ESEA FLEXIBILITY — REQUEST FOR WINDOW 4 U.S. DEPARTMENT OF EDUCATION

Attachment #1

Various Notifications were provided to LEAs and the public. These included Press releases,
Memorandums to District Superintendents, and emails.

The following is the first notification that was sent out almost immediately after the decision was
made for WDE to apply for the ESEA Flexibility Waivers. It was sent out by email to LEA
superintendents, Title | Directors, and various staff at the Wyoming Department of Education
(WDE). WDE staff were asked to forward this notification to the constituency lists for the
programs for which they were responsible.

Included in this email was an attachment with the waivers requested, assurances, and
consultation information. Additional consultation and feedback will be gathered over the coming
months.

David Holbrook <david.holbrook@wyo.gov>
ESEA Flexibility Waiver Submission

David Holbrook <david.holbrook@wyo.gov> Tue, Feb 26, 2013 at 1:50 PM

To: David Holbrook <david.holbrook@wyo.gov>

Cc: Carol Illian <carol.illian@wyo.gov>, Deb Lindsey <deb.lindsey@wyo.gov>, Julie Magee
<julie.magee@wyo.gov>, Drew Dilly <drew.dilly@wyo.gov>, Teri Wigert
<teri.wigert@wyo.gov>, Susan Williams <susan.williams@wyo.gov>, Randall Butt
<randall.butt@wyo.gov>, Darlena Schlachter <darlena.schlachter@wyo.gov>, Sean Mclnerney
<sean.mcinerney@wyo.gov>, Laurie Hernandez <laurie.hernandez@wyo.gov>, Jim Rose
<jim.rose@wyo.gov>, Marykay Hill <marykay.hill@wyo.gov>, Tom Lacock
<tom.lacock@wyo.gov>, Jo-ann Numoto <jo-ann.numoto@wyo.gov>, Kenya Haynes
<kenya.haynes@wyo.gov>, Dianne Frazer <dianne.frazer@wyo.gov>, Elaine Marces
<elaine.marces@wyo.gov>, Beth VanDeWege <beth.vandewege@wyo.gov>, Rita Watson
<rita.watson@wyo.gov>, Trisha Sparks <trisha.sparks@wyo.gov>

Hello District Superintendents, Title | Directors, Committee of Practitioners, and others,

Last week, Governor Matt Mead met with some of the leadership at the United States
Department of Education to discuss issues related to education in Wyoming. One of the topics
that was discussed was the need for relief from the escalating AYP targets set for the Annual
Measurable Objectives (AMOs) which are set to scale up to 100% proficient for all categories
during the 2013-2014 school year.

Governor Mead's discussions resulted in a decision to ask the Wyoming Department of
Education to submit a request for the ESEA Flexibility Waivers offered by the United States
Department of Education. Window Four (4) of the ESEA Flexibility Waiver Submissions closes
on February 28th, 2013. It is the intention of the Wyoming Department of Education to submit
an ESEA Flexibility Waiver request during Window Four (4).
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Attached you will find the portion of Wyoming's ESEA Flexibility Waiver request that includes
the waivers requested, the assurances required to receive those waivers, and the need for
consultation with you and other stakeholders.

There are Thirteen (13) waivers offered, three of which are optional. Wyoming is seeking 11 of
the 13 waivers. The optional waiver Wyoming is requesting relates to allowing high schools to
be served with Title I-A funds out of rank order if the high school has a graduation rate below 60
percent.

This email is one of the first steps in the consultation process that is required for the ESEA
Flexibility Waivers. Dr. Rose announced that WDE would likely be pursuing these waivers when
he met with district superintendents virtually on February 20th. Further consultation in addition
to this email is planned in order to gain input from all stakeholders, however, this will need to
take place after our waiver submission to United State Department of Education.

Please, if possible, review the attached document with the waivers, assurances, and consultation
requirements and reply to this message with any comments you may have regarding the
appropriateness of the waivers and assurances for Wyoming, and ideas to ensure that you and
other stakeholders have opportunity for meaningful input.

I will continue to receive comments beyond submission, but if you are able to reply by noon on
Thursday, Feb 28th those comments can be included in our submission.

Thanks,
David

P.S. Please forward this to all interested parties that might like to comment.

Dr. David J. Holbrook

Federal Programs Division Director

Supervisor, Title I and Title 111 Section

Title | Program Manager

Native American Education Consultant

Wyoming Department of Education

2300 Capitol Avenue, 2nd Floor Hathaway Building

Cheyenne, WY 82002

307-777-6260

Waivers - Assurances - consultation for ESEA Flexibility Waivers.docx
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Wyoming Department of Education

PRESS RELEASE

For Immediate Release:

March 15, 2013

Contact:

Tom Lacock

{307) 777-5399
P

Wyoming granted extension for ESEA Waiver application

CHEYENNE - The Wyoming Departtment of Education (WDE) has been granted an extension on
its application for a flexibility waiver from the Elementarv and Secondarv Education Act
({ESEA), as amended by the No Child Left Behind Act.

The extension allows the WDE to submit a revised flexibility watver request to the US
Department of Education by April 15, 2013, The US Department of Education informed the
WDE that it had granted the extetision in a letter from Assistant Secretary Deborah Delisle to
WDE Interim Director Dr. Jim Rose on March 7.

“This gives us a significant amount of time to flesh out and draft a more comprehensive response
that is substantially more approvable,” said Wyoming Department of Education Federal
Programs Unit Director Dr. David Holbrook. “It also allows more time for our stakeholders in
Wyoming to offer their comments and suggestions for the process.”

The flexibility waiver requests relief from provisions of the ESEA also known as the No Child
Left Behind Act. Almost every other state in the countrv has already been granted a watver.
Without a waiver, every single student in Wyoming would have to score at the proficient level or
higher in 2014. Schools could face budget restrictions if every student does not meet these
standards.

With this extension, WDE has been granted additional time to prepare and subinit a request that
will allow Wyoming school districts the flexibilitv to use their Title I funding to target the
greatest needs in their schools and district.

If a school fails to make AYP for two consecutive yvears, the district can go into “improvement,™
status, which compromises the ability of local districts to spend some federal education money in
wavs thev see as beneficial. Instead, the United States Department of Education requires those
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districts to spend portions of their federal dollars in specific areas eliminating some local control
over school budgets.

“We have a federal accountability systetn that doesn’t necessarily reflect the needs of districts
and schools in Wyoming,” Holbrook said. “This will allow us to use the State Accountability
system developed by the Wyvoming Legislature to report to both state and federal systems. This
will cut down on the bureaucracy.”

The components of the legislation that has been passed into law by the Wyoming Legislature in
the Wyoming Accountability in Education Act (WAEA), are well-aligned to the federal priorities
outlined in the ESEA Flexibility Waivers.

Without the waivers, Wvoming’s highest performing schools will be categorized under the
Wyoming systetn as “Exceeding Expectations,” while under the federal ESEA system, in 2014,
will very likely be categorized as failing schools because they would not be able to meet AYP
targets of 100 percent proficiency for all students and all subgroups of students.

After submission of the waiver and a time of negotiation and assurance between the US
Department of Education and the WDE, it 15 hoped that the waiver request decision will come in
time for the 2013-14 school vear.

Comments from Wyoming stakeholders mayv be included in the submission if received before
noon, April 15, They can be directed to Dr. David Holbrook, Federal Programs Unit Leader at

307-777-6260 or david holbrook@wyo.gov.
30 -
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Wyoming Department of Education

lim Rose, Interim Director
Hathaway Building, 2" Floor, 2300 Capitol Avenue
Cheyenne WY 82002-0050
Phone: 307-777-7675 Fax: 307-777-6234 Website: edu.wyoming.gov

MEMORANDUM NO. 2013-026
TO: School District Superintendents

FROM: Dr. Jim Rose, Interim Director, Wyoming Department of Education
Dr. David Holbrook, Unit Leader, Federsl Programs

DATE: March 18, 2013

SUBJECT: Wyoming Granted Extension for ESEA Waiver Application

INFORMATION TO SHARE

The Wyoming Department of Education (WDE) has been granted an extension on its
application for a flexibility waiver from the Elementary and Secondary Education
Act (ESEA], as amended by the No Child Left Behind Act.

The extension allows the WDE to submit a revised flexibility waiver request to the
US Department of Education by April 15, 2013, The US Department of Education
informed the WDE that it had granted the extension in a letter from Assistant
Secretary Deborah Delisle to WDE Interim Director Dr. Jim Rose on March 7.

The WDE had submitted its original flexibility waiver request to the US Department
of Education on February 28, which was the final day in Window Four of the ESEA
Flexibility Submission calendar. In subsequent conversations with the US
Department of Education, WDE requested additional time to prepare its flexibility
waiver submission and receive comments and suggestions regarding the waiver
from its stakeholders in Wyoming.

The US Department of Education responded with a letter granting the extension late
last weel and offered its assistance to the WDE through the waiver application
process.

The flexibility waiver requests relief from provisions of the ESEA, specifically

escalating Adequate Yearly Progress (AYP) targets set for the Annual Measurable
Objectives [AMO’s). Without the flexibility waiver, the AYP targets =zet for 2014
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School District Superintendents
March 18 , 2013
Page 2

require that all students in Wyoming be proficient or advanced, as measured by the
state assessment, (PAWS in grades 3-8) in reading, science and math and the ACT
in grade 11.

With this extension, WDE has been granted additional time to prepare and submit a
request that will allow Wyoming school districts the flexibility to use their Title 1
funding to target the greatest needs in their schools and district.

When a school does not meet AYP for two or more consecutive yvears, it enters into
improvement status. Year one of improvement status requires the school district to
set aside 20 percent of its total Title [-A allocations for School Choice
Transportation. In vear two of improvement, 20 percent of Title [-A allocations for
both School Choice Transportation and Supplemental Educational Services. In
addition, schools identified for improvement are required to set aside at least 10
percent of the Title I-A funds they receive for professional development of their staff.

If granted, the flexibility waiver will offer relief from these rules for schools which do
niot achieve 100 percent proficiency in all subjects and are therefore classified as “in
improvement.”

It is the intent of WDE to use the additional time provided to craft a request so
Wyoming can use the educational accountability and support aystem designed by
the Wyoming Legislature as the system that is used to meet both state and federal
accountability reporting requirements and provide needed support for schools and
districts as identified by this system.

The components of the legislation that has been passed into law by the Wyoming
Legislature in the Wyoming Accountability in Education Act (WAEA), are well-
aligned to the federal priorities outlined in the ESEA Flexibility Waivers.

Without the waivers, Wyoming will be subject to two accountahility and support
gystems--one outlined in the Wvoming Educational Accountability Act, the other
outlined in federal Title | statute. Without the waivers, Wyoming’s highest
performing schools will be categorized under the Wyoming system as “Exceeding
Expectations,” in 2014 could be catergorized under the federal ESEA system as
failing schools because they very likely will not be able to meet AYP targets of 100
percent proficiency for all students and sll subgroups of students.

After submission of the waiver and a time of negotiation and assurance between the
US Department of Education and the WDE, it is hoped that the waiver request
decision will come in time for the 2013-14 school vear.

Comments from Wvoming stakeholders may be included in the submission if
received before noon, April 15. They can be directed to Dr. David Holbrook, Federal

Programs Unit Leader at 307-777-6260 or david.holbrook@wvo.gov.
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UNITED STATES DEPARTMENT OF EDUCATION
OFFICE OF ELEMENTARY AND SECONDARY EDUCATION

THE ASSISTANT SECRETARY

ST

March 7, 2013 !,'-. [l?'.l = I.I—.l R 1
i '

The Honorable James O. Rose MAR 11 2073 |—
Interim Director
Wyoming Department of Educition i WY CERT. OF EUL{(:,‘AEICIN
2300 Capitol Avenue, 2nd floor Hathaway Building NUNY )
Cheyenne, WY 82002
Dear Director Rose:

On February 28, 2013, the Wyoming Department of Education {(WIDE) submitted a request for flexibility in
tesponse to the ULS. Deparument of Education’s (Deparument’s) September 23, 2011, document titled ESEA
Flexebelity, which invited each State educational agency (SEA) to request waivers regarding specific
requirements of the Elementary and Secondary Education Act of 1965 (ESEA), as amended, in exchange for
rigorous and comprehensive State-developed plans designed 1o improve educational outcomes for all
students, close achievement gaps, increase equiry, and improve the quality of instruction,

WDE staff subsequently indicated, in a March 1, 2013, phone call with Department staff, that the request it
submitted, while brief, reflected recent legislation related to the State’s transition to college- and career-ready
standards; implementation of a more nuanced system of differentiated recognition, accountability, and
support; and development and implementaton of more accurate teacher and principal evaluation and support
systems. The State further indicated that, given additional time, it could deseribe more comprehensively its
plans for reform in each of these areas as required for an approvable request for ESEA flexibility.

I agree that WDE would benefit from additional ume 1o prepare a request that responds more fully to each of
the principles of ESEA flexibility and, therefore, | am granting WDE an extension to resubmit its request no
later than April 15, 2013, At the same tme, given the importance of expediting review and revisions, if
needed, to ensure that, if WDE’s request is approved, such approval ocours in time for full implementation
by the beginning of the 2013-2014 school year, I believe it is essential to provide technical assistance o WDE
staff on key aspects of ESEA flexibility. 1am, therefore, pranting this extension to WDE subject to the
condition that WDE staff consult regularly with Department staff during the preparation of Wyoming’s
revised request. Victoriz Hammer of my staff will reach out to WDE staff in the coming days to discuss the
details of that consultaton.

1 anticipate that peer review of WDE's resubmitted request will occur the week of May 6, 2013.
1 look forward to receiving WDE's complete request and working with WDE to increase student
achievement and improve the quality of instrucnion for all srudents. Thank you for your commitment to all

students in Wyoming,

Sincerely,

Assistant Secretary

cc: David Holbrook, Federal Programs Division Director
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Attachment 2

Wyoming ESEA Flexibility Submission
Comments from stakeholders

From Wes Martel, Joint Tribal Business Council of the Northern Arapaho and Eastern Shoshone
Good morning. Would it be possible to get a little more of an explanation about all of this and
how we can participate as the JBC? Hahou

From: Scott James <sjames@plattel.k12.wy.us>

Date: Wed, Feb 27, 2013 at 2:54 PM

Subject: Feedback regarding ESEA Waiver Request

To: "Robin Holbrook (robin.holbrook@wyo.gov)" <robin.holbrook@wyo.gov>

Good Afternoon,

| wanted to provide some information regarding the Federal Waiver Request. First, personally |
am supportive of submitting the request. Secondly, | have attached a letter from the Wyoming
Curriculum Directors Association. Hearing the news of the waiver request, I did a poll of
WCDA members and they are highly supportive. The purpose of the letter is to express this
support, and if needed provide documentation of stakeholder input. Please let me know if you
have any questions. Thank you for your work in pursuit of the waiver request.

Scott James,
WCDA President

On Wed, Feb 27, 2013 at 11:43 AM, Johann
Nield <johann@sheridan.k12.wy.us> wrote:

David,

My Superintendent passed this data on to me and | must say "Thank You" I'm looking
forwarded to having a Dept of ED that understands the situation our school districts are
having. Together we (The school board members across the state) will be able to create
the true accountability of our students needs. Please pass on our thanks to Dr. Rose on
this very important first step toward our ESEA goals.

Johann K. Nield
Sheridan 1 School Trustee
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From:

Sent: Wednesday, February 27, 2013 9:18 AM

To: 'David Holbrook'

Cc:

Subject: FW: Seeking comments on waivers from US Dept of Ed

Hello David,

| received a copy of this email from Keja and provided the comment that Fremont #6 would request that
Wyoming also submit for the Optional Flexibility waiver #11 allowing for use of 21°* Century funds to
support during the school day activities, as well as extended day.

Also, wanted to check on whether this was sent to District Supts. | did not receive this email directly or
maybe | missed a department memo? | would appreciate knowing so | can be certain that emails are
coming through to me without getting lost behind fire walls.

Thanks and have a great day,

Diana

on Thu, Feb 28, 2013 at 8:56 AM, || G ote:

Hi David,

I can't thank you, Dr. Rose, and Governor Mead enough for being willing to take this
on. If the request is granted, it would help so much. A memo of support
attached. Please use as needed.

Best regards,

Albany County School District 1
509 South 9th Street
Laramie, WY 82070
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On Thu, Feb 28, 2013 at 11:56 AM, kim west <kwest@ecdcqualitycare.org> wrote:

Mr. Hollbrook; I am writing you this email to provide information about the ESEA

Waiver from one of the stakeholders in a 215t Century_out of school facility. Itis my
understanding that as of this moment we will not be checking Box #11 in the waiver and I
wanted to express to you that I think this box should remain unchecked. Iam the
executive director of two large centers in Uinta County. [ have over 100 children attending
our center before and or after school. In our center we provide a

safe, academic, environment for children who are not attending our very successful after
school program in the schools. For various reason these children do not attend the school
program but should be provided a quality after school experience in our center. I served
on the local school board for Over 16 years and I have a great partnership with

our district. We work together to provide homework help and practice activities for math,
literacy and science. We are not funded in the same manner as the district and we rely on
the 21st century funds to provide a quality program taught by teachers with BA

degrees. Without these funds, we would not be able to accomplish this. I

know firsthand that our school district is provided with enough funds to provide

this program right now, after school and it's working quite well. The school day is filled
with the necessities and demands for a quality education, there really isn’t time available
during the school day to deviate. After school and before school are the perfect
opportunities to give children that extra help and practice without pulling them out of
class and taking them away from valuable school time. I realize that a lot is expected of our
local schools and as a community member [ am more than willing to help them accomplish
our goal of preparing our children for the 21st century. It is vital to have that partnership
for success. The 21CCLC box is not currently checked and | want to be on the record that | agree with
keeping the box unchecked, Thank you for allowing me to give you this input!

Kendra L. West,
Executive director Evanston Child Development Center and The Children’s Learning
Foundation (Mt View)
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I 12:30 PM (3 minutes ago)
-1

to me

Please do not check the box.

We in Campbell County feel it is great that we have the flexibility to
fund programs in community agencies, and would like to keep the
funding as is.

Thanks,

Campbell County 21CCLC Project
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Albany County School District #1

82070

To: David Holbrook, WDE Federal Programs Division Director
From:

Date: February 27,2013

Subject: Comments on WDE ED Flex Waiver Submittal

As I for Albany County School District 1, | would welcome the submission, by the state
of Wyoming, of a request for the ESEA Flexibility Waivers offered by the United States Department of

Education.

Wyoming schools find themselves in an unfortunate position given the current escalation of AYP targets
to 100 percent in the upcoming school year. The ability of Wyoming school districts to plan, budget, and
utilize federal funds in the service of at-risk students has become increasingly difficult in light of
continuing federal budget reductions and NCLB school improvement consequences now being applied to
even high-performing schools. These same schools are labeled as failing when by any other measure; they

would be labeled as effective schools.

LEA’s are currently being put in an awkward position with parents. Schools that have excellent academic
achievement rates find themselves being labeled as “in their warning year” or in “School Improvement”,
having not made AYP. There will always be the need to disaggregate performance data to make real gains
in educating all students. There will always be the need to focus on continuous improvement. This is the
pursuit of excellence! But leading parents to believe that these same schools are failing is wrong.

Schools need parental support and assistance to achieve educating all students to high levels. The current
system leads the public to believe that Wyoming schools are performing at dismal rates. Ed Flexibility
would allow our state to continue to address school accountability, set a high bar, yet tailor the system of
supports and improvement efforts to fit Wyoming’s unique, educational needs. It would also allow the
focus of supports to truly target schools with chronic achievement gaps, versus the current punitive

structure of NCLB as we approach targets set at 100 percent.

Federal budget reductions have resulted in a drop in our district Title I allocation in the last three fiscal
years. Downsizing Title | programs has been an on-going process over these years. With the specter of
sequestration looming in March, an additional six percent cut to state and district Title I allocations is to
be expected. These realities, coupled with NCLB set-aside requirements tied to school improvement,
leave LEA’s with little funding on which to operate Title | programs in the schools! These fiscal realities
translate to a conservative, projected loss of $470,000 dollars that will not be available for funding
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effective Title | programs in our district in the upcoming school year. Ed Flex puts $389,000 of those
dollars back into the schools instead of NCLB sanctions. This would go a long way to keeping a quality
Title | program functioning in the eligible schools.

For these reasons, | wish the state of Wyoming the best of luck in securing the request for the ESEA
Flexibility Waivers offered by the United States Department of Education - for our students and in hopes
of their bright futures.
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Wyoming
Curricuium
Directors
Association

February 27, 2013

RE: Feedback on ESEA Waiver Request

Dear Dr. Holbrook:

The Wyoming Curriculum Directors Association (WCDA) is comprised of
curriculum directors and assessment directors from across the great state of
Wyoming. The WCDA and most of its membership support the WDE in pursuing
a waiver request to the "No Child Left Behind” (ESEA) requirements.

We think that the combination of adoption of the Common Core State Standards
in Literacy and Mathematics by the State coupled with the Wyoming's
Educational Accountability laws fulfill many of the waiver requirements. More
impartantly, by pursuing such a waiver, we may be held accountable for the
growth of our students and improvement of our educational systems versus a
static measurement scale.

The WCDA supports the WDE efforts for a waiver. Please contact us if we may be
of assistance.

Respectfully,

L Lt

S. Scott James |
WCDA President
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I Apr 12 (1 day ago)

Good Afternoon,

Thank you for your call back regarding the flexibility waiver and how it affects the SES
tutoring. | have several, if not all, of my parents (100+) very concerned about the
outcome on this and if they will be able to receive tutoring for their son or daughter in
the fall of 2013. There is also concern that the announcement, dated April 11" on the
WDE website, is only allowing only three days for public comment.

If I understand our conversation correctly, if the waiver is approved:

. The Districts will no longer be requid to offer the SES program as an educational
choice option for their child.

o A district could still use SES as part of their Title 1 funds; but if they choose not to,
then they may also refuse those outside services even if a parent requests that.

o A district will have to opt in or opt out of SES, which will affect the above.

. A liaison will be appointed to help districts meet the accountability needs. They
may or may not affect the decision making process for a district opting in or out for SES.

Here are some of my continued concerns regarding the state’s decision to apply for this
waiver and if it is accepted:

o Parents’ choice will have been diminished. It will have dissolved significant value
in the voice and choice of our students' parents.
. Districts will not choose outside venders and will only choose their

own afterschool progams using the same strategies that have already been

tried. Many times this is an oversight of needing to think outside of the box to see what
else work for improving these students scores.

o Districts will not set aside Title 1 money for parent choice. It will already be
delegated for “their” programs shortly after the funds are released from the state/federal.
o When a parent does decide to use an outside tutoring vendor, they will be
declined because the districts will have not allocated money towards the program on
purpose.

o Schools will not purposefully choose school choice because they believe those
extra title one funds will fix their problems in house.

. 100+ students will be out a specialized tutoring service that has helped them
make significant growth not only in testing but in their other classes and grades as well.
. 25+ currently employed persons in Wyoming will no longer be employed due to
this cut.

My next question would be; what can be done to ensure that parents will not lose any
choices that have been given to them?
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. Should parents contact you to help make sure that this program will not go
away? If not, why would the state take away an option for parents for their child’s
education and improvement?

. Is there wording that you can add to the documents so that parents cn receive
this help from districts as the old requirement had?

o What action will be taken if public comment suggest that items in the Flexibility
Waiver need to be changed?

As mentioned in your presentation this morning, changes can still be made. Please take
into consideration the wording and requirements for the districts to allow parents to
continue to have tutoring choices in their child’'s education. This is very important to a
number of families through out this state. We will continue to serve many families, but if
this waiver goes through as planned it will be a detriment to the educational
development of many students, it will take away the voice of parents of choice and it will
take away jobs for a number of adults in our states.

Thank you for taking time to visit with me yesterday. Please take time to reflect on the
decisions that are being made that are directly impacting students, parents, business
and families of Wyoming in a adverse fashion.

Sincerely,

Cheyenne, WY
Alpine Learning Services
DBA: Tutoring Club

WDE spoke directly with this SES provider as well. In addition to this email from this SES provider,
WDE also received comments from this SES provider and one other person in opposition to
allowing SES to be optional during its April 12* online presentation to the general public regarding
the details of Wyoming’s ESEA Flexibility Waivers application. Subsequently, three phone calls were
also received from parents expressing concern that districts will not be required to provide SES and
their choices for tutoring for their children will be left to the school districts.

Portions of this ESEA Flexibility Wavier application were sent to key Wyoming educators who

came forward and offer assistance to provide feedback prior to the April 12" online presentation.
The feedback of the two educators who responded is included here.

Kristeen Cundall Apr 10 (3 days ago)
to me, Jennifer

| have a couple of clarifying questions:
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Are only Title | schools included? Does the waiver require a mandatory percentage of schools be
identified as Priority or Focus because what if that number is not identified as Not Meeting
Expectations. ****

| am not sure what you meant in the email (third paragraph) WAEA requirements for achievement
gap analysis.

Data Burden Reduction Document:

| thought the example in the third paragraph was spot on. Will the readers know what "SIF" means. |
would say that as a building principal, | definitely see a reduction in reports and time spent
competing those. However, reading through some of the requirements listed in these documents
appear to be necessitating additional paperwork and causing repetition.

Wyoming AMOs for Flexibility

Is there a particular reason for the AMO calculation? | thought the calculation was hard to
understand but maybe a verbal explanation would clear up my confusion.

Regarding the subgroups — the advisory committee recommended only reporting subgroups but not
using subgroups for calculation purposes. Students would only be counted as proficient or not.

Wyoming Transitional System for 2013-2014 Year

| don't feel that the system as spelled out correlates with WAEA. The descriptors of the WAEA
categories are given. Then the document describes how schools would be categorized as Priority,
Focus and Reward. The PJP is still working on the calculations to categorize schools, but can those
not be used to place into the Waiver categories? Or why not just use the WAEA categories in the
first place? ****Question from above.

Page 4 of the document - "receive specified services and supports" What are these specified
services and supports and who is doing the specifying?

Again, | am concerned about varying from the WAEA identified school categories and how those
categories are calculated. The calculation process is much more complex (including other indicators
than PAWS and graduation rate) than "ranking" schools. In fact, the advisory committee
recommended against this practice.

Also, | again question if only Title | schools are impacted and if a certain number of schools must be
identified or if the WAEA categories don't have that many schools in the lowest category.

| think the last paragraph indicates that even schools not falling in the lowest category could be
identified using their Advanc-ED School Improvement plans. | would question the validity and
fairness of that practice.

Data Analysis Methodology

In the third paragraph "Data used is from the 2010-2011 and 2011-2012 school years. | am
concerned about this as one year included writing and one year didn't. Even if you are only looking
at the reading scores, | think the scores are impacted because of the length of time tested is
considerably different and you don't know what order tests were given.

| think the work of the PJP should be considered when computing things such as the enumerated
paragraph. | don't understand the sample given in #4 — again, maybe a verbal explanation would
clear that up. | am also curious if these computations have been proven to be statistically valid.
Again, the work of the PJP is already going to be used and | think should be used here as well.

2.D.iii

Do these steps align with the steps laid out in WAEA? Who would be making these decisions? (I am
not taking a pot-shot at the department, but | have heard over and over again from the groups |
represent that they are not comfortable with those decisions and support coming from the
department. Also, is it good practice for the support and decisions to be coming from the same
entity? ) | know the Ad-Hoc Committee on Statewide System of Support (part of the Advisory
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Committee) is working on these issues. | think there is support around the state that currently
nowhere in the state has the capacity to do this work well.

Obviously, I would have issues with removing the principal if that person had not been allowed time
to implement some of the suggestions listed after that step.

| think there needs to be assurances of research validation before any of these steps were
implemented.

| don't think the worst performing schools should be permitted to do a "self assessment” Truly, they
have been doing this all along with Advanc-ED and at this level, probably need to do that in a
structured format with assistance.

Second page, third paragraph "the school will also be responsible for providing goals and its own
evaluation process" Again, this seems out of whack if they are in the category as Priority. It should
be an external assessment.

Last paragraph — Again, are only Title 1 schools impacted? What are other possible funding sources
if Title 1 funds are not available, competitive grants not received or possible drastic reductions in
Title 1 funding?

2.C.iii
Why are only Title 1 schools eligible? What if none of the schools in Exceeds Expectations are Title
1 schools? Would it be possible to recognize all Exceeds Expectations schools.

2.D.iv

When is the waiver expected to be approved? We are already 1/3 through April so I think the
projected timeline is already behind schedule. Considering that the WAEA is not yet fully operational
and the PJP has work yet to do in determining the status of schools, school year 2013-2014 seems
premature. The data would be derived from tests that have drastically changed (and will change
even more drastically going into common core). Growth will be nearly impossible to achieve when
comparing two different tests.

| think the turnaround principles need to be more completed defined and feedback on these
gathered from stakeholders. Who would provide this training and what coaching support is going to
be provided during the school year.

Where will the Priority school coaches come from? Again, what if the Priority school doesn't receive
a competitive grant.

The timeline seems disjointed and very ambitious — when will the self-assessment (if that is allowed)
be completed. When will the decision be made (and who will make it) as to what interventions will be
implemented at the Priority school. Training needs and facilitators would need to be evaluated and
planned.

The projected timeline doesn't appear to be in alignment with the dates in the bolded title.

Principle 3: Supporting Effective Instruction and Leadership
| believe the focus of the evaluation system is teachers, principals and district leaders.

I hope this is helpful. | think my biggest concerns were that | don't think the documents are aligned
clearly to the WAEA categories for identifying schools. It seems redundant to have the WAEA
system and additionally, the WDE system for the waiver. Also, | don't feel that all the work has been
done yet for the WAEA and these documents make suppositions about how some of that will
transpire or look like. Also, | have great concerns (including for WAEA) with the knowledge that we
will be moving from our state standards based PAWS assessment to an assessment based on
CCss.

Feel free to contact me to clarify any points or to discuss anything | have. | will be in Cheyenne next
Wed and Thursday and would be more than willing to meet face to face if that would help.

Kris Cundall, Principal
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Walnut Elementary
Sweetwater #1

WAEMSP State Representative
(307) 352-3225

Jones, Kenny L. Apr 11 (2 days ago)
to me

WOW, what a ton of work!! I am not sure | was able to truly grasp / wrap my mind around this
but I do want to give you a little feedback from someone that is “in the trenches” and not
completely up to speed on the WAEA requirements as of yet. Since this is going to the federal
boys | am assuming this waiver does apply only to Title 1 schools.

Wyoming AMOs for Flexibility

This section is a bit confusing when just read but as | reread it I do believe | understand the
process, | do worry about the baseline levels being set so high especially since we will be seeing
a major change in the rigor of the assessment (or at least I would guess it will increase) due to the
adoption of the common core.

Wyoming Transitional System

As | mentioned above | am not confident in my knowledge of the new WAEA so | am assuming
the process you have within this document aligns with the WAEA. The one term | really don’t
like in all of this is “ranking.” If I remember correctly the purpose of the state assessment was to
improve teaching and learning not rank schools — makes me wonder how many more Atlanta’s
we will see as the pressure to rank highest increases.

Data Burden Reduction
Any steps taken to lighten the reporting load is much appreciated! 1 liked this part ©.\

Data Analysis Methodology

I somewhat understand the reasoning for the controlling for grade in school and proficiency
index to make sure all schools are measured in an equal, for lack of a better term, fashion. 1 did
get a little lost when you got to the frequency distribution table that looks at both achievement
and progress to identify schools. | would have to listen to that explanation rather than just
reading it. And of course the R word!

Turn Around Principles

I think I would be remise if | didn’t state first that the removal of the principal as a first step to
turning around a school is wrong — | would even suggest looking at schools that have gone down
this road and measure their success rate. | do feel the 10 indicators are the key components to an
effective and efficient school however | wonder about an underperforming school completing a
self-assessment. Given our NCA process (although most if not all districts have gone to district
accreditation) each building should be already doing a self-evaluation — sometimes folks can’t
see the forest because of the trees. | understand it needs to be turned in for review but I still

104

June 7, 2012


tel:%28307%29%20352-3225

ESEA FLEXIBILITY — REQUEST FOR WINDOW 4 U.S. DEPARTMENT OF EDUCATION

think an onsite review would result in a better review from the WDE. | feel the financial support
area is weak, especially in light of Title 1 budgets already being reduced and then the idea of
having to compete for grants seems a little out there to me. If a school needs the money, get
them the money.

Rewards

As a school that was just rewarded (Blue Ribbon School 2012) | can tell you that sharing your
best practices and completing application processes didn’t, at times, seem much like a reward. A
real reward would be a little cash that schools could use for any identified need without a bunch
of strings attached. Just don’t make the “reward” an extra work burden for a school.

Timeline
I just wonder how schools will be identified this month as focus or priority school. Timeline
seems a little lofty.

Thanks for allowing me to share/vent and sorry that it has taken me so long to get back to you. 1
am hoping | will understand this more after | listen to the webinar in the morning. Thanks for all
of your hard work on this David!

Kenny Jones

Principal
Parkside Elementary School
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Attachment 3

Public Notification

The Notification of the Wyoming Department of Education's intent to request a Flexibility Waiver
from the United States Department of Education may be found on the WDE home page as well as
two places on the Communications page.

The media release is located on the front page: edu.wyoming.gov and links to the media release
here: http://edu.wyoming.cov/sf-docs/wde-press-releases/wyoming-to-request-flexibility-waiver-
pr.pdf?sfvrsn=2

Our Communications page is a depository for both Memorandum from the Director as well as
another place to find Media Releases. The Memorandum to Directors regarding the Flexibility
Waiver (memo no. 2013-019) is on the Communications page and is also linked to this
document: http://edu.wyoming.gov/sf-docs/wde-press-releases/2013-019-esea-flexibility-
waiver.pdfesfvrsn=2

We also log each of our Memorandum from the Director in a log with live links and place that log
on the Communications page. It can be accessed directly at: http://edu.wyoming.gov/sf-
docs/suptmemos/2-28-13-directors-memo-list.pdf?sfvrsn=4

WDE did a presentation on the details of its Flexibility Waviers application on April 12", The Power
Point of this presentation is available on the WDE web site as well as a recording of the
presentation. This presentation was announced to education staff in Wyoming through a
Memorandum to Superintendents and via email.

The following email was sent to District Superintendents and Title I Directors and included the
Memorandum that follows.

David Holbrook <david.holbrook@wyo.gov> Apr 5 (8 days ago)

Hi everyone,

Next Friday, April 12th, there will be a presentation on the draft ESEA Flexibility waiver. If you are
interested in learning more about Wyoming's proposed waiver submission and/or would like to provide
feedback on what WDE is proposing, please plan to attend. The hour and a half presentation will be held
at 10:00am and then again at 1:00pm.

Thanks,

David

Dr. David J. Holbrook

Federal Programs Division Director

Supervisor, Title I and Title Il Section

Title I Program Manager

Native American Education Consultant

Wyoming Department of Education

2300 Capitol Avenue, 2nd Floor Hathaway Building
Cheyenne, WY 82002
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307-777-6260
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Wyoming Department of Education

Jim Rose, Interim Director
Hathaway Building, 2" Floor, 2300 Capitol Avenue
Cheyenne WY 82002-0050
Phone: 307-777-7675 Fax: 307-777-6234 Website: edu.wyoming.gov

MEMORANDUM NO. 2013-038
TO: School District Superintendents

FROM: Dr. David Holbrook, Federal Programs Unit Leader
Wryoming Department of Education

DATE: April 5, 2013

SUBJECT: Blackboard Collaborate Session to Receive
Feedback on ESEA Waiver

IMPORTANT INFORMATION

The Wyoming Department of Education (WDE) will host a pair of online
presentations to unveil details of its flexibility waiver application from certain
aspects of the Elementary and Secondary Education Act (ESE4), commonly
known as No Child Left Behind.

In order to solicit as much public comment as possible, the department will host
online meetings at 10 a.m. and 1 p.m. on Friday, April 12. Each presentation
will last approximately an hour and a half.

Wryoming Department of Education Unit Leader of Federal Programs, Dr. David
Holbrook and other staff from the WDE will present this update through the
Department of Education’s online public meeting space, Blackboard Collaborate.
Instructions for the Blackboard Collaborate system are listed below, including
syvstem reguirements and an online tutorial.

The WDE submitted a flexibility waiver to the US Department of Education on

Feb. 28. On March 7, the US Department of Education granted the state of
Wyoming an extension until April 15 to re-submit a waiver request.
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District Superintendents
April 5, 2013
Page 2

In the presentations, Dr. Holbrook and others will discuss the WDE's work on
the flexibility waiver including the WDE’s intention to use one system of support
and accountability for both federal and state reporting. He will also offer an
update on a school rating system as well as teacher and principal evaluations.

For those unable to attend, but who still wish to offer comments, please contact
Dr. David Holbrook, Federal Programs Unit Leader at 307-777-6260 or

david. holbrook@mwvo.gov.

The Link to join the Blackboard Collaborate is:
http:/ ftiny.cc/WDE Participant

or

sid=velass&password=0DG 1 53IPQCRZUSXBHE150

Please treat this linl as vou would any other public meeting space. This webinar
platform should be accessed only at the scheduled timme and date of the event.
(Blackboard does offer a public platform that can be accessed at any time.)

Webinars are collaborative and interactive online experiences. If you are new

to Blackboard Collaborate, please visit the "Tutorial and Documentation” links

below. Prior to attending any sessions, we strongly suggest that you use the "Systern
Checlk” links below to confirm that your systern is properly configured. These are simply
one-tme technical checks and, in the future, you will not need this process unless you
switeh computers. Blackboard Collaborate is not compatible at this time with
iPads.

System Checlt:

+ Configuration - Verification that your computer's operating system and Java are
supported through Blackboard Collaborate's Configuration page: http://
support.blackboardeollaborate.com fics fsupport / default.asp?

* Demo Room - If vou will be using a microphone (or web-
carn), Blackboard Collaborate has a demo room that can be used to verify the
connection to these devices through the "Audio Setup Wizard™: hitps://
sas. elluminate com /site [external /jwadetect /meeting. jnlp?
sid=345&password=M.AZDE26587TEBT74583B59A0FBAADOCCA&username=Test
Tutorial and Documentation:

* Online Orientation (Video): http:/ /www. brainshark.com /blackboardine /vui?
2 GLeYwSXBz35S¢z0
On-Demand Learning (Documentation): http://www.blackboard.com /FPlatforms/

Collahorate / Services / On-Demand-Learning-Center / Web-Conferencing. aspx.
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The announcement for the April 12 presentation was also published in local newspapers.
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Attachment 4

Attach evidence that the State has adopted the standards, consistent with the State’s standards
adoption process.

