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Arabic and Chinese Extended Sequences (ACES)
Minneapolis Public Schools, Special School District #1
807 NE Broadway, Minneapolis, Minnesota 55413

Abstract

The MPS Public Schools Arabic and Chinese Extended Sequences (ACES) project will establish
innovative, model programs to improve and expand the study of two critical languages for
elementary and secondary school students. The project provides access to high quality language
instruction for students who are typically underserved in district world lan guage programs; provides
needed high quality professional development to teachers of these two critical lan guages; and
develops articulated curriculum and assessments that enable successful students to achieve hi gh
levels of proficiency that can be disseminated and duplicated in other districts. Minneapolis Public
schools demonstrates commitment to the project to ensure program continuation beyond the grant
period through embedding the project into the district’s framework for world language instruction
and supporting the project activities with a district match of 34% of the total federal share.

Project Description
The ACES project schools extends Arabic and Chinese programs through elementary, middle, and
high school to establish seamless, articulated instructional pathways in six schools to advance
students’ learning at each stage and enable successful students to achieve superior levels of
proficiency.
The Arabic learning pathway:
= Establishes a new elementary FLES program at Lyndale Elementary in grades 3-5
® Fills gaps in the sequence for Arabic at Sanford Middle School in grade 6-8, and
= Strengthens existing programs Roosevelt High School in grades 9-12.
The Chinese learning pathway:
= Strengthens the existing program at Elizabeth Hall International Primary Years International
Baccalaureate program in grades K-5
= Fills gaps in the sequences additional courses at Northeast Middle School MYP IB program for
grades 6-8
® Builds on to levels offered at the new program at Patrick Henry High School IB program in
grades 9-12

The ACES project will partner with Center for Advanced Research on Language Acquisition
CARLA at the University of Minnesota to provide high quality professional development and
technical support to the project on the development of articulated curriculum and performance
assessments with a focus on language issues for Chinese and Arabic including
® Three 2 —day workshops each year of the grant to develop integrated performance assessments
= One week CARLA institutes for language teachers on articulating curriculum and assessment
= Two graduate assistants hired to facilitate curriculum development with teachers in summer
® Evaluation and formative feedback on the project

To extend articulation efforts beyond the K-12 programs and open discussion across institutions, the
ACES project will also partner with Arabic and Chinese language instructors from Macalester
College and the University of Minnesota College in the Schools programs who will:

® Review curriculum, assessment benchmarks and student work samples

= Extend articulation efforts beyond the K-12 and open discussion across institutions.



The ACES project will also partner with community cultural arts organizations (i.c., Mizna, the
Arab-American Artists’ collaborative and CAAM Chinese Dance Theater), using the MPS Arts for
Academic Achievement Integrated Arts model to:
® Implement an innovative approach to increasing awareness in the school community of diverse
Arabic and Chinese cultures throu gh participation in interdi sciplinary arts experiences that
incorporate cultural arts resources to make interdisciplinary connections to other disciplines
® Increase student and school community familiarity with Arabic and Chinese cultures
* Encourage students to learn languages that are perceived as more difficult and less familiar

The project uses technology to
® Disseminate project materials through a dedicated webpage
®= Enhance staff development through teacher interaction and mentoring
® Deliver assessments
= Share examples of student work, and

Students served

* ACES will serve an estimated total of 3600 students
o 850 in Arabic over five years; 170 each year
o 2750 in Chinese over five years; 550 each year

® Students beginning in elementary school will demonstrate developing proficiency identified by
assessments that are calibrated to benchmarks on the national standards.

® Progress through the established elementary to secondary pathways will enable successful
students to achieve superior levels of proficiency in Arabic and Chinese.

Matching Costs:

Each year of the grant project, Minneapolis Public Schools matches grant funding at 34% with
district funding to support project goals and objectives and to establish a solid sequence of
exemplary, sustainable language programs offered in strong, articulated program pathways for
Chinese and Arabic.

Contact:
® Gaelle Berg, World Languages Specialist
Department of Curriculum and Instruction
Minneapolis Public Schools
Phone: (612) 668-5358
Email: gberg @mpls.k12.mn.us



Part III: Application Narrative

Arabic and Chinese Extended Sequence in MPS
Description of Program:

The Arabic and Chinese Extended Sequences (ACES) project for Minneapolis Public
Schools establishes articulated sequences in elementary through secondary programs in two
critical languages with the goal of enabling successful students to achieve a superior level of
proficiency as they advance from elementary school through high school and college. The
project provides intensive summer staff development to prepare teachers of these languages to
design standards-based curriculum and assessments and address instructional issues particular to
the languages. The project promotes innovative activities designed to encourage students to
begin and continue to learn Arabic and Chinese through an integrated, interdisciplinary, content-
based approach that incorporates the national standards for foreign language learning.

The ACES project builds upon successful existing Arabic and Chinese language programs
at six schools to fill the gaps in the learning sequence and increase instruction and opportunities
to learn. The project creates a K-12 Chinese language-learning pathway by increasing
instruction at the elementary FLES K-5 program at Elizabeth Hall International School,
extending the beginning middle grades Chinese classes to include advancing levels at Northeast
MS; and adding upper levels to the beginning Chi nese courses at Patrick Henry High School.
The elementary through secondary Arabic language-learning pathway creates a new elementary
FLES program starting in grade 3 at Lyndale Elementary, continuing to expand levels in the
existing beginning Arabic program at Sanford Middle School, from which students would
matriculate to an extended levels of Arabic at Roosevelt High School. By the end of the five
years of the project, a conservative estimate of 3600 students would be served in the two

e

sequential language programs.



To accommodate the articulated sequential learning, the ACES project will develop
articulated standards-based curricula and assessments, using the district and national standards
for foreign language learning (Communication, Culture, Connections, Comparisons, and
Community). Through developing and implementing the new articulated curricula, students in
the project schools will move through spiraling learning experiences that build upon previous
learning that expands in scope, preparing students to achieve greater levels of proficiency by
stages at each level. The integrated performance assessments tied to the curriculum will target
student proficiency describe in the ACTFL K-12 Performance guidelines and be used to inform
decisions on instruction and articulation. The development of integrated, interdisciplinary
content-based language curricula and assessments for sequential language learning further
solidifies the language programs in the K-12 schools and supports best practices for language
learning.

The project increases the cadre of highly qualified teachers of these critical languages
through a carefully planned staff development and mentoring program. Each year of the project,
project teachers will participate in at least one CARLA Summer Institute at the University of
Minnesota. These include weeklong seminars on developing second languages assessments,
integrating culture, and effective instruction strategies. Following the CARLA Summer Institute,
project teachers will work with CARLA teacher trainers on the development of articulated
curriculum and integrated performance assessments. CARLA will provide two graduate
assistants from the Second Languages and Cultures Education Program to assist teachers in the
process of developing performance assessments with a focus on language issues.

(See Appendix 2)



Meeting the Absolute Priority

The ACES project for Minneapolis Public Schools addresses the absolute competitive
priority of the FLAP by establishing an expanded program for exclusively teaching two critical
need languages, Arabic and Chinese. The project builds onto established program components
within the K-12 continuum, extending levels taught for both languages to expand sequentially on
the achievement students have made in the previous levels, with a goal of achieving a superior
level of proficiency.
Meeting the Competitive Preference Priority #1

The ACES project for Minneapolis Public Schools meets the current competitive
preference priority #1 by including intensive summer professional development for new Arabic
and Chinese teachers in partnership with the Center for Advanced Research on Language
Acquisition CARLA at the University of Minnesota. The project provides funding for project
teachers to attend summer language teacher seminars and help them to gain credits to become
highly qualified, thereby improving the quality and skills of new language teachers. The project
establishes a focus/study group that will mentor project teachers through networking, looking at
student work, using feedback protocols, sharing learning activities and curriculum ideas.
Meeting the Competitive Preference Priority #3

The ACES project will incorporate the effective use of technology by using on-line
testing software to deliver a set of assessments by project teachers to measure students’
proficiency at specified stages to inform decisions on effective instruction and articulation. In
addition, a project webpage will be developed to disseminate innovate articulated curriculum
materials and assessments for duplication by other LEAs. Project teachers will be able to use the
project webpage for posting pod-casts of students communicating in the language, other student

work, and for communicating with parents.



Meeting the Competitive Preference Priority #4

The ACES project promotes innovative activities through creating new content-based curricula
that incorporate cultural arts presentations. It supports interdisciplinary planning between project
teachers and teachers from the other core subjects to integrate curriculum centered on the use of
community and cultural arts resources for presentations to students in the schools for the purpose
of raising cultural awareness of students through access and exposure to the two languages. This
will have the added effect of motivating students to elect the study of Chinese or Arabic.

Need for the project: (Significance)

Minneapolis, a city with a population of 400,000, serves a diverse body of 38,000
students - 42% African American, 26% White American, 14 % Asi.an American, 13% Hispanic,
and 4% American Indian. The diverse population includes 13% of students recei ving special
education services and 67% of students are eligible for free or reduced lunch, 25 % are LEP.
More than 80 languages are spoken in student homes. Minneapolis provides targeted English as a
Second language and bilingual education programs for the top three language groups - Hmong,
Somali, and Spanish. Students of other less common languages are dispersed throughout the
district in the 72 elementary schools, in the six middle schools and seven hi gh schools. One of
the district’s priorities is to ensure that all students have access to a balanced, comprehensive and
rigorous curriculum. The district recently began a Primary Years International Baccalaureate
programs at Elizabeth Hall International Elementary School and a Middle Years IB program at
Northeast Middle School, to articulate to the Middle Years and the twenty-year old High School
IB Program at Patrick Henry High School. The new MPS High School Reform effort has also
designated Roosevelt High School to begin training teachers to become an International
Baccalaureate program in the future. The Minneapolis Middle Grades Platform guides schools

such as Sanford Middle School, who are seeking to revamp their curriculum to reflect hi gh
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standards and expectations for all students through implementing rigorous, integrated,
interdisciplinary curriculum and developmentally appropriate instruction.

The Minneapolis Public Schools district has been supporting an effort initiated by the
Department of Curriculum and Instruction, World Languages division, to create language
learning pathways that ensure students can begin learning a language early in a continuous
sequence, thus preparing them to successfully demonstrate the high levels of proficiency
required to pass the International Baccalaureate, Advanced Placement examinations in their
elected foreign languages, or to participate in College in the Schools programs through the
University of Minnesota in order to earn credits for college in foreign language courses offered
in their high schools. An important part of the establishment of language learning pathways is
ensuring that students in schools with students who are typically underserved by challenging,
academically enhanced programming for languages are given increased opportunities to
participate in high quality programs. Schools in the ACES program have been carefully selected
to ensure equity of programming in areas of the city where students have not had access to high
quality language programs in the past, thus enhancing schools’ academics and attractiveness to
prospective families. Student demographics are included with the following program
descriptions for each school.

By strengthening and supporting the elementary FLES Chinese program at Elizabeth Hall
International, expanding levels in middle grades Chinese at Northeast Middle School MYP IB
program and at the fledgling Chinese program at Patrick Henry High School, students will be
able to develop advanced levels of language proficiency required for assessments that will grant
college credits, positioning them to place into upper level courses when they enter college
language study. In addition, students in these pathway courses can also choose to attend South

High School, which has a long-standing Chinese program that offers AP Chinese and College in
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the Schools Chinese through the University of Minnesota. In order to do well in these rigorous
courses, students need to have the opportunity to learn over a long sequence starting in
kindergarten. In Silva, et al, state in “Foreign Language Education, Academic Performance, and
Socioeconomic Status”, (ACTFL Foreign Language Annals, vol. 39, No. 1, Spring 2006) that
“high schools that had a feeder middle school foreign language program maintained a larger
number of students enrolled in high school foreign language classes and showed higher API
scores...students who begin their foreign language study earlier attain a higher level of
proficiency in the target language...and that data indicate that more students enroll in forei en
language classes in high school and attain higher levels of proficiency if they are first introduced
to a foreign language in middle school.”

Similarly, the sequential pathway for learning Arabic will begin with an elementary
FLES program at Lyndale Elementary, where students and teachers are excited about the
prospect of offering a critical foreign language, and continue to expanded levels of Arabic
offered at Sanford Middle School and at Roosevelt High school, which has offered Beginning
and Intermediate Arabic for eight years and will be able to expand to Advanced Arabic through
the ACES project. This will enable students of Arabic who follow an extended sequence to be
assessed within the new International Baccalaureate program at Roosevelt, as well as for
placement into upper level courses offered at Macalester College, the University of Minnesota.

Ideally, language learning begins early, in elementary school and continues a long
sequence of learning to reach proficiency. Helena Curtain, author and expert in language
learning states that "language proficiency outcomes are directly proportional to the amount of
time spent by students in meaningful communication in the target language.” (1994). Extending
and articulating the sequence of learning for Arabic and Chinese K-12 is taking strong steps to

build sustainable programs in both of these critical languages in MPS.
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Elizabeth Hall International Elementary is a Primary Years IB Program and has
implemented a K-5 FLES program in Chinese with excellent results. Students, parents, teachers
and administrators are excited about learning Chinese and supportive of the program. Elizabeth
Hall has a diverse student enrollment of 395 students: 89% eligible for Free / Reduced Lunch;
84.14% African American; 1% American Indian; 2.8% Hispanic; 6.9% Asian; 5.1% White: 9% Limited
English Proficiency. Hall began the implementation of the IB PYP the fall of 2004 and became a
fully authorized PYP school in February 2007, with a result of steadil y increasing enrollment.
As part of the IB PYP program, Hall began teaching Chinese to all students through a FLES
program with the goal of providing students language instruction three times a week for a
minimum of 75 minutes each week. With the increase in enrollment, it has become difficult to
provide as much time for language instruction with only one teacher. The ACES project would
add a .2 FTE to ensure students receive adequate language instruction time.

