FOR STATE LEADERS
Here’s How

State Sustainability Strategies

What's Inslde State Legislation and Policy

e State Legislation and
Policy

Institutionalizing Your Evidence-based Reading Model in
State Legislation and Policy

e How do we get the

process started?
In order to sustain and scale up evidence-based reading programs at the state level, there must be
support from the top (the governor, state legislators, the state board of education, and chief state
school officer) recognizing the value of evidence-based reading programs as the best way to meet
state goals in reading. Top-level support makes it possible to create a supportive, cohesive policy en-
vironment that provides focus and minimizes competing initiatives and efforts. A supportive policy
environment provides a foundation for educators as they implement and sustain evidence-based
reading models. In the words of one Reading First director: “So when teachers say, ‘Why would |
have to do professional development?’ or ‘Why do | have to do this?” Well, then, you know, | can say,
it’s in policy and point them right to it.”

e One Example: West
Virginia

e Learn About Your
State’s Legislative
System

e How Some States
Have Done It

Examples and

Tools How do we get the process started?

WV Laws, Policies, and
Initiatives to Support
Reading

AZ Research-based As-
sessment Practices

TX State Legislation on
Diagnostic Reading Assess-
ments

CA Reading Instruction
Competence Assessment

WV State Legislation on
the 90-minute Reading
Block

AK State Legislation on
Intervention Plans

WV State Legislation on
Aligning Reading First
tenets to RTI

WV State Legislation on
Curriculum and Instruction
for Reading

OR State Legislation on a
Scientifically Based State-
wide Reading Initiative

CA State Legislation that
Provides Reading Profes-
sional Development

States will approach incorporat-
ing principles of scientifically
based reading instruction into
policy from different starting
points. The most fortunate may
have well-defined and well-
funded comprehensive state
literacy programs that include
elements that are very similar to
Reading First, such as Just Read,
Florida! and the Alabama Read-
ing Initiative. Other states may
have reading legislation that is
supportive of scientifically based
reading instruction, or have de-
veloped supportive policies and
procedures for all schools, but
not provided funding for imple-
mentation. Furthermore, other
states might lack supportive
reading legislation or even have
legislation or policy that is con-
trary to the principles of evi-
dence-based reading programs.
Start by assessing where your
state currently stands and strate-
gize ways to make changes that
are needed.

States work differently with re-
gard to how legislation, regula-

tions, and policies are developed.

In general, every state has some
way of framing what is required

(e.g., either the legislature
enacts statutes and regula-
tions, or operating procedures
are specified by a state board
or the chief state school offi-
cer) and a way that the proc-
ess is communicated to practi-
tioners (in the form of require-
ments, incentives, or other
supports). For example, in
Texas the state legislature
approves statutes governing
education, which become part
of the Texas Education Code
(TEC). These statutes identify
whether the Chief State School
Officer or State Board of Edu-
cation is to develop rules to
enact the legislation. The rules
adopted by the Chief State
School Officer or State Board
become part of the Texas Ad-
ministrative Code (TAC). Local
school boards and administra-
tors must follow all laws in TEC
and rules outlined in the TAC.
Local boards may also develop
additional rules, called poli-
cies, that are specific to the
individual district. These local
policies as well as appropriate
statutes and TAC rules are
combined to make the local
district policy manual.

It is never too late to
begin the process of
supporting state agency
leaders; guiding state
boards of education; and
assisting governors,
legislators and other policy
developers as they
incorporate the principles
of scientifically-based
reading instruction into
state policy.

Excellent examples already
exist where states have
well-defined and well-

funded state literacy
programs. Sharing these
examples with lawmakers
and policy makers can be

your starting point.



Sustainability is the
ability of a program
to operate on its
core beliefs and
values (its reading
culture) and use
them to guide
essential and
inevitable program
adaptations over
time while
maintaining
improved outcomes.

Adapted from Century
and Levy, 2002

Learn About Your State’s
Legislative System

To find out how your state works,
begin with questions like the ones
below. Once you understand how
your system works, you are ready to
consider specific strategies.

® \What is the impetus for
development of legislation or
policy?

What is the process for
development or revision of
legislation?

Who are the key individuals
with influence?

When a law is passed, how is it
translated into regulation or
policy and ultimately action?

What are leverage points where
you could exert influence?

What are the implications for
timeframe?

Here's How
State Sustainability Strategies

One Example: West Virginia
How they integrated Reading First into State Legislation and Policy

As an example of one approach, here is
West Virginia’s story, summarized from
a recorded panel discussion on April 30,
2007.

First Steps

The first step West Virginia Reading First
leadership took was analyzing what was
currently in legislation and policy and
what needs to be changed. The state
Reading First staff started with the end
in mind and asked: What laws, policies,
and initiatives will promote and sustain
K-3 reading?0) This list identifies the
state statutes, state board policies, and
Department of Education initiatives that
the West Virginia Reading First team felt
could be revised to strengthen support
for evidence-based reading in West Vir-
ginia. Then they turned to what is cur-
rently in law or policy and identified
where changes were needed.

Next Steps

Next, West Virginia strategically planned
how they would make the desired
changes.

West Virginia created interest in scien-
tifically based reading instruction by

“We were very meticulous to make
sure when we introduced Reading
First, how we introduced it at
different meetings and workshops
and then the teachers that were in
non-Reading First schools who didn’t
have it, wanted it. Then they started
putting pressures here, putting
pressures there, so all we had to do
was just sit back and watch the ball
game at that point.”

linking Reading First with other state
initiatives and the professional develop-

ment provided through Reading First to
all schools. By publicizing the supports
Reading First schools were receiving—
and later, the gains Reading First
schools were making—they created
demand for similar services in other
schools.

Taking Ownership

Another positive thing West Virginia did
was referring to what they were sup-
porting as the “K-3 Reading Model.”
Reading First is a federal program and a
federal funding stream—it provided
seed money to establish evidence-based
reading programs. Institutionalizing
evidence-based reading programs is
facilitated when a more neutral or state-
developed name is used, thereby facili-
tating ownership of the approach to
teaching reading throughout the state.

In addition, West Virginia actively
sought to influence people who had the

“And on our state Reading First
leadership team ... about half the folks
have some direct connection with
Reading First, while the other half do
not—state leaders, state legislators, the
president of our NEA organization, the
president of our AFT organization, and
the First  Lady...We talk about
[sustainability and capacity building] at
our state leadership team meetings. And
we always talk about the connection,
correlation, and relationship between our
screening assessment and WESTEST, our
state test.”

control or authority to make changes.
For example, they chose influential indi-
viduals for the state literacy leadership
committee and involved them in a dia-
log so they would understand the value
of scientifically based reading instruc-
tion and would want to act as advocates
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How Some States Have Done It
Embedding Evidence-based Reading Programs into Statute, Regulation and Policy

Any or all of the foundational
Reading First elements are appro-
priate to address in legislation or
policy. Here are some examples of
how various elements have been
included in particular state legisla-
tion and policies:

Assessment and Data

Use of research-based assessment
practices(): Arizona Revised Stat-
utes section 15-704 directs schools
to use research based reading
principles and assessment sys-
tems. This example includes the
statutory language and definitions
used to implement the new policy.

Selection and use of diagnostic
reading assessments(): This sec-
tion of the Texas Education Code
(Title 2. Section 28.006 Reading
Diagnosis Assessment) describes
the requirements for schools to
diagnose student reading develop-
ment and report the results.

Teacher Testing/Instructional
Competencies

Reading instruction competence
assessment(): California recog-
nized that teacher competence in
reading instruction is essential to
the progress and achievement of
pupils learning to read. This legis-
lation requires a reading instruc-
tion competence assessment to

;’

RESEARCH

RMC Research Corporation
1501 Wilson Boulevard, Suite 1250
Arlington, VA 22209

Here’'s How

State Sustainability Strategies

measure the knowledge, skill, and
ability of first-time teaching credential
applicants who will be responsible for
reading instruction in the state.

Instructional Time

Devoting at least 90-minutes daily to
reading instruction{): West Virginia
Board of Education Policy 2510 re-
quires that all schools with grades K-2
must have an uninterrupted reading
block of not less than 90 minutes each
day.

Professional Development and
Coaching

Comprehensive state legislation to
provide state funding for reading pro-
fessional development for teachers
and instructional aides(): This Califor-
nia legislation (CA AB 466 and Reau-
thorization of SB 472) cited as the
Mathematics and Reading Profes-
sional Development Program,
awarded funding to provide teachers
and instructional aides and parapro-
fessionals who directly assist with
classroom instruction in mathematics
and reading with instruction and
training in the areas of mathematics
and reading.

Interventions

Section of state accountability law
requiring individual intervention plans
for students(): Arkansas Act 35 is the
state law establishing the state’s ac-
countability and assessment system.
Section 5 (pp. 11-14) requires devel-
opment of individual

intervention plans for students.
Data show student achievement is
improving as a result of this legisla-
tion.

State rules for students with disabili-
ties revised to integrate RTI and the
five components of effective reading
instruction): West Virginia Legisla-
tive Rules (WV Policy 2419) describe
the alignment of the Reading First
plan and the Response to Interven-
tion (RTI ) plan for the state on
pages 34-42.

Curriculum and Instruction

State rules detailing curriculum stan-
dards and objectives revised to in-
corporate the five components of
effective reading instruction): West
Virginia Legislative Rules (WV Policy
2520.1) describe the process used to
revise the state’s Reading and Eng-
lish Arts Curriculum Standards, in-
corporating the five components of
effective reading instruction.

State legislation establishing a state-
wide reading initiative incorporating
the components of effective reading
instruction@): Oregon House Bill
3941 created the Early Success
Reading Initiative, which required
elementary schools to use research-
based teaching practices and learn-
ing strategies as well as provided
funds to support the development
of pilot sites.

This publication was created by RMC Research Corporation under contract ED04C0O0041
with the U.S. Department of Education. The views expressed herein do not necessarily
represent the policies of the U.S. Department of Education. No official endorsement by the
U.S. Department of Education of any product, commodity, or enterprise in this publication
is intended or should be inferred.
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ACT 35
(Second Extraordinary Session of 2003)

The Arkansas Student Assessment And Education
Accountability Act Of 2004

SECTION 5. Arkansas Code Title 6, Chapter 15, is amended to add an additional
subchapter to read as follows:

6-15-1801. Public school student progression — Remedial instruction —Reporting
requirements — Intent.

It is the intent of the General Assembly subsequent to 8§ 6-15-1804 that:

(1) Each student's progression from one (1) grade to another be
determined, in part, upon proficiency in reading, writing, and mathematics;

(2) District school board policies facilitate such proficiency; and

(3) Each student and his or her parent be informed of the student's
academic progress.

6-15-1802. Public school student progression — Remedial instruction —
Reporting requirements — Comprehensive program.

The State Board of Education shall establish a comprehensive program for student
progression that shall include:

(1) Standards for evaluating each student's performance, including the
student's mastery level with respect to the academic content standards;

(2) Specific levels of performance in reading, writing, and mathematics for
each grade level and specific proficiency levels of performance on statewide
assessments including End of Course exams, below which a student shall be
remediated within an intensive program that is different from the previous year's
program and that takes into account the student's learning style; and

(3) Appropriate alternative education intervention programs as developed
by the local school district in compliance with state and federal law and approved
by the Department of Education for a student who has been retained two (2)
consecutive years.

6-15-1803. Public school student progression — Remedial instruction —
Reporting requirements — Assessment and remediation.

(@)(1) Each student shall participate in the statewide program of educational
assessment required by § 6-15-433 and shall participate in an academic improvement
plan when required as a result of the assessments. The
Department of Education shall determine satisfactory proficiency levels and shall
promulgate rules and regulations of the student's academic improvement plan.

(2) After the development of the plan, each student identified not meeting
satisfactory proficiency levels in the previous spring test shall participate in his or
her activities outlined in his or her academic improvement plan. The district shall
notify the student’s parent of the parent’s role and responsibilities as well as the
consequences for the student’s failure to participate in the plan. Beginning with
the 2005-2006 school year, students in grades one through six (1-6) identified for
an academic improvement plan who do not participate in the program shall be





retained. Retention for failure to participate in the academic improvement plan

shall expand by at least one (1) grade level for each subsequent academic year

after implementation. The Department of Education shall submit a report to the

House Interim Committee on Education and the Senate Interim

Committee on Education prior to September 2004 of the established additional

course requirements for failure to achieve proficiency on End of Course exams.

