head Start domains. Likewise, the instructional program used
within the preschool classrooms is a framework developed by the school and aligned with
Priority Academic Student Skills (PASS) objectives, in addition to teacher-created themes, letter
of the week, and the Frog Street Press Curriculum. Special Education Teachers and Special

Needs Aides assist Teachers in these classes working with children who have delays. Special
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needs children, such as those with disabilities or English language learners, are served in the
regular classroom with special services and equipment provided as needed.

The following chart gives a profile of the children currently attending these three centers.
The chart provides a break-down of each classroom, the number, gender, and age of the children

served, information on special needs, and demographic and socio-economic status.

Center Age Race/Ethnicity* Gender | Disabilities** | Economic
StﬂtﬂS***
3yr |[4yr [AA[NAJCJH|[|O | M| F | CD ] OD | FR | BP |
i | _ 1 () | (%)
Clayton | i — L 0~ -
Class 1 9 Injol7l12jol1]s57fi15] 3 0 [ - [100]
Class2 | 16 | 1 [ 1 [ 5 [ 9 (0] 2 11| 6] 3 | 1 - | 88
 Class 3 0 14 1 0 | 6 | 8 |00 9] S 4 0 79 | -
Class 4 0 |14 0] 8135 i1 0|9 5] 4 2 [ 8 | -
Haworth | _ |
Class 1 7 161 0]|5[8loJ]o| 5|81} 4 1 | - [100
| Class 2 15 12 12 10110135101 611 1 | 0 - 1100
| Class 3 9 [ 8 i2loJwli1[1l11]6] 0 0 -] 100 |
 Class 4 O | 8lo0o (3Jwltlolunle] 1 0 R
Class 5 10 | 713 ]Jof13(1JoTl1w0] 771 o 0 - [ 100
Class 6 0 [20] 1 Jw] 8 |1]JoJ1o{10] 1 1 [70 ] -
Class 7 5 11571 1 2113lof47oTl1r] 1 0 - | 90
Class 8 8 10 |1 13 1127111 7 ]11 1 0 - | 89
 Class 9 5 11002 10/1l2]7 18] 2 | 0 - | 53
Swink 1 L I L —
|[Class1 | 13 | 4 |1 |7 18 J1lo[ 77107 o0 0 - | 94
Class 2 0 1201 (2 ]17]0]0]9 [11][ 3 0 90 | -
Class 3 4 |00 7]1512l0} 6| 8] 0 | 0 [ -186
Class 4 0 |15/ 0|59 joj1i11[4] o 0 - | 80
 Class 5 4 [11lo 16:I o [o]Jo 1213 ] 09 3 [74] -
 Totals 134 {176 | 13 | 88 [182 15|12 | 155|155 | 37 8 |80 | 9

- ¥AA: African American; NA: Native American; C: Caucasian; H: Hispanic; O: All others
**CD: Communication Development delays; OD: Other Disabilities, which includes cognitively
impaired, fine & gross motor impairment, adaptive impairment, & social/emotional impairment
***FR: Percentage of students eligible for free and reduced lunches; BP: Percentage of students
living below the poverty level

Children attend early education programs within the Clayton Center seven hours each

day, five days/week. The school year is 180 days (10 months). Classroom data is detailed below.
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Class 1: The daily attendance rate for this class is 88%. Funding is received primarily through

federal grants from the Administration for Children and Families (ACF). The basic instructional
program used is the Head Start-developed framework derived from the Frog Street Press
Curriculum. The Teacher has a Bachelor’s degree with an endorsement in Early Childhood
Education (EC), and the Teacher Aid holds a Child Development Associate (CDA) credential.
Class 2: The attendance rate is 90%. The instructional program used is the Head Start-developed
framework. Primary funding is Federal aid from ACF. The Teacher has an Associate’s degree in
EC, working toward a Bachelor’s degree; the Teacher Aid has an Associate’s degree and CDA. |

Class 3: Funding is through state and federal sources, and an extended day program lengthens

Instruction by two hours, four days a week. The instructional program is the school-developed
PASS framework, teacher-created themes, letter of the week, and Frog Street Curriculum. Rate

of attendance is 91%:; the Teacher has a Bachelor’s de gree/EC Endorsement, the Aid has a CDA.

Class 4: This class is funded through state and federal sources, and the extended day program 1is

also available. The instructional program is the school-developed PASS framework, teacher-

created themes, letter of the week, and Frog Street Curriculum. The attendance rate is 91%. The
Teacher has a Bachelor’s degree with EC Endorsement, and the Aid is working towards a CDA..
Students attend early education programs within the Haworth Center seven hours each
day, five days/week. The school year is 180 days (10 months). Classroom data is detailed below.
Class 1: Primary funding is through the ACF; -the 1nstructional program used is the Head Start-
developed framework derived from the Frog Street Curriculum. The attendance rate is 87%:; the
Teacher has a Bachelor’s degree with EC Endorsement, the Aid is working towards a CDA..
Class 2: The instructional program is the Head Start-developed framework derived from the Frog

Street Press Curriculum. The rate of attendance is 87%; federal aid from the ACF is the primary
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funding source. The Teacher holds a Bachelor’s degree with an EC Endorsement, and the Aid
has an Associate’s degree in Early Childhood.

Class 3: Prmary funding is federal aid from the ACF; the attendance rate is 91%. The basic
instructional program is the Head Start-developed framework from Frog Street. The Teacher has
a Bachelor’s degree/EC Certification; the Aid has a CDA, working towards an Associate degree.
Class 4: The attendance rate is 95%, and the instructional program is the Head Start-developed
framework derived from Frog Street. Federal funding is provided through the ACF. The Teacher
has a Bachelor’s degree/EC Endorsement, the Aid has an Associate’s degree in EC and a CDA.

Class 5: The rate of attendance is 96%; funding is provided through the ACF. The instructional

program 1s the Head Start—devéloped framework derived from the Frog Street Cwrriculum. The
teacher has a Bachelor’s degree and EC'Endorsement, and the Aid is working towards a CDA
and Associate degree.

Class 6: Primary source of funding is state aid; attendance rate is 95%. Instructional program is
school-developed PASS framework, teacher-created themes, letter of the week, and Frog Street
Curriculum. Teacher and Aid hold BA degrees in Elementary Ed.: Teacher has a M.Ed. Reading.

Class 7: The instructional program is the Head Start-developed framework derived from the Frog

Street Curriculum. Primary funding is through the ACF; the attendance rate is 90%. The Teacher
has a Bachelor’s degree/EC Certification, and the Aid is working on an Associate degree in EC.
Class 8: The rate of attendance is 93%. The i:isuuctional program 1s the Head Start-developed
framework derived from the Frog Street Curriculum; primary funding is Federal from the ACF.
The Teacher has a Bachelor’s degree/EC Endorsement; the Aid has an Associate’s degree in EC.

Class 9: The source of funding is primarily through federal graots from the ACF. The

instructional program is the Head Start-developed framework derived from the Frog Street
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Curriculum; the attendance rate for the class is 87%. The Teacher has a Bachelor’s degree with
EC Endorsement, and the Teacher Aid has an Associate’s degree in Early Childhood.

Children attend early education programs within the Swink Center seven hours each day,
five days a week. The school year is 180 days (10 months). Classroom data is detailed below.
Class 1: Instructional program used is Head Start-developed framework derived from the Frog
Street Curriculum; primary funding is federal, through the ACF. The attendance rate is 87%. The
Teacher has a Bachelor’s degree/EC Endorsement; the Aid has an Associate’s degree and CDA.
Class 2: The rate of attendance is 92%, and funding is provided primarily through state aid. The
instructional program is a school-developed framewo;rk ahigned with PASS objectives, as well as
teacher-created themes, letter of the week, and Frog Street Press Curriculum. The Teacher has a
Bachelor’s degree/EC Certification, and the Aid is working toward an Associate degree in EC.

Class 3: Primary funding is through the ACF. The instructional program is the Head Start-

developed framework derived from the Frog Street Curriculum; the attendance rate i1s 87%. The
Teacher has Bachelor’s degree with EC Certification, the Aid has an Associate degree and CDA.

Class 4: The instructional program 1s the Head Start-developed framework derived from the Frog

Street Press Curmiculum; primary funding is federal aid through the ACF. The attendance rate is
83%:; the Teacher has a Bachelor's degree with an EC Endorsement, and the Aid is working
towards an Associate degree and CDA.

Class 5: The attendance rate is 96%; sources ef- funding include local, state, and federal aid. The

instructional program is the school-developed PASS framework, teacher-created themes, letter of

the week, and Frog Street Curmiculum. The Teacher holds a Bachelor’s degree/EC Certification;

the Aid has an Associate degree in EC and a CDA, and is working on a Bachelor’s degree in EC.
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APPENDIX 2 - Endnote Citations:

'B. Bowman, et al., eds., “Eager to Learn: Educating Our Preschoolers Executive Summary,”
National Research Council, (Washington, D.C.: National Academy Press, 2000).

M. S. Bumns, et al., Starting Out Right: A Guide to Promoting Children’s Reading Success,
National Academy of Sciences — National Research Council, (Washington, D.C.: 1999).

>S. B. Neuman, et al., Learning to Read and Write: Developmentally Appropriate Practices
for Young Children, National Association for the Education of Young Children, (Washington,
D.C.: 2000).

‘L. Shepard, et al., Principles and Recommendations for Early Childhood Assessments,
(Washington, D.C.: National Education Goals Panel, 1998).

> Linda Darling-Hammond, et al., A License to Teach. Raising Standards for Teaching, (San
Francisco, CA: Joddey-Boss, Inc., 1998).

® Anna Grehan, et al “Oklahoma Early Reading First Evaluation: 2007 Aggregate Report,”
Center for Research in Educational Policy, University of Memphis, Sept. 2007.

" Breakthrough to Literacy, “Serious Science,” The McGraw-Hill Companies, 11 Jan. 2008,
<http://www .breakthroughtoliteracy.com/index.html?PHPSESSID=&page=df_sc_home>.

