Archived Information

Helping Hispanic
Students Reach High
Academic Standards



grace.payne





Helping Hispanic Students Reach
High Academic Standards:
An Idea Book

Lisa Weiner
Mary Leighton

Janie Funkhouser

With assistance from:

Jill Bangser
Juan Espino

Jill Frankfort

Miriam Gonzales

Derek Riley

Dwayne Smith

Jenny Suh

Karen Walking Eagle

September 1, 2000

Contract EA94053001

The opinions expressed herein do not necessarily reflect the position or policy of the U.S. Department of Education, nor should
it be assumed that the recommended practices constitute compliance standards with current federal law.



Acknowledgments

Helping Hispanic Students Reach High Academic Standards is part of a series of Idea Books
developed and disseminated under the auspices of the U.S. Department of Education. The
Idea Book series is designed to help schools and communities work together to strengthen
education so that all students have the opportunity to achieve high academic standards.

In completing this Idea Book, we benefited greatly from the ideas and insights of numerous
teachers, principals, state and local education agency representatives, technical assistance
providers, and program providers. These and others generously answered our questions,
described their experiences, and directed us to other outstanding examples of high-quality
education for Hispanic students. We are grateful to all these people for their help.

We wish to express special appreciation for the help we received throughout the project
from our talented PSA colleagues. Lisa Weiner, Mary Leighton, and Janie Funkhouser
were the main writers. Jill Bangser, Juan Espino, Jill Frankfort, Miriam Gonzales, Derek
Riley, Dwayne Smith, Jenny Suh, and Karen Walking Eagle conducted much of the
research needed to write the book. Ben Lagueruela and Kim Thomas wordprocessed and
formatted the volume.

Dr. Margarita Calderén provided expert advice and commentary on the Idea Book.

At the U.S. Department of Education, Robin Chait and Heidi Ramirez provided valuable
support and advice throughout all stages of the project.

Lisa Weiner, Study Director
Policy Studies Associates, Inc.
Washington, D.C.

September 2000



Contents

CHAPTER 1

Helping Hispanic Students Reach High Academic Standards: An Idea Book. . ....... 1
ESEA Programs Work Together to Serve Hispanic Students . ................... 3
This Idea Book Helps Educators to Help Hispanic Students Succeed............. 4

CHAPTER 2

Implementing Effective, Aligned, Standards-Based Programs .................... 7
Classroom Instruction Is Aligned with Standards and Assessments .. ............ 7
Curricula Are Challenging and Literacy Focused. ........................... 10
Assessment Is Appropriate and Informative. . ........ ... ... ..o ... 32
Learning Time Extends beyond the School Day When Necessary............... 46
Checklist for Implementing Effective, Aligned, Standards-Based Programs. . .. ... 51

CHAPTER 3

Building Teacher and Organizational Capacity to Serve Hispanic Students ........ 55
Title I and Title VII Support High-Quality Professional Development. .......... 56
Professional Development Offers Essential Substantive Lessons . ............... 56
Organizational Arrangements Help Teachers Learn.......................... 64
Checklist for Building Teacher and Organizational Capacity .................. 67

CHAPTER 4

Using Family and Community Resources . .............. ... ... ... oo... 69
Title I and Title VII Encourage Strong Partnerships ......................... 69
Schools Promote Parental Involvement ............... . ... ... .. ....... 70
Checklist for Getting Families and Community Resources Involved. ............ 78

CHAPTER 5

Building Sturdy Foundations for Postsecondary Options . . . .................... 81
Students Receive Counseling to Understand and Prepare for Options . .......... 82
Students Take the Challenging Courses They Need to Succeed................. 84
Career Preparation Helps Students See the Connection between School and Work . . . 88
Personalized Programs Keep Hispanic Students in School .................... 88
ChecKlist for Building Sturdy Foundations for Postsecondary Options . ......... 93

CHAPTER 6

Lessons from Experience .......... ... . i 95

Works Cited . . ... ..o o 96

Appendix A: Overview of Profiled Programs. .............coiiiiiiiiiin... Al

Appendix B: Resources for Serving Hispanic Students and Their Families........... Bl

Appendix C: Additional Resources. ... .......oouuiiiiiineiiii ... C1






Helping Hispanic Students
Reach High Academic
Standards: An Idea Book

Hispanic' students represent the fastest-growing minority population in the United States.
Since the late 1970s, the percentage of Hispanic students in public schools has increased
nationwide from 6 percent to 14 percent (National Center for Education Statistics [NCES],
1998). By 2020, Hispanic Americans are expected to make up 20 percent of all U.S. children
(NCES, 1998). In Texas, California, and Florida, Hispanic students are the majority in many
large urban districts (Secada, Chavez-Chavez, Garcia, Munoz, Oakes, Santiago-Santiago,
& Slavin, 1998).

