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Proceedings
(12:06 p.m.)
Welcome and Opening Remarks

Mr. Ritsch:  Good afternoon, everybody and welcome to the Department of Education.  Welcome to those in the room here at our headquarters in Washington.  Welcome to those of you tuning in online on our USTREAM channel.  We always get a good crowd when we are giving away money.  So it is good to see all of you today.
My name is Massie Ritsch.  I am the Deputy Assistant Secretary for External Affairs and Outreach.  And we have got a full hour plus here for you this morning.  Today of course we are going to talk about and outline for you our proposal to run a competition round of Race to the Top directed at school districts, at local districts.  You might call this the third heat of this race.  States first, and then states for early learning, and now directed districts.  We are very excited about it.  It really responds to something we have been hearing from districts and communities for the last couple of years.

Today you are going to hear from a number of folks.  We have from the White House Cecelia Munoz, the Director of the Domestic Policy Council.  Our Secretary, Arne Duncan, will follow her.  We will get an overview of what we are proposing via the notice we are putting out from Anne Whalen, who directs the Race to the Top program.  And then we have got a really interesting panel for you, moderated by Jim Shelton from our Office of Innovation and Improvement.

These are folks who have really figured out how to individualize the education experience from a variety of perspectives, whether they are administering school districts in schools, whether they are teachers in the classroom, or students who have had this experience.  So Jim will take us and them through that panel.  And then we will have some time for questions and comments.

So thanks again for being here and I would like to call up Cecelia Munoz, Director of the Domestic Policy Council at the White House.  Cecelia.

(Applause.)

Ms. Munoz:  Thank you very much, Massie.  Good afternoon everybody.  On behalf of the President, welcome.  I am personally so excited to be here for this announcement of the next phase of the Race to the Top program.  As you know, the President made education reform an early priority for this administration.  He committed to ensuring that every child has access to a complete and competitive education from the day they are born to the day they begin a career.  Meeting this commitment is the key to enabling every child to succeed in a new global economy, based on knowledge and innovation.  The President's focus on this work is more important than ever as we continue after 26 straight months of job growth growing this new economy, knowing that we have so much more to do as we come out of this recession to create jobs and to make sure that our students are prepared for those jobs.

Our administration has clear objectives for the change that we are trying to see in our educational system:  higher standards and better assessments that will prepare students to succeed in college and in a workplace; ambitious efforts to recruit, prepare, develop, and enhance effective teachers and principals, especially in the classrooms where they are most needed; smarter data systems to measure student growth and success and help educators improve instruction; and new attention and a national effort to turn around our lowest achieving schools.

So nearly three years ago President Obama joined Secretary Duncan in this very auditorium to launch a competition and a new vision for reform in our nation's schools.  The entire premise of the Race to the Top program is to raise the bar and improve outcomes in our schools.  As President Obama said, better standards, better teaching, better schools, and data-driven results to prepare every child everywhere in America for the challenges of the 21st Century.

Race to the Top marked an historic moment in American education.  It creates big incentives for reforms and it has achieved reforms.  Forty-six states and the District of Columbia have taken steps to pursue higher standards, improve teacher effectiveness and adopt new strategies to help struggling schools.  Things like developing model lessons and high school graduation strategies, implementing a fully developed teacher evaluation and support system, creating STEM programs and STEM early college high schools.  Race to the Top has set an ambitious pace for change and at the same time, states and districts have made clear the urgency of reforming the No Child Left Behind law to better enable higher expectations to take shape and to take route across our schools.

Now we have been working at those reforms diligently.  We haven't been successful in persuading the Congress to overhaul that law, but the Secretary is using the tools that we have under the law to embark on a new federal-state partnership, to make sure we use waivers to give states the flexibility they need, and to improve accountability structures so that we are using every tool we have got to raise standards, close the achievement gap, and improve teacher effectiveness across the country.  All of this is about redesigning our education system to reflect a new national goal of preparing all students for college and careers.  

So Race to the Top's impact on elementary and secondary education has been so significant that we brought the approach to early education and launched last year the Race to the Top Early Learning Challenge to raise the quality of early education to focus on higher standards and better outcomes for the programs that serve our youngest children.  And so far, 37 states, D.C. and Puerto Rico have answered the call to prepare our youngest children for kindergarten success through that challenge.  We have supported nine states so far with resources to support their early education systems and we hope to support an additional five later this year.

So, next up the new plans for the Race to the Top program, the district competition.  This is our next endeavor to focus on college and career readiness for all students.  Secretary Duncan is going to give you more details and a sense of what to expect in the days and months to come.  But very simply, this competition is about the future of teaching and learning in our schools.

It will lay the modern blueprint for what schools, classrooms, and learning should look like for students.  It will reward those school districts that have the leadership and vision to move beyond one-size-fits-all models of schooling which have struggled to produce excellence and equity for all children.  It will challenge schools to create the conditions to personalize learning for students to define new ways to engage their interests and meet their specific needs.  It will empower students to play a greater role in defining their own learning paths and goals.  This is where education needs to move today in order to prepare our students for the challenges of tomorrow's economy.

So now it gives me great pleasure to introduce the leader of this effort.  He is somebody, I am going to confess to you, Mr. Secretary, that in my speaking engagements I regularly refer to you, I hope you don't mind, as one of the most impatient people I know.  But it is impatience for all of the right things and for all of the right reasons.  This is someone who wants to make sure we don't waste a day or a minute in making sure that we get to the reforms that are needed to make sure that we are serving our kids and preparing them for the 21st Century economy. 

So ladies and gentlemen, Secretary of Education Arne Duncan.

(Applause.)

Secretary Duncan:  I'm working on patience.  I'm working on it.  I'm thrilled to be here.  Thanks to all of you for taking the time.  This is a really exciting day.  Cecelia, thank you for your leadership and partnership.

I will make some brief remarks and then get to the folks who really have done the hard work on this project.

We all understand, everyone here understands, that the real work of educating children frankly doesn't happen here in Washington.  It happens in the classroom in that crucial interaction between teachers and students in partnership, ideally with strong principals and involved parents.  And when a good teacher has useful information about a child's particular needs and has the support from his or her principal, a real partner at home, a quality curriculum aligned to college and career-ready standards, and both the tools and very important the time to do the job, then that child is going to learn and achieve to remarkable levels.

Too often we all know though, however, these supportive conditions have not existed in our schools or communities and the results are painfully predictable.  Children fall behind or drop out, achievement gaps widen.  Educators are frustrated and leave the field.  Stakeholders become polarized and divided under the pressure to perform.  And that is why for more than three years we have supported bold reform at the state and at the local level that eliminated or reduced barriers to good teaching and helped to create the right conditions for learning.