A priority for the Elizabeth Hall learning community is the establishment of a continuing
pathway at the middle grades for learning Chinese in an IB Middle Years program. Northeast
Middle School received its Middle Years IB authorization last year, and currently offers
beginning Chinese, two levels of French, and two levels of Spanish. Northeast’s approximately
500 students are 78% eligible for Free/Reduced Lunch; 46% African American; 4% American
Indian; 6.45% Asian; 17.4% Hispanic; 44.7 % White; and 15% Limited English Proficient. IB
Middle Years Program provides a curriculum, which allows students to develop the knowledge,
attitude, and skills they need to participate effectively in life in the 21st Century. NEMS has a
seven period instructional day in which all classes meet daily and are taught in fifty-five minute
periods. All students are required to take language arts, math, science and social studies and

selected liberal arts classes including industrial desi gn, music, art, health, and physical education,



Chinese, French and Spanish. NEMS is excited to add to the Chinese language program for their
students to gain the skills to be competitive in a global market.

Northeast MS will receive Hall’s IB students, thus establishing a pathway from the
elementary to middle grades. Northeast MS offers beginning level Chinese classes now. The
ACES project proposes adding two advanced level courses to accommodate students who come
to Northeast from Hall having already developed some proficiency after five years in Hall’s
FLES Chinese program. It will be especially important to develop articulated curriculum and
differentiated instructional strategies to meet the needs of students from Hall’s FLES Chinese
program matriculating to Northeast Middle School.

Finally, complete the pathway for Chinese in International Baccalaureate programs in
MPS, a beginning Chinese course was offered this year at Patrick Henry High School. Patrick
Henry High Schools diverse population of 1230 students is 75% eligible for Free /Reduced
Lunch; 47.3% African American; 3.4% American Indian; 3.4% Hispanic; 35% Asian; 13.3%
White; and 11% Limited English Proficient. The ACES project would provide support Chinese
at Henry HS, adding to the current world languages program with French, Japanese, and Spanish
courses in levels 1 — 5. In order to make Chinese on par with the other languages, additional
classes for advancing levels of Chinese need to be created and supported with articulated
curriculum and assessments. The ACES project proposes funding of .6 FTE Chinese teacher,
which will be matched by the school’s .4 FTE for Chinese.

Arabic will be established as a language offering in the elementary school at Lyndale K-5
Elementary School, which has a diverse student population of 346 students of whom 92% are
eligible for Free/Reduced Lunch; 63.7% African American; 2.9 % American Indian; 4 % Asian;
20.8% Hispanic; 8.5% White; and 51% Limited English Proficient (mostly East African). The

school will begin a FLES program in Arabic. The first part of the project year will be dedicated
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to developing elementary level curriculum and providing exploratory lessons in classrooms in
grades 3 -5 at Lyndale. A collaborative FLES model will incorporate Arabic language learning
in classrooms of students in grades 3-5 for 90 minutes each week. Interdisciplinary planning
between teachers will allow time to plan for integrating Arab cultural themes and information to
enhance language learning.

The students from the Arabic FLES program at Lyndale Elementary will be able to
matriculate to Sanford Middle School. Sanford is reforming its programs to include rigorous,
interdisciplinary curricula aligned to the district Middle Years Platform. Sanford’s has a diverse
student population of 412 students of whom 71% are eligible for Free/Reduced Lunch; 58% are African

American; 4% are American Indian; 2 % are Asian; 9% are Hispanic; 27% are White; and 38% are

Limited English Proficient (mostly East African). Sanford follows the true middle school model
with teachers looping and staying with their students for three years. This enables relationships
to develop and provides a basis for an integrated, interdisciplinary curriculum regarding the
Arab/Middle East world--the same teacher, for example, teaches social studies to these students
for all three years. In addition, Sanford’s art teacher has background in arts from the Arab
World. Members of the school community, which includes heritage speakers of Arabic,
requested that Arabic be added as a foreign language offering at Sanford. Sanford MS will offer
daily classes in Arabic of 50 minutes. The ACES proposal requests funding for a .4 FTE Arabic
teachers, which will be matched with .2 FTE by the school. This teacher position will be paired
with the position at Lyndale. The program at Sanford will build on the beginning level and
exploratory classes offered currently by adding two classes to serve students who are developing
higher levels of proficiency in the language. By establishing the elementary (grades 3-5) to
middle (grades 6-8) programs, the district would create a language learning pathway that would

articiil_]atc to Roosevelt High School’s (grades 9-12) Arabic program in the same attendance area.



Minneapolis offers nine world languages to nearly 9,000 students, mostly in high school
and middle school programs. The majority of elementary, middle school and high school
students elect to learn Spanish (60%), followed by French (21%) and Japanese (5%). Other
languages offered in Minneapolis Schools, mostly at the high school level, include Arabic
(>1%), Chinese (1%), German (1%), Hmong (>1%), Latin (1%), and Ojibwe (4%). There are
currently only four elementary foreign language programs in Minneapolis schools, three of them
offer Spanish and one (at Elizabeth Hall Int’1) offers Chinese. Addin g a FLES Arabic program at
Lyndale will enhance MPS’ language offerings at this level. Of the twenty (20) middle grades
programs in MPS, fifteen (15) offer Spanish, six (6) offer French, three (3) offer Japanese, one
(1) offers German, one (1) offers Ojibwe, one (1) offers Arabic, and one (1) offers Chinese. In
Minneapolis Public Schools, as well as in Minnesota and the rest of the nati on, Chinese and
Arabic are ‘less commonly taught languages”. Roosevelt High School, the only public high
school in Minnesota that offers courses in Arabic language and culture will benefit from an
effective approach to strengthen and buttress the program with an earlier feeder programs. South
High School in Minneapolis was the only high school in Minneapolis that offered Chinese until
Patrick Henry added a beginning course in Chinese this year. For these less-commonl y taught
languages, there is significant need to create a replicable model of curricula and expand
programming to establish a program on par with other language offerin gs.

Arabic and Chinese are languages of major economic and political importance to the
United States. This project supports the establishment and improvement of extended, articulated
courses of study and addresses the urgent and growing need for si gnificantly higher levels of
language competency among a broader cross-section of professionals and federal employees in

languages critical to the nation’s well being. Students must have the opportunity to begin to learn
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these languages as early as possible and heritage language learners with some background in the
language must have opportunities to enhance and build upon their developing proficiency.
Students must also be motivated to learn these more difficult languages, seeing the ability to
apply their learning and the opportunity to continue to learn in order to attain advanced and
superior proficiency in the language. The ACES project takes an important step forward in state
and national initiatives by supporting a longer, stronger, and articulated program before college
level to bring students to superior levels of proficiency in these languages. The vision of the
ACES project for Arabic and Chinese is to firmly establish articulated pathways to proficiency
while connecting and solidifying programs for these languages within the core curricula of the
schools.

Minneapolis Public Schools embraces the ACTFL national standards for foreign
languages as the framework for its district standards. The standards incorporate making
connections between disciplines, comparisoris between cultures and languages, and using
languages the school and broader community. Offering Chinese and Arabic in the elementary,
middle, and high schools facilitates sharing and understanding between cultures and broadens the
world-view of all students. The standards set the model for developing an interconnected,
interdisciplinary curriculum that incorporates the languages as they are used in our own local
community and in the global society. To that end, the ACES project will incorporate cultural arts
presentations, or visiting artists residency from the community organizations into the schools’
programs as a way of motivating students and creating interest in the study of these more
difficult, less familiar, and therefore typically less elected languages. In order to sustain
language programs, student demand for the language must be established. Younger students need
to be introduced to the language and culture early, in order to gain greater understanding and

tolerance for differences that can lead them to be motivated to learn less-commonly taught
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languages. Spanish and French are languages typically offered with more stable program

offerings. The frequency of students choosing these offerings is based on familiarity with these

languages and how the general public perceives them. Therefore it is important to do outreach
with information for students and the community on the nature of these more difficult languages
and non-western cultures, so that students will choose to learn these languages and be committed
to learning them over time.

Quality of Product Design

This project represents a comprehensive plan, which effectively links needs and
outcomes. The overarching goal is to improve instruction through extending sequential,
articulated programs in Arabic and Chinese language so that successful students will be able to
communicate with increasingly skill in these languages as they advance from elementary through
high school and college, achieving superior levels of proficiency. To meet overarching goal, the
project sets four goals:

1. Enable students to develop high levels of proficiency and intercultural competence in
Arabic and Chinese through extending articulate language learning program pathways
in elementary through secondary schools.

2. Design articulated curriculum, integrated performance assessments to inform and
improve instruction in Arabic and Chinese.

3. Support new language teachers of Arabic and Chinese to become highly qualified by
implementing intensive professional development programs.

4. Use technology to enhance language learning and assessment and to broadly

disseminate replicable project materials.
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Specification of Objectives, Activities and Qutcomes

The Minneapolis ACES project participants will collaborate in several ways to achieve

the objectives and proposed outcomes.

Goal 1:

Enable students to develop high levels of proficiency and intercultural competence in

Arabic and Chinese through extending articulate language learning program pathways in

elementary through secondary schools.

Objective 1:

= Support with grant funding and a district match additional teaching positions in six school

language programs to created extended, seamless articulated elementary, middle, to high

school programs. The table shows how funding from the FLAP grant is matched by schools:

Teacher - Full Time Equivalency (FTE) FLAP Grant District / Schools Match
Lyndale Elementary — Arabic FLES A40FTE Paired position

Sanford Middle School - Arabic 40FTE 20 FTE

Roosevelt High School — Arabic .20 FTE A0 FTE

Elizabeth Hall Int’l — Chinese FLES 20 FTE .80 FTE

Northeast Middle Schools - Chinese 40FTE .60 FTE

Patrick Henry High School — Chinese 40 FTE .60 FTE

Total teacher positions: 2.00 FTEs 2.60 FTEs

= Provide additional support and mentoring to the project teachers on the development of

project articulated curriculum, integrated performance and proficiency assessments, and

cultural programs in schools through hiring a half-time program coordinator, part-time

clerical support, and dedicating time from the district world languages specialist and school

administrators to supervise language programs and community participation.
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The table shows how funding from the FLAP grant is matched by the district:

Teacher/Admin - Full Time Equivalency (FTE) FLAP Grant District / Schools Match
Program Coordinator S0 FTE

Project Curriculum Specialist 20FTE

Six school principals .06 FTEs

Clerical support 20 FTE .05 FTE

Goal 2:

Design articulated curriculum, integrated performance assessments to inform and improve

instruction in Arabic and Chinese.

Objective 1:

Develop and implement set of new articulated, content-based curriculum and performance

assessments for each stage of the language learning sequence in Arabic and Chinese

elementary through secondary programs.

This objective will be the major responsibility of the project resource teachers and classroom

teachers with the assistance of the district world languages curriculum specialist and CARLA

summer workshops. (See Appendix 2). Activities designed to achieve this objective include:

® Planning and development of the curriculum maps, units, benchmarks, and assessments for

beginning through developing levels in elementary FLES, the middle grades course

sequences and high school course sequences in both languages will take place in each year of

the grant and cover the sequence of curricula and assessments K-12.

= The new curriculum will incorporates each of the five goal areas of the ACTFL national

standards — Communication, Culture, Connections, Comparisons, and Community and will

be aligned to the ACTFL Proficiency Guidelines, 2000
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The curriculum development will be based on the “Understanding by Design” format
(Wiggins and McTighe) and “ACTFL Integrated Performance Assessments” format
(Sandrock, et al).

Project teachers will pre-assess students’ language background and language proficiency at
the first entry point of each school program using a student self-assessment, such as the
Linguafolio. A student self-assessment gathers base-line data in a positive, non-threatening
way to assess their language learning and can be used to gauge progress at each
developmental stage of proficiency.

Beginning in Year One of the grant period, project teachers will draft curriculum maps draft
curriculum maps of themes for each grade level in the elementary programs at Elizabeth Hall
International — Chinese FLES (K-5) and Lyndale Elementary Arabic FLES (3-5); middle
grades beginning, developing and advanced levels in Arabic at Sanford and Chinese at
Northeast; and for high school beginning, developing and advanced levels in Arabic at
Roosevelt and Chinese at Patrick Henry High School.

During the first summer workshops with CARLA, teachers will develop proficiency-
oriented, content-based units on corresponding themes in the curriculum maps for each grade
level K-12.

Using the Understanding by Design (McTighe and Wiggins) framework, teachers will begin

with identifying the benchmarks, formative and summative assessments based on the
standards of what students should know and be able to do in each unit. They will identify the
assessment to be integrated into each unit as the starting point for developing curriculum.
Unit maps will be written for each quarter of the yearlong maps at each level and address the
major themes at each level each year, with examples of how the themes integrate with other

content areas.



= Students’ achievement of standards through learning with the content-based, interdisciplinary
curriculum will be assessed for progress in developing communicative proficiency on the
standards benchmarks.

= The project resource teachers and language teachers will develop a set of pre-assessments
and summative integrated performance assessments and rubrics for each level aligned to the
benchmarks for the three communicative modes — interpersonal, interpretive, and
presentational.

= Project teachers will design observation checklists aligned to benchmarks will be used record
students’ progress as well, and for use a reflective tool by the teachers for adjusting their
instruction based on students’ results.

= Assessment data on proficiency levels achieved at each course level will be compared to the
teacher observation checklists on the benchmarks.