These requirements shall become effective beginning with the 2009-2010 school

year. Multiple opportunities to pass End of Course exams shall be provided as

defined by the Department of Education. Prior to the 2009-2010 school year,

students who are not proficient on the End of Course exams shall participate in a

remediation program to receive credit for the corresponding course.

(3) If the student has been identified as having a deficiency in literacy or
mathematics, the academic improvement plan shall identify the student's specific
areas of deficiency in these subjects, the desired levels of performance in these
areas, and the instructional and support services to be provided to meet the desired
levels of performance.

(4) Schools shall also provide for the frequent monitoring of the student's
progress in meeting the desired levels of performance. Remedial instruction
provided during high school may not be in lieu of English, mathematics, science,
or history core courses required for graduation.

(b) Each student who does not meet the minimum performance expectations
defined by the state board for the statewide assessment tests in reading, writing, and
mathematics shall continue to be provided with remedial or supplemental instruction until
the expectations are met or the student is not subject to compulsory school attendance.

(c) In the event this section is construed to conflict with or violate any federal
regulations or guidelines, its enforcement shall be suspended pending compliance with the
federal regulations or guidelines.

6-15-1804. Public school student progression — Remedial instruction —
Reporting requirements —Reading deficiency and parental notification.

(@) It is the ultimate goal of the General Assembly that every student read at or
above his or her grade level. Any student who exhibits a substantial deficiency in reading,
based upon statewide assessments conducted in grades kindergarten through two (K-2),
or through teacher observations, shall be given intensive reading instruction utilizing a
reading program approved by the State Board of Education as soon as practicable
following the identification of the reading deficiency. The student's reading proficiency
shall be reassessed by utilizing assessments within the state board approved reading
program. The student shall continue to be provided with intensive reading instruction
until the reading deficiency is corrected.

(b) Beginning with the 2005-2006 school year, the parent or guardian of any
student who exhibits a substantial deficiency in reading, as described in subsection (a) of
this section, shall be notified in writing of the following:

(1) That his or her child has been identified as having a substantial
deficiency in reading;
(2) A description of the current services that are provided to the child; and





(3) A description of the proposed supplemental instructional services and
supports that will be provided to the child that are designed to remediate the
identified area of reading deficiency.

6-15-1805. Public school student progression — Remedial instruction —
Reporting requirements — Elimination of social promotion.

No student may be assigned to a grade level based solely on age or other factors
that constitute social promotion, except as provided by applicable federal and state law.

6-15-1806. Public school student progression — Remedial instruction —
Reporting requirements — Annual report.

(@) In addition to the requirements in § 6-15-1804(b), each district school board
shall annually report to the parent or guardian of each student the progress of the student
toward achieving state expectations for proficiency in reading, writing, and mathematics.
The district school board shall report to the parent, guardian, or the student, if the student
is eighteen (18) years of age or older, the student's results on each statewide assessment
test. The evaluation of each student's progress shall be based upon the student's classroom
work, observations, tests, state assessments, and other relevant information. Progress
reporting shall be provided to the parent, guardian, or the student, if the student is
eighteen (18) years of age or older, in writing in a format adopted by the district school
board which is consistent with § 6-15-1901(b).

(b) Beginning with the 2004-2005 school year, each district school board shall
annually publish in the local newspaper the school performance report required by § 6-
15-1402 and report in writing to the State Board of Education by October 15 of each
year, the following information on the prior school year or the latest information
available:

(1) By grade level, economic status, and ethnicity, the number and
percentage of all students in grades kindergarten through twelve (K-12)
performing at each category level on the Benchmark exams, on End of Course
exams, and the percentile rankings by school and grade level on norm-referenced
exams, any other assessments as required by the State Board of Education, the
number of students taking advanced placement courses, the number taking the
advanced placement exams, and the percent of students making a 3.0, 4.0, or 5.0
on advanced placement exams;

(2) By grade level the number and percentage of all student retained in
grades one through eight (1-8);

(3) The graduation rate, grade inflation rate, drop-out rate for grades nine
through twelve (9-12) and college remediation rate;

(4) Number of students transferring pursuant to the unsafe school

provision of § 6-15-439; and

(5) Number of students transferring pursuant to the Arkansas Opportunity

Public School Choice Act of 2003 § 6-18-227 et seq.

(c) This section shall apply to the extent that it is not in violation of applicable
state or federal law.

6-15-1807. Public school student progression — Remedial instruction —
Reporting requirements — State Board of Education authority and responsibilities.





The state board shall adopt rules for the administration of this subchapter pursuant
to the Arkansas Administrative Procedure Act, § 25-15-201 et seq.

6-15-1808. Public school student progression — Remedial instruction —
Reporting requirements — Technical assistance.

(@) The Department of Education shall provide technical assistance as needed to
aid school districts in administering this subchapter.

(b)(1) The Department of Education shall, at least semi-annually, provide a report
to the House Interim Committee on Education and the Senate Interim Committee on
Education setting forth the districts requesting assistance, the date of the requests, the
dates and actions taken.

(2) The Department of Education shall further report the results of the
action taken or assistance provided.

Arkansas Student Assessment And Education Accountability Act Of 2004. (2004). Arkansas Codes Revised.
§86-15-1801-1807. Retrieved from http://www.nlrsd.k12.ar.us/curriculum/ACT%2035.pdf
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[I West Virginia
i initiatives will

West Virginia Department of Education
Reading First Sustainability Project
2003-2007

Essential Question: What laws, policies and initiatives will promote and sustain K-3
Reading in all West Virginia schools ?

o State law revision: H.B. 4003 — assessment, H.B. 4043 uninterrupted
reading block in all K-3 schools

e WVDE policy revisions: Policy 2510 — curriculum and instruction,
Policy 2520.1 — content standards and objectives, Policy 2419 —
special education and tiered instruction

e Initiatives - inclusive of Reading First and non-Reading First districts,
schools, teachers

o Higher Education Symposium
Non-funded Reading First Training
K-1 Phonemic Awareness Intervention Program
Explicit Instruction Training
Reading Research Symposium
SERP (Special Education Reading Project)
State and District Teacher Reading Academies
Professional Development Module
K-3 Differentiated Instruction Reading Module
K-3 Read Aloud Module
State Progress Monitoring Conference
Tiered Instruction Training
K-3 Reading Model (all K-3 schools)

C 00000 0C0¢C0oOO0o0

Premise of West Virginia’s Sustainability Efforts:

Nothing builds sustainability like success 111!!

Beverly Kingery
Reading First Project Director
April 30, 2007

What laws, policies and
schools?  Charleston,

Department of Education.  (2007). Essential Question:
promote and sustain K-3 Reading in all West Virginia

WV: Author.
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     initiatives will promote and sustain K-3 Reading in all West Virginia schools? Charleston, WV: Author. 
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A.R.S. §15-704. Reading proficiency; definitions

A. Each school district or charter school that provides instruction in kindergarten programs and
grades one through three shall select and administer screening, ongoing diagnostic and classroom
based instructional reading assessments, including a motivational assessment, as defined by the
state board of education, to monitor student progress. Each school shall use the diagnostic
information to plan appropriate and effective intervention.

B. Each school district or charter school that provides instruction for pupils in kindergarten
programs and grades one through three shall conduct a curriculum evaluation and adopt a
scientifically based reading curriculum that includes the essential components of reading
instruction. All school districts and charter schools that offer instruction in Kkindergarten
programs and grades one through three shall provide ongoing teacher training based on
scientifically based reading research.

C. Each school district or charter school that provides instruction in kindergarten programs and
grades one through three shall devote reasonable amounts of time to explicit instruction and
independent reading in grades one through three.

D. A pupil in grade three who does not meet or exceed the reading standards measured by the
Arizona instrument to measure standards test administered pursuant to section 15-741 shall be
provided intensive reading instruction as defined by the state board of education until the pupil
meets these standards.

E. The governing board of each school district and the governing body of each charter school
shall determine the percentage of pupils at each school in grade three who do not meet the
reading standards prescribed by the state board of education and measured by the Arizona
instrument to measure standards test administered pursuant to section 15-741. If more than
twenty per cent of students in grade three at either the individual school level or at the school
district level do not meet the standards, the governing board or governing body shall conduct a
review of its reading program that includes curriculum and professional development in light of
current, scientifically based reading research.

F. Based on the review required in subsection E of this section, the governing board or
governing body and the school principal of each school that does not meet the reading standards,
in conjunction with school council members, if applicable, shall develop methods of best
practices for teaching reading based on essential components of reading instruction and
supported by scientifically based reading research. These methods shall be adopted at a public
meeting and shall be implemented the following academic year.

G. Subsections E and F of this section shall be coordinated with efforts to develop and
implement an improvement plan if required pursuant to section 15-241.

H. For the purposes of this section:






1. "Essential components of reading instruction™ means explicit and systematic instruction in the
following:

(a) Phonemic awareness.

(b) Phonics.

(c) Vocabulary development.
(d) Reading fluency.

(e) Reading comprehension.

2. "Reading™ means a complex system of deriving meaning from print that requires all of the
following:

(a) The skills and knowledge to understand how phonemes or speech sounds are connected to
print.

(b) The ability to decode unfamiliar words.

(c) The ability to read fluently.

(d) Sufficient background information and vocabulary to foster reading comprehension.
(e) The development of appropriate active strategies to construct meaning from print.

(F) The development and maintenance of a motivation to read.

3. "Scientifically based reading research” means research that meets all of the following:

(a) Applies rigorous, systematic and objective procedures to obtain valid knowledge relevant to
reading development, reading instruction and reading difficulties.

(b) Employs systematic empirical methods that draw on observation or experiment.

(c) Involves rigorous data analyses that are adequate to test the stated hypotheses and justify the
general conclusions drawn.

(d) Relies on measurements or observational methods that provide valid data across evaluators
and observers and across multiple measurements and observations.

(e) Has been accepted by a peer reviewed journal or approved by a panel of independent experts
through a comparably rigorous, objective and scientific review.

(F) Contains all of the elements of the essential components of reading instruction.






Sec. 5. Laws 1998. Chapter 231 section 5 is amended to read:

Sec. 5 Appropriation: purpose

A. the sum of $1,000,000.00 is appropriated from the state general fund to the sate board of
education in fiscal year 2002-2003 to assist school districts in the initial training and continued
development of teachers in reading instruction and scientifically based reading research pursuant
to section 15-704.

Reading Proficiency Definitions, A.R.S. 815-704. (2002). Retrieved July 18, 2008 from
http://www.azleg.state.az.us/ars/15/00704.htm
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Professional Development: Legislation AB 466 (2082d Reauthorization SB
472 (2007)

A. Description and the Professional Development “Traimg Criteria”

To find online go tdittp://www.cde.ca.gov/pd/ca/riMathematics and Reading Professional
Development Program (SB 472)

B. California Education Codes 99230-99241

99230 This article shall be known and may be citethasMathematics and Reading
Professional Development Program.

99231 For the purpose of this article, the followirgrhs have the following meanings:
(a) "Instructional aide” means a person whangpleyed on either a full-time or a part-
time basis for the purpose of directly assistinthwiassroom instruction in mathematics

or reading in a California public school in whicim#tergarten or any of grades 1 to

12, inclusive, are taught and who does not poss&atid teaching credential, certificate,
authorization, or permit issued by the Commissinimeacher Credentialing and does not
include a paraprofessional, as defined in subdimigb).

(b) "Paraprofessional” means a teacher aideg@her assistant, or a speech language
pathology assistant who is employed on either latifae or a part-time basis for the
purpose of directly assisting with classroom indian in mathematics or reading in a
California public school in which kindergarten myaof grades 1 to 12, inclusive, are
taught and who does not possess a valid teacheagitial, certificate, authorization, or
permit issued by the Commission on Teacher Crealerdi

(c) "Instructional materials that are alignedtate standards” means, for kindergarten
and grades 1 to 8, inclusive, materials adoptethéytate board after January 1, 2001,
unless otherwise authorized by the state board.gfemles 9 to 12, inclusive,
“instructional materials that are aligned to swtadards” means materials that the
governing board of the locatlucationagency has, after careful review, certified are
aligned to the state mathematics or reading costantlards and the curriculum
frameworks for these subjects.

(d) "Localeducationagency" means a school district, county officeduication, state
special school, or charter school.