Wyoming has adopted the Common Core State Standards (CCSS) in Language Arts and
Mathematics. The Wyoming Content and Performance Standards are reviewed every five years.
In 2010, a committee of Wyoming educators came together and reviewed our state’s 2008
standards. After several meetings and discussions, both the Language Arts and Mathematics
committees determined that the CCSS aligned with the goals of Wyoming education in these two
content areas. The CCSS were presented to the State Board of Education, and the Board voted to
adopt these standards for Wyoming Language Arts and Mathematics. State rules were
promulgated to adopt the CCSS in place of the former 2008 Standards for Language Arts and
Mathematics. As part of the rules promulgation process, the public had a 45-day window to
submit comment regarding the CCSS. Additionally, the Wyoming Department of Education
hosted multiple public hearings where participants had the opportunity to vocally share their
opinions about adopting the CCSS. After a review of the public comments, the State Board of
Education again voted to adopt the CCSS in Wyoming. Subsequently, the governor signed the
CCSS into our state law on July 11, 2013 and can be found on the Secretary of State’s website:

Link to Chapter 31 Rules (see Section 8): http://soswy.state.wy.us/Rules/RULES/8666.pdf

Due to the sheer volume of the Standards, all Wyoming Standards are adopted by reference
within the Chapter 31 Rules. A link to the actual standards is provided here:

Link to math standards:
http://edu.wyoming.gov/sf-docs/standards/final-2012-math-standards.pdf?sfvrsn=2

Link to language arts standards:
http://edu.wyoming.gov/sf-docs/standards/final-2012-ela-standards.pdf?sfvrsn=2

A crosswalk and gap analysis between Wyoming’s former standards and the newly adopted
CCSS can be found here:

Link to crosswalk and gap analysis between 2008 WY standards and CCSS:
http://edu.wyoming.gov/programs/standards/standards_review.aspx

It is important to note that the Chapter 31 Rules where the Wyoming Content and Performance
Standards currently reside is proposed to be divided into two chapters in which the Wyoming
Content and Performance Standards would be separated from the rest of Chapter 31 (High
School Graduation Requirements) and become their own chapter (Chapter 10). This proposed
rule change is currently in promulgation. We anticipate this proposal will be signed into law later
this spring or early summer. With this in mind, realize that the web location of the evidence of
CCSS adoption may move, however the links to the actual standards should remain the same.
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Wyoming Department of Education

Jim Rose, Interim Director
Hathaway Building, 2" Floor, 2300 Capitol Avenue
Cheyenne WY 82002-0050
Phone: 307-777-7675 Fax: 307-777-6234 Website: edu.wyoming.gov

MEMORANDUM NO. 2013 - 028

TO: District Superintendents
Curriculum Directors
Instructional Facilitators and Coaches
Language Arts Teachers, K-12
Mathematics Teachers, K-12

FROM: Laurie Hernandez, Supervisor
Standards, Learning, and Accountability Unit

DATE: March 18, 2013

SUBJECT: UPCOMING FROFESSIONAL DEVELOPMENT: Teaching and
Assessing Common Core Standards

TIME SENSITIVE INFORMATION - PLEASE SHARE IMMEDIATELY

On Friday, April 12, 2013, the Wyoming Department of Education will be
offering a professional development workshop on Teaching and Assessing
Common Core Standards. There will be two sessions offered: one in the morning
from 8:30 — 11:30 a.m. and another from 1:00 — 4:00 p.m. at the McMurry
Training Center in Casper, WY (2220 N. Bryan Stock Trail). Please note: the two
workshops are identical, and participants need only attend one session.

The purpose of this workshop is to provide information about resources
available around assessment and CCSS in the areas of language arts and
mathematics. The training will be especially helpful to those who are just
starting the implementation process. Interested parties should register at the

following link: https://www.surveymonkey.com/s/W22KFF5

A block of 20 rooms has been reserved at the Holiday Inn McMurry Park under
the “Wyvoming Department of Education — Standards Division.” The rate is §77
per night. Participants are responsible for their own lodging expenses.

If vou have any questions or problems registering, please contact Laurie
Hernandez at Laurie. Hernandez@wyo.gov or 307-777-3469.

LAH:dr
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Wyoming Department of Education

Jim Rose, Interim Director
Hathaway Building, 2" Floor, 2300 Capitol Avenue
Cheyenne WY 82002-0050
Phone: 307-777-7675 Fax: 307-777-6234 Website: edu.wyoming.gov

MEMORANDUM NO. 2013 - 029

TO: District Superintendents
Curriculum Directors

FROM: Julie Magee, Unit Leader
Standards, Learning & Accountability

DATE: March 18, 2013

SUBJECT: Update Regarding Chapter 31 Rules and the District Assessment
System

INFORMATION TO SHARE

On Tuesday, March 12, 2013, the Wyoming State Board of Education voted to
further revise the Chapter 31 Rules: High School Graduation Requirements.

Presently, Chapter 21 contains rules regarding Wyoming Content and
Performance Standards, including revisions to the Foreign Language and Fine &
Performing Arts Standards, as well as guidance about the District Assessment
System (formerly Body of Evidence; see Section 10 of the attached rules). In
order to be consistent with Enrolled Act 116 (HBO091 — attached), Section 10 of
these rules will be revised to incorporate the new laws relating to the District
Assessment System. For specific details, please review W.3. 21-2-304 as
outlined in EA116.

What does this mean for the proposed revisions to the Foreign Language
and Fine & Performing Arts Standards?

On November 2, 2012, the State Board of Education voted to adopt the newly
revised standards in each of these content areas. Although the Chapter 31 Rules
revision is currently delayed, the Board realizes that districts are eager to begin
implementing the revised standards and mayv begin working toward that end.
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District Superintendents
Curriculum Directors
March 18, 2013

Page 2

What does this mean for the summer 2013 review of the District
Assessment System?

The additional revisions in the Chapter 31 Rules will address the process and
components of the District Assessment System review. However, because those
guidelines have not yet been established in a manner consistent with EA116,
there will be no formal review of any district’s assessment system before the
2013-2014 school vear.

The Department will be meeting with the Wyoming Curriculum Directors
Association on April 11, 2013, to discuss and receive feedback about the
components of the District Assessment System.

If you have any questions, please contact Julie Magee at 307.777.8740 or
julie.magee@wyo.edu.

JM:dr

Attachments (2)
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Wyoming Department of Education
Chapter 31
Wyoming Graduation Requirements and Content and Performance Standards
Section 1. Authority.

{a) These rules and regulations are promulgated pursuant to the Wyoming Education
Code of 1969 (as amended - 2002) [W.5. 21-2-304 (&) (1) (i1} (ii1} and (iv)].

Section 2. Applicability.

{a) These rules and regulations pertain to the requirements for graduation from any public
high school within any school district of this state. It is the intention of the state board of
education to prescribe uniform student content and performance standards for the common core
of knowledge and the common core of skills specified under W.S. 21-9-101(b) and to establish
requirements for earning a high school diploma with which public schools (K-12) must comply.

Section 3. Promulgation, Amendment, or Repeal of Rules.

{a) These rules and any amendments thereof shall become effective as provided by the
Wryoming Administrative Procedures Act. (W.S. 16-3-101 through 16-3-115)

Section 4. Definitions.

(a) Advanced Performance. The level of performance as defined in the performance
standards level descriptors contained in the sets of uniform student content and performance
standards established for the Common Core of Knowledge and Commeon Core of Skills. [W 5.
21-2-304 (2) (iii) and W S. 21-9-101 (b)]

{b) Common Core of Knowledge. Areas of knowledge each student 15 expected to acquire
at levels established by the state board of education. [W.5. 21-9-101 (b){1}]

{c) Commeon Core of Skills. Skills each student 15 expected to demonstrate at levels
established by the state board of education. [W.5. 21-9-101 (b)(i11)]. These skills may be
integrated mnto the uniform student content and performance standards for the Common Core of
Knowledge.

(d) Compensatory Approach. A compensatory approach for combining information
allows hagher scores on some measures (or standards) to offset (1.e., compensate for) lower
scores on other measures. The most common example of the compensatory approach is the
simple average. Within a single common core content area, students can use higher performance
on a particular standard, for example, to offset lesser performance on another standard and still
be considered proficient in that content area (e.g., mathematics).
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{e) Conjunctive Approach. A conjunctive approach requires that scores on all measures
used must be above the criterion point (cut score) for the student to have met the overall
standard. Students must be above the cut score 1n all common core content areas to meet the
graduation requirement.

(f) Content and Performance Standards. Standards which include the K-12 content
standards, benchmark standards at grades 4. 8, and 11 for science, social studies, health, physical
education, foreign language, fine and performing arts, and career/vocational education, and
benchmark standards at grades kindergarten through grade 8 and grade 11 for language arts and
mathematics, and the performance standards level descriptors established for the Common Core
of Knowledge and Common Core of Skills. [W.S. 21-2-304 {a)(1ii}]

{g) Proficient Performance. The level of performance as defined in the performance
standards level descriptors contained in the sets of uniform student content and performance
standards established for the Common Core of Knowledge and Commeon Core of Skills. [W 5.
21-2-304 (a)(iii) and W.S. 21-6-101 (b)]

(h) School Years of English/Mathematics/Science/and Social Studies. With reference to
Chapter 31, “school vears™ 1s defined as the credit earned durning a school year whach 1s
synonymous with a Carmegie Unit of study that reflects the instructional time provided in a class
caleulated by multiplying the number of minutes a district uses for a class by the number of
pupil-teacher contact days i the district calendar as approved by the State Board of Education.
This nstructional time is usually between 125 and 150 hours in a calendar school year.

(1) Standards for Graduation. The K-12 content standards contained 1n the uniform
student content and performance standards established for the Commeon Core of Knowledge and
Common Core of Skills. They define what students are expected to know and be able to do by
the time they graduate. [W.S. 21-2-304 (a)(11}].

Section 5. Wyvoming Statutes.

{a) All public school districts, and the schools and persennel within those districts, must
comply with the applicable statutes of the State of Wyoming.

Section 6. Wyoming State Board of Education Policies and Regulations.

(a) All public school districts, and the schools and personnel within those districts, must
comply with applicable state board policies and regulations. (W.5. 21-2-304)

Section 7. Common Core of Knowledge and Common Core of Skills.

(a) All public school students shall be proficient in the uniform student content and
performance standards at the level set by the state board of education in the following areas of

31-2
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knowledge and skills, emphasizing reading, writing and mathematics in grades one (1) through
eight (8) (W.S. 21-9-101):

102.

Common core of knowledge:
Reading/Language Arts;
Social Studies:

Mathematics:

Science;

Fine Arts and Performing Arts;
Physical Education;

Health and safety;

Humanities;

Career/vocational education;

Foreign cultures and languages;

Applied technology;

Government and civics including state and federal constitutions pursuant to W.5. 21-9-

Commeon core of skalls:
Problem solving;

Interpersonal communications;

Kevboarding and computer applications;

Critical thinking;

Creativity;

Life skills, including personal financial management skills.

Section 8. Uniform Student Content and Performance Standards.

(a) Uniform student content and performance standards, including standards for
graduation, are hereby incorporated by reference pursuant to W.5. 16-3-103(h) and 1include the
following:
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(1) Wyoming Language Arts Content and Performance Standards as approved by
the Wyoming State Board of Education on June 8, 1998, amended on July 7, 2003,
amended on November 19, 2008, and amended on September 23, 2011;

(11) Wvoming Mathematics Content and Performance Standards as approved by
the Wyoming State Board of Education on June 8, 1958, amended on July 7, 2003,
amended on November 19, 2008, and amended on September 23, 2011;

(111) Wyoming Science Content and Performance Standards as approved by the
Wyoming State Board of Education on June 9, 1959, amended on July 7. 2003, and
ammended on November 19, 2008:

(1v) Wyoming Social Studies Content and Performance Standards as approved by
the Wyoming State Board of Education on June 9, 1999, amended on July 7, 2003and
amended on November 19, 2008;

(v) Wyoming Health Content and Performance Standards as approved by the
Wyoming State Board of Education on June §, 2000, amended on July 7, 2003 | amended
on November 19, 2008, and amended on September 23, 2011;

(vi) Wyoming Physical Education Content and Performance Standards as
approved by the Wyoming State Board of Education on June 6, 2000, amended on July 7,
2003, and amended on November 19, 2008

(vi1) Wyoming Foreign Language Content and Performance Standards as
approved by the Wyoming State Board of Education on June 6, 2000, amended on July 7,
2003, and amended on November 19, 2008

(vir) Wyoming Career/Vocational Education Content and Performance Standards
as approved by the Wyoming State Board of Education on June 6, 2001, amended on July
7. 2003, and amended on November 19, 2008;

(1x) Wyoming Fine and Performing Arts Content and Performance Standards as
approved by the Wyoming State Board of Education on June 6, 2001, amended on July 7,
2003, and amended on November 19, 2008.

(b) The above-referenced content and performance standards are available at the
Wyoming Department of Education website at edu wyoming gov, or are available at cost from
the Wyoming Department of Education, 2300 Capitol Avenue, Hathaway Building, ?nd Floor,
Cheyenne, Wyoming, 82002

{c) The above-referenced content and performance standards dated November 19, 2008
and September 23, 2011, are the most current editions.
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{d) The above-referenced content and performance standards do not include any
amendments to or editions of the standards since the effective date of this rule.

Section 9. High School Diploma.

(a) Requirements for earning a high school diploma from anv high school within any
school district of this state shall include:

The successful completion of the following components in grades nine (9) through twelve
(12), as evidenced by passing grades or by the successful performance on competency-based
equivalency examinations:

(1) Four (4) school vears of English;
(11) Three (3] school vears of mathematics;
(111} Three (3) school vears of science;

(1v) Three (3) school vears of social studies, mcluding history, American
government and economic systems and institutions, provided business instructors may
instruct classes on economic systems and institutions. [W.S. 21-2-304 (a)(1i1)]

(b) Satisfactorily passing an examination on the principles of the constitution of the
United States and the state of Wyoming. {(W.5. 21-5-102)

{c) Evidence of proficient performance, at a mimmum, on the uiform student content
and performance standards for the common core of knowledge and skills specified under Section
8 of this chapter. [W.S. 21-2-304{a){1i1) and (iv)] A high school diploma shall provide for one
(1) of the following endorsements which shall be stated on the transcript of each student:

(1) Advanced endorsement which requires a student to demonstrate advanced
performance in a majority of the areas of the common core of knowledge and skills and
proficient performance in the remaining areas of the specified common core of
knowledge and skills, which include language arts, mathematics, science, social studies,
health, physical education, foreign language, fine and performing arts, and

career/vocational education, as defined by the uniform student content and performance
standards;

(11) Comprehensive endorsement which requires a student to demonstrate
proficient performance in all areas of the common core of knowledge and skills, which
include language arts, mathematics, science, social studies, health, physical education,
foreign language, fine and performing arts, and career/vocational education, as defined by
the uniform student content and performance standards;
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(111} General endorsement which requires a student to demonstrate proficient
performance in a majority of the areas of the common core of knowledge and sklls,
which include language arts, mathematics, science, social studies, health, physical
education, foreign language, fine and performing arts, and career/vocational education, as
defined by the uniform student content and performance standards;

Section 10. Evidence.

{a) Determunation of proficient performance shall be demonstrated by the district and
approved by the district board of trustees. [W.S. 21-2-304 (a)(111) and {1v}].

The assessment system shall be designed to best meet the needs of indivadual Wyoming
school districts for certifying whether or not students have mastered the common core of
knowledge and skills as embedded in the uniform student content and performance standards as
specified m Section § of this chapter. The assessment system shall be designed and evaluated
according to the following criteria: alignment, consistency, fairmess, standard-setting, and
comparability.

(1) The alignment criterion shall be met 1f the combination of assessments that
comprise the system are aligned with district content and performance standards so that
the full set of standards, both in terms of content and cognitive complexity are assessed.
Multiple assessment measures and formats shall be employed in the system to maximize
the alignment between standards and assessments.

(11} The decision regarding whether or not a student has met the graduation
requirements for a given content area must demonstrate a high degree of consistency such
that the rates of classifving students into performance categories incorrectly are minimal
The focus of this evaluation should be concentrated on the system and should examine,
for example, how different judges would evaluate the same set of data about a group of
potential graduates. In order to satisfy this criterion, the district should also document that
the results of the assessments are not overly influenced by error due to raters or the
spectfic tasks/items used comprising the assessments. Indrvidual assessments withan the
svstemn shall be evaluated for consistency, in terms of error due to raters, tasks,
administration cenditions, and occasions.

(111} The assessment system shall be designed, implemented, and evaluated so that
it is not hiased against any groups of students. Appropriate accommodations shall be
emploved so students with disabilities and Limited English Proficient students have as
fair a chance as possible to demonstrate what they know. Multiple assessment
opportunities and formats shall be used to maximize fairness. The results of the
assessments comprising the system and the results of the system itself shall be
disaggregated to examine both the fairness of the assessment system and opportumties for
all students to learn the standards.
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(1v) The method for establishing cut scores between various performance levels
on the district’s assessment system should be based on a research-based methodology and
the district shall indicate a clear rationale for choosing their particular method. The
method selected shall incorporate clear descriptions of the performance levels and should
not be based on arbitrary performance distinctions (e g . traditional percentages).

(v} The assessments comprising the system shall be comparable across schools
and classrooms within the same school district both within a given year and across years.

{b) At a mummum, districts shall use a compensatory approach for combining assessment
information at the benchmark and standard level when determining whether students have met
the performance requiretments for each common core content area.

{c) Districts shall use a conjunctive approach for combining assessment information
across common cote of knowledge and skills content areas to determine whether students have
met the graduation requirements.

{d) A committee of peers shall review each district's assessment system. The committee
of peers shall recommend to the Superintendent of Public Instruction the district's status
regarding its assessment svstem. The commuttee of peers shall be compnised of Wyoming
educators who have successfully completed peer review training conducted by the Wyoming
Department of Education. The district shall submit evidence to the committee of peers in
accordance with the peer review guidance provided by the Wyoming Department of Education
based upon the evaluation criteria identified in Section 10 (a). This evidence shall include the
following components: district assessment plans; evidence of alighment among standards,
curriculum, and assessments; sample assessments; evidence of consistency, documentation of the
standard setting methods, evidence supporting the fairness of the assessment system,
documentation supporting the comparability of the assessment system across schools and years,
and other documentation that the district chooses to submit to support the technical quality of the
assessment system.

(e) All Wyoming school districts with a high school shall submit their assessment system
documentation, as described 1n Section 10(d) of thus chapter to the Wyoming Department of
Education according to the following schedule:

(1) For the 2003-2004 school vear and all following vears, districts shall submuat
vearly updates to their documentation to the Wyoming Department of Education. For the
2004-2005 school vear and all following vears, this documentation shall include the
student performance results relative to the district’s assessment system mcluding
disaggregation of passing rates.

(f) For special needs students include accommeodations in accordance with their
individualized educational programs or 304 plans, and the policies as described in the Policies
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for the Participation of All Students in District and Statewide Assessment and Accountability
Systems, which 15 available from the Wyoming Department of Education, 2300 Capitol Avenue,
Hathaway Building, 2nd Floor, Chevenne, Wyoming 82002-0050. These accommodations shall
not substantially alter the character of the assessments used to measure student performance.

Section 11. Effective Date for Graduation Requirements.

(a) Beginning with the graduating class of 2003, each student who successfully completes
the requirements set forth m Section 9{a) of this chapter will be eligible for a ugh school
diploma. (W.S_21-2-304({a)(111) and (1v) and W.5_21-9-102 ) Thereafter, each student who
demonstrates proficient performance on the uniform student content and performance standards
for the common core of knowledge and skills listed 1n Section 8 of this chapter as set forth in
Section 10 of this chapter and who also completes the requirements set forth in Section 9 of this
chapter will be eligible for a high school diploma in accordance with the following timeline:
(W.S. 21-2-304(a)(iii) and (iv) and W.S. 21-9-102.)

{b) Students graduating in 2006 and thereafter shall demonstrate proficient performance
on the vnuform student content and performance standards for language arts, mathematics,
science, social studies, health, physical education, foreign language, career/vocational education
and fine and performing arts as set forth in Section 9(c) of this chapter.
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CRIGINAL HOUSE ENGROSSED
BILL NO. 0091

ENECOLLED ACT NC. 116, HOUSE OF REPRESENTATIVES

SIETY-SECOND LEGISLATURE OF THE STATE OF WYOMING

2013 GENERAL SESS5IO0N

- .

AN ACT relating to education accountability; extending

timelines agpecified £for phagse I of the accountability
syastem under the Wyoming Accountability in Education Act;
clarifving apecified assessment and accountability
provisions; modi fying accountability systen college

readineza2 meazurses a2 gpecifisd; modifying dutiez and tasks
of  phaze I development and initial implementation;
modifying school district asszeszment reguirements for
determining graduation eligibility; authorizing rulemaking
and reguiring reporting; providing compensation, mileage
and  per diem for te board members; providing
ppropriations and support for system  development; and
providing for an effective date.

Be It Enacted by the Legiglature of the State of Wyoming:

Section 1. W.5. 21-2-204 (b) (1introl, () {dw), by
creating a new paragraph  (vii), (d) (intro), (e) (introl,
(h) (intro), {1} (intro) and (3, 21-2-303,
21-2-204(a) (iv) {(intro) and 21-3-110(a} (xxiv) are amended to
read:

21-2-204. Wyoming Accountability 1in Education Act;
statewide education accountability system created.

(b} A statewide education accountability gystem shall
be established by the atate board through the department of
education in accordance with thisz gection, which implements
the components of the education rascurce block grant model
as defined by W.5. 21-13-101{az) (xiv] and a=z contained in
Attachment "A" as defined under W.E., 21-13-101(a) (xoviil.
The firat phase of thisz sgystem shall be a school-baszed
system that iz based on student performance as determined
through multiple measures of achool performance. The goals
of the Wyoming Accountability in Education Act are to:

b
-
-
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(¢l School level performance shall be determinsd by
measzurement of performance indicators and attainment of
student performance ag gpecifisd by thia zection. To the
extent applicable, esach measure shall be aggregated to the
school level based upon those grades sgerved inclusgive to
each school as reported by the raspedtive school district
to the department of education. The indicators of school
level performance shall be:

(iv)] Eeadine=zz, a2 defined by a standardized
achievemaent collegs entrancse Sxaminsatlon o= £he Semmaaeos
adaptive—collage placement asgesament —administered pursuant
to W.5. 21-Z2-202(a) (xxx) in grades—grade eleven (11]), a=nd
ewelwve—{ta}—together with a readiness indicator defined by
a =@eries of student eligibility data reports generated
under the Hathaway =tudent =scholarship program established
by W.S5. 21-16-1301 through 21-16-1310, with school level
results aggregated according to a procsedure in which wvaluss
and weights determined by a deliberate method are tied to
specified definitions of post secondary readiness;

(vii)] Eguity as defined by a measure of academic
student growth for nonproficient s=tudents in reading and
mathematics, subject to a standard for zacademic progreass

that 1= inked to attainment of proficiency within a
reasonable period of time. If a chool is without a
sufficient seguence of asssssment =scores to support growth
omputations, another approach to eguity may be  used

|

ubject to approval of the director.

{d} Beginning in =chool year 268323-2833—-2013-2014, and
sach school year thereafter, the department of education
shall compute and report an overall school performance
rating measured by z2tudent performance on those performance
indicators specified under subsection (o] of this s=zection.

-
=
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Any schoocl through its zchool district may sesek informal
review of any overall achool performancs rating or other
performance determination in acecordance with the following:

{el The state Dboard, through the department of
education, shall compile, evaluate and determine the target
levela for an overall school performance rating and for
content level performance. This determination by the bhoard
shall be developed through a prescribed deliberative
procezs informed by a panel comprigsed of broad based
repregentation from both public education and the community
at-large. The target levels for school performance om all
performance indicators measured under subs=ection |
this section shall conform to the January 2012 education
accountability report as defined by subs=ection (k) of this
saction and shall be used by the state board through th
department to:

of

(hl Measured performance reaults obtained and
collected  pursuant to this s together  with
subsequent actionsg responding to res zhall ke combined
with other information and measures maintained and acquired
under W.5. 21-2-20Z2 (&) [xx1i), 21-2-304 (a) (v) (H},
21-3-1101(a) {xxiv) and otherwise by law, to bs used as the
pasiz of a s=tatewlide aysztem for providing pericdic and
uniform reporting on the progreszz of state public education
achievement compared to establizhed targetz. The statewide
accountability ayatan 1 include a process for
consolidating, coordi and analyzing existing
performance data reports for purposes of aligning with
the reguirements of this =ecticn and for determinations of
student achievement incorporatsd into the statewide system.
In es=tzblishing a reporting z2yatem under this subsection,
the state—peard—department zhall describe the performance
of each public school in Wyoming. The performandce report
shall:

[14]
=
&1

Lar
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(1] Include an overall =chool performance rating
along with ratings for each of the indicators and content
levels in the accountability gygtem that:

{1} Beginning school year 2833—5634—5014-2015, and
each szchool year thereafter, the state beard shall through
the director, annually review the sgstatewide education
accountability system, including but not limited to a
review of the appropriztensss of the performance
indicators, the measure2 used to demonstrate performance,
the methods used to calculate school performance, the

target levels and statewids, district and school attainment
of thosze lewvels and the system of support, intervention and
donsSequences ., Not later than September 1, 2834—2015, and
sach September 1 thereafter, the state board shall report
to the joint education interim committes on the information
reguired under thiz subsection and the reaults of the
aocountabilicy system for sach school 1n the state.

21-2-303. Expenses.

211 appointed members of the state board zhall receive
Eravel —expenses—Eor—conpensation, per diem, and mileage
expensefor actual time sSpent in performance of their
duties and traveling expensess while 1in attendance, and
going to and from board meetings in the game manner and

as L erens £ &5 S=as members of the Wyoming
lature.

21-2-304. Duties of the state board of education.
) The =ztate board of aducation shall:

(iv] Effectiwve s=chool year 2013-2014, and each
school year thereafter, require district administration of

4
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common benchmark adaptive asgessments statewide in reading
and mathemstics for gradesz one (1] through e=ight (8] in
accordance with W.5. 21-3-110(a) (xxiwv) . The bpoard =zshall
also establish, in consultation with local achonl
districts, regquirements for students to earn a high school
diploma a= measured by each district's asgsssment sysatem
prezcribed by rule and regulation of the state board and
reguired under W.S5. 21-3-110(a) (xxiv). Beginning school
year 2014-2015, and each achool year thereafter, eacrh
district's as=essment gystem shall dinclude & measure  or
multiple measures for purposes of determining completion of
high school graduation reguirements. The state board shall
vy rule and regulation establish guidelinss for district
development of thiz measure or measures, and shall through
the department of education, provide support to districts

in developing each disgtrict's measure oOr measures. The
state board =shall through the department, annually review
and approve each district! asgezament syatem designed to

determine the various levels of student performance and the
attainment of high school graduation reguirements. & high
school diploma shall provide for one (1) of the following
endorsements which shall be ztated on the transcript of
zach 2tudent:

21-3-110. Duties of boardes of trustees.
(al The bDoard of trustees 1n each school district

(zxiv)  Establizh a =ztudent assessment system to
measure student performance relative to the uniform student

content and performance standards in all content areaz for
which the ztate bozsrd has promalgated standards pursuant to
W.5. 21-2-304(a) (11i). To the extent reguired by W.S

21-2-204  and  21-2-204 (&) {wvi1i), the district a
system z2hall bes integrated with the s2tatewide assessment
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system and the =tatewide accountability system. Components
of  the district asssgsment gyaetem reguired by this
paragraph shall be designed and uged to determine the

various levelz of student performance and attainment of
high school graduation as described in the uniform student
ntent and performance st aﬂﬂawds relative to the common
of  knowledge and  z2kills prescribed  undsr W.E.
-5-101(b}. Beginning achool year 2014-2015 and each
ol vyear thereafter, a component of the district
rament  gystem  shall dnclude a meagsure or multiple
ures used to determine =atisfactory completion of high
ol graduaticn reguirements and developed in accordance
wlth gquidelines establiszhed by the state board. The
district shall onn or before Rugust 1, 2015, and each August
1 thereafter, report to the state board in accordance with
W.5. 21-2-3041(a) (iv] on its assessment system established
under this paragraph. Beginning school year 2013-2014 and
each school year thereafter, =a ’fﬂmunén_ of the district
aszesament syatem shall include common benchmark adaptive
aszeszamente for reading and mathematics in grades two (2)
through eight (8], common +to all digtricts statewids,
adminigtered at least two (2] times during any one (1)
school year and administered once in grade one (1), Fital
additional component of the district asgsssment  Systenm
shall continue the longitudinal study of sgummer school
program =ffectivenesz which uses a single common benchmark
adaptive assesament in reading and mathematics administered
for gummer schocl  and  extended day  intervention  and
remediation programs in accordance with W.5.
21-13-334 (h) (iv);

SWom e o0

wlm e o n
H ol H
o m ? o m

Section 2. W.5. 21-2-20Z2(a) (oo, 21-2-204(f) (intro),

and 21-2-304 {a) {+) (B} and {wi) and
amended by 2013 Wyoming Seszsion Laws,
are amended to read:

127 June 7, 2012



ESEA FLEXIBILITY — REQUEST FOR WINDOW 4 U.S. DEPARTMENT OF EDUCATION

CRIGINAL HOUSE
BILL NO. 0091

ENECLLED ACT NC. 1le, HOUSE OF REPRESENTATIVES

SIXTY-SECOND LEGISLATURE OF THE STATE OF WYOMING

2013 CGENERAL SESSICK

21-2-202. Dutiea of the director.

{al In additien to any other duties assigned by law,
the director shall:

(xxx] Effective school year 2012-2013 and each
school  year thereafter, in consultation and coordination
with local  school digtricts, by rule and regulation
establizh & program  of  administering a  standardized,
curriculum based, achisvement college entrance examination,
computer-adaptive college placement aseezsment and a Jjob
killas assessment test zelectad by the director to all
tudents in the eleventh and twelfth grades throughout the
state in accordance with thisz paragraph. The examinations
and tests gelected by the directors ghall be administered
throughout the United States and shall be relisd upon by
institutions of higher education. The oollege entranc
examination shall at & minimum  test 1n the areas oI
English, reading, writing, mathematics and scoience for all

wow

bk v

students in grade elewven (11). The jobs skills asgessment
test =hall be optional for all studentz in grade eleven
(11} and =shall at a minimum test in the areas of applied
matlh, reading for information and locating information.
The director =hall pay all costs associated  with
adminigtering tha college entrance axamination, the
computer-adaptive college placement agsessment and the jobs
skills asgsegsment test and shall achedule a day during

which examinations shall be provided. asdese {3l —shall be
sospinadssred  Soogitooslassenshognd swalish rads souadensd
Shoeesgmsa Tz soabe The date for adminigtration of the
college entrance examination in grade eleven (11) shall be
salected z2o that following receipt of scores, studentsz may
timely register for senior year claszes which may be
necessary to allow the gtudent to gualify for a state

rovided acholarship, The computer adaptive college
lacement assessment shall be optional and all students in

oo

7
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grade twelwe (12] s2hall be provided at least one (1)
ocpportunity to take the computer sdapeive eollege placcoment
assessment Er—th pring—during the achool vyear. The

director may enter into agreement? with an administrator o
the college entrance examination and the computer-adaptive
oollege placement assessment and an administrator of the
jobs skills assesament test and adopt rules 23 necessary to
ensure compliance with any regquiremsnts of an
adminigtrator, such as a secure environment. Wailvers may be
granted for the examinations and tests reguired by this
paragraph for ztudents with disabilities in accordance with
the provisions of the faderal No Child Left Eehind Act of
2001 and the federal Indiwviduals with Disabilities
Education  Act. Adteraats Alternakte  assesaments  and
accommodations wmay—shall be offered by the director in
accordance with rule and regulation;

21-2-204. Wyoming Accountability in Education Act:;
statewide education accountability system created.

(£} & progressive multi-tisred s=ystem of  support,
intervention and consegquences to agsigt agachools shall be
establizhed by the seate—bosrd-—director, and shall conform
to the January 2012 education accountability report as
defined by subssction (k)] of this =ection. The sy=atem
shall clearly identify and preszcribs the actions for each
level of support, intervention and congegquence. Commencing
with zchool year 28 2 2014-2015, and each school year
thereafter, the director shall take action based upon
system results aocording to the following:

(vl &chools designated as partially meeting
expectations shall file an improvemsnt plan in accordance
with paragraph (iv) of this =zubssction that identifiez and
addrezaes all content and indicator areas where performance
is Dbelow target lewvels. The director shall appoint a
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repregentative from the department 1in accordance with
paragraph (vii) of this subsection to monitor the zschool's

progress towards meeting the zpecified goals and
implementation of the processzes, measurss and methodz az
contained in the school's plan. The representative shall
assis the district in identifying and s=ecuring the
necessary rasourdes to fgupport the goals as stated by the
gchool and the district. Failure to meet improvement goals
as apecifisd in the plan for two (2] consecutive vyears may

reguire that the school be s=subiject to paragraph  (vi) of

this subsection;

(vil &chocls designated as not meeting
expectations shall file an improvemsnt plan in accordance
with paragraph (iv) of this gubgection that identifies and
addrezzez all content and indicator areas where performance
iz below rget  lewvels. The director =hall appoint a
representative Ifrom  the department in  accordance  with
praragraph (vii} of this subsgection to assgist in drafting
the improvement plan, including the selection of programs

and interventionz to improve student performance. The
representative shall perform dutiez a8 required by
paragraph (v) of this subssction. e plan shall be

recommended by the school district superintendent and
approved by the local board of trustess andosubmitted—to
she—oehesl dsstrsos supersandandents prior to SubmissSion to
the department. The plan shall describe the persomnel and
financial reazources within the education reszource block
grant model as defined by W.S. 21-12-101(a) (xiv) necessary
for implementation of the measures and methods chosen £
improvement and gshall gpecify how resources shall be
reallocated, if necessgary, to improve atudent performance.
Failurse to meet improvemsnt goals as specified 1o the plan
for two (2) consecutive years may be grounds for dismissal
of the achocl principal;

e
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21-2-304. Duties of the state board of education.
(al The state board of education zhall:

(v] Through the director and in consultation and
coordination with local school districts, implement a
statewide asszesament system comprized of a2 coherent system
of measurss that when combinsd, provide a reliable and
walid measure of individual student achievement for each
public zchool and school district within the state, and the
performance of the state az a whole. Etatewids asszessment
system components shall be in accordance with reguirements
of the =ztatewide education accountability system pursuant

to W.S. 21-2-Z204. Inprovemsnt of teaching and learning in
schools, attaining atudent achievement targets for
performance indicatorza egtablished under W.S. 21-2-204 and

fostering school program improvemsnt shall be the primary
purpozes of atatewide assesament of 2tudent performance in
Wyoming. The statewide asszessment system shall:

(E] Emeludel=e only  multiple measuases
choice items to ensure aligoment to the gtatewide content
and performance standards.s inaluading  multiplise ohoic
LEEmE . For the writing and language asaegament only,
include multiple measures  and item  types to ensure

alignment, which may include grade appropriate open
responge tasks, constructed and extended response iltems as
appropriate;

(vil Bubject to and in accordance with W.S.
21-2-204, through the director and in consgultation and
coordination with local school districts2, by rule and
regulation implement a statewide accountability ayatem. The

accountability ayatem shall include a technically

defensible approach to caleoulate achievement, growth, ang

readiness and equity ag required by W.8. 21-2-204. The
1ad
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=tate board, through the director, ashall eztabplizh
performance targets az  required by W.E.  Z1-2-Z04{e},
establizh a progresaive multi-tiered ayatem of supports,

tervcﬂtlﬂns and COngequansas as requirad by W.5.

in
21-2-204 (£ and shall establish a stcatewlds reporting
syatemn purz:ajt to W.5. Z21-Z2-204 (h). The =syatem created
shall conform to the January 2012 aducation accountability
report ag defined by W.5. 21-2-204 (k). In addition and for
purp

ogez of complying with requirements under the federsl
No Child Left Behind Act of 2001, the board shall by rule
and ragulation provide for annual secountability
determinations basaed uapon adeguats yearly Drogress measurses
impozed by fedsral law for all schools and school districts
impozing a range of aducational conseguences and supports
resulting from accountability determinations;

"

21-3-110. Dutiea of boards of truateea.

{a) The Dboard of trustees in each scheool district
shall:

(xxix) Beginning in s=school year 2012-2012, and
each aschool year thereafter, administer a program where all
studenta esnrollad in the elsventh and twelfth grades in the
dizstrict =shall be reguired to take or be provided the
cpportunity to take, on a date apecified by the director of
the department of education, a sgstandardized, curriculum

bazed, achisvemant college entrances examination, a
computer-adaptive colleges placement assgegament or a jobs
skills assesamant test in accordances with W.2.
21-2-202(a) (xxx) . Each school digtricet shall provide the

opportunity for all home school and pr te gchocol students
in the eleventh and twelfth grades and reziding within the
district to take the examinations or the Jjobs skills
assessment test at no cost to the student on the =ame date

adminiatered to all eleventh and twelfth grade public

11
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zchool atudents 111 he atgte The rezults of the
examinations or Jobg 2kills agssessment test taken shall be
included in each student's trangcript;
Section 3. 2011 Wyoming Session Laws, Chapter 184,
SZection 4(4) (wvii) iz amended to read:
Section 4.
(dl The gelact committas on statewide
education accountabnility shall be assisted by an

advigory committee to provide information to the

select committee as it deems necessary to carry

out this section. The advigory committes shall

conzaist of the following members:

(wii] A representative of the
department of education designated by the seake
supesintendent of publie Snsteserdan director of
the department;

Section 4. W.3. 21-2-204(g) iz repealed.

Section 5.

{al MNotwithstanding 2012 Wyoming Sezgion Laws,
Chapter 101, Section 5, and subject to the advice and
guidance of the state board, the department of education
shall develop phage I of the pilot statewide education
accountability gystemn in  accordances with  components
prescaribed by W.5. 21-2-204 and 21-2-304 (a) (vil.
Bpecifically, the phase I pilot accountability syatem
development shall:

(1] Refine and corrsct components of the pilot
accountability sysgtem, as developed by the atate board

1z
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submitted in Novenber 2012

that i1z in accordance

accountability report and W.S.
the department shall develop a model reflecting

paragraplh,

a report to the selact
on statewide sducation addountabil
with the

committes
which 18 1in a manner
January, 2012 education
21-2-204. In executing this

refined and corrected components that isg baszed upon:

(&) Technically defensible computations of
achievement, growth, eguity and readines==, with proper
consideration  provided for  inclusion and attribution
reguirements; and

(B] Data analyzes to evaluate the
reliability and wvalidity of esach component and the overall

accountability
with the January,

ayatan,

2012

(11) Include
ired for the
v operational
and

phase I
corrected
including

(1ii) Reconvene
accountabilicy profsssional
under 2012 Wyoming
Ei{b) (11}, expandsd as=s

state board

and the
beyeond those

members

conducted 1in a
educaticon accountability
completion of
implementation and

under  paragraph
alternative

Seddion
deemead

to include
members

MATNEr  ConSistent
report .

ruleg
of a
system
this

W.5.

busginess
administration
pilot accountability
(1) of

undexr

schools

the Wyoming education
judgment panel established
Chapter 101, BSection
necesgary by the department

additional and alternative
gpecified under law. The

Laws,

profezzsional judgment panel shall be uged by the department

in developing

and establishing target performance

levels

specified under W.5. 21-2-204 (e];

(1]
to demonstrate
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subject to business rules developed by

the department under

paragraph (1i) ©of this subsection and targst performance

levels determined by the professicnal

judgment panel under

paragraph (iii) of this subsection. The pilot system shall

analyze and recommend pozsibl H
computer adaptive placement assessment
adminigtered under W.S5. Z1-2-202(

1]

e o©of resultz from the

in grade twelwve (12)

a) () 1in a manner that

iz technically wvalid and defensible The results from the
computer adaptive placement agssassment z2hall be agoregated
at the achoosl lewvel, asf a measure of post secdondary
readinezz, and shall include sp&clfi: values and weights
for incorporation into the phass I pilot aystem;

(vl In consgultation with the ad"idory committes
to the salact committes on ztatewids education
accountability created under 2011 Wyoming Seazicon Laws,
Chapter 184, Section 4(d), az amended by section 2 of this
act, and continued under 2012 Wyoming Sesgion Laws, Chapter
101, Bection 4(b), design a multi-tiersd system of s=upport,

interventions and consegquences which
school pﬁ*:o*ﬂance determinations and

iz coordinated with
compliss with W.E.