® Abt Associates, Inc., Miami-Dade County Schools, and Columbia University National
Center for Children in Poverty, “Evaluation of Child Care Subsidy Strategies: Findings from
Project Upgrade,” Nov. 2006. |

1. K. Torgeson, et al., “Effectiveness of an early intervention curriculum that is closely
coordinated with the regular classroom reading curriculum,” Paper presented at the Pacific Coast
Research Conference, (San Diego, CA: 2002).

' Rayner, et al., “How Should Reading Be Taught?” Scientific American, (2002).
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' M. Tomesen and C. Aarnoutse, “Effects of an instructional programme for deriving word
meanings,” Educational Studies, 1998: 24(1), 107-128.

M. S. Meyer and R. H. Felton, “Repeated reading to enhance fluency: Old approaches and
new directions,” Annals of Dyslexia, 1999: 49, 283-306.

B G.G. Duffy and L. R. Roehler, “Why strategy instruction is so difficult and what we need
to do about it,” eds. C.B. McCormick, G. Miller, and M. Pressley, Cognritive strategy research:
From basic research to educational applications, (New York: Springer-Verlag, 1989) 133-154.

** National Reading Panel, Teaching Children to Read, National Institute of Child Health and
Human Development, (2000) 6-8.

3 Learning First Alliance, Every Child Reading: A Professional Development Guide,

November 2000.

' United States Census Bureau, “Census 2000 County Data,” 15 Jan. 2008,
<http://www.census.gov/>.

'’ Oklahoma Literacy Resource Office, Oklahoma Department of Libraries, “Oklahoma
‘Level 17 Literacy by County,” 15 Jan. 2008, <http://www.odl.state.ok.us/literacy/facts/maps-
graphs/ cntygraph.htm>.

182034 B Hart and T. R. Risley, Meaningful differences in the everyday experience of young
American children, (Baltimore: Brookes Publishing, 1995).

1835 cE. Snow, et al., eds., Preventing read.zgng difficulties in young children, (Washington,
D.C.: National Academy Press, 1998). |

' B. Bowman, et al., eds., “Eager to Learn: Educating Our Preschoolers Executive

Summary,” National Research Council, (Washington, D.C.: National Academy Press, 2000). -
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*2 L. Dunn, “Proximal and distal features of day care quality and children’s development,”
Early Childhood Research Quarterly 1993: 8, 167-192.

%1, Dunn, et al., “Quality of the litéracy environment in day care and children’s
deveIOPment;” Journal of Research in Childhood Education 1994: 9, 24-34.

24 Center for the Improvement of Early Reading Achievement and National Institute for
Lateracy, Put Reading First: the Research Building Blocks for Teaching Children to Read,
(United States Department of Education, 2001).

%6 Center f;:::r the Improvement of Early Reading Achievement, 15 Jan. 2008,
<http://www.ciera.org/>.

*’ D. K. Dickinson, “Putting the pieces together: Impact of preschool on children’s language
and literacy development in kindergarten,” eds. D. K. Dickinson and P. Q. Tabors, Beginning
literacy with langmge:- Young children learning at home and school, (Baltimore, MD: Brookes
Publishing, 2001).

%44 A. McGill-Franzen, et al., “Putting books in the classroom seems necessary but not
sufficient,” Journal of Educational Research, 1999.

2 5. B. Neuman, “Literacy research that makes a difference: A study of access to literacy,”
Reading Research Quarterly, April-June 1997: 32.

*'S. B. Neuman, “Books make a difference: A study of access to literacy,” Reading

Research Quarterly, July-Sept. 1999: 34,

T AT Reynolds, “Comparing Measures of Parental Involvement and Their Effects on
Academic Achievement,” Early Childhood Research Quarterly, 1992: v 7.
%3 M. Senechal and J. LeFevre, “Parental involvement in the development of children’s

reading skills: a five-year longitudinal study,” Child Development, 2002: 73.
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> B. Schneider and J. S. Coleman, eds. Parents, their children, and schools (Boulder, CO:
Westview Press, 1993).

*® A. Applebee, et al., “Who Reads Best? Factors Related to Reading Achievement in Grades
3,7,and 11,” (Princeton, NJ: Educational Testing Service, 1988).

37 Raising A Reader, “Research and Results.” 19 May 2008,
<http://www.raisingareader.org/research.htmi>.

BE. Dearing, et al., “Family Involvement in School and Lofv-lncome Children’s Literacy:
Longitudinal Associations Between and Within Families,” Journal of Educational Psychology,
2006: Vol. 98, No. 4, 653-664.

*D. K. Dick and K. E. Sprague, “The nature and impact of early childhood care
environments on the language and early literacy development of children from low-income
families,” eds. S. B. Neuman and D. K. Dickinson, Handbook of Early Literacy Research, (New
York: Guilford Press, 2001).

4142 A. McGill-Franzen and V. Goatley, “Title 1 and special education: support for children
who struggle to read,” eds. S. B. Neuman and D. K. Dickinson, Handbook of Early Literacy
Research, (New York: Guiiford Press, 2001).

“L.K.MclLean and J. W. Cripe, “The effectiveness of early intervention for children with
Down Syndrome,” ed. M. J. Guralnick, The effectiveness of early intervention, (Baltimore, MD:
Paul H. Brookes, 1997).

* A. S. Epstein, “Pathways to quality in Head Start, public school, and private nonprofit early
childhood programs,” Journal of Research in Childhood Education, 1999.

* Fiene, “13 indicators of quality childcare: Research update 2002,” U.S. Department of

Health and Human Services, (Washington, D.C.: 2002).
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.* E. F. Clifford, “Mentors and Protégés: Establishung Systems of Assisted Performance in
Preservice Teacher Education,” Early Child Development and Care, 1999: v. 156.

% A.S. Epstein, Training for quality: Improving early childhood programs through
systematic inservice training, (Ypsilanti, MI: High/Scope Press, 1993).

* N. Klein and R. Sheehan, “Staff Development: A key issue in meeting the needs of young
handicapped children in day care settings,” Topics in Early Childhood Special Education, 1987:
v. 7.

VH. Scarboi'ough, “Comnecting Early Langunage and Literacy to Later Reading (Dis)abilities:
Evidence, Theory, and Practice,” eds. S. B. Neuman and D. K. Dickinson, Handbook of Early
Literacy Research, (New York: Guilford Press, 2001).

>! Snow et al. 1998.

**G. J. Whitehurst and C. J. Lonigan, “Emergent Literacy: Development from Prereaders to
Readers,” eds. S. B. Neuman and D. K. Dickinson, Handbook of Early Literacy Research, (New
York: Guilford Press, 2001) 11-29.

** Neuman 1997.

** S. B. Neuman and K. Roskos, “Literacy objects as cultural tools: Effects on children’s
literacy behaviors 1n play,” Reading Research Quarterly, 1992: 27.

* C. Clark et al., “Portfolios as sites of learning: Reconceptualizing the connections to
motivation and engagement,” Journal of Literacy Research, 2001: 33 (2).

**S. W. Valencia and N. Place, “Portfolios: A process for enhancing teaching and learning,”
The Reading Teacher, 1994: 47 (8).

"7 D. L. Nutall, et al., “Differential School Effectiveness,” International Journal of

Educational Research, 1989: 13, 769-776.
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% H. S. Gahagan, “Whole language assessment and evaluation: A special education
perspective,” ed. B. Harp, Assessment and evaluation for student centered learning, (Norwood,

MA: Chnstopher-Gordon, 1994),

* (The following are reference citations for the evaluation question table jn_Selection

Criterion 5. Factors 1 & 2.)

D. K. Dickinson, et al., “Teacher rating of oral language and literacy development (TROLL):
A research-based tool,” CIERA Report #3-016, Sept. 2001.

L. M. Dunn and L. M. Dunn, Peabody Picture Vocabulary Test Third Edition, (Circle Pines,
MN: Amerncan Guidance Services, Inc., 1997).

“Early Language and Literacy Classroom Observation (ELLCQO),” 7 Dec. 2004,
<http://www.hsuniversity.org/ellco.htm>.

“GetIt! Got It! Go!” 14 Dec. 2004, <http://gge.umn.edu/purpose.html>.

B. G. Glaser and A. L. Strauss, The discovery of grounded theory: Strategies for qualitative
research, (Chicago: Aldine, 1967).

“PALS Pre-K,” 7 Dec. 2004, <http://pals.virginia edu/PALS-Instruments/PALS-PreK.asp>.

A. W. Grehan et al., “The Early Literacy Observation Tool,” (Memphis, TN: The University
of Memphis, Center for Research in Educational Policy, 2004)

A. Sterbinsky, “Comprehensive School Reform Teacher Questionnaire (CSRTQ):
Concurrent validity study,” (Memphis, TN: Center for Research in Educational Policy, The
Umiversity of Memphis, 2001).

Ying Huang and S. M. Ross, “The Early Literacy Observation Tool Reliability Study,”
(Memphis, TN: The University of Memphis, Center for Research in Educational Policy, 2007).

A. Sterbinsky and S. M. Ross, “Summary of CSRTQ Reliability Studies,” (Memphis, TN:
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Center for Research in Educational Policy, The University of Memphis, 2003).

A. Strauss and J. Corbin, Basics of qualitative research: Techniques and procedures for
developing grounded theory (2nd ed.), (Newbury Park, CA: Sage, 1998).

U.S. Department of Education, “Fiscal Year 2008 Application for New Grants for the Early
Reading First Program,” (Washington, DC: Office of Elementary and Secondary Education,
2008).

* Glaser et al. 1967.

°t Strauss et al. 1998.
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APPENDIX 3 - English Language Acquisition Plan:

Approach: Every effort will be made to provide instruction for all English Language Learners

(ELLs) that is equivalent in content, scope, and sequence to the instruction of English speaking

students. Meeting these challenges will be accomplished through: a scientifically-based reading

research (sbrr) instructional program for ELLs, the delivery of planned parent/teacher

communication, literacy and language mentoring for teachers, and professional development.