(e) "Teacher" means a person who holds a vadidiing credential, certificate,
authorization, or permit issued by the Commissinmeacher Credentialing and is
employed on either a full-time or a part-time basia California public school in which
kindergarten or any of grades 1 to 12, inclusive,taught.





99232 (a) The Mathematics and Reading Professionakbgwment Program is hereby
established and shall be administered by the Sufeedent of Public Instruction with the
approval of the State Board Btlucation.

(b) A localeducationagency that maintains kindergarten or any of ggdd® 12,
inclusive, is eligible to apply for and receive emtive funding from funds appropriated
for the purpose of this article.

(c) From funds appropriated for the purposehd article, the Superintendent of Public
Instruction shall award funding to provide teachard instructional aides and
paraprofessionals who directly assist with classraastruction in mathematics and
reading with instruction and training in the aredsathematics and reading.

99233 (a) This program is intended to serve the folfmicategories of staff:

(1) Teachers employed in a public school forghgose of teaching in a self-contained
classroom that serves pupils in kindergarten oradrmgrades 1 to 8, inclusive. Teachers
described in this paragraph are eligible to rec@ig&uction in both mathematics and
reading.

(2) Teachers employed in a public school forghgose of providing mathematics or
reading instruction to pupils with exceptional neetieachers described in this paragraph
are eligible to receive instruction in both mathéosgand reading.

(3) Teachers who hold a single-subject teachiegential, certificate, or authorization
issued by the Commission on Teacher Credentidiagauthorizes them to teach English
or social science in a classroom that is not sefftained and who are employed in a
public school. Teachers described in this paragaapleligible to receive instruction in
reading.

(4) Holders of one-year emergency teaching geramd emergency career substitute
teaching permits who are employed in a public sthod assigned to teach English or
social science courses in a classroom that iseibtentained. Teachers described in this
paragraph are eligible to receive instruction iadiag.

(5) Teachers who hold a single-subject teachraegential, certificate, or authorization
issued by the Commission on Teacher Credentiatiagauthorizes them to teach
mathematics or science in a classroom that iseibtentained and who are employed in
a public school. Teachers described in this papdgaae eligible to receive instruction in
mathematics.

(6) Holders of one-year emergency teaching @sramd emergency career substitute
teaching permits who are employed in a public sthod assigned to teach mathematics
or science courses in a classroom that is notceegifained. Teachers described in this
paragraph are eligible to receive instruction irtheanatics.

(7) Instructional aides and paraprofessionals directly assist with classroom
instruction in mathematics or reading who are erygadian a public school for the
purpose of assisting teachers in the instructigpugils in kindergarten or any of grades
1to 12, inclusive. Instructional aides and parégesionals who directly assist with
classroom instruction in mathematics or readinglessribed in this subdivision, are
eligible to receive instruction in mathematics eading.





(b) Holders of emergency 30-day substitute te@cpermits issued by the Commission
on Teacher Credentialing are not eligible to reedraining offered pursuant to this
article.

99234 (a) (1) The Superintendent shall notify localeational agencies that they are
eligible to receive an incentive award based orp#reentage of eligible teachers
calculated in accordance with provisions of an itdrappropriation in the annual Budget
Act. It is the intent of the Legislature that adbeducational agency give highest priority
to training teachers who are new to the teachionfepsion, who are assigned to high-
priority schools, who are assigned to schoolsdhatunder state sanctions as specified
under Section 52055.5 or 52055.650, or who haventgcchanged teaching
assignments.

(2) It is also the intent of the Legislaturetthanding appropriated in one fiscal year
that is not expended by a local educational agbeagdirected to local educational
agencies that have trained more eligible teaclhars the percentage funded. If a
redirection of funding occurs, funding in subseduestal years for the local educational
agencies involved shall be adjusted to reflecréuérection of funding.

(b) A school district that cannot make the ¢edtion required pursuant to paragraph
(3) of subdivision (a) of Section 99237 for all ti@de levels it maintains in
mathematics or reading may apply for and receigentive funding for the grade levels
and subjects for which it can make the certificatiequired pursuant to paragraph (3) of
subdivision (a) of Section 99237, in which casedbsified assurance submitted
pursuant to Section 99237 applies only to the potmal development provided to
teachers, instructional aides, and paraprofessomab directly assist with classroom
instruction in mathematics or reading in the grizdels and subjects for which it can
make the certification required pursuant to panalgi@) of subdivision (a) of Section
99237.

(c) Of the incentive provided pursuant to suksion (a), a local educational agency
may use not more than one thousand dollars ($1 @Bk per teacher per subject
amount to provide an individual teacher stipend.

(d) The Superintendent shall notify local edigral agencies that the maximum
funding for the purpose of this article for whidtey are eligible each year is equal to the
percentage calculated in accordance with provisodras item of appropriation in the
annual Budget Act, multiplied by the sum of thddaling two factors multiplied by two
thousand five hundred dollars ($2,500):

(1) Twice the number of multiple subjects teastteaching in a self-contained
classroom and speciatiucationteachers, as specified in paragraphs (1) andf(2) o
subdivision (a) of Section 99233, that provide clirestruction in mathematics or
reading as reported in the most recent availablE[@®B data, who have not received
training pursuant to either this article or Artidgécommencing with Section
99220).

(2) The number of mathematics, English, scieand,social science teachers, as
specified in paragraphs (3) to (6), inclusive, awbdivision (a) of Section 99233 that were





reported in the most recent available CBEDS dakm ave not received training
pursuant to either this article or Article 2 (commamg with Section 99220).

(e) The Superintendent shall allocate fundingrapriated for the purposes of this
article in the following order of priority:

(1) Two thousand five hundred dollars ($2,5@0)dach qualifying teacher who was
provided training pursuant to subdivision (a) ie fhrior year for whom the local
educational agency did not receive funding duasafficient availability of funds in the
prior fiscal year.

(2) Two thousand five hundred dollars ($2,5@3)dach qualifying teacher who was
provided training pursuant to this article, subjecthe limitations in subdivision (d).

(3) Two thousand five hundred dollars ($2,5@b)dach qualifying teacher who was
provided training pursuant to this article in exxesglimitations in subdivision (d).

(f) Funding may not be provided to a local edwrel agency until the state board
approves the certified assurance of the agency isigonpursuant to subdivision (a) of
Section 99237.

(g) Of the funding a local educational agencgligible to receive pursuant to this
section for each eligible teacher, 50 percent sfe@liwarded following the provision of
40 hours of professional development based ontétevgide academic content
standards adopted pursuant to Section 60605, thieekatics and Reading/English
Language Arts frameworks adopted by the State BofEdlucation, and instructional
materials adopted by the state board or standdigised instructional materials, as
specified in subdivision (b) of Section 99237, witle remaining funding to be awarded
following certification of the provision of the 8urs of follow up instruction as
specified in subdivision (b) of Section 99237. Behours of training may be completed
over a two-year period.

(h) A local educational agency may not receiwgds pursuant to this article for
teachers who receive training pursuant to Articlfed@mmencing with Section 99220)
using funding provided pursuant to that article.

99235 (a) The Superintendent of Public Instructionlishatify local educational
agencies that they are eligible to receive fundangrovide instructional aides and
paraprofessionals who directly assist with classrawstruction in mathematics or
reading with professional development training iatinematics or reading, in an
amount equal to one thousand dollars ($1,000) palifging instructional aide. Funding
will be provided to local educational agencies dimst-come-first-served basis. A local
educational agency that chooses to participatedrptogram is eligible to receive
funding for no greater than the percentage caledlat accordance with provisions of an
item of appropriation in the annual Budget Actitsrinstructional aides and
paraprofessionals. However, the statewide totalbarrof instructional aides and
paraprofessionals who directly assist with classrawstruction in mathematics and
reading served under this program may not excegtD3ver two consecutive fiscal
years.

(b) Of the incentive provided pursuant to susidn (a), a local educational agency





may not use more than five hundred dollars ($50@)@&amount per instructional aide or
paraprofessional who directly assists with classrawstruction in mathematics or
reading to provide an individual instructional agtgend.

99236 The State Board d&ducation shall authorize the Superintendent of Public
Instruction to design, and the board shall appregelations for the implementation and
monitoring of the program. The Superintendentwblf Instruction shall provide
funding to a locaéducationagency in accordance with the funding methodology
specified in Sections 99234 and 99235 and withlegigms adopted by the State Board
of Education.

99237 (a) As a condition of receipt of funds for pusps of Section 99234 or 99235, a
local educational agency shall submit a certifiss@ance signed by the appropriate
agency official and approved in a public sessiomhgygoverning body of the agency to
the state board that contains its proposal tofgatie following:

(2) It contracted with a provider whose trainmgriculum was based upon one of the
training models outlined in guidelines and critdaaapproval of training providers
established by the state board, and was approvéuelstate board, or the training
curriculum of the local educational agency waslddagoon one of the training models
outlined in guidelines and criteria for approvalkm@ining providers established by the
state board and approved by the state board. Appbythe state board of the training
curriculum shall be based on the criteria containgehragraph (4) and in
subdivision (b).

(2) It or the provider with whom it contractebpided professional development
training focused primarily on the following:

(A) The mathematics or English language artdesdrstandards adopted by the state
board pursuant to Section 60605.

(B) The curriculum frameworks adopted by theéestard for mathematics and
English language arts.

(C) The use of instructional materials that W&l used by pupils and are aligned to the
mathematics or English language arts content stda@dalopted by the state board
pursuant to Section 60605.

(D) The training shall include instructionalegegies designed to help all pupils gain
mastery of the California academic content starglasith special emphasis on English
language learners and pupils with exceptional needs

(3) (A) It provides each pupil with instructidmaaterials that are aligned to the state
content standards in mathematics and English lagjegags no later than the first day of
the first school term that commences 12 monthess after those materials are adopted
by the state board in the case of instructionaknnas for kindergarten and grades 1 to 8,
inclusive, or by the governing board of the schaistrict in the case of instructional
materials for grades 9 to 12, inclusive.

(B) For local educational agencies that aretipigpor evaluating instructional materials
that are aligned to the state content standardsthematics and English language arts,





those materials shall be provided to each puplater than the first day of the first
school term that commences 24 months or lesstatise materials were adopted by the
state board in the case of instructional matef@lgrades 1 to 8, inclusive, or by the
governing board of the school district in the cakmstructional materials for grades 9 to
12, inclusive.

(C) If a local educational agency has not adibpistructional materials as required by
subparagraph (A) for one or more grade levels lsrdus piloting or evaluating those
instructional materials, the local educational ayemay only claim funding pursuant to
Section 99234 for grade levels and subjects wherdocal educational agency is in
compliance with subparagraphs (A) and (B).

(D) For each teacher, in each core area forlwhinding is claimed pursuant to this
article and for which there are not standards-aligtextbooks for each pupil, as
determined through an audit, the Superintendend, @me-time basis, shall adjust the
next principal apportionment to withhold from tleedl educational agency an amount
equal to one hundred dollars ($100) for each o$¢hmupils. The funds withheld are
deemed to be an offset against the training fumogighed pursuant to this article.

(4) It provides in-house professional developntkat focuses primarily on the
following:

(A) The mathematics or English language artdesdrstandards adopted by the state
board pursuant to Section 60605.

(B) The curriculum frameworks adopted by theéestiard for mathematics and
English language arts.

(C) The use of instructional materials that Ww#l used by pupils and are aligned to the
mathematics or English language arts content stda@dalopted by the state board
pursuant to Section 60605.

(D) The training shall include instructionalegegies designed to help all pupils gain
mastery of the California academic content stargjamith special emphasis on English
language learners and pupils with exceptional needs

(5) It provides the data elements required pamsto Section 99240.

(b) As an additional condition of receipt of élefor purposes of Section 99234, a local
educational agency shall certify that:

(1) Forty hours of professional development Hasethe statewide academic content
standards adopted pursuant to Section 60605, thieektatics and Reading/English
Language Arts frameworks adopted by the state haadlinstructional materials
adopted by the state board or standards-alignédiati®nal materials and 80 hours of
follow up instruction, coaching, or additional soheite assistance, in mathematics or
reading, based upon the individual school needappropriate, was provided to teachers
who meet the criteria specified in paragraphs (t) @) of subdivision (a) of Section
99233.

