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Coordinator:
Welcome and thank you for standing by. At this time, participants are in a listen-only mode until the Question and Answer period. Today’s call is being recorded, if you have any objections, you may disconnect at this point.

Now let me turn the call over to Adam Essex with the US Department of Education, sir you may begin.
Adam Essex:
Thank you (Elle) and hello and welcome to the (unintelligible) group call. Our topic today is non-cognitive factors and young adult success. I am Adam Essex and I am filling in for Greg Darnieder as the moderator for today’s call.

We’re delighted you could join us and we hope you will find today’s discussion to be informative and engaging. A PowerPoint presentation was included with the calendar invite for this event and it is also available on the college access affinity group website so you have a few moments to access that if you haven’t already.

We’re delighted to have two great presenters today, Jenny Nagoaka and Camille Farrington. Jenny is the deputy director of the University of Chicago Consortium on Chicago school research. So she has conducted research for the past 15 years. Her research interest focus on policy and practice, in urban education reform particularly developing school environments instructional practices that promote college readiness and success.

Camille Farrington is a research associate and assistant professor at the University of Chicago’s School of Social Service Administration and the Consortium on Chicago’s school of research.

Her research focuses on policy and practice in Urban High School report, particularly classroom instruction and assessment, academic rigor, academic failure and the role of non-cognitive factors in academic performance.

Since this is the last College Access Affinity group call of the 2013-2014 year, we wanted to provide a quick update on some key activities and events before we began.

In support of the president’s opportunity agenda which as many of you know was kicked off in January at the White House, there are several activities that will be happening over the next several months around college access, school councils, and school district strategies around college access.

Updates on these activities will be provided via Twitter. So if you’d like to receive these updates make sure to follow Greg Darnieder on your twitter. It’s very easy to do. From your homepage in the search bar, just type Greg Darnieder and then click to follow.

In addition to these updates, (Greg) provides daily tweets on topics such as educational attainment, research on education, school and councilor issues and announced those from the US department of Education.

Also as was recently announced by the Whitehouse, First Lady Michelle Obama is scheduled to be the keynote speaker during the American School of Councilor association conference. If you want to watch the speech, it will be streamed live on July 1t at approximately 11:45 am Eastern Time on the ask a website.

And as you’ll recall on March 7, the president was in Miami encouraging states to set up systems around their high school seniors to verify by student name if the senior has submitted their FASA form. We’re pleased to report that more than 30 states has signed their updated SAIT application and we’re in the process of following up with the state that have returned their science signed agreement.

If you want an update on where your state stands with this process, feel free to reach out to me or to (Greg) and we’ll be happy to provide that information. we’ve had some great conversations with for example, Kentucky, Mississippi, Delaware and Iowa among others and we’re going to continue to follow up with all the states as we get notification that additional states have signed their signed agreements.

Now I mentioned that this is the last call of this current academic year, we want to encourage you to stay connected with us by again you can follow Greg Darnieder on twitter, you can stay in touch by checking out the federal student aid website which is the financiallytoolkit.ed.gov it’s a plethora of resources for councilors, mentors, colleges access, professionals and others. And of course we have our flagship website the US Department of Education website ed.gov so we hope that with those resources and others you will be able to stay connected for this summer.

And with that, I’m going to turn it over to Jenny for the presentation. Jenny?
Jenny Nagoaka:
Okay well thank you so much. Camille and I are really excited about this opportunity to talk about some works that we began. It’s like three years ago or so, and it’s really taken over our lives in a really good ways and so we’re really excited to be here and have this piece of work for you.

So moving on to the second slide, just to kind of give you a brief overview of how - of what we’re going to be talking with you about - for the next hour, hour and a half or so. I’m going to start off by giving you some of the background first on our (unintelligible) station, the consortium on Chicago school of research to kind of give you a general sense about how this body of work fits into our larger set of work. And also just how we entered into those question of non-cognitive factors and it’s kind of interesting because of how much interest from a variety of areas that people have in this and whether you know - like a little bit of our story and how we started thinking about this.

And then Camille is going to walk you through our model of non-cognitive factors and then from there Camille and I will both talk about a little bit about where we sort of see this - where we see where it’s worth going and what our current work looks like after this project that we’ll be talking to you about today.