21-2-204(£}. The aystem of support ghall be gpecified in a
deszign document and implementation plan

through the department, shall submit a

(b} Not later than COctober 15, 20

13, the state board,
report on phase I of

the pilot ztatewide education accountability syatem

developed under this section to the

galast commities on

statewide education accountability established under 2011
Wyoming Seseicon Laws, Chapter 184, Section 4, and continued
by 2012 Wyoming Session Lawsz, Chapter 101, Secticon 4.
Bazed upon this report, the select committes =zhall report
itz findings and recommendaticns to the Wyoming legislature
prior to the 2014 budget session, including implementing

legislation and a timeline for
applicable.

14

implementation  when
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(¢}l MNotwithstanding W.5. 21-2-204 and 21-2-304, the
state board and the department of education ghall
investigate options available to  the atate for future
assesament sSystem development. The gtate board, through
the department, =hall periodically report to the select
committes o statewide education accountability regarding
the statuz of assesament dJdevelopment, investigation of
optiong awvailakle to the =2tate and the impact of existing
law governing statewide assessments o future  assessment
development. The zselect committes shall report to the 2014

egizlature on any neceadary lagislation supporting futurs
assesament development.

{d}] The department of education shall continue work
necesaary to Sacure a wailver from the federal dspartment of
education allowing the use of the standardized achievement
oollege entrance examination administered in grade eleven
(11} az required by 2012 Wyoming Session Laws, Chapter 101,
Bection 2(a).

{el The state board and department of education, in
implementing W. -2-304 {a) (iv) and 21-3-110(a) (xxiv), asz
amended by section 1 of thisg act, pertaining to development
of guidelines for measurses to be included within school
district assessment systems for purposes of determinaing
succesasful completion of high gchool graduation
reguirements, shall periodically report progress to the
select committes. A report with final recommendations on
guidelinesg ahall be i1included within the October 15, 2013,
report required under gubsection (k) of this gection.

b2k

(£} In carrying out duties prescribed by this
section, and in addition to cutreach provided by members of
the advisory committes to the select committes az coreated

by 2011 Wycoming Session Laws, Chapter 184, Secticn 41{d), as

[ary
L
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amended by =z2ection 3 of this act

the department of education

activities and communications to

the =state board through

zhall provide  oukbreach

achool districts and to

local  communitises coinciding  with  the development of
components of the report required by subzection (k] of this
=

Stion, and with the development of

contained within this report.

considered by the board and the
reguirements imposed under this
include
committes pursuant to zubsection
Section 6.
{al For the period commenci
of thig section and ending June 30,
fifty thousand dollars ($250,000.

the school foundation program ac

o
education to carry cut duties imp

department and the state board.
expended for acguigition of

consulting expertise.  The department and =2tate board
appropriatad  under
gubsection to members of the felect committes on statewide
ducation accountability on or before January 15, 2014.

report expenditures of amounts

M

e
el

rd

.

B oo
o

i

£

o
rh

In addition to gupport
f education and the department of education under
section (a) of this sgaction,
ice, through acquired profeszsional consulting expertisze,

recommendations
Comments generated £from

district and local community outreach actiwvities shall be

department in executing
section, and shall be

uded within the report gubmitted to the select
(b) of this =ection.

ng on the effective date

2014, up to two hundred

00) 1= appropriated from
ount to the department of
osed by this act upon the
This appropriation may be

nedessary professional

provided to the state

the legislatiwve service

shall a==ist the department and state board in carrying out

the provigions of this act.
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Section 7. This act is effective immediately upon
ompletion of all actz necessary for a bill to becoms law

o
a provided by Article 4, GSection 8 of the Wyoming
Constitution.

(END)

Speaker of the House President of the Zenate

Governor
TIME APPEOVED:
DATE APPEOVED:

I hereby certify that this sct originated in the House.

Chief Clerk
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Wyoming Department of Education
lim Rose, Interim Director
Hathaway Building, 2™ Floor, 2300 Capitol Avenue
Cheyenne WY 82002-0050
Phone: 307-777-7675 Fax: 307-777-6234 Website: edu.wyoming.gov

MEMORANDUM NO. 2013-033

TO: School District Superintendents
Principals
Currieculum Directors
Special Education Directors
District Assessment Coordinators
K-12 Teachers

FROM: Deb Lindsey, Director of State Assessment
DATE: March 25, 2013

SUBJECT: Interest Survey for CCSS Expansion/Alternate Standards Comrmittes

TIME SENSITIVE MATERIAL
The Wyvorning Department of Education (WDE) needs interested Wyormning teachers and
administrators in grades K-12, to participate in the developrnent of CC5S-aligned
standards extensions for students with zignificant cognitive disabilities.

Committes work has been scheduled for June 11-14, 2013 in Cheyenne.

The WDE has created a survey for educators to indicate interest in this professional
development opportunity. Please note that responding with an interest does not cornrmit
vou to anything at this time. The Standards Cormmittee members will be selected from
the list of those interested. Please disseminate this survey as widely as possible 2o that
all educators are aware of this opportunity.

The link below will take you to the survey which will be open from March 22-April 12

hitps:/ /www. surveymonkey. com /s (/CS338702

For more information, contact Pari Swanson at pari.swanson@wyo.gov or call (307)
T7T-5292.
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MEMORANDUM NO. 2013 - XXX

TO: District Superintendents
Curriculum Directors
Instructional Facilitators and Coaches
Language Arts Teachers, K-12
Mathematics Teachers, K-12

FROM: Laurie Hernandez, Supervisor of Standards and Early Childhood
Educational Consultant, Math
Standards, Learning, and Accountability Division

DATE: March 18, 2013

SUBJECT: UPCOMING PROFESSIONAL DEVELOPMENT: Teaching and
Assessing Common Core Standards

TIME SENSITIVE INFORMATION - PLEASE SHARE IMMEDIATELY

On Friday, April 12, 2013, the Wyoming Department of Education will be
offering a professional development on Teaching and Assessing Common Core
Standards. There will be two sessions offered: one in the morning from 8:30 —
11:30 a.m. and one in the afternoon from 1:00 — 4:00 p.m. at the McMurry
Training Center in Casper, WY (2220 N. Bryan Stock Trail). Please note: the two
workshops are identical, and participants need only attend one session or the
other.

The purpose of this workshop is to provide information about resources
available around assessment and CCSS in the areas of language arts and
mathematics, especially those who are just starting the implementation
process. Interested parties should register at the following link:

https://www.surveymonkey.com/s/W22KFF5

A block of 20 rooms has been reserved at the Holiday Inn McMurry Park
under the “Wyoming Department of Education — Standards Division”. The rate
is $77 /night. Participants are responsible for their own lodging expenses.

If you have any questions or problems registering, please contact Laurie
Hernandez at Laurie.Hernandez@wyo.gov or 307-777-3469.

LAH:dr
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WYOMING LANGUAGE ARTS STANDARDS

2008 Wyoming Content & Performance
Standards for Language Arts

Common Core State Standards for Language
Arts

Three Standards:

1. Students use the reading process to
demonstrate understanding of literary and
informational texts.

2. Students use the writing process and use
appropriate strategies to write a variety of
expressive and expository pieces.

3. Students use listening and speaking skills
for a variety of purposes and audiences.

Six Strands:
1. Reading of Literature
Reading of Informational Texts
Writing
Listening and Speaking
Language
Reading Foundational Skills (K-5 only)

STk W

Benchmarks are written to individual grade
levels in kindergarten through grade 8, and
grade 11. Ninth through twelfth grade students
work toward the achievement of the eleventh
grade benchmarks.

Standards are written to individual grade levels
in kindergarten through grade 8, and two-year
bands in grades 9-12. Ninth grade students
work toward the achievement of the tenth grade
standards; eleventh grade students work toward
the achievement of the twelfth grade standards.

Benchmarks for a single grade-level are
presented on each page. While certain
benchmarks are introduced at varying levels of
complexity at multiple grade levels, the
document was not created with the intent to
show the linear progression of specific
benchmarks, or skills, across grade levels.

Standards for several grade levels are presented
on each page, displaying the linear progression of
each standard, or skill, from one grade level to the
next.

*The grade-level/grade-band standards correspond to the
College and Career Readiness (CCR) anchor standards by
number. The CCR and grade-specific standards are necessary
complements—the former providing broad standards, the latter
providing additional specificity—that together define the skills
and understandings that all students must demonstrate.

Literacy standards and benchmarks are defined
for English language arts with a strong focus on
the reading and writing of narrative and
informational texts; however, literacy standards
are not explicitly identified for other content area
disciplines.

Grades 6-12 are covered in two content area—
specific sections, the first for the English language
arts teacher and the second for teachers of
history/social studies, science, and technical
subjects. Each section uses the same CCR anchor
standards but also includes grade-specific
standards tuned to the literacy requirements of the
particular discipline(s).

This division reflects the unique, time-honored place
of ELA teachers in developing students’ literacy
skills while at the same time recognizing that
teachers in other areas must have a role in this
development as well.
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What is new in the Wyoming Language Arts Standards?

1. What was once called Standards is now called Strands. Three standards (1. Reading, 2. Writing,
3. Listening & Speaking) have now been revised into SIX STRANDS (1. Reading of Literature, 2.
Reading of Informational Texts, 3. Writing, 4. Listening & Speaking, 5. Language, 6. Reading
Foundational Skills for grades K-5). The table above outlines other changes in structure and
terminology.

2. Changes in Reading include the following:

a.

OLD: presents a variety of genres, but most emphasis was on expository and functional
texts

NEW: reflects shift between literary and informational texts (clearer emphasis, more
balanced); there is a page of standards for each type of text

OLD: levels of text not mentioned in 2008 standards

NEW: reading level (complexity band) explicitly mentioned; Lexile levels of texts increase
as grade level progresses; vertical alignment is evident from grade level to grade level

3. Changes in Writing include the following:

a.
b.

OLD: two genres tested—NARRATIVE (Expressive) and EXPOSITORY

NEW: three genres—NARRATIVE, EXPOSITORY, and PERSUASIVE (Persuasive
originally rolled up into Expository).

OLD: writing rubric based on four traits (IDEAS, ORGANIZATION, VOICE,
CONVENTIONS)

NEW: writing rubric (for state assessment) may change, but that is yet to be determined
OLD: conventions/grammar/usage taught within the Writing Process

NEW: conventions/grammar/usage now separate Strand called “Language”
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Quick Sheet - WY Math Standards Compared to Common Core Standards

Probability — WY starts in 2™ grade with tallying the number of times a spinner lands on a color
or number, but truly starts later when students can grasp the ideas. CC starts in 6™ grade.

Measurement — WY only uses U.S. measurement system until HS; CC focuses more on metric
measurement.

WY terminology CC terminology
Standards Domain
Benchmarks Standards

Skills Clusters

Kindergarten

= CCIntroduces later (WY introduces in this grade)
0 Money is moved to 2nd grade in CC
= CC doesn’t specifically ask students to be able to identify coins like WY does
0 Measurement of length is moved to 1st grade in CC
0 Number Patterns is moved to 31 + grade in CC
= More rigorous in CC
0 Counting up to 20 (WY only up to 9)
= Newly introduced in CC, not in WY standards
0 Addition and Subtraction within 10 (WY 1st grade)
0 Comparing numbers (WY 1st grade)
0 Geometry standards (WY 1st grade)

1% Grade

= CCIntroduces later (WY introduces in this grade)
O Money is moved to 2nd grade in CC
0 Number Patterns are introduced later (grades 3+) in CC
0 Simple probability experiments, recorded as tally marks (rigorously starts in 6t

grade in CC)

= More rigorous in CC
0 Students will read & represent numbers up to 120 (WY up to 99)
0 All Geometry standards are introduced in Kindergarten in CC

= Newly introduced in CC, not in WY standards
0 Commutative property of addition [3+8=11 therefore, 8+3=11] - (WY 2nd grade)
0 Associative property of addition [2+6+4 = 2+10=12] - (WY 2nd grade)
0 Time (WY 2nd grade)
O Subtraction (WY 2nd grade)
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2" Grade
= CCIntroduces later (WY introduces in this grade)
0 Number Patterns are introduced later (grades 3+) in CC
0 Estimation and measurement of weight is moved to 3rd grade in CC
0 Probability experiments with spinners (WY) is introduced much later in 6th grade in
CC
= CCIntroduces earlier than WY standards
0 Students will learn the commutative property in 1st grade in CC [8+3=11 therefore,
3+8=11]
= Newly introduced in CC, not in WY standards
0 Foundations of Multiplication [add by Zs, 5s....] - (WY 4th grade)

3" Grade
= CCIntroduces later (WY introduces in this grade)

0 Simple probability experiments are introduced much later in 6th grade in CC
0 Congruency & line of symmetry is not directly addressed until 8th grade in CC
= CCIntroduces earlier than WY standards
0 Read & write numbers up to 1000 moves down to 2nd grade in CC
0 Money up to $5 (WY) is studied in 2nd grade in CC (not specifically up to $5)
0 Add & Subtract up to 20 is studied in 2d grade in CC
0 Communicating method of problem-solving is moved down to 2nd grade in CC
0 Use US measurement for length in 2nd grade in CC
= More rigorous in CC
0 Move from US measurement to metric measurement in 3rd grade
0 Algebra patterns is more in depth than WY standards; introduce (x) & (+)
properties and relationships
= Newly introduced in CC, not in WY standards
0 Fractions (WY 5th)
O Multiplication and division within 100 (WY 4th - 5th grade)
0 Metric measurements (WY 7th grade)
O Area and multiplication with geometric measurement (WY 4th grade)

4" Grade
= More rigorous in CC

0 Use 4 operations to solve multi-step word problems [WY (+), (-) to 20 & (x) to 10]

0 Measurement is more deeply introduced in 2nd grade in CC and continues through
3rd and 4th grade

0 Data analysis, collection, organization and interpreting graphs (starts in 2nd grade in
CC)

= Newly added in CC, not in WY

O Multiply a whole number of up to 4 digits by a one-digit whole number (WY 6t

grade)
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5™ Grade
= CCIntroduces later (WY introduces in this grade)
0 Geometric terms, shapes, & 3-D figures is moved to 6t grade in CC
=  More rigorous in CC
0 Compare decimals to 1000ths (WY up to 100ths)
0 Add and subtract fractions with unlike denominators (WY only with like
denominator)
0 Solve word problems involving (+) and (-) of fractions
0 Perform operations with multi-digit numbers and with decimals to 100ths (WY to
100) [100.75vs.100]
0 Using a variable as an unknown to solve a problem starts down in 1st+ grade in CC
= Newly introduced in CC, not in WY standards
0 Graph points on the coordinate plane to solve problems
0 (x)and (<) fractions

6% Grade
= More rigorous in CC

0 2-Dand 3-D geometric shapes introduced 3rd+ grade in CC
O Ratio reasoning to solve problems [e.g. 34 of $5]
0 Statistics and Probability (much deeper understanding here and following grades)
= Newly introduced in CC, not in WY standards
0 Divide by fractions (WY 7th grade)
0 Represent and analyze quantitative relationships between dependent and
independent variables (WY doesn’t specifically in any grade)

7™ Grade
= Introduced much earlier in CC than in WY standards
0 (x) & (=) of fractions and decimals found in 5t + in CC
0 Geometry addressed earlier in grades 4th + in CC (except congruency in 8t in CC)
0 Measurement including volume, weight, and mass is addressed 2nd - 5th grades in CC
= More rigorous in CC
0 Operations with fractions to (+), (-), (x), and (<) rational numbers - Ordering of
rational numbers (WY 4th +)
Geometry - surface area and volume (WY 8t grade)
Geometry - solve problems involving scale drawings (WY doesn’t in any grade)
Algebra - order of operations and problem solving (WY 6t grade)
0 Problem solving from a graph leading to inequalities (WY doesn’t in any grade)
= Newly introduced in CC, not in WY standards
0 Probability models and using them to find discrepancies (WY doesn’t in any grade)
0 Random sampling to draw inferences about a population (WY doesn’t in any grade)
O Draw informal comparative inferences about two populations (WY doesn’t in any
grade)

O O O
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8™ Grade

= Introduced earlier in CC than in WY standards
0 Measurement introduced in 2nd + grade in CC

=  More rigorous in CC
0 Analyze and solve pairs of simultaneous linear equations
0 Using geometry software
0 Irrational numbers
0 Geometry - volume of cylinders, cones, and spheres

= Newly introduced in CC, not in WY standards
0 Describe effect of dilations, translations, and rotations on 2-D figures using

coordinates (WY did reflections earlier in 4t grade)

0 Investigate patterns of association in bivariate data (WY doesn’t in any grade)
0 Use functions to model relationships between quantities (WY doesn’t in any grade)

H.S. — Number and Quantity
=  CCIntroduces earlier than WY standards

0 Estimation of problem-solving starts in 7th grade in CC
0 Represent and apply real number systems in a variety of forms starts in 6t grade in
CC

0 Proportional reasoning to solve problems starts in 7t grade in CC
= More rigorous in CC

0 Use properties of irrational numbers (WY only states rational numbers)
= Newly introduced in CC, not in WY standards

0 Use complex numbers in polynomial identities and equations

0 Represent and model with vector quantities

0 Perform operations on vectors

0 Perform operations on matrices and use matrices in applications

H.S. - Algebra
= More rigorous in CC

0 Linear equations - solve, graph and interpret systems starts in 8t grade in CC
0 Write, model, and evaluate expressions, functions, equations, and inequalities (6t &
7t in CC)
= Newly introduced in CC, not in WY standards
0 Understand the relationship between zeros and factors of polynomials

0 Use polynomial identities to solve problems
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H.S. - Functions
» WY standards address some of these domains in Geometry

= Newly introduced in CC, not in WY standards
0 Function notation
0 Exponential models
0 Trigonometric functions and identities

H.S. — Geometry
= More rigorous in CC

0 Estimation and measurement (mass, volume) starts 4th + grade in CC
= Newly introduced in CC, not in WY standards

0 Define trigonometry ratios and solve problems involving right triangles
Apply trigonometry to general triangles

Understand and apply theorems about circles

Find arc lengths and areas of sectors in circles

Translate between the geometric description and the equation for a conic section
Explain volume formulas and use them to solve problems

©O O O OO

H.S. — Statistics and Probability
= More rigorous in CC

0 Building and representing data
0 Interpretlinear models
= Newly introduced in CC, not in WY standards

0 Summarize, represent, and interpret data on two categorical and quantitative
variables

0 Understand and evaluate random processes underlying statistical experiments

0 Understand independence and conditional probability to compute probabilities of
compound events in a uniform probability model

0 Calculate expected values and use them to solve problems
0 Use probability to evaluate outcomes of decisions
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PAWS Test Design Changes

CCSS

2013
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PAWS Test Design

School Year 2012-2013 2013-2014 2014-2015
What will be Standards from the 2008 2012 Wyoming Content | 2012 Wyoming Content
assessed and 2012 Wyoming Standards will be Standards will be assessed
Content Standards will be | assessed for reading and | for reading and
assessed for reading and mathematics. mathematics.

mathematics.

2008 Wyoming Content 2008 Wyoming Content | 2008 Wyoming Content

Standards will be assessed |Standards will be Standards will be assessed
for science. assessed for science. for science.

Operational items will align | Operational items will Operational items will

to the 2008 and 2012 align to Phase | align to both Phase | and
Wyoming Content assessment targets, Phase Il assessment
Standards. Some items will | which align to the 2012 targets, which align to the
align to 2008 standards Wyoming Content 2012 Wyoming Content
only while others will align |Standards. Standards.

to both sets of standards.
Field test items will align
Field test items will align to | Field test items will align | to Phase | and Phase Il

Phase | assessment targets, | to Phase Il assessment assessment targets, which
which align to the 2012 targets, which align to the | align to the 2012
Wyoming Content 2012 Wyoming Content Wyoming Content
Standards. Standards. Standards.

Wyoming Department of Education
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Assessment Design
Considerations
» Legislation
—Item types, length of test, use of test results

* 2012 Wyoming Standards (CCSS)

- Text complexity, item types, additional
content

» Consortium Assessments
— Breadth of content, item types
» Test Development

[
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Objectives:

* To recognize the functions and purpose
of the PAWS Mathematics Blueprint
design.

* To consider a reduction in the number of
items on the assessment due to
increased difficulty.

-) Wyoming Department of Education
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DRAFT - 2014 Assessment Blueprints

for Mathe

1CS

= Odard d (}
Operations and Algebraic Thinking 24
3.0A.1 | ———
3.0A2 R X o -
2003 Represent and solve problems involving multiplication and division. m
3.0A4
3.0A.5 Understand propetties of multiplication and the relationship between m 40% 47%
3.0A6 multiplication and division.
3.0A.7 JMultiply and divide within 100. m I
3.0A8 Solve problems involving the four operations, and identify and explain
3.0A.9 patterns in arithmetic.
Number and Operations - Base Ten 7
e Use place value understanding and properties of operations to perform |m||fi\
3.2 digit arithmetic. " 12% 9%
3.NBT.3
Number and Operations - Fractions 7 \ |

3.NF.1

3.NF.2

Develop understanding of fractions as numbers.,

3.NF.3

Wyoming Department of Education
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DRAFT - 2014 Assessment Blueprints
for Mathematics

Measurement and Data 16
IMD.1 Solve problems involving measurement and estimation of intervals of time,
m
3IMD.2 liquid volumes, and masses of objects.
3.MD.3 )
Represent and interpret data. 5
3.MD.4
3.MD.5 27% 25%
Geometric measurement: understand concepts of area and relate area to
3.MD.6 e e "
multiplication and to addition.
3.MD.7
D2 Geometric measurement: recognize perimeter as an attribute of plane figures
I istinguish n linear and area m res. 8
Geometry ] I
3.G.1 = F " .
Reason with shapes and their attributes. s 10% 9%
3.G.2 —]
60 100% 100%

Wyoming Department of Education
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DRAFT - 2014 Assessment Blueprints
for Mathematics

. Focus # of Items
Ccssm 2014 WY Targets - 7th Grade Mathematics m=major Items Per /

PAWS SBAC
Cluster

Standard Cluster Headin s=supporting  Domain 5 mphasis Emphasis
¢ &) a = additional Heading

Ratios and Proportional Relationships
7.RP.1 | e i o vasliraid
Analyze proportional relationships and use them to solve real-world and
7.RP.2 m 14 I 21.21% 22%
mathematical problems,
7.RP.3
| =
The Number System 12
i Apply and d previ d di f i ith fracti
ply and extend previous understandings of operations with fractions to
AT iz idvadagidacinabinonn dh it m 12 18.18% 15%
ddl, subtract, multiply, and divide rational numbers.
7.N5.3
Expressluns and Equations 20
7.EE.1 . ]
7 EE Use properties of operations to generate equivalent expressions. m 8
2
E , - - . 30.30% 38%
7.EE3 Solve real-ife and mathematical problems using numerical and algebraic s 12
7.EE.4 xpressions and equations.
Geometry 10
7.6.1
- Draw, construct, and describe geomelrical figures and describe the 1
7.6.2 s a 3
= elationships between them.
.G.3
=64 15.15% 17%
?.6.5 Solve real life and mathematical problems involving angle measure, area, = 7
— surface area, and volume,
1.G6.6

Wyoming Department of Education
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DRAFT - 2014 Assessment Blueprints

for Mathematics

Statistics and Probability 10
A ] . . )
P2 Use random sampling to draw inferences about a population. 5 3
15P3 ] o i
= Draw informal comparative inferences about two populations. a 2
SP,
15.15% 8%
TSPS5
1.5P.6 Investigate chance processes and develop, use, and evaluate probability " 5
1.5P.7 models.
1.5P.8
66 66 100.00% 100%

> | Wyoming Department of Education
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DRAFT - 2014 Assessment
Blueprints for Mathematics
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DRAFT - 2014 Assessment
Blueprints for Mathematics

\40%

ﬂ 12%
{ 12%

MATH ASSESSMENT DUE TO MORE COMPLEX and MULTI-STEP

N
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DRAFT - 2014 Assessment

Blueprints for l\/gathematlcs
16 — 8 12 2=
6 \ g /
2 I3 f:
27% 25% -25 ( 24%
5 =}
g
3 : [
6 E 6 \'
6 10% 9% g | 1%
60 60 100% 100% 50 \ 100%
P
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DRAFT - 2014 Assessment
Blueprints for Mathematics

14

22% 20% 22%

e |
5

1%

|
LA

10 31% 38% e 34%

1= -4
v
"\e\
8
&
WS for MATH ASS*SMT DUETO MSC#‘NIM MULTI-STEP ITEMS
3 /
\h—_—/
- -

- Wyoming Department of Education
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PAWS Reading Blueprints

* 2013 Passage Types

— Commissioned — 100%

— Grade 3:
* Functional — 20% - Expository 18% (38%
Informational)

* Narrative — 62%
— Other grades — see blueprint

-) Wyoming Department of Education
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PAWS Reading Blueprints

2014 Passage Types
— Commissioned 50 %
—Permissioned (Previously Published ) 50%

— Informational Text
* Grade 3 -50%——> Grade 8 - 55%

— Literary Text
* Grade 3 - 50% = Grade 8 - 45%

-) Wyoming Department of Education
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PAWS Reading Blueprints

2015 Passage Types
— Commissioned 30%
— Permissioned 70%

— Informational Text
* Grade 3 -50% > Grade 8 - 55%

— Literary Text
» Grade 3 - 50% —» Grade 8 - 45%

-) Wyoming Department of Education
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PAWS Reading Blueprints

* Item types

= Multiple choice only (last year for CR’s
was 2012)

» Stand alone items (Items not affiliated
with a passage)
—Reading load, language standards
» Paired passages — design of items

—Develop specifications for passages and
_ associated items

-) Wyoming Department of Education
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PAWS Reading Blueprints

 Establish a balance between all text
types and standards by 2015

« Provide a substantial and comprehensive
assessment of the CCSS

« Shifts in “Language” and “Integration of
Knowledge and Ideas”

& £ ) Wyoming Department of Education
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rd . T 1
3" Grade Reading Literature p.1
Current Current Ideal
€css WY skills Ideal WY skills Ideal
ccss alignment | alignment | blueprint | alignment | blueprint
code CCSS text 2013 2014 20
Reading Literature
Key Ideas and Details
Ask and answer questions to demonstrate
understanding of a text, referring explicitly to the text
RL3.1 |asthe basis for answers.
Recount stories, including fables, folktales, and myths
from diverse cultures; determine the central message, p TS
lesson, or moral and explain how it is conveyed through \
R13.2 |key details in the text. [F——
Describe characters in a story (e.g., their traits, \.____}
motivations, or feelings) and explain how their actions
RL3.3 |contribute to the sequence of events. 28 R.O3.N skills: 18-20 R.03.N skills: 10-12
Craft and Structure 62% (31 items) 50% (25 Items)|
Determine the meaning of words and phrases as they
are used in a text, distinguishing literal from non-literal N.1=15items N.1=__items
language. MN.2=16 items N.2=__ items
Refer to parts of stories, dramas, and poems when N.3=0items N.3=__ items
writing or speaking about a text, using terms such as
chapter, scene, and stanza; describe how each L
successive part builds on earlier sections. _'__-___________-—-"""-_
Distinguish their own point of view from that of the =
narrator or those of the characters. 3 57 6-8
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3t Grade Language p.4

Current Current Ideal
CCss WY skills Ideal WY skills Ideal Content
_ccss | alignment | alignment | blueprint | alignment | blueprint coverage
code i CCSS text 2013 2014 2015
Language*
Determine or clarify the meaning of unknown and
multiple-meaning word and phrases based on grade 3
reading and content, choosing flexibly from a range of
L3.4 |strategies.
Use sentence-level context as a clue to the meaning of
L3.4.a |aword or phrase.
Determine the meaning of the new word formed when
a known affix is added to a known word {e.g.,
agreeable/disagreeable, comfortable/uncomfortable,
L3.4.b |care/careless, heat/preheat).
Use a known root word as a clue to the meaning of an HH___J____..—-—?
unknown word with the same root (e.g., company, | ——
13.4.c |companion). |
< nodirect no direct i
= s Language
alignment to alignment to St
: 0 Wyoming 7.9 Wyoming 7-9 :
- skills: 0% skills: 16% ity
Demonstrate understanding of word relationships and
L3.5 |nuancesin word meanings.
S R
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6™ Grade Integration of Knowledge and

Ideas p. 15

Current Current Ideal
ccss WY skills Ideal WY skills Ideal Content
ccss | alignment | alig t | blueprint | alignment | blueprint age |
code CCSS text 2013 2014 2015
Integration of Knowledge and Ideas®
Compare and conftrast the reading a story,
drama, or poem tolistening te an audio,
vid or live version of the ding contrasting
see” and "hear” ading the text to
what they perceive when they 1 or watch.
{Not applicable to literature)
Compare and contrast texts in different forms or genres
{e.g., stories and poems; historical novels and fantasy
stories) in terms of their approaches to similar themes Captured in / Caplurndin ‘Integ_ration
RI6.9' |and topics. totals above totals above porio:
Integrate information presented in different media or approx. 14%
formats (e.g., visually, quantitatively) as well as in /
words to develop a coherent understanding of a topic or / =
RI6.7 Jissue. 22 0-2
Trace and evaluate the argument and specificclaims ina /
text, distinguishing claims that are supported by
RI6.8 |reasons and evidence from claims that are not.
|Compare and contrast one author's presentation of
events with that of another (e.g., a memoir written by
RI6.9 |and a biography on the same person).
i
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Writing Blueprints

« 2013

* “administered separately statewide”
= Same as 2012 pilot
— (one prompt grades 3-8)
* Operational prompts come from 2012
pilot

-) Wyoming Department of Education
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Writing Blueprint
* 2014 and beyond

= “allow for monitoring and evaluation of
trend”

* “measurement of written responses to
informational and literary text”

» “may include writing tasks of varying
length”

» “administered in grades 3, 5, and 7”

= “not to exceed a total of three hours . . .
—.for any grade”

-) Wyoming Department of Education
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Writing Blueprint

* 2014 Operational

* Grade 3: Opinion and Expressive or
Expository,

» Grade 5: Opinion or Expressive or
Expository, and Response to Text

» Grade 7: Argument or Expressive or
Expository, and Response to Text

-) Wyoming Department of Education
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Reporting Decisions

= 2013: Skills

= 2014 - Standard Setting
—Reporting Categories
» Skills
- CCSS

—Score reports design

= 2015
— Reporting Categories
* CCSS

)\« Skills?
-) Wyoming Department of Education
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PAWS READING BLUEPRINTS
& ASSESSING LITERACY
IN THE CCSS

Catherine Leigh Reeves, Language Arts Consultant
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Objective
]

To understand the functions and purpose of the

PAWS Reading Blueprint design.

To see how current technology and the Common
Core are transtorming National assessments.

To question how sample assessment items may help
teachers plan instruction so that students can achieve
the Common Core expectations.
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PAWS Reading Blueprints

.
Things to Note:
This document is a draft and subject to change.

The Blueprint strives to establish a balance between all
text types and Standards by 2015.

This balance will provide a substantial and
comprehensive assessment of the CCSS.

Standards in gray may not be measured on large-scale
assessments.

The largest shifts may be found in “Language” and
“Integration of Knowledge and Ideas”.
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3 Grade Reading Literature p.1

I

Current Current ' Ideal
ccss WY skills Ideal WY skills Ideal
ccss alignment | alignment | blueprint | alignment | blueprint
code CCSS text 2013 2014 20
Reading Literature
Key ldeas and Details
Ask and answer questions to demonstrate
understanding of a text, referring explicitly to the text
RL3.1 |as the basis for answers.
Recount stories, including fables, folktales, and myths
from diverse cultures; determine the central message, =
lesson, or moral and explain how it is conveyed through \
RI3.2 |key details in the text. e
Describe characters in a story (e.g., their traits, \___‘_}
motivations, or feelings) and explain how their actions
RL3.3 |contribute to the sequence of events. 28 R.03.N skills: 18-20 R.03.N skills: 1012 |
Craft and Structure 62% (31 items) 50% (25 items) *
Determine the meaning of words and phrases as they
are used in a text, distinguishing literal from non-literal N.1=15items N.1=__ items
RL3.4 |language. N.2=16 items N.2=__ items
Refer to parts of stories, dramas, and poems when N.3=0items N.3=_ items
writing or speaking about a text, using terms such as
chapter, scene, and stanza; describe how each s
RL3.5 |successive part builds on earlier sections. _-____________———-""_—_
Distinguish their own point of view from that of the <
RL3.6 |narrator or those of the characters. o 5-7 6-8
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3 Grade Language p.4

CCSS text 2013 2014 2015

Language*

Determine or clarify the meaning of unknown and
multiple-meaning word and phrases based on grade 3
reading and content, choosing flexibly from a range of
L3.4 |[strategies.

Use sentence-level context as a clue to the meaning of
L3.4.a |aword or phrase.

Determine the meaning of the new word formed when
a known affix is added to a known word (e.g.,
agreeable/disagreeable, comfortable/uncomfortable,
L3.4.b |care/careless, heat/preheat).

Use a known root word as a clue to the meaning of an .-________,_._--9'
unknown word with the same root (e.g., company, | —

L3.4.c |companion). s sepe B
no direct no direct
alignment to alignment to
o Wyoming 79 Wyoming 79
skills: 0% skills: 16%

Use glossaries or beginning dictionaries, both print and
digital, to determine or clarify the precise meaning of
13.4.d |keywords and phrases.

*Language
portion:
approx. 16%

Demonstrate understanding of word relationships and
S in word

o
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6™ Grade Integration of Knowledge
~and Ideas p. 15

Current
WY skills
et

WY skills

blueprint | slignment

2013

cCcss
code
nte

on of Knowledge and Ideas™

Compare and contrast the experience of reading a story,
drama, or poem tolistening to or viewing an audio,
video, or live version of the text, including contrasting
what they "see” and "hear” when reading the text to
what they percelve when they listen or watch.

RLB:E

{Not applicable to literature)

RL6.9

Compare and contrast texts in different forms or genres
{e.g., stories and poems; historical novels and fantasy
stories) in terms of their approaches to similar themes
and topics.

RI6.7

Integrate information presented in different media or
formats (e.g., visually, quantitatively) as well as in
words to develop a coherent understanding of a topic or
issue.

22

Ri6.8

Trace and evaluate the argument and specificclaims ina
text, distinguishing claims that are supported by
reasons and evidence from claims that are not.

RI6.9

Compare and contrast one author’s presentation ot
events with that of another (e.g., a memoir written by
and a biography on the same person).

Captured in
totals above

/ Captured in

totals above

0-2

L

7-9

*Integration
portion:
approx. 14%
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QUESTIONS AND
ANSWERS
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National Assessment Shifts in the CCSS
]

Complexity: Regular practice with complex text

and its academic language.

Evidence: Reading and writing grounded in
evidence from text, literary and informational.

Knowledge: Building knowledge through content

rich nonfiction.
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Shlft 1 . Practice with complex text and its academic language
|

Text complexity to ensure students are on track

each year for college and career reading.

Rewards careful, close reading rather than

racing through passages.

Focuses on academic language that pervades

complex texts.
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Shlft 2: Reading and writing grounded in evidence from text,

literari and informational

Focuses on students rigorously citing evidence
from texts throughout the assessment (including

selected-response items).

Requires writing to sources rather than writing to

de-contextualized expository prompts.

Includes rigorous expectations for narrative
writing, including accuracy and precision in writing

in later grades.
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Shlft 3: Building knowledge through content rich nonfiction
1
1 Assesses not just ELA but a full range ot reading and
writing across the disciplines of science and social

studies.

Build Knowledge

Extract and
Employ Knowledge

Engage With
Complex Text
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Three Innovative Item Types

Evidence-Based Selected Response (EBSR)—Combines a traditional
selected-response question with a second selected-response question that
asks students to show evidence from the text that supports the answer they
provided to the first question. Underscores the importance of Reading
Anchor Standard 1 for implementation of the CCSS.

Technology-Enhanced Constructed Response (TECR)—Uses
technology to capture student comprehension of texts in authentic ways that
have been difficult to score by machine for large scale assessments (e.g., drag
and drop, cut and paste, shade text, move items to show relationships).

Range of Prose Constructed Responses (PCR)—LFlicits evidence that
students have understood a text or texts they have read and can communicate
that understanding well both in terms of written expression and knowledge
of language and conventions. There are four of these items of varying types
on each annual performance-based assessment.
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PARCC Sample Items

3rd Grade Readjng Ttem: Technology Enhanced Constructed Response

Drag the words from the word box into the correct locations
on the graphic to show the life cycle of a butterfly as
described in “How Animals Live.”

Words:

= SN
=
3.

Notice: There are 16 ways a student can organize the stages— with only 1 /16 a correct response. Ina
traditional selected response, students would have a ¥4 opportunity for a correct response. Students
must apply their understanding from the text and use details from the text to accurately order the
stages—thereby constructing meaning from the informational text to demonstrate they can “answer
questions about a text using details from the text”
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Alignment to the Standards

e
Specific CCSS alignment to:
o RI.3.1 (use of evidence).
o RI3.3 (relationship between events).

O RI.3.10 (complex texts).

Reflects the key shift of building knowledge from informational text:

O students must apply their understanding of the text to complete the graphic.

O requires explicit references to the text as the basis for the answers rather than
simply guessing.

Whereas traditional items might have asked students to “fill in one blank” on

a graphic (with three steps already provided), this technology enhanced item

allows students to demonstrate #nderstanding of the entire sequence of the life

cycle because none of the steps are ordered for them.
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PARCC Sample Item

e
10th Grade Readj_ﬂg Item: Prose Constructed Response Item

Use what you have learned from reading “Daedalus and Icarus”
by Ovid and “To a Friend Whose Work Has Come to Triumph”
by Anne Sexton to write an essay that provides an analysis of
how Sexton transforms Daedalus and Icarus.

As a starting point, you may want to consider what is
emphasized, absent, or different in the two texts, but feel free to
develop your own focus for analysis.

Develop your essay by providing textual evidence from both
texts. Be sure to follow the conventions of standard English.
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Alignment to the Standards

Specific CCSS alignment to:

-RL.10.1 (use of evidence); RI1.10.9 (comparison of authors’ presentation); RL.10.10
(complex texts).

-W.10.2 (writing to inform and explain); W.10.4 (writing coherently); W.10.9 (drawing
evidence from texts).

-1.10.1-3 (grammar and conventions).

Measures the ability to explain how one zext transforms ideas from another text by
focusing on a specific concept presented in the texts (the transformation of
ideas with regard to the experience of flying).

Asks students to write to sources rather than write to a de-contextualized
prompt.

’ . . . -
Focuses on students  rigorously citing evidence for their answer.

Requires students to demonstrate they can apply the &nowledge of language and
conventions when writing,
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PARCC Sample Item

-
O 6th Grade Reading Item: Evidence-Based Selected-Response Item

PartA

What doas the word “regal” mean &s it is used in the passage?
z. genzrous

b. threatening

c. kingly*

d. uninterested

Partd

Which of the phrases from the passagz best helos the reader understand the
meaning of “ regal?”

&. “wegging ther tails as they awok="

b. “thewclves, whowere shy”

¢. “their soundsand mcvements expressed goodwill”

d. “with his nead high and his chest out™*
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Alignment to the Standards

|
Specific CCSS alighment to:
- RL.10.1 (evidence).
- RL.10.2 (theme).
~ RI.10.10 (complex text).

This item helps students gather information and details for use on the Prose
Constructed Response; it requires close analytical reading to answer both parts
correctly (e.g, Part A of this item 1s challenging because it requires synthesis of
several parts of the myth to determine the answer).

Requires students in Part B to provide evidence for the accuracy of their answer in
Part A.

PARCC assessment gives students the opportunity to gain partial credit if their
answers reflect genuine comprehension on their part (e.g., they identify the theme
correctly and are able to identify at least 2 details).
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Smarter Balanced Sample Items

- 315t Grade Language Arts Ttem: Technology-Enhanced Constructed Response

Why does the video compare being in space to lying in bed?
(@ to tell how an astronaut needs sleep

@ to describe how an astronaut floats in space

(€ to explain that an astronaut’'s work is very difficult

@ toshow how an astronaut’s body lacks gravity to help it work
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Alignment to the Standards

e
Specific CCSS alignment to:

-SL-2: Confirm understanding of a text read aloud or information presented orally or
through other media by asking and answering questions about key details and
requesting clarification if something is not understood.