The number of students learning English as a second language overall—of which 73 percent
are Hispanic—increased substantially between 1990-91 and 1994-95, not only in places
that have long had large Hispanic populations, but in states with new and growing popu-
lations, such as Arkansas (120 percent increase), Oklahoma (99 percent increase), and
Kansas (118 percent increase) (U.S. Department of Education, 1998).

Despite their growing number, Hispanic students remain among the most educationally
disadvantaged groups in the country:

* Hispanic children are more likely than white children to enter elementary school with-
out the preschool experiences on which academic success depends (NCES, 1998). For
example, in 1993 only about 17 percent of three- and four-year-old Hispanic students
were enrolled in prekindergarten programs, compared with about 38 percent of white
children (NCES, 1995).

+ Hispanic students tend to score significantly lower than white students in reading and
mathematics on the National Assessment of Educational Progress (NAEP) (U.S.
Department of Education, 1997¢).> For example, in 1998, only 40 percent of Hispanic

1 We use the terms “Hispanic” and “Latino” interchangeably throughout this report to refer to a widely diverse group of students with
family origins in Spanish-speaking countries. About 64 percent of Hispanic Americans are U.S.-born citizens residing in the United
States (Bureau of the Census, 1993a). The vast majority of the Hispanic population five years of age and over who speak Spanish also
speak English (Bureau of the Census, 1993b). Although unambiguous definitions of membership in racial and ethnic groups are elu-
sive for a number of reasons, the terms are adequately descriptive for our purpose here: to improve education outcomes for a histori-
cally underserved student group.

2 These scores do not include English-language learners (ELLs). ELL students are those whose native language is not English and who
come from an environment where English is not the dominant language spoken. They may have been born inside or outside the
United States. ELL students are often referred to as limited English proficient (LEP) students, as in Title I and Title VII legislation.
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fourth-graders scored at or above the basic level on the reading portion of the NAEP,
compared with 73 percent of white students and 36 percent of black students (NCES,
May 24, 2000).

+ The dropout rate among Hispanic students has remained at about 25 percent, much
higher than that of white and black students, whose dropout rates have declined steadily
(NCES, 1999).

+ The supply of teachers qualified to teach English-language learners falls far short of the
demand. More than 10 percent of teachers whose classes contain a majority of English-
language learners are not prepared to meet their language needs. Almost 40 percent of
classes enrolling from a quarter to a half of students with limited English proficiency
are taught by teachers who are not prepared to help them learn English (NCES, 1994).
Furthermore, the percentage of Hispanic teachers is much lower than the percentage
of Hispanic students. In 1993-94, 4 percent of teachers and 13 percent of students were
Hispanic; in 1997-98, 3 percent of teachers and 9 percent of students were Hispanic
(NCES, 1993).

+ About 40 percent of Hispanic children live in families with incomes below the poverty
line, a factor closely associated with lower educational achievement. This percentage has
risen from 33 percent in 1985, while the percentage of white children living in poverty
declined slightly (Federal Interagency Forum on Child and Family Statistics, 1998).

* Hispanic students are more likely than white students to attend schools that have insuf-
ficient educational resources and are segregated (Orfield, 1993; White House Initiative
on Educational Excellence for Hispanic Americans, 1999).

The likelihood that Hispanic students, like other students, will successfully complete
their education rises with family income and parental education. However, significant
gaps between the high school graduation rates of Hispanic and non-Hispanic students remain
even after holding students’ social class, English-language proficiency, and immigrant status
constant. This is true across the Hispanic population,® although the odds of completing
high school are even lower for Hispanic immigrants and those with limited English profi-
ciency (Krashen, 1998; NCES, 1998; Reyes, Scribner, & Scribner, 1999; Secada et al., 1998;
White House Initiative on Educational Excellence for Hispanic Americans, 1999).