Race to the Top supports states that raise standards, build better data systems, evaluate and support teachers and principals, and dramatically transform our nation's lowest performing schools.  It also supports the development of new and better assessments aligned with rigorous high standards.

As Cecelia said, the Early Learning Challenge supports states that strengthen the quality of their early learning programs, and that might be the best investment we can make.  Investing in Innovation or the i3 fund, the Teacher Incentive Fund, Promise Neighborhoods and the School Improvement Grants, they all bring in needed change and new approaches to schools and communities across the country.

And today we are so pleased we have taken the next step forward.  We are announcing the new Race to the Top competition for school districts.  The first time we have placed Race to the Top directly at the district level.  This is aimed squarely at the classroom and that all-important relationship amongst teachers and their students.

With this competition, we are inviting districts to show us how they can personalize and individualize education for a set of students in their schools.  We must take classroom learning beyond a one-size-fits-all model and bring it into the 21st century.

And speaking personally, I think for so many parents we all want a school that meets the unique needs of our children.  All teachers want a way to inspire and challenge their students who are furthest ahead, provide targeted help and assistance to those who were the furthest behind and engage fully and effectively with those students who are in the middle.  For a typical classroom teacher whether it is 20 or 25, or 30, or 35 students, whatever it might be, personalized education is absolutely a very ambitious goal but it is possible.  In fact, I have seen it in schools all across America where great teachers are able to divide class time between lectures, small group work and one-on-one instruction.

For some teachers, it involves technology.  For others, it is about partnering with parents and filling the critical non-school hours into a particular child's learning strategy.  It might also involve teachers in training or other adults in the classroom.  It might entail all of those things or something altogether different.  We are absolutely wide open to new strategies and to new approaches.

There are great teachers, great principals, and whole schools all across America who have figured out how to personalize an education.  We are now asking our districts to identify them and amplify their reach and their impact to take it to scale.

All told, we have a little over 400 million dollars for this competition, which will fund about 20 grants in the range of 15 to 25 million dollars.  We will target some of the money to the strongest plans, whether they are for rural communities, districts already participating in Race to the Top state-level grants, or those not already engaged in Race to the Top.  We are wide open.  We want every district in America to think about applying either alone or in a consortium of districts, and we encourage this kind of collaboration so schools, and teachers, and principals, and districts themselves can learn from each other, instead of attempting to do this critical work in isolation.

While the total amount of money is obviously less than previous rounds of RTT funding, we believe the amount of change it can support is infinite because some of the most important work happens through the application process itself.  Districts and schools must fundamentally rethink teaching and learning.  They have to scour their ranks to identify great teachers and to find their most flexible and forward-thinking methods of teaching and personalizing instruction.  They have to develop plans to bring individualized learning to every classroom and every student over time.

And they have to build a team to implement, to execute against their plan.  Superintendents, school boards, principals, teachers, and union leaders, as well as community leaders, and local elected officials.  Everybody has to have skin in this game.

Just as with the original Race to the Top competition, we are absolutely asking a lot of the applicants but we are doing that because we believe there is so much at stake.  America's economic recovery is stymied by the lack of skilled workers.  Today, something like three million American jobs are unfilled.  And literally this morning I met with a group of small business owners and their biggest concern is a lack of talent available for them right now to hire.  I think we, in education, have to look in the mirror and take that challenge very, very seriously.

Meanwhile, states and local governments are overwhelmed by the social costs directly linked to our shortcomings in the classroom, whether that is overwhelming prison costs, welfare, other social services, or simply the lower lifetime earnings of people who lack the education needed to compete in a 21st century global economy.  We just educate our way forward to a stronger and a brighter future.  And our very best teachers and school leaders must help to forge that path.

And it is our absolute hope and expectation that this competition will help bring that about.  And finally I want to be very, very clear about this: this is simply a draft.  It lists our best ideas right now.  We are going to have a couple weeks of receiving your comments.  Please let us know what you like, what you don't like.  We hope the final product will be much stronger because of that.  We take your comments, good and negative, very, very seriously.  And so please give us your best thinking over the coming weeks so the final draft of this RFP can be as strong as possible.

And now I am thrilled to introduce Ann Whalen, who is doing a great job as Director of the Implementation Support Unit, who will outline some of the specifics around this competition.  And then Jim Shelton, head of our Office of Innovation and Improvement will lead a panel discussion on what personalized education really means.  And after that, our team will stick around to answer any questions you might have.

Thank you so much, and Ann, over to you.

(Applause.)

Ms. Whalen:  Good afternoon, everybody.  I'm from a culture of educators.  Good afternoon, everybody!

(Chorus of good afternoon.)

Ms. Whalen:  Thank you.  But I get to be actually the federal bureaucrat on the podium this afternoon and go through the nuts and bolts of the competition.  So, if you bear with me, I have a few slides just to help walk us through it. 

And so as Arne and Cecelia mentioned, with the district competition the Department if building off of the foundation that has created the conditions for reform and innovation –- college- and career-ready standards, data-driven decision making, greater support for teachers and leaders, and turnaround interventions in persistently lower performing schools.  But we are inviting districts to show us how they will improve teaching and learning and student supports, ensuring each child masters college- and career-ready standards.

In particular, we are interested in supporting districts that move beyond the one-size-fits-all schools to instead personalize classroom level instruction that takes full advantage of tools of the 21st century.

Successful LEAs will provide the information, tools, and supports aligned with college- and career-ready standards that enable and empower teachers to truly personalize instruction and meet the needs of each child.  Districts will also be asked to create the conditions and provide opportunities for teachers, teacher teams, and school leaders to build their capacity and continuously improve and focus on student achievement.

Also districts will be asked to address and provide a strategy for how they will increase the effectiveness of educators and increase students' access to effective educators. 

And finally, we will retain our laser-like focus on decreasing the achievement gap across all student groups and increase the rates at which students graduate from high school prepared for college and career.

So now, the nuts and bolts.  So who is able to apply?  Who is eligible?  All districts are welcome to apply.  Districts and consortia of districts.  This includes charter schools, LEAs, education service agencies that are recognized by the state and the definition in ESEA.  LEAs may apply for all or a portion of their schools for specific grades or subject bands, meaning the lowest performing schools, or feeder patterns, or math in pre-K through 3.  LEAs may join a consortium that includes districts from within their state or across states, but LEAs may only sign onto one application.  I am afraid you have got to pick a horse and run with it.