The steps that comprise this plan are highly research-based and reflect the work of

knowledgeable experts in the fields of pre-Kindergarten linguistic and cultural diversity.

The purpose of the Project HOPE (Helping Oklahoma Preschoolers Excel) ELL Plan is to:

Ensure delivery of quality instructional programs for all ELLs in each targeted classroom:
Identfy the program options and instructional programs which guarantee a quality
program that meets the academic and linguistic needs of ELL students; and

Provide ELLs with the educational opportunities which will enable them to succeed.

Instructional Strategies: Project HOPE acknowledges that there are a vaﬁety of approaches that

may be used to accomplish our goal; however, the choice and combination of instruction that

will be used with Project HOPE will align to individual student needs and the four core

components of early literacy as indicated in Early Reading First. Project HOPE will implement:

FR/Award # $3598080048

Instruction emphasizing oral language production and emergent literacy;
Native language support;
Letter learning activities that foster alphabetic principle, letter shapes, names and sounds;

Supports for intentional instruction that maximizes student engagement;

Screening and assessment of students to determine those at risk of reading difficulties;

Program adaptability to meet the needs of specific students and sub-groups; and
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e Sustained training, coaching, and mentoring to build each participating teacher’s capacity
as 1t pertains to planning, assessment, and instruction of ELL students.
Transition to English Proficiency: Building connections between what students know in one
language, coupled with time to become familiar with the complex orthography of English and its
application to the second language, while also providing experiences with print, will provide
ELL students the foundation for reading success. To facilitate student transition to proficiency in
English, the teachers (who are all proficient in English), as an integral part of instruction, will:
e Use visuals, and 1if appropriate and available, the primary language to clarify key
concepts;
e (Communicate mdividually as timne permits;
e Use a slower speech rate 1f necessary and clear enunciation, while emphasizing key
words and phrases through gesture, facial expression, and intonation;
e [Establish consistent patterns and routines in the classroom;
¢ Prepare students for lessons and reading assignments—pre-teach;
o Allow students enough wait time before answering questions;
e Model, summarize and review frequently; and
e Provide a warm environment, informed about various cultures.
In addition, Project HOPE will work with Hegd Start, local educational agencies (LEAS), and
other organizations to provide resources for identified ELL children and their families.
Paraprofessionals, interpreters, and Special Needs Aides will be provided for children as needed.
To support the core curncula, implemented in each Project HOPE classroom will be
supplemental activities and materials provided through the Frog Street Press Spanish-English

component, along with Spanish Connections offered through Breakthrough to Literacy (BtL), the
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sbrr curriculum used for the project. The individualized software curriculum from the BiL
Spanish Connections supports children as they move from language acquisition to early fluency
at their own level and pace, prwicling auditory and visual supports that ensure each child’s
success. BzL Spanish Connections provides practices that are incorporated into whole group,
small group, literacy and developmental centers, writing workshops, and interdisciplinary
instruction. To support Native American ELL children (the majority of which are of Choctaw
descent), we will work -with the Choctaw Nation of Oklahoma to provide vocabulary and
translations' as needed. Individualized instruction will be implemented for ELLs to build their
language, thinking skills, and provide experiences with print. Materials will be organized in six
common themes appropriate for preschool ELL students. The BtL Teacher Guides also include a
preview for ELLs with every book, which has vocabulary to pre-teach, featured vocabulary from
the corresponding book, discussion vocabulary, and grammatical and cultural considerations.
Using each theme, 36 books written in both English and Spanish will be featured, using six
different formats that include: big books, pupil books, Take- Me-Home books, read-alongs, story
cards, and audio books.)

The range of activities in the BzL Teacher Guides accommodates the varied developmental
levels of preschool ELLs. These activities address the four components of effective early reading
instruction—oral vocabulary and comprehension, concepts of print, phoremic awareness,
alphabet, and emergent writing with an empha-sis on speaking and listening. The goal is not to
have the children master each concept described, but to introduce them to language and literacy
experiences essential for becoming successful readers and speakers of the English Language.
Professional Development: The primary purpose of the intensive professional development is to

provide monthly training and resources to Teachers, Assistants, Paraprofessionals, Mentors, and
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Literacy Advocates, as it pertains to working in a preschool setting with ELL students. Listed
below 1s a imeline that includes implementation of ELL plan components, including proposed

professional development to be held.

Project HOPE ELL Plan Timeline:

2008-2009 School Year: During the first and second months of project implementation, staff
will screen children who may be at risk for language difficulties, utilizing the Peabody Picture
Vocabulary Test-III (PPVT-III) and the Expressive Vocabulary Test (EVT). Once ELL students
have been identified, monthly traiming for all instructional staff by the Professional Development
Coordinator and others in the field of early childhoc;d will cover the stages of second language .
learning, administering baseline language assessments, and effective ELL teaching strategies.
During the first year of the project, two BtL customized training workshops will be held, in
addition to five visits to each classroom by the BtL Literacy Coach, to assist in implementation
of the ELL curniculum components. Weekly visits to each classroom by the Literacy Mentors
will provide teachers with coaching and modeling, as well as time for reflection and answering
questions. Other training as identified by the Project Director, Mentors and Teachers will be
implemented into the professional development plans throughout the year as needs arise.

2009-2010 School Year: Screening to identify ELL students will take place at the beginning
of the school year, using the PPVT-III and the EVT. Monthly professional development will
center on teacher training over Score interpre;tation, specificity 1 areas that need increased
attention and instructional Implications, best practices and development of small group
mstruction. The BtL Literacy Coach will visit each class four times, and two BtL training
workshops will be held. The Literacy Mentors will continue to visit their assigned classrooms

weekly during the school year.
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2010-2011 School Year: At the beginning of the school year, the PPVT-III and the EVT
assessments will be used to identify ELL students. Weekly Literacy Mentor visits to each class
will continue, and monthly professional development will focus on teacher needs and capacity
building for sustained instruction/progress monitoring after project completion. Two B:L training
workshops will also be held, as well as four visits to each classroom by the BtL Literacy Coach.
Parental Involvement: Project HOPE will focus on what the program can do to support parents
in the education of ELL students. A welcoming classroom climate with positive attitudes of all
staff and attention to detail will help to ensure parental accessibility to the classroom. Lack of
parental English proficiency will be addressed by: translating written materials sent out to
parents into Spanish and Choctaw languages; bilingual staff will be available to speak with
parents when they visit the classroom; and interpreters will be provided at meetings and events.

Parents of ELL students often have low educations levels and lack of previous exposure to
school settings. They often view teachers as “the experts” and give to them the responsibility of
all tasks related to academic learning. Families of ELL students value collectivism and support
of the extended family. Their jobs often have labor-intensive work schedules, which limit their
ability to attend parent-teacher meetings and open house events. Project HOPE will acknowledge
parents’ cultural values and view them as strengths, incorporating them into school curriculum.
Project HOPE will assist parents and other family members with creating home conditions to
support learming through the use of a School aﬁd Family Liaison staff member, communicating

with families about school programs and student progress, scheduling meetings to accommodate

work schedules, and utilizing larger facilities to allow the family and extended family of ELLs to
attend school functions. Project HOPE will support the implementation of traditional parental

involvement programs that are culturally relevant and linguistically appropriate.
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[T PR R _ S LT T L TR

_ N EDUCATION L -
BEGREE ISCIPLINE INSTITUTION YEAR
B.S. Fducation Bethel College L9776
W.B.A Markeiing Memphis State Ulnivershiy LGRS
Ph.I3, Fc.ucaimrmi Pswchoiogy and Research iniversity of Mermphis 20061

i whly Pl N e B N T

e . sl gL ey

PROE E:.SSEGN&L ASSOCIATIONS

Faadiel % b L Rl

Research Associate  Regionaf Bducationa] Laboratory ~ Appalachian Resion

Mamber American Sducat:onat Research Associarion
amber trban Task Foree - College of Educanion, e University of Memphis
Member Consortium jor Rescarch oo Educstional Accountability amxt Teacher Evalvation {CREATE)
ASSOCIAE Center for Sate-Drrven Reformn 1 Bducanon-ioins Hopkias University’ Councti of Chiel
State Schoot Officers
Member intcroational Reading Associanon
Member Association for %upxw;smﬂ and Curricuiom Jﬁwicﬁ}mm‘
Member Nezlicnat Association for the Edusation of Young O hildrer
Momber P Belta Kappz International
Past President Bera Garmma Sigma Honor Society
i iCEnse Tennessee Slae Llementary Sducarion Professional License
__ EXPERIENCE . - ]
POSITION DEPARTMENTINSTITUTION #1088
Vice President tor Marketing and Strategy  First Tonnessee Bank [988 — t995
Crradoate Asstsiant and Cocrdinator ol the Departnent of Hducation 00N - 1697
Reaimy (Center The University of Memphis
Adinnet Professor and Member of ¢he Dept. of Instruciton end Curricelum Development 1998 Prosent
Crmaduats Faculty The University of Memphis
Tramer 11— Success For All Program Geant Center for Research in Educational Polkcy 1997 - 1698
‘The University of Memphss
Regionz] Manager - Suecess For All Cenier for Reseacch tn Lducationg! Policy 1998 - 2004
Program Crrant The Universsty of Memphis
Sentor Research Associale Center for Research in Ecucational Policy 2001 ~ 2006
The University of Vumphia
Rescarch Associate Professoy Center for Researsh in Lducational Policy 2006 - Present

‘The University of Memphis

e AL, i

-t i - s gy 1 1R - ———

HE.LLCTED RECENT RESEARCH o
Urehan A, & Sterbinskw, A 03). Reading Excellence Aci (rrant: “Evaluation Report (Frepared for
Tarmessew Lepuriment of Eiducation,). Mmph s, TN The University of Momphis, Center.for Research in BEducational

Policy,

Grehan, Al & Ross, S, (20045, An Evaluation of the Effects of FOCUS on Fiest Orade Reading Achievenien
iz ap Tirie | Blemenory Schont (Frepared jrr PLATO Leariing, inc). Memphis, TN: Conter fﬂ': Rescarch

Lducationa] Policy,
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ﬁ‘?nEﬁg ?ﬁtm A Smith, L., & Greer, C. (2004). Reading / ;.r;,z Circemt. Pormative Evafaetion 2004 Ageregole
Repsesri FPrepared for ’I{f}-ma.s‘m Deporimesy of Education). Mempiis, TN: The University of M mphﬁ Conter for
Researeh in Bducational Poiicy.