Many schools and communities across the country—both those that have long served
Hispanic students and those that have new and growing populations—are taking steps to
improve the likelihood that Hispanic students reach the same high standards expected of
all students. This Idea Book highlights promising strategies that schools and communities
are implementing to help Hispanic students succeed as they prepare for responsible citi-
zenship, further learning, and productive employment.

3 The Hispanic population, discussed as a whole here, is widely diverse. The largest subgroups are Mexican Americans, Puerto Ricans,
and Cubans. Data are not generally available by subpopulation (NCES, 1995).



ESEA Programs Work Together to Serve
Hispanic Students

The 1994 reauthorization of the Elementary and Secondary Education Act of 1965 (ESEA)
requires states, districts, and schools to hold all students—including Hispanic students—
to high academic standards. Although many ESEA programs should be coordinated to
improve education for all students, two major federal education programs within ESEA
target the special needs of Hispanic students. Title I of ESEA aims to close the achievement
gap between economically disadvantaged children and their more advantaged peers. It helps
schools provide opportunities for disadvantaged children to meet the same high academic
standards as those established for all children. Part C of Title I—the Migrant Education
Program—addresses the specific needs of migrant children, the vast majority of whom
are Hispanic.

Title VII of ESEA, the Bilingual Education Act, offers discretionary grants that assist states,
school districts, institutions of higher education, and nonprofit organizations in developing
and implementing high-quality, standards-based instructional programs for students who
need help learning English (including those whose native language is Spanish), so that these

students, too, can have the opportunity to meet the high academic standards established
for all children.

Title I and Title VII work together and independently to help Hispanic students succeed
in school. The 1994 reauthorization set forth a common framework for educational
excellence for these two programs. This framework calls for schools and districts that
receive Title I and Title VII funds to collaborate in setting common content and perform-
ance standards, planning staff development and developing organizational capacity,
adopting guidelines for assessing student achievement, evaluating programs, and devel-
oping parental involvement policies and plans. Both programs also promote comprehen-
sive school reform by encouraging the implementation of schoolwide programs that
coordinate support from all sources.

In 1998, Congress authorized funds for the Comprehensive School Reform Demonstration
(CSRD) Program. This program, which encourages schools to approach improvement
through research-based, whole-school reform models, will award $220 million in grants to
an estimated 2,800 schools in FY 2000. About 80 percent of the funding goes to schools
eligible for Title I programs. Many of these schools serve significant numbers of Hispanic
students. Although it is a small initiative by federal standards, in combination with Title I
and Title VII, CSRD offers another incentive for schools to coordinate their efforts to
serve Hispanic youth.

The 21st Century Community Learning Center Program provides expanded learning
opportunities for participating children in a safe, drug-free, and supervised environment.
In FY 2000, Congress appropriated $450 million for these programs, which now serve almost
1,600 schools in 471 communities. Many grants support projects serving Hispanic students:
The projects build on language and cultural enrichment activities offered during the reg-
ular school day. Their curricula extend opportunities for students to learn English while
also addressing academic, social, and cultural goals that nurture student success.
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The Reading Excellence Act, funded at the level of $260 million in FY 1999, as well as
federally funded programs such as Gear Up, TRIO, and Goals 2000, are other resources
available to support programs that target Hispanic students.*

This Idea Book Helps Educators to Help
Hispanic Students Succeed

This Idea Book is for district administrators and curriculum coordinators, school principals
and teachers, and other educators who seek to understand how Title I, Title VII, and other
programs help educators to help Hispanic students and Spanish-speaking ELLs achieve
high standards. It describes promising practices that have been demonstrated to be effec-
tive by current research, and illustrates how these practices can operate in schools and
other community settings that have served Hispanic students for many years or that are
learning how to serve a new and growing population. The Idea Book describes how effec-
tive schools serve Hispanic students in four ways:

1. Effective, aligned, standards-based programs. Effective schools for Hispanic students
and ELLs offer standards-based curriculum, appropriate assessment, and sufficient
time for all students to learn. Teaching, curricula, materials, tests, and instructional
schedules are aligned and mutually reinforcing. Whatever the language of instruction,
all students have a chance to learn what schools are supposed to teach them.