So in terms of absolute priorities, we have one absolute priority around personalized learning environments that every applicant must write to.  But then we have building off of the Promise Neighborhoods in the i3 Model, four additional absolute priorities that applicants may apply to, to help ensure we get a diverse group of districts across the country.  So that is including districts in existing Race to the Top states phase 1, phase 2, and phase 3; rural districts within phase 1, phase 2, and phase 3 states; as well as districts outside of Race to the Top states.  So we really want to make sure that we are getting that good geographic mix from across the nation.

In order to be eligible to apply, applicants must annually serve a minimum of 2,500 participating students with 40 percent or more qualifying for free and reduced-priced lunch.  And we will continue the expectation of a high bar to entry.  So districts must demonstrate their continued commitment to the four core assurance areas.  This includes a track record and an assurance that they will design and implement no later than the 2014-15 school year, a teacher and principal evaluation system that includes multiple measures, with student growth as a significant factor, as well as a superintendent evaluation and a school board evaluation.

And as Arne mentioned again, this is all draft criteria.  We invite people to provide us feedback on all of these and in that draft we have definitions that align to all of these requirements and expectations.

Additionally, we will continue this high bar to entry by asking LEAs to have a robust data system that has in place, at a minimum, individual teacher identifiers that are able to link teacher and student information, as well as the ability to track students P through 12, and onto higher education.  We require signatures of the superintendent or the CEO, the local school board president, and the local union association president on every application that comes in.

In terms of selection criteria, our peers will be asked to review an application against a district's vision, their capacity, and their ability to implement a strong plan that is about preparing students for college and careers, as well as their transition and continuous improvement plan to make sure that we are learning and getting better as we implement.  They will also be reviewed against their budget and sustainability proposal to make sure that we are not just impacting these districts within the four-year period of this grant, but it carries on after the life of the grant.

And then finally we are also inviting districts to come in for a competitive preference priority around results, resource alignment, and integrated services.

This is really building off of the Promise Neighborhoods model and is an opportunity for districts to build and strengthen public and private resource partnerships and provide student and family supports such as addressing social and emotional needs, the health needs, and other needs that a family may have, but also developing the capacity of educators within schools to access these services.

So the money.  As Massie said, we are all here about the money.  So we have about a little less than 400 million to fund this competition.  We are estimating that these grant award sizes will range between 15 and 25 million based on the number of students that the application is willing to serve.  That means, we will make about 15 to 20 grants and again, these are four-year grants.

And then finally, these are our tentative key dates for the application and competition.  Draft priorities criteria, requirements, and definitions go live today.  It should be live right now.  It is very exciting.  And they will be open until June 8th for anybody to provide public comment on.  Again, we are using the model within the Race to the Top ELC competition.  So it is on our ed.gov blog post and people are welcome to provide as much or as little comments as they like.  Again, we really encourage people to be really explicit, if you have suggestions or ways that we can improve.

We hope to get the notice of applications available in early July to have them due back to the Department in October, to be able to make grants by December.

And then finally I just wanted to make sure that everybody had access to these resources.  We have, again, the blog posting on our website.  We have a little more information and resources.  And finally, we have a dedicated email box for those who have particular questions or concerns.

And then, as Arne did mention as well, we will be staying around afterwards for anybody who has any more detailed questions about what we are proposing.

So with that, I will hand it back to Massie.  Thank you.

Mr. Ritsch:  Thank you, Ann.  And folks, we did have at the doors a fact sheet, Fast Facts, on this competition that summarizes what Ann just talked about.  We will have, of course, the longer notice on our website for you to take a look at.

So now we want to hear about how this can look, how this personalization can look, from a variety of angles.  And as I mentioned before, we have Jim Shelton, who is our Associate Deputy Secretary from the Office of Innovation and Improvement to moderate our panel.  And he has got a number of folks to join him to really share their perspectives and I want Jim to come up and introduce those folks to you now.  And then we will come back through at the end and address any questions that you have for Ann about the particular program.

And I will ask our staff here to set the stage for us at the tables.  They are coming in through the doors and with microphones. 

Also I will let you know, just if you are keeping up with things that we are doing here at the Department, many of us, including our Secretary, are off to Cincinnati for tomorrow and Thursday.  We are doing our second Labor Management Conference in Cincinnati this year.  We have more than 100 teams from districts around the country.  They have to come in threes, if you remember last year's Denver conference.  So they have to come with the superintendent, the school board president, and the local labor or teacher association leader.  We do not require them to share a hotel room, although I have been advocating for that.  (Laughter.)  But they do come to learn about how labor and management can work better together.  And this year's focus is really on the teaching profession.  If you are familiar with our RESPECT Initiative that we have been with talking with teachers around the country about with the help of our Teacher Ambassador Fellows, this is about transforming the teaching profession for the 21st Century, and we are bringing the district teams together as well as state teams this year to talk through these issues and how they can play out in their local and state context.

We have 41 states represented at the conference that is going to kick off tomorrow and conclude on Tuesday.  Some of it will be webcast on our USTREAM channel, which we are on right now.  If you are watching us online, you can come back here on Wednesday and Thursday for the opening plenary I think around one o'clock Eastern time, and then the closing plenary the following day around two o'clock Eastern time.

So we will also be tweeting and blogging and doing all the other stuff we are doing.  If you are following it on Twitter, the hashtag will be lmconf12, so L-M-C-O-N-F-12.  So just something else that is happening in this very busy week for us.

Setting the table for what will be a very good discussion, I also want to mention that we have, as always, our evaluation forms.  So the way to comment on our proposal is not on this form.  There is actually a formal process that Ann outlined for that.  But if you want to comment about today's forum, this is the way to do it.  As always, you can hand these evaluations to a staff member on your way out.  If they are negative, you can of course take them with you.  (Laughter.)

We are transcribing this, as always and so we will post that, as it becomes available in the coming days along with the archive of the video.

Are we ready, Mr. Shelton?

Mr. Shelton:  I think so.

Mr. Ritsch:  Okay.  Once again, from our Office of Innovation and Improvement, Jim Shelton.

(Applause.)

Mr. Shelton:  All right.  Good afternoon, everybody.

(Chorus of good afternoon.)

Mr. Shelton:  One more time.  Good afternoon, everybody!

(Chorus of good afternoon.)

Mr. Shelton:  I almost knocked down the flag.  You have got to give me something.

(Laughter.)