CGronag, A Sk, 1., Wang, W Luaitrell, A & Urake, M. (2004}, Reading Excellence Aot Cirari:
Fepmative Evaltion 2004 sggregute Repore (Prapared for Ternexses Depuriment of Educations. Memphis. TN: The
Uiniversily of Moiphis, Cender for Research in Bcéucationat Poicy.

Sterbinsky, A., & Greban, A, {2004), Memphis City Schools: Corrglationol Study of 20 Scaceds. Memphis,
TN Toe University of "u iemphis, Cander for Research in Edutational Poticy.

Cirehun, A, (30U3). Lvidence of Research Base for Keep on Reading (Prepared for Peoples Publishing.
Menipius, TN- Ihe Liniversity of Momphis. Center for Rescarch tn Lducationa! Policy.

{irenan, A, (2003), Aviderce of Rescarch Base Jor Word Lxplorer (Prepored for Peaplun Pablishing).
Memphis, 'FN? The University of Memphis, Center for Research in Educational Policy.

Gretian, A, Hamisoa, fo, & Smith, L. 2005). Readmy First Grome: 20005 Evoluation Repost (Frepared jor
cissumiptiose Parish Lum‘*? funet School Disiriciy, Momphis, TN: The Umversity of Memphis, Center for Roscarch in
Zdvcaiional Folicy.

Grchan, A, Harrisen, i... & Smith, L. (2003). Reading Pt Gramz: 2000 Evalusiion Report {Prepared jor
Wesl Beton Rouge Lonisiana School Bistrict). Memphis, TN: Thae University of Memphts, Center for Rescarch in
Ligueational Policy.

Grehan, A., ilarison, L. & Smith, L. (2005} Reading £irse Gront: 2005 Evaluation Repor: (Prepared for
fesrne Texas Schoof Dissricy). NMoemphis, TNz The ntversity of Memphis, Center for Research in Fdncationzl Poticy.

Gerehian, A, Ross, S, M., & Harrison, L. (3005). Evalustion of Beading Recovery in Litile Rook Rlemeniary
Schools (Prepared for the Little Rock School Distvict). Memphis, TN: The University of Mempbis, Conter {or
Ressarch in Educahonat Policy,

Grohan, A Ross, 8, Hamson, L, & Smith L. (2005}, Cvalvation of The Literacy Collabarative in Pt Conrgy
Svls R{,purf Propured for The Literacy Collzborative). Momphis, TN: The Liniversity of Memphis. Conter for
Research in Educanonal Poitcy.

Grehan, 4.. & Smitk, L. {2005). Reading First Grant: Formative Evafuation 2005 4ggregote Report
{Prepared for Tennessee Deparimers of Edzcetion). Memphis, TND The University of Memphis, Center jor Rescarch
i ESoeational Policy.

Greban, A & Smith, L. (2005} Barly feading First Grant: Evafuagion 2005 Aggrepate Repart {Prepared jor
The ALFHA Schoal, Ulutharne County Pennessee School Sistrict). Merphis. TN: The University of Mempihis, Center
wor Keszarch in fid:zc&:*un,] Policy

Grehian, A. W, (iiver. 5,.. Ross, S. M. (Z005). 2004. 20805 Reading First DIBELS Qurcome fndicarws stae
Aggregare Repoyr. Memphas, TN, The Umversity of Memphis, Cenrer for Research in Dducational Paiicy.

Sterhiasky, A., Huung, Y., Crehan, A & McDohald. A. (20058} Pelidwtion Stwily: Peabody Picturs
Yeednelery Tex:, Dynunric ndicoiors of Basic Eardy Litercey Skills, und Gray Oral Reading Test. Memphis, TN: Tho
tIniversity of Memphis, Cender {0r Rescarch in Edpcational Policy

Dyson. B, & Grehan, AL (2008). Memphiy Lizeracy .’:ﬂﬂtfﬂ'ﬂﬂ Prefiminary Evaluaiion Eepors 2005-206,
{Prepared jor Memphiz Uity Schoods). Memphis, TN: The University of Memphis. Center for Research in Education:l
Fedzey. -

CGrrehan, AL W, Grehan, Lo, Huang, Y., Siawson, D, (2008), 7he 2ipha School Sarly Reading first Evetuation
006 Ageregate :Et.:-mrs. viemphis, TIN: The University of Memphis, Center for Ressarch in Educational Poficy.

Grehan, A, WU Harisen, L., & Boviae G. 2008}, Hewne Independent School District Reading rirst Gran:
2005-2006 Reporr. Memphis, TN: The Unnversity of Memiphis, Center for Reseatch in Educationai Policy.

Grehan, AL Harmson, L, Slawson, D, Pribesh S, & Nunnery, §, (2006). Evaluation of the Pmkbﬁe’rgarfm
Literacy Program 26052008, (Prepared for the Little fi’m:i School District). Memphis, TN The University of
Memphus, Center for Rescarch in Educationa! Poltoy.

(Gireban, A. W.. Motschrran, K., Saith, L. J, & Bueng Y. (2008). Oklahome Early Reading Firss Evaluation
SN Aggregas Repor:, Memphis, TN: Tne University of Moemphis, Center for Rescarch in Educational Policy,

Grehan, A, W, Sawsan, 12, Smith, LI Boveaz, G, & Huang, Y. (2008). Tunressee Reading Fiest Grane
Foemmive Fvatuation 3006 Aggregate Repord. Mempnis, TN: The University of Memphis, Center for Research in
Hducational Poficy.

Grepan, A W, Sterbimsky, A, Mikow-Pore, V., & Basom, Jr, RE (2006). Reuding First in Teanesser
J0604«2005 Rusearch Study Repor:. Moemphis, TN: The Unﬂ{:fstl; of Memphis, Center for Research m Educational
Palicy,

Harmison, L., Grean, A W, Nubneny, 1, & Buang, Y, (2000} The effecss of the Superics progros on
Froalaning roading u fn evement iz Aindergarren. Memplas, TN The University of Memmhis, Center for Research m
sdusationai Policy.
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Ag”?ﬂlﬁéﬁén, 0., & Grohan, AL (2000}, Memphis Litericy Academy Achivvement Resufes Report 20003-200.3.
{Prepared for Mempim City Schooix). Memphis. TN: The Universiiv of Memphis, (Center for Rescarch iy Lducational
Paiioy.

wrchan, AW, Hoseg, Y. & Slawsen. D, L., J.. Boyraz, (2007}, Teamessce Reading First Grant Reseorch
Stuay Svedfnarion Z005-2005 Repord. Memphis, TH: The Universicy of Memphis, Center for Resvarch i Bducarional
Policy,

Qrenan., A. W, Grehan, L., & Huang Y. (20U7), The Aipha Schoof Eariy Reading Firsé Evaluation 2007

Azgregare Reporl, Mempats. TN The University of Memphis, Center for Resgarch in Educationa! Poligy.

Grehan, A, W.. Smith, 1. I, & Husng, Y. G007y Oklshome Early Reading First Evabuation 2007 Agarogaie
Repori, Memphis, TN The iimw.’mty of Memphis, Center for Research in Hducaona! Policy.

Grehan, A. W, Park, H,, & Huang, Y. (2007). Miwaukee. Wisconsin Early Reading First Evaluation 26007
Aggreguie Report. Memphis, TN: The University of dMemphis, Center for Rescarch in Educational Policy.

Ross, O M., Orehan, A, W_ & Peterman, R (2008) The Effects of a Research-Based Program (CGWL) on the
wsarly Lireracy SKibls of Ai-Risk Preschool Sindents in a Large Urban Districl. Memphis, TN: The University of
demphis, Conter for Researeh in Bdupstional Policy,

SaakielEL! S ink e —

T REFEREED CONFERENCE PRESENTATIONS
" Grehan, A. & Ross, 8. 7he Effécts of the Success For All Program o Inproving Reuding Readiness Skitis for Ai-
Risk Students in Kindergarten. Paper presenied to the American Educational Research Assoctation. San Dicgoe, CA %pnl

2G04,

Crehan, A. & Ross, S, 4n Evaluation of the Effects of a Supplementary Reading Program on Firse Grady
Reading Avhivversent, Paper presented af the American Educational Research Association. Morniresl, Canada, April.
2005

Grehan, 8., & Sterbinsky, A, Literacy Observation Tool Reliobility Suudy. Paper presemicd at the American
Educationei Research Association. Montreal, Canada, Aprii, 2003,

Grehan, A. Rexding First Evelyetion in Tormuser. Consoctium for Research on Educational Accountabiiity
ared ‘Teacher bEvatvation {(CREATE). Mempins, TN, July, 2005.