2. Enhanced professional and organizational capacity. Effective schools for Hispanic
students develop the organizational capacity to meet the needs of their students. They
offer professional development geared to new demands on faculty skills and knowledge,
adopt governance structures that enhance collective learning, acquire the equipment
and materials they need to implement their programs, and adjust the school environ-
ment to support their work. To the general knowledge and skills that might have worked
with other students in other settings, faculty members regularly add new competencies
specifically geared to Hispanic students’ needs.

3. Engaged family and community resources. Effective schools for Hispanic students
bring the resources of families and the broader community to bear on student success.
They make Hispanic students and their families feel welcome and help students suc-
ceed. Strategies for collaboration surmount barriers posed by differences in language,
culture, and social class.

4. Sturdy foundations for postsecondary options. Effective schools for Hispanic stu-
dents keep paths to postsecondary options visible, attainable, and inviting. They help
Hispanic students and their families see the long-term personal, social, and economic
benefits of high academic achievement.

4 Title VI of the 1964 Civil Rights Act prohibits discrimination on the basis of race, color, or national origin. Under Title VI, recipients
of federal grants must take steps to overcome language barriers to ensure the meaningful participation of English-language learners
in the education program. This document does not address Title VI standards or requirements.



Each section of the Idea Book ends with a checklist that educators can use to see how
well their schools and districts are meeting the needs of Hispanic students. The Idea Book
concludes with lists of resources, such as information on relevant demographics, federal
funding, program components, evidence of success, and contact information for the schools,
districts, and programs described in this Idea Book; related publications for further research
and reading; and organizations specializing in serving Hispanic families and students.
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Implementing Effective,
Aligned, Standards-
Based Programs

Learning occurs through guidance, practice, and experience. Effective school programs
provide the kinds of guidance, practice, and experience that enable Hispanic students to
absorb their schools’ curriculum and to demonstrate their learning on tests designed for
that purpose. Different types of learners may need different opportunities to master the
same curriculum. For example, a beginning reader who has little experience with books
needs to be guided through the basics—how to hold a book, where to find the first page,
and how to fit the pictures and words together. A beginning reader who is familiar with
books from read-aloud sessions with adults may already know these things. Similarly,
different types of learners may need different tests to demonstrate the same mastery. A
youngster who comes to school speaking only Spanish may well be able to demonstrate
academic readiness skills such as retelling a familiar story, elaborating on the plot and
characters, or counting to 10—but not in English. Appropriate practice and experience for
learning vary according to the learners, even when the learning goals are the same for all.

Classroom Instruction Is Aligned with Standards
and Assessments

During the late 1980s and throughout the 1990s, efforts to improve student achievement
led to widespread adoption of state standards and development of related assessment sys-
tems and, in many cases, curriculum frameworks. As communities fleshed out the details
of these ambitious agendas, districts and schools began to change what they taught and
tested to reflect their overarching standards for achievement.

Translating standards into classroom teaching strategies has posed a serious challenge,
both for schools that have long served Hispanic populations and those just beginning to
do so. If they are faced with students who lack the requisite skills to complete a standards-
based lesson, teachers may opt for an easier lesson at which students might succeed; or
the teachers may intend to teach to the standards but do not have the training to do it
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successfully. The tale often told in studies of compensatory education is about the cur-
riculum that never gets covered. Furthermore, some conventional methods of teaching
unprepared students that have appeal on other grounds—for example, extended skill drills
and engaged but unfocused conversation—may not efficiently lead to achieving standards.’

Programs that actually help Hispanic students achieve high standards give students lessons
that take into account not only their starting points but also the finish line. Schools that
effectively accommodate differences in culture and language do not dilute or defer aca-
demic experiences but enrich opportunities to learn by closing the gap between what
students know and what they need to know. Successful programs for Hispanic students
share some key features with successful programs for other students, but they are distinct
in a few ways:

* They provide curriculum and instruction that lead to mastery of standards set for all stu-
dents in forms that accommodate the particular resources and needs of Hispanic students.

+ They offer special support for Hispanic students who are English-language learners.

* Programs serving migrant students tailor their services to enhance continuity and
progress in the educational experience.