Mr. Shelton:  All right, this is a good deal.  So thanks everybody for spending the time this afternoon.  I especially want to thank the folks who are here with us on the panel.  You know you heard the broad context about this work, but in fact what we are trying to do is to actually solve problems that educators have been wrestling with for a long time already in schools, and say that if we are going to create new schools and school systems to prepare our students for the future, how do we actually solve these problems and give them tools and the resources they need to be successful in doing the things that they have been trying to do all along, but do it more easily, more quickly, and more consistently.  That is the bare broad theme.

We have recognized all along that the question of addressing the needs of all of our students ultimately means that we have to actually address the needs of each of our students.  And that is where this notion of personalization comes in.  How are you going to meet the needs of each individual student?  And so we have a great panel here that have approached that work from a variety of different perspectives.

I am going to let them introduce themselves really quickly, tell you where they are from, tell you a little bit about their background and then when I come back to them I will hit on a little bit of highlights about their background that they would probably be a little bit too modest to share.

Ms. Lewis:  Good afternoon.  My name is Keisha Lewis and I am a teacher at the Friendship Southeast Academy.  I teach fourth grade math.  I am originally from Jamaica, the island of, not Jamaica, Queens.  A lot of people tend to mix that up.  And I have been teaching for 13 years and it is always in the communities where they need additional support.  The low incomes areas are where I put my expertise because I believe that every child can and must learn.

Dr. Cuilla:  Good afternoon.  My name is Kristin Cuilla and I am the Director of New School Development for the New Tech Network.  I have the privilege of having been a teacher for a number of years, a principal, an assistant principal, an urban district official, and now I am really pleased to partner with 86 school districts nationwide in support of personalizing learning for students any time anywhere.

Mr. Caines:  Hi, everybody.  I am Jonathan Caines.  I was born in the Bronx.  I am originally from Providence, Rhode Island.  I go to Fairfield University now.  I am a rising junior.  And I actually went to Big Picture High School where we had this amazing personalized high school experience that definitely prepares more beyond the academic world and into the real world.

Mr. Chasin:  Good afternoon.  I'm Gene Chasin and I am the Chief Operating Officer for the Say Yes to Education Foundation.  I serve and support the foundation's efforts in Philadelphia, Harlem, Hartford, Connecticut, and citywide efforts in Syracuse, New York, and Buffalo, New York.

Mr. Schoenfeld:  Hi.  I'm Seth Schoenfeld.  I am the principal of Olympus Academy, which is a transfer high school in Brooklyn, New York.  Transfer high schools cater to students who are overage and under-credited, who have attended another high school and have fallen drastically behind in credit accumulation and movement towards graduation.

Our theory is to support the student, give them a primary point person, give them the full wrap-around services, emotional supports, and opportunities to accelerate credit accumulation as they move towards graduation.  

Two years ago we, with the support of New York City iZone Project, were able to develop a fully blended learning model of instruction to support our students in becoming college- and career-ready.

Panel Discussion

Mr. Shelton:  Good deal.  So thanks to each of you for those introductions.  This is where I have to be the bureaucrat and say just because we have people here, we are not endorsing any particular approach or program.  Okay?  But it is almost impossible to get anybody who knows anything about anything without them having done something.  Good deal?  All right.  And with that, I will turn back to the panel.

So, Keisha, you teach in Southeast, right around the corner from where I grew up.  I know when we talk your experience, you have students that come in just like any teacher, that have a wide variety of levels of preparation and need for supports.  Can you talk about, especially in the context of the high standards that we are trying to get our students to achieve, how you think about that and how you think about addressing their needs and what is important in doing so?

Ms. Lewis:  Well in the classroom in the D.C. area, we are exposed to a lot of students that have various experiential backgrounds and various cultures.  And it is a “no door closed” policy where all students get the same chance to come into the schools and to be educated.

Every student that comes in, we have to make sure that the bar is set the same way for everyone to achieve.  How do we achieve that?  This is where the challenge comes in with teachers. But for us, we know that strategies are very, very important to making sure that everyone gets the same kind of learning that is there.

What we try to do in my classroom, my kids have a holistic approach.  At first we start off with everyone.  And then after that, we get into a small group.  And then we get individualized.  What we try to do is make sure that the students have connections to each other and to their learning.  Why am I learning this?  Does it make sense to me?  And when students are able to understand why they are doing what they are doing, it makes them want to do some more.

Also, we have used data for example.  A lot of times we think that data is just focused on adults.  We look at the data.  We analyze the data.  This time we have chosen to have the kids analyze their own data.  They see where they are.  They see where they want to go and they make all the different necessary changes that they need to do in order to get that done.

At first, it starts off hard.  It does.  As a teacher myself, whenever we start off with a new set of students, it is a case for okay, we have to go that extra mile.  We have to be patient with them.  But once we can get them to believe that they can and they must do it, and that they love learning how to learn, it makes the job a little bit easier.

Mr. Shelton:  So thanks a lot.  Seth, I am coming to you next.  Keisha talked about the wide range of students that she gets in her classroom and how you actually empower them to take their own information and figure out how to make progress, and she is doing that with fourth graders. 

You are working with students who have struggled through the system before and have a variety of gaps that you have to detect.  Talk about first, how you are thinking about doing that work, and second how you are doing it in the context of a big system.  What have you had to change about how you work and how the system works in order to get that done?

Mr. Schoenfeld:  So we have moved towards this blended learning of instruction, and what it has allowed us to do is to create a completely asynchronous learning environment for all of our students so they are working at the pace that is right for them.  But we are also able to focus in on each student's skill deficit when they come to us, so that they are learning both skill and content simultaneously and at every point we are able to check if they are mastering what they should be learning.  All of our curriculum has been built in-house by our teachers, starting with a skill map tied to the common core learning standards.  So we are able to build out and say this is a learning experience this student has just completed.  Did they master it?  And if not, why not, and what do we need to do to better support that student in mastering it?

So there are no longer 30 students in the classroom and maybe ten are nodding their heads that they understand what is going on, but every single student checking in and mastering every portion of the curriculum to earn a credit.

We found in doing such a thing, that the systems in a large school system like New York City, is that a lot of the systems are archaic to what we are trying to do, between attendance recording, the evaluation systems, and the accountability.  And it is with the support of iZone that we have been able to move away from some of these. We were able to get a Seat Time Waiver from the state which allows us to say a credit is not earned by sitting in a class for 54 hours, but it is earned by mastering 100 percent of the content.  That was huge for us to push that and that came from us having a partnership with the city and pushing on the state.  I mean, we are talking about the whole district movement and exactly what we needed.  Without the whole district, city, and state support, we couldn't be doing what we are currently doing right now.