(2) Forty hours of reading or English language professional development that
includes strategies to help all pupils gain mastémne California content standards and
based on the statewide academic content standdogseal pursuant to Section 60605,
the Reading/English Language Arts framework adoptethe state board, and





instructional materials adopted by the state boastandards-aligned instructional
materials, and 80 hours of follow up instructiooaching, or additional school site
assistance, based upon the individual teachermo$needs, was provided to teachers
who meet the criteria specified in paragraphs (8) @) of subdivision (a) of Section
99233.

(3) Forty hours of professional development ettmematics based on the statewide
academic content standards adopted pursuant tmB&&605, the Mathematics
framework adopted by the state board, instructistrakegies designed to help all pupils
gain mastery of the California academic contemdseds, and instructional materials
adopted by the state board or standards-align&diat®nal materials, and 80 hours of
follow up instruction, coaching, or additional soheite assistance, based upon the
individual teacher or school needs, was providet@@achers who meet the criteria
specified in paragraphs (5) and (6) of subdivigenof Section 99233.

(c) If, as the result of a program audit, itaand that the participating local educational
agency served fewer participants than it was fuidesgrve, the Superintendent shall
adjust the next principal apportionment to withhfstuin the local educational agency
an amount proportional to the amount of fundingesged with the number of teachers
that were not served.

(d) If, as the result of a program audit, itaand that the training provided by the local
educational agency or the provider with whom ittcacted did not meet the
requirements of paragraph (4) of subdivision (@@, $uperintendent shall withhold from
the next monthly principal apportionment paymenhi® local educational agency an
amount equal to the amount of funding associatdil the training that was not aligned
to state standards and curriculum frameworks.

(e) It is the intent of the Legislature that ésideferenced in subdivisions (c) and (d) be
conducted as part of a compliance audit performextcordance with Sections 14503,
14508, and 41020.

99237.5 (a) (1) For the purposes of this section, thpeBintendent of Public Instruction
shall provide funding to locaducation agencies, with the approval of the State Board of
Education, to provide professional development in readimgiaage arts and
mathematics to teachers of English language legungts. The criteria for the provision
of funding shall include quality standards for ffersons who train others to perform
professional development training and for those wtuwide the training. Training
providers shall have knowledge of the English lagguarts content standards, the
mathematics content standards, the English langdeggopment standards, and second
language acquisition skills. All providers shalvea thorough knowledge of all of the
following instructional materials:

(A) The required state board adopted programkifmergarten to grade 8, inclusive.

(B) The English language development componefntise state board adopted
programs for kindergarten and grades 1 to 8, ingtus

(C) The standards-aligned programs purchasdddayeducationagencies for grades
9to 12, inclusive.





(D) A means of incorporating the supplementatrinctional materials adopted pursuant
to the Budget Act of 2004 and pursuant to Chaplesfihe Statutes of 2006, designed to
assist English learner pupils become proficienesding, writing, and speaking
English.

(2) For purposes of this section, "trainer pdevi is defined as a currently or
prospectively approved provider who may contra¢hwilocaleducationagency to
offer any of the following:

(A) The 40 hours of training as authorized it 99237.

(B) The 40 hours of training authorized in Sexct®99237, in addition to the 40 hours of
training for teachers of English learner pupilshawized in this section.

(C) The 40 hours of training authorized in Sat®9237, in addition to the 40 hours of
training for teachers of English learner pupilshawized in this section and the follow up
training authorized in Section 99237.

(3) Nothing in this section shall be construegteclude training providers to apply to
only offer the 40 hours of training for teacherd=oiglish language learner pupils.

(4) The State DepartmentBflucation, no later than January 1, 2007, shall establish
the criteria for the professional development @tepursuant to this section. The
professional development training shall include, fmt necessarily be limited to, all of
the following characteristics:

(A) It shall be sufficient in scope, depth, ahdation to fully equip teachers with
comprehensive instructional strategies using $taéed adopted instructional materials,
including the universal access components of e $toard adopted programs.

(B) It shall include English Language Developimemmponents of the state board
adopted programs, and also provide strategiedferelntiate instruction as needed in the
basic programs, including, but not necessarilytiahito, English language proficiency
levels as measured by the California English Lagguaevelopment Test.

(C) It shall include strategies to use supplargmmaterials with the state board
adopted program to meet the needs of English layeglearner pupils.

(D) It shall be capable of delivering a thorodgiowledge of the core academic content
standards using the English language developmamtiaids to deliver instruction, as
applicable.

(b) From funds appropriated pursuant to Prowig®) of Item 6110-137-0001 of
Section 2.00 of the Budget Act of 2006 (Ch. 471$Sta006) for the purposes of this
section, the Superintendent of Public Instructiballsaward funding to provide eligible
elementary and secondary teachers with 40 hourswtiction, follow up instruction,
and support in areas including, but not necesshamiyed to, all of the following:

(1) Vocabulary development.

(2) Writing development.

(3) Core academic standards and English LangDagelopment Standards.

(4) Comprehensive instructional strategies ustate board adopted instructional
materials, including the universal access companeiithe state board adopted
programs.

(5) Analyzing achievement of English learnergmprove pupil performance through





the use of multiple measures including state aodlIpupil assessment instruments and
the Standardized Testing and Reporting (STAR) Rogr

(6) English Language Development targeted tqtils' English language proficiency
level as measured by the California English Languagvelopment Test.

(7) Early intervention techniques for pupils exipncing difficulty.

(8) Instructional strategies to teach essentatent to address the varied learning
needs of English learner pupils, including theatint proficiency levels of English
language learner pupils as determined by the GalddEnglish Language Development
Test.

(9) Any additional instruction and training asg¢hat may be considered to improve
pupil learning and achievement based upon the n&quisrticipating teachers.

(c) All localeducationagencies are eligible to participate in the preifasal
development training for teachers of English lampukearner pupils authorized pursuant
to this section. Priority in funding shall be awagido any locaéducationagency that
meets one or more of the following criteria:

(1) Twenty percent or more of its total enrolithes English language learner pupils.

(2) It has one or more schools identified agrimgram improvement under the federal
No Child Left Behind Act of 2001 (20 U.S.C. Sec804 et seq.).

(3) It has one or more schools that have notth@t English language learner
subgroup targets pursuant to Section 52052.

(d) In order to be eligible to participate irettraining described under this section, a
teacher shall have completed 40 hours of profeabub#velopment training pursuant to
Section 99237, at any prior time. As a conditiomexfeipt of funding to provide the
professional development described in this sectidocaleducationagency shall submit
a certified assurance to the State BoarHdiication, signed by the appropriate agency
official and approved in a public session by theegaing body of the agency, declaring
that the teachers who participated in the profesgidevelopment for teachers of English
language learner pupils described in this sectaretpreviously completed 40 hours of
professional development pursuant to Section 99237.

(e) A teacher who has completed 40 hours ofgsibnal development for teachers of
English learner pupils described in this sectioalldmave the option of allowing this
participation to fulfill 50 percent of the 80 howsfollow up training required
pursuant to Section 99237.

(f) The Superintendent of Public Instructionlsb#ocate funding appropriated for the
purposes of professional development trainingdachers of English language learner
pupils, as described in this section, in the amofioine thousand two hundred
fifty dollars ($1,250) per qualifying teacher. T8aperintendent of Public Instruction
shall provide the funding to eligible locatlucationagencies upon the provision, to
qualified teachers, of the 40 hours of trainingadé®d in this section. Of the funding
allocated pursuant to this subdivision, a localcadional agency may not use more than
five hundred dollars ($500) of the per-teacher améa provide an individual teacher
stipend.

(9) (1) On or before April 1, 2007, the Supezimdent of Public Instruction shall submit





estimates of both of the following to the DepartingnFinance and the Legislature:

(A) The number of teachers who intend to patite in the professional development
for teachers of English language learner pupidessribed in this section, but who have
not already participated in professional developnodiered pursuant to Section
99234.

(B) The number of teachers who intend to pgr&t only in the professional
development offered pursuant to Section 99234.

(2) The report prepared under this subdivisimallsestimate the cost of accommodating
the teachers referenced in subparagraphs (A) anof {@aragraph (1). If the
Superintendent of Public Instruction finds that tlest of accommodating the numbers
estimated in the report exceeds the amount of hgnavailable pursuant to the Budget
Act of 2006 for the professional training authodzsursuant to Section 99234, the
Superintendent of Public Instruction shall notifig tDepartment of Finance and the
Legislature of the need to transfer funds from ¢éhagpropriated for professional
development for teachers of English language legupils under Provision 2 of Item
6110-137-0001 of Section 2.00 of the Budget A2@®6 in order to accommodate
providing the 40 hours of training authorized parsuto Section 99237 for teachers of
English language learner pupils.

(h) (1) The Superintendent of Public Instructstrall appoint an advisory committee,
consisting of at least eight members, in ordemsuee the quality and effectiveness of
the training provided pursuant to this section. @bleisory committee shall be made up
of elementary and secondary teachers and teachErggbsh language learner pupils,
school site and school district administratorsrespntatives from higheducation
researchers, and representatives from county sffiiee majority of advisory committee
members shall have expertise in second languages#tmn and experience in teaching
the academic content standards and English Landbegelopment standards.

(2) The advisory committee shall make recommgods to the Superintendent of
Public Instruction, including, but not necessaliilyited to, all of the following:

(A) Training criteria.

(B) Training providers.

(C) Implementation of the program.

(D) Whether or not this type of training to teacs of English learners in other subjects
besides reading and mathematics is appropriate.

(3) The Superintendent of Public Instructionlsimake any recommendations made by
the advisory committee available to the Legislatumd the Governor upon request. To
the extent practicable, the Superintendent of Bubstruction shall use the advisory
committee established under the English Languagenee Acquisition and
Development Pilot Program pursuant to Section #28at section is added in the 2005-
06 Regular Session of the Legislature.

(i) The Superintendent of Public Instructionlsheclude information on this training in
the reports provided to the Legislature pursuai@dction 99240.





99239 A localeducationagency or postsecondary institution that offeraeeredited
program of professional preparation may considevigding partial and proportional
credit toward satisfaction of the course requiretméman enrolled candidate who
satisfactorily completes a mathematics or readnofegsional development program
as described in this article if the program hasbeetified by the Commission on
Teacher Credentialing as meeting preparation stdada

99240 (a) By June 30, 2008, the department shall stjlsmbject to review and approval
by the state board, a report to the Legislaturansgigg the program established pursuant
to this article. The report shall, at a minimumtadleall of the following:

(1) The number of teachers, by credential tyd® have received training offered
pursuant to this article.

(2) The number of instructional aides and parBgssionals who directly assist with
classroom instruction in mathematics or reading Wwhee received training offered
pursuant to this article.

(3) The entities that have received funds ferghrpose of offering training pursuant to
this article, and the number of teachers, instometi aides, and paraprofessionals who
directly assist with classroom instruction in maiiaics or reading, respectively, that
each has trained.

(4) Information detailing the effectiveness loé fprogram established pursuant to this
article. This information shall, at a minimum, imporate survey data concerning
program effectiveness and preprogram and post @nogupil achievement that has been
gathered from program participants and school pais.

(5) To the extent that information is availabigprmation detailing, by credential type,
the retention rate of teachers who participatetdaiming offered pursuant to this article.
The information shall, at a minimum, incorporatenpée data concerning teachers who
are no longer in the profession.

(6) To the extent that information is availabidprmation detailing the retention rate
of instructional aides and paraprofessionals winectly assist with classroom instruction
in mathematics, reading, science, or social scigreparticipated in training offered
pursuant to this article. The information shallaahinimum, incorporate sample data
concerning aides who are no longer in the professie well as aides who have obtained
a teaching credential subsequent to the training.

(b) By December 31, 2012, the department shélirst, subject to review and approval
by the state board, a report to the Legislaturansgigg the program established pursuant
to this article. The report shall, at a minimumtadethe following:

(1) The number of teachers, by credential tyg® received training offered pursuant
to this article.

(2) The number of instructional aides and parBgssionals who directly assist with
classroom instruction in mathematics or reading vaoeived training offered pursuant
to this article.

(3) The entities that received funds for thepmse of offering training pursuant to this
article and the number of teachers, instructiorddss paraprofessionals who directly





assist with classroom instruction in mathematiceeading, respectively, that
each has trained.

(4) Information detailing the effectiveness loé fprogram established pursuant to this
article. This information shall, at a minimum, imporate survey data concerning
program effectiveness and preprogram and post @nogupil achievement that has been
gathered from program participants and school prais.