Crenen, A... Urehan, L., & Smith §_, 2004-2005 Early Reading First Evalgarion in Tennessee American
Cducational Research Association. Paper presented at San Francisco. CA, April, 2066

Grehan, 4. Smith, L., & Nurnery, 2. 2004-2085. Reu.sﬁ:sg First Evelugiion in Tenneyses.  American
fducational Research Association. P::per presentod at San Prancisco, CA, Apai. 2006

Grehan, 4., & Ross, 8. . Sarly Lizeracy Evaluetion Pleys The 2006 National Evalusiion Institeie (NE]). Paper
prosented af Dadias, TX, July, 3066

Grehen, A, Fiarison, L., & Nunnery, . An Evaluation of Reading Recovery Interveniion Program in an At-
Risk Lisban Setting. Americen Education Research Association. Paper presenmied at Chicago, 1R, April, 2007,

Grenan, A, NMwmery, 4, Hiuang, Y., & Boyae, . 2003-20006 Reading Fist Year 2 Formobve Evaluation and
Research Study Reswits.  Arnerican BEducational Research Association, Paper presented at Chicage, 1L, Anril 2007,

Oliver, 5., {arehan, A, & Ross, 8 Reading First DIDELS Assessmeryt (hecome indicarors. Asmirican
Educationa) Research Associztion. Paper presentied gt Chiczeo., 1L, April, 2007,

Barrison, L.. Grehan, A., & Numnery, . An Dvaluation of the Effects of the SuperKids Program on
Kmcergarten Lileracy Achievement American Educations! Research Association. Papor presentoct at Chicage, L.
Aprid, 2007,

Gretan, A.., Grehan, b, & Smith L & fHuang. Y. 2005-2006 Larly Reading First Evaination in (Oklchoma

serican Educational Research Association. Paper presented at Chicago, 1L, April, 2007

Grokan, A... Orehan, L., Peterman, R & Huara Y. 2006-2 ?ﬁﬂ? Lerly Reading First Fealuniion in Ternexser,

American ﬁ&ucaﬁmﬁi Research Assoeiztion. Paper prosented at New York Chw, NY, March, 2008
' Grefun, A Grafan, L., & Smith L. & Hueong Y. 2006-2007 Eorly Retuimg Firse Evaluation in (Hdabenme.
American Educational Research Association, Paper pn..:.mﬂcd al New York Ciry, NV, March, 2008

AP [ — \ rrim s Vom et s e "

___________ SUMMARY OF INTERLESTS
Py pr;m.;.rv areas oF (Miersst and ﬂmﬁiw have been m the dcs;gn ressarch, and evaivation of lTteracy itiatives that
coniribule o fmproved performance of al-risk and underachieving children, Research projects have included multi-stane
und district lireracy tnitiatives, program evaluation, and comprehensive school reform.  Develapment ol rescarch and
micasurernent instrumentation has included whole school. individual classroom, specific reading/lireracy activity, and
curricudurm and instrection benchmarking assessmeni,
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Appendix 4

| Huthie Tate
209 MNorth 47 Street Projesct Director {380} 320-20661
Hago, DK 74743 Liteie Dixic Commupity Action Agency {384} 317-5680

LG GPETOIDCREVIOTTHLLPGOROOIRIVR YOO HGRO OGP PO RBGDDROERELEEY
bxperience:
o Prosect Director - 3 wears
[aicle Dixie Community Action Agency, lae,
Earty Reading First - Projoct ROAR
Flugre, Oklahoms
¢ Fducation '*»m:i:iaht;i 4 VEArS
Little Dixie Head St
Hugo. {Hiahoma
s Administrative Assistant - ] vear
{rant Public School
CGram. Oklahoma
»  Owrner and Teachor - 1 vear
Teddy Poar Academy
Early Childhood Teaming Center
Flugo. Oklahoma
o Kindergarten, Pre First or First Grade Teacher — 10 yeans
Hugo Larty Childhood Cemer
Hugo, Oklahoma
= Language Specalist — 2 vears
Hugo Darly Childhood Center
fugo. (Rizhoma
Frrst Crrade Toacher — 17 vears
Booker 1. Washington lementary
Huge, Cklzhoma
» Reading Specialist ~ 2 vears
Croodiand Public School
Huge. Okiahoma
Formal Ldoeation:
¢ Southeastern Gklahoma State University
Durant, Gklahoma
Masters of Education i Schoel Administration
Compieted: July 1994
¢ Southeastern Oklahoma State Umversity
Durant, Oklanoma
Certitication in Early Chiidhood
Completed: July 1992
¢ Southeastern State Collage
Durani, Okiahoma
Bachelors of Science in Elementary Féucation
Completed: May 1971

.7

PR/Award # S350B080048 eb

04



Little Dixie Community Action Agency, inc.

Appenagix 4

Ruthie Tate
289 North 4™ Street Project Director {5883} 326-9601
Hluge, OK 74743 Littie Dixie Community Action Agency {588 21 7-655¢
SOOI DOIPPPREDIIDOLDLOEQEOAPPRIDECS TP POOPEEILEDODDODOBIPED
Training:

e (iessell Developmental Readiness Training

Larly Prevention of School Failure Training

Discipling with Love and Logic

freveiopmenial Readiness Workshop wath Society of Dev. £d

Math Their Way Workshop

whole Language Workshop with Society of Developmental 4.
Cuided Reading Workshops with Wright Group

Reading Recovery Literacy Conference

Primary [lands-On Math Workshop by State Department

Primary {.earnmyg Using Science Workshop by State Depariment
LEAD Workshop m Participatory Management

Technology Training for LEAD Technology Teachers Lovel [ & i

PC Troubleshooting Workshop

l.earmimg Accomphshment Profile Tramming

ACE TEAM Seminar (Advisors. Consultants, and Educaiors 10 be Trained, Educated
And Motivated)

{enter for Improving Readiness of Children for Learmning & Tducation
Farty Literacy Specialist Trainer/Mentor Projeci Training
Mentor-Coaching Pathway to Positive Child Cutcomes ‘[raining
Social and Emotional Development and Family Literacy Training

R % © @& @& H B & O 0

8 & * B

Preseniaztions:
= A Gift of Time {Developmental Readiness) -
Hugo barly Childhood Parents and Friends Mesting
o |5 Your Child Ready?
Fort Towson Kindergarten Parents Group
o  What to Do ~ To (et Ready for Schoo!
Hugo Head Starts
o Parenis are Children’s ['irst Teachers
Ckiahoma Parents as Teachers Workshop
o [evelopmental Readiness and Early Childhood {nstruciion
Dr. Saundra DePinto’s SOB8U Early Childhood Fducation Class
Materials and Organization of Early Childhood Education
o Teaching idieracy in the Early Childhood Classroom
D, Shelby Kooncee’s SOSU Education Class
Teaching Early Childhood for Blementary Administrators

PR/Award # S3598080048 e’
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Ruthiz Tate
209 North 4% Sercer Project Dircetor (5807 326-9601
uwgo, QK 74743 Little Dixic Communiiy Action Ageacy {280} 217-6600

COOLEPORBRDLOCOVVBRGETRR OOV IRIRNEGOEGPCLOOVDRILPEHNLQRPREDOIIPLID

Swards and fioners:

L=

-

£

o

“Employvee of the Month™ for Little Dixie Community Action Agency — May 2008
~Teacher of the Year™ for Hugo Larly Childhood Center - School Year 1999 - 2000
Recipient of the “Hero Award”™ Tor Hugo BECC - School Year 1995 - 1595

Reciprent of the “Torch Award™ for Hugo City Schools - School Year 1994 - 1995
Leader in the *We Can Make a Difference™ Project - School Year 1994 — 1995
“Teacher of the Year™ for Hugo Farly Childhood Center - School Year 1993 — 1394

Other Accompiishments:

>

1he Supenniendent of Hugo Schools ssked me (o head a committee of teachers o plan
ihe dstrict’s mew early childhood center in 1990, 1 pulled together teachers from the five
neighborhood scheols in the distriet 1o plan a consolidaied early childhood center. In
addirion 1o planning the physical lavout of the cemer, the committee alsc prepared for
concerns such as safety issucs involved in the drop off and pick up of over 300
Kindergarien, pre-First and First grade stodents. T also arranged training and workshops
over developmentally approprizte sarly chilidhood practices as well as planmed for
purchase of cummiculum. assessments, and teaching maierials for these ciassrooms. in
addition, | planned and implemented a “Parent Comer and Lending Librany™ in a cental
focation at this siie.

As Educzaiion speciabst for Little Dixte Head Start, | helped to put in place an cxecelient
aducation program for the thres- and [our-year old children. [ unified the tcaching staff.
successtully bringing iogether two distinct groups of teachers, those whose teaching
socused primnanly on children’s social development and those with formal education in
cariy chajdhood snstructional practices bui who lacked experiznce. 1 also provided iraining
and workshops in carly litcracy skills, and was instrumental in involving 32 members of
the Head Start teaching stafl in the “karly Steps 1o Literacy™, a professional development
grant provided through the Center for Farly Childhood Professional Development
(CLCPD) at the Univemsity of Okdaghoma.

Carrenily. | serve as Divector of Project ROAR. an Larly Reading First grani project
awarded @ 2005, In inis capacity. T am fully respomsible for the planning,
implementation, training, budgeting, and overall operations of Project ROAR. T was
successful in making the Project ROAR program fully operational during the first year,
wingch has shown significant gains in student scores throueh the project.

PR/Award # S3598080048 ed
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CONNIE CODY

(b)(6

Little Dixie Community Action Agency Home Tul.

209 N 4% Oiffiee Tel. (3803 326- 9601

lugo., Ck 74743 Email: coodyalifiedinicor
CXPERIENCE

! iave pver thirty vears experience n the educational field as classroom teacher, reading
reacner in grades K-12, curriculum coordinator andg staff development assistant, special
cducation reacher/coordinator. education diagnostician pre-K Hieracy mentor aud lead
carty licracy menlor.

Z006-2008 ~ Little Dixie Community Action Agency

Farly Reading Pirst Grant. Project RDAR

| was the pro-K icad literaey mentor for fourteen classrooms and four mentors. As Lead
Literaly Mentor miy job was Lo supervise the progress of students. teachers, learning
emvironments and other literacy mentors 1o ensure the creation of centers of excellence
through Project ROAR.

20035-2006 - Little Dixie Community Action Agency

early Reading FFirst (irant. Project ROAK

t worked as one of five pre-K Literacy Mentors through Project ROAR. My
responsibiitty for the four classrooms ! was assigned was 10 work with teachers and
assistants 1o create dypamic language environments, sbear curriculum, and hest practices
according o the laiest research in early childhood education.