Mr. Shelton:  Fantastic.  Kristin, you are trying to do this work across multiple systems and multiple districts, and in a different context where you are taking a school where people are trying to trace really to the far ends of achievement in advanced work.  Talk about doing that and especially doing it in a different context, like in the rural settings and places, and what some of the challenges are that you have to meet.

Dr. Cuilla:  Thank you.  So the common denominator is really about producing students who are resilient and who can persist in spite of failure and who see that learning failure as an opportunity, rather than an obstacle in their work.

And so in our urban rule or suburban settings, wherever we are, we are really focused on developing core content competency and those skills, those skills of communication, collaboration, critical thinking, complex analytical skills that enable them to grow in a variety of ways and to have those experiences through project- and problem-based learning that allows them to work with their community members as a way to learn those skills.

And so I will give you a quick example from Anson New Tech High School in Wadesboro, North Carolina, arguably one of the most rural communities we have in our state.  Their school embarked on a school project around health and health awareness because they realized that they were a community that had one of the highest pregnancy rates among teens.  They had very high diabetes rates in their community.  They partnered with their local physicians, their health clinic which was shared by their high school campus where they resided, with chiropractors in the community, with a variety of the community assets that they had, to be able to bring to bear a health fair for their community members that enabled students to demonstrate core competency in biology, in anatomy and physiology, in communication skills, aligned to ELA standards, science, mathematics.  This list goes on.

All of these pieces were aligned to their North Carolina state standards but they were able to be benefactors for their community, as opposed to just beneficiaries of the assets of their community.  And what it does is it gives the students a place, a vision of their place in that community, inspires them to not be part of the rural brain drain problem that many of our rural communities experience but to have that vision of themselves back in that community as entrepreneurs or physicians or anything else.  So we are really proud of the way that project in problem-based learning is building partnerships between students and business and industry to create a better economy for their future.

Mr. Shelton:  So accessing their expertise teaches them to do that kind of work.

Dr. Cuilla:  Right.  So the primary problem in rural communities is human capital.  Having the staff and the talent back can provide those kinds of rigorous courses. And so there are kind of three areas where we are really looking as the New Tech Network, to grow blended opportunities for students or to develop fully online facilitated projects and problem-based courses for those students.  And those areas are in the STEM area, which you can imagine in rural communities it is very difficult to find a teacher who can teach Advanced Placement Physics if you want to do that and to retain that talent.  Both to recruit and retain it is difficult.  So STEM is a big area.

Another area is in world languages.  So the primary language that I would be able as a former principal in North Carolina to offer is Spanish.  But if I want students to have opportunities for German or for Mandarin Chinese or for a course that is really going to enable them to connect to the international economic community, then I may not be able to provide that.  And so we are leveraging the online platform in our case that is called Echo.  And as we are leveraging that online platform to provide those facilitated courses, they are still predicated on a culture that empowers the students to come to their learning path and to meet those high expectations in the way that they need to and that has our pedagogy as our foundation that leverages that technology, and that is really critical for us to be able to bring those opportunities.

And the final area is digital media.  So if students are always immersed in consuming media but they are not very adept at information literacy and being able to make sense of all of the data and media that they consume, that is an issue.  And so digital media is often a course that is a luxury at a middle or a high school and we think this online-facilitated forum can really help that.

Mr. Shelton:  Thanks a lot.  Everyone so far has touched on the different ways people are thinking about personalizing experience from the kinds of work people do to how you give access to the kind of teaching folks are going to need.

Jonathan, you actually have lived a very different kind of educational experience and your high school was very much focused on personalizing experience for you.  Can you talk about that and then also make sure you touch on how it has actually prepared you now that you are in college?

Mr. Caines:  You know, I went to a high school.  It is a Big Picture School.  It is called the Met School.  It is private.  It is in Rhode Island.  And myself, along with the hundreds of other students, we are the culmination of what these phenomenal people are doing in reforming and working on personalized high school education and showing that a personalized high school education can really prepare a student to become a college student and beyond that, to work in a career.

I think that today at the end of the day, it’s all our job, and I say our job because you have to involve students as well into anything you do.  You know, when it comes to education, the students are the ones who are sitting in the class.  So at the end of the day our job is to just really get students and prepare them for their careers and for their lives beyond that.

I feel that my personal high school experience definitely prepared me to become the person that I want to become.

I went to a high school where I can sit here and talk to you guys and tell you everything that I did and all the great things that I did.  But the better way to explain how this really works is sharing my experiences with you.  We were taught as students how to become good workers, how to work hard, how to get what you want and not just get by.

And I feel like my school really taught me and hundreds of other students just like me at my school, taught us how to love to learn and how to become interactive learners and proactive learners and to go out and get it if you don't understand it.  And my school gave me the tools that I needed to be able to do that.  They showed me how to have confidence in myself.  They showed me how to challenge myself, to do things that I thought I would never be able to do with the support of other people because none of us in this room or around the world can do things on our own.

Mr. Shelton:  Jonathan, give us an example of how they did that.

Mr. Caines:  So for example, going into the school the really first project as soon as I went into my school my freshman year, they asked me who are you, period.  Playing by example.

They had a project that is called a Who Am I Project, trying to figure out who you are as a person, stepping outside of the classroom figuring out who you are.  What are your hobbies?  What is your family like?  What do you do when you are out of school?  So my school went to really figuring out who I am first and then taking the education and connecting that to the things that I like, and it really intrigued me, and motivated me, and inspired me to learn.  And seeing that same motivation and inspiration in the class with other students that you relate to just makes you want to do the work that much more.

You know, I said I was interested in entrepreneurship.  I started working on business plans and I have written business plans.  Even before freshman year in high school I was writing business plans.  I was meeting business people.  I have been part of big projects where there are companies that we started in school and they are student-run programs.  You know, I really worked my behind off to show what I know to the school that empowered me to learn, to show them that I am ready to do this and that I really want to do this.  So it goes more off of just empowering the youth to become better people than what they are and to show them that you can do whatever you put your mind to.  You know, sometimes people figure out that this is the way to do it.  This is the way it has to be done.  

Mr. Shelton:  Good deal.  And then one last quick question.  How did it prepare you for college?  Like you got to pursue all your interests and everything but did it really leave with you any significant gaps?

Mr. Caines:  It didn't at all.  You know, you might sit here and think that I can show you my grades.  I can show you what I have been doing in college.  You know, I can show you the work that other students that I have graduated with from my high school, the work that they are doing, not only my work.  You know, I go to school with kids that went to traditional high school settings and second semester their freshman year they are dropping out of school.  Students that I graduated with from my high school are going through the college system and they are working to actually get the work done.  They are become proactive learners.