= Self-assessment data will be paired with the students’ integrated performance assessment
data to show progress in developing proficiency.

= The set of assessments administered will be used to reflect progress on the objectives of the
grant project.

= This data will be used to show attainment of the goal of a minimum of 75% of students’
making gains in developing proficiency at each developmental stages. (GPRA performance
measure.)

= Beginning in Year Two of the grant, yearlong curriculum maps in both languages for each
level of language taught at elementary, middle and high school courses will be used to help
with plan articulation and interdisciplinary content for each of the five years of the grant.

= Curricular themes will also be part of the community and cultural arts organizations’

presentations that will be performed at each school four times each year.

16



The project coordinator will assist teachers in developing new integrated, standards-based
curriculum and assessments.

Curriculum development will be guided by the Proficiency-Oriented Language Instruction
and Assessment Handbook developed by the Minnesota Articulation Project and edited by
Diane Tedick of the University of Minnesota, 1998, which emphasizes the use of a content-
based approach for teaching languages will guide the interdisciplinary content planning and
integration of language curriculum. The development of thematic interdisciplinary units will
be guided by the theoretical framework for thematic planning and curriculum development
developed by Carol Ann Pesola (1993), as the basis for the planning of the interdisciplinary
school curriculum involving language teachers and core content teachers (social studies,
science, arts, math). Pesola suggests three groups of outcomes: “1) outcomes for language in
use, for functional language: the language necessary for dealing appropriately with the
theme; 2) subject content outcomes that can be reinforced and extended within the them; and
3) culture outcomes that draw on settings within which the target language is used” (Pesola

2003,.2).

Objective 3:

Incorporate interdisciplinary learning experiences through cultural arts presentations by

community cultural organizations in order to promote learning of Arabic or Chinese at

each school.
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Provide opportunities to introduce Arabic and Chinese cultures to students in elementary

through secondary grades through interdisciplinary cultural arts presentations and activities at
each school two to three times during the school year. These presentations will engage

students in exploring the various cultures of each language and increase students’ interest,



awareness, and appreciation for Arabic or Chinese by demystifying the languages and
cultures and encouraging students to elect and continue to study these languages.

= Schools will incorporate information of each culture into at least one interdisciplinary
learning unit each year. Teacher may use the cultural arts programs a starting points to
integrate content from Arabic or Chinese language and cultures classes with the content of
other core subjects in the schools’ curriculum.

= In addition, families of students of either Arabic or Chinese will be invited to attend
community cultural arts presentations each year and other informational events aimed at
informing families of the opportunity to learn one of these critical languages and build
community support for the programs in the schools.

= Surveys of students’ responses to cultural arts presentations will measure how students’
perceive the languages and cultures and what are their prospects for enrolling in study of
these languages.

® The project coordinators will contact and schedule presentations by community arts
organizations that represent either Arabic or Chinese cultures, such as Mizna, a Minneapolis
Arab American arts organization and the Chinese American Association of Minnesota
Chinese Dance Theater.

Support new language teachers of Arabic and Chinese to become highly qualified by

implementing intensive professional development programs on designing articulated

curriculum, integrated performance assessments and improving instruction.

Objective 1: This objective will be a responsibility of the project coordinator, the district World

Languages Specialist, Ursula Lentz, Assessment Coordinator at CARLA.

Activities include:

18



= Provide intensive three 2-day workshops for teachers during each grant year that will
focus on developing an articulated sequence of Integrated Performance Assessments for
Arabic and Chinese.
= Provide a one-week CARLA Summer Institute to provide intensive professional
development for teachers of Arabic and Chinese on designing articulated curriculum and
assessments during each year of the grant.
= The project will fund additional opportunities to other CARLA Summer Institutes for
Language Teachers at the University of Minnesota on proficiency-based language
instruction, strategies instruction, using technology to enhance language learning, and
developing curriculum materials for LCTLs. The institutes can be taken for credit and
count towards credentialing teachers to be highly qualified.
Objective 2: Mentor and coach the new Arabic and Chinese teachers by observing instruction
and providing focused coaching and feedback to ensure the successful implementation of best
practices. This objective will be the responsibility of the project coordinator and the MPS World
Languages Specialist:
= Schedule one observation each quarter of project teachers. Observations will be planned
in advanced and focused on implementing specific instructional objectives or principles
of learning. Feedback will be focused as requested by the teacher being observed.
® Plan and host four quarterly meetings each year of a focus/study group of teachers of
Arabic and Chinese teachers from the elementary to secondary schools. Guest teachers
from other schools in the area can also be invited.
= The project teachers will present their curriculum maps or examples of student work and
share project materials for feedback through the professional development focus/study

groups of Arabic and Chinese teachers.
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= The focus group will use a protocol for looking at student work to find evidence of
student learning and provide feedback on the design and rigor of the lessons.
= The establishment of this professional group dedicated to the purpose of improving
instruction will contribute greatly to the capacity of the district to deliver instruction in
these two critical languages.
= The project will invite instructors college-level course of Chinese and Arabic to be
involved in the focus/study group, so that the professional development experience will
have greater impact and depth and extend across institutions.
Goal 3:
Use technology to enhance language learning and assessment and to broadly disseminate
replicable project materials. This objective will be the major responsibility of the project
coordinator, the world languages specialist, a web-page designer, and incorporate input from the
project teachers. Activities designed to achieve this objective include:
Objective 1: Teachers will use technology to enhance language learning.
= Project teachers will receive training on the use of technology to enhance language
learning, such as developing teacher web pages, using pod casts, developing on-line
course, and using on-line tools, such as wikis.
= Project teachers will receive training on developing assessments for on-line delivery and
implement these into their integrated performance assessment designs.
= Project teachers will develop at least one integrated on-line performance assessment and
use it to assess students and gather data on student achievement.
Objective 2: Broadly disseminate replicable project materials.
Post ACES project materials and articulated curriculum products onto a dedicated webpage

linked to teacher web pages at each of the project schools
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= The project webpage will link to other web resources such as CARLA, a the LCTL Project
at CARLA, National K-12 Arabic Language Project, the China Center at the University of
Minnesota, and the Asia Society and the participating cultural arts organizations, Mizna
and CAAM.
= The collaborative dissemination of the ACES project materials will enhance the impact of
the project nationally.
= Providing resources and information on the development of articulated curriculum for
Arabic and Chinese through the Internet will provide and an effective way of
disseminating project materials for duplication by other LEAs.
= The project teachers will write proposals to present project materials and findings at
regional and national conferences such as the ACTFL National Conference, the Central
States Conference on the Teaching of Foreign Languages, the Minnesota Council of
Teachers of Languages and Cultures annual conferences.
= The ACES project coordinator will provide guidance about effective strategies suitable
for disseminating and duplicating the project in other settings.
Collecting Data on the Project
The project will develop formative and summative assessments to ascertain the level of
development of student proficiency in interpersonal, interpretive, and presentational
communication Arabic and Chinese, based on the benchmarks of the standards. This will provide
quantifiable data that will reflect student achievement beginning and continuing levels in MS.
= A student self-assessment based on the new Linguafolio project developed by NADSFL,
(National Association of District Supervisors of Foreign Languages) will be used to get a

base-line of students’ perceptions of their language proficiency in Year One.
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Students will keep a portfolio of student work as examples of their language learning and the
progress they are making year to year. The project will explore possibilities for archivin g
portfolios digitally.

Integrated performance assessments will be used to measure student outcomes from
proficiency-oriented curricula and instruction.

Teacher participants will write and develop "teacher observation checklists” to assess
students' engagement with and accomplishment of the standards.

A protocol, such as the Standards in Practice protocol by Education Trust, will be used for
looking at student work discussions of the focus/study group participants and promote
reflection on the quality and rigor of the curricula.

The ACTFL Performance Guidelines for K-12 Learners will provide the framework for
developing benchmarks and set high expectations for developing proficiency in Arabic and
Chinese at each stage. The Advanced Level on the Performan.ce Guidelines corresponds to
Level 2 on the federal Interagency Language Roundtable. Students who continue to study the
language in college would be expected to reach Level 3 on the ILR. The following table

outlines project benchmark expectations.

ACES K-12 Pathway — Benchmarks based Stages in ACTFL K-12 Performance Guidelines

Grade R Stages of Summary of Indicators

Range Proficiency

K-5 Novice Low — | Understand a few familiar words with visual support.
Mid Identify some words and phrase.

Use single words and simple memorized phrases
Reproduce a familiar material in writing.

Understand some everyday words, phrases and questions on familiar topics.
Interact using memorized words and phrases and answer simple questions.
Write lists, basic information on very familiar topics.

6-9 Novice High Understand familiar topics expressed in short phrases.

Use a series of short sentences to exchange basic information.
Write short message to request or provide information.
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Understand main ideas and few details on familiar topics in short sentences.

Intermediate Understand simple questions and exchange information in uncomplicated
Low situations.
Describe familiar things and experiences in a series of sentences.
10-11 Intermediate | Understand main idea and most details in conversations and familiar texts.
Md: | ol d Converse about a variety of familiar topics in uncomplicated situations.

Tell a story and give opinions.
Describe familiar topics with some details.

_ Understand some extended speech on a variety of familiar and some unfamiliar
* | topics.

.| Discuss familiar topics in more complicated situations.

Present detailed descriptions and own viewpoint.

Express ideas and details in narratives.

Understand extended speech on some unfamiliar topics.
Express ideas in extended discussions.

Deliver a comprehensible presentation.

Express ideas in a text using cohesive devices.

Building local capacity to continue program components beyond the grant period

Capacity for continuing the program beyond the grant period derives from the
development of articulated content-based curriculum and performance assessments for Arabic
and Chinese; ensuring integration of languages in the elementary through high school
interdisciplinary curriculum; encouraging increased student enrollment by exposing all students
to cultural arts performances for each language; intensive summer staff development, coaching,
and job-embedded support for Chinese and Arabic teachers to become highly qualified; and
disseminating program approaches to other LEAs through the web page, professional meetings
and conferences. In addition, the substantial district match ensures a significant investment of
support for the on-going success of these two critical languages by creating programs on par with
other language offerings in the district.
Quality of Project Services

The project provides sufficient, quality strategies to support the development of

proficiency for a diverse body of elementary through high school students. The project:
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= Expands and fills gaps in the sequence for learning of Arabic to grades 3 through 12, and
of Chinese from grades K -12.
= Creates articulated content-based curricula that connect language learning with learning
in other core subjects.
= Connects language programs and curricula to community cultural arts to motivate more
students to elect to learn the languages as the students connect with a new and different
culture and become familiar with languages and cultures different from their own.
= Leads to improved language proficiency measures based on rigorous academic standards.
Quality of Project Personnel
The Minneapolis Public Schools ACES Project will ensure equity and encourage applications for
underrepresented groups. Minneapolis Public Schools is an equal opportunity institution. (See
attached GEPA statement for Minneapolis Public Schools). One concern of this project is that
native-Arabic and Chinese speakers are underrepresented in language teacher preparation
programs. This project opens new opportunities for teachers of Arabic and Chinese to receive
quality staff development, mentoring, and support.

Gaelle Berg, World Languages Specialist for Minneapolis Public Schools will provide
leadership at the district level for administration of project activities. She has extensive
experience in coordinating language programs at the district level, coordinating grant projects,
developing, aligning, and mapping standards-based curriculum, developing language
assessments, training language teachers through professional development workshops for
language teachers on strategies and proficiency-based language instruction, and using assessment
data to improve achievement and inform instruction. Ms. Berg will devote 20% of her time to

ensure the success of the ACES project.
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Project Coordinator, TBN. If funded, the MPS will post and interview for a highly
qualified language teacher to coordinate project activities. Preference will be given to individuals
who are fluent in either Arabic or Chinese.

Ursula Lentz, Assessment Coordinator at CARLA, University of Minnesota. She
worked with the Minnesota Articulation Project to develop the Minnesota Language Proficiency
Assessments in Spanish, French, and German and served as the state coordinator of World
Languages at the Minnesota Department of Education.

Martha Bigelow, Associate Professor in Second Languages and Cultures Education
program at the University of Minnesota, supervises and trains prospective language teachers and
has worked with the Minnesota Chinese Initiative on the development of a Chinese Curriculum
Framework.

Two Graduate assistants, enrolled in Second Languages and Cultures Education
program at the University of Minnesota, fluent in Arabic or Chinese.

The following six school principals will devote a portion of their time to oversee and

support the grant activities and help to mentor the new language teachers in their schools.

Dr. Ossie James Brooks has been the principal at Lyndale Elementary for eleven years.
She has extensive experience implementing the Core Knowledge program, leading the Institute

for Learning professional development, and advocating for English language learners.

Meredith Davis has the principal and instructional leader at Sanford Middle School for
five years and is highly respected by the community. Meredith has traveled in the Middle East
and East Africa. She has extensive experience in special education programs, teacher and

professional development, and program design.
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Bruce Gilman has been and assistant principal at Roosevelt Hi gh School for five years
where he has lead high school transformation efforts that include the establishment of small
learning communities and high school reform.

Bennice Young has been principal at Elizabeth Hall International School where she has
lead an award winning staff through the establishment of the Primary Years International
Baccalaureate Program. Last summer, Ms. Young represented Minneapolis Public Schools on a
administrators’ tour of China sponsored by the U.S. Department of State and Hanban.

Dr. Padmini Udupa is the principal at Northeast Middle School, where she is leading the
transformation of the school to become a Middle Years International Baccalaureate School and a
strong supporter of learning world languages.