So moving on to the third slide, I’m actually going to - there’s a typo in the entire - I’m going to talk through this pretty quickly. So to think about what the work at the consortium does. We have a particular way of thinking about how we conduct research. So we don’t see ourselves as answer people. We really are there to help school district be thinking about - to assist them and help them really think through (unintelligible) and be a part of their search for solutions.

We really want us to be helping to build their capacity so it’s not just thinking about what the right place to do things are, but really help them to think about how they can make better ideas, be part of their on-going practice, so I know what strategies are work and what the (unintelligible) of improvement might be.

So we do this in four different ways. A big part of our research is really identifying what matters and developing - organizing frameworks around this so that practitioners, administrators, and other school leaders can really be thinking about the inter-connections of different research findings and interpreting it into their work.

Another core part of the work that we do is around indicator development. In order to really understand what’s happening inside schools and districts and how students are performing, it’s really important that we can identify what’s important but also know the way of measuring it so we can assess where we can be working on things and assessing progress and start to plan for the future.

Another big part of our is identifying what important key leverage points are, so that we can be thinking about what sort of strategies can schools be working on around leverage clients, and really focusing their efforts around this things that matter.

And finally a key hallmark of all of our work is the importance of communication so we see our primary audience as being - people who are actually working with schools and students as opposed to academic journal.

While we do published an academic journal, a lot of our work is really there to make sure that it’s more for an informed lay audience so that we’re not using technical jargon that we’re actually making ways - expecting our ideas and our findings that are clear and understanding.

Another important part of work too is that while we publish our research report, and then we also spend some time in showing how these are playing out in schools or we’re focused in the Chicago Public Schools. A lot of times we will do things like show - what are the high school graduation rates across every single high school in Chicago? And then we also have a series of data reports which gives schools the opportunity to see a little more in depth of what these patterns looked like inside of their buildings so that they can also target their efforts around areas where they clearly need improvement and also to assess their progress as well.

So a lot of my work, moving on to my next slide, has really focused the transition from high school to college and a lot of these are thinking about the role of college readiness. And so there’s been a lot of really interesting things going on over the past decade or two.

One of the things that we really see that students that have high college aspiration. If you ask pretty much any student right now, they say that they want to college because their increasingly understanding that in order to have a reasonably well-paying job, I think it’s important to have some form of post-secondary education.

Another positive trend that we have seen is the fact that more students are taking a more rigorous course work so they are taking higher levels of math. They’re more likely to be kicking more science, more English and also taking more AP courses. And so what’s happening within high school has also changed.

Another big trend that we’ve seen is the fact that more and more students are also going on to college. But the part that we really are struggling is actually seeing students being translating their enrollment in college to actually attaining a degree.

So part of the big question that we’ve been having is how can we actually help kids so that they’re not just going on to college because going to college, they’re not going to various problematic from any number of standpoint, including a financial perspective, but how can we actually help them and pursuit and succeed and so they eventually have successful career. And so that encompass our motivation and thinking about this.

And so moving on to the next slide, another big piece of our work is that where you’ve identified an important leverage point is the role of grades. One of the things that we found in our work and on other people have found accompany number of different studies is just how predictive grades are in much more selection than test scores for long term educational outcome.

So whether you’re thinking about high school graduation, going to college, getting a college degree, looking at kids grades actually gives you a better sense of whether or not that kid is going to be attaining the outcome of interest.

Although very interestingly, grades are better predictive of other sorts of life outcome whether they’re talking about how much - about earnings, their health, how long they live, whether or not they vote. All these different things, grades are much more important.

And the area that is concerning around this is the fact that grades are actually where we’re seeing the gap increasing. We’re seeing gap closing around attainment but grades is kind of the opposite direction.

So (unintelligible) a few years. They’re looking at this, we really started to wonder, what is it that grades are telling us that test scores are not? As we all know, in school we tend to be thinking about test scores, but it seems if you really want to think more holistically about what students are likely to accomplish in the long term, grades are providing us a lot more information than test scores.

So moving on to the next slide, kind of the question is, you know, what is it that grades measure that test scores do not? Both test scores and grades give us some measure about what kids know in terms of content knowledge and what sort of academic skills they have. So they’re useful in that way.

But one thing that grades give us is what we term - we determine - so that’s actually a term that (Jim Heckman) started using, calling them the non-cognitive factors. So it’s all these stuff that’s not measured by test.