-SL-3: Ask and answer questions in order to seek help, get information, or clarify
something that is not understood.

This item requires students to interpret information they receive mainly through
listening. The video provides context but the audio is the source of information.

Students can employ effective speaking and listening skills for a range of purposes
and audiences.
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Smarter Balanced Sample Item

-y ]
O 6th-8th Language ArtS Itemi Technology-Enhanced Constructed

Response & Prose Constructed Response Item

Based on what vou read in the text, do you think ca/l phones shoulc be allowed in
schools? Using the lists providec in the ext, write a paragraph arguing why your
position i1s more reasonable than the cpposing position.
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Alignment to the Standards
e

Specitic CCSS alignment to:

-W-1(a-e): Write arguments to support claims with clear reasons and relevant

evidence.

Students are asked to apply a variety of strategies when writing or revising one or
more paragraphs of text that express arguments about topics or sources: establishing
and supporting a claim, organizing and citing supporting evidence using credible
sources, providing appropriate transitional strategies tor coherence, appropriate
vocabulary, or providing a conclusion appropriate to purpose and audience

This item asks students to use the information prov:idcd to write a brief text stating
and supporting a position.
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ACT Sample Reading Items

e
Passage Adapted from John Steinbeck, The Red Pony.

1) After he showed Jody the pony in the barn, Carl Tiflin went off by himself because he felt:
lonely
sad
embarrassed
amused
2) The inside of the barn is deseribed in the passage as:
dark and cold
Bright and warm
Aitless but bright
Dark and warm
3) It can reasonably be inferred from the second “Mine?” (line 66) uttered by Jody that he:
won't carry the horse after school
Can hardly believe the pony is his
Is wondering how he’s going to afford the pony.

Is embarrassed by what his father has done.
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Alignment to the Standards

e
Specific CCSS alignment to:

-R.L.1. Cite strong and thorough textual evidence to support analysis of what
the text says explicitly as well as inference drawn from the text.

Specific ACT Standards

-Identify clear main ideas or purposes of complex passages or their

paragraphs.
-Locate and interpret details in complex passages.

-Understand the subtleties in relationships between people, ideas, and so on in
virtually any passage.

-Infer the main idea or purpose of straightforward paragraphs in more
challenging passages.
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QUESTIONS AND
ANSWERS
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Assessing Mathematics in
the Common Core
Standards

Laurie Hernandez, M.Ed.
WDE - Education Consultant - Math
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Objectives:

» To understand the Phasing of the Assessment
Targets for Mathematics.

» To recognize the functions and purpose of
the PAWS Mathematics Blueprint design.

» To comprehend how current technology and
the Common Core are transforming National
assessments.

» To realize how sample assessment items may
help teachers plan instruction so that
students can achieve the Common Core
expectations.
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Mathematics Assessment
Targets

http:/ /edu.wyoming.gov/Programs/state
wide_assessment_system/paws/2012-
wyoming-standards—-paws-assessment-

targets.aspx
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Mathematics Targets

http://edu.wyoming.gov/Programs/statewide_assessment_system/paws/2012-wyoming-standards-paws-
assessment-targets.aspx

Operations and Algebraic Thinking — Grade 3

Represent and solve problems involving multiplication and division.

Stand
*0de

" Phasel
2013 Field Test _

Phase 11
___1 Field Test _

3.0A1

Interpret proqueTs o wiole numbers
such as 5 x 7 as the total number of
objects in 5 groups of 7 objects each.
For example, describe a context in
which a total number of objects can

il

—_

be expressed as 5 % 7.

describe a context in which a number of

Interpret whole-number quotients of whole N
numbers, e.g., mterpret

56 = 8 as the number of objects in each share
when 56 objects are partitioned equally [with
no remainders] into 8 shares. or as a number

of shares when 56 objects are partitioned into
equal shares of 8 objects each. For example,

o

hques or a number of groups can be _#

expreXyedgs 56 + §. e
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Mathematics Targets - cont.

3.0A.3 ( Use multiplication within 100 to solve  Use division within 100 o solve word X
word problems in situations nvolving  problems in situations involving equal
equal groups, arrays. and groups, arrays, and measurement quantities,
measurement quantities, e.g., by using  e.g., by using drawings and equations with a
drawings and equations with a symbol ~ symbol for the unknown number to represent
for the unknown number to represent  the problem.
Qhe problen..
3.0A4  Determne the unknown whole

mumber in a multiplication or division

equation relating three whole

numbers. For example, determine the

unknown number that makes the

equation true in each of the equations

8x2=485=[]+36x6=2

20
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Mathematical Targets

Statistics and Probability - Grade 7 (Continued)

Draw informal comparative inferences about two populations.

Standard Phase I Phase I1
Code 2013 Field Test 2014 Field Test

1.5P4  Use measures of center for numerical  Use measures of center and meastres of
data from random samples to draw  variability for numenical data from random
informal comparative nferences samples to draw mformal comparative
about two populations. inferences about two populations. For
example, decide whether the words in a
chapler of a seventh-grade science book are
generally longer than the words in a chapter
of a fourth-grade science book

June 7, 2012



ESEA FLEXIBILITY — REQUEST FOR WINDOW 4 U.S. DEPARTMENT OF EDUCATION

DRAFT - 2014 Assessment Blueprints
for Mathematics

(] 0
0 d d p p
dard z eading 8 ppo g Doma pha D
sading
Operations and Algebraic Thinking 24
3081 | —_—
3.0A2 . . P g 3
2043 Represent and solve problems involving multiplication and division. m 8
3.0A4
3.0A.5 Understand properties of multiplication and the relationship between o 5 40% 47%
3.0A.6 multiplication and division.
3.0A.7  [Muttiply and divide within 100. m s f
3.0A8 Solve probl involving the four op ions, and identify and explain 6
3.04.9 patterns in arithmetic.
e ——————
Number and Operations - Base Ten 7
3.NBT.1 , " | d di d a f " f It
Use place value understanding : operties of operations to perform m
INBT.2 " _pi. v‘iu. ur rstanding and properties peration perform mu a 7 12% 9%
digit arithmetic.
3.NBT.3
Number and Operations - Fractions 7
3.NF.1
3.NF.2 Develop understanding of fractions as numbers, m o 2% 1
3.NF.3

- e N
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DRAFT - 2014 Assessment Blueprints
for Mathematics

Measurement and Data 16
IMD.1 ISuhre problems involving measurement and estimation of intervals of time, 6
3IMD.2 liguid volumes, and masses of objects. i
3.MD.3
Represent and interpret data. 5 2
3.MD.4
3.MD.5 27% 25%
Geometric measurement: understand concepts of area and relate area to
3.MD.6 g o m 3
multiplication and to addition.
3.MD.7
SMD.5 Geometric measurement: recognize perimeter as an attribute of plane figures 3
I istingui inear T/ 1 g
Geometry 6
3.G.1 o F y .
36.2 Reason with shapes and their attributes. s 6 10% 9%
60 60 !NR 100%
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DRAFT - 2014 Assessment Blueprints
for Mathematics

Focus # of Items /

CCSSM 2014 WY Targets - 7th Grade Mathematics P PAWS SBAC

i Cluster | \ <
Standard (Cluster Heading) s=supporting  Domain " | iotischi v | Evonbals
a = additional Heading

Ratios and Proportional Relationships | |
el I | relationships and use th tve real-world
AN i at i t to solve red and
7. RPIE alyie Pﬂ.'][lﬂl'llﬂl'l al relationships anad use @M To S0 real-wor an m 14 21.21% 22%
mathematical problems,
1.RP.3
| ==
The Number System 12
7.NS.1 i . ] . ]
N2 Apply and extend plrewou-; unldlerstam.:hngs of operations with fractions to P 12 18.18% 15%
ddl, subtract, multiply, and divide rational numbers.
7.N5.3
Expresslons and Equations 20 ||
7.EE.1
7EE \Use properties of operations to generate equivalent expressions. m 8
.EE.2
_ " " - " 30.30% 38%
7.EE3 ve real-life and mathematical problems using numerical and algebraic s 12
7.EE.4 xpressions and equations.
Geometry 10
7.6.1
- Draw, construct, and describe geometrical figures and describe the
7.6.2 S a 3
elationships between them.
7.6.3
o 15.15% 17%
7‘EI5 Ive real-life and mathematical problems involving angle measure, area, = 7
— surface area, and volume,
7.G6.6
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DRAFT - 2014 Assessment Blueprints
for Mathematics

Statistics and Probability 10
71.5P.1 . . -
= Use random sampling to draw inferences about a population. -1 3
75P3 . o i
75P A Draw informal comparative inferences about two populations. a 2
— | 15.15% 8%
1.5P.5
1.5P.6 Investigate chance processes and develop, use, and evaluate probability 5
1.5P.7 models. s
7.5P.8
66 66 100.00% 100%
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Math Shift in PAWS

» MA5.1.2 Demonstrate » 3.0A.8 Solve two-step
computational fluency word problems using
with basic facts for all the four operations ...
four operations. .. and apply rules.for

order of operations...

» Mrs. Robins can fit 15 , A stick is 4m long. A
2-inch binders on a rope is 10 times as
book shelf. She has long as the stick. If
60 binders altogether.  the rope is divided

How many shelves will  into 5 equal pieces,
she need for all 60 what is the length of
biridins? each piece of rope?
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Illustrative Mathematics Examples -

5.0A Comparing Products Elementarv Level
Alignment 1: 5.0A.A.2 '

Leo and Silvia are looking at the e
following problem: The purpose of this task

How does the product of (0 80 S wion
6}? X 22d5 con}pare to that helps students
the product of 30 X synthesize what they
2257 have learned about

L multiplication in
Silvia says she can revious grades. It

compare these products Euilds on the following:
without multiplying the 3 0a5 - App|¥

numbers out. Explain properties o

how she might do this. operations as strategies
Draw pictures to to multiply and divide
illustrate your 4.0A.1 - Interpret a

multiplication equation

explanation. as a comparison.
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Solution: Halving and Doubling

Since 60 is twice 30, the product 60 x 225 is twice
the product 30 x 225. We can write this as an
equation:

60 X 225 = (2 x 30) X 225 =2 x (30 x 225).

The above explanation corresponds to the following
picture.

225
A

r
f
I

| —

The area of a 225 bg 60 rectangle (60 x 225) is

I double that of a 225 by 30 rectangle (30 x 225).

214
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Illustrative Mathematics Examples -

5.0A Video Game Scores

Alignment 1: 5.0A.A.2

Eric is playing a video game. At
a certain point in the game, he
has 31500 points. Then the
following events happen, in
order:

- He earns 2450 additional points.
- He loses 3310 points.

- The game ends, and his score
doubles.

a. Write an expression for the
number of points Eric has at
the end of the game. Do not
evaluate the expression. The
expression should keep track
of what happens in each step
listed above.

215

Elemen

Standard 5.0A.2 asks students to

Level

"Write simple expressions that
record calculations with
numbers, and interpret
numerical expressions without
evaluating them." This task
asks students to exercise both
of these complementary skills,
writing an expression in part
(a) an interpretin}? a given
expression in (b). The
numbers given in the problem
are deliberately large and
"ugly" to discourage students
from calculating Eric's and
Leila's scores. The focus of
this problem is not on
numerical answers, but
instead on building and
interpreting expressions that
could be entered in a
calculator or communicated to
another student unfamiliar
with the context.
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Solution:

a. When Eric earns 2450 additional points, his
score becomes 31500 + 2450.

When he loses 3310 points, his score
becomes (31500 + 2450) - 3310.

(Note that this can also be written without the parentheses.)

When Eric's score doubles, the score becomes
2 X (31500 + 2450) - 3310), which can also
be written 2(31500 + 2450 - 3310).
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Video Game Scores (cont.)

b. Eric's sister Leila plays the same game.
When she is finished playing, her score is
given by the expression

3(24500 + 3610) - 6780

Describe a sequence of events that might
have led to Leila earning this score.

g
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Solution:

b. Here is a possible sequence of events that
might lead to the score given:

= At a certain point in the game, Leila has
24500 points.

= She earns 3610 additional points.

= Her score triples.

= She loses 6780 points.

Note that the order of the steps is important;
rearranging the steps will likely lead to a
different expression and a different final score.

218
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Alignment 1: A-SSE.A.1

A company uses two different-
sized trucks to deliver sand. The
first truck can transport x cubic
yards, and the second y cubic
yards. The first truck makes S
trips to a job site, while the
second makes T trips. What do

U.S. DEPARTMENT OF EDUCATION

Illustrative Mathematics Examples -

the following expressions

represent in practical terms?

a.
b. x+vy
(o
d

S+T

xS + yT

. XS +yT

S+ T

H.S. Level

Commentary:

In this task we are

interpreting
different
expressions using
four variables in a
real world context.
The later parts
build on the earlier
ones. All
expressions
describe quantities
that a truck
company might
want to look at
when planning for
a job.

Adapted from Algebra: Form and
Function, McCallum et al, Wiley, 2010.
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Solution:

a. S /s the number of trips the first truck makes to a
Jjob site, and T is the number of trips the second
truck makes to a job site. It follows that

S + T = the total number of trips both trucks
make to a job site

b. We know that x and y are the amount of sand, in
cubic yards, that the first and second truck can
transport, respectively. Then

X + y = the total amount of sand that both
trucks can transport together

In other words, the company can transport x + y
cubic yards of sand in a single trip using both
uCks.
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Solution (cont.)

c. We can think of xS + y7 in separate terms. The first
term, xS, multiplies x, the amount of sand the first
truck can transport, by S, the number of trips the
first truck makes to a job site. This means

XS = the total amount of sand being delivered to a
Jjob site by the first truck

In the second term, y, the amount of sand the second

truck can transport, is being multiplied by T, the

number of trips the second truck makes. This means
yT = the total amount of sand being delivered to a
Job site by the second truck

We then have that

xS + yT = the total amount of sand (in cubic yards)
being delivered to a job site by both trucks
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Solution (cont.)

d. From part (c), we know that x$ + y7 is the
total amount of sand, in cubic yards,
being delivered to a job site. We also
know from part (@) that S + T is the
number of total trips being made to a job
site. By dividing xS + yT by S + T, we are
averaging out the amount of sand being
transported over the total number of
trips. So,

xS + yT = the average amount of sand
S+ T being transported per trip.

N
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Math Sample Items - ACT

» ACT PLAN

- A certain school’s enrollment increased 5%
this year over last year’s enrollment. If the
school now has 1,260 students enrolled, now
many students were enrolled last year?
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Math Sample Items - ACT

» ACT PLUS WRITING

- Abandoned mines frequently fill with water.
Before an abandoned mine can be reopened,
the water must be pumped out. The size of
pump required depends on the depth of the
mine. If pumping out a mine that is D feet
deep requires a pump that pumps a minimum
of D3/25 + 4D - 250 gallons per minute,
pumping out a mine that is 150 feet deep
would require a pump that pumps a minimum
of how many gallons per minute?

A. 362 D. 1,250
B. 500 E. 1,750
C. 800
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Math Sample Items - ACT
» ACT COMPASS

- An airplane flew for 8 hours at an airspeed of
x miles per hour (mph), and for 7 more hours
at 375 mph. If the average airspeed for the
entire flight was 350 mph, which of the
following equations could be used to find x?

A x+ 325 =2(350)

B. x+ 7(325) = 15(350)

C. 8x-7(325) =350

D. 8x + 7(325) = 2(350)

E. 8x+ 7(325) = 15(350)

N
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<

A new learning trajectory resource to
support interpretation of the CCSSM.
The GISMO mathematics education research
team, at NC State University’s Friday
Institute, has developed 18 Learning

Trajectories with descriptors that unpack all
of the K-8 CCSSM Standards, with mapping
to the CCSSM via a hexagon map of the
standards.

Can be used for PD, instructional planning,
and teacher content knowledge enrichment.
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Free Resources for CESSM

...Illustrating the range and types of mathematical
work that students experience in a faithful
implementation of the Common Core State
Standards

Teaching Channel - houses many short videos of
lessons being taught in the classroom and can be

broken out by subject, grade, and especially,
common core

Lessons & Teaching Ideas on the NCTM website
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PAWS Design Changes

N
30 %

2013
2012

2015
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Attachment 5

SMARTER Balanced Assessment Consortium IHE Letter of Intent

Letter of intent for Institutes of Higher Education
SMARTER Balanced Assessment Consortium

Race to the Top Fund Assessment Program: Comprehensive Assessment

Systems Grant Application
CFDA Number: 84.395B

The purpose of this Letter of Intent is to

{a) Detail the responsibilities of the IHE or IHE system,

{b) Identify the total number of direct matriculation students in the partner IHE or IHE
system in the 2008-2009 school year, and

{c) Commit the State’s higher education executive officer (if the State has one) and the
president or head of each participating IHE or IHE system through signature blocks.

(a) Detail the responsibilities of the IHE or IHE system
Each IHE or IHE system commits to the following agreements:

1. Participation with the Consortium in the design and development of the Consortium’s
final high school summative assessments in mathematics and English language arts in
order to ensure that the assessments measure college readiness; and

2. Implementation of policies, once the final high school summative assessments are
implemented that exempt from remedial courses and place into credit-bearing college
courses any student who meets the Consortium-adopted achievement standard (as
defined in the NIA) for each assessment and any other placement requirement
established by the IHE or IHE system.

May 14, 2010 1
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SMARTER Balanced Assessment Consortium IHE Letter of Intent
(b) Total Number of Direct Matriculation Students (as defined in the NIA) in
the Partner IHE or IHE system in the 2008~2009 School Year

Note: NIA defines direct matriculation student as a student who entered coll ege as a freshman
within two years of graduating from high school

""::f:t o | Total Direct
Matriculation | Matriculation

State Name of Participating IHEs Students in

Students in
IHE in s
2008-2009
WYOMING University of Wyoming 1724
May 14, 2010 2
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SMARTER Balanced Assessment Consortium IHE Letter of Intent

(c) Partner IHE or IHE System Signature Blocks

IHE or IHE system SIGNATURE BLOCK for Race to the Top Fund Assessment Program
Comprehensive Assessment Systems Grant Application.

Each IHE or IHE system commits to the following agreements:

(a) Participation with the Consortium in the design and development of the Consortium’s
final high school summative assessments in mathematics and English language arts in
order to ensure that the assessments measure college readiness; and

(b} Implementation of policies, once the final high school summative assessments are
implemented, that exempt from remedial courses and place into credit-bearing college
courses any student who meets the Consortium-adopted achievement standard (as
defined in the NIA) for each assessment and any other placement requirement
established by the IHE or IHE system.

State Name:

WYOMING
State's higher education executive officer, if State has one {Printed Telephone:
Name):

Thomas Buchanan, President (307) 766-4121
Signature State’s higher education executive officer, if State has one: Date:

9, E S 2 IU/’_!:! /m

President or head of each participating IHE or IHE system, (Printed Telephone:
Name):

Thomas Buchanan, President (307 7664121

University of Wyoming
Signature of president or head of each participating IHE or IHE system: Date:

..JL&.-_.E-_Q_\ rc/ét% =

May 14, 2010 3
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SMARTER Balanced Assessment Consortium IHE Letter of Intent

(c) Partner IHE or IHE System Signature Blocks

IHE or IHE system SIGNATURE BLOCK for Race to the Top Fund Assessment Program
Comprehensive Assessment Systems Grant Application.

Each IHE or IHE system commits to the following agreements:

(a) Participation with the Consortium in the design and development of the Consortium’s
final high school summative assessments in mathematics and English language arts in
order to ensure that the assessments measure college readiness; and

{b) Implementation of policies, once the final high school summative assessments are
implemented, that exempt from remedial courses and place into credit-bearing college
courses any student who meets the Consortium-adopted achievement standard (as
defined in the NIA) for each assessment and any other placement requirement
established by the IHE or IHE system.

State Name: r

Wyoming

State’s higher education executive officer, if State has one (Printed Telephone:
Name):

Tom Buchanan- University of Wyoming/lim Rose-Wyoming Community _ _—
College Commission 307~ 744 !

Signature State’s er education executive officer, if State has one: Date: 28 Oct 2010

President or head of each participating IHE or IHE system, (Printed Tel'ephone:'
Name): Jim Rose 307-777-7763
Ak A7

Signature of preside t or head of each panféipatlng IHE or IHE system: Date: 28 Oct 2010
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SMARTER Balanced Assessment Consortium MOU

Memorandum of Understanding
SMARTER Balanced Assessment Consortium

Race to the Top Fund Assessment Program: Comprehensive Assessment

Systems Grant Application
CFDA Number: 84,3958

This Memorandum of Understanding (“MOU") is entered as of d{b ¥, 2& , 2010, by and
between the SMARTER Balanced Assessment Consortium (the "Consortium”) and the State of
Wyoming, which has elected to participate in the Consortium as (check one)

% An Advisory State (description in section e},
OR

A Governing State (description in section e),

pursuant to the Notice Inviting Applications for the Race to the Top Fund Assessment Program
for the Comprehensive Assessment Systems Grant Application (Category A), henceforth
referred to as the “Program,” as published in the Federal Register on April 9, 2010 (75 FR
18171-13185.

The purpose of this MOU is to

(a) Describe the Consortium vision and principles,
(b) Detail the responsibilities of States in the Consortium,
(c) Detail the responsibilities of the Consortium,
(d) Describe the management of Consortium funds,
(e} Describe the governance structure and activities of States in the Consortium,
(f) Describe State entrance, exit, and status change,
(g) Describe a plan for identifying existing State barriers, and
(h) Bind each State in the Consortium to every statement and assurance made in the
application through the following signature blocks:
(i){A) Advisory State Assurance
OR
{i)(B) Governing State Assurance
AND
(i) State Procurement Officer
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(a) Consortium Vision and Principles

The Consortium's priorities for a new generation assessment system are rooted in a concern for
the valid, reliable, and fair assessment of the deep disciplinary understanding and higher-order
thinking skills that are increasingly demanded by a knowledge-based economy. These priorities
are also rooted in a belief that assessment must support ongoing improvements in instruction
and learning, and must be useful for all members of the educational enterprise: students,
parents, teachers, school administrators, members of the public, and policymakers.

The Consortium intends to build a flexible system of assessment based upon the Common Core
Standards in English language arts and mathematics with the intent that all students across this
Consortium of States will know their progress toward college and career readiness.

The Consortium recognizes the need for a system of formative, interim, and summative
assessments—organized around the Common Core Standards—that support high-quality
learning, the demands of accountability, and that balance concerns for innovative assessment
with the need for a fiscally sustainable system that is feasible to implement. The efforts of the
Consortium will be organized to accomplish these goals.

The comprehensive assessment system developed by the Consortium will include the following
key elements and principles:

1. A Comprehensive Assessment System that will be grounded in a thoughtfully integrated
learning system of standards, curriculum, assessment, instruction and teacher
development that will inform decision-making by including formative strategies, interim
assessments, and summative assessments.

2. The assessment system will measure the full range of the Common Core Standards
including those that measure higher-order skills and will inform progress toward and
acquisition of readiness for higher education and multiple work domains. The system
will emphasize deep knowledge of core concepts within and across the disciplines,
problem solving, analysis, synthesis, and critical thinking.

3. Teachers will be involved in the design, development, and scoring of assessment items
and tasks. Teachers will participate in the alignment of the Common Core Standards and
the identification of the standards in the local curriculum.

4. Technology will be used to enable adaptive technologies to better measure student
abilities across the full spectrum of student performance and evaluate growth in
learning; to support online simulation tasks that test higher-order abilities; to score the
results; and to deliver the responses to trained scorers/teachers to access from an
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electronic platform. Technology applications will be designed to maximize
interoperability across user platforms, and will utilize open-source development to the
greatest extent possible,

. A sophisticated design will yleld scores to support evaluations of student growth, as well

as school, teacher, and principal effectiveness in an efficient manner.

On-demand and curriculum-embedded assessments will be incorporated over time to
allow teachers to see where students are on multiple dimensions of learning and to
strategically support their progress.

. All components of the system will incorporate principles of Universal Design that seek to

remove construct-irrelevant aspects of tasks that could increase barriers for non-native
English speakers and students with other specific learning needs.

Optional components will allow States flexibility to meet their individual needs.

(b} Responsibilities of States in the Consortium

Each State agrees to the following element of the Consortium’s Assessment System:

Adopt the Common Core Standards, which are college- and career-ready standards, and
to which the Consortium’s assessment system will be aligned, no later than December
31, 2011.

Each State that is a member of the Consortium in 2014—2015 also agrees to the following:

Adopt common achievement standards no later than the 2014-2015 school year,
Fully implement statewide the Consortium summative assessment in grades 3-8 and
high school for both mathematics and English language arts no later than the 2014~
2015 school year,

Adhere to the governance as outlined in this document,

Agree to support the decisions of the Consortium,

Agree to follow agreed-upon timelines,

Be willing to participate in the decision-making process and, if a Governing State, final
decision, and

Identify and implement a plan to address barriers in State law, statute, regulation, or
policy to implementing the proposed assessment system and to addressing any such
barriers prior to full implementation of the summative assessment components of the
system.
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(c) Responsibilities of the Consortium

The Consortium will provide the following by the 2014-15 school year:

1.

A comprehensively designed assessment system that includes a strategic use of a variety
of item types and performance assessments of modest scope to assess the full range of
the Common Core Standards with an emphasis on problem solving, analysis, synthesis,
and critical thinking.

- An assessment system that incorporates a required summative assessment with

optional formative/benchmark components which provides accurate assessment of all
students (as defined in the Federal notice) including students with disabilities, English
learners, and low- and high-performing students.

Except as described above, a summative assessment that will be administered as a
computer adaptive assessment and include a minimum of 1-2 performance
assessments of modest scope.

Psychometrically sound scaling and equating procedures based on a combination of
objectively scored items, constructed-response items, and a modest number of
performance tasks of limited scope (e.g., no more than a few days to complete).

Reliable, valid, and fair scores for students and groups that can be used to evaluate
student achievement and year-to-year growth; determine school/district/state
effectiveness for Title | ESEA; and better understand the effectiveness and professional
development needs of teachers and principals.

Achievement standards and achievement level descriptors that are internationally
benchmarked.

Access for the State or its authorized delegate to a secure item and task bank that
includes psychometric attributes required to score the assessment in a comparable
manner with other State members, and access to other applications determined to be
essential to the implementation of the system.

Online administration with limited support for paper-and-pencil administration through
the end of the 2016-17 school year. States using the paper-and-pencil option will be
responsible for any unigue costs associated with the development and administration of
the paper-and-pencil assessments.
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9.

10.

11

12,

13,

14,

15,

Formative assessment tools and supports that are developed to support curricular goals,
which include learning progressions, and that link evidence of student competencies to
the summative system.

Professional development focused on curriculum and lesson development as well as
scoring and examination of student work.

A representative governance structure that ensures a strong voice for State
administrators, policymakers, school practitioners, and technical advisors to ensure an
optimum balance of assessment quality, efficiency, costs, and time. The governance
body will be responsible for implementing plans that are consistent with this MOU, but
may make changes as necessary through a formal adoption process.

Through at least the 2013-14 school year, a Project Management Partner (PMP) that
will manage the logistics and planning on behalf of the Consortium and that will monitor
for the U.5. Department of Education the progress of deliverables of the proposal. The
proposed PMP will be identified no later than August 4, 2010.

By September 1, 2014, a financial plan will be approved by the Governing States that will
ensure the Consortium is efficient, effective, and sustainable. The plan will include as
revenue at a minimum, State contributions, federal grants, and private donations and
fees to non-5tate members as allowable by the U.5. Department of Education.

A consolidated data reporting system that enhances parent, student, teacher, principal,
district, and State understanding of student progress toward college- and career-
readiness.

Throughout the 2013-14 school year, access to an online test administration
application, student constructed-response scoring application and secure test
administration browsers that can be used by the Total State Membership to administer
the assessment. The Consortium will procure resources necessary to develop and field
test the system. However, States will be responsible for any hardware and vendor
services necessary to implement the operational assessment. Based on a review of
options and the finance plan, the Consortium may elect to jointly procure these services
on behalf of the Total State Membership.
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(d) Management of Consortium Funds

All financial activities will be governed by the laws and rules of the State of Washington, acting
in the role of Lead Procurement State/Lead State, and in accordance with 34 CFR 80.36.
Additionally, Washington is prepared to follow the guidelines for grant management associated
with the American Recovery and Reinvestment Act (ARRA), and will be legally responsible for
the use of grant funds and for ensuring that the project is carried out by the Consortium in
accordance with Federal requirements. Washington has already established an ARRA Quarterly
reporting system (also referred to as 1512 Reporting).

Per Washington statute, the basis of how funding management actually transpires is dictated
by the method of grant dollar allocation, whether upfront distribution or pay-out linked to
actual reimbursables. Washington functions under the latter format, generating claims against
grant funds based on qualifying reimbursables submitted on behalf of staff or clients, physical
purchases, or contracted services. Washington's role as Lead Procurement State/Lead State for
the Consortium is not viewed any differently, as monetary exchanges will be executed against
appropriate and qualifying reimbursables aligned to expenditure arrangements (i.e., contracts)
made with vendors or contractors operating under “personal service contracts,” whether
individuals, private companies, government agencies, or educational institutions.

Washington, like most States, is audited regularly by the federal government for the
accountability of federal grant funds, and has for the past five years been without an audit
finding. Even with the additional potential for review and scrutiny associated with ARRA
funding, Washington has its fiscal monitoring and control systems in place to manage the
Consortium needs.

s As part of a comprehensive system of fiscal management, Washington’s accounting
practices are stipulated in the State Administrative and Accounting Manual (SAAM)
managed by the State’s Office of Financial Management. The SAAM provides details and
administrative procedures required of all Washington State agencies for the
procurement of goods and services. As such, the State’s educational agency is required
to follow the SAAM: actions taken to manage the fiscal activities of the Consortium will,
likewise, adhere to policies and procedures outlined in the SAAM.

# For information on the associated contracting rules that Washington will adhere to
while serving as fiscal agent on behalf of the Consortium, refer to the Revised Code of
Washington (RCW) 39.29 “Personal Service Contracts.” Regulations and policies
authorized by this RCW are established by the State’s Office of Financial Management,
and can be found in the SAAM,
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(e) Governance Structure and Activities of States in the Consortium

As shown in the SMARTER Balanced Assessment Consortiurmn governance structure, the Total
State Membership of the Consortium includes Governing and Advisory States, with Washington
serving in the role of Lead Procurement State/lLead State on behalf of the Consortium,

A Governing State is a State that:
» Has fully committed to this Consortium only and met the gualifications specified in this
document,
* |5 a member of only one Consertium applying for a grant in the Program,
Has an active role in policy decision-making for the Consortium,
Provides a representative to serve on the Steering Committee,
Provides a representative(s) to serve on one or more Work Groups,
Approves the Steering Committee Members and the Executive Committee Members,
Participates in the final decision-making of the following:
o Changes in Governance and other official documents,
o Specific Design elements, and
o Other issues that may arise.

An Advisory State Is a State that:

® Has not fully committed to any Consortium but supports the work of this Consortium,

# Participates in all Consortium activities but does not have a vote unless the Steering
Committee deems it beneficial to gather input on decisions or chooses to have the Total
Membership vote on an issue,

* May contribute to policy, logistical, and implementation discussions that are necessary
to fully operationalize the SMARTER Balanced Assessment System, and

s |s encouraged to participate in the Work Groups.

Organizational Structure
Steering Committee
The Steering Committee is comprised of one representative from each Governing State in
the Consortium. Committee members may be a chief or his/her designee. Steering
Committee Members must meet the following criteria:
* Be from a Governing State,
* Have prior experience in either the design or implementation of curriculum
and/or assessment systems at the policy or implementation level, and
*  Must have willingness to serve as the liaison between the Total State
Membership and Working Groups.

Steering Committee Responsibilities
* Determine the broad picture of what the assessment system will look like,
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#= Receive regular reports from the Project Management Partner, the Policy
Coordinator, and the Content Advisor,
Determine the issues to be presented to the Governing and/or Advisory States,
Oversee the expenditure of funds in collaboration with the Lead Procurement
State/Lead State,

* Operationalize the plan to transition from the proposal governance to
implementation governance, and

* Evaluate and recommend successful contract proposals for approval by the Lead
Procurement State/Lead State.

Executive Committee

» The Executive Committee is made up of the Co-Chairs of the Executive
Committee, a representative from the Lead Procurement State/Lead State, a
representative from higher education and one representative each from four
Governing States. The four Governing State representatives will be selected by
the Steering Committee. The Higher Education representative will be selected by
the Higher Education Advisory Group, as defined in the Consortium Governance
document.,

= For the first year, the Steering Committee will vote on four representatives, one
each from four Governing States. The two representatives with the most votes
will serve for three years and the two representatives with the second highest
votes will serve for two years. This process will allow for the rotation of two new
representatives each year. If an individual is unable to complete the full term of
office, then the above process will occur to choose an individual to serve for the
remainder of the term of office.

Executive Committee Responsibilities
* Oversee development of SMARTER Balanced Comprehensive Assessment

System,

Provide oversight of the Project Management Partner,

Provide oversight of the Policy Coordinator,

Provide oversight of the Lead Procurement State/Lead State,

Work with project staff to develop agendas,

Resaolve issues,

= Determine what issues/decisions are presented to the Steering Committee,
Advisory and/or Governing States for decisions/votes,

* Oversee the expenditure of funds, in collaboration with the Lead Procurement
State/Lead State, and

* Receive and act on special and regular reports from the Project Management
Partner, the Policy Coordinator, the Content Advisor, and the Lead Procurement
State/Lead State.
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Executive Committee Co-Chairs

Two Co-chairs will be selected from the Steering Committee States. The two Co-
chairs must be from two different states. Co-chairs will work closely with the
Project Management Partner. Steering Committee members wishing to serve as
Executive Committee Co-chairs will submit in writing to the Project Management
Partner their willingness to serve. They will need to provide a document signed
by their State Chief indicating State support for this role. The Project
Management Partner will then prepare a ballot of interested individuals. Each
Steering Committee member will vote on the two individuals they wish to serve
as Co-chair. The individual with the most votes will serve as the new Co-chair.
Each Co-chair will serve for two years on a rotating basis. For the first year, the
Steering committee will vote on two individuals and the one individual with the
most votes will serve a three-year term and the individual with the second
highest number of votes will serve a two-year term.

If an individual is unable to complete the full term of office, then the above
process will occur to choose an individual to serve for the remainder of the term
of office.

Executive Committee Co-Chair Responsibilities

Set the Steering Committee agendas,

Set the Executive Committee agenda,

Lead the Executive Committee meetings,

Lead the Steering Committee meetings,

Dversee the work of the Executive Committee,

Oversee the work of the Steering Committee,

Coordinate with the Project Management Partner,
Coordinate with Content Advisor,

Coordinate with Policy coordinator,

Coordinate with the Technical Advisory Committee (TAC), and
Coordinate with Executive Committee to provide oversight to the Consortium.

Decision-making
Consensus will be the goal of all decisions. Major decisions that do not reach consensus
will go to 2 simple majority vote. The Steering Committee will determine what issues
will be referred to the Total State Membership. Each member of each group
(Advisory/Governing States, Steering Committee, Executive Committee) will have one
vote when votes are conducted within each group. If there is only a one to three vote
difference, the issue will be re-examined to seek greater consensus. The Steering
Committee will be responsible for preparing additional information as to the pros and
cons of the issue to assist voting States in developing consensus and reaching a final
decision. The Steering Committee may delegate this responsibility to the Executive
Committee. The Executive Committee will decide which decisions or issues are votes to
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be taken to the Steering Committee. The Steering Committee makes the decision to
take issues to the full Membership for a vote.

The Steering Committee and the Governance/Finance work group will collaborate with
each Work Group to determine the hierarchy of the decision-making by each group in
the organizational structure.

Work Groups
The Work Groups are comprised of chiefs, assessment directors, assessment staff,
curriculum specialists, professional development specialists, technical advisors and other
specialists as needed from States. Participation on a workgroup will require varying
amounts of time depending on the task. Individuals interested in participating on a Work
Group should submit their request in writing to the Project Management Partner indicating
their preferred subgroup. All Governing States are asked to commit to one or more Work
Groups based on skills, expertise, and interest within the State to maximize contributions
and distribute expertise and responsibilities efficiently and effectively. The Consortium has
established the following Work Groups:

* Governance/Finance,
Assessment Design,
Research and Evaluation,
Report,
Technology Approach,
Professional Capacity and Outreach, and
Collaboration with Higher Education.

The Consortium will also support the work of the Work Groups through a Technical Advisory
Committee (TAC). The Policy Coordinator in collaboration with the Steering Committee will
create various groups as needed to advise the Steering Committee and the Total State
Membership. Initial groups will include

* Institutions of Higher Education,

* Technical Advisory Committee,

e Policy Advisory Committee, and

* Service Providers.

An organizational chart showing the groups described above is provided on the next page.
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SMARTER Balanced Assessment Consortium
Organizational Structure

Total State Membership

Lead Procurement State

Governing States

Steering Committee

Executive

Executive Committee

Committee

Co-Chairs

Poticy Mam::'ntem i
Coordinator Sartner Advisor
| |
Institutions Technical
of Higher Advisory
Education Committee
Service Policy Advisory
Providers Committee
Working Technical
Groups Advisors
Covernance/ Collaboration with Research and Technology
Finance Higher Education Evaluation Approach
Professional Capacity Assessment Report
and Outreach Design
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(f) State Entrance, Exit, and Status Change

This MOU shall become effective as of the date first written above upon signature by both the
Consortium and the Lead Procurement State/Lead State (Washington) and remain in force until the
conclusion of the Program, unless terminated earlier in writing by the Consortium as set forth below.

Entrance into Consortium
Entrance into the Smarter Balanced Assessment Consortium is assured when:

# The level of membership is declared and signatures are secured on the MOU from the
State’s Commissioner, State Superintendent, or Chief; Governor; and President/Chair of
the State Board of Education (if the State has one);

» The signed MOU is submitted to the Consortium Grant Project Manager (until June 23)
and then the Project Management Partner after August 4, 2010;

= The Advisory and Governing 5tates agree to and adhere to the requirements of the
governance;

* The State’s Chief Procurement Officer has reviewed its applicable procurement rules
and provided assurance that it may participate in and make procurements through the
Consortium;

* The State is committed to implement a plan to identify any existing barriers in State law,
statute, regulation, or policy to implementing the proposed assessment system and to
addressing any such barriers prior to full implementation of the summative assessment
components of the system; and

* The State agrees to support all decisions made prior to the State joining the Consortium.

After receipt of the grant award, any request for entrance into the Consortium must be
approved by the Executive Committee. Upon approval, the Project Management Partner will
then submit a change of membership to the USED for approval. A State may begin participating
in the decision-making process after receipt of the MOU.

Exit from Consortium
Any State may leave the Consortium without cause, but must comply with the following exit
process:
* A State requesting an exit from the Consortium must submit in writing their request and
reasons for the exit request,
s The written explanation must include the statutory or policy reasons for the exit,
* The written request must be submitted to the Project Management Partner with the
same signatures as required for the MOU,
The Executive Committee will act upon the request within a week of the request, and
Upon approval of the request, the Project Management Partner will then submit a
change of membership to the USED for approval.
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Changing Roles in the Consortium
A State desiring to change from an Advisory State to a Governing State or from a Governing
State to an Advisory State may do so under the following conditions:
* A State requesting a role change in the Consortium must submit in writing their request
and reasons for the request,
# The written request must be submitted to the Project Management Partner with the
same signatures as required for the MOU, and

# The Executive Committee will act upon the request within a week of the request and
submit to the USED for approval.

(g) Plan for Identifying Existing State Barriers

Each State agrees to identify existing barriers in State laws, statutes, regulations, or policies by
noting the barrier and the plan to remove the barrier. Each State agrees to use the table below

as a planning tool for identifying existing barriers. States may choose to include any known
barriers in the table below at the time of signing this MOU.