Dr. Gary Kociemba has been principal at Patrick Henry High School for three years,
and a veteran administrator in the district for over 25 years. He has administered diverse
programs and led the efforts of the highly successful Professional Practice School at Henry.
Arabic Language Teachers:

= TBN, Arabic teacher at Lyndale Elementary. MPS will seek a hi ghly qualified teacher
with demonstrated proficiency in Arabic based on the ACTFL OPL

* Abdirahman Omar began teaching beginning Arabic at Sanford in 2007. He is fluent in
Arabic and taught in Egypt and Bangladesh. He is working towards his Minnesota
teaching credential for Arabic and participated in regional and national training.

= Antoine Mefleh is one of the only teachers in Minnesota to hold a full-time teachin g
license for Arabic K-12. He has successfully taught Arabic at Roosevelt Hi gh School for
eight years. He has developed standards-based curriculum units and assessments for
teaching Arabic language and cultures. He is a leader in the state for teaching Arabic

language at all levels, has worked on the establishment of the Arabic language camp for
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Concordia Language Villages, and serves on the board of directors for Mizna, an Arab-

American Artists association in Minneapolis.

Chinese Language Teachers:
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Feng-Yi Wang started the FLES Chinese program at Elizabeth Hall elementary school
for the Primary Years International Baccalaureate program. A native of Taiwan, she
holds degrees in Chinese language and a Masters degree in Teaching Second Languages
and Cultures from the University of Minnesota. She served on the Minnesota Department
of Education’s Chinese Curriculum Development Project in 2006-2007.

Joanne Chiang started teaching the beginning classes of Chinese at Northeast Middle
School Middle Years International Baccalaureate Program in September 2006. Her
students are enthusiastic learners. For two years, Joanne has been successful in
fundraising efforts to allow her to bring students to the Concordia Language Villages
Chinese weekends. She holds a B.A. degree in Chinese language and literature and is
enrolled in the University of Minnesota teacher preparation program.

Donna Kelly started teaching the first beginning class of Chinese at Patrick Henry High
School in September 2007. She has a four-year degree in Chinese language and art, and
has worked for the Minneapolis Institute of Art as a photographer. She draws on wide
and varied past teaching experiences with Concordia Langunage Villages Chinese program
and blends traditional Chinese language teaching with current methods practices learned
in the teacher preparation programs at the University of Minnesota.

Dingman Yu has taught at South HS for 10 years. He holds Minnesota K-12 licenses in
Chinese and ESL. His Chinese program was chosen to be one of 10 schools in the
country to participate in a U.S. State Department student exchange with China. He has

extensive experience in developing curriculum for Chinese and teaches a College in the



Schools Chinese course at South High School. Mr. Yu will serve as a consultant on the

project regarding implementation of College in the Schools in Chinese.
Adequacy of Resources

The budget for the ACES project is adequate to support the proposed project.

The costs are reasonable in relation to the objecti\}es, design, and potential significance of the
ACES project. The costs for personnel are ali gned with teacher salaries based on Minneapolis
Public Schools pay schedule and incorporate a projected minimum salary increase of 2% for
each year after the second year of the project, when another teacher contract will be negotiated.
The honorariums provide minimal incentive for out-of-district teachers. The cost of
disseminating project findings through web pages is kept at a minimum.

The Minneapolis Public Schools matches the project funding at approximately 34% of
the grant funding each year, which shows stron g support for the project and activities. The
district requests a waiver for matching at the full 50% due to declinin g school revenues and
budget cuts this year and projected cuts in coming years due to declining enrollment. The
district matches funding of teaching positions, which represents a significant investment and
support for building a successful program and demonstrates that the district is committed to
continuing the project.

Quality of management plan

The project will meet its objectives through carefully designed activities to ensure that
the products are finished within budget and on time. The following activities and continuous
improvement strategies are planned. Curriculum development for each level will be addressed
each year of the project. Assessments are administered and reviewed to adjust instruction and
show progress towards student achievement of languggc proficiency. Cultural arts and

community presentations are planned for each year at each school. Each year, project teachers
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participate in intensive summer seminars at CARLA, paired with development of curriculum

maps and integrated performance assessments. Teachers are supported during the year in

focused staff development, workshops, and coaching. Milestones for accomplishing project

tasks are noted in the Activities Timeline.

Year One -Objectives Activities Timeline Sep | Dec |Feb | Apr | June
Nov | Jan Mar | May | Aug

Establish sequence Enroll students in courses X

Teachers, principals Student self-evaluation —pre & post X X

Develop new curriculum Plan /map curricula —beginning levels X X X X X

Teachers, coordinator Develop benchmarks - beginning levels X X X

curriculum specialist Develop integrated assessment units X
Administer assessments
Evaluate results and report X
Cultural arts/community presentations X X X

Staff Development Classroom observations, mentoring X X X X

Teachers, coordinator, Focus groups on —look at student work X X X X

curriculum specialist, CARLA Workshops and staff development on X X X
integrated assessment units

Coordinator, curriculum Summer seminar and curriculum X

specialist, CARLA workshops on IPAs and articulation

Technology training Tech training for teachers X

Teachers, coordinator, specialist | Web designer develop web pages X X X

Disseminate materials Review materials X X

Web designer, coordinator, Post curriculum maps X X

curriculum specialist

Year Two -Objectives Activities Timeline Sep | Dec | Feb | Apr | June

Nov |Jan | Mar | May | Aug |

Establish sequence Enroll and track students in courses X

Teachers, principals Student self-evaluation —pre & post X X

Develop new curriculum Map curricula for continuing levels X X X X X

Teachers, coordinator, Develop benchmarks -continuing levels X X X

curriculum specialist Develop integrated assessment units X X X
Administer assessments X X
Evaluate assessments and report X
Cultural arts/community presentations X X X

Staff Development Classroom observations, mentoring X X X X

Teachers, coordinator, Focus groups — student work, etc. X X X X

curriculum specialist, CARLA | Workshops and staff development on X X X X
integrated assessment units

Coordinator, curriculum Summer seminar and curriculum X

specialist, CARLA workshops on IPAs and articulation

Technology training Training workshops for teachers X X

Teachers, coordinator, specialist Develop teacher web pages

Disseminate materials Review materials X X

Teachers, coordinator, Post curriculum maps on web X X

curriculum specialist, web Present at conferences X

designer

29



Year Three -Objectives Activities Timeline Sep | Dec- | Feb | Apr | June
Nov | Jan | Mar | May Aug |
Establish sequence Enroll and track students in courses X
Teachers, principals Student self-evaluation —pre & post X X
Develop new curriculum Map curricula for continuing levels X X X X X
Teachers, coordinator, Develop benchmarks X X X
curriculum specialist Develop integrated assessments X X X
Administer assessments X X
Evaluate assessments and report X
Cultural arts/community presentations X X X
Staff Development Classroom observations, mentoring X X X X
Teachers, coordinator, Focus groups — student work, etc. X X X X
curriculum specialist, CARLA  Morkshops and staff development X X X X
Coordinator, curriculum Summer seminar and curriculum X
specialist, CARLA workshops on IPAs and articulation
Technology training Training workshops for teachers X X
Teachers, coordinator, specialist | Develop teacher web pages
Disseminate materials Review materials X X
Teachers, coordinator, Post curriculum maps on web X X
curriculum specialist, web Present at conferences X
designer
Year Four-Objectives Activities Timeline Sep | Dec- | Feb | Apr | June
Nov |Jan | Mar | May | Aug |
Establish sequence Enroll and track students in courses X
Teachers, principals Student self-evaluation —pre & post X X
Develop new curriculum Map curricula for continuing levels X X X X X
Teachers, coordinator, Develop benchmarks ) X X X
curriculum specialist Develop integrated assessments X X X
Administer assessments X X
Evaluate assessments and report X
Cultural arts/community presentations X X X
Staff Development Classroom observations, mentoring X X X X
Teachers, coordinator, Focus groups — student work, etc. X N X X
curriculum specialist, CARLA Workshops and staff development X X X X
Coordinator, curriculum Summer seminar and curriculum X
specialist, CARLA workshops on IPAs and articulation
Technology training Training workshops for teachers X X
Teachers, coordinator, specialist [ Develop teacher web pages
Disseminate materials Review materials X X
Teachers, coordinator, Post curriculum maps on web X X
curriculum specialist, web Present at conferences X
designer
Year Five -Objectives Activities Timeline Sep | Dec- | Feb | Apr | June
Nov |Jan | Mar | May | Aug |
Establish sequence Enroll and track students in courses X
Teachers, principals Student self-evaluation —pre & post X X
Map curricula for continuing levels X X X X X

Develop new curriculum
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Teachers, coordinator, Develop benchmarks X X X

curriculum specialist Develop integrated assessments X X X
Administer assessments X X
Evaluate assessments and report X
Cultural arts/community presentations X X X

Staff Development Classroom observations, mentoring X X X X

Teachers, coordinator, Focus groups — student work, etc. X X X X

curriculum specialist, CARLA Workshops and staff development X X X X

Coordinator, curriculum Summer seminar and curriculum X

specialist, CARLA workshops on IPAs and articulation

Technology training Training workshops for teachers X X

Teachers, coordinator, specialist Develop teacher web pages

Disseminate materials Review materials X X

Teachers, coordinator, Post curriculum maps on web X X

curriculum specialist, web Present at conferences X

| designer

Evaluation Plan

The project will engage the services of an expert evaluator from the Alpha Assessments,
Inc., an evaluation service that has evaluated several education grants for Minneapolis Public
Schools. In addition, Martha Bigelow, Associate Professor in Second Lan guages and Cultures
Program at the University of Minnesota will provide a yearly evaluation and formative feedback
of the materials developed through the program.

The evaluation plan encompasses both outcome and process evaluation components.
Outcome evaluation activities will seek to provide both quantitative and qualitative measure of
core project objectives. These measures will indicate the degree of chan ge from pre-test to
summative tests for proficiency in Arabic and Chinese for elementary, middle grades and high
school students. They will quantify the number of students participating in the project schoo]s’
programs at each subsequent level, and the community cultural arts and resources programs, and
the number of students who take the ACES performance assessments in each lan guage at each
level. They will also qualify the attitudes of students, teachers and families involved in the ACES
projéét. Process evaluation data will be gathered and used to help monitor implementation

strategies at regular intervals in an effort to fine tune and modify the project as necessary to
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achieve stated goals. Students will provide feedback to teachers, parents and administrators as to
their motivation for learning Arabic and Chinese and their probability of continuing to learn the
languages in high school programs, therefore developing higher levels of proficiency. Progress
on developing proficiency as measured by formative teacher observation checklists, integrated
performance assessments and summative performance assessments in all communicative modes
will be monitored. Scores and percentages of students who are assessed using project
assessments will be quantified and compared to internal and external averages.

The project participants will undertake collaborative efforts to develop and refine new
standards-based, content-based, and interdisciplinary curriculum for Arabic and Chinese in for
elementary through high school learners. The components of this curriculum will include three
sets of curriculum maps for each grade level in the elementary programs, and each course level
in middle and high school courses in Arabic and Chinese; nine sets of benchmarks for
developing proficiency and progressive achievement of the standards; nine sets of teacher
observation checklists for formative assessment of the benchmarks; nine sets of new content-
based curriculum that is thematically tied to topics in core subject areas in project schools; 36
sets of proficiency-oriented lesson units for each grade and course level in Arabic and Chinese;
two sets of integrated performance assessments in Arabic and Chinese which will be used for
placement into upper levels at the high school level.

The percentage of students who receive passing scores on the integrated assessments will
be monitored. The ACES project will also track the numbers of students who elect to take Arabic
and Chinese each year at initial entry and subsequent levels of study. The project evaluator will
study both process outcomes and learner/family outcomes. A mid-year interim evaluation report
will be submitted that describes the curriculum development and ongoing staff development

activities. It will also provide a baseline description of Year 1 program participants, focus group
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activities, family outreach, and dissemination efforts. A final evaluation report will be completed
within 30 days after the end of each year of the project, including both quantitative and
qualitative gathered during the year.

Quantitative data will focus on demographic information and learner outcomes as
described above. Qualitative data will include classroom observation, interviews, focus group
feedback received from faculty, participating students, and families. Reports will include records
and documentation of all major planning activities and curriculum and assessment instruments
developed by individuals participating in planning and program implementation. Due to the
uniqueness of this program model, thorough and continuous monitoring of program components
will be necessary. This will occur through examining data relative to students' scores on
assessments, the number of curriculum sets completed, and numbers of student electing study
and retained in the programs at each level. The teachers will observe students in their classroom
and through formative and summative assessments to determine effectiveness of their teaching
and overall program components. As the curriculum becomes refined and the staff more skilled
in their ability to implement effective instructional practices for content-based, proficiency-
oriented instruction in Arabic and Chinese, more formal assessments of quality of curriculum
will be possible using a scale of quality indicators such as student achievement on tests.

The evaluation plan will produce quantitative and qualitative data. Quantitative data will
include the number of students achieving benchmarks of standards; numbers of students
enrolling; and numbers of students planning to continue Arabic or Chinese. Qualitative data will
include surveys of students and parents; review of curriculum (lessons, assessments,
benchmarks, curriculum maps, student work samples for looking at student work using

protocols; and interviews of personnel.
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The evaluation plan will provide performance feedback and permit periodic assessment
of progress toward achieving intended outcomes, such as student progress, capacity building and
dissemination. Evaluator will meet regularly throughout the year with project participants to
gather data and give feedback on project activities. The evaluator will prepare the annual and
biennial reports from information gathered from the project coordinator, teachers, principals,
students, parents and other project participants. The evaluator will document pro gress on
program developments, development of the new curricula according to the project timeline, and
dissemination efforts. Student progress data will be gathered from the formative and summative
assessments at each level, student self-evaluations, portfolios, student and parent surveys, and
focus group surveys and data.