So I believe that coming out of the school that I came out of really taught me how to connect the classroom to the world and how to be able to find these connections and make the connections in my head and not just read a book and figure out this and memorize it for the next test.  I am actually learning how to become a better educator, how to educate other people, and how to better myself as a person and take this on to the next level into a career.  When I don't know something, I will go out and figure it out.
Mr. Shelton:  Good deal.  Thanks a lot, man.

So Gene, some of the things that we talked about are the instructional strategies that people have to use inside of school.  We also have heard about the needs students bring that are a wide variety both from Keisha and from Seth.  Talk about what it is that Say Yes does and how it brings together the resources of community to help with that.

Mr. Chasin:  Great.  Thank you.

What Say Yes really is doing is at an individual level, providing the supports -- academic, social, emotional, and health and wellness supports -- that children need to be ready for postsecondary careers.

We have two citywide charters, Syracuse and Buffalo.  Foundational to our work citywide are commitments from the school district, the city, the county, and higher education.  In the case of Syracuse, Syracuse University, and in Buffalo, an amazing consortium of over 20 colleges and universities, most prominently the SUNY campuses, along with local philanthropy, and the teachers' union, all committing to five core principles.  They include postsecondary access, with success being the goal, commitment to transparency across all of the academic data, and all the utilization of resources as shared publicly.  We hold ourselves accountable to the public and to each other. 

Commitment to collaboration.  This initiative, the Say Yes Initiative, isn't the work of the Say Yes Foundation, rather we are conveners and facilitators.  It is all of those partners I talked about working together and operating it.  So it is not owned just by the school district or just by a single agency.

Commitment to a six-year fiscal pro forma.  Our foundation frontloads a fair amount of resources but we also develop a plan so that by year six it is fully sustainable locally.  And finally, commitment to work with higher education as a partners.

In order to do this work, what we are doing is utilizing services from a cross section of school districts, city, county, community-based organizations, and the faith-based community to provide individual supports to children and families that they need.  It starts with a student monitoring system that we developed with our partners at the American Institute for Research.

The system is built on key benchmarks that track to college readiness.  Those benchmarks cut across academic, social, emotional, and health and wellness factors.  And what it does is generate an indication whether a student is on track, on track to thrive, or off track.  The data that populates it is the usual data that you find in school districts -- academic data, behavior data, attendance data -- but it is triangulated with student surveys, parent surveys, and teacher surveys to generate that indication of on track, on track to thrive, or off track.

More importantly, it generates an individual student growth plan with recommended interventions for each of those benchmark indicator areas.

Then when you take it to the school level, we have a site facilitator at each school that is working with student study teams, teachers, and most importantly parents and students, to make sure students are connected with the resources they need.

Mr. Shelton:  Fantastic.  I want to be conscious of time.  You guys have done a great job of kind of laying out the frame of what the challenge is and how you address it.

Keisha, you talked before about getting students to actually take ownership of their data
so that they can manage their own products and we heard a lot about that.  We heard about the supports.  We heard about the data that needs to be transferred.

If you would just pass the mike to Seth.  As we get ready to roll out this program and you think about districts that are about to embark on this work, about how they create systems that take each student and figure out what they need to get to the next level, if you could give them one piece of advice, given your experience, what would that one piece of advice be to remember or do or whatever the piece might be?

Mr. Schoenfeld:  Remember the students.  I think a lot of times we talk about the amount of money that is going into the districts and the schools and we forget how that translates into giving the students what they need.  And I think a huge part of support on the district’s part is if you are receiving this money, have a team to help support implementation and plan and roll out and think about scalability.  Without those things, it is going to be a lot of money used during four years and then, unfortunately, not a lot gained from it.

Use it also as a learning experience to build.

Mr. Shelton:  Gene?

Mr. Chasin:  I would suggest that to partners in school districts, city and county, to embrace the idea that business needs to be done differently.  And it takes collaboration and it takes breaking down some of traditional barriers of ownership in order to get at real and lasting solutions and to utilize the resources that exist effectively.

Mr. Caines:  I think the most important thing in rolling out this new program is really connecting students' lives to their work.  And that is the only thing that is going to make it interesting.  This is coming from a teenager.  You know what I mean?  

I have a lot of friends.  I know what they like.  When you interact with students and you show them something that they like and how it relates to their education and what they are interested in learning, it just makes the work that much more interesting and makes them want to work that much harder for it.  So I think just connecting the world and what they are doing to their work.

Dr. Cuilla:  So I am going to quote two 16-year-old young men at Manor New Tech High School in Texas who said that in order for us to kind of create a world of learning for them instead of this institutional schooling business we have been doing for so long, that “we need to start recognizing that each student is an individual who has special needs and must be engaged in their education so that they can move forward.  Thanks to Manor New Tech, our education has actually taught us something.”  Listen to the kids.

Ms. Lewis:  And just to piggyback off of Kristin, I was just about to say the same thing, that the students need to get involved.  The students need to be a part of whatever we are creating because it is for them.  And in order for us to know exactly how to move forward, we have to know what their interests are.  We have to know what their needs are.  Not putting the bar down.  We are keeping the bar where it is but we are trying to make them know that there are different avenues to get where you can get or you want to get.  And it is okay.

It is okay to make different avenues, to use different strategies.  As long as you are comfortable with it, go right ahead and get it done. 

And we are looking for innovative students.  We are looking for society kids, kids that will make a productive society.  And in order for us to do that, we have got to listen to them.

Mr. Shelton:  Fantastic.  So I want us to thank the panel, but I think that you have laid out a really nice frame for us as we begin to get inyo this work, to figure out what it actually looks like.  And also as Gene asked us to say, not only how do we solve these problems but how do we lean into them using these tools of the 21st century to solve these problems in ways that frankly were not at our disposal before.

And so with that, I would like to thank the panel for your great comments.  I appreciate that.  

(Applause.)

Mr. Shelton:  And we will move.  I will ask Massie to come back up and we will stay here until he comes.

Q & A

Mr. Ritsch:  Thank you, Jim.  Thank you panel.  I have been following the tweets on this and tweeting myself.  It was definitely an engaging discussion.  We appreciate having everyone's perspective on it.  So thank you for making the trip to be here.

So folks, we are going to take questions and get comments here.  I will excuse the panel, I believe.  You guys can take your seats or head out.

I want to bring back Ann Whalen, Director of the Race to the Top program and also bring up Carmel Martin, our Assistant Secretary for Planning, Evaluation and Policy Development.

And Jim is going to join us as well, I believe.  Yes, if Jim would like to.

Mr. Shelton:  I would like to.  Yes, I would.