Planning for Success: Florida’s Curriculum Planning Tool

The Florida Department of Education and partner districts have created an online
Curriculum Planning Tool (CPT) that enables teachers to easily access and share
classroom activities that are aligned with the Sunshine State Standards and Florida
Comprehensive Achievement Test (FCAT). Each activity in the CPT consists of a lesson
plan and classroom assessment that are identified by benchmarks derived directly
from the state standards. Through the Florida Department of Education’s Web site
(www.firn.edu/doe/curric/preK12/ECPT), educators select CPT lesson plans keyed
to specific state standards.

Beginning in 1996, nine participating districts each assumed responsibility for creating
and evaluating CPT activities in designated content areas and grade levels. Each summer,
teams of teachers spend time being trained, agreeing on expectations for the product and
process, developing and evaluating activities, and submitting them to the state department
of education. Pasco County, for example, creates lesson plans for science (K-12) and

health (6-12). Each lesson plan provides information for teachers on how to modify the
activity for students with limited proficiency in English. District experts in Englishlanguage
development assess the quality and usability of all the lesson plans and their modifications.

5 Jeannie Oakes has written extensively about the nature and effect of different opportunities to learn offered to students viewed as
academically able and those viewed otherwise; see, for example, Oakes, Keeping Track (1985).



Helping Teachers Concentrate on Instructional Objectives

As part of a longterm study of a two-way bilingual program in Texas (Calderén & Carreén,
forthcoming), two teachers discovered differences between the way they aimed to teach
and the way they actually taught. The teachers had participated in extensive, state-of-
the-art professional development to learn new skills in teaching, methods of analyzing
professional performance, and ways of using peer coaching. Their goal was to offer their
shared class—15 English-dominant and 15 Spanish-dominant students—a learning expe-
rience that valued and used English and Spanish equally and engaged students actively
in a literacy-focused curriculum. Early in the project, they observed each other’s lessons,
kept careful notes on activities, and critiqued what they saw. In one 90-minute literacy
lesson, they clocked only 78 minutes spent on academics. Of this stretch, students spent
only two minutes actually reading. None of the activities addressed the standards that
the teachers had explicitly designed the lesson to address. The teachers learned that they
had not been concentrating on particular learning objectives, as they had intended to do.
Their continued participation in the project eventually helped them meet their goal of
challenging and engaging students.

Creating Challenging, Aligned Local Standards

The Real World Academic Standards of Corpus Christi Independent School District (CCISD)
are aligned with the Texas Essential Knowledge Skills (TEKS) and have been implemented
in core curricular areas for four years. CCISD has developed both content and perform-
ance standards. Academic performance standards define students’ expected level of
performance in the attainment of content standards. For instance, at the sixth-grade level,
the content standard for listening, viewing, and speaking is, “Develop skills in listening,
interpreting what others say, and making presentations.” The performance standards for
this content standard are, “After listening to a presentation, analyze the content including
main idea, purpose, and speaker’s bias; evaluate messages delivered through visual
media” and “Give a 10-minute presentation as part of a group using visual images
created with computer technology or other media.” Academic standards are dissemi-
nated to parents, students, and teachers, and are posted in every classroom.

To help teachers implement the standards in language arts, the district developed an
extensive curriculum book written in both Spanish and English, Celebrating Literacy. The
book provides K-12 lessons and assessments that are aligned with the district’s standards.
According to one Corpus Christi educator, “Celebrating Literacy offers supplements to
every bit of reading instruction. Celebrating Literacy is a great tool kit.” Teams of teachers
were involved in its creation, and teachers were trained to teach other teachers about
the new reading curriculum.
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Curricula Are Challenging and Literacy Focused

Curricula that help Hispanic students succeed academically close the gap between conven-
tional assumptions about students’ resources for learning and demonstrating mastery, on
the one hand, and students’ actual cognitive, social, and cultural resources, on the other
hand. These curricula are based on sound research about how best to stimulate student
learning and are closely tied to the standards of achievement. Literacy is a priority because
it underlies mastery of all other academic subjects.

Serving an Emerging Population in Georgia

Roan Elementary School, a Title | schoolwide program, has seen a dramatic increase in
Hispanic students in the past 10 years, from 14 percent in 1989-90 to about 80 percent
in 1999-2000. Roan is a public school in the rural Dalton Public Schools, in northwest
Georgia, where carpet and poultry industries have attracted many former migrant
workers, and they, in turn, have brought their families to the area from Mexico. The dis-
trict’s school enrollment increased from 3,876 in 1989-90 to 5,027 in 1999-2000,
mainly as a result of the rapid influx of Hispanic families. In 1998-99, Roan served
743 students in grades preK-2; 74 percent were Hispanic, 10 percent were white,

13 percent were African American, and 3 percent were multiracial. About 25 percent
of Roan students are ELLs, and 81 percent are eligible for free or reduced-price lunches.