The evaluator will provide guidance about effective strategies suitable for disseminating
and duplicating the project in other settings. The evaluator will review the posting and the
number of times the ACES page on the dedicated website is visited to view the project materials.

The evaluator will gather quantifiable data reflecting student proficiency in interpersonal,
interpretive, and presentational communication modes in foreign language by collecting teacher
observation checklists of the benchmarks; student results on an integrated performance
assessment in Arabic and Chinese; the number of students who do the assessment and data on
their performance; information from the sessions for looking at student work; and the number of
students who say they will elect to continue Arabic or Chinese at subsequent levels.

The program builds local capacity to continue program components beyond the grant
period based on the numbers of students electing Arabic or Chinese at subsequent levels in MS
and in HS and through disseminating and duplicating program approaches to other LEAs on the
project web page. Materials will be available from the Minneapolis Curriculum Trust, which is

set up to disseminate grant project materials.
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UNIVERSITY OF MINNESOTA

Twin Cities Campus Center for Advanced Research on 619 Heller Hall
Language Acquisition 271 19" Avenue So.
Minneapolis, MN 55455
Office of International Programs
612-626-8600
Fax: 612-624-7514
E-mail: carla@tc.umn.edu

April 29, 2008

U.S. Department of Education
400 Maryland Avenue, SW
Washington, D.C. 20202

Dear Sir or Madam,

As the Director of the Center for Advanced Research in Language Acquisition (CARLA) at the
University of Minnesota, I write to express my enthusiastic support of the Arabic and Chinese Extended
Sequences (ACES) project proposed by the Minneapolis Public Schools to the United States Department
of Education’s Foreign Language Assistance Program. Specifically, CARLA pledges to act as a partner
for the ACES project by providing support for high quality professional development, curricular
development and evaluation in the following ways:

* Ursula Lentz, Assessment Coordinator at CARLA, will lead a one-week summer institute and
three 2-day workshops for teachers during each grant year that will focus on developing an
articulated sequence of Integrated Performance Assessments (IPAs) for Chinese and Arabic. In
addition, she will also provide five full days of technical assistance to the ACES director, Gaelle
Berg, and the participating teachers in the area of curriculum development for each of the five
grant years.

° Martha Bigelow, Associate Professor in the Second Languages and Cultures Education program
at the University of Minnesota, will oversee a yearly evaluation of the project and will provide
formative feedback of the materials developed through the program. Dr. Bigelow’s oversight of
this program will ensure high quality and continuous improvement.

* Two graduate assistants will be hired to facilitate curriculum development with the teachers in the
summer of each of the grant years. Both will be University of Minnesota students enrolled in the
Second Languages and Cultures Education program. These graduate assistants will assist the
teachers in the process of developing IPAs in Chinese and Arabic and will be part of the
partnership team led by Ursula Lentz.

As one of the Title VI Language Resource Centers, CARLA is dedicated to improving language teaching
and learning in the country and it is my estimation that the proposed innovative program will provide
needed access to the study of two critical languages in a district that has many underserved students. The
proposed activities are well thought out and will greatly benefit from the leadership and experience of Ms.
Gaelle Berg, the MPS World Languages consultant. CARLA has been involved in many successful
partnerships with Minneapolis Public Schools and I welcome the opportunity to support this effort to
create sustained, articulated instructional sequences in Chinese and Arabic for students in MPS.

Sincerely,

oy

Elaine Tarone
CARLA Director and Distinguished Teaching Professor of English as a Second Language
University of Minnesota, Twin Cities



University of Minnesota

FLAP Grant Subcontract DRAFT

5 Year Detailed Budget

Center for Advanced Research on Language Acquisition

9/1/2008-8/31/2013
Y Yii Yiil Yili Yill Total
Budget Categories 9/1/08-8/31/09 | 9/1/09-8/31/10 | 9/1/10-8/31/11 | 9/1/11-8/31/12 | 9/1/12-8/31/13 Budget
l. Personnel
a. Ursula Lentz
Principal Investigator
(10%o0f anticipated base ($47,538)) $ 4653 | % 4839 (9% 5033 | % 5234 1| % 5443 | $ 25,202
b. Martha Bigelow
Faculty Evaluator
($5,000 lump sum summer payment) $ 5,000 | & 5,000 | $ 5,000 (% 5,000 | $ 5,000 (% 25,000
c. TBD
Graduate Assistant-Chinese
(Summer appt. 130 hours x $ 16.75/hour} | $ 2178 | $ 2265 | % 2,356 | § 2,450 | $ 2548 | $ 11,797
d. TBD
Graduate Assistant-Arabic :
(Summer appt. 130 hours x $ 16.75/hour) | $ 2,178 | $ 2265 | % 2356 | % 2,450 | $ 2548 | $ 11,797
Sub-Total Personnel | $ 14,009 | § 14,369 | $ 14,744 | § 15,134 | $ 15539 | $ 73,796
Il. Fringe Benefits
a. Academic salaries @ 30.4% $ 1,415 | & 14711 $ 1,530 | $ 1,591 | § 1,655 | $ 7,661
b. Acad summer salaries @ 8% $ 400 | $ 4001 $ 400 (| $ 400 | $ 400 | $ 2,000
¢. Graduate Ass't Benefits-health $ 630 | $ 655| $ 681 | $ 7091 % 737 | $ 3,412
FICA $ 295 | § 3071 % 319 $ 332 | % 346 | $ 1,600
Sub-Total Fringe Benefits | $ 2,740 | $ 2833 | 8 2931 | $ 3,032 | 8 3,137 | $ 14,673
Vill. TOTAL DIRECT COSTS $ 16,749 $ 17,203 | $ 17675 % 18,166 $ 18,676 | $ 88,468
IX. TOTAL INDIRECT COSTS @ 32% | $ 5,064 | $ 5197 | $ 5,336 | $ 5,480 | $ 5630 | % 26,706
X. TOTAL COSTS $ 21,812 8 22400 $ 23,010 $ 23646| $ 24,306( $ 115,175 |

FLAP Subcontract Budget Detail p. 1



Standard Form 424B (Rev. 7-97)
OMB Approval No. 0348-0040

ASSURANCES - NON-CONSTRUCTION PROGRAMS

Public reporting burden for this collection of information is estimated to average 15 minutes per response, including time for reviewing instructions,
searching existing data sources, gathering and maintaining the data needed, and completing and reviewing the collection of information. Send
comments regarding the burden estimate or any other aspect of this collection of information, including suggestions for reducing this burden, to the

Office of Management and Budget, Paperwork Reduction Project (0348-0040), Washington, DC 20503

PLEASE DO NOT RETURN YOUR COMPLETED FORM TO THE OFFICE OF MANAGEMENT AND
BUDGET. SEND IT TO THE ADDRESS PROVIDED BY THE SPONSORING AGENCY.

Note:

As the duly authorized representative of the applicant I certify that the applicant:

1.

Certain of these assurances may not be applicable to your project or program. If you have questions, please contact the awarding
agency. Further, certain Federal awarding agencies may require applicants to certify to additional assurances. If such is the case, you will

be notified.

Has the legal authority to apply for Federal assistance, and the
institutional, managerial and financial capability (including
funds sufficient to pay the non-Federal share of project cost)
to ensure proper planning, management, and completion of the
project described in this application.

the Age Discrimination Act of 1975, as amended (42 US.C. '
6101-6107), which prohibits discrimination on the basis of

age; (e) the Drug Abuse Office and Treatment Act of 1972 (P.L.
92-255), as amended, relating to nondiscrimination on the basis
of drug abuse; (f) the Comprehensive Alcohol Abuse and

2. Will give the awarding agency, the Comptroller General of the Alcoholism Prevention, Treatment and Rehabilitation Act of
United States, and if appropriate, the State, through any 1970 (P.L. 91-616), as amended, relating to nondiscrimination
authorized representative, access to and the right to examine on the basis of alcohol abuse or alcoholism; (g) ' ' 523 and 527
all records, books, papers, or documents related to the award; of the Public Health Service Act of 1912 (42 U.S.C. ' ' 290 dd-
and will establish a proper accounting system in accordance 3 and 290 ee 3), as amended, relating to confidentiality of
with generally accepted accounting standards or agency alcohol and drug abuse patient records; (h) Title VIII of the
directives. Civil Rights Act of 1968 (42 US.C. ' 3601 et seq.), as

o . amended, relating to nondiscrimination in the sale, rental or

3. Will establish safeguards to prohibit employees from using financing of housing; (i) any other nondiscrimination provisions
their positions for a purpose that constitutes or presents the in the specific statute(s) under which application for Federal
appearance of personal or organizational conflict of interest, assistance is being made; and (j) the requirements of any other
or personal gain. nondiscrimination statute(s) which may apply to the application.

4. Will initiate and complete the work within the applicable time Will comply, or has already complied, with the requirements of
frame after receipt of approval of the awarding agency. Titles II and III of the uniform Relocation Assistance and Real

) ) Property Acquisition Policies Act of 1970 (P.L. 91-646) which

5. Will comply with the Intergovernmental Personnel Act of provide for fair and equitable treatment of persons displaced or
1970 (42 U.S.C. ''4728-4763) relating to prescribed whose property is acquired as a result of Federal or federally
standards for merit systems for programs funded under one of assisted programs. These requirements apply to all interests in
the 19 statutes or regulations specified in Appendix A of real property acquired for project purposes regardless of Federal
OPM's Standards for a Merit System of Personnel participation in purchases.

Administration (5 C.F.R. 900, Subpart F).
Will comply, as applicable, with the provisions of the Hatch Act

6. Will comply with all Federal statutes relating to (5 US.C. *'1501-1508 and 7324-7328) which limit the

nondiscrimination. These include but are not limited to: (a)
Title VI of the Civil Rights Act of 1964 (P.L. 88-352) which
prohibits discrimination on the basis of race, color or national
origin; (b) Title IX of the Education Amendments of 1972, as
amended (20 U.S.C. ' '1681-1683, and 1685-1686), which
prohibits discrimination on the basis of sex; (c) Section 504 of
the Rehabilitation Act of 1973, as amended (29 U.S.C. '794),
which prohibits discrimination on the basis of handicaps; (d)

political activities of employees whose principal employment
activities are funded in whole or in part with Federal funds.
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Will comply, as applicable, with the provisions of the Davis-
Bacon Act (40 U.S.C. ' '276a to 276a-7), the Copeland Act
(40 U.S.C. '276c and 18 U.S.C. ' '874) and the Contract
Work Hours and Safety Standards Act (40 U.S.C. ' ' 327-
333), regarding labor standards for federally assisted
construction subagreements.

Will comply, if applicable, with flood insurance purchase
requirements of Section 102(a) of the Flood Disaster
Protection Act of 1973 (P.L. 93-234) which requires
recipients in a special flood hazard area to participate in the
program and to purchase flood insurance if the total cost of
insurable construction and acquisition is $10,000 or more.

Will comply with environmental standards which may be
prescribed pursuant to the following: (a) institution of
environmental quality control measures under the National
Environmental Policy Act of 1969 (P.L. 91-190) and
Executive Order (EO) 11514; (b) notification of violating
facilities pursuant to EO 11738; (c) protection of wetlands
pursuant to EO 11990; (d) evaluation of flood hazards in
floodplains in accordance with EO 11988; (e) assurance of
project consistency with the approved State management
program developed under the Coastal Zone Management Act
of 1972 (16 US.C. ' 1451 et seq); (f) conformity of
Federal actions to State (Clear Air) Implementation Plans
under Section 176(c) of the Clear Air Act of 1955, as
amended (42 U.S.C. ' '7401 et seq); (g) protection of
underground sources of drinking water under the Safe
Drinking Water Act of 1974, as amended, (P.L. 93-523); and
(h) protection of endangered species under the Endangered
Species Act of 1973, as amended, (P.L. 93-2053).

13.

14.

17.

18.

Will comply with the Wild and Scenic Rivers Act of 1968
(16 U.S.C. ' '1721 et seq.) related to protecting components
or potential components of the national wild and scenic rivers
system.

Will assist the awarding agency in assuring compliance with
Section 106 of the National Historic Preservation Act of
1966, as amended (16 US.C. '470), EO 11593
(identification and protection of historic properties), and the
Archaeological and Historic Preservation Act of 1974 (16
U.S.C. ' '469a-1 et seq.).

Will comply with P.L. 93-348 regarding the protection of
human subjects involved in research, development, and
related activities supported by this award of assistance.

Will comply with the Laboratory Animal Welfare Act of
1966 (P.L. 89-544, as amended, 7 U.S.C. ' '2131 et seq.)
pertaming to the care, handling, and treatment of warm
blooded animals held for research, teaching, or other
activities supported by this award of assistance.

Will comply with the Lead-Based Paint Poisoning Prevention
Act (42 U.S.C. ' '4801 et seq.) which prohibits the use of
lead- based paint in construction or rehabilitation of
residence structures.