Mr. Ritsch:  So we will change some name tents out here.  We have got two microphones, as always.  We have one there, one there.  Please when you come to the mike, let us know who you are, who you are representing, and speak clearly into it.  We are, again, transcribing this.

We have had to say farewell to our USTREAM viewers but we will make sure that the Q&A is transcribed and online at ed.gov for them as well.

Welcome, Carmel.  Welcome back, Ann.

So folks, make your way to the microphones if you have questions or comments you want to share now about what you have heard.

Marty Blank.

Mr. Blank:  Good morning, Massie.  I am Marty Blank, the President of the Institute for Educational Leadership and the Director of the Coalition for Community Schools.

I am very pleased with the direction that this work is going in.  I was particularly struck by not only the emphasis on trying to bring the entire community into the process that Gene Chasin described but the emphasis that the young man from the Met School and the teacher from the Waynesboro High School made on more problem-solving and project-based learning and getting young people engaged in the community.

And so my question is how will this grant help to create some convergence in the different kinds of things that school districts are doing to move that kind of instructional and learning agenda, both during the school day and in the extended hours?  What is it that will happen through this Race to the Top district application that will leverage what is already happening through Title I, through School Improvement Grants, through other resources the Department is putting into the field?  Thank you.

Mr. Shelton:  I mean the first thing that I would say is that really what we are doing, recognizing that those are really attractive models, is creating a context for districts to take whatever approach they think is going to serve their community and their individual bests to create the kind of personalized opportunity for every student that they can, so that they achieve the standards.

So many districts may decide that models that looked like that, that have that kind of engagement model, are already a significant portion of what they do but there may be others as well.  I just want to highlight that in the beginning, and not to deflate the excitement that you have about what you heard.

The other thing is that everything leans into significant amounts of engagement from the outset, from the folks on the outside even before you get to the competitive priority, that level of engagement has to happen.  And the application requirements are significant as well and Ann can talk about that.

Ms. Whalen:  So I think just a couple things what we have tried to do is design this competition --

Mr. Ritsch:  Flip your mike on there, Ann.

Ms. Whalen:  So what we've tried to do -- that was really loud.  Sorry.  What we have tried to do is design this competition from the beginning, as Jim mentioned, to ensure that we are getting stakeholders involved in thinking through those different elements that Marty you mentioned, and asking them to think through questions about what does it take from where I am to where my vision is telling me I want to go.  And really supporting it -- it is not a one-size fits-all model in the schools.  It is not a one-size-fits-all model for the districts.  So we really want to build on the context of the district.

We do try also through a couple of the selection criteria get people to start thinking about their different investments within their district, so we asked for a budget not just around how you would use your Race to the Top dollars but how you are using other local, state, and federal resources in order to advance this work as well.

So we are really trying to, as part of the development process, get people to really think about all of these different elements that go into making this such a strong vision for a district.

Mr. Ritsch:  Rich?

Dr. Long:  Thank you.  Rich Long, National Title I Association.

Ann, in your comments, and I was trying to take notes pretty quickly, could you expand on, I think this is what you said, that part of the criteria would be districts creating conditions to build capacity and what that means and how you envision that?  Because a lot of the ideas here are really quite exciting and innovative and clearly you guys have a pretty robust vision here.  So could you expand on that?

Ms. Whalen:  Sure.  So just to reiterate one more time, or I am sure we will do it a few more times, these are all draft criteria.  So if there are places where you think we have missed the mark or ideas in ways we could improve, we really would appreciate any feedback you have.

But in the draft selection criteria, we do have a section that is designed to help get people to think about their current district capacity.  So not just where they want to go but what they have done so far and building off of that, as well as how you will develop that capacity to implement this work.  So that is around what does the central district office do?  What does the school leadership do?  How do we provide services to really help support this work, in addition to saying what have we done to already begin to move the needle?

Mr. Ritsch:  I sense a technology question coming.

Mr. Knezek:  Actually not so much.  Don Knezek, CEO of the International Society for Technology in Education.  And I primarily want to speak in favor of the absolute priority on personalized learning.  I congratulate you on that.  But also the eligibility flexibility that you are offering.

The fact that you can look at a consortia of districts that are across state lines, the fact that you can look at those in states that have received the Race to the Top funds and those who have not.  And I think the flexibility that that gives us to learn from each other by having the low socioeconomic requirement, you are able to bring districts in that may have model programs that can support those, and districts that may not.

And I would just let you know that I feel like you guys have done a really nice job of looking at flexibility for eligibility and with the focus on personalized learning.

Thank you.  I would like to speak in favor of those draft policies, for those draft criteria.  Thanks so much.

Ms. Whalen:  Great.  Thank you.

Mr. Ritsch:  Any more comments like Don's?

(Laughter.)

Mr. Ritsch:  Rob?

Mr. Mahaffey:  Hello.  I will echo Don's comments.

Mr. Ritsch:  All right.

Mr. Mahaffey:  Robert Mahaffey with the Rural School and Community Trust. 

First of all, we are thrilled around the absolute priorities for rural schools, and LEAs in both Race to the Top states and non-Race to the Top states.  I would like you to address the challenge that we will face moving forward to get to the 2500 student entry point.

Out of necessity, we are going to have to build consortia.  Right?  We are going to have to bring partners together to do that to get to 2500 students.

Is the Department going to be providing technical assistance and support to help build those partnerships?  Do you have some recommendations?  We certainly will be very engaged in bringing those partners together but it is extremely challenging for low population remote places to build those relationships certainly in time to apply successfully.

Ms. Whalen:  So a couple of things.  One, we do plan to provide technical assistance and support but I am afraid we cannot do it in a way that could influence the competition in any way.  So we can't hold off or make some applicants more competitive than another.  But we are willing and happy to partner with any organization to be able to further explain and/or explore the selection criteria, how we can better support you to ensure that you are building those great partnerships to allow districts to be competitive.


Mr. Mahaffey:  And a quick follow-up.  How were those numbers arrived at, the 2,500, the 5,000?  What was the thinking behind that matrix?

Ms. Whalen:  So remember we have about 390 million to run a competition.  We wanted to make sure that we had a good handful of grantees.  So we needed some modeling about the size of the grant, the number of students to serve.  But again, these are draft criteria.  So if people have questions, concerns, or suggestions, we are happy to consider those. 

Mr. Ritsch:  Jim, did you want to say something?

Mr. Shelton:  I was just going to say one of the reasons that we are explicit about the recognition of the ESAs is because they oftentimes can provide that facilitative function as well.  You know this better than most, but we want to make sure because we have seen where i3 was an example where we fully expected ESAs to play a functional coordinating role and we didn't see as much of that as we would have expected.  So I want to make sure that people are thinking about those opportunities as well.