Governing

" Approximate
Issue/Risk Statute, Body with i

Target Date
Date to g i

Barrier of lssue (if Regulation, Authority Maitisk for Removal Comments
# nitiate
known) or Policy  to Remove of Barrier

Action

Barrier

[remainder of page intentionally left blank]
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(h) Bind each State in the Consortium to every statement and assurance made
in the application through the following signature blocks

(h)(i}{A) ADVISORY STATE SIGNATURE BLOCK for Race to the Top Fund Assessment Program
Comprehensive Assessment Systems Grant Application Assurances.

(Required from all “Advisory States” in the Consortium.)
As an Advisory State in the SMARTER Balanced Assessment Consortium, | have read and

understand the roles and responsibilities of Advisory States, and agree to be bound by the
statements and assurances made in the application.

State Name:  yyoming

Governor or Authorized Representative of the Governor (Printed Telephone:
Name):

307-777-7434

te of the Governor: Date:

SV G LD
Chief State School Officer [Prlnted Narne] Telephone:
Jim McBride, Ed.D. 307=-777-7675
Signature of $te Chief State Date:
i Me GL—" 4 oct [0
Preslde of the State Board of Education, if applicable (Printed Name): Telephone:
.?)1;-.; 2 L . Xw}/—? 272N 207-¥56-2088
Signature of the President of the State Board of Education, if Date:
applicable: ‘_)
] 1 -
: F e =22~
q_ %ﬂn’r 2l f‘){ ;::’%fr s LTI
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(h){ii) STATE PROCUREMENT OFFICER SIGNATURE BLOCK for Race to the Top Fund Assessment
Program Comprehensive Assessment Systems Grant Application Assurances.

(Required from all States in the Consortium.)
| certify that | have reviewed the applicable procurement rules for my State and have

determined that it may participate in and make procurements through the SMARTER Balanced
Assessment Consortium,

State Name:

Wy M n

State’s chief procurement official (or designee), (Printed Name): Telephone:

Lovi A . Calles C‘inh/uﬂ) 201 777 67

Sign@hre of State’s chief procurement official (or designee),: Date:

- [l .
/1 A (L 16- 1A . 1D
L
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21-2-204. Wyoming Accountability in Education Act; statewide
education accountability system created.

(a} This secticn shall be cited as the "Wyoming
Zeccountakbility in Education Zct."

(b} A =tatewide esducation accountability system shall be
established by the state board in accordance with this ssction,
which implements the components of the education rescurce block
grant model as defined by W.23. 21-13-101{a) (xiv} and as
contained i1n Attachment "A" as definsd undsr W.3.
21-13-101{a) (xvii). The £first phase of this =zystem shall
school-based system that is based on student performance as

determined through multiple measures of school perform The
goals of the Wyoming Accountability in Education Rct are to:
(1} Repealed By Laws 2012, ch. 101, § 2.
(11} ERepealed By Laws 2012, ch. 101, § Z.
(111} Become 2 national sducaticon leader among states;
(iwv} Ensure z2ll =ztudents leave Wyoming schools carsser or

college ready;

(v) PERecognize student growth and increase the rate of
that growth for all students;

(vi) Reccgnize student achievement and minimize
achisvemsnt gaps;

(wii) Improve teacher, school and district leader
gquslity. School and district leaders shall include
superintendents, principals and other district or school leaders
serving in a =imilar capacity;

(vi11) Maximize efficiency of Wyoming education;

(i) Increase credibility and support for Wyoming puklic
schocls.
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(¢} School lewel performance shall be determined by
measurement of performance indicators and attainment of student
erformance as specified by this secticn. To the extent
applicable, each measure shall be aggregated to the school level
based upon those grades served inclusive to sach school as
reported by the respective achool district to the department of
education. The indicators of aschocl level performance shall be:

(1) Student longitudinal acs
mathematics as measured by assessments administered under

demic growth in reading and

paragraph (ii) of this subsection, beginning in grade four (4);

(11} Student academic achievement in reading,
mathematics, science and writing and language as measursd by:

(&) The statswide assessment administered undser W.S.
21-2-304{a) (v) in:

(I} Reading and mathematics in gradss three
(3) through eight (8);

(II) Science in grades four (4) and eight
(III) Writing and language in grades thres
(3), fiwve (B} and seven (7).

(B} L atandardized college readiness test in grade
eleven ([11).

(111} Eeadiness, as defined by a standardized college
readiness test covering English, rezsding, mathematics and
science, with school level results aggregated according to a

w

cedure in which values and weights are determined by a
iberative method tied to specific definitiona of post
secondary readiness, administered in grades nine (5) and ten
(10 ;

(iv) EReadinessz, as defined by 2 standardized achievement
college entrance examination or the computer—adaptive cocllege
placement assessment administered pursuant to W.S.
21-2-20Z (a) (xxx) in grades eleven (11} and twelwe (12}, with
school lewvel results aggregated according to a procedurs in
which wvalues and weights determined by a deliberate method are
tied to specific definitions of post secondary readiness;
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(v} Readiness, as defined by graduation or high school
completion rates;

(w1} EReadiness, as defined by ninth grade credit

accumulation.

(d) Beginning in school year Z012-2013, and sach =zchool
year thereafter, the department of education shall compute and

report an overall school performance rating measured by student
performance on those performance indicators specified under
subsection (c) of this section. Zny achool through its school
district may sesek informal review of any overall school
performance rating or other performance determination in
accordance with the following:

(1) Repealed By Laws 2012, Ch. 101, § 2.
(11} Repealed By Laws 2012, ch. 101, § Z.
(111} ERepesled By Laws 2012, ch. 101, § Z.
{iv) Mot later than thirty (30) days after a schocl

ance determination from the
ct may =eek informal review

receives its final rating or other perform
department of education, the schoel dist

with the panel established under subsection (=) of this section. The
panel shall review the determination and issus a decision based upon
its review nc later than =ixty (&0) days after receipt of the reguest

for review;

(v} Not later than thirty (30) days after a determinaticn
has been issued by the panel under paragraph (i) of this subsection,
the scheel district may seek an informal review with the state beoard.
The state board shall make a final determination as te the performance
rating or other performance determinaticon within sixty (€0} days after
receipt of the regquest for review;

{vi} The state board shall promulgate rules and
regulations governing the informal review process before koth
the pansl and the board as conducted under this subssction.

(=) The =tate koard shall compile, evaluate and determine
the target levels for an owverall schocl performance rating and
for content level performance. This determination by the board

3
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shzll be developsd through a prescribed deliberative process

informed by a panel comprised
bkoth

level

puklic educaticon and the
s for aschool performance

measured under subsection (o)

the Januwary 2012 sducation accountability report

subsection
board to:

(k)

(1) Identify four (4)

to the overall schocl performance rating that

of this section and shall

levels of school

of brozd based representation from
community at-large.
performance indicators

The target

on &ll

of this section shall conform to
gz defined by
be used by the state

performance tied
demonstrate a

range of performance levels as follows:

(%]
performing above standards in

(B}
{2} Partial
(D)

(ii}

paragraph (i}

performance in all areas specified by subsection
se

Excesding expectations including

ly mesting expectations;

of this subsection by identifying content

those
all measured areas;

Meeting sxpectations;

and

Not meeting expectatilions.

Further measure performance specified under

level

{c) of this

ction and from this analysis determine achocols that are

excesding, meeting or are below targets in sach content area;

(111}
level determinaticns with the
support,
accordance with subsection

£
i

<

intervention and consegquences

ocordinate the target levels,

achool and content

availsbility of the system of

interventions and conseguences administered in
(£)

of this section.

L progreasive multi-tiered system of support,

to assist =chools shall ke

established by the state board and shall conform tc the January

2012 education sccountability

(k) of this =section.

report as defined by subssction

The =zystem shall clearly identify and
prescribe the actions for each level of

support, intervention

and consequence. Commencing with schocl year 2013-2014, and sach
school year thersafter, the state superintendent shall take
action kbased upon system results according to the following:

(1) Repealed By Laws=s 2012, Ch. 101, § 2.

(11} ERepealed By Laws 2012, ch. 101, § Z.

=
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(111} Zchocls designated as excesding expectations shall
file a communication plan with the school district
superintendent and the department to document effective
practices and to communicate effective practices with other
schools in the state;

(1w} Schools designated as meeting expectaticns shall
file an improvement plan with the school district supserintendent
and the department. The plan shall ke kased upon an evaluation

of the strengths and deficiencies of specific indicator scores
that identifies appropriate improvement goals with an
explanation of the measures and methods chosen for improvemsnt,
the processze= to be implemented to deliver the improvement

measures, identificaticn of relevant timelines and kenchmarks
and an articulation of the process for measuring success of the
methods chosen to increase performance. The state
superintendent shall appoint a representative from the

department in accordance with paragraph (vii) of this subsection
to monitor the schocl's progress towards mesting the apec
goals and implementation of the
as contained in the school's plan. The representative shall
gzsist the district, if requested, in identifying and securing
the necessary resources to support the goals as stated by the
schoocl and the district;

fied

processes, measures and methods

(v) Schools designated as partizlly meeting expsctations
shall file an improvement plan in accordance with paragraph {(iv)
of this subsection that identifies and addresses 211 content

areas where performance iz below target levelz. The state
supserintendent shall =sppoint a representative from the
department in accordance with paragraph (vii) of this subsectien
to monitor the schocl's progress towards mesting the spscified
goals and implementation of the processss, measurss and methods

= contained in the school's plan. The represzentative shall

w

sist the district in identifying and securing the necessary
socurces to support the goals as stated ky the school and the
strict. Failure tc mest lmprovement goals as specified in the
plan for two (2) consecutive years may require that the school
be subject to paragraph (vi) of this subssction;

H= i W

LKW

(wvi} Schools designated &5 not mesting expectations shall
file an improvement plan in accordance with paragraph (ivw) of
this subsecticn that identifies and addresses all content areas
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where performance i1s bslow target levels. The state
superintendent shall sppoint a representative from the
department i1n accordance with paragraph (vii) of this subsecticn
to assist in drafting the improvement plan, including the
selection of programs and interventicns to improwve student
erformance. The representative shall perform duties as
required by paragraph (v) of this suksection. The plan shall ke
approved by the local board of trustees and submitted to the
school district superintendent prior to submission to the
department. The plan shall describke the perscnnel and financial
rescurces within the education rescurce block grant meodel as
defined by W.3. 21-13-101 (a)} (xiv)} necessary for implemsntation
of the measures and methods chosen for improvement and shall
specify how resources shall be rezllocated, if necessary, o
improve student performance. Failure to meet lmprovement goals

gz specified in the plan for two (Z) consecutive years may be
grounds for dismissal of the scheool principal;

(wvii) & repressntative shall be appointed by the state
superintendent for zll schools designated under paragraphs (iv)
through (vi)}) of this subsection to serve a= a liaison bstween
the school distri
representative shall ke an employes of the department, an
employee of a Wyoming school district or any combinaticon, and

ot leadership and the department. Ths

may require more than one (1) individual for schools reguiring
substantial intervention and support. Additiconslly, cone (1)
representative may be assigned to more than one (1) school.
Zmong other duties as may ke reguested by the district or

4

department, the representative shall review and approve
improvement plans sukmitted by schools in accordance with
graphs {iv} through (vi) of this subsection. Reguested
urces for improvement plan implementation, or the

location of existing resocurces for plan implementation,
shall be based upon & comprehensive review of the availskle
research. Justificaticon for resource alloccation or resllocaticn
shall be incorpeorated within the written improvement plan. The

representative sh pos=ess expertise appropriate to particular

w

strategises incorporated within improvemsnt plans to snable
necessary plan evaluation, and shall be commensurate with the

level of interventiocn, =
administered under this =subsection. The state supserintendent
shall annually report to the state board on the progress of esach
school in meeting annual goals and overall improvement targets,

port and consequences to be

;r describing the effectiveness and deficiencies of efforts
to improve school performance in performance categories
prescribed by this section;
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(wviii) To the extent permitted by law and rule and
ragraghs (iii}
ply with
similar requirements administered by the =state superintendent
and the department, and the state board shall ensure the plans
minimize submission of duplicative information, material and the
administrative burdens placed upcn schools. 211 plans submitted
under this subsection shall be made awvailable for public
inspection through internet access as defined by W.S.
§-2-1035(a) (1ii);

regulation, plans submitted in compliance with pa
through (vi) of this subsection sh

11 serve to com

Hh

(ix}) In addition to paragraphs (iii} through (viii] o
this suks icn, the state board shall administer this
subsection as part of school district accreditation reguired
under W.S. 2Z1-2-304(z) (1i), through sppropriate adr

acticn taken in accordance with W.S8. 21-2-304(b) (1ii).

=0

a
-
A

(g} Commencing with school ¥ 2014, and esach school
year thereafter, the school district ny school meeting the
computed school improvement targets computed under subksection

{2) of this section shall continus t
program guarantee amount under W.S.
without expenditure restrictions and interference impossed at the
state lewvel.

1-13-30%(p) for that scheool

(h} Measursd performance results cbiained and collected
pursuant to this secticn, together with subseguent acticons
responding to results, shall be combined with other information
and measures maintazined and acguired under W.S.
21-2-202(a) (xx1i), 21-2-304{a) (v} (H), 21-3-110{(a) (xxiv) and
otherwise by law, toc be used as the basis of a statewide system
for providing pericdic and uniform reporting on the progress of
state public education achievement compared to satablished
targets. The statewide accountability system shall include a

process for consclidating, coordinating and analyzing existing
performance data and reportz for purpcses of aligning with the
requirements of this section and for determinations of student
achievement incorporated into the statewide system. In

establishing & reporting =ya
board shall describe the pe
Wycoming. The performance report shall:

em under this subssction, the state
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(1) Include an overall school performance rating along
with ratings for each of the indicators in the accountability
system that:

(&} Supports the overall school performance rating; and

(B} Provides detailed informaticon for analysis of
school performance on the wvaricus components of the system.

(11} In & manner to malntain student confidentiality, ke
disaggregated as appropriate by content level, target lewvel,
grade lewvel and appropriate subgroups of students. For purposes
of this paragraph, reported subgroups of students shall include
at minimum, economically disadvantaged students, English
identified racial and ethnic groups and
students with diszbilities;

language learners,

(111} Provide longitudinal informatien te track student
performance on & schocl, district and statewide basis;

(iwv} Include, through the use of data wvisualization
techniques, the development of longitudinal student-level
indicators
that provide information to parents, teachers and other achool
personnel regarding student progress toward college and career
readiness and other relsvant outcomes. These reports shall be
maintainsd by the district in each studsnt's permanent record
within the district's student datas system; and

(v) Provide walid and reliskle data on the ocperaticn and
impact of the accountability system established under this
section for use by the legislature to znalyze system
effectivenes= and to identify system improvements that may be

necessary.

(3} Beginning school ye
thersafter, the state board
education accountability =ys
review of the appropriateness of the performance indicators, the

rear 2013-2014 and each school year

i1}

hall snnually review the statewide
em, including but not limited to a

ot

measures used to demonstrate performance, the methods used to
calculate =chool performance, the target levels and statewids,
district and school attainment of those levels and the system of
support, interventicn and conseguences. Not later than
September 1, 2014, and each September 1 thereafter, the state
board shall report to the joint education interim committee on

256 June 7, 2012



ESEA FLEXIBILITY — REQUEST FOR WINDOW 4 U.S. DEPARTMENT OF EDUCATION

the information reguired under this subsection and the results
of the accountability system for =sach school in the state.

(k) A= used in this section, the "January 2012 education
accountability report" means the report prepared by legizlative
consultants submitted to and approved by the legislaturs that
addresasss phase one of the ztatewlde zccountability in education
system and establishes the design framework for this system.

The report i= on file with and availsble for public inspection
from the legislative ssrvice office.
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Attachment 13

CRIGINAL HOUSE ENGROSSED
BILL NO. 0081

EMNECOLLED ACT NC. 116, HOUSE OF REPRESENTATIVES

SIETY-SECOND LEGISLATURE OF THE STATE OF WYOMING

2013 GENRERAL SESSICN

] ACT relating to education accountability; extending
melines aspscified for phase I of the accountability
yatem under the Wyoming Accountability in Education Act;
rifying apecified assessment and accountability
rovigions; modi fying accountability systen college
readinesza2 measurses a2 gpecifisd; modifying dutiez and tasks
of  phaze I development and initial implementation;
modifying school district asgszeszment reguirements  for
determining graduation eligibility; authorizing rulemaking
and reguiring reporting; providing compensation, mileage
and  per diem for te board members; providing
poropriations and support for system  developnment; and
providing for an effective date.

[

H-

oo oWt
b
w

Be It Enacted by the Legisglature of the State of Wyoming:

Section 1. W.5. 21-2-204 (b)) (1intro}, () {1v), by
creating a new paragraph  (vii), (d) (intro), (e) (introl,
(h) (intro), {1} (intro) and (3, 21-2-303,
21-2-204(a) (iv) {intro) and 21-3-110(a} (xxiv) are amended to
read:

21-2-204. Wyoming Accountability in Education Act:
statewide education accountability system created.

(b} A statewide education accountability system =shall
be established by the zatate board through the department of
education 1 accordance with this ssection, which implements
the components of the education rescurce block grant model
as defined by W.2. 21-13-101{z) (xiv] and a= contained in
Attachment "&" as defined under W.5. 21-12-101{a) {=vii).
The firat phase of thiz sgyatem shall be a school-baszed
system that is based on student performance as determined
through multiple measuresz of achool performance. The goals
of the Wyoming Accountability in Education Act are to:

1
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CRIGINAL HOUSE
BILL NO. 0091

ENECLLED ACT NC. 1le, HOUSE OF REPRESENTATIVES

SIXTY-SECOND LEGISLATURE OF THE STATE OF WYOMING
2013 GEWERARL SEssICN

(¢l School level performance shall be determinsd by
measzurement of performance indicators and attainment of
student performance as =pecified by this =zection. To the
extent applicable, each measure shall be aggregated to the
school level based upon thoge grades sgerved inclugive to
each school as reported by the raspedtive school district
to the department of education. The indicatcors of school
level performance shall be:

(iv)] EREeadine=z, a2z defined by a standardized
achievement college entrancs exanination o —the aomputes
adaptive—eollege placement asdesament —administered pursuant
to W.5. 21-2-202(a) (xxx] in eeedes—grade eleven (11), a=nd
ewelwe—{dli}—together with a readiness indicator defined by
a @eries of student eligibility data reports generated
under the Hathaway =tudent =scholarship program established
by W.5. 21-16-1301 through 21-16-1310, with school lewvel
resulta aggregated according to a procadure in which values
and weights determined by a deliberate method are tied to
specified definitions of post sscondary readinsss;

(vii) Eguity asz defined by a measure of academic
student growth for nonproficient s=tudents in reading and
mathematics, subject to a standard for sacademic progress

that 1= inked to attainment of proficiency within a
reasonable pericd of time. If a chool iz without a
sufficient seguence of asssssment =scores to support growth
computations, another approcach to  eguity may be used
subject to approval of the director.

{d} Beginning in =school year 2633-2833—2013-2014, and
each school vear thereafter, the department of education
shall compute and report an overall school performance
rating measured by z2tudent performance on those performance
indicators specified under subsection (o] of thiz section.

-
=
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CRIGINAL HOUSE
BILL NO. 0081

EMNECOLLED ACT NC. 116, HOUSE OF REPRESENTATIVES

SIETY-SECOND LEGISLATURE OF THE STATE OF WYOMING

2013 GENRERAL SESSICN

Any schoocl through its achool district may sesek informal
review of any overall achool performancs rating or other
performance determination in aceordance with the following:

{el The state Dboard, through the department of
education, shall compile, evaluate and determine the target
levela for an overall school performance rating and for
content level performance. This determination by the bhoard
shall be developed through a prescribed deliberative
procezs  informed by a pansl comprisged of broad baszed
repregentation from both public education and the community
at-large. The target levels for school performance om all
performance indicators measured under szubsection (o) of
thiz section shall conform toe the January 2012 education
accountability report as defined by subsection (k) of this
section and =shall be used by the state board through the
department to:

(hl  Measured performance reaunlcs obtained and
oollected  purs=uant to this section, together  with
subsegquent actions responding to results, shall be combined
with other information and measures maintained and acquired
under W.5. 21-2-202 (&) 21-2-304 (&) (v) (H),
21-3-110(a) (xxiv) and otherwise by law, to bs usad az the
hasis of a gtatewide gystem for providing pericdic and
uniform reporting on the progrezz of atate public education
achievemsnt compared to establizhed targetz. The statewide
accountability ayatan ahzll include a process for
conaolidating, coordinating and analyzing Exlsting
performance data and reports for purpcses of aligning with
the reguirements of this =zecticn and for determinations of
student achievement incorporated into the statewide system.
In eztzblishing a reporting 2yatem under this subsection,
the state—besrd—department zhall describe the performance
of each public school in Wyoming. The performance report
shall:

Lar
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CRIGINAL HOUSE
BILL NO. 0091

ENECLLED ACT NC. 1le, HOUSE OF REPRESENTATIVES

SIXTY-SECOND LEGISLATURE OF THE STATE OF WYOMING
2013 GEWERARL SEssICN

(1] Include an overall =school performance rating
along with ratings for each of the indicators and content
levels in the accountability system that:

(i} Beginning school year 2643—26834—2014-2015, and
each szchool year thereafter, the state beard shall through
the director, annually review the gtatewide education
accountability system, including but not limited to a
review of the appropriztensss of the performance
indicators, the measurez used to demonstrate performance,
the methods used to calculate school performandce, the

target levels and statewide, district and school attainment
of thosze lewvels and the gyatem of support, intervention and
donsSequences . Not later than September 1, 28342015, and
each September 1 thereafter, the state board shall report
to the joint education interim committes on the information
reguired under thiz subsection and the reaults of the
accountability system for each achool 1n the state.

21-2-303. Expenses.

A1l appointed members of the state board zhall receive
Eravel —expenses—Eor—conpensation, per diem, and mileage
espense—for actual time sSpent in performance of their
dutiez and traveling expenses while 1in  attendance, and
going to and from board meetingsg in the game manner and
amount asz esmplovees—of £he aEafte qpembera of the Wyoming

legislature.

21-2-304. Duties of the state board of education.
{al The =2tate board of aducation shall:

(iv] Effectiwve s=school year 2013-2014, and each
school year thereafter, require district administration of

4
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CRIGINAL HOUSE
BILL NO. 0081

EMNECOLLED ACT NC. 116, HOUSE OF REPRESENTATIVES

SIETY-SECOND LEGISLATURE OF THE STATE OF WYOMING
2013 GENRERAL SESSICN

commorn benchmark adaptive asszessments statewids in reading
and mathematics for gradez one (1) through eight (8] in
accordance with W.5. 21-3-110{(a) (mxxiv). The board shall
alzo astablizsh, in consultation with local sehonl
districts, regquirementsz for studentz to earn a high school
diploma a=z measured by each district's asssssment syatem
prezcribed by rule and regulation of the states board and
reguired under W.5. 21-3-110(z) (xxiv). Beginning school
yvear 2014-2015, and each achool vyear thereafter, each
district'sa assessment gvatem shall include a meagure o
multiple measures for purposes of determining completion of
high school graduation reguirements. The state board shall
v rule and regulation establish guidelines for district
development of thizg messure or measures, and shall through
the department of education, provide support to districts
in developing each digtrict's measure oOr MmMeasures. The
state board shall through the department, annually review
and approve each district's asgesament system designed to
determine the wvaricous levels of atudent performance and the
attainment of high =chocl graduation reguirements. A high
school diploms shall provide for one (1) of the following
endorgements which shall be atated on the transcript of
each gtudent:

21-3-110. Dutiea of boards of truatees.
{a} The bDoard of trustees 1in each school district
zhall:

[xxiv) Establish a =2tudent assessment =ystem to
measzsure =student performance relative to the uniform student
content and performance standards in all content areas for
which the ztate bozrd has promulgated standards pursuant to
W.2. 21-2-304(a)(iii). To thes extent regquired by W.S.
21-2-204 and 21-2-304(g) (vii), the district Ment
syatem shall be integrated with the statewide SEssment

as
as
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CRIGINAL HOUSE
BILL NO. 0091

ENECLLED ACT NC. 1le, HOU=ZE

SIXTY-SECOND LEGISLATURE OF THE STATE CF WYOQ
013 CZENERAL SE&E

TR

8]

REPRESENTAT

Ion

TUES

LV By

MING

gystem and the statewide accountability system Components
of  the disztrict asssssment 2yaten equired by thisa
paragraph =shall be designed ajd used to dstermine  the
variouz lewvelsz of student performance and attainment of
high =chool graduation asf deacribed in the uniform student

caontent and performance standards

relative to ¢

he common

core  of  konowledge  and  skilla  prescribed  under WS
21-%-101 (b} . Beginning achool year 2014-2015 and each
school year thersafter, a component of the district
assesament  system shall include a measure or nmultiple

measures used to determine gatis tory completion of high
zchool graduation reguiremsents and developed in accordance

with guidelines established by the

2tate board.

The

district =shall on or before August

=

2015, and e=ac

Augusat

1 thereafter, report to the state board in accordance with

W.5. 21-2-304(a) (iv]) on its assessment system establizhed
under thisz paragraph. Beginning school year 2013-2014 and
each school wyear thereafter, a component of the district
azzesament system shall include common benchmark adaptive

assesaments for reading and mathematics

through eight (8], common to all
adminiztersed at least two (2] times
in grade one

school vyear and administered once

additional component of the district

shall continue the longitudinal
program effectivensss which uses a
adaptive assessment in reading and

zingls
mathematics
intervention

azzegamant
study of summer
common benchmark
administered

in grades two
districts
during any

one
(1).

=

(2}

statewide,

(1}
An

atem

school

and

W.5.

21-2-204(f) (intro),

Y
vl

for gummer school and extended day
remediation programs in coordance with
21-13-334 (1) (1w
Section 2. W.5. 21-2-202(a) (=),
21-2-204 (&) (+~) (E) and
amended by 2013 Wyoming

oy

are amesnded to read:

and

Session Laws,
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CRIGINAL HOUSE
BILL NO. 0081

EMNECOLLED ACT NC. 116, HOUSE OF REPRESENTATIVES

SIETY-SECOND LEGISLATURE OF THE STATE OF WYOMING

2013 GENRERAL SESSICN

21-2-202. Duties of the director.

{a} In addition to any other duties assigned by law,
the director shall:

(xxx) Effective szschool year 2012-2013 and each
school  year thereafter, in consultation and coordination
with leocal  school  districts, by rule and regulation
establizh & program  of administering s  standardized,
curriculum based, achievement collage entrancse examination,
computer-adaptive college placement assessment and a Jjob
skilla asgssssment test zelected by the director to all
students in the eleventh and twelfth grades throughout the
state in accordance with thisz paragraph. The examinations
and tests seslected by the directory shall be administered
throughout the United States and shall be relisd upon by
institutiong of higher education. The oollege entrance
examination shall at a minimum test 1in the areas of
English, reading, writing, mathematics and science for all
students in grads eleven (11). The jobs =zkills ssssssment
test =shall be optional for all students in grade eleven
(11) and shall at a minimum test in the areas of applied
math, reading for information and locating information.
The director shall  pay  all costs associated with
adminiatering the college entranc examination, the
computer-adaptive college placsment asgsessment and the jobs
skilla asgssassment test and shall achedule a day during

(A

which examin: hall be provided. asdesne {1} shall be
e L | g, oY 3 . I =, P 3 P | i
= Eewed a2 sER—amt—ewelf el —arad =
s S - The date for adminigtration of the

college entrance examination in grade eleven (11) zhall be
gelected 2o that following receipt of scores, students may
timely regizter for z2enior wyear clasaez which may be
necessary to allow the ztudent to gualify for a =tate
provided acholarship. The computer adaptive college
placement asssesament shall be optional and all students 1in

7
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[

grade twelwve (12) shall be provided at one (1]
ocpportunity to take the eomputes sdapes el lese rlooegecse
asszesament Sp—=b gring—during the school vear. The

o
director may enter into agreements with an administrator of
the oollege entrance examination and the computer-adaptive
ollege placement assegsment and an administrator of the
jobs skills assesasment test and adopt rules a3 necessary to
ensure complianc with any requirsnsncs of arl
adminiatrator, suah &% a secure environment. Waivers may be
granted for the examinations and testz regquired by this
paragraph for s=tudents with disabilities in accordance with
the provisions of the faderal No Child Left Behind Act of
2001 and the federal Individuals with Disabilities
Education  Act. ditermnatiyve—>Nlternate  asSsSessments and
accommodations way—shall be offered by the director in
accordance with rule and regulation;

rz

21-2-204. Wyoming Accountability in Education Act:
statewide education accountability system created.

(f} A progressive multi-tiered syatem of support,
intervention and coonsegquences to azsist schools shall be
establizhed by the astate—besrd—director, and shall conform
to  the January 2012 education coountability  report  as
defined by subsection (k)] of thisz =ection. The syatem

zhall eolearly i1dentify and prescribs the actions for each
level of gupport, intervention and congegquence. Commencing

with zchool year 8332834 2014-2015, and each school year
thereafter, the director shall take action based upon

syatem results according to the following:

(vl &chools designated as partially meeting
expectations shall file an improvement plan in accordance
with paragraph (iv) of this gubsgection that identifies and
addrezzaez all content and indicator areas where performance
iz below target lewvelz. The director ghall ppoint a
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representative from the department in  accordance  with
paragraph (vii) of thisz subsection to monitor the school's
progressg towards MEst1ng the specifisad goals and
implementation of the processes, measures and methods as
contained in the school'zs plan. The representative shall
assist -he district in  identifying and securing the
nec ragources to gupport the goals ag gtated by the
=0 district. Failure to meet improvement goals
a 4pcﬂ3--ed in the plan for two (2] consecutive v2ars may
r the =zchool bs subject to paragraph (wi) of
this subsection;

(vi] Schools designated as not meeting
expectations shall £ an improvement plan in accordance

with paragraph (iv) of this
addreszzes all content and indicator arsas

15 below rget  levels.
representative from the
paragraph (vii}l of this

aubaention
the improvemsnt plan, including the
and interventions to improve
repregentative shall perform

aubsaction

that identifies=s
where performance

ard

The director ahall appoint a

department

paragraph (v) of thisz subsection.
recommended by the sSchool district

in accordancs

performance.

with
to agaist in drafting
selection of programs
student
duties ag required
The plan shall
superintendent

The
Iy kd
bhe

and

approved by the local board of trustees and—oSubmitted—te

she—aehosl —disbrict—guperinteadest—prior to submission to

the department. The plan

ghall describe the
financial rezcourcss within the
grant model as defined by
for implementation of the measures

W.5. 21-13

improvement and shall  =specify how

reallocated, if necessary,

of the achool principal;

266

to improve

grounds for

personnel and
education resource
-101 (&)

block
(xiv)] necess
and methods chosfen
resourcez zhall

student performance.
Failure to meet improvement goals as szpecified in the plan
for two (Z) consecutive yesars may be

dismizasl
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{a}) The =tate board of
(v] Through
coordination with local
statewide assesament sSystem
of measures that when
valid measure of
public ool and sch
performance of the state
yatem components
f the gatatewide
to W.2. 21-2-Z04.
schools, attaining
performance indicators
fostering schoocl program
purposesz of statewide
Wyoming.

I

2C

as

I

education

(o]

(E)
choice items to ensure
and performance
iEems . For the
include multiple measures
aligoment, which may
responge tasks, constructed
appropriate;

writing

(vi] SBubject to
21-2-204, through the
;COIClﬂatl“ﬂ with local
egulation i1mplemsent a

accountability gystem
defenaibhle approach to

readiness and egquity as

H

H

11e,
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GENERAL SESSICH

compriged
combinad,
individual
ool district

shall be in accordance

Improvemsant
atudent
gatablished
improvemsnt
agsgegsment of
The =ztatewlide azzesamant

Iaedude—TIze
cllgrmeﬂt to the
standards.s

Tand

include
and

and
director
school
statewide aodountability

shall
caloulate achievemsant,

required by W.S8

U.S. DEPARTMENT OF EDUCATION

HOUZE OF REPRESENTATIVES

OF THE STATE OF WYOMING

Dutiea of the gtate board of education.

education shall:

the director and in consultation and
school

districts, implement a
of a2 coherent system
provide a reliable and
student achievemant for each
within the =tate, and the
Statewids assessment
with reguirements
accountability system pursuant
of teaching and learning in
achievement :arq¢t3 for
under W.5. 21-2-204 and
shall be the primary
atudent performance in
system shall:

a whole.

multiple
statewide

only R

content
language assegssment only,
item types to  enazure
grade appropriate open
extended regponse

and

with W.&
and

in accordance
and in consultation
districts, by rule and
ayatem. The

echnically
growth, a=d
21-2-204. The

include a

14d
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state board, through the director, shall establish
performance targets as raquired Dby W.S. 21-2-204 (e},
establish a progressive nulti-tiered system of  supports,
'rterv&ﬂtlﬁns and COngequandas as required by W.S.
21-2-204(£} and shall establish a statewide reporting
5y5ten1 pursuant toc W.S5. 21-2-204 (h). The szystem created
shall conform to the January 2012 education accountability
report ag defined by W.&5. 21-2-204 (k). In additicon and for
purposes of complying with reguirements under the federal
No Child Left Behind Aot of 2001, the board =hall by rule
and regulation provide for annual accountability

determinations based upon adeguate yearly progres=zsa measures
impozed by fedsral law for all schools and school districts
imposing a range of educational onsequences and supports
resulting from accountability det ﬂrﬂ1“dtlons;

21-3-110. Dutiea of boarde of trustees.

{a} The board of trustess 1in each school districe
shall:

(xxix) Beginning in school year 2012-2013, and
each school ye 11

r thereafter, administer a program where all
students enrollad in the eleventh and twelfth grades in the
district shall be reguired to take or be provided the
opportunity to take, on a date specified by the director of
the department of education, a =2tandardized, curriculum

based, achievement collage entrance examination, a
computer-adaptive college placement asgegsment or a jobs
skill= agsagsmant test in accordance with W.%.
21-2-202 (&) () . Each school district shall provide the

opportunity for all home school and pris e gchool students
in the eleventh and twelfth grades and residing within the
district to take the examinations or the Jobs skille
assessment test at no <ost to the gtudent on the zame date
administersed to  all eleventh and twelfith grade public

11
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gchool gtudents  in

examinations or Jjobs

H-

Section 3. 2011

ction 4(d4) (vii)

Section 4.

the The regults of
2kills assassment test taken shall

gtate.

the
be

noluded in each student's transcript;

Wyoming Session Laws, Chapter 184,

is amended to read:

(dl The gelact committes on statewide
education accountability shall be aszaisted by an
advigory committese to provide information to the
select committes a3 1t deems nedessary Lo CATrTy
out this section. The adwvizory committes shall
congigst of the following members:

(wii) A reprasentative of the
department of education designated by the seate
superintendent of publice snstructieon—director of
the department;

Section 4. W.5. 21-2-204(g) iz repealed.

Section 5.

{a} MNotwithstanding 2012 Wyoning Sesgion Laws,
Chapter 101, Section 5, and subject to the advice and
guidance of the =ztate board, the department of education
shall dewvelop phasge I of the pilot statewids education
accountability ayvstemn in  accordances with  components
prezscribed by W.5. 21-2-204 and 21-2-304 (a) (vi).
Bpecifically, the phase I pilot accountability syatem
development =hall:

(1] Eefine and corrsact components of the pilot

accountability  syatem, as devaloped by the =atate board

1z
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submitted in a November 2012 report to the select committes
on statewide educ

ation accountability, which iz in a manner
that 1s in coeordance with  the January, 012 education
accountability report and W.5. 21-2-204. In executing this

paragraph, the department shall develop a model reflecting
refined and corrected components that iz baszed upon:

(A) Technically defensible computations of
achievement, growth, eguity and readines=, with proper
consideration  provided for  inclusion  and attribution
reguiremnents; and

(B] Data analyses to evaluate the
reliability and walidity of esach component and the overall
accountability ayatem, conducted in a manner <onsistent

with the January, 2012 education accountability report.

(11)] Include completion of business rules
reguired for the implementation and administration of a
fully operational phaze I pilet accountability  syatem
refined and corrected under paragraph (1) of this
subsection, including alternative sohools under W.5.
21-13-309(m) (v) (B] ;

(1iii) Reconvene the Wyoming education
accountability professional Judgment  panel established
under 2012 Wyoming Seszsgion  Laws, Chapter 101, Section
ikl (11}, expandad a=z deemed necezzary by the department
and the sgtate beoard to include additional and alternative
members bayond thofe memberz specified under law. The

profezzional judgment panel =shall be uszed by the department
in developing and establishing target performance levels
specified under W.5. 21-2-204 (=) ;

(iv] TUse available data from prior school years
to  demongtrate operation ©f  the phase I pilot  syatenm

13
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gubject to buginess rules develop

paragraph (1i] of this subsection and targst performanc
ional Judgment pansl

levels determined by the profeas

ed by the department unde

paragraph (iii) of this ubsection. The pilot system shall

analyze and recommend posslj__
computer adaptive placement agses
administersd under W.2. 21-2-202

use of results from the
ame:t in grade twelve (1Z2)

il

{a) (z=xx) 1in a manner that

is technically wvalid and defensible. The results from the

computer adapti

= plar:emen-_ asseas

ament =hall be aggregated

at the sgchocl lewvel, a2 a measure of post secondary

readine=zz, and =shall include zpecifiic wvalues and weights
for incorporation into the phase I pilot ayatam;

(v] In consultation with the advisory committes
to the gelact committes o1 statewids education

accountability created undsr 2

011 Wyoming Sezzion  Laws,

Chapter 184, Zection 4{4), asz amended by section 3 of this
act, and continued under 2012 Wyoming Session Laws, Chapter

101, Bection 4(b), design a multi-

tieraed avstem of support,

interventions and congegquences which i1a coordinated with

school performance determination
21-2-204(£). The zyatem of suppo

s and C”ﬁp'ieg with W.%.
rt ghall bhe spscifised in a

dezign document and implementation plan.

(b} Mot later than Cctober

through the department, shall submit a

the pilot gtatewide educatio
developed under this =ection to

15, 2012, the =state board,
report on phase I of

L accountability syatem
the sgelect committes o0

-~
statewide education accountability establizhed under 2011

Wyoming Session Laws, Chapter 184,

by 2012 Wyoming Session Laws,

Section 4, and continued
Chapter 101, Saction 4.

Bazed upon this report, the select committes =zhall report

its findings and recommendations

to the Wyoming legislature

prior to the 2014 budget sgession, including inmplementing

legizlation and a timelines
applicable

14

for implementation  when
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(¢}l MNotwithstanding W.5. 21-2-204 and 21-2-304, the
state board and the department of education ghall
investigate options available to the 2tate for future
assessment sSystem development. The =tate beoard, through

the department, shall periodically report to the select
committes on statewide education accountability regarding

the status of assesament development, investigation of
optiona availabls to the =2tate and the impact of existing
law governing statewilde assessments on future asssessment
development. The zelect committes shall report to the 2014
legizslature o©on any neceddary lagislation supporting future

assesament development.

{d}] The department of education shall continue work
Necessary to Sacure a walver from the federal dspartment of
education allowing the use of the standardized achievement
college ﬂrtraﬂﬂ examination administersed in grade eleven
(11} a2z required by 2012 Wyoming Session Laws, Chapter 101,
Bection 2(a).