Will cause to be performed the required financial and
compliance audits in accordance with the Single Audit Act
Amendments of 1996 and OMB Circular No. A-133, AAudits
of  States, Local Governments, and Non-Profit
Organizations. @

Will comply with all applicable requirements of all other
Federal laws, executive orders, regulations and policies
governing this program

e

SIGNATURE OF AUTHORIZED CERTIFYING OFFICIAL

TITLE

Superintendent of Schools

APPLICANT ORGANIZATION

Minneapolis Public Schools, Special School District #1

DATE SUBMITTED

4/29/08

Standard Form 424B (Rev. 7-97) Back




MINNEAPQOLIS PUBLIC SCHOOLS
Board of Education

STATEMENT OF ASSURANCE

ICERTIFY THAT:

The School Board, at a meeting held on J anuary 8, 2008, did declare its intention of
developing projects to expand and improve the educational programs of the District and
said Board did authorize the undersi gned to execute and file applications for grants, enter
into contracts, and otherwise to act as its authorized representative in state, federal, and
other externally funded programs, and to desi gnate an alternative authorized
representative to act in my absence, all in accordance with direction from the School
Board.

Copies of the current state and federal statutes and regulations prohibiting discrimination,
including Titles VI and VII of the 1964 Civil Rights Act, Title IX of the Educational
Amendments of 1972, Section 504 of the Rehabilitation Act of 1973, the Americans with
Disabilities Act, and Minnesota Rules, Part 3535.2300.2900, are on file in the district. I
give my assurance that all applications are developed and will be implemented in accord
with the above-named statutes and regulations so that no person shall, on the grounds of
race, color, creed, religion, national origin, sex, disability, marital status, age, or status
with regard to public assistance, be excluded from participation in, be denied the benefits
of, or be otherwise subjected to discrimination under any program or activity for which
the local educational agency is responsible.

All program activities will be conducted in accordance with terms and contract of the
grant or contract. Copies of applicable state and federal statutes and regulations are on
file in the District.

To the best of my knowledge, the information contained in this application is complete
and correct.

Signature W Date /- 0F-2e0¥

William D. Green, J.D., Ph.D.
Superintendent of Schools
Special School District No. 1
Minneapolis, MN 55413

APPRGVED
JAN n 8 2008

BOARD OF EDUSATION ML 1ING



GEPA Statement of Assurance

The proposed Arabic and Chinese Extended Sequences (ACES) Project for
Minneapolis Public Schools will adhere to district policies and state and federal
regulations that prohibit discrimination, including Titles VI and VII of the 1964 Civil
Rights Act, Title IX of the Educational Amendments of 197s, Section 504 of the
Rehabilitation Act of 1973, the Americans with Disabilities Act, and Minnesota Rules,
Part 3535.2300.2900, which are on file in the District.

Minneapolis Public Schools assures that the project will be implemented in accord with
the above-named statues and regulations so that no person shall, on the grounds of race,
color, creed, religion, national origin, sex, disability, marital status, age, or status with
regard to public assistance, be excluded from participation in, be denied the benefits of,
or be otherwise subjected to discrimination under this program or activity for which the
ACES project is responsible.

The ACES project will ensure that all students in project schools will have equal
opportunity and access to inclusion in the project language programs as part of school
electives offered. All students will be made aware of the program availability and will be
able to participate in the program opportunities available under the grant.

The project will not discriminate in the hiring of teachers or other staff for the project on
the grounds of race, color, creed, religion, national ori gin, sex, disability, marital status,
age, or status with regard to public assistance.

All program activities will be conducted in accordance with terms and conditions of the
grant. Copies of applicable state and federal statutes and re gulations are on file in the
District.



CERTIFICATION REGARDING LOBBYING
Certification for Contracts, Grants, Loans and Cooperative Agreements.
The undersigned certifies, to the best of his or her knowledge and belief, that:

(1) No Federal appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to
any person for influencing or attempting to influence an officer or employee of any agency, a Member of
Congress, an officer or employee of Congress, or an employee of a Member of C)u,angress in connection
with the awarding of any Federal contract, the making of any Federal grant, the making of any Federal
Loan, the entering into of any cooperative agreement, and the extension, continuation, renewal,
amendment, or modification of any Federal contract, grant, loan or cooperative agreement.

(2) If any funds other Federal appropriated funds have been paid or will be paid to any person for
influencing or attempting to influence an officer or employee of any agency, a Member of Congress, an
officer or employee of Congress, or an employee of a Member of Congress in connection with this
Federal contract, Erant, loam or coo#:erative agreement, the undersigned shall complete and submit
Standard Form — LLL, “Disclosure o Lobbying Activities,” in accordance with its instructions.

(3) The undersigned shall require that the language of this certification be included in the award
documents for all subawards at all tiers cSincluding subcontracts, subgrants and contracts under grants,
loans, and cooperative agreements) and that all subrecipients shall certify and disclose accordingly. This
certification is a material representation of fact upon which reliance was placed when this transaction
was made or entered into. Submission of this certification is a prerequisite for making or entering into this
transaction imposed by section 1352, title 31, U.S. Code. Any person who fails to file the required
certri:‘icatim s_?all be subject to a civil penalty of not less than $10,000 and not more than $100,000 for
each such failure.

Statement for Loan Guarantees and Loan Insurance.
The undersigned states, to the best of his or her knowledge and belief, that:

If any funds have been paid or will be paid to any Cperson for influencing or artemptin]g to influence an
officer or employee or an agency, a member of Congress, an officer or employee of Con ress or an
employee of a Member of Congress in connection wit this commitment providing for the United States
to insure or guarantee a loan, the undersigned shall complete and submit Standard Form-LLL, _
“Disclosure of Lobbying Activities,” in accordance with its instructions. Submission of this statement is a
prerequisite for making or entering into this transaction imposed by section 1352, title 31, U.S. Code. An
person who fails to file the required statement shall be subject to a civil penalty of not less than $10,000
and not more than $100,000 for each such failure.

Applicant’s Organization

Minneapolis Public Schools, Special School District #1

Printed Name of Authorized Representative Printed Title of Authorized Representative
William D. Green, J.D., Ph.D. Superintendent of Schools
Signature Date
NS 4/29/08
ED 80-0013 08/05

OMB 0348-0046



Survey on Ensuring Equal Oppor‘tunity for Applicants

OMB No. 1890-0014 Exp. 02/28/09

Purpose: The Federal govemmeﬁt 1s committed to ensuring that all qua!iﬁéd app]icants, small or large, non-religious or faith-

based, have an equal opportunity to compete for Federal funding. In order for us to better understand the population of applicants
for Federal funds, we are asking nonprofit private organizations (not including private universities) to fill out this survey.

Upon receipt, the survey will be separated from the application. Information provided on the survey will not be considered in any

way in making funding decisions and will not be included in the Federal grants database. While your help in this data collection
process is greatly appreciated, completion of this survey is voluntary. i

INSTRUCTIONS FOR SUBMITTING THE SURVEY: IF YOU -AHE'APPLY!NG USING A HARD COPY APPLICATION, PLEASE PLACE THE 4
COMPLETED SURVEY IN AN ENVELOPE LABELED "APPLICANT SURVEY.” SEAL THE ENVELOPE AND INCLUDE IT ALONG WITH YOUR _
APPLICATION PACKAGE. IF YOU ARE APPLYING ELECTRONICALLY, PLEASE SUBMIT THIS SURVEY ALONG WITH YOUR '

APPI ICATION

Applicant’s (Organization) Name: Minneapolis Public Schools, Special School District #1

Applicant’s DUNS Number: 020504114

Federal Program: Foreign Language Assistance CFDA Number: _ 84.2938 _

: Sz F £ » 9
1. Has the applicant ever received a grant or 7. What is the size of the applicant’s annual budget?
contract from the Federal government? (Check only one box.)
Less Than $150,000
| Yes L_-I No D

D $150,000 - $299,999
2. Is the applicant a faith-based organization?

(] $300,000 - $499,999

D Yes No
_ []] $500.000 - $999,999
3. Is the applicant a secular organization?
(] $1,000,000 - $4,999,999
| Yes D No

M ¢s ,000,000 or more
4. Does the applicant have 501(c)(3) status?

M Yes D No

h

- Is the applicant a local affiliate of a national
organization?

[ ves M N

o

How many full-time equivalent employees does
the applicant have? (Check only one box).

D 3 or Fewer D 15-50
|:| 45 [:I 51-100
D 6-14 M over 100




Part II

Arabic and Chinese Extended Sequence in MPS
(ACES)
Budget Narrative for FLAP Proposal

The ACES project proposes a five-year grant cycle. This budget is aligned with proposal
goals, objectives, and activities to ensure quality elementary and secondary programs for
two critical languages serving approximately 3600 students in six MPS elementary and
secondary schools, development of curriculum and training of language teachers. The
district matches approximate 34% of the federal share of the budget and requests a waiver
of 17% of the required 50 % match for FLAP. The district provides as much support as
possible in spite of decreasing revenues, demonstrating a strong commitment to the project
to ensure program continuation beyond the grant period. Program costs for the ACES

project are described for each year of the budget.
Year 1:

Personnel Costs

Grant funding District match
Total personnel/ salaries Total personnel/salaries

SIS0 g (1)
Total benefits \ Total benefits

sssmmnw (BH s (B4

e One licensed project resource and mentor teacher for the ACES program at

(B €2
.5 FTE, (salary QB and benefits §INEI» @34 %) to coordinate the day to day grant
activities; collaborate with the Arabic and Chinese teachers to document the
development of curriculum and assessments for the project; mentor and coach new

language teacher; coordinate community cultural arts presentations at the schools; plan

parent meetings; develop informational brochures; and prepare project materials for

Budget narrative: MPS ACES FLAP 2008 proposal
1



Part IT

dissemination. The coordinator will ensure that the lan guage teachers are supported in

grant activities; the position also builds leadership for teachers of critical languages.

° One highly qualified Arabic teacher for Lyndale Elementary school at .4 FTE,
(salary SREESPand benefits (GBI @ 34%) to design curriculum for and instruct
students in a FLES program.

® One highly qualified Arabic teacher for Sanford Middle school at .4 FTE, (salary
@EEEED and benefits (ESNSENEED). The school matches the position with .2
FTE and fringe benefits. The teacher will desi gn curriculum for and teach three
classes in a sequential program for Arabic at Sanford Middle School.

e One highly qualified part-time Arabic teacher at .2 FTE, (salary GUNNRD and
benefits SuyISNENNEED) to teach in the continuing sequence at Roosevelt Hi gh-
School to add a separate class for students who are at hi gher levels of proficiency in
Arabic. The school matches the position with .4 FTE and fringe benefits. This
teacher is experienced and salaried at a higher level than beginning language
teachers in the project. The teacher will design curriculum for and teach three
classes in a sequential program for

® One highly qualified Chinese teacher for Elizabeth Hall International Elementary
school at .2 FTE (salary Sl and benefits SMSNNNNNEES to design curriculum
and instruct students in a FLES program. This teacher is experienced and salaried at
a higher level than beginning language teachers in the project. The school matches
the position with .8 FTE and fringe benefits.

® One highly qualified Chinese teacher for Northeast Middle School at .4 FTE,

(salary G and benefits SENINMENND). The school matches the position with

Budget narrative: MPS ACES FLAP 2008 proposal
2



Part I1

.6 FTE and fringe benefits. The teacher will design curriculum for and teach five
clgsses in a sequential program for Chinese.

®  One highly qualified part-time Chinese teacher at .6 FTE, (salary $12,800 and
benefits $4,352 @ 34% of salary) to teach in the continuing sequence at Patrick
Henry High School to add upper level classes for students who develop increasingly
higher levels of proficiency in Chinese. The school matches the position with .4
FTE and fringe benefits. The teacher will design curriculum for and teach five
classes in a sequential program for high school.

e As part of the district match for the grant project, the MPS World Lan guages
Curriculum Specialist will dedicate time at .2 FTE, salary ($15,00 salary and
benefits $5,100 @ 34% of salary) to assist with the professional development of
project teachers, project curriculum and assessment development, review project
activities, mentor teachers and assist with preparing project materials for
dissemination.

* Six school principals will dedicate time at .01 FTE ($7,280 salary and benefits
($2475 @ 34% of salary). Each principal will oversee community cultural
presentations in their schools, assist with mentoring new language teachers,
reviewing project activities, and promoting the ACES project in the schools and
community. This is part of the district match for the grant.

 One part-time clerical support position at .2 FTE, (salary $8,000 and benefits _
$2,720 @ 34% of salary) to track the project budget, order instructional materials,

process communication for project participants, word-process project materials, and

Budget narrative: MPS ACES FLAP 2008 proposal
3



Part 11

schedule and communicate with the community resource and cultural arts
participants.

Teacher extended time at teacher hourly rate ($25.00 per hour for a total of 280
hours = $7,000 and benefits $1,190 @17% of hourly rate) provided for the language
teachers, resource teachers, and other content teachers to work on curricula and to
compensate teachers for attending staff development workshops in the summer or
after school.

Substitute teacher time at $150 per day for 5 days for 7 teachers ($5,520 and
benefits $892 @ 17% of substitute pay) to cover classes for teachers so that they
can a few days of observation of high school teachers and to attend conferences or
workshops for staff development, for focus meetin gs and planning that supports the

objectives of the project.

Travel:

Travel expenses support limited travel of project teachers and resource teachers to attend

national conferences for the purposes of professional development for teachers of critical

languages, presenting and disseminating project newly developed curricula. Total cost is

$7,000 for 7 teachers, supported by the grant project.

In-state travel mileage for the teachers is allocated for travel of participants between

schools for meetings, totaling $500.

Total travel costs: $7,500

Contractual includes the following:

$10,000 for funding community resource and cultural arts presenter or performers

to do presentations two to three times during the year in each school. This activity

Budget narrative: MPS ACES FLAP 2008 proposal

4



Part 11

serves the dual goal of introducing the languages and cultures to students in the
schools and motivating them to elect to study these two languages, which are often
unfamiliar to them. In addition, the community resource and cultural arts
performances will be a catalyst for the thematic planning and interdisciplinary
lessons.