Mr. Ritsch:  That's Educational Service Agencies to spell out that acronym, county offices.

One question related to that.  In a winning consortium, how would that money flow?

Ms. Whalen:  You're allowed to ask questions?

Mr. Ritsch:  You don't have to answer it.

(Laughter.)

Mr. Ritsch:  I am representing the U.S. Department of Education.

Ms. Whalen:  So in the design, as part of the consortia, we do ask applicants to spell out their governance model.  So as part of that, we ask that they have, at a minimum, MOUs that say who is going to be the lead applicant, and who is going to be the fiscal agent, and how decisions are going to be made, how money will be allocated, who is doing what.  So that is part of what a consortia will have to dig into as they are developing their application.

Mr. Ritsch:  Okay, thanks.  Yes, ma'am.

Ms. Guernsey:  Hi.  I'm Lisa Guernsey.  I am the Director of the Early Education Initiative at the New America Foundation.

And I just want to say thanks for laying out such, I think the word flexibility is right, some flexibility criteria in there.  Just in my quick glance at the PDF that is available now, I see that even grade bands are a possibility in terms of districts that want to focus on particular areas of need and that preschool through third grade is listed as one of those.  So I just wanted to note that that is very encouraging to see.

I am wondering, my question is around full-day kindergarten, if there is anything within the criteria right now that would reward districts that have gone that far and been able to provide full-day kindergarten for their disadvantaged students.

Ms. Whalen:  So right now within the selection criteria we actually don't get to that level of detail about full-day kindergarten and/or minutes with a school day or school year.  We are actually encouraging more flexibility around a school schedule, the school calendar, in order to ensure that students are getting the things they most need as part of this draft criteria.

Mr. Shelton:  In addition to that, there is some emphasis on blurring the line between school and home and making resources more available at home in those places where in fact going the full day, for example, might not be an option.

Mr. Ritsch:  Thanks, Lisa.  Mr. Big Swifty, Charlie Barone.

Mr. Barone:  Charlie Barone with Democrats for Education Reform.  First of all, we are really glad you are rolling this out.  This is great, both the program and the way you did this today.

I just was wondering if you knew what role a state's position would have, vis-a-vis these local applications, either support or lack of support or just different models.  What role will that play in this process?

Ms. Whalen:  That is a great question.  So in the proposed requirements and criteria what we have tried to do is build in a state comment period where the state has a window of opportunity to review an LEA's proposed or consortia of LEAs’ proposed application, and provide comment.  The district could then respond to that comment and that becomes part of the final application package that peers read.  

We want to really ensure that as peers are reviewing these applications that they understand the state and local context in which these districts are committing to these reforms.

Mr. Ritsch:  Thank you for the question.  Yes, ma'am?

Ms. Klein:  Hi, I'm from Education Week, Alyson Klein. 

I was wondering if you can explain how the absolute priorities are going to work.  Are you going to choose like one winner from each of those categories?  Do you have a set number of winners you are going to choose from each category?

Ms. Whalen:  We have five absolute priorities.  The first one everybody is required to write to.  Absolute priority two through five, applicants are asked to select one.  We do not have a set number that we plan to fund in each priority.  We are really looking for high quality applications.  So we really want to fund those districts or consortia districts who have the best plan to be able to grant awards to implement.

The ability to have these multiple absolute priorities ensures that we are able to get that diverse set of districts across the nation.

Mr. Ritsch:  Anyone else?  The opportunity is there.  Yes, sir.

Dr. Mayberry:  My name is Claude Mayberry.  I am the President and CEO of ScienceWeekly.com.

As I travel the country and with the data that I look at daily tells me that over 40 to 50 percent of the students are not graduating high school.  That means that there are 25 to 30 percent of students every day that go home and come back the next day.  They do not learn what they should learn in the classroom to be able to do homework.  So they come back to the school, tell the teacher I left the homework at home, tell the home I left it at school.

My question is -- and the panel was great.  There was a word that was missing on the panel and that is success.  How do you shape policy when policy is being shaped where shaped policy is such that it encourages those who are getting money and funds to structure their strategies such that there is success that is taking place every day?

I ask you all here, everyone in this room today, if where you are today is because of your experience with success?  If you were going back to your office every day and it was constantly telling you how you were failing at your job, basically your conscious and self-demeanors, self-confidence, and reliance, and it is just drained to nothing -- I apologize for my voice.

But that is my question.  How can we shape policy so that the strategy is able to take into consideration making sure that every kid that goes home and comes back the next day has experienced success?  And assistance could be little or big but success is important in the process of development.

Mr. Ritsch:  So you are asking a question about policy.  Carmel, policies. Stepping back from this competition in particular, just talking about how we structure our programs to be looking for successful models and scaling up.  And then how that success at a high level might translate into success in the classroom level, we hope.

Ms. Martin:  So I think we have worked hard throughout our programmatic efforts to ensure that the focus is on outcomes and trying to help people have a little bit of room and hopefully resources to get those outcomes.  So I think that is definitely true in this context, probably even more so than our other competitions.  The idea is to challenge districts to say how do you move away from some of the normal ways of doing business and think creatively about how to ask a question about each child being served.  What does success look like for that child and what new levers do we need to bring to bear to get the student to the successful outcome and try to break free of some of the ways that we organize schools or the tools that we use to deliver instruction to really think outside the box.

And the way we do that and still feel good about is not just allowing 10,000 flowers to bloom, but instead is that they have to articulate a plan, an aggressive plan for how they are going to focus their efforts on outcomes or success.

Mr. Shelton:  The one last overarching thing is, and you have heard from the beginning of the administration, is a focus on growth, as opposed to just absolute outcomes.  And in that regard, both students and teachers get the opportunity to demonstrate success because success is not only important for the student, it is important for the teacher to feel like they are making process.

So that on top of everything Carmel said I think is one of the ways in which we are trying to take advantage of the philosophy that you talked about.

Good deal?

Wrap Up and Adjourn

Mr. Ritsch:  Thank you for the question.

All right, well thank you folks for your attention today.  Thanks for spreading the word to your constituents.  Again, we have got these Fast Facts available for you on the way out if you don't have copies already.  You can find that and other materials on ed.gov.

And I will remind you June 8th we are looking for you to have gotten in any comments you have on the draft criteria through the Department's blog at ed.gov.

Thanks so much.  Have a good rest of your day and rest of your week.

(Whereupon, at 1:17 p.m., the forum was concluded.)