(5) To the extent that information is availabidgprmation detailing, by credential type,
the retention rate of teachers who participatetdaiming offered pursuant to this article.
The information shall, at a minimum, incorporatenpée data concerning teachers who
are no longer in the profession.

(6) To the extent that information is availabigormation detailing the retention rate
of instructional aides and paraprofessionals winectly assist with classroom instruction
in mathematics or reading who participated in trgjroffered pursuant
to this article. The information shall, at a minimuincorporate sample data concerning
aides who are no longer in the profession, as age#lides who have obtained a teacher
credential subsequent to training.

99242 This article shall become inoperative on Juld12, and, as of January 1, 2013,
Is repealed, unless a later enacted statute, dtaiies operative on or before January 1,
2013, deletes or extends the dates on which itrhesonoperative and is repealed.

Mathematics and Reading Professional Development Program. (2007). California Education
Code 8899230-99241. Retrieved on July 18, 2008 from www.cde.ca.gov/pd/calrl
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71st OREGON LEGISLATIVE ASSEMBLY--2001 Regular
House Bill 3941

Sponsored by Representative KRUSE; Representatives

NELSON
CHAPTER ................
AN ACT
Relating to reading; and declaring an emergency.
Be It Enacted by the People of the State of Oregon:

SECTION 1. {+ The Legislative Assembly finds th

(1) Reading is the gateway to learning and a key
self-esteem.

(2) Children who read below grade level after thi
significantly greater risk of truancy, school failu
behaviors, early pregnancy and substance abuse.

(3) Research shows that children who have academi
risk behavior can be helped most effectively throug
designed specifically to strengthen the collaborati
decision-making skills of kindergarten through grad
administrators within each individual school.

(4) Scientifically based assessment methods can i
kindergarten those children needing extra help to s

(5) Scientifically based instructional reading ma
reading skills children need to successfully learn

SECTION 2. {+ (1) There is created the Early Su
for the State of Oregon.

(2) The purpose of the initiative is to recognize
elementary schools to effectively use research-base
learning strategies.

(3) The components of the Early Success Reading |
not limited to:

(a) Providing research-based assessment systems t
and the public in order to provide the decision-mak
information needed to monitor children's progress a

(b) Screening and continuously monitoring the rea
children from kindergarten through the completion o

(c) Using scientific, research-based reading syst
cultures and processes that enable all children to
including children with disabilities and children w
cultural diversity and other learning needs.

(d) Enabling administrators and teachers within e
collect, interpret and use student learning data to
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(A) Guide kindergarten through grade three teache
instructional decisions;

(B) Implement a kindergarten through grade three
plan;

(C) Provide strategies for student groups; and

(D) Provide structured interaction with parents.

(e) Establishing a relationship between school di
of Oregon to provide instructional and research sup
administrators, teachers and parents to enable stud
through grade three to learn to read effectively an
means that are in congruence with state standards f
curriculum goals.

(4) The University of Oregon may design, implemen
Success Reading Initiative. The University of Orego
services to school districts that establish early s

(5) The goal of the initiative Is to enable each
establish early success reading sites at individual
elementary school that is initially selected as an
shall serve as a model and as a resource to other e
its school district as those schools implement the

SECTION 3. {+ The University of Oregon shall re
implementation, longitudinal progress and results o
Reading Initiative to the Governor, the Superintend
and the appropriate legislative committees. + }

SECTION 4. {+ During the 2001-2003 and 2003-200
of Oregon shall include in the reports required by
a review of the pilot project created pursuant to s

SECTION 5. {+ (1) During the 2001-2003 and 2003
the Early Success Reading Initiative, the Departmen
grants to school districts for a pilot project to e
reading sites in individual schools as provided und
Act.

(2) If grants are awarded, the grants shall be aw
districts with the lowest scores on the statewide a
administered to third grade students during the 200
school district that receives a grant shall use the
early success reading site at an elementary school

(3) The State Board of Education may adopt any ru
implementation of this section.

(4) The Department of Education may seek and acce
donations from any source and federal funds to supp
Reading Initiative. + }

SECTION 6. {+ This 2001 Act being necessary for
preservation of the public peace, health and safety
to exist, and this 2001 Act takes effect on its pas
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California Readinq Initiatives

Related to Pre-service [Institutions of Higher Eatipn]

RICA: Reading Instruction Competence Assessment
Education Code Section 44283

44283.1 (a) The Legislature hereby recognizes that teaotpetence in reading
instruction is essential to the progress and aem@nt of pupils learning to read in
elementary and secondary schools. It is the irdktite Legislature that the commission
develop a reading instruction competence assessmeargasure the knowledge, skill,
and ability of first-time credential applicants wace not credentialed in any state who
will be responsible for reading instruction.

(b) The commission shall develop, adopt, andiagter a reading instruction
competence assessment consisting of one or mdrarments to measure an individual's
knowledge, skill, and ability relative to effectiveading instruction. The reading
instruction competence assessment shall measukadwdedge, skill, and ability of
first-time credential applicants who are not crdgded in any state that the commission
determines to be essential to reading instructimhshall be consistent with the state's
reading curriculum framework adopted after July§996, and the Reading Program
Advisory published by the State DepartmenEdtication in 1996. The commission
shall perform the following duties with respectiie reading instruction competence
assessment:

(1) Develop, adopt, and administer the assessmen

(2) Initially and periodically analyze the vatygland reliability of the content of the
assessment.

(3) Establish and implement appropriate passaages on the assessment.

(4) Analyze possible sources of bias on thessssent.

(5) Collect and analyze background informatioovled by first-time credential
applicants who are not credentialed in staye who participate in the assessment.

(6) Report and interpret individual and aggredaissessment results.

(7) Convene a task force to advise the commssiothe design, content, and
administration of the assessment. Nottless one-third of the members of the task
force shall be classroom teachers withieegperience in teaching reading in the
early elementary grades.

(8) Prior to requiring successful passage ofgsessment for the preliminary multiple
subject teaching credential, certify thHabathe teacheeducation programs
approved by the commission pursuant toi@edd227 offer instruction in the
knowledge, skills, and abilities requiredthe assessment.

(c) Commencing on the earliest feasible date eésrohined by the commission,
the requirements for issuance of the preliminarytipla subject teaching credential, as





set forth in subdivision (b) of Section 44259, shatlude successful passage of one
of the following components of the reading instrmetcompetence assessment:
(1) A comprehensive examination of the knowledgd skill pertaining to effective
reading instruction of the credential aqgoit.
(2) An authentic assessment of teaching skiits@dassroom abilities of the credential
applicant pertaining to the provision tieetive reading instruction.

(d) The reading instruction competence assessisisubject to
the provisions of Sections 44235.1 and 44298.

44283.2. (a) Commencing on January 1, 2000, prior to titealnssuance of a specialist
teaching credential in speceducation pursuant to Section 44265, except as provided in
subdivision (b) a first time credential applicarfiious not credentialed in any state
shall be required to demonstrate that he or sheeplate reading instruction competence
assessment developed pursuant to Sedd@a3.

(b) This section shall not apply to an applicamtdn Early Childhood Special
Education Certificate or Early Childhood Speci@tlucation Credential, which
authorizes the holder to provide educational sess/to children from birth through pre-
kindergarten who are eligible for early interventgpeciakducation and related
services.

Reading Instruction Competence Assessment. California Education Code. 844283. (n.d.)
Retrieved  July 17, 2008 from http://www.leginfo.ca.gov/cgi-bin/displaycode?section=
edc&group=44001-45000&file=44280-44298
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EDUCATION CODE
SUBTITLE F. CURRICULUM, PROGRAMS, AND SERVICES
CHAPTER 28. COURSES OF STUDY; ADVANCEMENT

SUBCHAPTER A. ESSENTIAL KNOWLEDGE AND SKILLS; CURRI CULUM

§ 28.001. PURPOSE. ltis the intent of the legis lature
that the essential knowledge and skills developed b y the State
Board of Education under this subchapter shall requ ire all
students to demonstrate the knowledge and skills ne cessary to
read, write, compute, problem solve, think critical ly, apply
technology, and communicate across all subject area s. The
essential knowledge and skills shall also prepare a nd enable all
students to continue to learn in postsecondary educ ational,
training, or employment
settings.

Added by Acts 1995, 74th Leg., ch. 260, § 1, eff. M ay 30, 1995.

§ 28.006. READI NG DI AGNCSI S. (a) The commissioner
shall develop recommendations for school districts for:

(1) administering reading instruments to diagnos e
student reading development and comprehensio n;

(2) training educators in administering the read ing
instruments; and

(3) applying the results of the reading instrume nts
to the instructional program.

(b) The commissioner shall adopt a list of readin g
instruments that a school district may use to diagn ose student
reading development and comprehension. A district- level
committee established under Subchapter F, Chapter 1 1, may adopt
a list of reading instruments for use in the distri ctin
addition to the reading instruments on the commissi oner's list.

Each reading instrument adopted by the commissioner ora
district-level committee must be based on scientifi C research

concerning reading skills development and reading c
A list of reading instruments adopted under this su
provide for diagnosing the reading development and
of students participating in a program under Subcha
Chapter 29.

(c) Each school district shall administer, at the

omprehension.
bsection must
comprehension
pter B,





kindergarten and first and second grade levels, ar
instrument on the list adopted by the commissioner
district-level committee. The district shall admin
reading instrument in accordance with the commissio
recommendations under Subsection (a)(1).

(c-1) Each school district shall administer at th
beginning of the seventh grade a reading instrument
the commissioner to each student whose performance
assessment instrument in reading administered under
39.023(a) to the student in grade six did not demon
reading proficiency, as determined by the commissio
district shall administer the reading instrument in
with the commissioner's recommendations under Subse

(d) The superintendent of each school district sha
(1) report to the commissioner and the board of
trustees of the district the results of the

reading instruments;

(2) report, in writing, to a student's parent or
guardian the student's results on the readin

instrument; and

(3) using the school readiness certification sys
provided to the school district in accordanc
with Section 29.161(e), report electronicall
each student's raw score on the reading

instrument to the agency for use in the sc

readiness certification system.

(d-1) The agency shall contract with the State Ce

Early Childhood Development to receive and use scor
Subsection (d)(3) on behalf of the agency.

(e) The results of reading instruments administer

this section may not be used for purposes of apprai
incentives under Chapter 21 or accountability under

() This section may be implemented only if funds

appropriated for administering the reading instrume
other than local funds, may be used to pay the cost
administering a reading instrument only if the inst
the list adopted by the commissioner.

(g) A school district shall notify the parent or
of each student in kindergarten or first or second
determined, on the basis of reading instrument resu
risk for dyslexia or other reading difficulties. T
shall implement an accelerated reading instruction
provides reading instruction that addresses reading
to those students and shall determine the form, con
timing of that program. The admission, review, and
committee of a student who participates in a distri
education program under Subchapter B, Chapter 29, a

eading
or by the
ister the
ner's

e
adopted by
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Section
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not perform satisfactorily on a reading instrument
section shall determine the manner in which the stu
participate in an accelerated reading instruction p
this subsection.

(g-1) A school district shall provide additional
instruction and intervention to each student in sev
assessed under Subsection (c-1), as appropriate to
student's reading skills in the relevant areas iden
through the assessment instrument. Training and su
activities required by this subsection shall be pro
regional education service centers and teacher read
established under Section 21.4551, and may be provi
public and private providers.

(h) The school district shall make a good faith e
ensure that the notice required under this section
either in person or by regular mail and that the no
and easy to understand and is written in English an
parent or guardian's native language.

(i) The commissioner shall certify, not later tha
of each school year or as soon as practicable there
whether sufficient funds have been appropriated sta
the purposes of this section. A determination by t
commissioner is final and may not be appealed. For
certification, the commissioner may not consider Fo
School Program funds.

(1) No more than 15 percent of the funds certifie
commissioner under Subsection (i) may be spent on i
costs. The commissioner shall evaluate the program
to meet the standard of performance under Section 3
and may implement sanctions under Subchapter G, Cha
commissioner may audit the expenditures of funds ap
for purposes of this section. The use of the funds
for purposes of this section shall be verified as p
district audit under Section 44.008.

(k) The provisions of this section relating to pa
notification of a student's results on the reading
and to implementation of an accelerated reading ins
program may be implemented only if the commissioner
that funds have been appropriated during a school y
administering the accelerated reading instruction p
specified under this section.

