HIGHLIGHTS OF MAINE’S ESEA FLEXIBILITY REQUEST

COLLEGE- AND CAREER-READY expectations FOR ALL STUDENTS

Maine adopted rigorous English language arts and mathematics standards now in place in 45 other States and the District of Columbia.  Maine is working with a consortium of States to develop and adopt a set of English language proficiency standards aligned to the college- and career-ready standards, and has begun the process of adopting the Common Core Essential Elements for the college- and career-ready expectations for students with significant cognitive disabilities. Maine developed a comprehensive roll-out plan to ensure awareness, facilitate transition and support implementation of the State’s college- and career-ready standards, and to ensure that all students were able to access and achieve the standards.  Maine is a governing State in the Smarter Balanced Assessment Consortium under the Race to the Top Assessment program.
IMPROVED STATE AND DISTRICT ACCOUNTABILITY FOR ALL STUDENTS
Differentiated Accountability and Support:  Maine is proposing a new accountability system based on college- and career-ready standards that uses four types of analyses to separate Title I schools into five categories, and to provide the data needed to inform the interventions and supports to be provided to schools in each category.  The four analyses are (1) school achievement and progress on State assessments, (2) within-school achievement gaps, (3) subgroup analyses, and (4) Maine’s new School Accountability Index (SAI).
Ambitious Performance Targets: Maine established new school and subgroup-level performance targets in reading and mathematics that will cut the gap to proficiency in half within six years.  
Renewed Focus on Closing Achievement Gaps: Maine will identify schools in the State with the greatest challenges for groups of students as “Focus schools” and demand interventions to improve student performance.  To identify schools with large achievement gaps, Maine will calculate a within-school achievement gap index based on absolute performance and progress of each subgroup in reading and math.  A Maine Department of Education (DOE) School Improvement Specialist will be assigned to each Focus school to provide guidance and support for the schools to implement a 3-year school improvement plan focused on decreasing within-school gaps.
To capture more schools in the accountability system, Maine is lowering the minimum number of students necessary for individual subgroup performance to be considered (known as “n-size”) from 20 to 10.  As a result, Maine is holding 89 more schools accountable for subgroup performance.  Maine has also created a combined subgroup composed of economically disadvantaged, students with disabilities, and students who are African American, Native American or Hispanic.  Maine identified 22 additional Title I schools for interventions based on the performance of the combined subgroup.
Aggressive Plan for Turning Around the Lowest-Performing Schools: Maine will identify the lowest-performing schools in the State as “Priority schools” and ensure that districts implement meaningful interventions in these schools. All Priority schools will be assigned a Maine DOE School Improvement Specialist who will assist school leadership in conducting a needs assessment and developing a multi-year school improvement plan during the 20132014 school year.  All Priority schools will be required to implement interventions aligned with the turnaround principles for a minimum of three years, beginning in the 20142015 school year.  Maine requires priority schools to use the Indistar system to support needs analysis and improvement planning, with oversight and input from the School Improvement Specialist who works directly with the school or district and serves as a liaison to the Maine DOE.  
Building Capacity for School Improvement:   Maine has begun the task of reorganizing the Maine DOE in order provide a more comprehensive set of interventions and supports than the State has implemented in the past, along with the adoption of college- and career-ready standards, new assessments, and new teacher and leader evaluation and support systems.  Maine is working to build a State System of Support to better target the needs of its schools and has reorganized the “Learning Systems Team” and sub-team structure to increase State capacity to support school and district improvement.  These new structures, operating procedures, and related resources and materials support Priority and Focus schools and are available for other schools across the State.  
Increased Accountability and Support for Districts:  Maine is developing a standardized agency-wide sub-recipient monitoring system to help target districts most in need of support.  Maine is also supporting districts through the development of an online community of practice that allows educators across the State to collaborate and share best practices. 
Any Priority or Focus school that does not demonstrate growth during the first two years implementation will experience an expanded set of interventions and supports including updating and conducting an external review of the school improvement plan.  If there is still no improvement following year three, schools must identify, with Maine DOE support, at least one certified specialist whose primary responsibility is to provide ongoing classroom-based professional development and support for interventions.
SUPPORTING EFFECTIVE INSTruCTION AND LEADERSHIP
Maine will finalize statewide guidelines for teacher and principal evaluation and support systems in the fall of 2013.  Maine passed legislation in 2012 that lays the groundwork for its plan to meet the requirements of ESEA flexibility.  The law requires every School Administrative Unit (SAU) to develop and implement a performance evaluation and professional growth system for all teachers and principals.  Each system must include: a clear set of professional practice standards the educators will be expected to meet; multiple ways of measuring an educator’s effectiveness, including evaluation of professional practices and student learning and growth, which must be a significant factor; a rating scale consisting of four levels of effectiveness; and opportunities for educators to improve their effectiveness.  The system must also be used to inform professional development and support educators with low ratings with a professional improvement plan.  All SAUs must develop these systems in the 20132014 school year, pilot them in the 20142015 school year, and implement them in the 20152016 school year.  