So moving to the next slide, (unintelligible) it’s something that (David Connelly) is really influential and I’m sure many of you are familiar with his work. And thinking about college readiness and what matters there. So he developed a model of different aspects of college readiness and so he talks about key cognitive strategies which are going to the academic skills that we’re talking about and key content knowledge. And so those are kind of the two things that we see as being measured by both test and grade.

But in addition to this, he identified academic behaviors which fall under the non-cognitive realm. So we’re kind of seeing that a lot of people are thinking about what matters for college success and are kind of converging in the same place.

So just as (Jim Heckman) was wondering why is it that a GED is different from a getting a high school diploma, people who are thinking about the college realm and also are thinking that there are things that test scores do not tell us that grades actually do.

So what do we mean by non-cognitive factors moving on to the next slide. You know, this is really - we get a lot of pushback on this, understandably and we actually don’t really like the term (unintelligible) because in many ways it’s not particularly informative right? It just tells you what it’s not and so it’s kind of stuffs - anything that is not measured by cognitive stuff and it’s you now its stuff that’s not content knowledge or correct but seems to matter.

We’re talking about a set of skills, behavior, strategies, beliefs and attitude. So we kind of know what it’s not but we don’t actually - the big question is, what are we actually talking about this? If we’re really going to be helping practitioners and administrators and policy makers really engaging with this question, we need a better definition about this and it’s kind of where we were about three years ago and really realizing the complications around deciding what non-cognitive factors actually are.

And so another question, now that we go to the next slide was you know why should we actually be thinking about non-cognitive factors? I mean we know that they matter for long term outcomes but are that something that’s actually going to be helpful for us in terms of what’s happening and the key to 12 phases.

So one of the things that we sort of see as important about non-cognitive factors is that, this is really getting much more closely to how students are thinking about themselves as learners. It’s giving them - it’s not about what they know and what they can do but it’s really giving them a different way of engaging in school and then in engaging in learning and then how they can actually see themselves in the long term.

It’s also an area that’s much more malleable so that grades are something that they actually have a lot more control over and a lot more opportunity to improve than something like test scores. Teachers also have much more control over their condition so this is really about what’s going on in their test - in their classroom and they’re kind of thinking about how they want to assist and how can they help them.

How can they actually be working with students on a day to day basis to be improving their performance in classroom? So it becomes a much easier leverage point for schools and to be thinking about and improving how much students are learning.

And finally, you know it’s really starting to see helping us frame how student behaviors in a different way. So we’re not sort of saying that to be blaming kids or saying that some kids are lazy or anything else like that but it’s really helping us to focus a lot more around the practices that are happening with in the schools and how we can better be supportive kids in their learning so that they are more successful.

So anyway this is kind of bringing you - moving on to the next slide where we were a few years ago. (Unintelligible) and so obviously I just kept on going because I’m going to turn it over to Camille a couple of slides ago. I’ll do this slide and then I’ll officially turn it over to her.

We are a team. So a few years ago, we were approached by the Lumina (Greg’s) foundation to actually do kind of work on this problem and really go across the (unintelligible) of work. And so Lumina foundation, you probably know has a focus on college (unintelligible).

So it’s a lot more about supporting students in the middle grade. So as you’re conducting the lit review, Camille will be talking to you about in a moment. We are focused - and thinking about the role of non-cognitive factors in learning in schools from the middle grade through college. And so now I will turn it over to Camille. Sorry about that.
Camille Farrington:
No worries. So great just so that we’re on the same page, if we’re on the slide number 11 which is at the top says review the literature on skill being a good strategy (unintelligible) so as Jenny said, we started this project to look at what is the research literature on non-cognitive factors tell us about student’s performance in school and to help us understand this question of why our grades are better predictors than test scores in the long run.

So on this slide...
Coordinator:
Mr. Essex I guess Miss Nagoaka line got disconnected.
Adam Essex:
Jenny or Camille do we still have you on the phone?
Coordinator:
Their lines are idle now sir.
Adam Essex:
Okay they might have been internally disconnected. Is the call in general still being held?
Coordinator:
Yes, sir, everyone is still in.
Adam Essex:
Okay can you make an announcement that we had a technical blip but that we’ll hopefully get on in a minute if they call back in.
Coordinator:
Yes I’m sorry sir, you’re in a conference sir, and I didn’t pull you out. I’m sorry.
Adam Essex:
Perfect that sounds great. Everyone we’ll hopefully continue as soon as we hear back from Jenny and Camille please hold tight. Thank you and while we’re waiting till we’ll hopefully hear back from Jenny and Camille I just wanted to remind you again that the resources that we have available at the US department of education so that you can stay connected this summer.