Essential Knowledge and SKills; Curriculum, Texas Education

Retrieved July 17, 2008 from

http://tlo2.tlc.state.tx.us/statutes/docs/ED/content/htm/ed.002.00.000028.00.htm#28.006.00
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Policy 2418 Fegulations for the Educadon of Students with Exceptionalities

TITLE 126
LEGISLATIVE RULE
BOARD OF EDUCATION

SERIES 16
REGULATIONS FOR THE EDUCATION OF
STUDENTS WITH EXCEPTIONALITIES (2419)

2126-16-1. General.

1.1. Scope. These policies and procedures apply to preschool, early childhood, mmddle
childhood, adelescent and adult students whose educational programs require special education
and related services. These apply to three year olds, as of their third barth date, through five year
olds with disabilities, students with disabilites ages five through twenty-one, zll exceptional
gifted students m grades nine through twelve and to all gifted students m zrades cne through eight
as specified. PFights under these regulations cease to apply at the end of the school year in wlich
the student tums twenty-one vears of age, that 15, the vear in which the smdent i3 twenty-ons
years of age prior to September 1 or the student has met graduation requirements for a standard
high school diploma.

1.2, Authonty. W. Va. Const., Article XII, §2, W. Va. Code §518-20-1 et seq.. and the
Individuals with Disabilities Education ]Zmprmement .—"u:l: of 2004, Public Law 102-445.

1.3, Filing Date. Aungust 13, 2007
1.4, Effective Date. September 11, 2007

1.5. Repeal of Former Fule. This legislative rule amends W. Va. 126C5E.16, West Virgima
Board of Education Policy 2419, Regulations for the Educarion of Students with Exceprionalifies,
filed Apnl 16, 2007 and effective May 16, 2007

3126-16-1. Purpose.

2.1. The Individuals with Disabilities Education Improvement Act of 2004, Public Law 108-
446, hersin after referred to as IDEA 2004 and the IDEA regulations (34 CEE Part 300), requre
that the State set forth policies and procedures to demonsmrate that the State has established a goal
providing full educational opporiumty to all smdents with disabihiies whe are residents of West
Virginia, aged birth through twenty-one years of age and a detailed timetable for accomplishing
that E:-i}al The State of West Virginia affirms the gc:nal to provide full educational oppornmities by
2014 for all students with disabilities, aged barth through twenty-one years of age. residing within
its junisdiction. The State works toward the realization of this goal through the ]IIl]:IlEI:IlE'IlII:atl-D]l
of and compliance with, IDEA 2004 and any subseqguent reauthorization, state pelicies and
procedures and the mmplementation of the West Virgimia Continmens Improvement and Focused
Momtornng System (CIFMS).
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Chapter 4 Elizibility

ELIGEILITY DETERMINATION: RESPONSE TO INTERVENTION

Definition: Response to Intervemtion (RTI) is the practice of providing high-guality
mstruction/intervention matched to student needs and using learming rate over fume and level of
performance to make important educational decisions [WASDSE, 2003]. It is a systematic
approach to suppeorting the diverse neads of students m both academic and behavieral demaimns
through differentiated mstuction and targeted imterventions based on ongoing assessments of
student performance. The ETI process 15 charactenized by procedures aligned with the steps of
preblem solving and docwments a student’s response o non-response to general education
mierventions and academic performance in companson to grade-level standards.

Components of Tiered Instruction and Intervention

Pesearch based practices that support the LTI approach include scientifically based curmicula and
mstruction, fiered mmstruction medels, progress montonng and formative assessment, systematic
analysiz of achisvement problems by problem selving teams and matching msmmctional
mierventions to specific skill deficits as evidenced by formative assessment.

A three-tier model of service delivery feamires mcreasing intensities of mmstruction m dirsct
proportion to shident needs. Embedded m each fier are research based instructional practices and
mierventions customized to increase student achievement of targsted skalls. Ongoing assessment
of student mastery of grade-level skills 15 fundamental, and frequent progress momtoring data are
used to identify appropriate target areas for suppert and mtervention.

Only after a smdent has been provided an opportunity to leam with the addinonal targeted
supperts provided withm a tiered instructional model should referral and eligibility for =peclal
education and related services be considered. Characteristics of a three-tier instructional model
are descnibed below.

Tier1

Tier 1 includes wmversal screemng of zll students fo determine levels of proficiency or mastery
of grade-level content, skills and knowledge. Screemings cccwr a minmmun of three times per
school vear. Imterventions in Tier 1 are aimmed at gensral education classroom instructional
procedures that enbance the core academic and'or behavior program.  Classrooms are
characterized by differentiated mstrction, use of scientific research based imstructional methods
and swategies, and ongoing progress momtoring of smdent performance. Students whe do not
achieve mastery on essemfial grade-level skills, as substantiated by assessment results, are
identifi=d for additional supports and mterventions at Tier 2.

Tier 2

The primary geal of Tier 2 15 to provide short-term intervention to support all sindents who need
strategic instmuction to achieve grade-level mastery. Tier 2 is supplemental mstruction provided
to students who do net respond sufficiently at Tier 1 to achieve grade-level competency. Tier 2
mstruction i3 in addition to the core mstruction and is provided to small groups of students (ie.,
one teacher to five students) with simular instictional needs.
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Interventions may be developed through a problem-solving approach (i.e, use of functional
academic or behavioral assessments to craft individualized interventions) or a standard treatment
pretocel (e use of a specific evidence-based practice/program). Tier 2 mstmction begins after
students have been identified as achieving below grade-level benchmarks and have demonstrated
a lack of response to Tier 1 interventions.

Smdents m Tier 2 receive small group mstmicton mn addition to the time provided to all students
m the core mstructional block. Explicit strategies that address specific skall deficits are used
Tier 2 interventions should be implemented for 8 minimum of two eight to twelve week periods,
but could be lenger depending on student progress toward benchmarks. Student progress toward
target skills 13 monmitored carsfully and frequeniy o Tier 2 to adjust instroction and ensure skill
mastery.

Tier 3

The third tier n the model i3 designed to provide intensive interventions to students whe de not
make sufficient progress even when provided Tier 2 small group supports. Tier 3 interventions
are providad in an even smaller group seting than Tier 2 or, as warranted, mdividual setings.
Progress momtorng ocours continually, and diagmostic assessments to determine specific skall
deficits are administered. Interventions at Tier 3 are considered long-term and may necessitate a
comprehensive evaluation to determine the need for special education and related services.

The Role of the Interventionist

The role of the mterventicnist should be filled by educaters knowledgeable of scienfific research
based strategies and interventions. Fifieen percent of a distnet’s IDEA funds can be used for
early intervening services across K through 12, ie, IDEA funds can be used to provide early
miervention services to students not identified as disabled. It would be appropriate, therefore,
for a special educator whe 13 not managing a caseload at maxinmum standards fo fill the role of
mierventionist for stdents in the ETI process. The IEPs of students identified for special
education services and on the teacher’s caseload would be the prionity for this teacher; and the
nunber of students who are m the BTI process should not, in combination with [EP students.
resnlt i responsibilities that exceed the caseload linmuts specified in Chapter § of this polhicy.

Components of a Systematic Problem Solving Process

Svstematic problem solving refers te a set of procedures used by an instructional team to
examine and analyze the nature and seventy of a smdent’s academic or behavioral concem.
Parent participation is a key component in the process which includes the following components:

Froblem Descripfion

The student’s academic or behavioral concem 1s explained m cbjective, measurable terms. Both
the student and the leaming environments are analyzed through datz collection (e.g., classroom
walk-throughs, cbservations). The match or mismatch betwesn the leamer and his or her
learming environment 15 described.
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Data Collection and Problem Analysis

Data are cellected on the academic and‘or behavicral concems noted m the problem description.
Data must be collected over a period of time and must be representative of the student’s typical
academic performance and/or behavior m the learming environment. Data collection procedures
mmust be reliable, designed for mdividual student assessment and allow for repeated measurement
of the same skills or behavier over time.

Intervention Design and Implementation

Individual student interventions are designed by using the data collected over time. Interventions
are described in an mtervention plan that mecludes zoals, a progress momtenng plan, persons
responsible for implementation and intervention timelines.

Frogress Momitoring

Progress monitoring refers to a systematic, frequent collection of mdividual performance data.
The measures are repeated over time and charted for documentation purposes.

Evaluation af Infervenfion Resulis

Individual interventions must be analyzed for effectiveness. The mstructional team compares the
student’s mmfial level of performance to performance results achisved as a result of the specific
mtervention provided.
Eligibility Standards

Using an ETI process the EC mmst determune 51D based on the fellowing standards for
comparizon.  Each standard moust be discussed at the EC meeting and comesponding
documentation st be on file for each student.

Standard 1- Level of Learning

The first element in identifying & student with a specific leaming disability is whether the student
demonstrates low academic performance compared to same- gmde peers in response to general
classroom mstuetion that meludes grade-level leaming experiences, including appropriate
targeted interventions, based on state-approved standards m one or mere of the following areas:

Oral expression;

Listening n:-::umprehentmu
Written expression;

Basic reading skill:

Feading ﬂuen{*"', shalls;
Readmg comprehension;
Mathematics calculation: or
Mathematics problem solving.

e e
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The performance measure unsed to venfy this standard mmst be both representative of the
smdent’s cumenlum and useful for msmuctional planning. The student’s response fo validated
mstruction and intervention nmst be documented.

Documentation:

« Fesults of formative assessments admimstered pre- and post-interventions;
¢« Cumulative record reviews;

» Smdent class work samples; and

» Anecdotal teacher records.

Standard - Rate of Learning

The second element in wdentifying a student with a specific leamimg disability 15 whether the
smdent has made sufficient progress to meet age or state-approved grade-level standards in one
or more of the areas identfied in Standard 1 in response to carefully planned and explicitly
delivered mtervention mstruetion. The data used to determune 1f this standard has been met are
developed through ongoing progress momitoring of the student’s performance durnng an
mtervention pertod.

This standard 15 met when the smdent’s learming rate or g;rcm‘th toward target skills 1s
substantially below grade-level peers and. based on progress monitoring data (1.e., charting). a
reasomable rate of progress cannot be projected even when the student is provided =11pplemental
miervention instruction of reasonable miensity and duration.

Documentation:

+ Progress momtoring data collected before, dunng and after the provision of at least two
rounds of Tier 2 supplemental instruction; and

« Fecords mdicating specific interventions provided, mcluding frequency and duration
(e.g., tiered instruction plans).

Standard 3- Exclusion Factors

The final standard by which the EC may determine SLD eligibility 1s the assurance that the
student’s underachievement is not primarily the result of any of the following:

A vismal, hearmng, or motor disability;
Mental impairment;

Eehavior'emotional dizorder;

Chultural factors;

Environmental or economic disadvantage; or
Linuted English proficiency.

R

Documentation:

« Formal educational, cognifive and/or medical evaluation reports;
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+ Formative assessments and progress monitoring data; and
+ Functional academic and/or behavioral assessments.

Validating Underachievement

Asin determining all other areas of disability, the EC must ensure that the underachievement of
a student suspected of having a specific leaming disability 1s not due to lack of appropriate
mstruction m reading, mchiding the five essential components (l.e., phonemic awareness,
phontes, vocabulary, fluency, comprahension), written expression or mathematics and the team
must consider, as part of the evaluation described in Chapter 3, Section £, the following factors:

1. Data that demonstrate that prior to or as part of the refemral process, the smdent was
provided appropriate msouction i general education settings; and

2. Data-based documentation of repeated assessments of achievement at reasonable
intervals, reflecting formal assessment of student progress during instraction, which was
provided to the student’s parents {1.e., benchmark and progress monitoring data).

Ohservation Requirement

The student suspected of having a specific leaming disability must be observed in the leaming
enviromment, mcluding the general classroom sefting, fo document the smdent’s acadenuc
performance and behavior in the areas of difficulty. The EC must decide to:

1. Use mformation from an observation in routine classroom instruction and monitoring of
the student’s performance that was done before the student was referred for evaluation: or

2. Have at least one member of the evaluation team conduct an ebservation of the stadent’s
acadenuc performmance in the general classroom after the student has been referred for an
evaluation and parental consent iz obtamed.