(el The state board and department of education, in
implementing W.S. 21-2-304{a) (iv] and 21-3-110(a) (xxiv]), a=
amended by section 1 of this act, pertaining to development

of guidelines for measurses to be included within school
district asgezsament syatems for purpozes of determining

guccegaful completion of high gchool graduation
reguiremsnts, zhall periodically report progress to the
select committes. A report with final recommendations on
guidelineg shall pe included within the October 15, 2013,

report required under subsgection (b) of this section.

(£} In carrying out duties prescribad by this
gection, and in addition to cutreach provided by members of
the advisory committes to the =select committes az created
by 2011 Wyoming Session Laws, Chapter 184, Section 4(4), as=

[y
un

272 June 7, 2012



ESEA FLEXIBILITY — REQUEST FOR WINDOW 4

CRIGINAL HOUSE
BILL NO. 0081

EMNECLLED ACT HNO.

SIETY-SECOND
2013 GE

zection 3 of

of

amended by
the department
activitiez and
local communitias
components of the report
section, and with the
contained within this

district and local
considered by the board
regquirensnts imposed
included within the

mmittes pursuant to subsection

Section 6.
*a‘ For
iz

flfty
the
education
department
expended
consulting expertise.,
rﬁﬁort expenditures  of
ubsection to members of
ducation

daollars

thousand
to carry

for

13 L'?'

In addition
educaticon
ctionn (a) of this
through acquired
shall azaistc
the provigions

to

116,

this act,
cation

communicatlionsa
coijﬁiding
required by subszection

edu

report.
community
and
under thais

the period commenci
section and ending
$L._.E,.J.J':J‘jj|
school foundation program
cut duties
and the state board.
acguigition
The department
amounts
the
accountability on

and the
sact
profezzional
the department
of thiz act.

U.S. DEPARTMENT OF EDUCATION

HOU=SE OF REPRESENTATIVES

LEGISLATURE OF THE STATE OF WYOMING

ENERAL SESSIO0OH

the =tate
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to achool

with the

board through
provide  outreach
districts to
development of
(B) of this=
development of recommendations
Comments generated from
cutrearh activities shall be
the department in executing
section, and shall be
tted to the select
of this section.

713
I

aubmi
(b)

-
Iy

on the effective date
2014, up to twoe hundred
is appropriated from
aacdount to the department
imposed by this act upon the
Thiz appropriation may be
nedessary professional
and state board
appropriated under
committee on statewide
or beafore January 15, 2014.
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gelect
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Section 7. effective immediately upon
ompletion of all for a bill to becoms law
s provided by Article 4, Section 8 of the Wyoming

onstitution.

This act 1=
ACEE MECSSSaTY

o
a

(END)

President of the Senate

Governor
TIME APEEOVED:

DATE APPROVED:

2 zct originated in the House.

I hereby certify that this

Chief Clerk
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AN ACT relating to the teacher accountability act of 2011;
prescribing  phassd-in  development of phase II of  ths
statewide education coountability aygatem addressaing
teacher and leader evaluation; eliminating teachers of
record as a ayatem component; sgpecifyving z2tudy parameters
and  timelines; imposing  reporting raquirementsa; and
providing for an effective date.

Be It Enacted by the Legizlature of the State of Wyoming:

Section W.S. 21-2-304 (b} (v} and {zvil,
21-3-110(a)l (oviii), {zzix), (2] and (bl,
21-7-102(a) and (B} and 21-7-110(al (vii) are amended
to read

21-2-304. Dutiesa of the state board of education.

(b} Inm addition to subsection (a) of this section and
any other duties assigned to it by law, ths =atate board
shall:

[zxw] Hot later than July 1, 201 5,
promulgate rules and regulations for the implementation and
adminiatration of ag—asmwatl—a comprehensive gchool district
teacher performance evaluation gyatem baszed in part upon
defined student academic performance measures as prescribed
by law, amd—upon longitudinal data systems limkiag student

SoniasssmaniT o wITo Taf s £ recgrd—and upon measures of
profezzional practice according to atandards for
profezzional practice prescribed by  board  rule and

regulation. The ewvaluation system shall c¢learly prescribe
standards for highly effective performance, effective

performance, performance in  need of improvemsnt and
ineffective performance. apd define teacher of rooord for
ooy £ + 4 =Y £ el 1 = T LT ul £
purp £ T teacher—and—achool —dsotrs teades
1
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e S seasanEal s Tiey Ao Eules and
regulationg adopted under this paragraph  shall to  the
extent the statewide accountability aysten is not

ompromizged, allow districts the opportunity to refins the
vatem to meet the 1ndividual nesds of the district. The

formance evaluation system shall also include reasonable
ortunity for state and district provision of menktoring
1d other professional development ities made
available to teachers performing unsgatisfactorily, which
are designed to improve instruction and student
achievemsnt ;

om0
o T ke

o oH

iid
g
&

(xvi] Mot later than July i, 2643—2015,
promulgate rulez and regulationz2 for implementation and
administration of as—annwal—a comprehensive performance
evaluation system for school and district leadership,
including superintendents, principals and other district or

school leaders  =erving in a similar  capacity. The
performance evaluation =yvstem =shall be based in part upon
defined student academic performance measures as prescribed
by law, upon lengitudinal data systems and upon measures of
profezzaional practice according to standards prescribed by
board rule and regulation. The gsystem =shall also allow

[+

iztricts opportunity to refins the system to mest the
individual needs of the district and shall include
reasonable opportunity for state and district provigion of
mentoring and other profesgsicnal development activities
made available o district adminigtrative  personnel
performing unsatizfactorily, designed o improve
leaderaship, management and student achievement;

21-3-110. Duties of boards of trustees.

(al The bDoard of trustees 1n each school district
shall:

%]
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(xvii) HNot later than schoocl year 2653528534
'016-2017 and each school wyear thersafter, raguirs the
erformance of each initial  contract  teacher  to be
valuated Sa—writing ot Jleast —twice—anmuwally—sunmatively
pazed in  part upon  student  achisvement measures as
prezcribed by rule and regulation of the =2tate board under
W.5. 21-2-304(b) (xv]. The teacher shall receive a copy of
each evaluation of his performance;

3

(1P = I

(zcviii) Mot later than achool vyear 26432032
16-2017 and each school year thereafter, establish a
cher performance evaluation =2ystem and  reguires  the
formance of each continuing contract teacher to be
in—priting—at—lesst—once—egel—yegr—sunmat ivels
azed i part upon student achisvement megsures
rescribed by rule and regulation of the =2tate board under
LB. 21-2-304(b) (xv). The teacher shall receive a copy of
each evaluation of his performance;

[

m |

m'edorr
mw
H o

o
H

A
-
(1
[

=t oo

[

(xix] Not later than zchool year 28332434
2016-2017 and each sgchool thereafter, based in part
upon gtudent achievement measures egtablished by the state
poard of education under W.5. Z21-2-304 (b} (xv), performance
evaluationg shall s@erve as a basiz for improvement of
instruction, enhancement of curriculum program
implementation, meazurenasnt of both  individual teacher
performance and professicnal growkbh and development and the
performance level of 2ll teachers within the school
district, and asg documentation for unsatisfactory
performance £ex—that may lead to dismissal, suspension and
termination proceedings under W.5. 21-7-110;

O

[xxx) Not later than &gchool year 268332834
2015-2016 and each school year thereafter, in addition to
paragraphs (zvii), (zzwiii) and (xzix), reguirs the
performance of each school district  leader, i1ncluding

Lar
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On or before
1 of each sachool
superintendent shall
trusteea identifying
2018, and June 1 of

Fpesl
vear thereafter,

provide
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board of
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thersafter,
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report
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dizstrict
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Section, has bheen
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other professional

whoze performance,
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determined
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development

and district
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conducted
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need
sohonl
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lable to
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and

rough
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ugh (xix) {z2cx)

a

gummary of

mentcd

made awvai

the identified =chool and disgtrict leaders and teachers to
improve instruction and student achisvement. Mot later
than Jus i—on3dTuly 1, 2018 for =chool nd district
leaders, and July 1, 2017 for district teaﬂIE1s, and July 1
of each sachool year thersafter, the board =2hall file a
report with  the  department of ducation certifying
compliance with this subgection.

21-7-102. Definitions.

{al A=z used in thig article the following definitions

shall apply:
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(11} "Continuing Contract Teacher":

"

(&) Any initial contract teacher who has
been employed by the zame school district in the state of
Wyoming for a period of three (3] consecutive =chool years,
has had his contract renewed for a fourth consecutive
school wyear and, beginning z2chool year 26353-2834-2015-2017

and each school year thereafter, has performed
satizfactorily on performance evaluations implemented v
the district under W.8. 21-3-110(a) (xvii) during this

period of time; or

(B} A teacher who has achieved continuing
contract @tatus in one (1) district, and who without lapse
of time has taught two (2) consecutive school years and has
had his contract renewsd for a third consgecutive school
vear by the emploving 2chocl district, and, beginning
school year 2483320834 —2016-2017 and each school year
thereafter, as performed =z2atisfactorily on performance
evaluations conducted by  both  districts  under W.S.
21-3-110(a) (xvii) during thig period of time.

21-7-110. Suspension or dismisgsal of teachera:;
notice: hearing: independent hearing officer: board review
and decision;: appeal.

{al The board may =uspend or dismiss any teacher, or
terminate any continuing contract teacher, for any of the
following SONS:

(vii) Beginning school year 2645-2834—2016-2017
and each gchool year thereafter, inadegquate performance ag
determined through asswatl—performance evaluation tied to
student academic growth for at least two (2) consecutive
vears completed in accordance with W.8. 21-3-110{a) (xvii)
through (xix]) ;
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Section 2. W.&s. 21-2-203 () (11) () and
21-2-304 (a) (+) (D), as amended by 2013 Wyoming Seszsion Laws,
Chapter 1, Section 2 are amended to read

21-2-203. BSchool district data collection and funding

model administration: dutiea and regponsibilities
gpecified:; data advisory committee; gchool district
compliance.

(e} The duties of the department are, in accordance

with rules promalgated by the director, to:

(1i) Collect data from gchool districts
necesgary Lor the department to administer the school
finance s=ystem and ths 2tatewide education accountability
system established under W.2. 21-2-204. In accomplishing
thi=z, the department shall:

(C) Use exiating data to establish
longitudinal data systemsz linking student achisvement with
Cegoners £ —resgrd—and—relevant—school principals  and

chool district leaderz, as necesszary for the sgtatewide

education accountability system.
21-2-304. Dutiesa of the state board of education.
The state noard of education shall:

(v] Through the director and in conzultation and
cordination with local  school districts, implement &
tatewide ass=zesament system comprized of a coherent system
of measuras that when combined, provide a reliable and
valid measure of individual student achievenmsnt for each
public z2chool and school district within the state, and the
performance of the state a=z a whole. Etatewids assessment

m i
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vatem componentz shall be in accordance with regquirements
of the ztatewide education accountability system pursuant

to W.8. 21-2-204. Improvemsnt of teaching and learning i
schools, attaining atudent achievement targets for
performance indicatorz esztablished under W.5. 21-2-204 and

fostering school program inprovement shall be the primary
purposes of atatewide azsgsgesament of z2tudent performance in
Wyoming. The statewide asszesament system shall:

(D]  Measurse year-to-year changes 1n student
formance and progress in the subjects gpecified under
vhparagraph (2] (v) (B) of this section—asd set lobes +h

Progrens o —poaahonn —af —woeoswd —and by gchool year
2015-2016, 1link student performance and progrsss to achool
and district leaders, including superintendents, principals
and other disgstrict or achool leaders serving in a similar
capacity. he agsegsment system shall ensure the integerity
gf—atudent performance measurements uged at each grade
level £s——emable—are valid for the purposzes for which they
are being used, including wvalid vyear-to-year comparizcong of
student and school level results, and shall be sufficient
to eapewre—produce necessary data to enable application of
mea ez of performance indicatorsz as reguired under W.ES.

sasures
21-2-204;

Section 3.

{a) MNotwithstanding 201z Wyoming Segsion Laws,
Chapter 101, Section &), the salect committes o1l
statewide education accountability, a5 created under 2011
Wyoming Segssicon Laws, Chapter 184, Section 4, and continued

under 2012 Wyoming Session Laws, Chapter 101, Zection 4,
shall continue a study of a2 teacher and zchoosl district
leader luation and accountability gystem. Thiz =zyatem
zhall comprise phase II of the statewide education
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accountability gystem as initiated by 2011 Wyoming Session
Lawsz, Chapter 184, ZSection 4(g). The de=zign framswork for
the teacher and school diztrict leader evaluation and

accountability system zhall:

(1) SBupport and promote improvement in student
learning in Wyoming schools;

(11] Be deszigned coherently to support a system
of continuous school improvement, working seamlessly with
phaze I o©of the achool accountability sSystem established
under W.S 21-2-204 and fogstering <ollaboration amondg
teachers, administrators and other public education
stakehnlders;

(11i) EBe dezigned and implemented with integrity
and incorporate transparency necessary  for all relevant
participants to clearly underst expectations, including
identification of ann  appropriate methodology to link
student performance to the performance of teachers and
school and district leaders az neceszary for creation and
implementation of an accountability aystem under W.S.
21-2-204 and 21-2-304;

(iv] Be designed to promote copportunitiesz for
meaningful professional  growth  of  teachers  and  school
diztrict leaders;

(vl Allow for flexibility to £it local district
and community contexts and needs.

(b} Us=ing minimum regquirements specified under 20
Wyoming Sezsion Laws, Chapkter 101, Section &(2), the szelec
committes, through the advisory committee established unde
2011 Wyoming Seasion Lawsz, Chapter 184, Zection 4(4}, and
continued under 2012 Wyoming Seszszion Laws, Chapter 101,

g
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Zection 4 (b}, =hall develop recommendations for ths phase
IT teacher and school distriet leader evaluation and

accountabilicy system  based upon  evidence  of  student
learning as well as measures of professional educator
practice organized according to  five (8] domains, each

weighted relatively egually, and specified sz follows:

(1] Learner development and learning differences
and environments;

(11} Content knowledge and application of
content;

(1ii) Instructional practice including
aszesament, planning for instructicon  and  instructional

(iv] Professional regpongibility including
profezzional learning and ethical practice and leaderzhip
and collaboration;

(vl Ewidence of student learning.

(¢} Recommendations on the design framework £for the
teacher and Ileader evaluation and accountability syaten
developed by the advizory committes pursuant to t
section shall focus on creating cocherence among school,
leader and teacher evaluation sSystems. In addition,
recommendations by the advisory committee shall establish
dezign documents to effectively communicate reguiremsnts to
school districts, to coreate guidance and provide training
to digtricts in  implementing ewvaluation gystems with
fidelity and to design  systems and structures for
profezzional learning opportunitiez. The design framework
shall expand the three (3} lavelz of performance
descriptors  preacribed under 2012 Wyoming Sesaion Laws,

U.S. DEPARTMENT OF EDUCATION
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Chapter 101, Section  &{a) (v, to  four (4) levels of
performance descriptors, gpecifiad as follows:

(1] Highly effectiwve performance;

(11} Effective performance;
(111) Performance in need of improvement; and
(RS Ineffective performance.
(a) On or Dbefore October 15, 2013, the advisory
ommittee shall report to the select committee on statewide

ducation accountability recommendations on the degign of a
geacher and leader evaluation and accountability system.
yvatem recommendations shall bs  designed such that the
sader eval ion and accountability =aystem is completed
rior to finalization of the teacher evaluation and
coountabilicy gyvstem to enable effective participation by
school leaders in  the final design of the teacher
evaluation and coountability @ystem. Eacommendations
under thig subsection shall not bhe Dbound by and may
recommend resgission of  existing rulez and regulations
pertaining to certified personnel evaluation =ystems,
specifically including chapter 2%, department of education
rules and regulationsz. EREecommendations reported under this
gsubsection shall be zubject to the following timelines for
syatem implementation and pileting:

(1) During s=chool year 2013-2014, the deszign
zhall enanle provision of reguired training and
profezzional learning opportunitiesz to leaders, chool
board nmembers and teachers, enable commnication of sSyatem
reguiremnents to key stakeholders and shall pilot data
eollection methods and pilot sgelected accountability and

1]
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evaluation system components  Dbazed upon &  2ample of
volunteer school districts;

(11) During school year 2014-2015, the design
shall continue provigion of profezzional learning
cpportunitises for key z2taksholders, allow for system dezaign
revizion based upon results of  the  woluntary  pilot
implemented during school year 2013-2014 and shall pilot
all components of the leader evaluation and sccountability
syatem i1n all achool districts, and components of the
teacher evaluation and accountability system in all school
districtz which may be ztructured in a mannsr that regquires
gach school district to implement only a partial syatem
1= of gelected components, but allews all teacher

comprised

system components to be piloted through a collection of
partial assezzaments in all school districts during this
school year;

(121} During school wyear 2015-2018, the design
shall be reviewed and may be revised asz necsssary based
upon the achool year 2014-2015 pilot, continue provision of
profezaional learning opportunities bagead on needs
identified through the gchool year 2014-2015 pilot, conduct
initial peer review of school district evaluation models
according to guidelines for the peer review process ag
specified in the report regquired under zubsection (2] o
this section, disseminate to aschonl digtricts best
practices baszed upon peer review results and reguirs all
zchool districts to ioplement leadsr evaluation  and
accountability syatems and to pilot all  teacher system
components ;

(iv] During =achool year 2016-2017, the sysatem
dezign =2hall be reviewed and may be revised baszed upon the
school  year 2015-2018 pilot, continue provision of
profeszsional  learning  opportunities pased upon neesds

11
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identified in the achool year 2015-Z201€ pilot, conduct
second peer review of achool district evaluation models =2
specified in the report regquired under subsection (2] o
thi=z section, diszseminate to =2chool district best practices
pased upon peer review results and reguire all  school
districts to implement teacher evaluation and
accountability  g@ystems  and conkbinue implementation  of
leader evaluation and accountability gystems sgubject to
system revigions based upon review of the 2015-2018 initial
implementation year.

Fhoe

(el Baszed upon the report and recommendations
¢-

submitted by the advisory committes, the select committee
shall repor:t its findings zand recommendations, including
necesgary enabling legislaticon, to the legislature for
consideration during the 2014 budget session.

1z
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Section 4. Thiz act

iz effective immediately upon
completion of all acts necesgssary for a bill to bacoma law
as  provided by Article 4, Section & 2 of  the

Wyoming
Constitution.

Pregident of the Senate

Governor
TIME APPROVED:
DATE APEEOVED:

I hereby certify that thig act originated in the House.

Chief Clerk
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lim Rose, Interim
Director

WYOMING SUPPORT
FRAMEWORK

The Wyoming Progressive, Multi-Tiered System of Support,
Interventions and Consequences
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The Wyoming Department of Education deoes not discriminate on the basis of race, color, national
origin, sex, age, or disability in admissicn or access to, or treatment or employment in its educaticnal
programs or activities, Inquiries concerning Title VI, Title IX, Section 504, and the Americans with
Dizabilities Act may be referred to the Wyoming Department of Education, Office for Civil Rights
Coordinator, 2nd floor, Hathaway Building, Cheyenne, Wyoming 82002 0050 or (307) 777-3544, or
the Office for Civil Rights, Region VI, U. S. Department of Education, Federal Building, Suite 310,
1244 Speer Boulevard, Denver, CO 80204-3582, or (303) 844-5695 or TDD (303) 844-3417. This
publication will be provided in an alternative format upon request,

4-11-13
Wyoming Statewide System of Support

Support Framework
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1. Curriculum

Wyoming Requirements Characteristics of High Performing Schools
* Implementing a Standards-Aligned #  Thewritten curriculum is aligned to state standards
Curriculum or the standards of national disciplinary
*  Monitoring the Teaching of Standards organizaticns
*  Aligning the Curriculum #  Thewritten curriculum is vertically and horizontally
aligned

» Textbooks and other instructional materials are
aligned with the written curriculum

* Formative and summative assessments are
identified in the written curriculum

¢ Intervention and enrichment materials are

identified in the written curriculum
THE HIGH PERFORMING SCHOOL ©2009 SOLUTION TREE PRESS
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Wyoming Standards and Curriculum Requirements

Requirements of all Wyoming Schools

Implementing a Standards-Aligned Curriculum

The school provides educational pregrams sufficient for all students to meet uniform
content and performance standards in zll areas of the common core of knowledge and

skills,

W.5.21-9-101 (a) (b) (i-iii)

Curriculum and learning experiences in each course/class provide all smdents with
challenging and equirzble oppormunities to develop learning =kills, thinking skills, and
life skills.

(AdvancED School
Indicator 3.1 Level 3]

There is some evidence to indicate eurriculum and learning experiences prepare
students for success at the next level.

{AdvancED School
Indicator 3.1 Level 3)

Like courszes/clazzes have eguivalent learning expectations.

(AdvancED School
Indicator 3.1 Level 3]

Some learning activities are individuzlized for each student in a way that supports
achisvement of expectations.

(AdvancED School
Indicator 3.1 Level 3)

Monitoring the Teaching of Standards

The school has adopted and implemented strategies to monitor the teaching of
standards,

W.521-3-
110(a) (zvii (zoviii) (xix):
Chaprer 6-7(&)

Aligning the Curriculum, Instruction and Assessments

Uszing data from student assessments and an examination of prefessional practice,
school personnel monitor and adjust curriculum, instruction, and aszessment to enzurs
vertical and horizontal alignment and alignment with the school’s goals for
achisvement and instruction and statement of purpose.

{AdvancED School
Indicator 3.2 Level 3]

There iz a process in place to ensure alignment sach time curriculum, instruction,
and/or assessments are reviewed or revized.

{AdvancED School
Indicator 3.2 Level 3)

The continuous improvement process ensures that vertical and horizontal alignmentas
well as alignment with the school's purpose are maintained and enhanced in
curriculum, instruction, and assessment.

{AdvancED School
Indicator 3.2 Level 3)

There will need to be conziderzble training and suppor: to help Wyoming teachers fully
understand the curricular and instructional ramifications of the Comman Core State
Standards,

Career Technical Education courses are offered in = three-course sequence in grades 5-
12 for program improvement and state funding.

{Accountabilicy
Framework pg.68)

Related Statutory Assurances [Required of Some Schools)

(W.5.21-13-309)

[nstuction is provided in the essentials of the state and federal constitutions.

W.5.21-9-102 (] (i) (n)

The school provides foreizn languaze inswuction in grades K-2

W.5.21-9-101(g)

All Hzthaway Scholarship Program course requirements (Success Curriculum) have
been met and implemented.

W.5.-5-1301-1310
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Wyoming Requirements Characteristics of High Performing Schools
« Improving the Quality of Instructional ¢ Teachers integrate content standards into
Practice claszroom instruction
+ Increasing Student Depth of Knowledge ¢ Theinstructional program is rigoreus and provides
& Using Instructicnal Technology (Computers) access, challenge and suppert for zll students
to Accelerate Learning #  Teazchers expect 2ll students to make substantial

+ Differentiating Instruction
* [mplementing a Multi-tiered Approach to

Instruction and Intervention .
« Providing Extra Time Opportunities
* Providing for the Needs of Gifted and .
Talented Students
+ Providing for the Needs of Students with
Disabilities o
* Providing for the Needs of English Language
Learners

learning gains each year, and students have high
expectations of themselves

Teachers organize instruction to suppert clearly
articulated and communicsted learning targets
Teachers provide students with activities and
assignments that are rigorous and engaging and that
extend their learning

Teachers have deep knowledge of their subject
matter, possess expertise in a wide range of
mnstructional strategies, and are committed to
clozing achievement gaps

Teachers plan together to insure that instruction
and assessment meet the needs of all learners
Instructional time is fully and effectively used
School administraters suppert and promote
effective instructional practices, program
coordination and resource allocaticn

School administrators ensure that the taught
curriculum reflects the written curriculum and
aligns with the pacing charts

THE HIGH PERFORMING SCHOOL ©2009 SOLUTION TREE PRESS

Instructional Guidance as Program Coherence

According to Beaver and Weinbaum in their article "Measuring School Capacity, Maximizing School
Improvement,” Program Coherence is the combination of common instructional framewoerks, working
conditions for teachers which support the common instructional frameworks, and the dedication of the
necessary time and rescurces to support the common instructional frameworks (Beaver & Weinbaum, 2012)
(3). Program Coherence is one of the four components which are used tc determine the capacity level of a
schoel in this study (2]. In Organizing Schools for Improvement, Byrk et. al. discuss five Essential Supports for

the improvement of schools, one of which is Instructional Guidance, which they describe as
cohesion and suppert in curriculum and instruction with the gozl of improving student learning

school wide
gains (Byrk

Sebring, Allensworth, Luppescu, & Easton, 2010) (chap. 2)

Wyoming Ad-Hoc Committee on Statewide Capacity Building Questions:

a. Dothe proposed supports 2nd interventions focus on overall program cohersnce in a chosen content area and how?

b.  Does the proposed support and intervention add to or detract from cohersnce in the school or district?

c. Dothe proposed supports 2nd interventions refer to spacific interventions for students (2nd how) and do they add to

awerall program coherence?

d. Do the proposed supports and interventions suggest how principal leadership will be enhancad in this area?

e.  Whatis the rols of central office in this ares and how are district-school interactions considered in the proposed supports

znd intervantions? (Bailey, 2012)
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WYOMING INSTRUCTIONAL REQUIREME

Required of all Wyoming Schools
Improving the Quality of Instructional Practice

®  Teachers have the major responsibility for improving the guality of the core (the [Accountabiliy
instructional core), but many need help to enaet the high quality instruction needed to Framework pg.68)
bring zhout high levels of student learning,

#  Tezchers plan and use instructionzl strategies that require student collaborarion, zelf (AdvancED School
reflection, and development of crirical thinking skill=, Indicator 3.3 Level 3]

#  Teachers encourage the development of student agency and meta-cognitive strategies Accountability Framewark
so that students develop internal capacity to learn to help themselves. pe.68)

s  Tezachers perzonzlize instructional strategies and intervendons to ddress individual (AdvancED School
learning needs of srudents when necezzary. Indicator 3.3 Level 3)

#  The school has planned and developed School wide rezearch-bazed insoructional (Title 1 Assurances)

reform straregies to strengthen the core aczdemic program, increase amount and
quality of learning time, and provide additional supparts to all students.
Increasing Student Depth of Knowledge (Cognitive Demand)
*  Teachers uze instructional soratsgies that reguire students to apply knowledge and ‘ (AdvancED School
skills and integrate content and skills with other disciplines. Indicator 3.3 Level 3]
Using Instructional Technology [Computers) to Accelerate Learning
s  Teachers use instrucrional strategies that require students to use technologies as (AdvancED School
instructional resources znd learning tools. ‘ Indicator 3.3 Level 3)
Differentiating Instruction

s  School personnel usze data to identify unigue learning needs of all students at all levels (AdvancED School
of proficiency as well 2z other learning needs (zuch as second languazes]. Indicator 3.12 Level 3)
*  School personnel sty current on research related to unigus characteristics of learning | ([AdvancED School
and provide or coordinate related learning suppor: services to zll students, Indicator 3.12 Level 3)
#  The school provides differentizted instruction within classrooms and additional (Arccountability
suppert services outside of classrooms for targeted instructional areas Framework pg 68)

Providing Extra Time Opportunities
®  The school implements programs that include planned strategies for intervening with W.5.21-4-301; 21-2-

students who fail to demonstrate proficiency on the standards. These include J04(=)(iv]); 21-13-
extended day and extended year programs and certified tutors, 307(a)(iv]); Chapters 6-7
(4

#  The school ereates “extra ime” opportunities such as after school and summer school (Accountability
enrichment programs Framework pg. 3]

Providing for the Meeds of Gifted and Talented Students

®  The school provides for the needs of all gifted and talented students through W.5.21-9-101(c) (ii);
enrichments in regular instruction, enrichment programs, advanced or challenging Chapter &7 (d) (i)

courses, extension periods, ete,
Providing for the Needs of Students with Disabilities

e  Disabilities = The school provides for the needs of all disabled students and iz in W.5.21-2-501-502; 21-3-
compliance with statutory requirements. 101 1{z); Chaprer 5-14 (k)
®  The school provides appropriate support and interventions for specizl education (Accountabilicy

Framework pg. 67)
»  District shall design and implement a Reading Screening Program for all students in K- | (W.5. 21-3-401)

3 and provide required interventions. Results are reported to the state.
Providing for the Needs of English Language Learners

e The school provides appropriate support and interventions for English language (Accountabilicy
learners Framework pg. 67)
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3. Assessment

Wyoming Requirements Characteristics of High Performing Schools
« Using Formative Assessments ¢ Local assessments are aligned to the cognitive
* Implementing and Maintaining the District demand of the standards and to the written
Assessment System curriculum
& Participating in the State Assessmentand #  Tezchers employ a variety of formative and
Accountability System summative assessment strategies
*  Analyzing Assessment Data * Diagnostic assessments are used to identify student
¢ Training Staff in the Use of Data skill levels and tc determine appropriate
s Verifying Student Learning Using Data interventions and remedies
* Monitoring and Communicating Information # Datz from diagnostic assessments are used to place,
about Student Learning group and regroup students
* Aggregated and disaggregated data from state
assessments are used to improve the school’s
curriculum and instruction program
»  State and local student assessment dats are
collected, disseminated, and readily available,
THE HIGH PERFORMING SCHOOL ©2008 S0LUTION TREE PRESS

Knowledge Management and Processes as Large Scale Learning

Byrk et. al. suggest in their book, Orgenizing Schools for Improvement, that Knowledge Management and
Processes can be used to track Large Scale Learning through maintenance of databases of school and district
data (introduction). In their study, Byrk et. al. consulted a longitudinal database in which was housed a
multitude of data regarding scheol demographics, community and staff surveys, attendance records, teacher
data, curricalum documentation, and standardized testing data (introduction). The maintenance of this
database by the Chicago Public Schools allowed Byrk et. al. to effectively pinpoint the factors which influenced
the success or lack thersof of various schools.

W\rommg Ad-Hoc Committee on Statewide Capacity Building Questions:

How do the supports and interventions help the organizational unit learn from their actions?

How do the supports and interventions use sssessment data =5 part of learning for the school or district?

Do the supports 2nd interventions allow for aggregation of learning and knowlsdge 3t the organizations| level?

How will knowledge and learning be noted, stored, disseminated and stored at a district and/or state lavel?

Do the supports and interventions suggest how principal leadership will be anhancad in this zrea?

What is the role of central office in this area and how ara district-school interactions considerad in the proposed supports
and interventions?

mnoan oo
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Wyoming Student Assessment Requirements

Required of all Wyoming Schools
Using Formative Assessments

and intervention

*  Formative and classroom assessment tools are used for ongoing progress monitoring

(Accountahility
Framework, Page 65)

revision.

e The process includes multiple measures, including formative assessments, to inform
the ongoing modification of instuction and provide datz for possible currieulum

(AdvancED School
Indicator 3.6 Level 3)

®  The process provides students with specific and timely feedback about their learning.

(AdvancED School
Indicator 3.6 Level 3)

Implementing and Maintaining the District Assessment System

*  School personnel maintain and use an assessment system that produces datz from
multiple assessment measures, including loeally developed znd standardized
zssessments zbout student learning and scheol performance.

(AdvancED School
Indicator 5.1 Level 3)

performance standards.

#  The school implements the district assessment system to measure studant
performance relative to district content and performance standards, They svstem iz
desizned so that 2ll students have equality of educationz] opportunity to lezrn the
content and skills represented in the standards and to the level established by the

W.5.21-2-304(a) (iv-v); 21-
3-110(z) (>xxiv); Chapter &-
2(f)

®  The system ensures consistent measurement across classrecms and courses.

{AdvancED School
Indicator 5.1 Level 3)

bias free.

s Mostzzzeszments, especially thoze relared to sdent learning, are proven relizble and

(AdvancED School
Indicator 5.1 Level 3)

Participating in the State Assessment and Accountability System

writing, mathematics and, science (known as PAWS),

*  The school ensures that all third through eighth and/for eleventh grade students
participats in the Wyoming state assessment of student performance in reading,

W.5.21-2-304(a) (v-vi); 21-
3-110(z) (zdv); Chapter &-
2(z2), (), and (&)

s  The school assurec all students in eleventh grade take the ACT assessment,

W.5.21-3-110(a) (zoxix); 21-
2-202(a) (o)

Federal laws.

s  The school participates in the Stste Accountability System and complies with applicakle

Chapter -9 and 10

Analyzing Assessment Data

®  Systematic processes and procedures for collecting, analyzing, and applying learning
from multiple data seurces are used consistently by professional and support staff.

(AdvancED School
Indicator 5.2 Level 3)

support learning.

#  Datascurces include comparizon and wend data that provide a complete picture of
student learning, instruction, the effectiveness of programs, and the conditions that

(AdvancED School
Indicator 5.2 Level 3)

organizarional conditions.

= School personnel uze data to design, implement, and evaluate continuous improvement
plans o improve student learning, instruction, the effectivenes= of programs, and

(AdvancED School
Indicator 5.2 Level 3)

Training Staff in the Use of Data

data.

*  All professional and support staff members zre assessed and trained in a rigorous
professional development program relatad to the evaluation, interpretation, and uss of

(AdvancED School
Indicator 5.3 Level 3)

Verifying Student Learning Using Data

s  Policies 2nd procedures describe a process for analyzing data thar determine verifizble
improvement in student learning, including readinezs for and success ar the newr level.

(AdvancED School
Indicator 5.4 Level 3)

»  Results indicate improvement, and schecl personnel consistently use these results to
design, implement, and evaluate the results of continugus improvement action plans
relzted to student learning including readiness for and succes: at the nextlevel

(AdvancED School
Indicator 5.4 Level 3)

Monitoring and Communicating Information about Student Learning

=  Leaders monitor comprehensive informartion shour student learning, conditions that
support student learning, and the achievement of school improvement goals,

(AdvancED School
Indicator 5.5 Level 3)

stakeholder groups,

s  Leaders regularly communicate results using multiple delivery methods to all

(AdvancED School
Indicator 5.5 Level 3)
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4. Leadership

Wyoming Requirements
Developing a Culture of Expectations
Engaging Stakeholders in Support cf the
Miszion
Evaluating Teachers
Implementing the School Instructional
Process

Characteristics of High Performing Schools

¢ School administrators provide leadership in
strategic planning

+ School administrators create a culture of high
expectations for student and adult success and
support these beliefs schoolwide

* School administrators see student learning as the

s  Monitoring Instructional Practice foremost priority for the school
¢ Increasing Teacher Engagement « School administrators ensure that adequate
»  Effectively Utilizing Instructional Facilitators rescurces are allocated to achieve school
s Providing Commen Grading and Reperting improvement goals
Practices # School leadership is distributed scheolwide
+ Recruiting and Retaining Qualified Staff * School administrators recognize staff members’
* Protecting Instructional Time accomplishments, expertize, and leadership

potential

# School administrators encourage and promote
collaborative relationships

# School administrators address existing and
potential conflicts

*  School administrators are accessible and model
optimism, integrity, fairness and respect

U.S. DEPARTMENT OF EDUCATION

# School administrators are adaptable and encourage
innovation

* School administrators ensure that teachers receive
constructive feedback through pericdic observation,

coaching and lesson study
*  School administrators provide formal staff

evaluations
THE HIGH PERFORMING SCHOOL E2009 SOLUTION TREE PRESS

Principal Leadership as the Catalyst for Improvement and Instructional Analysis

In Organizing Schools for Improvement, Byrk et. al. describe school leadership as being the driving force
behind all schoel improvement (chap. 2, chap. 4). Their vision of schoel leadership defines it as an
"organizational subsystem” which encompasses parent and community involvement in schoels, the
orchestration of staff development, the support of a student-centered learning environment, and the design
and implementation of schoel wide curriculum and instruction which is designed te increase academic
achievement in all students (chap. 2).

W\rommg Ad-Hoc Committee on Statewide Capacity Building Questions:

Do the proposed supports 2nd interventions help develop leadership at the school and district level?

an oo

What is the proposed follow-up support for leaders?
What prerequisite skills and knowledgs doss the sup

What is the rols of central office in this ares and how are district-school interactions considered in the proposed supports

2nd intervantions?

port and intervention assume about instructional leadership?

29
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Wyoming School Leadership Requirements

Required of all Wyoming Schools

Dewveloping a Culture of Expectations

Leaders and staff align their decisions and actions toward continuous improvement to
achieve the school's purpose.

(AdvancED School
Indicator 2.4 Level 3)

Leaders and staff expecr all students to be held to high standards in 2ll courses of study.

(AdvancED School
Indicator 2.4 Level 3]

All lezders and stzff are collectively accountable for student learning.

(AdvancED Schaool
Indicator 2.4 Level 3)

School leaders support innovation, collaboration, shared leadership, and professional
srowth,

(AdvancED School
Indicator 2.4 Level 3)

The culture iz charzcrerized by collaboration and a sensze of communiny.

(AdvancED School
Indicator 2.4 Level 3)

Stakeholders in Support of the Mission

Leaders communicate sffectively with appropriate and varied representatives from
stakeholder groups, provide opportunities for stakeholders to shape decisions, solicit
feedback and respond to stakeholders, work cellaboratively on school improvement
efforts, and provide and support meaningful leadership roles for stzkeholders.

{AdvancED School
Indicator 2.5 Level 3)

School leaders” efforts result in measurable, active stakeholder participation;
engagement in the school; a sense of community; and ownership,

(AdvancED School
Indicator 2.5 Level 3)

least once each year.

#  Every three years the school aszeszes all grade levels, parents, and staff regarding Chaprer 6-15
school mizzion and student learning, school safety, service provizion, eguity. and
opportunity to learn. The results are used for school improvement plannins,

®  The school has procedures for involving parents and community in decision-making, W.5.21-2-202(a) (ii):
implementation of standards, zoz] setting and planning for scheol improvement, and Chapter 6-13
identification of budget priorities based on student performance standards,

Evaluating Teachers

®  The focus of the criteria and processes of supervision and evaluation is impreving (AdvancED School
professional practice and improving student success, Indicator 2.6 Level 3)

s  The school uses a State Board of Education/WDE approved teacher performance W.5.21-2-304(b] (x=v)
evaluation systen.

®  Supervision and evaluation processes are regularly implemented. (AdvancED School

Indicator 2.6 Level 3)
#  The performance of each continuing contract teacher is formally evaluated in writingat | W.5.21-3-110(a) (oviii)

The performance of each initial contraet teacher is formally evaluated in writing at
least twice annually.

W.5.21-3-110(a) (seviii)

The results of the supervizion and evaluzstion procezses are wsed to moniter and
effectively adjust professional practice and improve student learning,

(AdvancED School
Indicator 2.6 Level 3)

Document=tion demonstrates that teachers considered performing unsatsfactorily
were provided with mentoring andfor professionzl development opportunities which
are designed to improve inscruction.

(W.5. 21-2-304 (b) (=v])

Implementing the School Instructional Process

All teachers use an instructionzl process thar informs students of learning expectations
and standards of performance.

{AdvancED School
Indicator 3.6 Level 3)

Exemplars are often provided to guide and inform students.

(AdvancED School
Indicator 3.6 Level 3)
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Monitoring Instructional Practice

School leaders know what quality instruction looks like and use that knowledge to
support ongoing improvements

(Accountability
Framework pg. 70)

School leaders formally and consiztently monitor instructional practices through
supervision and evaluation procedures to ensure that they are aligned with the school's
values and beliefs 2bout teaching and learning.

(AdvancED School
Indicator 3.4 Level 3)

School leaders formally and consistently monitor instructional practices through
supervision and evaluation procedures to ensure that they are teaching the approved
curriculum.

(AdvancED School
Indicator 3.4 Level 3)

School leaders formally and consiztently menitor instructional practices through
supervision and evaluation procedures to enszure that they use content-specific
standards of profezzional pracrice.