$6,000 for small honorariums for college level instructors of Arabic and Chinese to
meet in the focus/study groups of language teachers to look at student work and
give feedback on project materials.

$22,000 as a sub-contract to CARLA for providing summer professional workshops
directly to project teachers; providing technical assistance on development of
assessments for evaluation; and two graduate assistant with proficiency in Arabic
and Chinese to facilitate curriculum development, development of integrated
performance assessments.

$10,000 for staff development fees and tuition to ensure that project teachers
become highly qualified through participation in regional or national staff
development, attendance at language conferences, or attendance at CARLA summer
institutes for teachers.

$2,000 for webpage design and hostin g costs for the project webpage for
dissemination of project materials.

$5000 for the outside evaluator to provide evaluation and assessment of the project

activities and materials.

Total Contractual costs: $55,000

Budget narrative: MPS ACES FLAP 2008 proposal
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Part 11

Instructional materials are integral to the program quality.
= 318,000 of grant funds will be provided to purchase new learning materials for both
critical languages to support each level of language learning at each school. These
materials will include books in the languages and other authentic content-based or
cultural materials; computer software, computers and other technology to support
and enhance classroom language instruction in both languages, Chinese and Arabic;
and subscription to on-line assessment tools necessary for gauging students’
progress towards proficiency.
Total instructional materials costs: $18,000
Space for focus/group and community meetings is needed to support project activities that
occur outside of the schools when appropriate, adequate space is needed.
= $5,000 is provided through the district match for classrooms space, performance
space for cultural arts and community meetings.
Total space costs: $5,000
Other:
Various activities are included in this funding category such as:
=  $2,000 for community and parent outreach activities are an important component
for building understanding of the course offerings and opportunities to apply
learning beyond the school day, such as evening school events to promote Arabic
and Chinese
=  $500 for the development (graphic design and printing) of brochures and posters
that feature the programs and show exemplars of students’ work on the standards in

Arabic and Chinese, and postage for project communications.

Budget narrative: MPS ACES FLAP 2008 proposal
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Part IT

Total Other costs: $2,500
Indirect costs are predetermined through agreement between Minneapolis Public Schools

and the U.S. Department of Education based on 1.9% of total grant, thus costing the project

$5,526.00.

Total grant request for Year 1 is $ 296,395.00 federal share.

District match for Year 1 is $207,055.00 or 34% of the federal share.

Year 2:

Personnel Costs: (includes a .02 projected salary increase each year).

Grant funding District match
Total personnel/ salaries $157,748.00 | Total personnel/salaries $152,409.00
Total benefits $54,340.00 | Total benefits $52,516.00

One licensed project resource and mentor teacher for the ACES program at

.5 FTE, (salary $35,700 and benefits $12,138= 34%). Duties described above.

e One highly qualified Arabic teacher for Lyndale Elementary school at .4 FTE,
(salary $16,728 and benefits 5,687 @34%) to design curriculum and instruct
students in a FLES program.

e One highly qualified Arabic teacher for Sanford Middle school at .4 FTE (salary
$16,728 and benefits $5,687 @34%). The school matches the position with .2 FTE
and fringe benefits. The teacher will design curriculum and teach three classes in a
sequential program.

e One highly qualified part-time Arabic teacher at .2 FTE, (salary $13,120 and

benefits $4,460 @ 34%) to teach in the continuing sequence at Roosevelt High
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School. The school matches the position with .4 FTE and fringe benefits. The
teacher will design curriculum for and teach three classes.

One highly qualified Chinese teacher for Elizabeth Hall International Elementary
school at .2 FTE (salary $13,120 and benefits $4,4460 @ 34%) to design
curriculum and instruct students in a FLES program. The school matches the
position with .8 FTE and fringe benefits.

One highly qualified Chinese teacher for Northeast Middle School at .4 FTE,

(salary $16,728 and benefits $5,687 @34%). The school matches the position with
-6 FTE and fringe benefits. The teacher will design curriculum for and teach five
classes in a sequential program for Chinese.

One highly qualified part-time Chinese teacher at .6 FTE, (salary $ 25,092 and
benefits $8,531@ 34%) to teach in the continuing sequence at Patrick Henry High
School to add upper level classes for students who develop increasin gly higher
levels of proficiency in Chinese. The school matches the position with .4 FTE
and fringe benefits. The teacher will design curriculum for and teach five classes
in a sequential program for high school.

As part of the district match for the grant project, the MPS World Languages

Curriculum Specialist will dedicate time at .1 FTE, salary ($15,300 salary and
benefits $5,202 @ 34%) to assist with the professional development of project
teachers, project curriculum and assessment development, review project activities,
mentor teachers and assist with preparing project materials for dissemination.

Six school principals will dedicate time at .01 FTE ($6,240 salary and benefits

$2121 @ 34%). Each principal will oversee community cultural presentations in
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their schools, assist with mentoring new language teachers, reviewing project
activities, and promoting the ACES project in the schools and community. This is
part of the district match for the grant.

One part-time clerical support position at .2 FTE, (salary $8,200 and benefits
$2,788 @ 34%) to track the project budget, order instructional materials, process
communication for project participants, word-process project materials, and
schedule and communicate with the community resource and cultural arts
participants.

Teacher extended time at teacher hourly rate ($25.00 per hour) for a total of 280
hours ($7,000) and benefits ($1,190 = 17% of hourly rate) provided for the
language teachers, resource teachers, and other content teachers to work on
curricula and to compensate teachers for attending staff development workshops in
the summer or after school.

Substitute teacher time at $150 per day for 5 days for 7 teachers ($5,520) and
benefits ($892 = 17% of substitute pay) to cover classes for teachers so that they
can a few days of observation of high school teachers and to attend conferences or
workshops for staff development, for focus meetings and planning that supports the

objectives of the project.

Travel:

Travel expenses support limited travel of project teachers and resource teachers to attend

national conferences for the purposes of professional development for teachers of critical

languages, presenting and disseminating project newly developed curricula. Total cost is

$7,000 for 7 teachers, supported by the grant project.
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In-state travel mileage for the teachers is allocated for travel of participants between
schools for meetings, totaling $500.

Total travel costs: $7,500

Contractual includes the following:

 $10,000 for funding community resource and cultural arts presenter or performers
to do presentations two to three times during the year in each school. This activity
serves the dual goal of introducing the languages and cultures to students in the
schools and motivating them to elect to study these two languages, which are often
unfamiliar to them. In addition, the community resource and cultural arts
performances will be a catalyst for the thematic planning and interdisciplinary
lessons.

e $6,000 for small honorariums for college level instructors of Arabic and Chinese to
meet in the focus/study groups of language teachers to look at student work and
give feedback on project materials.

e $23,000 as a sub-contract to CARLA for providing summer professional workshops
directly to project teachers; providing technical assistance on development of
assessments for evaluation; and two graduate assistant with proficiency in Arabic
and Chinese to facilitate curriculum development, development of inte grated
performance assessments. The increase in year two covers increases in salary and
fringe benefits at the University of Minnesota.

e $10,000 for staff development fees and tuition to ensure that project teachers

become highly qualified through participation in regional or national staff
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development, attendance at language conferences, or attendance at CARLA summer

institutes for teachers.

$2,000 for webpage design and hosting costs for the project webpage for
dissemination of project materials.

$5000 for the outside evaluator to provide evaluation and assessment of the project

activities and materials.

Total Contractual costs: $56,000

Instructional materials are integral to the program quality.

$16,000 of grant funds will be provided to purchase new learning materials for both
critical languages to support each level of language learning at each school. These
materials will include books in the languages and other authentic content-based or
cultural materials; computer software, computers and other technology to support
and enhance classroom language instruction in both languages, Chinese and Arabic;
and subscription to on-line assessment tools necessary for gauging students’
progress towards proficiency. The amount for materials is reduced each year of the
grant because of previous purchases, but certain materials costs, such as

consumables and on-line assessment subscriptions remain constant.

Total instructional materials costs: $16,000

Space for focus/group and community meetings is needed to support project activities that

occur outside of the schools when appropriate, adequate space is needed.

$5,000 is provided through the district match for classrooms space, performance

space for cultural arts and community meetings.

Total space costs: $5,000
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Other:
Various activities are included in this funding category such as:
= $2,000 for community and parent outreach activities are an important component
for building understanding of the course offerings and opportunities to apply
learning beyond the school day, such as evening school events to promote Arabic
and Chinese
= $500 for the development (graphic design and printing) of brochures and posters
that feature the programs and show exemplars of students’ work on the standards in
Arabic and Chinese, and postage for project communications.
Total other costs: $2,500
Indirect costs are predetermined through agreement between Minneapolis Public Schools
and the U.S. Department of Education based on 1.9% of total grant, thus costing the project
$5,587.00.

Total grant request for Year 2 is $ 299, 675.00 federal share.

District match for Year 1 is $205,662.00 or 34% of the federal share.

Year 3:

Personnel Costs: (includes a .02 projected salary increase each year).

Grant funding District match
Total personnel/ salaries $160,442 Total personnel/salaries $155,308
Total benefits $56,938 Total benefits $55,090

e One licensed project resource and mentor teacher for the ACES program at

.S FTE, (salary $36,414 and benefits $12,744= 35%). Duties described above.
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e One highly qualified Arabic teacher for Lyndale Elementary School at .4 FTE
(salary $17,062 and benefits $5,972 @35%) to design curriculum and instruct
students in a FLES program.

e One highly qualified Arabic teacher for Sanford Middle school at .4 FTE (salary
(salary $17,062 and benefits $5,972 @35%) The school matches the position with
.2 FTE and fringe benefits. The teacher will design curriculum and teach three
classcs in a sequential program.

e One highly qualified part-time Arabic teacher at .2 FTE, (salary $13,317 and
benefits $4,661 @ 35%) to teach in the continuing sequence at Roosevelt High
School. The school matches the position with .4 FTE and fringe benefits. The
teacher will design curriculum for and teach three classes.

e One highly qualified Chinese teacher for Elizabeth Hall International Elementary
School at .2 FTE (salary $13,317 and benefits $4,661 @ 35%) to design curriculum
and instruct students in a FLES program. The school matches the position with .8
FTE and fringe benefits.

e One highly qualified Chinese teacher for Northeast Middle School at .4 FTE,
(salary $17,062 and benefits $5,972 @35%) The school matches the position with
.6 FTE and fringe benefits. The teacher will design curriculum for and teach five
classes in a sequential program for Chinese.

e  One highly qualified part-time Chinese teacher at .6 FTE, (salary $ 25,594 and
benefits $8,598 @ 35%) to teach in the continuing sequence at Patrick Henry High
School to add upper level classes for students who develop increasingly higher
levels of proficiency in Chinese. The school matches the position with .4 FTE
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and fringe benefits. The teacher will design éum'culum for and teach five classes
in a sequential program for high school.

As part of the district match for the grant project, the MPS World Languages
Curriculum Specialist will dedicate time at .1 FTE, salary ($15,606 salary and
benefits $5,462 @ 35%) to assist with the professional development of project
teachers, project curriculum and assessment development, review project activities,
mentor teachers and assist with preparing project materials for dissemination.

Six school principals will dedicate time at .01 FTE ($6,522 salary and benefits
$2,282 @ 35%). Each principal will oversee communi ty cultural presentations in
their schools, assist with mentoring new language teachers, reviewing project
activities, and promoting the ACES project in the schools and community. This is
part of the district match for the grant.

One part-time clerical support position at .2 FTE, (salary $8,364 and benefits
$2,927 @ 35%) to track the project budget, order instructional materials, process
communication for project participants, word-process project materials, and
schedule and communicate with the community resource and cultural arts
participants.

Teacher extended time at teacher hourly rate ($25.00 per hour) for a total of 280
hours ($7,000) and benefits ($1,225 = 17.5 % of hourly rate) provided for the
language teachers, resource teachers, and other content teachers to work on
curricula and to compensate teachers for attendin g staff development workshops in

the summer or after school.
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Substitute teacher time at $150 per day for 5 days for 7 teachers ($5,520) and
benefits ($918= 17.5 % of substitute pay) to cover classes for teachers so that they
can a few days of observation of high school teachers and to attend conferences or
workshops for staff development, for focus meetings and planning that supports the

objectives of the project.

Travel:

Travel expenses support limited travel of project teachers and resource teachers to attend

national conferences for the purposes of professional development for teachers of critical

languages, presenting and disseminating project newly developed curricula. Total cost is

$7,000 for 7 teachers, supported by the grant project.

In-state travel mileage for the teachers is allocated for travel of participants between

schools for meetings, totaling $500.

Total travel costs: $7,500

Contractual includes the following:

$9,000 for funding community resource and cultural arts presenter or performers to
do presentations two to three times during the year in each school. Reduced by
$1,000 from previous years to not duplicate activities in schools.

$6,000 for small honorariums for college level instructors of Arabic and Chinese to
meet in the focus/study groups of language teachers to look at student work and
give feedback on project materials.

$23,400 as a sub-contract to CARLA for providing summer professional workshops
directly to project teachers; providing technical assistance on development of

assessments for evaluation; and two graduate assistant with proficiency in Arabic
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and Chinese to facilitate curriculum development, development of integrated
performance assessments. The increase in year two covers increases in salary and
fringe benefits at the University of Minnesota.

e $10,000 for staff development fees and tuition to ensure that project teachers
become highly qualified through participation in regional or national staff
development, attendance at language conferences, or attendance at CARLA summer
institutes for teachers.

e $1,000 for updating and hosting costs for the project webpage for dissemination of
project materials.

e $5000 for the outside evaluator to provide evaluation and assessment of the project
activities and materials.