In the case of a student of less than school age or out of scheoel, a group member nmst observe
the student in an environment appropriate for a smdent of that age. The purpose of the
chservation i3 to document how the academic concem impacts the stodent’s acadenuc
performance. The observation mmst also document the name and title of the abserver and the site,
date and duration of the observation.

Evaluation Components

If using the BETI process, it is peruitted, but not required, that the EC consider a pattem of
sirengths or wesknesses, or both, relanve to ntellectual development if the evaluanon group
considers that information relevant to an identification of a specific leammng disability. The maost
useful procedures for gathering cognitive functioning information must be considered.

Felevant to reading difficulties, the individual evaluation process should explicitly target areas
{z.z., phonological coding, phonelogical awareness, wverbal memory) related to reading
(Vellutino et al., 2004) and provide direction for meaningful classroom reading instruction and
mtervention. Assessments that focus on specific features of a student’s reading difficulty rather
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than global measures of reading (i.e., grade level equivalencies) are more useful in diagnosing
specific skill deficits and strengths and mforming the mstructional process. For example, if
literacy screening data indicate pervasive difficulties in the area of phonemic awareness, the
formal evaluation battery might include in-depth assessments of phonological awareness,
phenelogical memeory and rapid nanung strengths and weaknesses.

For many students suspected of having specific leaming dizabilities, a careful assessment of
speech and langnage related skills may be indicated. For students who experience leaming
problems associated with the acqusiion of fundamental reading skalls, the evaluation battery
may mchade speech and languagze skalls (1.e., artienlabion, syntax, semantics and
expressive/Teceptive language) as well as executive fimctioning skills (e.g., planming,
organization, attention to detail, reasoning and problem solving).

Documentation of Student Response to Intervention

A thorough review of the following types of documentation will assist the EC in 1ts eligibility
determinztion. Most of this infonmation 13 gathered and recorded throughout the natural course
of a student’s instruction and intervention and does not necessarly constitute addifional
paperwork requirements.

« A chronclogy of the student’s educational ustory {1e., preschoel parficipation, grade
retention, special education services, cummlative attendance).
Benchmark and progress monitoring data {e.g., DIBELS graphs).
Specific documentation of the nature and mtensity of general classroom mstruction that
mcludes the five essential components of reading (e.g.. lesson plans).

« Comprehensive documentation of the nature (1.e., group size), frequency and duraton of
mtervention mstruction results (e g., Tier IT intervention plans).

+« Addifional achievement/performance data {e.g., results of informal classroom
assessments, teacher observations, grades, behavior data).

+ Formal evaluation reports.

Written Eeport Requirements: SLD Team Report
The 51D Team Feport must contain a statement of:

1. Whether the student has a specific learming disability;

2. The basis for makmg the detenmination, ||:u:1ud.u.1g an assurance that the defermunation has
been made in accordance with reqmred evalmation procedures specified in Chapter 3,
Section £;

3. The relevant behavior, if any, noted during the observation of the smdent and the

relationship of that behavior to the student’s academic functioning; and

The educationally relevant medical findings, 1f any;

Whether:

a. The stmdent doss not achieve adeguately for the sindent’s age or to mest state-
approved grade-level standards; and

b. The student does not make sufficient progress to meet age or state-approved grade-
level standards; or

L
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c. The student exhibits a pattern of strengths and weaknesses In performance,
achievement, or both, relative to age, state-approved grade-level standards or
imtellectual development.

G. The determunation of the group concerming the effects of a visual, heanng, or motor
dizability; mental impaimmment; emotional disturbance; or limuted English proficiency on
the student’s achievement level.

Dissenting Opinions:

This report must be dated and evaluation team members must certify in wnting whether the
report reflects each team member’s conclusions. If the report does not reflect an individual team
member’s conclusions, that team member mmst submit a separate statement presenting the
member’s conclusions.

Parent Notice Reguirements

If a student has participated m an ETI process, the district must document that the student’s
parents were notified about the following:

1. The state’s policies regarding the amount and natre of student performance data that
would be collected and the general education services that would be provided;

2. Strategies for increasing the student’s rate of leaming; and

3. The parents’ right to request an evaluation at any time throughout the ETI process.

ELIGIBILITY DETERMINATION: SEVERE DISCEEPANCY MODEL

Districts may use the severe discrepancy model unfil the ttimelines listed below become effective
according to each school’s” specific grade level configuration:

* Elementary Schools June 30, 2002
« MNhddle Schools Tune 30, 2010
* High Schools June 30, 2011

Using a severe discrepancy formula, the EC may determine SLD based on the following
documentation:

+ Generzl intellectnal finchioning at or above one standard dewiation below the mean, in
consideration of 1.0 standard errer of measurement: and

+ A severe discrepancy between achievement and intellectual abality in one of more of the
following areas:

Oral expression;
Listening comprehension;
Written expression;

Basic reading skill;
Feading fluency skills;
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f Eeading comprehension;
g. Mathematies caleulanon; or
h. Mathematics problem solving.

The discrepancy is determined by a comparison of age-based standard scores of sbility and
achievement. A regression formula is used to determine the seventy of the discrepancy.

A severs discrepancy 15 defined as a minmoum of 1.75 standard dewiations difference, taking
regression and 1.0 standard emror measurement mto account. A method utihzing the standard
error of the difference scores shall be used only if the technical data {1.e., test comelations)
necessary to account for the effect of regression are not available.

The EC may deternune S5LD ehigibility only with the assurance that the student’s
underachisvement is not primarily the result of any of the following:

A wvisual, hearing or motor disability;

Mental imparrment;

Emetionalbehavioral diserder;

Cultural factors;

Envirommental or economic disadvantage; or
Limuted Englizh proficiency.

R

Validating Underachievement

Asin determiming all other areas of disabality. the EC must ensure that the underachievement of
the smdent suspected of having a speaific lea.mmE disability 15 not due to lack of appropriate
mstruction m reading, mn:luu:llnE the five essential components (Le., phonemic awareness,
phonics, vocabulary, ﬂueun:}', ::l:-mprehensmu]: WIliten expression or mathematics and the team
must consider, as part of the evaluation deseribed in Chapter 3, Section £, the following factors:

1. Data that demonsirate that prior fo or as part of the refemral process, the smdent was
provided appropriate mstmction in general education settings; and

2. Data-based documentation of repeated assessments of achievement at reasonable
intervals, reflecting formal assessment of student progress during instroction, which was
provided to the student’s parents {1.e., benchmark and progress monitoring data).

Observation Requirement
The student suspected of having a specific leamung disability must be observed in the leaming
enviromment, mcluding the general elassroom setting, to document the smdent’s academnic

performance and behavior in the areas of difficulty. The EC mmust decide to:

1. Use mformaton from an observation in rouine classroom mstruction and momtoring of
the student’s performance that was done before the student was refermred for evalnation; or
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2. Hawve at least one member of the evaluation team conduct an cbservation of the stadent’s
academic performance in the general classroom after the student has been referred for an
evaluation and parental consent 15 obtamed.

The purpose of the observation 15 to document how the academic concem mmpacts the student’s
academic performance. The observation nmst alse document the name and title of the cbserver
and the site, date and duration of the observation. In the case of a student of less than school age
or out of school, a group member st observe the student in an envirenment appropriate for a
stiudent of that age.

Written Eeport Requirements: 5LD Team Report
The SLD Team Feport must contain a statement of:

1. Whether the student has a specific leaming disability;

2. The basis for making the determunation, including an assurance that the determunation has
been made in acecordamce with required evaluation procedurss specified in Chapter 3,
Section £

3. The relevant behavior, if any, noted during the observaton of the smdent and the

relationship of that behavior to the student’s academic functioning;

The educatonally relevant medical findmgs, 1f any;

Whether:

+ The student doess not achisve adeguately for the student’s age or fo mest state-
approved grade-level standards; and

s The student does not make sufficient progress to meet age or state-approved grade-
level standards; or

« The smdent exhibits a pattern of sirengths and weaknesses mn performance,
achisvement, or both, relative to age, state-approved grade-level standards or
mtellecmal development.

6. The determination of the group concerning the effects of a visual, hearing, or motor
dizability; mental impammment; emotional disturbance; or limited English proficiency on
the student’s achievement level.

S

Dissenting Opinions

The wrntten report must be dated and evaluation team members nmmst ceriify in wnting whether
the report reflects each team member’s conclusions. If the report does not reflect an mndividual
team member’s conclusions, that team member nomst submit a separate statement presenting the
member’s conclusions.

AL Speech/Language Impairment

Definition: A speechlanguage impainment mesns a speech/language mmpairment such as
stittering, mapaired arficnlation, a language impaimment or & volce mpainuent that adwversely
affects a smdent’s educational performance. See Appendx B for Documentation of Adverse
Effects on Educational Performance for Students with Speech/language Disorders.
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EXECUTIVE SUMMARY
AND

Professional Development Brief

FOR
WEST VIEGINIA BOARD OF EDUCATION POLICY

Policy Number and Title: Policy 2510: Eegulations for Education Programs

Background: Revisions are needed m Policy 2510 to allow local school districts greater
flexibility mn the implementation of the rigorous academic standards and high qualty programs
that characterize West Virginia's 21% century teaching and leaming imitiative. The mtent of
these proposed revisions 15 to place the focus on providing students with excellent learning
opporiunities that result in student mastery of West Virmimia's high quality content standards and
objectives (C30s) rather than on a prescriptive compliance language that may discourage 217
cenfury creativity and mnovation. Thus, these revisions are designed to allow counties more
flexibility in the implementation of a rigorous curriculum that is tailored to the 1m1que needs and
constraints of each school without compromising the intent and spinit of the 21" teaching and
learning initiative.

These revisions have been reviewed by stakeholder groups whose members represent the broad
spectrum of educational mterests. Propesed revisions include removing resinictive langmage
requinng G0 minutes of daily unintermipted reading at grades 3-4. allowimng counties/schools
greater latitude in scheduling appropniate learning opportunities for students. The regquirement
for a 225 mmute bleck for core courses for grades 53-8 was removed and replaced with langunage
that requires a 180 munute bleck for core courses, again to allow greater local flexibility for
scheduling learming opportunities for smdents. Pr-::u]:losed revisions also remove the grade 5-8
requirement for annual mmplementation of programs andfor separate courses in adnsnn
gmdance and counseling, career EEPI{I-IEII{I']J. and technology. Pelicy language was revised to
u:l:anﬁ the recommendation that all students in the professional pathwa*'.. be enrclled i Algebra I
in 8% grade. Policy language remains that requures a foreign language to be offered for smdents
in grades 7 and 8, but removes prescriptive langnage that requires counties to use the “1A m
grade 7 and 1 B m grade 8" schedulmgz option. At grades 9-12, language was revised to allow
Life Science and Earth Science to satisfy the requirement for chemmstry for 9® graders entering in
2008-09 and 2008-10. allowmg more time for distncts to secure chemistry teachers and lab
facilities. Language requiring a college transition English course was removed and language was
added to allow counties to determine options for students who need additional time to
successfully complete Algebra I and to allow counties to grant up to two math credits for
students’ successful course completion. Language requiring a specific sequence for required
social studies courses was added, and langunage was revised to allow state-approved Career
Technical Education courses to satisfy the Arts requirement for graduation.

Major Revisions or Reasons for New Policy:

s Reading requirement for grades 3-4: Policy language was revised to allow local flexibility in
the scheduling of &8 90 numute uninterrupted reading block that may nclude reading and
language arts instruction provided through whole group, small group and reading center
activities.






3.3. Primary Elementary (K-2) - The focus for k-2 13 building strong reading. Englsh
language arts, and math skills. Leaming envircnments shall be print rich and provide
manipulatives for hands-on learning i mathematics. Children i kindergarten through 2°° erade
span a broad spectrum of development. The developmental level of each child i3 significant m
the offenng of daily mstruction. Teachers shall utilize a vanety of teaching strategies, including
the integration of technology, to assure that all children are mastering the 21% century content
knowledge and skills.

331 Primary Elementary (E-2) Programs of Study
Chart II: Primary Elementary (K-1)

In k-2 classrooms, the given content areas are taught
daily. It 15 required, in accordance with scientifically
| based reading research, shieh that at a mimmum. a Reading and English Language Arts
daily-ummnterrupted 90 minute readingEnglish Mathematics

| lanpuage arts bleck be  scheduled durng which
students are actively engaged m leammng through
whole group, small proup and reading center activities.
A mimimum of 60 minutes of daly mathematics
mstruction 15 required.