Roan students receive at least three hours per day of reading instruction, about half of
which is integrated into the content areas. All instruction is aligned with Georgia’s state
standards and curriculum. Roan, like other elementary schools in Dalton, uses Direct
Instruction (@ CSRD model). Direct Instruction is a highly structured, phonics-based pro-
gram that emphasizes decoding skills, language development, and comprehension skills.
Teachers assess students continuously so that students can proceed at their own pace
in small instructional groups. Students participate in Direct Instruction for one hour each
day. Both teachers and paraprofessionals receive intensive training to implement and
support Direct Instruction. To ensure that students also have experience with literature,
Roan uses Accelerated Reader, a computer-based program that assesses children’s
reading skills, recommends appropriate books, and tests students’ comprehension of
those books before they move on to another text.

ESL instruction is well integrated at Roan. ELLs participate in Roan’s regular reading
program and, depending on their individual needs, also receive assistance from the
school’s ESL teachers. ESL teachers work with classroom teachers, often during Direct
Instruction, to coordinate instruction. Students who need more intensive assistance
attend ESL classes. Roan (like all schools in Dalton) also uses reading and math soft-
ware from the Computer Curriculum Corporation. An ESL component is included for
students who need it.

Dalton has implemented a systemwide elementary Spanish foreign language program
for all students. Roan uses commercially available programs, Estrellita and Estrellota. The
programs incorporate language skills, reading strategies, and nativelanguage literature.



Serving an Emerging Population in Georgia (continued)

ELLs whose native language is Spanish can move through the program at an accelerated
pace. Roan students participate in Spanish instruction for about 30 minutes each day.

To serve its growing Hispanic population, which includes many students with limited
English proficiency, Roan has actively recruited certified teachers who are bilingual, as
well as well-qualified bilingual paraprofessionals. Three paraprofessionals at Roan are
funded under a systemwide Title VIl grant to recruit graduates of Monterrey University
in Mexico to serve as paraprofessionals in Dalton. Several of these paraprofessionals
have gone on to earn Georgia teaching credentials. Local funds have made it possible
for some Dalton teachers to spend up to a month during the summer learning about
Mexican culture at Monterrey University.

In May 2000, 87 percent of Roan first-graders were reading at or above grade level
in English. Of the 61 kindergartners who had attended Roan’s preK program and par-
ticipated in Direct Instruction, 85 percent were reading at or above grade level.

EFFECTIVE AND FLEXIBLE PROGRAM MODELS

Evidence suggests that schools have found many effective ways to engage Hispanic students
in learning. Some schools take advantage of resources and conditions that are specific to
a school, district, or region. Other schools have assembled strategies with widely docu-
mented effectiveness, including those that have been disseminated nationally.

From syntheses of thousands of studies, researchers at the Center for Research on Education,

Diversity, and Excellence (CREDE) at the University of California at Santa Cruz have
identified five principles to govern programs intended to help Hispanic students achieve
high standards (Rueda, 1998; Tharp & Gallimore, 1988):

1. Joint productive activity. Teaching and learning are social activities, and learning takes

place when students collaborate to solve problems. Joint activities, such as cooperative
learning, generate the kinds of engagement and conversation that promote learning.
Among learners with different levels of skill or knowledge, novices’ questions elicit
explanations from more advanced fellow students that extend the learning of the
novices while consolidating the learning of explainers.

2. Reading and language development is embedded in the curriculum. Good programs
stimulate growth in students’ reading and language skills in all instructional settings.
Language proficiency at the level needed to succeed academically is one key to success
in all subjects (Collier, 1985). Whether the focus of a given lesson is science, math, or
any other core subject, one theme is the development of reading and language skills.