2OU05-2002 - ¥ Towson Public School

[ was the builiding Reading Teacher, reading curriculum coordinaior and staff
development assistant. During this time T taught students from K-3" grade in a regieds
reading initiative. It was my responsibility to fill the achicvement gap berween
bepctimtarked goals as indicated by progress monitoring assessments. | worked with
classroom teachers, students and administrative staff to ensure protessional development
and reading curriculum was aligned with skills as indicated by the stafe PASS.

2002-1995- Swink Puhblic School

L worked with special education students as a feacher and developed IEPs for inclusion,
simall group, onc-on-one. I was responsible for initial and ongeing psycho-educational
assessments and working with ather professionals to meet the individus] needs of
siudents,

PR/Award # S3598080048 eS
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1O90S- 1980 5. Towson Pubile School

I wwas classroon teacher 1n grades 49— 6" | had homeroom classes as well as corrective
reading classes tor students scoring below 50" percentile on state reading test.

080-1975- I't. Towson Public School

Fufl day kinderparten classtoom teacher was my finst assignment. During this ime our
focus changed from » social 10 an academicatly accountable program. | worked wiih
swenty students and one teacher assistant.

LODUCATION
Yiastor of Rdacation, Reading Specialist, Southeastern State University, Durant,
Oklehoma. | worked with students of all ages (pre-K 12%) and abilities 1o help develop &
improve hasic reading skills. [ administered, scored. and interpreted educational
diagnostic and achicvement test in order to target student’s specific areas ol weakness

literacy. 1 developed individual Titeracy Plans and monitered through out the year.

Educstionst Diagnostician, Contral Siate University, Ada, Oklahoma. | work as part of
a multidisciplinary team to make the best decisions for placing students with learning
sroblems. Prequenthy { was key support personnel who counset the children and consuit
with ieachers. parents, and others on the child’s progress. I was responsible for tmtial
and ongoing peycho-cducational assessment; work collaboratively with other assessmont
nersonnel, such as spezchilanisuage therapists, cecupational and physical therapisis, and
schoo psyehologists, counsclors and social workers as to determine ehigibility for special
education services. ! provided iaput to the TEP commitiee regarding student’s academic
strengths and weaknesses based on psycho-edueational tosting. T monitored siudent's
educational nrozress in relation to bis 1EP goalsfobjectives, and instruction, as needexd.

Special Bducation, Tested oul through Oklahoma Department of Education, T am
cualified to mect the unique fearning neads of students who require Individualized
Fducation Programs. 1, tirough the 1IIP process, determined what adapialions and
moedifications o the regular education curriculum and/or eavironment should be made o
meet the children’s needs. 1f 2 child™s needs could be met in the regular classroon
setting with the use of supplementary aids and secvices | supervised an inclusion pian. 1
have taveht the siudent in 2 special education seiting such as in a small group/one-on-
one. | armm aware of parent”s rights and procednra! safeguards as requested or required by
law,

Rarly Childhood Edacation, Tested out through The Uldahoma Swute Dept. of
Education, | am aware of historical roots of early education, best practices as reiated (o
sbrr in the ficid. child development. curriculum development, classtoom environment and
the conpections between these factors. | have worked asan early childhood teacher and
literacy menlor which have given me experience in all aspects of carly chiidbood
educaiion.

PR/Award # S3508080048 210
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Klementary Education, Scutheastern State University, Dwrant. Oklehoma. T ganed a
strang foundation in professional knowledge, experience in combining heory wiih
nractice, and opportunmiies for curmiculum development and application.

T was responsible for giving instruction in all the subiects as well as overseeing the
senaral development of each student in my classroom.

@

PR/Award # $3598080048

PROFESSIONAL DEVELOPMENT

hienlor'Coach Class. Southeastern Oklanoma State Liniversity. (CEU)

The Americans with Disabilities Act {(Supporting Children with Autism in Head

Start). Litle Dhxie Head Start. Hugo. Oklahoma

Engaginz Tamilies to Build Litsracy., University of Oklahoma. Colicpe of
Continuing Sducation

Reading Fiest. Oklahoma State Dept. of Education. Reading First Conicrence

Reading First, Oklzhoma State Dept. of Education, Mentoring Workshop
PIRELS Traiing Instrtuie

Reading First. Oklahoma State Depl of Fducation, DIBELS Traming instifute
Reading First, Oklahoma State Depi. of Bducation, Teacher Reading Acadenmy

Saaff Development for Educators” Program, Pre-Kindergarten Confersnce (or
Gklahoma Teachers

Formative Evaluation Process for School Improvemnent (FEPST), the Universily of
Memphis, Centsr for Research in Education, Rarly Literacy Observation Tool (F-
LOT) and Early Laneuage & Literacy Classroom Observation {ELLCO)
Breakihrough to Literacy Observations, Wright Group, Moniforing Language and
Literacy Development

et
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Appendix 4
JOB DESCRIPTION
. C.AAC ~ Little Dixie 2. Program: FEzarly Reading First
3. Reports To: Program Birector 4. Title: Literacy Mentor
5. Grade: Nine . 6. Date: June 3, 2008
7. Approved By: Bmﬂ?%ﬂ%m 7. Status: Bxempt
d§

Functional Description
The isteracy Mentor will obserwe, coach, model, and provide professional development 1o Project HOPE
reachers in order to obtain a high-quality language and literacy rich cavironment.

Essential Dutics
train, coach, and mentor Project HOPE teachers in planning, formulating, coordinating, and
implementing appropriate classroom management systems. to iransform their classrooms into literacy rich
environments with scicatifically-based teracy instruction. These areas must include, but not limited to
the followmng:
o Visit each assigned teacher four to six hours each week {0 observe, train, coach, and mentor.
° Plan for classroom mmprovements in materials and strategies 1o enhance the literacy environment
° Assist m planning programs to meet nesds of individual students
»  Coimplete 2 pre- mid and post- Early Language & Literacy Classroom Observation (ELLCO) for
cach ciassroom and from these results work with teachers to create an excelient literacy
eRVIrGITISHL.
e Complele Zarly Literacy Qbservation Tool (BE-LOT) {3 per semester) to assisi teachers in
wnplemeniing appropriate early literacy instructional techniques
Supervise and assist screening and assessment of students
Encourage parent involvement
Maintain confideniiality
Record-keepimng
e Provide mput to Director and Professional Development Coordinator about professional frarming

scope and sequence
=  Such other dutics &s may be assigned

9 O »

Supervisory Rejationships: *
The Literacy Mentor reports directly to the Early Reading First Director.

Empiovimicnt Qualifications and Requirements:
1. Must have a Masters Degrec from an aceredited college or wniversi iy i Reading or Larly

Childhood Education.
2. Must have reliable transportation, valid driver's license, and auto insurance.

L certify that | understand and accept the responsibilities and duties of this position.

cimplovee Sipnature B HY

PR/Award £ S3598080048 el2
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May 23, 2008

To Whnom It May Concern:

Today, staff members from Littie Dixie Community Action Agency's Early Reading First Progrem met with
a committee of teachers and administrators from the sites to be served by the proposed Early Reading First -
Project HOPE (Helping Oklahoma Preschoolers Excel) grant. The purpose of this meeting was to goin valuable
input from the teaching and administrative staff at the sites designated for the ERF Project HOPE grant.

The Little Dixie Early Reading First Program Director ond Lead Literacy Mentor shared the grant proposal
with these teachers and administrators and explained the steps that would be put in place it the gront was
received, Tach person’s role in the project, assessments o be implemented, professiona! development, and the
curricuium proposed for use in the project was introduced ond demonstrated. As they listened end read
through information provided, the commitiee was asked for their opinion of the curriculum, as weli as to

provide suggestions to improve this proposal and the proiect as a whole,

The teachers gll expressed delight in being a pary of this rewarding project.
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Little Dixie Early Reading First
Teacher & Administrator Committes
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CHARTERED MEMBER
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May 20, 2008

LLS. Department of Education
400 Marvland Avenge. SW
Washimgton. DT 202026132

T Whom I may Concern

Working with the Litile Dixie Communily Action Agency. Inc.. on their Early Reading First Project
ROAR)Y has indeed been a pleasare. They Bave successfully implemented Breakzbrousy fo Literacy in
their pre-schoo! classrooms. [ have worked as a Literacy Coach and visited their classrooms fo help
teachers with ihe area of carly ineracy.

t have long been a believer that carly childhood teachers want 10 do what is right for their students, pul
often foel like they do not have the wols (o do #. The teachers are appreciaiive of the support they
reCeIve :hmugh professional development training (four ull days over twe vears) and individualized in
classroom visits [or an hour cach visit (8 visiis over the twe vears) along with the teacher resource

books.

! have seen teachers grow in their knowledge of literacy in early childhcod. Their level of
understanding has gene from whole group instruction and asking vesine questions {o small groups and
differentiated instroction with higher order thinking skill questicns, They have been alfirmed that
setling high expeciations is rewarded with & classroom of cager students and lifelong leamers. Many of
the teachers hava:: gope {Tom being hesitant arcund the computers o navigating the Breakihrough 10
Literucy reports knowledgeably. They are using information gained from Lhosereports 1o help
individual students succeed at their rate of icaming.

To tplemnent a successful program admipistraiive support is essential. Ruthie Tate has been exiremely
supportive. She is always availabic 1o take telephone czils and attends meetings and provides the
necessary leadership to the mentors. The mentors have participated in all of my classroom visiis. They
are etther providing substitute coverage so | can have the undivided attention of the teacher durmg our
visits, or also participating in the visit to increase their knowledge of Breakehrough fo Liferacy. Visit
notes are iaken during each visit and the classroom ieacher, mentor, Ruthie and I all receive copies.
This coables all of us to work together as a team 1o provide maximum support to the classroom teacher.
As the mentors become more knowledgeable, they are able (o assist the {cachers W belween litcracy
cosch visids. This supports buildine internal capscity within the Lattie Dixte Fead Start so the program
will conlinue to be strong when the contract is compieiad.