Total Contractual costs: $54,400
Instructional materials are integral .to the program quality.

= $12,000 of grant funds will be provided to purchase new learning materials for both
critical languages to support each level of language learning at each school. The
amount for materials is reduced each year of the grant because of previous
purchases, but certain materials costs, such as consumables and on-line assessment
subscriptions remain constant.

Total instructional materials costs: $12,000
Space for focus/group and community meetings is needed to support project activities that
occur outside of the schools when appropriate, adequate space is needed.

= $5,000 is provided through the district match for classrooms space, performance

space for cultural arts and community meetings.
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Total space costs: $5,000

Other:

Various activities are included in this funding category such as:

= $2,000 for community and parent outreach activities are an important component

for building understanding of the course offerin gs and opportunities to apply

learning beyond the school day, such as evening school events to promote Arabic

and Chinese

= $500 for the development ( graphic design and printing) of brochures and posters

that feature the programs and show exemplars of students’ work on the standards in

Arabic and Chinese, and postage for project communications.

Total other costs: $2,500

Indirect costs are predetermined through agreement between Minneapolis Public Schools

and the U.S. Department of Education based on 1.9% of total grant, thus costing the project

$5,5581.00.

Total grant request for Year 3 is $ 299.362.00 federal share.

District match for Year 1 is $215,398 or 34% of the federal share.

Year 4:

Personnel Costs: (includes a .02 projected salary increase each year).

Grant funding District match
Total personnel/ salaries $163,406.00 | Total personnel/salaries $158,680
Total benefits $58,034 Total benefits $56,284
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e One licensed project resource and mentor teacher for the ACES program at
-5 FTE, (salary $37,141 and benefits $13,000= 35%). Duties described above.

® One highly qualified Arabic teacher for Lyndale Elementary school at .4 FTE,
(salary $17,404 and benefits $6,091 @35%). to design curriculum and instruct
students in a FLES program.

® One highly qualified Arabic teacher for Sanford Middle school at .4 FTE (salary
(salary $17,404 and benefits $6,091 @35%). The school matches the position with
-2 FTE and fringe benefits. The teacher will design curriculum and teach three
classes in a sequential program.

e  One highly qualified part-time Arabic teacher at .2 FTE, (salary $13,583 and
benefits $4,754 @ 35%) to teach in the continuing sequence at Roosevelt High
School. The school matches the position with .4 FTE and fringe benefits. The
teacher will design curriculum for and teach three classes.

* One highly qualified Chinese teacher for Elizabeth Hall International Elementary
school at .2 FTE (salary $13,583 and benefits $4,754 @ 35%) to design curriculum
and instruct students in a FLES program. The school matches the position with .8
FTE and fringe benefits.

¢ One highly qualified Chinese teacher for Northeast Middle School at .4 FTE,
(salary $17,404 and benefits $6,091 @35%). The school matches the position with
.6 FTE and fringe benefits. The teacher will design curriculum for and teach five

classes in a sequential program for Chinese.

One highly qualified part-time Chinese teacher at .6 FTE, (salary $ 26,105 and

benefits $9,137 @ 35%) to teach in the continuing sequence at Patrick Henry High
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School to add upper level classes for students who develop increasingly higher
levels of proficiency in Chinese. The school matches the position with .4 FTE
and fringe benefits. The teacher will design curriculum for and teach five classes
in a sequential program for high school.

As part of the district match for the grant project, the MPS World Languages
Curriculum Specialist will dedicate time at .1 FTE, salary ($8,076 salary and
benefits $2,826 @ 35%) to assist with the professional development of project
teachers, project curriculum and assessment development, review project activities,
mentor teachers and assist with preparing project materials for dissemination.

Six school principals will dedicate time at .01 FTE ($6,684 salary and benefits
$2,339 @ 35%). Each principal will oversee community cultural presentations in
their schools, assist with mentoring new language teachers, reviewing project
activities, and promoting the ACES project in the schools and community. This is
part of the district match for the grant.

One part-time clerical support position at .2 FTE, (salary $8,531 and benefits $2986
@ 35%) to track the project budget, order instructional materials, process
communication for project participants, word-process project materials, and
schedule and communicate with the community resource and cultural arts
participants.

Teacher extended time at teacher hourly rate ($25.00 per hour) for a total of 280
hours ($7,000) and benefits ($1,225 = 17.5 % of hourly rate) provided for the

language teachers, resource teachers, and other content teachers to work on
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curricula and to compensate teachers for attending staff development workshops in
the summer or after school.

Substitute teacher time at $150 per day for 5 days for 7 teachers ($5,520) and
benefits ($892 = 17% of substitute pay) to cover classes for teachers so that they
can a few days of observation of high school teachers and to attend conferences or
workshops for staff development, for focus meetings and planning that supports the

objectives of the project.

Travel:

Travel expenses support limited travel of a team project teachers and resource teachers to

attend national conferences for the purposes of professional development for teachers of

critical languages, presenting and disseminating project newly developed curricula. In-state

travel mileage for the teachers is allocated for travel of participants between schools for

meetings, totaling $500.

Total travel costs: $6,500

Contractual includes the following:

$8,000 for funding community resource and cultural arts presenter or performers to
do presentations two to three times during the year in each school. Reduced by
$1,000 from previous years to not duplicate activities in schools.

$6,000 for small honorariums for college level instructors of Arabic and Chinese to
meet in the focus/study groups of language teachers to look at student work and
give feedback on project materials.

$24,000 as a sub-contract to CARLA for providing summer professional workshops

directly to project teachers; providing technical assistance on development of
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assessments for evaluation; and two graduate assistant with proficiency in Arabic
and Chinese to facilitate curriculum development, development of integrated
performance assessments. The increase in year two covers increases in salary and
fringe benefits at the University of Minnesota.

$8,000 for staff development fees and tuition to ensure that project teachers become
highly qualified through participation in regional or national staff development,
attendance at language conferences, or attendance at CARLA summer institutes for
teachers. Reduced from previous years total.

$1,000 for updating and hosting costs for the project webpage for dissemination of
project materials.

$5000 for the outside evaluator to provide evaluation and assessment of the project

activities and materials.

Total Contractual costs: $52,000

Instructional materials are integral to the program quality.

$11,000 of grant funds will be provided to purchase new learning materials for both
critical languages to support each level of language learning at each school. The
amount for materials is reduced each year of the grant because of previous
purchases, but certain materials costs, such as consumables and on-line assessment

subscriptions remain constant.

Total instructional materials costs: $11,000

Space for focus/group and community meetings is needed to support project activities that

occur outside of the schools when appropriate, adequate space is needed.
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= $5,000 is provided through the district match for classrooms space, performance
space for cultural arts and community meetings.
Total space costs: $5,000
Other:
Various activities are included in this funding category such as:
= $2,000 for community and parent outreach activities are an important component
for building understanding of the course offerings and opportunities to apply
learning beyond the school day, such as evening school events to promote Arabic
and Chinese
= $500 for the development (graphic design and printing) of brochures and posters
that feature the programs and show exemplars of students’ work on the standards in
Arabic and Chinese, and postage for project communications.
Total Other costs: $2,500
Indirect costs are predetermined through agreement between Minneapolis Public Schools
and the U.S. Department of Education based on 1.9% of total grant, thus costing the project
$5,5751.00.

Total grant request for Year 4 is $ 299.016.00 federal share.

District match for Year 1 is $219,964 or 34% of the federal share.

Year 5:

Personnel Costs: (includes a .02 projected salary increase each year).

Grant funding District match
Total personnel/ salaries $166,427 Total personnel/salaries $161, 932
Total benefits $59,151 Total benefits $57, 437
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One licensed project resource and mentor teacher for the ACES program at

.5 FTE, (salary $37,885 and benefits $13, 259 = 35%). Duties described above.
One highly qualified Arabic teacher for Lyndale Elementary school at .4 FTE,
(salary $17,751and benefits $6,213 @35%). to design curriculum and instruct
students in a FLES program.

One highly qualified Arabic teacher for Sanford Middle school at .4 FTE (salary
(salary $17,751and benefits $6,213 @35%). The school matches the position with
-2 FTE and fringe benefits. The teacher will design curriculum and teach three
classes in a sequential program.

One highly qualified part-time Arabic teacher at .2 FTE, (salary $13,855 and
benefits $4,849 @ 35%) to teach in the continuing sequence at Roosevelt Hi gh
School. The school matches the position with .4 FTE and fringe benefits. The
teacher will design curriculum for and teach three classes.

One highly qualified Chinese teacher for Elizabeth Hall International Elementary
school at .2 FTE (salary $13,855 and benefits $4,849 @ 35%) to design curriculum
and instruct students in a FLES program. The school matches the position with .8
FTE and fringe benefits.

One highly qualified Chinese teacher for Northeast Middle School at .4 FTE,
(salary $17,751and benefits $6,213 @35%). The school matches the position with
-6 FTE and fringe benefits. The teacher will design curriculum for and teach five

classes in a sequential program for Chinese.
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One highly qualified part-time Chinese teacher at .6 FTE, (salary $ 26,627 and
benefits $9,319 @ 35%) to teach in the continuing sequence at Patrick Henry High
School to add upper level classes for students who develop increasingly higher
levels of proficiency in Chinese. The school matches the position with .4 FTE
and fringe benefits. The teacher will design curriculum for and teach five classes
in a sequential program for high school.

As part of the district match for the grant project, the MPS World Languages
Curriculum Specialist will dedicate time at .1 FTE, salary ($16,556 salary and
benefits $5,794 @ 35%) to assist with the professional development of project
teachers, project curriculum and assessment development, review project activities,
mentor teachers and assist with preparing project materials for dissemination.

Six school principals will dedicate time at .01 FTE ($6,816 salary and benefits
$2,385 @ 35%). Each principal will oversee community cultural presentations in
their schools, assist with mentoring new language teachers, reviewing project
activities, and promoting the ACES project in the schools and community. This is
part of the district match for the grant.

One part-time clerical support position at .2 FTE, (salary $8,531 and benefits $2986

@ 35%) to track the project budget, order instructional materials, process
communication for project participants, word-process project materials, and
schedule and communicate with the community resource and cultural arts
participants.

Teacher extended time at teacher hourly rate ($25.00 per hour) for a total of 280

hours ($7,000) and benefits ($1,225 = 17.5 % of hourly rate) provided for the
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language teachers, resource teachers, and other content teachers to work on
curricula and to compensate teachers for attending staff development workshops in
the summer or after school.

Substitute teacher time at $150 per day for 5 days for 7 teachers ($5,520) and
benefits ($892 = 17% of substitute pay) to cover classes for teachers so that they
can a few days of observation of high school teachers and to attend conferences or
workshops for staff development, for focus meetings and planning that supports the

objectives of the project.

Travel:

Travel expenses support limited travel of a team project teachers and resource teachers to

attend national conferences for the purposes of professional development for teachers of

critical languages, presenting and disseminating project newly developed curricula. In-state

travel mileage for the teachers is allocated for travel of participants between schools for

meetings, totaling $500.

Total travel costs: $6,500

Contractual includes the following:

$8,000 for funding community resource and cultural arts presenter or performers to
do presentations two to three times during the year in each school. Reduced by
$1,000 from previous years to not duplicate activities in schools.

$6,000 for small honorariums for college level instructors of Arabic and Chinese to
meet in the focus/study groups of language teachers to look at student work and

give feedback on project materials.
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® $24,700 as a sub-contract to CARLA for providin g summer professional workshops
directly to project teachers; providing technical assistance on development of
assessments for evaluation; and two graduate assistant with proficiency in Arabic
and Chinese to facilitate curriculum development, development of integrated
performance assessments. The increase in year two covers increases in salary and
fringe benefits at the University of Minnesota.

®  $6,000 for staff development fees and tuition to ensure that project teachers become
highly qualified through participation in regional or national staff development,
attendance at language conferences, or attendance at CARLA summer institutes for
teachers. Reduced from previous years total.

* $1,000 for updating and hosting costs for the project webpage for dissemination of
project materials.

*  $5000 for the outside evaluator to provide evaluation and assessment of the project
activities and materials.

Total Contractual costs: $50,700
Instructional materials are integral to the program quality.

= $9,000 of grant funds will be provided to purchase new learning materials for both
critical languages to support each level of language learning at each school. The
amount for materials is reduced each year of the grant because of previous
purchases, but certain materials costs, such as consumables and on-line assessment
subscriptions remain constant.

Total instructional materials costs: $9,000
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Space for focus/group and community meetings is needed to support project activities that
occur outside of the schools when appropriate, adequate space is needed.
* $5,000 is provided through the district match for classrooms space, performance
space for cultural arts and community meetings.
Total space costs: $5,000
Other:
Various activities are included in this funding category such as:
= $2,000 for community and parent outreach activities are an important component
for building understanding of the course offerings and opportunities to apply
learning beyond the school day, such as evening school events to promote Arabic
and Chinese
= $500 for the development (graphic design and printing) of brochures and posters
that feature the programs and show exemplars of students’ work on the standards in
Arabic and Chinese, and postage for project communications.
Total Other costs: $2,500
Indirect costs are predetermined through agreement between Minneapolis Public Schools
and the U.S. Department of Education based on 1.9% of total grant, thus costing the project
$5,591.00.

Total grant request for Year 5 is $ 299,870.00 federal share.

District match for Year 1 is $224,369 or 34% of the federal share.

Total request for five years of federal funding = $1,494,318.00
Total district funding match at approximately 34% = $1,075,318.00
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