In k-2 classrooms, not less than 30 minutes of physical
| education—ncloding  physical exercise and age
appropriate physical activities, for not less than three
days a week shall be provided. Schools which de not
currently have the pumber of certified physical Physical Education
education teachers or required physical setting may
develop alternate programs that will enable cumrent
staff and physical settings to be used to meet the
physical education requirements. The alternate
programs shall be submitted to the WVDE and the
Healthy Lifestyle Council for approval.

All content areas may be mtegrated into classroom Science
mstructon and must be tanght 1o a manner that Social Studies
supports the acqusition of strong reading. language Visual Art

arts and mathemanes slalis. Specific content area Music
mstruction in the given content areas may or may not Health

be offered daily. Sufficient emphasis nmst be placed Learning Skills and
on the given content areas to ensure that students Technology Toels

master content knowledge and skills as specified m the
21" century content standards and objectives for sach
subject.

West Virginia Department of Education. (n.d.). Executive ~ Summary and Professional
Development Brief for West Virginia Board of Education Policy. Charleston, WV: Author.
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TITLE 126
LEGISLATIVE RULE
BOARD OF EDUCATION

SERIES 44A
11" CENTUEY EEADING AND ENGLISH LANGUAGE ARTS CONTENT STANDAEDS AND
OBJECTIVES FORE WEST VIRGINIA 5CHOOLS (I510.1)

E116-44A-1. General

1.1. Scope. — West Virginiza Beard of Education Folicy 2310 provides a defimition of a delivery system for, and an assessment and
accountability svstem for, 2 therough and efficient education for West Virginia pubhic school students. Poliey 2520.1 defines the content standards
{or instroctionzl goals) and objectrves for the reading and English language arts as required by W. Va. 126C5E42 (Poliey 23100,

1.2, Awthority. — W. Va. Constitution, Artiele XTI 52, W. Va. Code §518-2-3 and §18-9A-22.
1.3. Filing Date. — Movember 15, 20068,
1.4, Effective Date. -- July 1, 2008,
1.5, Eepeal of former rule. - This lagislative mile repeals and replaces W. Va. 126C5E444 "Feading and Englizh Language Axtz Content
Standards and Olbjectrves for West Virgiua Schools (2520.1)7 filed February 25, 2003 and effectrve July 1, 2002,

5116-44A-2. Purpose,
2.1. This policy defines the content standards and objectives for the programs of stody required by Pelicy 2510 in reading and Englich
lanzuaze arts.

126-44A-3, Incorporation by Reference,

3.1. A copy of 21" Centwry Feading and English Language Arts Content Standards and Objectrves for West Virginia Scheols is attached and
meorporated by refarence mio this policy. Coples mav be obfained mn the Office of the Secratary of State and m the Wast Virginia Dapartment of
Education, Office of Instrectionzal Services.

£126-44A-4. Summary of the Content Standards and Objectives,

41, The West Virgnua Board of Education has the responsibality for establishing high quality standards pertaining fo zll educational
standards pertamung to all education programs (W . Va. Code $18-24-22% The content standards and objectrves provide a focus for teachers to
teach and studenis to leamm those skills and competencies essential for future success m the workplace and further education. The document
mcludes content standards for reading and Englizh lansuaze arts; an explanation of terms; objectives that reflact a rigorous and challenging
curriculum; and performancs desenptors.





West Virginia Department of Education

West Virginia Board of Education Policy
2520.1
21%" Century Reading and English
[anguage Arts Content Standards and
Objectives for West Virginia Schools

Steven L. Paine
State Superintendent of Schools





Foreword

A 21% century reading and English language arts curriculum is an increasingly important aspect of developing learners
prepared for success in the 21% century. Thus, the West Virginia Board of Education and the West Virginia Department of
Education are pleased to present Policy 25620.1, 21 Century Reading and Englizsh Language Arts Content Standards and
Objectives for West Virginia Schools. The West Virginia Reading and English Language Arts Standards for 21% Century
Learning includes 21% century content standards and objectives as well as 21 century standards and objectives for
learning skills and fechinology tools. This broadened scope of curriculum is built on the firm belief that quality engaging
instruction must be built on a curriculum that triangulates rigorous 21% century content, 24% century learning skille and the
use of 21% century technology tools.

Committees of educators from across the state convened to revise the content standards and objectives. The overarching
goal was to build a rigorous, relevant and challenging reading and English language arts curriculum that would prepare
students for the 21% century. West Virginia educators, including regular classroom teachers, special education teachers,
and teachers representing higher education institutions played a key role in shaping the content standards to align with
national standards, rigorous national assessments and research and best practice in the field of reading and English
language arts education. The contribution of these professionals was critical in creating a policy that is meaningful to
clazsroom teachers and appears in a format that can easily be used and understood.

Policy 2520.1 is erganized around the three major components of a standards-based curriculum: learning standards,
instructional objectives and performance descriptors. The learning standards are the broad descriptions of what alf
students must know and be able to do at the conclusion of the instructional sequence. The accompanying grade-level
objectives are specific descriptors of knowledge, skills and attitudes that when mastered will enable the student to attain
the standard. The instructional objectives guide instructional planning and provide a basis for determining appropriate
assessments, instructional strategies and resources. The performance descriptors provide the basis for assessing overall
student competence of grade level standards. The performance descriptors define the five student performance levels
ranging from novice to distinguished. With the ultimate goal of “learning for all,” these descriptors allow the teacher,
students and parents to judge the level of student proficiency in each 21% century learning standard.

In combination, the uwse of learning standards, instructional objectives and performance descriptors become a
comprehensive guide for delivering a rigorous and relevant reading and English language arts curriculum to all West
Virginia studentz. These elements, when used to guide the instructional process and when deliverad with the creativity and
instructional expertise of West Virginia teachers, will become a powerful resource for preparing students to meet the
challenges of the 21% century.

Steven L. Paine
State Superintendent of Schools





Explanation of Terms

Content Standards are broad descriptions of what students should know and be able to do in 3 content area. Content standards describe what
students’ knowledges and skills should be at the end of a K-12 sequence of study.

Ohbjectives are incremental steps toward accomplishment of content standards. Objectives are listed by grade level and are organized arcund the
content standards. Objectives build across grade levels as students advance in their knowledge and skills.

Performance Descriptors describe in narrative format how students demonstrate achievemnent of the content standards. West Virginia has
designed five performance levels: distinguished, above mastery, mastery, parial mastery and novice. Performance Descripiors serve wo
functions. Instructionally. they give feachers more information about the level of knowledge and skills siudents need o acquire. Performance
levels and descriptors are also used to categorize and explain student performance on statewide assessment instrumenis.

Numbering of Standards
The number for each content standard is composed of four parts, sach part separated by a pericd:
# fhe confent area code is RLA for Reading and English Language Ans.
#  fhe letter 5, for Standard,
#* the grade level (exceptions are Journalism and Speech 1), and
# the standard number.
lustration: RLA.S.4.71 refers to fourth grade reading and English language ars conient standard 1.

Numbering of Objectives
The number of 2ach chjective is composad of five paris, each part separated by a period:
# fhe content area code (RLA for Reading and English Language Arts),
#  fhe letter O is for Obhjeclive,
# the grade level (exceptions are Journalism and Speech ),
+ fthe number of the content standard addressed, and
# fhe objective number
lustration: RLA GG 2.3 refers to a reading and English language arts sixth grade objective that addresses standard #2 in reading and
English languags arts, the third cbjective listed under that standard.

MNumbering of Performance Descriptors
The number for each groug of three perdformance descriptors is composed of four paris, each part separated by a perod:
# the content area (FLA for Reading and English Languags Arts).
# fhe letters PO are for Performance Descriptors,
# fhe grade level (See exceptons noted above for grade level under numbsering of ohjectives), and
+ fhe standard number.
lustration: RLA.FD.8.2 refers to reading and English languages arts performance descriptors for ninth grade, content standard #2.

i





Unigue Electronic Numbers (UENs)
Unigque Electronic Mumbers {or UEMNSs) are numbers that help to electronically identify, categorize and link specific bits of information. Once Policy
25201 is available on the Web, each standard, 2ach objective and each group of five perdformance descriptors will have a Unigue Elecironizc

Mumber (UEM} that will atways remain the sams.

The codes printed in Policy 25820.1 form the basis of the UENs. The only additional set of numbers that will be added fo each code to formulate its
UEN will be a prefic that indicates the year and month that a paricular version of Palicy 25201 is approved by the State Board of Education.

The prefix for the UENs for each content area in Policy 2520.1 is noted at the fop of each page containing standards, objectives and perffiormance
descriptors.  As sections of 2520.1 are revised, UENs will be changed to reflect the new approval dats.

UEMs {Unigue Electronic Mumbers) are unique numbers that facilitate implementation of WY Standards into Elecironic formats such as Databases
and XML Files. The W\ Depariment of Education encourages everyone who is going to use the WY 21" Century Content Standards in any kind of
glectronic distribution, alignment, or software develogment to use the UENs so that all efforts can be cross-referenced and thers is consistency

across inifiatives.

ustration: The UEN for fifth grade reading and English language arts standard #2 will be 200802 RLA S 5.2
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Abbreviations

Confent Areas
RLA Reading and English Language Arts

High School Courses

Reading and English Language Arts
JH Jaumalism

SF Speesch

Other Abbrewiations
PD Performance Descriptors
a Objective
5 Standard (Content Standard)





READING AND ENGLISH LANGUAGE ARTS - Policy 2520.1

The Reading and English Language Aris content standards, objectives and performance descripiors were developed in three major strands: 1)
reading, 2) writing and 3} listening, speaking, media literacy. Each strand provides a clear description of what the students in kindergarten through
twelfih grade should know and be able o do. The curriculum through the grade levels i= ordered to allow for foundational content and a
scaffolding process to ensure a rigorous and challenging program of studies for all students. The conient standards, objectives and performance
descriptors defined herein will serve o ultimatzly promote a more literate West Virginia socisty.

A multitude of references was considered o support the development of the Reading and English Language Arts curriculum including MAEP, ACT,
SaT, 29 Century Learning, Imternaticnal Reading Association, Mational Coundil of English and nationally recognized research. Each refersnce
was reviewsd and its relevance was defermined in order to produce 3 more challenging curriculum for West Virginia students.

Considerations in the development of the Reading and English Language Arts K-12 curriculum included the rigor and challengs that is comparable
to national and infernational language arts standards and successful performance on national and infernational language arfs assessmenis. The
curriculum progresses through the grade levels in a spiraling effect to ensure both a complete mastery of each strand and an opporiunity to attain
the distinguished level of performance. The Reading and English Language Arts program emphasized attention to content and glebal awarsnsss.
Crucial components of the curriculum invohiee use of literary and informational texts in language arfs and across the curriculum disciplines as thess
=kills are essential in comprehending all curricular arsas.

The three major content strands have defined objectives that explain what the student should know. The objectives mowve from the literal level of
identifying and recognizing information to the more complex skills of analyzing and evaluating. Whean applying the objectives, all bulleted items
must be taught. The abbreviation, =.g., indicates examples for teaching the objectives. Furthermaore, the teacher is strongly encouraged 1o review
the objectives of the pervious grade level to serve as a starting point for review and maintenance in the spiraling curmculum.

Reading and English Language Arts Content Standards K-12

Standard 1: Reading

The development of proficient reading skills is crfical for mastering academic content, succeeding in school and fulfilling life's potential. Students
will use skills o read for [terary experience, for information and o perform a task. In order to build the foundational skills of reading, students will
master the essenfial components of reading: phonemic awarensss, phonics, background knowledgefvocabulary, high fregquency wordsfluency,

comprehension and written application. Frequent inferaction with a broad array of gualty [terature, informational text and diverse media will
encourage an appreciation for the powsr of the written and spoken word.

Standard 2: Writing

Students will apply writing skills and sfrategies to communicate effectively for different purposes.  They will use the writing process by
approprately applying the crganization of ideas, development of main ideas and supporting details, varied sentence siructure, word choice and
mechanics. Using a variely of print and media sources, students will select, organize and evaluate for research purposes.

21st Century Social Studies Content Standards and Objectives for West Virginia Schools.  Retrieved July 17, 2008 ftrom
http://wvde.state.wv.us/policies/p2520.4_ne.doc
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