3. Connections to everyday life. Good programs root their explanations of new concepts
and skills in students’ everyday experiences. Using familiar language, concepts, materials,
and examples enables students to extend what they know to new directions. Making
families and communities into teaching partners can lead to learning that endures.
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4. Challenging expectations. Good programs expect great things of all students. All
students, regardless of their primary language or cultural background, need cognitive
challenges. Analyzing and evaluating are essential skills for learners, even those who need
to spend time memorizing basic skills as well. Effective lessons take into account both
the limitations of students’ existing knowledge and skill and the potential inherent in
their general intelligence.

5. Instructional conversations. Good programs engage students in instructional conver-
sations. These conversations help them relate formal school knowledge to the knowledge
they share with family and community. They go beyond the conventional strategy of
recitation, when teachers ask questions for the purpose of hearing students report what
they have learned in a lesson. In “instructional conversations,” teachers stimulate students
to describe how they think and what they know so that teachers can link new knowledge
with the familiar.

Programs that promote the academic success of Hispanic students will show the influ-
ence of these principles in appropriate ways.

Nationally disseminated models. Nationally disseminated programs that have demon-
strated success in helping Hispanic students meet high standards have several characteris-
tics in common (Fashola, Slavin, Calderén, & Durén, 1997). The methods and materials
in these models connect explicitly to the goals of instruction. Teachers regularly measure
students’ progress toward those goals and use the results to adapt instruction to student
needs. Furthermore, these models have well-defined program components, including
plans and materials for professional development. And, equally important, the group
responsible for disseminating the model monitors the quality of implementation.

Among those programs that have successfully designed parallel models to serve both
English and Spanish speakers are Success for All/Exito Para Todos, Consistency Management
and Cooperative Discipline/Disciplina Consistente y Cooperativa, and Reading Recovery/
Descubriendo La Lectura. Carefully controlled, extended studies have documented significant
academic gains on state assessments and other measures among students who participated
in these programs (Fashola et al., 1997).

Success for All/Exito Para Todos, the most widely adopted CSRD model, provides a com-
prehensive preK-6 curriculum in reading, writing, and language arts. Students across grade
levels form small homogeneous instructional groups for 90 minutes every day. During
this time they are directly instructed in phonics and comprehension, read silently and in
pairs, engage in group discussion of comprehension and vocabulary, and write both indi-
vidually and in small groups. Cooperative learning strategies promote critical thinking
and language development. Tutoring by highly trained staff speeds up the lowest achiev-
ers’ progress. Regular, program-specific testing ensures that each student is working at the
appropriate instructional level. A program support person serves as project manager and
coach, and a family support team provides a kind of “triage” for troubled students, solving
some problems and referring others to appropriate specialists. The Spanish version of
Success for All is not simply a translation, but an adaptation that reflects the influence

of language and culture on content and materials. A third version, adapted for use with
ELLs in multilingual, high-poverty schools, is also producing large gains in student literacy.



Promoting “Success for All” through CIRC/BCIRC

Developed by Dr. Margarita Calderén in conjunction with the originators of Success for
All, BCIRC is a Spanish bilingual adaptation of Johns Hopkins University’s Cooperative

Integrated Reading and Composition (CIRC) curriculum. Schools, including those using
CSRD and Title | schoolwide program funds, can choose to implement CIRC and BCIRC in
grades 2-8 without becoming Success for All schools. CIRC and BCIRC have become the

reading and writing components of Success for All for programs implementing bilingual
and ELL models.

CIRC and BCIRC draw on instructional practices designed to develop social, academic,
and communication skills. The CIRC and BCIRC programs contain three principal elements:
direct instruction in reading comprehension, “treasure hunt” activities, and integrated
language arts and writing. In all of these activities, students work in heterogeneous teams
of four. All activities follow a series of steps that involve teacher presentation, team
practice, independent practice, peer pre-assessment, additional practice, and testing.

BCIRC helps students succeed in reading their home language, Spanish, and then in
making a successful transition to reading English. Success for All and BCIRC are aligned
to the standards of the states where they operate. The program’s manuals for teachers
provide everything that teachers need to present their lessons—plus activities and rec-
ommendations that help students to meet the standards.

BCIRC integrates students’ experiences with literature and with reading and writing. As
students begin to move from Spanish to English reading, teachers use an adaptation of
CIRC. The ELL CIRC curriculum makes the language more comprehensible to students
who are still learning English. The combined sequence of activities, which focuses on
students’ cultural backgrounds as much as possible, offers students rich language expe-
riences that integrate speaking, listening, reading, and writing. Because students learn
strategies in Spanish first, they can transfer these strategies to the English-language
context. As students begin reading in English, they know the routines and their role
and function within each instructional event.