(AdvancED School
Indicator 3.4 Level 3)

The school has planned and developed school wide research-bazed insrmetional
strategies that provide timely additional instruction for those who are experiencing the
zreatest degree of difficulty mastering the state's academic achievement standards,

(Federal Assurances)

Increasing Teacher Engagement

School leaders formally and consiztently monitor instructional practices through
supervision and evaluation procedures to enszure that they are divectly engzged with all
students in the aversizht of their learning.

(AdvancED School
Indicator 3.4 Level 3)

Effectively Utilizing Instructional Facilitators

The school employs qualified instructional facilitators to provide professional
development, teacher mentoring and edueational leadership based on identified needs
and scheool improvement planning.

WS, 21-13-101(a) (xvii)

The Wyoming school funding model currently includes provisions for an instructional
coach at each (or most) buildings. This is certainly 2 good start towards building
increased capacity among Wyoming's teachers.

(Accountability
Framework pg.68)

Providing Common Grading and Reporting Practices

Teachers use common grading and reporting policies, processes, and procedures based
an clearly defined criteria that represent each student’s attainment of content
kmowledgs and =kills,

(AdvancED School
Indicator 3.10 Level 3)

The=e policies, processes, and procedures are implemented conzistently across grade
levels and courses.

(AdvancED Schaool
Indicator 3.10 Level 3]

Stakeholders are aware of the policies, processes, and procedures.

(AdvancED School
Indicator 3.10 Level 3)

The policies, processes, and procedures are regularly evaluated.

{AdvancED School
Indicator 3.10 Level 3]

Recruiting and Retaining Qualified 5taff

Policies, proceszes, and procedures ensure that school leaders have zccess to, hire,
place, and retzin gualified professional and support seaff.

(AdvancED School
Indicator 4.1 Level 3)

School leaders systematically determine the number of personnel neceszary to fill zll
the roles and responsibilities necessary to suppert the school purpoze, educatonal
programs, and continuous improvement.

{AdvancED School
Indicator 4.1 Level 3)

Susrzined fizcal rezgurces are availzble to fund positions critics! to achisve the purpose
and direction of the schoal.

(AdvancED School
Indicator 4.1 Level 3)

NCLE and reachers who are Highly Qualified under NCLE.

»  The school has planned strategies to attract highly qualified teachers to this high needs | (Federal Assurances)
schaool.
®  The school has planned instruction by paraprofessionals who meet the requirements of | (Federal Aszurances)

The assignment of s:=ff members is in accordance with the certificates and
endorsements as specified in the Professional Teaching Standards Board regulations.

W.5.21-7-303(a); 21-7-
304 and 21-2-803

Protecting Instructional Time

[nstuctional time is protected in poliey and practice,

(AdvancED School
Indicator 4.2 Level 3)
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5. Planning

Wyoming Requirements Characteristics of High Performing Schools
« Focusing on Learning for All Students & Thersis a process in place, and support for
* Developing or Revising a Mission, Vision or schoolwide strategic planning
Purpose Statement # The strategic plan is focused on student learning
+ Committing to Shared Values and Beliefs and refining teaching practices
* Implementing an Instructional Leadership # Asa partof strategic planning, student demagraphic
Team and achisvement data are reviewsd and analyzed
*  Analyzing Needs # Aresearch-driven approach is used to identify
s Writing Plans problems and soluticns
# Meeting the Requirements of Accreditation * Extensive communication ensures that all
stakeholders are a part of the decision making
process
#  Anaction plan describes the steps to be taken
toward attainment of the goals
The strategic plan is put inte action with fidelity
# The scheol moniters progress toward attainment of
the goals and makes adjustments when necessary
THE HIGH PERFORMING SCHOOL E2009 SOLUTION TREE PRESS
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Wyoming Strategic Planning Requirements

Required of all Wyoming Schools

Focusing on Learning for All Students

All systems, practices and structures support the improvement of instruction, which
must be a focus of the system

{Accountahility
Framework, p.71)

Developing or Revising a Mission, Vision or Purpose Statement

The purpose srztement foruses on stdent suceess,

{AdvancED School
Indicator 1.1 Level 3)

The school's process for review, revision and communication of the purpose statement
iz documented.

(AdvancED School
Indicator 1.1 Level 3)

The process iz formalized and implemented on 2 regular zchedule.

(AdvancED School
Indicator 1.1 Level 3)

The process includes participation by representatives from zll stakeholder groups.

(AdvancED Schaool
Indicator 1.1 Lewvel 3)

Committing to Shared Values and Belisfs

Commitment to shared values and beliefz about teaching and learning iz evident in
documentation =nd decision making.

{AdvancED School
Indicator 1.2 Level 3)

This commitment is regularly reflected in communication among leaders and staff.

(AdvancED School
Indicator 1.2 Level 3)

Challenging educational programs and equitable learning experiences are implemented
so tharall sudents achieve learning, thinking 2nd life skills necessary for success.

(AdvancED School
Indicator 1.2 Level 3)

Evidence indicates a commitment to instructional practices that include active student
engagement. focus on depth of understanding, =nd application of knowledge and =kills,

(AdvancED School
Indicator 1.2 Level 3)

School leadership and staff share hizh expectations for professional practics.

(AdvancED School
Indicator 1.2 Level 3)

Implementing an Instructional Leadership Team

The school monirors the school improvement process and supports the
implementation of the school Imprevement plan.

W.5.21-2-304 (a)(v):
Chapters £-11

Schoaol leaders implement a documented, systematic contnuous improvement process
for improving student learning and the conditions that support learning.

(AdvancED School
Indicator 1.3 Level 3)

All stzkeholder groups are engaged in the procesz.

(AdvancED School
Indicator 1.3 Level 3)

Documentation that the process yvields improved student achisvement and instruction
iz availzble and communicated to stakeholders.

(AdvancED Schaool
Indicator 1.3 Level 3)

Analyzing Needs

High funcrioning schools have cultures where data are used to identify gozls, dezign
interventions and strategies, create or select tools for maonitoring the progress toward
goals, evaluate the success at meeting the goals and then starting the cycle agzin,

(Accountahility
Framework, Page 67)

School personnel maintain a profile with current zand comprehenzive data on student
and school performance.

(AdvancED School
Indicator 1.3 Level 3)

The profile containz analyses of dzata uzed to identify goals for the improvement of
achievement and instruction that are aligned with the school’s purpose.

(AdvancED School
Indicator 1.3 Level 3)

Educators and other stakeholders use student longitudinal growth o fine-tune, zlter,
and/or eliminate specific programs/interventions to focus on those with the greatest
likelihood of producing gains in student learning

(Accountability
Framewaork, Page 20)

['ata are used to identify goals and to design sirategies and interventions

(Accountability
Framework Page £7)

Schools identify strengths and weaknesses for targeting improvement efforts

{Accountahility Page 68)

The schocl has clear student performance targets bazed on:
*  Growth in reading and mathematics
= Achievement in reading, mzrh, science, writing and languzge
#  Readiness, a= defined by test scores, graduztion rate and ninth grade credit
zccumnulation,

([W.5.21-2-204(c)(i-iii))

Improvement goals have measurable performance targets.

(AdvancED School
Indicator 1.3 Level 3)
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The school has conducted a comprehencsive needs assessment, which included a review
of academic achievement data for zll students and zzseszed the needs of the school
relative to each of the School wide prosram components.

(Title 1 Assurances)

Data are used to evaluate the success of meeting the gozls

(Accountability
Framework, Page 67)

Writing Plans

The improvement plan shall be based upon an evaluztion of the strengths and
deficiencizs of specific content and indicator scores that identifies appropriate
improvement goals with an explanation of the measzures and methods chosen for
improvement, the process to be implemented to deliver the improvement measures,
identification of relevant timelines and benchmarks and an articulation of the process
for mezsuring success of the methods chozen to increzsze performance.

[W.5.21-2-204(f) (iv)]

The process includes action planning that identifies measzurable objectives, strategies,
acrvities, resources, and timelines for achieving improvement goals.

(AdvancED School
Indicator 1.3 Level 3)

The plan zhzll dezcribe the personnel and financizl resources within the education
resource block srant medel as defined by W5, 21-13-101(a) (xiv) neceszary for
implementation of the measures and methods chozen for improvement

The director shall appoint = representative from the department in accordznce with
paragraph (vii] of thiz subzecton to menitor the school's progress towards meeting the
specified goals and implementation of the proceszes, measurez and merhods as
contained in the school's plan.

(W.5.21-2-204(f) (+))

The plan shall be recommended by the school distriet superintendent and approved by
the local board of trustess

(W.s.21-2-204{f) (v1)

The school improvement plan is publicly available through internet access.

W.5.21-2-204(F) (viii)

Schocl leaders hold all school personnel accountable for and evaluate the overall
quality of the implementation of 2ll interventicons and strategies.

(AdvancED School
Indicator 1.3 Level 3)

The process iz reviewed and evalusted.

{AdvancED School
Indicator 1.3 Level 3)

The school has planned an annual evaluation that addresses the implementation of the
comprehensive plan and student achievement results that will inferm changes when

needed.

(Title 1 Aszurances)

The school has developed and implemented = professional developruent plan focuzed
on development and implementarion of standards and standard=-bazed azzezzments,
the instructional and srudent learning uses of technolozy, individual =chosl
improvement goals, asseczed needs based on documented student results, and
individual professional development goals.

W.5.21-2-202(3) (o
W.5.21-3-110(a) (xix);
Chaprer 6-12

Requested resources for improvement plan implementation, or the reallocation of
existing resources for plan implementation, shzll be based upon a comprehensive
review of the zvailable research, Justification for resource allocation or reallecation
shall be incorporated within the written improvement plan.

[W.5.21-2-204(f) (vi))

Schools that are exceeding expectations or meeting expectations willfile a
communication plan with the district superintendent and the WDE to document
effective practices and communicate effective practices with other schools in the state.

[W.5.21-2-204(f) (iii-iv])

Flanned School wide activities are coordinated with and integrated with other federal,
state, and local services, programs and resources.

(Title 1 Aszurances)

The schocl has incorporated Schocl wide planning into the existing school
improvement planning procsss.

(Title 1 Aszurances)

The school has planned or developed strategies with input from teachers to monitor
znd evaluzte the success of School wide activities and will use the results of the
evaluation to inform and improve instructional sirategies as well as professional
development activities.

(Title 1 Assurances)
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Meeting the Requirements of Accreditation

State director is required to enforce the provizions of statute and the administratve
rulez and regulations provided for in starute,

21-2-202(a)(iv)

State director required to prepare and maintain z list of aceredited schecls in
Wyoming,

21-2-202 (=) (viii)

Director tzke appropriate action, including changing of accreditation status for non-
compliance with statutes and the uniform educational programs standards (W.5. 21-3-
101 and 102) and the student content and performance standards prescribed by the
state board.

21-2-202(c)

State board implements and enforce standards through the evaluation and
zecreditation of school districts,

21-2-304(a)(ii]
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6. Professional Development

Wyoming Requirements Characteristics of High Performing Schools
« Implementing and Maintaining Staff ¢ The professional development program is focused
Cellaberation on improving student learning by deepening the
+ Engaging Staff in Mentoring, Coaching and knowledge and skills of educators in their subject
Induction matter and in pedagogy
s Increasing Staff Capacity through Professional |« The professional development program is based on
Development an analysis of student achisvement data and

learning needs, is coherent with state standards,
and compliments the instructional program

# Profezsional development is collaborative, is job-
embedded, and addressez both individual and
schoslwide needs

¢ Professional development is ongoing and sustained
over time

*  Professional development builds cultural
proficiency

# Profezzional development explicitly addresses the
needs of teachers new to the prefession

# The professional development program has
adequate resources

*  Anevaluation of program effectiveness is an integral

part of professicnal development
THE HIGH PERFORMING SCHOOL E/2009 SOLUTION TREE PRESS

Human Capital as Professional Capacity

In their article “Measuring School Capacity, Maximizing School Improvement,” Beaver and Weinhaum define
Human Capital as the value a school’s staff brings to the school, such as education, experience, and dedication
(3). According Beaver and Weinbaum's definition, human capital can be increased through professional
development and is enly one critical component in scheol improvement (3). In Organizing Schools for
Improvement, Byrk et. al. reference James Coleman’s definition of Human Capital, which is the opposite of
physical resources, and is represented by the collective talents and expertise of a schoel's staff (ch. 6).
Essentially, the school's Human Capital is the capacity of its professionals to improve the school through their
own abilities.

Wyoming Ad-Hoc Committee on Statewide Capacity Building Questions:

3. Will the proposed supports and interventions add to educators’ knowledge and skill in a specific content area and
instruction in this area and/or for specific subgroups?

Does the proposed support help build a common language around the content area and instruction in this domain?

What is the exact adult learning model and is if of sufficient enough intensity for long-term improvemsant?

Are there ongoing supports for educator learning?

How do the proposed supports and interventions actually get into the classroom for necessary learning?

Do the proposed supports 2nd interventions suggest how principal leadership will b2 enhancad in this area?

What is the role of central officz in this arez and how are district-schoaol interactions considered in the proposed supports

hom ofmonoo

1]

2nd interventions?
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Wyoming Professional Development Requirements

Requirements of all Wyoming Schools

Implementing and Maintaining 5taff Collaboration

All members of the school staff participate in collaborative learning communities that
meet both informally and formally.

{AdvancED School
Indicator 3.5 Level 3]

Cellaboration often ocours across grade levels znd content areas.

(AdvancED School
Indicator 3.5 Level 3]

Staff members have been rained to implement a formal process that promotes
dizcuzzion about student lezrning.

(AdvancED School
Indicatar 3.5 Level 3)

Learning from, using and dizcussing the results of inguiry practices such az acton
research, the examinacion of student work, reflection, study teams, and peer coaching
occur regularly smong most school personnel.

(AdvancED School
Indicater 3.5 Level 3)

Schocl personnel indicate that collaboration causes improvement results in
instructional practice and student performance,

(AdvancED School
Indicator 3.5 Level 3]

Engaging 5taff im Mentoring, Coaching and Induction

Once these new teachers enter the workforce, schools and districts need to support the
continued development of these novice teachers with high quality mentoring and
induction systems for new teachers and leaders.

(Accountabilicy
Framework, Pg. 68)

School perzonnel are engaged in mentoring, cosching, and induction programs that are
consistent with the school’s values and beliefs about teaching, learning, and the
condirions that support learning,

(AdvancED School
Indicator 3.7 Level 3]

Thes=e mentoring, coaching and induction programs set expectations for all school
personnel and include measures of performance.

(AdvancED School
Indicator 3.7 Level 3)

District superintendents and school leaders work with the WDE reprezentatives in the
development, maintenance and implementation of schosl improvement and resgurcing
plans.

W.5.21-2-204(f) (vii)

Increasing Staff Capacity through Professional Development

Professional development iz based on 2n assessment of needs of the schocl,

(AdvancED School
Indicator 3.11 Lewvel 3]

All staff members participate in a continuous program of profescional learning that is
aligned with the school's purpose and direction.

{AdvancED School
Indicator 3.11 Level 3)

The program builds capacity ameong all profezzional and support staff,

(AdvancED School
Indicator 3.11 Level 3)

Professional development opportunities are designed to improve leadership,
manzgement and student achievement

(W.S. 21-02-304 (b) (xvi))

Documentztion demonstrates that professional development opportunities were mads
zwvzilable to saff by the district superintendent

W.5. 21-3-110 (b))

The program is systematically evaluated for effectiveness in improving instruction,
student learning, and the conditions that support learning,

(AdvancED School
Indicator 3.11 Lewvel 3)

The school has planned or provided appropriate profeszional development activities
for staff who will be serving students.

(Federal Azzurances)
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7. Student Engagement

Feeling a connection to their school, their peers, and the adults within their school provides
an important safety net for students. Students who feel connected are much more likely to
stay in school despite obstacles they may face along the way. Extracurricular activities play
an important role in these feelings of connection. When students begin to falter, there are
mechanisms in place to quickly reach out to them with targeted assistance. Students move
seamlessly from one school to another in the district because there is a high level of
communication and coordination between schools.

Wyoming Requirements Characteristics of High Performing Schools
« Preventing and Intervening with At-Risk # CStudents feel connected to their schocl
Behavior * Students have positive, trusting and caring
# [ncreasing Student Engagement relationships with adults and peers in the schocl
*  Building Staff/Student Relationships ¢ Extracurricular activities are numerous and varied,
providing ample opportunities for zll students to
participate

#  The scheol has mechanisms and programs to
identify and meet the academic and social service
needs of students at-rizk of not completing scheol

# A system of schoohwide, targeted and intensive
interventions meet the needs of students at-risk

# Secondary schocls provide alternative options to
students in erder to increase graduation rates

#  There is coordination and curricular alignment
within and among fesder pattern schooels to ensurs
that students are prepared for transition to the next
grade or school
THE HIGH PERFORMING SCHOOL £2009 SOLUTION TREE PRESS

Student Engagement Especially with Various Subgroups as the Key Enabler

In their book, Organizing Schools for Improvement, Byrk et. al. identify student engagement as being central to
schocl improvement; indeed, without students” engagement, how can they participate in their own
educations and, by extension, buoy school improvement efforts? [ch. 3). However, determining the ways in
which students’ unique backgrounds affect their school engagement is difficult, so Byrk et. al. examined the
importance of the primary composition of the subgroups composing a school’s neighborhood in its
improvement process (ch. 6). Byrk et. al. studied schoels serving a range of sociceconomic groups from low te
high, schools made up of various racial/ethnic subgroups, and schocls serving subgroups of students
considered at-risk due to abuse, neglect, and living situations including foster homes and homelessness (ch,
&), The data demonstrated that each of these subgroups had a profound effect, either positive or negative, on
schools' ability to make greatimprovements (ch. 6).

Wyoming Ad-Hoc Committee on Statewide Capacity Building Questions:
2. Do thes propossd supports and interventions focus on student engagement and how?
b. Do the proposed supports and interventions focus on specific subgroups who may be underachieving and how?
. Do the proposad supports and interventions suggest how principal leadership will be enhanced in this area?
d. Whatis the rolz of central office in this ares and how =re district-school interactions considered in the propossd
supports and interventions?
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Wyoming Student Connectedness, Engagement and Readiness Requirements

Requirements of all Wyoming Schools

Preventing and Intervening with At-Risk Behawvior

#  The school follows district policies and procedures for identifying and intervening with | W.5, 21-2-304 (a)(iii), W.5.
at-risk students and preventing at-risk behavior. 21-9-101 (), W.5. 21-13-

309(m])(v]) (4], Chap. &-

7(d](i) & (ii). Chapter 6-14

*  The school employs a Response to Intervention [RTI) or similarly effective approach for | (Accountability

diagnosis, intervention and monitoring Framework pg. 68)
Increasing Student Engagement
*  The school increzszes student engagement {Accountability
Framework p.70)
Building 5tafffStudent Relationships
*  School perzonnel participate in a soructere thar gives them long-term interaction with {AdvancED School
individual srudents, allowing them to build strong relatonchips over time with the Indicator 3.9 Level 3]
student.
s Al students may participate in the structure. {AdvancED School

Indicater 3.9 Level 3)
®  The soructure allows the school employes to gain insight into and serve 25 an advoecate [AdvancED School
for the student’s needs regarding learning skills, thinking skills, and life skills, Indicator 3.9 Level 3]
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The combination of warmth and academic challenge is the key to a positive school
environment. Such an environment is strongly associated with student success. There is
respect between all stakeholders. Faculty and staff members skillfully meet the needs of
culturally and linguistically diverse students. Behavior management systems focus first on
instruction and intervention, resulting in an environment that is orderly but not unduly

regimented.
Wyoming Requirements Characteristics of High Performing Schools

* Maintaining a Safe and Orderly Envirenment |« School administrators foster a positive school

* Using a Range of Media and Information environment in which students and staff members
Rezpurces feel valued, students are challenged to grow

« Maintaining and Improving the Technelogy academically and staff members are challenged to
Infrastructure grow professionally

s Providing Student Support Services [Food # The scheol and its physical environment are safe,
Service, Transportation, Health) welcoming and conducive to learning

»  Addressing the Academic and Career s A culture of trust and respect exists at all levels of
Counseling Needs of Students the school community

#  Staff members work effectively with racially,
culturally and linguistically diverse students

#  Positive character traits are taught and reinforced
as part of the instructional program

*  Aneffective discipline and behavior management
system supports teaching and learning schoclwide

* School administraters and staff members actively
support the discipline and behavier management
system

# Schoolrules are fair and are applied consistently
and equitably. Consequences are commensurate
with the offenze

®  Qut-of-school suspensions are reserved only for the
maost serious offenses, and suspended students are

allowed to continue the academic program
THE HIGH PEREORMING SCHOOL ©2009 SOLUTION TREE PRESS

School Learning Climate as Social Capital

In their bock, Grganizing Schools for Improvement, Byrk et. al. describe a framework of 5 essential supports
for improving schools (ch. 2], The fourth essential support they describe is the student-centered learning
climate of a scheol, which encourages students to learn by providing a safe school envirenment in which
students are supported in their learning and academic success is valued and celebrated (ch. 2). Beaver and
Weinbaum in their article "Measuring School Capacity, Maximizing School Improvement” also discuss the
need for staff working conditions within the school to support the institution’s instructional framework
which supports student learning (3). Without this support for staff in their working conditions, they cannot in
turn help to craft a school learning climate which is designed to increase students’ learning (3]

Wyoming Ad-Hoc Committee on Statewide Capacity Building Questions:
2. Will the proposed supparts and interventions help develop the schoaol's learning culture? If so, how?
b, How will the proposed supports and interventions be used to develop socizl capitzl among staff?
. Isthis support isalated from other supports and chosen content sreas?
d. Do the proposad supports and interventions suggest how principal leadership will be enhanced in this area?
2 Whatis the rolz of central office in this ares and how =re district-school interactions considered in the propossd
supports and interventions?

{ 2]
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Wyoming School Environment Requirements

Requirements of all Wyoming Schools
Maintaining a Safe and Orderly Environment

#  School leaders have adepted or created clear expectations for maintaining safety,
cleanliness, and a healthy environment and have shared these definitions and
expectations with stakeholders,

{AdvancED Indicator 4.3

Lavel 3)

#  School perzonnel and smdenrcs are accountable for maintaining these expectarions,

(AdvancED School
Indicator 4.3 Level 3]

s Measures are in place that allow for continuous tracking of these conditions.

(AdvancED School
Indicator 4.3 Level 3)

=  Improvement plans are developed and implemented by appropriate personnel az
necessary to improve these conditions.

{AdvancED School
Indicator 4.3 Level 3]

s  Results of improvement effores are evaluated.

(AdvancED School
Indicator 4.3 Level 3]

»  The school ensures that students are educated in 2 safe environment that meets all
building, health, safety, and environmental codes and standards required by lasw for 2ll
public buildings.

Chapter §-13(a)

Using a Range of Media and Information Resources

e Students and school personnel have access to med:a and information rescurces
necessary to achieve the educational programs of the school.

(AdvancED School
Indicator 4.4 Level 3)

*  Mediz services sufficient to suppert the achievement of studexnt contentand
performance standards are svailable and accessible to 2l students and staff

Chaprer 6-15(h)

e {Qualified personnel are available to assist students and school personnel in learning
about the tools and locations for finding and retrieving informartion,

(AdvancED School
Indicator 4.4 Level 3)

Maintaining and Improving the Technology Infrastructure

*  The rechnology infrasructure meets the teaching, learning, and operationzl needs of all
stakehaolders,

{AdvancED School
Indicator 4.5 Level 3)

»  School personnel develop and administer needs aszessments and use the resulting datz
to develop and implement 2 technolegy plan o improve technology services and
infrasoructure.

(AdvancED School
Indicator 4.5 Level 3)

#  The school haz implemented the district technology plan,

W.5.21-2-202(=) (s
Chapter §-17

Providing Student Support Services [Food Service, Transportation, Health)

=  School personnel implement a process to determine the physical, social, and emotional
needs of each siudent in the school.

(AdvancED School
Indicator 4.6 Level 3)

»  School perzonnel provide or coordinate programs to meet the needs of students az
neceszary.

{AdvancED School
Indicator 4.6 Level 3]

s  Measures of program effectiveneszs are in place, =nd school personnel uze the data from
theze measures to evaluate all programs.

{AdvancED School
Indicator 4.6 Level 3)

*  Improvement plans related to these programs are designed and implemented when
needed to more effectvely mest the needs of students,

(AdvancED School
Indicator 4.6 Level 3)

Addressing the Academic and Career Counseling Meeds of Students

#  School personnel implement a process to determine the counseling, aszessment,
referral, educational, and career planning needs of all students.

(AdvancED School
Indicator 4.7 Level 3]

#  School perzonnel provide or coordinzre programs necezzary to meet the needs of
students whenever possible,

(AdvancED School
Indicator 4.7 Level 3]

&  Measures of program effectiveness are in place, 2nd school personnel use the data from
these measures to evaluate all programs.

(AdvancED School
Indicator 4.7 Level 3)

s  Improvement plans related to theze programs are dezigned znd implemented when
nesded to more effecdvely mest the needs of students.

(AdvancED School
Indicator 4.7 Level 3]

s All srudents have acce:s to puidance services thar provide aszizstance in developing and
maonitoring their educationzl and caresr plans through a structured, systemaric
individual planning process.

Chapter §-19

s The Hathaway Scholarship Eighth Grade Unit of Study has been fully implemented.

‘W.5.-6-1301-1310
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School Environment Related Statutory Assurances

#  The school requires written documentary proof of immunization or written W.5.21-4-30%
immunization waiver to be provided for zll students attending within thirty (30] days
after the date of school entry. The school maintains decumentztion on file and
conducts an audit of immunization status for each child enrolled in zccordance with
rules and regulations prescribed by the Department of Health,

s  The school provides annual training to zll school personnel concerning, diseriminarion, | 2% CFR 1910, 1030;
confidendality, and occupational exposure to blood-borne pathagens. Chapters 6-19 [a)(iv)

. Crisis management plans are in place to ensure that potential crizis situations are Chapter 6-19 (z)(v)
addressed and are practiced on a regular basis.

s  Fire inspectons are conductsd ar least once every three (3] years, and rezults zre W.5.35-9-107 (&) (iv]); 35-
awvzilable. 5-121 (a)(b)

*  The school conduets fire/safety drills at least onee every month that school is in session | W.535-3-505
according to state statutes.

s  Food service programs mest or excesd state and federal requirements for gualisrand Chapter 4
safety

* A hezlth inspection of the building and the food service facilities is conducred annually, | W.5.35-1-102
and the building principal haz sought remedies to noted problems in accordance with
state sTETuTes,

s The school has developed and has on file the policy for required notification of W.5.35-7-375(=2)(b) (c)
pesticide application on or around the school building,

. Protective eye devices have been purchased and are used, free of charge, by all sudents | W.5.21-9-203; Chapter &-
and teachers inveolved in activities or using materials that creats = substantizl risk of 19 (a)(z)(c)
hzrm to the eves.

»  The school/district adheres to standards for the storage and disposal of toxic chemicals | W.5.21-2-202 (a) (soxii]
and other hazardous substances used by schocls within the district for educational
programs,

®  The school/district adheres to policies and provides training regarding the use of WS, 21-3-110(z] (oax)
seclusion and restraint in schools

®  The school/district has adepted 2 protocol to address risks associated with concussions | W.5.21-3-110
and other head injuries resulting from athletic injuries

*  Student transportaticn is provided in safe, relizble buses that meet state requirements (Chapter 2)

e The school ereates, revises and enforces an anti-harassment/bullying policy. W5 21-4-314 (3], W.5.

21-4-314 (f)

s The flags of the United States of America and the State of Wyoming are dizsplayed when | W.5.21-3-110(a)(vii)

school is in session in, upon, or around the school building.
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9. Family and Community

Effective schools have programs in place to engage families and the community in supporting
student learning. The school, families and community develop partnerships for the benefit of
students. The school demonstrates outreach efforts. Families and the community are
involved in and feel ownership of the school.

Wyoming Requirements Characteristics of High Performing Schools

* Invelving Families in Meaningful Ways # Families and the community feel positive about and
welcome at the school

#  The scheol maintains high levels of communication
with families and the community

#  The scheol seeks and values family and community
invelvement

¢ Thescheol engages families and the community to
support student learning

¢ School administrators cultivate shared
responsibility for decision making ameng families
and within the community
THE HIGH PERFORMING SCHOOL 12008 5OLUTION TREE PRESS

Parent, School and Community Ties as Social Capital

Community-based factors influencing a school's social capital, which is the amount of sway the school holds
within its community, include schoel size, community moebility, and the feelings of relational trust (Byrk et. al.
ch. 5). According to Byrk et. al. in Organizing Schools for Improvement, relational trust is created through the
positive daily interactions of adults with a stake in the schoeol's improvement, such as teachers,
administrators, and parents, is clozely linked te school improvement (ch. 5). These positive interactions can
be utilized to impreve the progress of schocl improvement efforts, though they de not directly affect school
improvement, but rather eaze the difficulty of the efforts required by adults te enact schocl improvement
(Byrk et al ch, 5],

Wyoming Ad-Hoc Committee on Statewide Capacity Building Questions:

a.  Will the proposed supports and interventions help develop the social capital between parents, community and
school?
How will the proposed supports and interventions be used to develop this social capital?
|5 this support isolsted from other supports and chosen content sreas?
Do the proposed supports and interventions suggest how principal leadership will be enhanced in this area?
What is the role of central office in this ares and how sre district-school interactions considered in the propossd
supports and interventions?
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Wyoming Family and Community Involvement Requirements

Requirements of all Wyoming Schools

Involving Families in Meaningful Ways

=  Programs that engage families in meaningful ways in their children's education are
designed and implemented.

{AdvancED School
Indicator 3.8)

»  School personnel regularly inform families of their children's learning progress,

{AdvancED School
Indicator 3.2)

= Parents have access to their students’ longitudinal student-level repors

(W.S. 21-2-204 [i] [iv])

s  Documentation of the school's reports of assessment results to parents demonstrates
that the reports are made in an zcourate, complete and timely manner,

W.5. 21-2-304 (a) (v

1 (H)

#  The school documents parentzl contact procedures and histories regarding student
unexcuzed sbsences,

W.5. 21-4-103 (&) [i-

i)

®  The school documents parentsl contact procedures and histories regarding student
misconduct resulting in suspension.

W.5. 21-4-305 (c)

*  The school has planned or developed strategies to increase parental involvement in the
design, implementacion, evaluadon and communicadon of aszeszment results of the
Schoaol wide activities, including the development and use of a Parent Compact

(Federal Assurance]
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10. District Support

The board and district determine the context within which schools function and the culture

within which they operate. Effective districts are committed above all else to setting and
supporting goals for high levels of student learning, and the board and superintendent work
together to emphasize this priority. The district leadership aligns curriculum, instruction and
assessment between grade levels, district-wide. The district commits resources to its goals
and uses data to evaluate progress toward those goals.

Wyoming Requirements Characteristics of High Performing Schools
# Evaluating Board Policies ¢ The roles and responsibilities of the board, the
* Improving Board Operations district and the school are clsar and communicated
* Providing Autonomy to Leadership to stakeholders
# Evaluating Leaders *  The board, district and school goals, policies and
# Allocating Time and Resources to Increase resource allocation are aligned and focus on studsnt
Achievement learning
s Meeting Financial Requirements » The district oversees the development and
s  Mesting State Data Reperting Reguirements implementation of curriculum, instruction and

assessment district-wide

¢ The board and district pelicies and actions reflect
the expectation that 21l children in the district will
be engaged in high quality instruction and
aszessment

#  The board and district actions reflect high
expectations of staff members

# The board and district use data to monitor school
and student performance and intervene if school

performance lags
THE HIGH PERFORMING SCHOOL E/2009 SOLUTION TREE PRESS

Central Office Support and Transformation or How Central Office Policies, Practices and Structures
Support Instruction and Principal Development

According to Byrk et. al, the main office represents the principal's leadership, which provides a direction and
maintains moementum for change within a scheel [ch. 2). These principals cannot lead schools, however,
without being selected by community members or administrators, a power which Byrk et. al. acknowledge to
be central to school reformation in their research (ch. 2). This power to select principals also represents the
central office. They alse acknowledge that the more agency a community has in selecting its school leadership
the more accountahle those principals will be for the school's progress (ch. 2).

Wyoming Ad-Hoc Committee on Statewide Capacity Building Questions:
2. Do the propossd supports and interventions help focus central office work on support of principsls 2nd the
imstructional cora?
b.  Doe the proposed supports and interventions invalve central office leadears?
. Will the proposed supports =nd interventions need naw policies, practices ar structures at a district level ta help
support?

Supportive Resources as Enablers of Learning

According to Beaver and Weinbaum in their article "Measuring School Capacity, Maximizing School
Improvement,” resources are the tangible things, such as curriculum, classrooms, supplies, and technology,
which enable a scheool to accomplish its improvement aspirations (3, 4). These resources can provide the
school staff with the means to achieve many of the school’s improvement goals; however, without
knowledgeable and skilled staff, these resources will not affect changs within 2 school on their own (4], They
are objects and nothing more until employed effectively by school staff (4).

(=)
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Wyoming Ad-Hoc Committee on Statewide Capacity Building Questions:

2. What resources may be nacessary for the proposed support and intervention?
b, How will current resources be allacated for the proposed support and intervantion?
.  Does the resource allocation lead to coherence or incoherence in other arsas?

d. Do the proposed supports and interventions suggest how principal leadership will be enhanced in this ar=a?

= Whatis the rolz of central office in this ares and how =re district-school interactions considered in the propossd

supports and interventions?

District Support Requirements

Requirements of all Wyoming Schools

Evaluating Board Policies

The school is governed by = school district board of crustees that prescribes znd
enforces rules, regulations and policies that are conzistent with Wyoming laws and
state board rules and regulations.

Policies and practices support the school’s purpose and direction and the effective
operation of the school.

(AdvancED School
Indicator 2.1 Level 3)

Policies and practices promote effective instruction and aszseszment that produce
equitable and challenging lesrning experiences for all sudents.

(AdvancED School
Indicator 2.1 Level 3]

There are policies and practices regarding profeszionzl growth of all ztaff,

{AdvancED School
Indicator 2.1 Level 3)

Policies and practices provide requirements, direction for, and oversight of fiscal
Manzgement,

(AdvancED School
Indicater 2.1 Level 3]

Board policies are up to date and avzilable for public inspection,

W.5. 21-3-110(=)(1)

Improving Board Operations

The governing body has a process to ensure that its decizions and zctions are in
accordance with defined roles and responsibilities, a code of ethics, and free of conflict
of interest.

{AdvancED School
Indicator 2.2 Level 3)

Governing body members participate in 2 systematic, formal profeszional development
process regarding the roles and responsibilities of the governing bedy and itz
individual members,

{AdvancED School
Indicator 2.2 Level 3)

The governing body complies with zll policies, procedures, laws, and regulationsz and
funcrions 2= a cohesive unit

{AdvancED School
Indicator 2.2 Level 3)

Providing Autonomy te Leadership

The governing body protects, supperts, and respects the autenemy of schocl leadership
to accomplish goals for improvement in student learning and instruction and to manage
day-to-day operations of the school.

(AdvancED School
Indicater 2.3 Level 3)

Evaluating Leaders

School and dismrict leaders are evaluated using = process zspproved by the State Board
of Education that meets the requirement of state stature, Smudent performance is
included in leader evaluarion. The leader evaluation system aligne to state establiched
criteria. The leader evaluation system iz deszigned to improve leadership, management
znd student achisvement

W.5.21-2-304(b] (xvi],
Chaprer 29 5BE rules and

Allocating Time and Resources to Increase Achievement

[nswructionz] dme, materizl rezources, and fizcal resources are focuzed on supporting
the purpose and direcrion of the schocl.

(AdvancED School
Indicator 4.2 Level 3]

Schoaol leaders work to secure material and fizez] rezources to meet the neads of 211
students.

(AdvancED School
Indicator 4.2 Level 3)

School leaders demonstrate that instructionzl time, materizl rezources, and fiscal
rezources are allocated zo thar all students have squitzble oppormunities o attain
challenging learning expactations.

{AdvancED School
Indicator 4.2 Level 3]

Efforts toward the continuous improvement of instruction and operations include
achieving the school's purpose and direction.

{AdvancED School
Indicator 4.2 Level 3)

The school will 2llocate and spend Title [, Part A School wide funds only on allowable
programs and activities and will maintzin appropriate results that will inform changes
when needed.

(Federal Assurances)
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Related Statutory Assurances

®  The district maintains an average student-teacher ratio of no greater than 16:1 in K-3 (W.5.21-13-307(2)(iv]]
or requests WDE waiver on the basiz of establizhed criteria

The following dzys are appropriately chzerved:

Wyoming Day, December 10 of each year. W.5.2-4-103

Nellie T. Ross’ birthday, November 29 of each vear, W.5.8-4-104

Native American Day, the second Friday in May, W.5.3-4-105

Pear]l Harbor Remembrance Day, December 7 of sach year, W.5.2-4-106

Constitution Day, September 17 of each vear. Conseclidated Appropriations Act, 2005

On Presidents’ Day, Veterans Day, Martin Luther King [». Day, Wyoming Equality Day, W.5.8-4-101 (g
and general elecdon day, the school is not dismizzed except by order of the board of
trustees of the district, Exercizes to emphasize the significance of these days are
optional to the school.

*  The school compiles with the State Board of Education’s definition of the minimum W.521-4-301; 21-13-
hours of student/teacher contact and minimum days per year, The school calendar 307(a)(ii); Chapter 22-
includes a minimum ef 185 teacher work days. 5(a)

& 15 Day Kindergarten - 450 hours

®  Full Day Kindergarten - 900 hours
®  Elementary - 300 hours

=  Middle/[r. High ~ 1,050 hours

" High School = 1,100 hours

s  The school operates on a regular calendar, which includes 175 student/teacher contact | W.5.21-2-304 (] (wiii); 21-
dzys and 10 days devoted to professionzl development, OR the school operates onan 4-301; Chaprer 22
approved alternative calendar,

Meeting Financial Requiremeants

Meeting 5tate Data Reporting Requirements

Other Administrative Requiremeants
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The Wyoming Department of Education deoes not discriminate on the basis of race, color, national
origin, sex, age, or disability in admissicn or access to, or treatment or employment in its educaticnal
programs or activities, Inquiries concerning Title VI, Title IX, Section 504, and the Americans with
Dizabilities Act may be referred to the Wyoming Department of Education, Office for Civil Rights
Coordinator, 2nd floor, Hathaway Building, Cheyenne, Wyoming 82002 0050 or (307) 777-3544, or
the Office for Civil Rights, Region VI, U. S. Department of Education, Federal Building, Suite 310,
1244 Speer Boulevard, Denver, CO 80204-3582, or (303) 844-5695 or TDD (303) 844-3417. This
publication will be provided in an alternative format upon request,

4-11-13
Wyoming Statewide System of Support

Design Document and Implementation Plan
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System of Support Overview

The Wyoming Accountability in Education Act (WAEA) Learning for All Students
includes a system of rating schools on several indicators
of student performance and determination of one of four A
school performance levels, The Wyoming Department of

Education (WDE) is tasked with provision of a multi-

tiered system of support, interventions and
consequences. The WAEA welds accountability and

Curriculum

Instruction

Assessment

support into a single system by requiring support e ]

differentiated by school performance level.

L S LS L S

Planning

The system of support will extend beyond the WDE to
include education stakeholders statewide in a
systematic, aligned, cooperative effort to improwve
education in Wyoming. The vision for the system of

Student Engagement ]

Environment ]

Family and Community

(
[
|
[
(
[ Professional Development ]
(
[
(
(

)
)

District Support
L=

support includes:

# Shared focus and system alignment.

s A Wyoming Support Framework (separate document) that aligns the requirements
for Wyoming schools and support related to those requirements into a single
framework with ten categories of practice.

# Needs assessment for schools.

& Monitoring of improvement efforts for support schools and high-need schools.