(5reat teachers are going 1o excel al any program you provide them. The reward [ have seen is with
wcachors. who for one reason or another, are not as confident with their teaching skills as others might
be. Their confidence level and professional knowiedge has increased since they started with
Breakthrough to Literacy. They foel empowered to make a difference in the lives of the children they
icach.

1t hus heen my pleasure to work with Project ROAR. Project HOPE would give another group of
teachers and many more students the saine oppoertunibies.

Efﬁi}:crf:h.. <
#‘L } vLL,., & &L/L L&.ﬂ -
&

Lfanne Awm.. B m**u h Literacy Coach

AyotieZ 14diggaol .com
|-616-363-0764
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Appendix 5

Miay 21, 2008

Ruthiea Tate, Project Siractor

Little Dixie Community Action Agency, Inc.
Larly Reading First — Project ROAR

Rural Oklahoma Advocates Reading

Dear Mis. T ate:

Please accept the following as a leiter of support tor your Early Reading First grant application, Project
HOPE (Helping Okianoma Preschoolers Excell.  As faculty of the Universily of Texas Medicai School-
Pediatrics, | have cbserved how your agency is striving to ensure that your three and fourwyear old
children are ready for kindergarten with strong cognitive and social/emeoetional skills. Your commitment
to connect the current earfy childhood research findings to classroom instruction kas been admirable.

MNow as a private consuftant, | look Torward to assist you and your agency with information and guidance
as outiinad in this applicaticn. The Head Start S3chool Readiness Act of 2007 has mandated the inclusion
of scientific research Jor curriculum and instruction. A number of componenls of this act are being
accomplished in Little Dixie’s Project ROAR. | am honcred to be a participant in this 3pplication,

i wish vou goed luck in your application submission. Please iet me know if | can be of further assistance.

Sinceraly yours,
H ff x.«*’/{W?fM/r?}/
Susan B. Gunnewig j

Consultant-farly Childhood

PR/Award # S359B080048 e15



Lithe Dixie Community Action Agency, Inc. 74
Appendix 5

Superintendent’'s Office
?. C. Box 190 - Pine Street
Clayton, OK 74536-0190
018.569.4492
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May 15, 2008

ULS. Department of Education
400 Marviand Avenue SW
Washington, D.C. 20202

To Whom It May Concem;

As Supertmiendent of Clayton Public Schools, [ would like to voice my support for Little Dixie
Community Action Agency’'s Early Reading First Grant application. As an eli nble Local
I:ducatlmal Agency {LEA) involved tn this grant project, [ am exctied ai the prospect of turnine
preschool sites in our Lcrmnumues nto centers of excelience through the Farly Reading First
Program. This project would help to bring about positive change in the lives of our childron.
many of whom subsist in very bleak conditions. In facl. the poverty rate for my district alone is
28%, with houscholds eaming an average of S15,000 iess when compared to that of the State of
(Okizhoma. In addition, education is also a deficient arez: 30% of the aduli population iiving
within my school district has less than a 127 srade uiu{:allon.

A5 you can see. Project HOPE (Helpimg Oklahoma Preschoolers Exceot), Little Dixie Community
Action Agency’s Early Reading First initiative, is a much-needed component for our area
preschools. Project HOPE will i improve upon the licracy education and schoo! readiness of
preschool students using the actual classroom environmeny, leamning strategics and materials.
screening assessments, and professional development for weachers. 1 understand that the fuil
cooperation of all partacrs is crucial 1o the successfuj implementation of this proposed ERF grant
project. [ stand behind this project and will encourage Clayton Elememary Kindergaden
teachers to take part in.the professional development provided through Lhis erant. and so that the
preschool and Kindergarten curriculums can be aligned. I also suppori our elementary teachers
i working Logether with the preschool teachers in order 1o develop activities with which 1o
provide a smoother transition into Kindergarten for Pre-K students.

Although the local preschool sites involved in this project arc already very good programs. |
support the ctforts of Little Dixie Community Action Agency in placing an increased emphasis
on early litcracy through Project HOPE. We look forward to receivin « valuable guidance,
materials, and professional development provided through the Early Reading Fivst Program.
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AoTennessss Corer of Excelioncs

2240 Browning Hall
amokis, *h JR152-334C

o T GOV ATE 23
Tad F:E& S86 370 '*"M
:""".EK S0t.878 4287

wheyy TEMS RIS Bdiveren

fune 8. 2008

DiXia Parker and Rebecez Marek

Stadent Achievement and School Accountabitity Programs
Office of Elementary and Secondary Educazion

L. 8. Depurtment of Education

400 Marviang Avensoue, SW, 3CI3E

Washingion, DC 20202-6132

Prear Ms. Parker and Mz, Marek:

The Center for Researehr in Educational Pelicy (CREP) at The University of Memphis is pleased 10 be the external
evaiuatar for Little Disae Cmmnun-ty Action Agency’s (LDCAA) Project HOPE vroposed Farly Reading First
{ERY) program. The Center s an experienced evaluator of ERF programs as well as other early chilidhood education
programys. CREFP has o history of working with Okizhoma on g variety of grants and evaluation projects and serves
zs e evaivator for ihe current LDCAA BRF praject. LOTAA has recently completed the third vemr of their first
ERF grant. As-indicated in assessment and observation rosulis, LDCAA created model centers of excelience
programs in seven centers. They have also consisiently sharcd thelr program success zad desig with the

commumity and at aational conferences, such as the Americsn Educationz! Resesrch Msoc;amn Serving the
siate’s most-academicaily at-nsk population, LDCAA has a critical need t0 continue 10 expand and ercaie high-
quality centers of excellence tn these rural countics. The counties inciuded in the ERF program have the highest
filterzey rate in Oklahoms,

Wilh the opporaunity 10 tnpact the earty icarning of hundreds of children, LIDCAA recognizes that teachers need the
training, cozclting and observational experiences provided by ERF centers of excellence. Knowisdgeable and
cxperienced ERE mentors and & committed Direcior will heip buiid the capacity of the Head Start and preschood
carty chiléhood program teachers in preparing children for sucoessiul entry into kindergarten in thwee public schoe!
cdistrices.

The Center Tor Resedarch o Educational Policy will commit ifs resauress 1o the successfidl, comprehensive
cvaluation of the ERF program. The Center’s staff is well treined in the administration of evaluative tools for carly
Hieracy assesssnest and the analysis of the resuits, The Center will produce reports that will guide the ceaters of
excellgnce In thetr further aex-eiﬂpmem and professional development as well as provide meaningful daiz regarding
the tmpact of the ERT- program.

The Ceniwr tor Kesearch Gy Cducatzonal Policy is strongly supportive of this ERD appiication. Please coniast my
QLI-678-4222 or Sfﬂ?&ﬂf:‘v@m&mphﬁ-ﬂdL jor any additional information,

Smeerely,

PrS.

Meven M, Koss. Ph.D
HTeCTO7. eniar of Kesearch w1 Bducalionad Poiicy
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ORGANIZATION:
Littlie Bixie Community action Rgency
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TREATHMERT OF FRINGE EEMBTITS:

The Iringe henefits are charged uging & raiels). Tv2r/under recoverias Lrolm actusl Cosls
2rg adjusted in curreat or fubuxrs pericds. The dirscetiv claimed frinpe benefirns aze
iLigtad kelow.

TRERTHENT OF PAIS ASSENDSS:
Tacation, hollday, sick leave pay and other paif absafces ars izcluded in salaries and
wAGes Sndd axe claamed on grancs, contzacts asd cther agreenents &s part of the mormal soest
Zor galaries awd wages. Sepaxate claime fox the costs of these paid abzences are not
made .

Thiz organization <harses a1l gosbs direct o a particulary Zimal cost oxdective; 1.2, =
paxticulax awaxd, pxel=st, zarvice, cr otherx dirscs schivicies, with the excention cf zhe

zasts. listed below:
L. Salariss and wages.

Execubtive Dimegtoy AzxzoCiste Dirxzzihors
Sacretaries Fiecel Offjesr
Bookkespers PrLanners
Adminietrakive Aassistan: Reveptioniss

DiTector of Operations ¢« FLnG renssing Agent
Srant ¥Mriver

2. Friage benelits Fox the zbove perzcnnzl oanly.

3. on-iabor expensss (adminisgrative only):

Travel Commasicacions

Suppliec Eguipment Repalizd

Consuitanks

. ¥on-labor zxpanbes (all; i.e., tabksllv indirset cosnts) s
uadie Ubilitamg Teigphone (exgept long 4istance!d

In-Xipd szlaziss ahd wages are included in the base.

Equipment Zefimitioe -
pquipment maans 21 ardicic of nonexpendapls, wangible perecsma)l prosoyiy naving 2 ussiul
ilfe of more than one yesr and am acgquisitlicn cost of 35,008 or mwors per unit.

The following fringe benefits are included ir trke fringe bemefit charging rate: Accrmed
Termination Zwave; Group Mealil Ingurances and Worker's Commensanior.

the following fringe benefics are satimated and charged baged sr actual gosts: FICR,
Revtlirament., lLife Insurance, Workar's Compongaricn, Tnomploynenk Ihsurshes angd Healkh
insurance.

The Read Start indirect cost Tete Jasz Been negotiated in coumpliancs Witk the
agdninistration for Children and Fanilies Srogran Instructiocn {ALYF-PI-HS-05-01} ted
3/2/2008, unich requizes that Head Star: Funde ang or non-federal *unds used as 2 marcning
snare Lor The Eead Start/farly Zead Start Program shall not be uged 0o pay Lotal
cempentation of amy individusl eithev 35 a givect cosk or any oroeration a8 an indirecs
cogt at & ralte in excesg of Bxecufive Level IX. As of January, 2005, the rste of
compensation for an Executive Lewsl II iz $162,1460 per y2ar.