Feel free to access our primary website at the department which is ed.gov where we frequently post updates on what the secretary is doing to promote educational access throughout the country.

You can also follow Greg Darnieder on twitter by searching for Greg Darnieder from your Twitter homepage and then clicking to follow. In addition for a wide array of tools and resources to assist, you can check out the federalstudentaid.ed.gov website.
Coordinator:
Everyone please stand by. Mr. Essex got disconnected as well.
Adam Essex:
Hi everyone it looks like we’re still waiting to see if we can reconnect with today’s speakers. If you are able, we thank you for waiting just a few more if we can reconnect with them. There might be a disconnect on their telephones thank you.
Coordinator:
You know have an open line Ma’am.
Camille Farrington:
Okay great thanks. Hi this is Camille and Jenny back again. We - I don’t know what happened there; we got cut off and had a hard time finding our way back.
Jenny Nagoaka:
I apologize for the delay.
Camille Farrington:
Okay so I was saying we are on slide 11 where it says review the literature on and there’s a lot of words. And that was our task back in 2011 when we started this work and all of those things, as Jenny said before, non-cognitive factors that describe by what it’s not. It’s not content knowledge and skills but what it is all of those words - all of the things on this slide kind of fall under the category of non-cognitive factors so it’s quite a bunch of stuff and quite a range of things.

So this is literally everything that’s not content knowledge and skills for matters of school. So on the next slide; you’ll see how we did our first test at trying to group these things. And the - we divided things on the five categories, academic behaviors, academic perseverance, academic mindsets, learning strategies and social skills.

And then independently in each of those categories we look to understand their relationship to course grades as a measure of academic performance. If you go to slide 13, we - once we organized into these five groups, we then ask five guiding questions of the literature and the evidence.

And first of all, what is this factor and does it matter for grade? Is there evidence that we can change it? Is it malleable? Do we evidence that classroom settings have some effect on it or schools and classroom affect it?

Fourth, do we now have to intentionally change it in classrooms if we wanted to? Do we have strategies already in place that we know how to do that? And fifth, is there evidence that if we could move this factor in some kind of way, that would have some impact on closing achievement gaps either by race or gender?

And that we organized then our literature review around - first of all, those five categories and those make five chapters in our review and then within the review - within each chapter asking those five questions.

Slide number 14, is the end result of that which is literature review that came out in 2012 from the consortium called teaching adolescents to become learners, how the role of non-cognitive factors and shaping school performance and that is available for free download on the CCSR.org website and so we would encourage you to get a copy if you haven’t already.

So the next slide, slide 15 goes to - what I’m going to do is walk you through each of these categories and tell you what we found in a nutshell. So the first one is academic behaviors and so we’re going to start building up backwards from that academic performance box and the first most immediate category related to performance is academic behavior so the idea of being a good student and - which includes going to class, turning in homework, participating, studying, being prepared, and that it - academic behaviors is the only kind of direct relationship to course performance.

So anything you do to improve non-cognitive factors more generally it only improves grades if it improves actually behaviors so the - so is it - and behaviors are easier things to measure right.

So if we’re focusing on attendance, trying their homework, those kinds of things, we can assume that there are motivational components behind that but the thing we actually see is the behavior itself.

And if we move then to the next slide in academic perseverance, there’s a lot of work on things like grit, tenacity, persistence, soft control, effort, and delayed gratification and improving student’ abilities to do all of these things. And again that is something that is very closely related to behaviors as expressed through behaviors and is expressed through the quality, the duration of student’s behaviors.

So as we thought about this more deeply these first three boxes, the academic performance, the academic behaviors and academic perseverance, you can kind of think of as the outcomes that we’re hoping to produce by focusing on those kind of benefactors we want is to get better grades by performing better in school, doing those behaviors more consistently, of higher quality and kind of sticking with things when work gets hard, being able to kind of persevere and not give up.