* School evaluation teams that conduct on-site evaluation of high-need schools using
a methodelogy modeled after the approach articulated in The High Performing
School. (Dunsworth, 2009).

« Specific support for high-need schools using external providers.

# Sharing of effective practices based on the Wyoming Support Framework.

* WDE services aligned to the Wyoming Support Framework,

# Statewide capacity building around the Wyoming Support Framework.

* Accreditation based on AdvancED® standards.

Goals and Objectives

The purpose of the system of support is to assist schools to meet the goal of the Wyoming
Accountability in Education Act (W.5.21-2-204). These are to:

o Become a national education leader among states;

e  Ensure all students leave Wyoming schools career or college ready;

¢ Recognize student growth and increase the rate of that growth for all students;
» Recognize student achievement and minimize achievement gaps;

{ 4]
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¢ Improve teacher, school and district leader quality. School and district leaders
shall include superintendents, principals and other district or school leaders
serving in a similar capacity;

e Maximize efficiency of Wyoming education;

® Increase credibility and support for Wyoming public schooels.

Theory of Action

Improving educator professional practice will lead to increased student performance. By
implementing, supporting, sharing and improving practices common to successful schools
in a systematic manner, Wyoming's low-performing schools will improve and statewide
educator capacity will increase.

“It may seem obvious, but it takes capacity to lead capacity. Most state
departments... do not have the capacity to lead 4lf Systems Go, which is the
enterprise of helping the whole system focus on instruction, assessment, and
correction on a continuous basis in all schools and in all districts.” (All Systems Go:
The Change Imperative for Whole System Reform, p. 73)

The premise throughout this document is that the Wyoming Department of Education
(WDE) places multiple requirements on schools through accreditation, state and federal
statutes, and the accountability framewaork (which was incorporated by reference into
state statute]. Undoubtedly the WDE has a major role in regulatory compliance and should
have an equal commitment to support. The WDE should have the capacity, either through
department employees or contracted external experts, to support what it requires of
schools and districts. The support should reflect research-based effective practices that
lead to increased student achievement.

Design Document and Implementation Plan Rationale

Three documents will guide the Wyoming Statewide System of Support (5505):
Design Document and Implementation Plan

This design document includes the structure, goals and objectives describing the 5505 and
its available services and resources. The design document is a static plan that provides a
shared understanding of the 5508.

Operations Manual

The Operations Manual will be a set of online documents that guide the daily operation and
implementation of the §5085. The operations manual is based on the document Evaluating
and Improving the SEA System of Recognition, Accountability, and Support. (Hanes, 2012)

(=)
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Wyoming Support Framework

The support framework is based on the requirements of accreditation, the Wyoming
Comprehensive Accountability Framework (Marion, 2012], state statute and federal statute
as well as the book The High Performing School by Dunsworth and Billings. (Dunsworth,
2009) The framework includes the input from the Wyoming Ad-Hoc Committee on
Capacity of the Legislative Advisory Committee. (Bailey, 2012)

The committee suggested nine themes and associated questions to focus and evaluate the
system of support and statewide capacity building. These nine themes were included in
the support framework. These themes and the associated questions will provide topics for
further development and improvement of the system of support.

The High Performing School was chosen because it is aligned to the Wyoming requirements
and because it includes research-based rubric scoring of effective practices in school
improvement.

The book offers a number of resources including needs assessment and protocol for school
evaluations. The advantage in this approach is that it is immediate, easily replicated and
completely transparent. This approach may ultimately be transitioned into a process that
is specific to Wyoming.

The Wyoming Support Framework will provide a platform for needs assessments, sharing of
effective practices, school evaluations and specific support by the WDE and external
partners and providers. Department programs will be aligned to the framework to "reduce
duplication and unnecessary burden on LEAs (Districts) and schools,” (USDE, ESEA
Flexibility - Updated June 7, 2012, 2012, p. 3)

How to Support
Guidance from the Academic Development Institute (ADI) says:

# Forschools and districts on a satisfactory trajectory of continuous improvement, the
state may provide an improvement process based on indicators of effective practice,
self-assessed by district and school improvement teams.

« Forschools and districts in need of rapid improvement, the state may introduce
interventions, including those consistent with turnaround principles, alongside an
improvement process based on indicators of effective practice. For schools in need
of rapid improvement, self-assessment may be insufficient and may require more
guidance in diagnosing current practice and planning improvement. This guidance
[coaching) in diagnosis and planning can be provided by the state, district, or
external partner.
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The Elementary and Secondary Education Act (ESEA] includes three support strategies:

e Distinguished educators, leaders, and teachers who have been successful in Title I
schools, to consult and coach in districts and schools receiving assistance;

e School support teams to review improvement plans and recommend appropriate
services to address deficiencies; and

e Partner organizations and consultants to extend the reach of support beyond the
state agency's own personnel.

This Design Document and Implementation Plan includes all three support strategies.
What to Support

The turnaround principles are incorporated within the support framework, either as a
category or a requirement. The ten categories of practice from the support framework are:

Curriculum

Instruction

Assessment

Leadership

Planning

Professional Development
Student Engagement
Environment

LM N TR W e

. Family and Community
10. District Support
Who to Support

The Wyoming Accountability in Education Act (WAEA) defines support as plan
requirements and representative assistance for schools around four school performance

levels:
« Exceeding Expectations
« Meeting Expectations
# Partially Meeting Expectations
+ Not Meeting Expectations

The WAEA references "Schools in need of substantial intervention and support”. Schools
that are not meeting expectations are the schools in need of substantial intervention and
support.

Implementation and Evaluation

The Academic Development Institute document Evaluating and Improving the SEA
Svstem of Recognition, Accountability and Support will guide the implementation
and evaluation of the 5505.

(7]
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Structure and Oversight

WYOMING STATE BOARD OF EDUCATION (SBE)
-

STATEWIDE SYSTEM OF SUPPORT OVERSIGHT TEAM
-

STATEWIDE SYSTEM OF SUPPORT ADMINISTRATOR

= = = =

WODE Service Teams | l WDE Accreditation and | I Technical Assistance

and Individuals Support Section Center/WDE
Ongoing, sustained Representatives
support to schools, WODE District WDE School Support and capacity
districts, educators and Liaksons Evaluators building for districts and
other stakeholders schools provided by
e o S

by WDE employees Accreditation

Roles and Responsibilities

*  Wryoming State Board of Education (SBE) - Provide general oversight of the Statewide
System of Support (S505].

s 5508 Oversight Team - Provide oversight for the S508. The oversight team includes WDE
division directors, ESEA Title 1 director, AdvancED, University of Wyoming Community
Colleges, Districts, SBE and legislature.

+« WDE 5508 Administrator - Manage and serve as the primary spokesperson for the S3085.

*  WDE Accreditation and Support Section - Write design document, maintain plans and
operations manual, monitor implementation, administer accreditation, serve on
accreditation teams, and serve as school evaluators.

+* WDE District Liaisons - Provide WDE services on a regional basis, assist with and monitor
plans, serve on accreditation teams, serve as school evaluators.

+ Accreditation - 5chool and district accreditation by AdvancED Quality Assurance Review
(QAR) teams.

+  WDE School Evaluators - WDE staff, liaisons and contractors that provide on-site
evaluations and needs assessment for high-need schools.

+ Technical Assistance Center - Coordinate school evaluations for high-need schools, and
provide specific support for high-need schools through improvement organizations.

+ WDE Services - WDE employees provide technical assistance on an individual basis and/or
through collaborative teams, serve as active participants in professional organizations,
serve on accreditation teams, and serve as school evaluators.

(=)

32

1 June 7, 2012



ESEA FLEXIBILITY — REQUEST FOR WINDOW 4 U.S. DEPARTMENT OF EDUCATION

Design Document and Implementation Plan | 2013

Levels of Support

ALL SCHOOLS AND - System Alignment through Support Framework
DISTRICTS Accreditation

WDE Services
Sharing Effective Practices
Statewide Capacity Building

(Approximately 350 Schools and 48
Districts)

Sll])le‘t Schools - The support for all schools and districts, and:
All schools receiving assistance based ’ Neelds assessme.nt _
on state and federal statute, as well as * Online and on-site monitoring of school
school improvement grant recipient improvement by WDE liaisons
schools - Suppert specific to the need provided by WDE

liaisons, support teams and individuals

High-Need Schools - The support for all schools and districts, and;
The lowest performing schoolsin |’ The support for schools receiving assistance, and;
Wyoming. These are the schoals - On-site evaluation by schocl evaluation teams
designated as in need of substantial - Specific site-based, ongoing support using an
intervention and support. The schools improvement organization

in this category are Not Meeting
Expectations under the Wyoming
Accountability in Education Act.
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All Schools and Districts

System Alignment to the Support Framework
The support framework is summarized as follows and detailed in a separate document
titled Wyoming Support Framework.

Curriculum
=  Implementing 2 Standards-Aligned Curriculum
#  Maonitoring the Teaching of Standzrd:
#  Aligning the Curriculum
Instruction
#  Improving the Quality of Instructional Practice
Inereasing Smdent Depth of Knowledge
Using Instructionzl Technology (Computers) te Accelerate Learning

L]
L
L Differentiating Instruction
L Providing Extra Time Opportunities
=  Providing for the Needs= of Gifted and Talented Students
#  Providing for the Meeds of Students with Disabilitisz
#  Providing for the Meeds of Englizh Languzze Learners
Assessment
- Using Formative and Diagnostic Assessments
s  Implsmentin
#  Participating in the State Aszessment and Accountability System
»  Analyzing Aszeszment Data
®  Training Stzff in the Use of Data
*  Verifving Student Learning Using Data
#  Megnitoring and Communicating Information about Student Learning
Leadership
Developing a Culture of Expectations
Engaging Srzkeholders in Support of the Mizszion
Evaluating Teachers
Implementing the School Instructional Process
Monitoring Instructicnal Practice
Incressing Teacher Engagement
#  Effectively Utilizing Instructional Facilitztors
*  Providing Commen Grading and Reporting Practices
#  Recruiting and Retaining Qualified Sraff
L Protecting Instructional Time
Planning
#  Focusing on Learning for all students
- Developing or Revising a Mission, Vision or Purpose Statement
#  Committing to Shared Values and Beliefs
L
-
L]

and Maintaining the District Aszsezzment System

Implementing an Instructionzl Leadership Team
Analyzing Needs
Writing Plans
s  Maerting the Reqguirements of Accreditation
Professional Development
ting and Maintaining Swaff Cellaboration
ff in Mentoring, Coaching and Induction
#  Increzsing Sraff Capacity through Frofezsional Development
Student Engagement
#  Preventing and Intervening with At-Rizk Behavior

- Inereasing Student Engagement
#  Building St=ff/Srudent Relatonzhips
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Environment
#  Maintaining 2 Safe and Orderly Environment

#  [Using a Range of Media and Information Resources (Libr:
®  Maintaining and Improving the Technology Infrastructure

)

¥

s  Providing Student Support Services (Food Service, Transportadon, Heslth)
*  Addressing the Academic and Carser Counszeling Needs of Students

Family Involvement

#  Involving Families in Meaningful Ways
District Support

#*  Evzluaring Ecard Pelicies
Improving Board Operztions
Providing Autonomy to Leadership
Evzluarting Lezders

Mesting Financial Requirements
Meseting State Data Reporting Requirements

" " o om oa
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WAEA requires the system of support to be administered as part of accreditation. The

alignment of the requirements to the AdvancED standard and indicator is below:

Purpose and Direction

Focusing on Learning for 2ll student: 111
Developing or Revizing a Miszion, Vizion or Purposze Statement 112
Comumitting to Shared Values and Beliefs 1.2.1
Implementing an Instructional Leadership Team 1.3.1
Anazlyzing Needs 1.3.2
Writing Flans 1.3.3
Meeting the Reguiremsnts of Accreditation 1.3.4
Governance and Leadership
Evaluating Board Paolicies 211
Improving Board Operations 2.21
Froviding Autonomy to Lezdership 231
Developing = Culture of Expecrations 241
Engzging Stakeholders in Suppor: of the Mizzion 251
Evaluating Leaders 28,1
Evaluating Teachers 2.8.2
Teaching and Assessing for Learning
Implementing a Standard:s-aAligned Curriculum 311
Monitoring the Teaching of Standards 3.2.1
Aligning the Curriculum 3.2.2
Improving the Quality of Insoructions] Practice 3.3.1
Increazing Student Depth of Knowledge 3.3.2
Uszing Instructional Technology (Compurters) to Accelerate Learning 3.3.3
Implementing the School Instructional Process .41
Monitoring Instructional Fractice 322
Increasing Teacher Engagement 343
Increazing Student Engagement 344
Implementing and Maintaining Staff Collabeoration 3.5.1
Uszsing Formative and Diagnostic Azseszments 362
Engzging Staff in Mentoring, Coaching and Induction 371
Effectively Utlizing Instructionzl litators 3.7.2
Invaolving Families in Meaningful Ways 381
Euilding Staff/Student Relationshipz 3.9.1
Providing Common Grading and Reporting Practices 21001
Increasing Staff Capacity through Professional Development 2111
Differentizting Instructon 3121
Providing Extra Time Opportunities 3.12.3
Preventing and Intervening with At-Rizk Behavior 3124

(=)
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Providing for the Meeds of Gifted and Tzlented Students 3.12.5
Providing for the Needs of Students with Diszhilisties 3128
Providing for the Needs of Englizh Language Learners 3127

Resources and Support Systems

Recruiting znd Retaining Qualified Staff

Protecting [nstructionzl Time

Allgcating Time and Resources to Increase Achievement
Meeting Financial Reguirements

Maintaining a Safe and Orderly Environment

Uszing = Range of Media and [nformaticon Resources (Library) 4.4.1
Maintaining and Improving the Techaology Infrastructure 4.5.1
Providing Student Support Services (Food Service, Transportation, Health) 4.6.1
Addreszing the Aczdemic and Career Counseling Meeds of Students 4.7.1

Using Results for Continuous Improvement

Implementing and Maintaining the District Asseszment System 511
Farticipating in the State Azssessment and Accountshility System 5.1.2
Anazlyzing Asseszment Data 521
Training Staff in the Use of Data 5.3.1
Verifying Student Learning Using Data el
Monitoring and Communicating [nformation sbout Student Learning 551
Meeting State Data Reporting Reguirements .52

Accreditation

The State Board of Education (SBE) and the WDE maintain an ongoing relationship with
AdvancED to provide accreditation for Wyoming districts. AdvancED accreditation benefits
Wryoming districts by providing an external quality review. The accreditation indicators
are closely aligned to Wyoming and federal statute. AdvancED accreditation provides
external verification that Wyoming districts and schools are meeting multiple statutory
reguirements.

The WDE believes the AdvancED standards and indicators are inclusive of the factors
necessary to increase achievement. However, AdvancED district accreditation alone is
insufficient to improve individual schools unless the accreditation indicators are
implemented in a sustained, ongoing manner. Whether the accreditation teams have
enough time and expertise to evaluate individual schools to the extent necessary to
determine the cause of low student performance is a consideration.

In a paper titled On Her Majesty's School Inspection Service, Craig D. Jerald discusses this
limitation of accreditation:

Some states require or encourage schools to become accredited by one of the five
regional associations, several of which date back to the 1880s. To become
accredited a school must host a team of visiting educators who spend several days
reviewing records and facilities, meeting with teachers and administrations and
observing classrooms. However, unlike England’s professional inspectors,
accreditation team members are volunteers who receive only minimal training, if
any, and do not participate in enough visits to build solid expertise in evaluating
schools. (Jerald)

{ =)
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To address this limitation, annual evaluations for high-need schools are suggested.

WDE Services

WDE emplovees routinely provide technical assistance and service to education
stakeholders specific to the program they manage. This support typically includes on-site
visits and professional development related to the specific program, as well as answering
telephone calls and emails.

Employees within the WDE are typically referenced by the funding stream and/or the
general job duties that pertain to the position (i.e., Grant Manager). However, the
employee’s daily job responsibilities include skills that cross divisions within the agency.
In addition, the emplovee may have individual expertise and interests they bring to the
position. These skills are often closely aligned to the needs of schools and districts.

By surveying employees, the WDE will be able to bring together everyvone in the agency
with expertise pertaining to a particular service for ongoing collaboration around the
needs of schools and districts.

For example, everyone in the WDE tasked with professional development could meet
regularly to determine the best approach to adult learning and the commeon agency
approach to professional development. Consequently the quality and consistency of WDE
professional development would increase as would the individual employee's capacity for
providing professional development.

A benefit of this approach is that it will increase the agency cohesiveness and capacity, in
that there is frequent and regular communication around specific topics.

WDE agency-wide service capacity could be evaluated by accrediting the WDE using the
AdvancED Standards for Quality Education Service Agencies (ESA) on a five vear cycle.

Sharing Effective Practices

Sharing of effective practices will be through a communication plan based on the Wyoming
Support Framework.

Schools that are exceeding expectations under WAEA are required to share effective
practices. Other schools are encouraged to share effective practices. WAEA exceeding
expectations schools will post effective practices on their school web site annually through
their school leadership plan. The WDE will facilitate sharing of effective practices. This
sharing will be through regional collaborative meetings and statewide conferences.

(=)
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Statewide Capacity Building

The Wyoming Comprehensive Accountability Framework: Phase | provides an approach to
capacity building that has proven successful in Wyoming:

One approach, that could be done regionally or at the state level, would invelve creating
networks of schools and districts interested in working on a particular issue or
challenge. The Body of Evidence (BOE) Activities Consortium serves as one stellar
example of a network of districts that came together to produce an important set of
products, but more importantly, to increase the learning of the participants by doing
the work! (Marion, 2012)

Teachers, leaders and WDE staff that were inveolved in this project or teaching in the state
at the time recognize the effectiveness of this approach to developing educator capacity.
This collaborative approach will be the type of support provided relative to the support
framework, with emphasis on the themes from the ad-hoc committee.

School Improvement Conference

The conference has a 20-vear history of providing Wyoming educators with practical
applications of best practices in the classroom. Presentations focus on improving student
learning in all content areas, closing the achievement gap in student subgroups, and
implementing cross-curricular improvement efforts.

The School Improvement Conference reaches over 1500 Wyoming educators every year. It
is a venue for coming together to share knowledge and experience, scheduling meetings of
various education groups, and keeping people abreast of practices from outside Wyoming
that impact education.

The conference is conducted twice a year, once in the fall and once in the spring. Both
conferences will be used to showcase effective practices. Effective practices will be
presented by educators, WDE staff and external experts.

Professional Organizations

Professional organizations are a source of extensive capacity building and networking in
Wryoming These organizations provide opportunities for educators to share effective
practices and collaberate with other professionals in their grade-level, subject area or
position. Opportunities exist for prefessional collaboration amoeng teachers of the same
grade level and within subject areas in larger districts. However, teachers in rural
communities are often the only teacher for a grade level or for a specific subject. Their
main opportunity for peer-to-peer interaction is through professional crganizations.

{ =)
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WODE staff members will serve as active participants in professional organizations.
Meetings of these professional organizations provide another opportunity to showcase
effective practices and share content-specific knowledge and skills to improve the
Wryoming education system. Improving and enhancing the role of professional
organizations is an important statewide improvement priority.

Support Schools
Needs Assessment

All schools receiving assistance will

conduct a self-assessment of their needs Indistar® Team-based School Improvement
based on the 10 categories from the G
. L
framework. The school leadership team . I n d |Sta.r
(school improvement team) and the ‘!'L Lighting our path to stellar learning”

liaison will work together to determine
the best approach to address the needs.

Online Tracking and Coaching

The requirements from the support
framework will be aligned to Indistar®. In
addition, the suggestions from the ad-hoc
committee will be converted to indicators
within Indistar. For example,

Schoaol learning climate os social capital - Schaol leadership buwilds on a climate of support and respect to chailenge
schoo! steff to make deeper changes in their own practice and brooder connections to students and the schaol
community thot suppart increased student ochievement for all students. 4 (2158)

For requirements or capacity suggestions that are not currently included in Indistar, WDE
staff will work with representatives from the Center on Innovations and Learning (CIL}), a
USDE Content Center, to develop appropriate indicators. By the start of the 2013-14 school
vear, the support framework will be simplified and reduced to one single set of indicators
that meet multiple requirements and provide a solid foundation for school improvement.

Indistar.org describes its school improvement methodology as follows:

“Indistar is a web-based tool that guides a school team in charting its improvement and
managing the improvement process... The system is tailored for the purposes of each state.
Indistar is premised on the firm belief that school improvement is best accomplished when
directed by the people closest to the students, While the State provides a framework for the
process, each school team applies its own ingenuity to achieve the desired results,

Indistar enables evaluators (liaisons or coaches) to assist the teams with coaching
comments about the team'’s ongoing work, with dialogue from the teams.”

{ =)
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Support by Liaisons

Liaisons or coaches will be assigned by region. Liaisons may be hired by the WDE, districts
or a combination of both. The liaisons will facilitate and maintain communications
between the school districts and the WDE. The liaisons will routinely visit all district
superintendents and schools receiving assistance in their region. One or two coaches may
be hired with federal funds to support schools implementing federal school turnaround
models to ensure compliance with Title 1 requirements.

The liaisons will provide technical assistance related to the 10 support categories and the
Wryoming requirements as well as the characteristics of effectiveness. The liaisons will
arrange for WDE services to districts and schools on an as needed basis. The liaisons will
coordinate regional collaborative trainings and support for improvement. The liaisons will
assist schools in showcasing effective practices.

District liaisons will serve on AdvancED accreditation teams. The liaisons will serve as
monitors for the schools receiving support within their region. The liaisons will assist the
school evaluators in making appropriate contacts and scheduling school evaluation visits in
their region.

The location of the districts with schools that are currently in improvement under ESEA is
below. Red stars are districts with ESEA Title 1 schools in improvement and blue stars are
districts with non-title 1 schools in improvement. The districts with WAEA schools
receiving assistance will be added when available. (Please note that this shows the districts
and not the number of schools within the district)
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There will be seven regional liaisons. The anticipated seven regions are as follows:

High-Need Schools
School Evaluations

As discussed in the Online Tracking and Coaching section, the school improvement teams in
all schools receiving assistance will document how they are addressing the Wyoming
requirements. The liaisons will provide written feedback on the schools improvement
process and assist schools with improvement support and resources.

Support teams led by WDE trained school evaluators will visit high-need schools annually
to observe and provide specific, written feedback.

By aligning the improvement priorities with the Wyoming Support Frameworil, WDE
evaluators will be able to appraise school factors limiting student achievement without
substantially increasing the requirements for schools or districts,

The evaluators will consist of WDE staff, district personnel, educators from other districts,
liaisons evaluating schools outside their region and, as necessary, hired contractors. The
liaizons and other federal and state staff related to school improvement will meet regularly
to increase knowledge and skills. The bock The High Performing School (Dunsworth, 2009)
provides evaluation criteria and rubrics that will be used by the evaluators.
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Support by External Providers

In addition to the liaisons and the school evaluation teams, intensive support for high-need
schools will be provided through contracted experts.

There has been discussion around the prospect of creating a technical assistance center
separate from the WDE, primarily because the WDE operates in such a political
environment that long-term stability of such a support center is unlikely. Given the
changes in the governance structure of the WDE, the technical assistance center could
operate as a section within the WDE, if appropriately staffed. This section would work
closely with, but be separate from the accreditation and suppert section.

Whether the WDE is the appropriate agency to receive district funds to hire school
improvement companies is a consideration. It may be preferable for the Technical
Assistance Center to operate as non-profit organization. There may be other approaches
that should be considered.

Under this proposal, the technical assistance center would maintain a list of approwved
external providers to offer capacity building to high-need schools based on the results of
the school evaluations. In most cases, the external providers are school improvement
organizations. These providers typically operate as for-profit or nen-profit corporations.
There are cases where the appropriate external provider may be another state agency or
an individual provider.

Wyoming School Leadership Plan

The various plan requirements will be combined into a single plan called a school
leadership plan. The plan will have four parts for which completion requirements will
depend on the school performance level and other factors.

Part A - Improvement Plan
The school improvement plan requirements from WAEA are specific to the content and
indicator scores (student performance targets) determined by the accountability system.

Elimination of Plan Duplication

The plan for AdvancED accreditation meets the improvement requirements for
accreditation, federal statute and for the WAEA. This plan can be develeped using the plan
builder in the AdvancED ASSIST program. The plan can also be developed following the
WDE Wyoming School Leadership Plan format and uploaded through the AdvancED
Assurances section of the ASSIST web site.
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The WDE Wyoming School Leadership Plan will serve multiple purposes. The same plan can
be used for improvement, resourcing, communication, ESEA Title 1, professional
development and accreditation by completing the sections that apply to the school. The
liaizons will assist schocls in determining their plan reguirements and with writing plans.

Schools that are not meeting, partially meeting or meeting expectations under WAEA must
complete Part A - Improvement Plan. Exceeding expectations schools must still complete
Part A every five years for accreditation. If the WDE plan approach is used, the
improvement plan should not exceed four pages. The improvement plan can be formatted
as desired as long as it includes required plan components. The WDE template is based on

the plan from Tennessee at http: //www.tn.gov/education faccountability /siptrans.shtml.

Some Wyoming school leaders wish to create a one page plan that can be displayed in
classrooms. That approach is acceptable and is encouraged by the WDE. AdvancED has
agreed to accept a WDE plan in lieu of the plans developed with ASSIST for accreditation.

Internet Access

School improvement plans must be made available through internet access. School
improvement plans will be posted to the school web site annually by Nov. 1 and uploaded
through ASSIST.

Part B - ESEA Title 1 Plan

ESEA Title I schools must complete Part B. The requirements of the Title 1 Plan are
determined based on whether the school is a schoowide program or a targeted assistance
program. [fthe Title 1 requirements are included in the improvement plan, they do not
need to be repeated.

Schoolwide Program

Title I, Section 1114(b){1)(A, B, C, D)

Needs assessment of entire school and subgroups®

Schoolwide reform strategies to improve achievement in the lowest achieving students.
How timely assistance will be given to struggling students.

Instruction by highly qualified staff.

Strategies to attract high quality/effective teachers to high need schools.
High quality and ongoing professional development.

Strategy to increase effective parental inveolvement.

Describe how federal, state, and local programs are coordinated.

Plans for transitioning preschool students, if applicable.

e A L a i o
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. How you will know teachers are included in assessment decisions regarding the use of
assessment in improving performance and instruction.
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*Subgroups are defined in ESEA/NCLB as All students, African American, Asian,
Hawaiian/Pacific Islander, Hispanic, Native American/Alaskan, White, SWD, LEP, ED,
Migrant, Female, and Male.

Targeted Assistance Program

Title [, Section 1115(c)

1. Plan for identified students.

2. Resources for identified students.

3. Instructional strategies give primary consideration to providing extended learning
time, accelerated, high quality curriculum, minimize pull-out.

4. Coordination with regular education program, counseling, career awareness, transition
services, etc.

5. Imstruction by highly qualified staff.

6. Provide professional development to administrators, teachers, and other school staff
who work with participating students.

7. Strategies to increase parental involvement.

8. How you will know the programs for identified students are being implemented
effectively.

Part C - Communication Plan
Communication of effective practices can be submitted in any form of media and a link
provided in the written document. The Wyoming Support Framework will provide the
categories for the communications plan. Schools will offer examples and articulate how
they address some or all of the following areas:
1. Curriculum
Instruction
Assessment
Leadership
Planning
Professional Development
Student Engagement
Environment
. Family and Community
10. District Support

b A Al

Part D - Resourcing Plan

The work of Dr. John Hattie, director of the Melbourne Research Center at the University of
Melbourne, Australia, indicates that almost anything will increase student achievement and
very few practices negatively impact student achievement. The question is not what works,
but how well it works.

(=)
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According to Hattie, "doing more average things won't lead to above average achievement...
greater than average achievement is a lot harder than simply making gains.” Wyoming
schools are average to above average by most comparisons. Wyoming schools must be
deing many things well. However, if Wyoming is to see statewide improvement, decisions
at all levels must be made on the basis of accurate data and research.

If Wyoming is to reach the goals of the Wyoming Accountability in Education Act (WAEA),
schools and districts must focus on doing what works best in education.

According to the 2002-2007 U.S. Department of Education Strategic Plan - Goal 4:

Unlike medicine, agriculture and industrial preduction, the field of education operates
largely on the basis of ideology and professional consensus. As such, it is subject to fads
and is incapable of the cumulative progress that follows from the application of the
scientific method and from the systematic collection and use of objective information in
policy making, We will change education to make it an evidence-based field. (USDE, U.5.
Department of Education Strategic Plan])

The results of 15 years of study and over 800 meta-analyses of research are included in
Hattie's book Visible Learning. Hattie uses a measure called effect size (ES).

The average for all research is 0.40. To have above average achievement, the school and
teachers must consistently implement strategies aligned to research with an effect size
above 0.40.

The 0.40 effect size should be used as a starting point for discussion and not an absolute cut
point. All positive influences lead to increased achievement. Unless the lower effect size
practices are expensive, difficult to implement, or cut into teaching time, there is no reason
to discontinue them. The WDE has developed a resourcing plan and summaries for each of
the influences on achievement for use by schools.

Hattie's influences on student achievement will form the foundation for resource
reallocation. School expenditures on professional development and other expenditures on
activities with an effect size of less than 0.40 will be suggested for reallocation to influences
with a greater effect size. Liaisons will provide assistance with resourcing plans.

WDE Representatives

According to ADI, the U.S. Department of Education (USDE) defines representatives as:

* Distinguished educators, leaders and teachers to consult and coach in districts and schools
receiving assistance (liaisons or coaches)

¢ School support teams to review improvement plans and recommend appropriate services
to address deficiencies (school evaluators)

{ 2]
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+ Partner organizations and consultants to extend the reach of support beyond the state
agency's own personnel. (External providers)

Representative Expertise
Liaisons or Coaches - teaching experience, expertise in school improvement
School Evaluators - teaching experience, expertise in school improvement

External Providers - partner organizations to provide support to low-performing schools
through on-site implementation of proven strategies

Training and Support for Representatives

The WDE has access to training and research through the USDE Regional Education
Laboratory REL Central from Denver which consists of Marzano Research Laboratory, RMC
Research Corporation (RMC) and Augenblick, Palaich, and Associates, Inc. In addition, the
Mid-Continent Research and Education Laboratory (MCREL]) is the Comprehensive Center
for Wyoming. The credibility, combined research and school improvement capacity of
these partners is well proven and substantial. The national content centers provide
valuable training and support expertise as well.

The training and support for representatives will consist of ongoing monthly meetings and
trainings conducted internally by the WDE. The monthly meetings will include
representatives from across the WDE that provide support services detailed in the
Wyoming Support Framewark. The external providers may be a source of training for WDE
staff, liaisons and school evaluators.

Consequences

Districts are accountable for schools in need of substantial intervention and support (515)
through district accreditation. The performance level of the lowest performing school could
be the district score used in the accreditation formula for Wyoming, Wyoming districts
will have the opportunity to appeal the decision to the Wyoming State Board of Education
in some circumstances. These circumstances are when the district has reason to believe
the data for the school is unreliable, or when other mitigating circumstances exist.

AdvancED uses student performance in their accreditation score, along with stakeholder
surveys and the results of the Quality Assurance Review. The WDE adds to the AdvancED
score with the consideration of statutory assurances. The school performance level will be
considered similarly to statutory assurances as a component of the overall accreditation
score. The weighting of school performance levels in accreditation score has not been
determined.

(2 )
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Federal Elementary and Secondary Education Act (ESEA) Consequences

Chapter 6, Section 10 of the Wyoming State Board of Education rules and regulations
defines the consequences for schools for failure to make Adequate Yearly Progress (AYP)
under ESEA.

Schools failing to make AYP may incur the following consequences dependent on the
number of years the school fails to make AYP - increased plan requirements, written notice
to parents, targeted technical assistance, requirement to use 10% of federal funds for
professional development, students offered opportunity to transfer, required to provide
additional tutoring and support, required summer school and remediation, place an expert
in the school; extend learning time; institute a new curriculum; decrease school
management authority; restructure the school's internal organization and replace
appropriate staff.

The extent to which federal consequences will still apply if Wyoming receives the ESEA
flexibility waiver is yet to be determined. Some of these consequences may be appropriate
if they are not already in place as federal consequences.

Evaluation of 508

WDE Service Evaluation

The suggestion is for the WDE to be accredited as an Education Service Agency by
AdvancED.

Statewide System of Support Evaluation

The specifics of the statewide system of support are evaluated on the basis of the criteria
from ADI. The evaluation framework is titled Evaluating and Improving the State
Education Agency (SEA) Differentiated System of Recognition, Accountability, and Support.

External Evaluation
An external evaluation is conducted annually by the USDE regional comprehensive center
on the basis of the ADI criteria.

Directors Report to State Board of Education

The results of the assessment of the AdvancED Standards of Quality for Education Service
Agencies, an 5505 self-assessment based on ADI Evaluation and the USDE regional
comprehensive center assessment are reported to the State Board of Education as major
components of the annual director’s report on the Statewide System of Support required by
W.S. 21-2-204(f) (vii)-

The second component of the director’s report will be based on measurable gains in
student performance as measured by the content and indicator scores statewide.

{ 2 )

33

June 7, 2012



ESEA FLEXIBILITY — REQUEST FOR WINDOW 4 U.S. DEPARTMENT OF EDUCATION

Design Document and Implementation Plan | 2013

Stakeholder Engagement

The ADI evaluation requires the WDE to engage stakeholders to solicit input on the
development and improvement of the S505. The evaluation requests written evidence
documenting:

# [nitial input of key stakeholders in developing and improving the 5505.

# The process for stakeholder input in considering modifications to the 5505.

& The process in place to obtain continuous feedback from key stakehclders in the
development, improvement, and delivery of the 55085.

Opportunities for stakeholder input will be provided in 2013 through at least five
educational summits. The statute says:

Prior to submission of the report by the state board under subsection (b) of this
section, the state board through the department of education, shall conduct no less
than five (5] educational summits to receive input and feedback on the Wyoming
Accountability in Education Act, including the proposed statewide school
performance model and the statewide system of supports developed pursuant to
this section. The summits shall be publically noticed and all Wyoming school
districts shall be invited to attend and participate in these discussions. The state
board shall create and distribute the format and requirements for the educaticnal
summits.

Stakeholder input was provided into the statewide system of support in 2012, The initial
document was written with substantial oversight and input by the state superintendent,
and the superintendent's administrative team. The document titled Literacy and Numeracy
Focus - Research Based Practice reflected the administration’s focus on literacy and other
educational priorities of the WDE leadership.

The advisory committee and the ad-hoc commiftee on capacity building met throughout
the spring, summer and fall of 2012, The work of the advisory committee influenced the
WDE document to a limited extent.

The WDE document was shared with the Legislative Service Office liaisons, district
superintendents, members of the advisory committee, educators at WDE summer camp,
the Ad-hoc committee and officially submitted to the SBE in October, 2012. The 5BE moved
to forward it without recommendation that it be passed by the Select Education Committee.

The WDE document was presented at stakeholder meetings in Cheyvenne, Newcastle, Rock
Springs, Casper, Gillette, and Cody. Several revisions to the WDE document were suggested
by stakeholders at these meetings.

(=)
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Some of the changes suggested by the ad-hoc committee were incorporated into the
document presented to the Select Education Committee in November, 2012.

The legislative liaison report submitted during the same meeting in November was critical
of the WDE document and incorporated the Advisory Committee recommendations into
the report. In addition, the Legislative consultant report also incorporated the
recommendations of the advisery committee.

In summary, the stakeholders found the WDE document incomplete, but were supportive
of some aspects of its content. These components of the initial document are included.

The Design Document and Implementation Plan was re-written in 2013 by WDE staff. It

includes input from the ad-hoc committee to the advisory committee, educators,
administrators, legislators, legislative liaisons, legislative consultants and the State Board
of Education and addresses the deficiencies of the initial report.

Modifications to the Design Document and Implementation Plan

Stakehoelders can suggest modifications in writing andfor through the "education summits”
to be conducted by the WDE in 2013.

Implementation Plan and Timelines

Implementation will follow the evaluation rubric from ADIL The evaluation rubric provides
detail as to what appropriate implementation looks like. Briefly, each stage of
implementation includes three steps:

1. Write, or locate the WDE policy or process

2. Implement and maintain the policy or process

3. Ewaluate the effectiveness of the policy or process and the implementation

Implementation will be conducted on the timeline approved by the 5505 Oversight Team.

The criteria are:
1. §50S Design and Differentiation
1.1 Designing and organizing the 5508
1.2 Engaging stakeholders input into the development and improvement of the 5505
1.3 Managing the 5508
1.4 Staffing the SS0S
1.5 Integrating the S505 within the WDE
1.6 Differentiating support to districts and schools
1.7 Improvement planning and implementation process for districts and schools
1.8 Providing differentiated services and resources to support district and scheool
improvement
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1.9 Intervening in districts and schools that repeatedly do not meet targets for student
achievement and graduation rates
2. Supports and interventions for all students and subgroups
2.1 Helping schools and districts better serve students with disabilities
2.2 Coordinating services for students with disabilities across WDE departments and
programs to maximize service and reduce duplication
2.3 Helping schools and districts better serve English language learners
2.4 Coordinating services for English learners across WDE departments and programs to
maximize service and reduce duplication
3. 5508 evaluation design
3.1 Documenting district/school activities provided through S505
3.2 Evaluating the 5505
3.3 Evaluating the WDE's assessment program
4. District and school staff needs
4.1 Enhancing the supply of teachers and leadership personnel skilled in school
improvement strategies
4.3 Recruiting and retaining well-qualified and effective teachers
4.4 Recruiting and retaining effective district and school leadership personnel
4.5 Engaging Institutions of Higher Education (IHEs] to better prepare new teachers and
leadership personnel
4.6 Providing guidelines for the evaluation of teachers and principals
5. Funding of improvement efforts
5.1 Coordinating state and federal funding streams and programs
5.2 Assisting districts in assessing their financial resources to fund improvement efforts
6. Data analysis and use
6.1 Providing a comprehensive WDE data system
6.2 Using assessment data
7. Support Teams and Improvement Consultants
7.1 Matching districts/schools with support teams and improvement consultants
7.2 Training, supervising, and evaluating support teams and district/schooal
improvement consultants
8. External partners and providers
8.1 Managing and coordinating organizational partners
8.2 Providing guidance for tutoring and extended-learning time
9. Removal of barriers to change and innovation
9.1 Removing barriers to change
9.2 Creating options for new types of schools, including charter schools
9.3 Expanding access to college level courses or their prerequisites, dual enrollment
courses, or other accelerated learning opportunities implemented
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10. Incentives for change
10.1 Setting consequences for low student achievement and low graduation rates
10.2 Providing positive incentives for improvement
10.3 Publicly disclosing district and school performance
11. 5505 Communications
11.1 Communicating with clear and systematic communication paths within the 5505
11.2 Implementing clear and systematic communication paths between the WDE /5508
and districts/schools as well as significant others
12. Technical assistance
12.1 Delivering training to districts and schools in school improvement planning,
implementation, and monitoring
12.2 Providing technical assistance to improve professional practice
12.3 Building parent invelvement into school improvement
12.4 Evaluating external providers
12.5 Implementing content standards that prepare students to take credit-bearing
courses at post-secondary institutions and for a career
13. Dissemination of knowledge
13.1 Disseminating knowledge and/ or research-based practices
13.2 Producing products and resources to help districts and schools improve
14. Monitoring, program audits, and diagnostic site reviews
14.1 Conducting state monitoring, program audits, and diagnostic site reviews
14.2 Documenting the status of districts/schools
14.3 Monitoring the progress of individual districts/ schools
15. Establishing student achievement performance targets
15.1 Addressing subgroup achievement gaps
15.2 Establishing student attendance performance targets
15.3 Establishing graduation rate performance targets
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