(2)
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BUDGET NARRATIVE - Personnel: Salary compensation is based on the agency’s salary
scale that 1s updated periodically to reflect prevailing wages in the area. Staff salary and grade is
based on level of responsibility and qualifications. Funds are allocated to increase staff anmual
salary by 5% each project year. The Project Director (1.0 FTE) will be Ruthie Tate, who will
oversee the day-to-day operations and reporting for Project HOPE. Tate will devote 100% of her
time to the project; the Director’s salary will be $48,630 in Year 1, $51,062 in Year 2, and

$53,615 in Year 3. The Professional Development Coordinator (1.0 FTE) will conduct classroom

site visits, provide professional development, and mentor two classroom teams, devoting 100%

of time to the project. The salary for this position will be $46,322 in Year 1, $48,638 in Year 2,

and $51,070 in Year 3. The Literacy Mentors (3.2 FTE) will spend extended time in classrooms
observing, coaching, modelng, teaching, and problem solving with staff to transform the;ir
practices into scientifically-based instruction. There will be four full-time Mentors, all devoted
100% to the project, three of whom worked on the previous ERF grant. The salary for the three
experienced Mentors will be $32,239 in Year 1, $33,851 in Year 2, and $35,544 in Year 3. The
salary for the new Mentor will be $29,245 in Year 1, $30,707 in Year 2, and $32.242 in Year 3.
The School and Family Liaison (0.8 FTE) will tw;ork with teachers and parent mentors to support
family hiteracy. The full-time Liaison will be 100% dedicated to the project; the salary for this
position will be $32,239 in Year I, $33,851 in Year 2 and $35,544 in Year 3. The full-time

Literacy Advocates (9.0 FTE) will assist teachers in project implementation activities, devoting

100% of their time to the project; each salary will be $12,753 in Year 1, $13,390 in Year 2, and

$14,060 in Year 3. The Program Secretary (1.0 FTE) will assist all project staff, in addition to

secretarial/bookkeeping duties. The salary will be $22,277 for Year 1, $23,391 for Year 2, and

$24,560 for Year 3. Additional staff to be employed on a part-time basis includes: ten Summer
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School Teachers to teach for 20 days during the summer; 10 teachers x 20 days x 6 hours/day x

$20/hour = $24,000 each summer for three years. Likewise, ten Summer School Aides will be

employed to help in the summer program at a rate of $10/hour, the total will be $12,000 each for
three summers. Also, ten Special Needs Aides will be needed to help with ELL and special needs

children; at a rate of $7.50/hour, the total will be $9,000 each for three years. Also needed will be

ten Summer School Cooks responsible for providing meals at each site during the day; 10 cooks

at $7.50/hour will also total $9,000 each for the three years. For each of the first two years of the
project, $37,500 is budgeted for stipends for Teachers and Aides during summer institutes,
orientation and team building sessions, at a rate of $100 a day. Also included is $1,440/year to
provide substitutes for public school teachers attending Project HOPE professional development.
Fringe Benefits: Little Dixie CAA’s fringe rate for full-time employees is 35.45%. This includes
a 17% Fringe Pool (Worker’s Comp., termination leave, health/life/disability insurance), 7.65%
FICA, 0.80% unemployment insurance, and 10% for retirement. The full-time fringe rate will
apply to the salaries of the Project Director, Professional Development Coordinator, School and
Family Liaison, 4 Literacy Mentors, 9 Literacy Advocates, and Secretary. Fringe for full-time
positions will be $138,328 in Year 1, $145,244 in Year 2, and $152,506 in Year 3. The fringe
rﬁte for part-time employees is 10.45%. This includes 7.65% for FICA, 2.00% for Worker’s
Comp., and 0.80% for unemployment insurance. The part-time fringe rate will be applied to the
salaries of all the summer school staff, a total of 35,643 for each of the three years.

Travel: To ensure project implementation fidelity, the Project Director will visit each classroom

once per semester over the three years, with average estimated trip total of 80 miles. So, 80 miles
X 36 trips x $0.505/mile = $1,454.40 each vear. The Professional Development Coordinator and

School and Family Liaison will also visit each classroom on a monthly basis; at an average trip
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of 80 miles x 120 trips each x $0.505/mile, the travel total for each position to visit these classes
will equal $4,848. Travel to visit assigned classrooms for the 4 Literacy Mentors (4 classes each)
and the Professional Development Coordinator (2 classes) will take place weekly, approximately
4 umes a month (160 trips). Traveling an average of 22 miles/trip, at $0.505/mile, this will equal
$7,999.20 for all Mentoring staff each project year. Teachers, Assistants, and parent mentors will
attend monthly professional development training. The cost for travel 10 times/year at an average
of 80 miles x $0.505/mile will be $7,272 per group each year. Travel for 18 teachers to also
attend quarterly team building meetings per year, with an average trip of 80 miles at $0.505/mile,
will equal $2,908.80. The Project Director and Professional Development Coordinator will meet
with Project Consultants and attend the State Reading First meetings, taking place in Oklahoma
City, OK; travel will be 500 miles x 12 trips x $0.505/mile = $3,030 per year. Travel for seven

(Project Director and two staff from each school) to atitend the ERF Conference/technical

assistance meeting in Washington, D.C. each year of the project is estimated to be $2,000 per
person, or $14,000 for each trip. Travel for 2 staff to attend additional conferences, such as the
National Reading Conference or others, is estimated at $2,000 per person, or $4,000 per year.

Supplies: The price for the Breakthrough to Literacy (BtL) curriculum is $17,500 per classroom
for Year 1; since there are 18 targeted classrooms, the cost will be $315,000. The package price
quoted by the Wright Group includes ail consumables such as books, teacher guides, software,
etc..as well as all BzL traiming and in-class support. Continuing curriculum support/consumables
in Year 2 and 3 equals $2,222 per classroom, for a cost of $40,000 for each year. Needed to
implement the BtL software instruction is at least 2 computers and a printer per classroom, along

with child-sized computer desks and service package. Other supplies include, but are not limited

to, general office materials such as paper, pens, pencils, film, blank videos. Also to be purchased
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are screening and assessment tools such as Get It! Got It! Go!, PPVT-III, LPALS Pre-K, EVT, E-
LOT and ELLCO. Bookshelves and storage cabinets will be purchased for the Resource
Libraries at each site. CD player/recorders, video and digital cameras will be purchased and used
for teachers to reflect their work in the classroom. Six laptops will be purchased for staff that
spends most of their time 1n the classroom (i.e. Mentors) to use for reporting, planning, recording
notes, etc. An abundance of high quality literacy-related classroom fumishings and materials will
be purchased for the classrooms, the Resource Libraries, and for families. They will include
children’s books, games, flannel board -stories, ‘big books, puppets, dramatic play and block
accessones, and more. Classroom lofts will be placed 1n each classroom to make reading areas
comfortable and inviting. Smartboards will be purchased for each class to facilitate instruction.
Expenses for professional development trainings, yearly ;:-rientation and team building retreats
will be included as will funds to support the work of the Educational Leadership Committee.
Summer school curriculum, supplies, and food supplies are budgeted. Also included are supplies
for transition activities, summer institutes, and parent meetings/workshops. The total budgeted
for supplies in Year 1 are $761,605, $270,375 for Year 2, and $265,375 for Year 3.
Contractual: LDCAA follows procedures for procurement under 34 CFR: 74.40-74.48, 80.36.
Consultant travel - For two consultants to travel from Oklahoma City, OK for training and site
visits, at a rate of 4 times a year, with an average of 500 miles per trip at $0.505/mile, the total
cost will equal $1,010 per consultant, or $2,020 each year. For the third Consultant to travel from
. Houston, TX for training and site visits, twice a year, at an average of 750 miles per mp at
$0.505/mile, the cost will equal $757.50 per year. Consultant fees - The Literacy Consultant, Dr.

Sara Beach, and the Early Childhood Consultant, Dr. Susan Gunnewig, will each work at least 2

hours per month on the project at an hourly rate of $150/hour, at an annual cost of $3,600 per
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Consultant. The School and Family Partnership Consultant, Ruth Ann Ball, will work 2 hours
per month on the project at a rate of $100/hour, for a yearly total of $2,400. The Consultants will
assist the Project Director in creating a schedule and providing research-based professional
development to teachers, assistants, and staff. Providing the four-day sumrmner institute in Year 1
will be the CIRCLE Group (University of Houston) at a cost of $20,000. For Year 2, the suminer
institute will be jointly provided by Aha! Process, Inc. and INSIGHT Professional Development,
at a total cost of $15,000. The Center for Research in Educational Policy (CREP) from the
University of Memphis will provide the project evaluation at a cost of $40,000 per bmjea year. -
Also budgeted for each year is $10,000 for transition and special PD workshop speakers.

Other: Included in this category are expenses necessary for daily project operation, such as:

office space costs ($600/month), electricity/utilities ($300/month), costs for telephone/fax line
($250/month), Internet ($250/month), janitorial fees ($100/month), computer maintenance ($500

per month), and postage ($50/month). Summer school costs will include $4,800 per year for

transportation. Training and implementation incentives for participation of teachers, assistants,
and parents are also included. The total for each year of the project will be $74,400.

Total Direct Costs: Year 1 =$1,610,404; Year 2 = $1,140,600; and Year 3 = $1,110,848.
Indirect Costs: Little Dixie CAA has a nonprofit rate agreement approved on August 30, 2006
by the U.S. Department of Health and Human Services that the agency uses to support claims for
indirect costs on Federal grants (App. 6). This rate is 23.9% of salaries. Indirect costs associated
with this project are $106,165 for Year 1, $110,828 for Year 2, and $115,724 in Year 3.

Total Costs: The sum total of all direct and indirect costs will be $1,716,569 for Year 1,
$1,251,428 for Year 2, and $1,226,572 for Year 3. The grand total cost for the entire 3-year

project period will be $4,194,569.
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