During CIRC/BCIRC's 90-minute reading blocks, students first build the background and
vocabulary they need to understand the lesson, make predictions, and read a selection.
Teachers ask students to read alone silently and with partners aloud.

After partner reading, pairs—who are carefully selected by reading ability—discuss key
elements of the narrative: characters, setting, plot, problem/solutions. Teams of four then
map the story, retell the stories to partners within their teams, and do writing activities
related to the story. About 10 words found throughout the story become a word bank
that students use throughout the week orally and in their writing.

To assess their own progress, partners initial a student assessment form indicating that
they have completed the list of activities that they are expected to complete at their own
pace. Partners have a vested interest in making sure that all students complete their work
correctly because individual students’ scores become the team’s score. At the end of
three class periods, students are assessed on what they have learned.
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Consistency Management and Cooperative Discipline/Disciplina Consistente y
Cooperativa (CMCD) is a schoolwide program, and a CSRD model, that has generated
measurable improvements in learning environments and student achievement. The
achievement is attributed to significant increases in academic learning time. The program
emphasizes students’ and staff’s shared responsibility for making and keeping rules that
maintain safety and order, largely through a framework that emphasizes caring, prevention,
cooperation, organization, and a sense of community. Staff assess their school’s needs in
the spring, participate in summer workshops conducted by local and national program
trainers, and continue meeting throughout the school year to improve the program’s imple-
mentation. School staff, eventually in cooperation with students, write explicit rules for
behavior that correspond to their own school’s needs. Students and staff, including support
staff such as office aides and custodians, enforce the rules. Evaluations document dramatic
reductions in rates of serious and minor misbehavior (Freiberg, 1996), and teachers report
having up to 40 minutes more each day to use on academics (Opuni, 1998).

Reading Recovery/Descubriendo La Lectura is a tutoring program in which a specially
trained teacher works 30 minutes a day with each of the lowest-achieving first-grade
readers. Tutoring focuses on helping students use effective strategies for reading and
writing. Sessions consist of reading familiar stories together, writing stories, reassembling
cut-up sentences, and reading new stories. Teacher training focuses on diagnosing stu-
dents’ literacy problems and teaching students how to solve them. It features “behind the
glass” sessions in which one teacher works with a student while other teachers observe
from another room, followed by a collaborative analysis of the lesson and its applications
of the program’s principles. Studies conducted by program developers and others show
substantial, enduring effects on reading performance in both the English and Spanish
versions (Fashola et al., 1997).

“Made to order” models. Many schools and districts find it efficient to adopt programs
created close to home or to invent programs specifically tailored to their community’s
population and resources. Because these often have the advantage of local appeal and
ownership, they may elicit more thoughtful and whole-hearted implementation. For
example, to serve its large and growing Hispanic population, the El Paso Collaborative

in Texas has created its own CSRD-approved literacy model, Literacy in Action. Home-
grown models differ considerably in format and approach, but their effectiveness arises
from the aforementioned key principles of good practice. Like national models, the models’
success relies on schools to conduct ongoing analyses of students’ performance to ensure
that they are achieving to high standards.



Creating a Locally Relevant Curriculum

Lennox Middle School in Lennox, California, serves about 2,000 sixth-, seventh-, and
eighth-graders through a Title | schoolwide program. Nearly all of its students are Hispanic,
and almost 70 percent are Spanish-speaking ELLs. Ninety-six percent of students are
eligible to receive free or reduced-price lunches.

Teams of three to five teachers work with groups of 90 to 130 students on a locally
developed curriculum that transcends specific subjects. Each team consists of a math/
science feacher, a language arts teacher, a physical education teacher, an exploratory
teacher (for classes once called “electives”), and sometimes a special education teacher.
Teachers often follow their students from grade to grade to maintain a link.

Lennox’s curriculum is aligned with state standards. It emphasizes reading, along with
justice, peace, and tolerance. Teachers work hard to find culturally appropriate and
motivational literature for Latino children and books by Latino writers.

Between 1998 and 1999, on the Stanford Achievement Test, Lennox students’ scores
in re