But we still haven’t gone through the question of well how do you that? And what are the levers for making that happen? And that brings us to the next slide, this academic mind set slide and this is where we really start seeing I think the benefits of focusing non-cognitive factors is with the academic mindsets being one of the key levers for improving perseverance, behaviors and grades.

And academic mindset basically, has to do with the belief that the student has about themselves in relation to school work. And we divided the literature up. We focused on four different specific mindsets that we put in the first person from the point of the student. They are, I belong in this academic community, I can succeed at this, my ability and confidence grow with my effort and this work has value for me.

And each of these are kind of a separate line of research and there’s a whole body of literature around each one of those mindsets and all of it is pretty compelling and very consistent results over many, many years showing that each one of these things, that the students believes this, that that is associated with higher rate of persistence with better behaviors and with higher grades.

So if we go to the next slide, well depending on how you’re looking at that, well on that - actually mindset slide, so there’s a direct arrow from mind sets to perseverance, there’s an arrow from mindsets to academic behaviors because there’s evidence that mindsets affect both of those things directly.

And then you also see a feedback arrow from academic performance back up to mindset and that’s because the mindsets are kind of in the constantly being reinforced by student’s actual behaviors.

So if a student believes those four things, believes they belong, believes they can succeed, the values, the work, and they really kind of believe anyone of those things and therefore they are more inclined to put in effort and energy and not give up when things get hard. Their behaviors have improved and their grades get better then that - those better grades and that higher performance reinforces the idea that yes I can do this. This is valuable stuff if I work hard and I can do well at this and this must be a place where I belong.

So that’s a positive feedback but that same look were in the negative, that if students have doubts about any of those mindsets, if they’re not sure if they belong, if they question that, if they’re not sure or pretty sure they can’t succeed at something. If they feel like the work isn’t something they care about anyway or have kind of fixed mindset that you know I’m not good at math, or I’m not good at whatever it is, this task is, then they withdraw their efforts, they tend to give up much more easily. They demonstrate worst behaviors, they earned lower grades and then that is loops around and reinforces negative mindsets.

I’m going to now switch over to the slide, this is evidence on academic mindsets and there’s really kind of two bodies of empirical work on this. And the first this is this foundational research that was much more theory driven, just trying to build out some theories around some of these and much of these were cap in 80 and the 90s around academic achievement goals and goal orientation, different implicit theories of ability so, (unintelligible) mindset, her work there. Theories around focus on control, expectancy value, learn how stereotype draft, all of those are kind of foundational work on these academic mindsets ideas are built upon.

And then more recently in the last 15 years and a lot in the last five years, are we starting to see psycho-social intervention studies in school and college setting where the researchers are looking to manipulate somebody’s belief or somebody’s growth mindset and see if through a targeted intervention, they can change the mindset and again these studies are pretty consistently showing effects on students grades on the magnitude of about a third of a grade point average is pretty consistent results on these between treatment and control groups.

And I encourage you to look at it. If you look at our chapter on academic mindsets, you’ll references to all of these studies; it’s really cool and interesting work being done in this area.

Okay now I’m going to move from academic mindsets to the next slide on learning strategies and learning strategies are aids - are strategies to aid in the cognitive work of thinking, learning or remembering. So it is thinking about the learning process and kind of internally being able to understand as you’re reading something, as you’re learning something to be charting out, what’s my strategy for doing this task, what happens if I run into an obstacle, when do I get confused, noticing when you’re confused, being able to loop back around and clarify things.

And expert learners do all of these very automatically kind of below the level of consciousness that’s just an automatic process. Learners who struggle, these are learning strategies, so things that can be explicitly taught in a classroom and that by teaching them really helps to build persistence and that perseverance measure, there is a clear evidence that students with learning - good learning strategies are more persistent which makes sense because when they run into problems, they have strategies to address those problems. And it’s also associated with better academic behaviors and with higher grade.

You also see an arrow from - on the model there from academic mindsets to learning strategies because students who feel like they belong, who value the work, who believes they can do it, believes that their hard work is going to pay off, are much more likely to engage in and want to use learning strategies and there’s clear evidence in the literature that, that happens as well.

Moving to the next slide, on social skills and social skills and this idea of social emotional learning is an area that has had a lot of attention of late and it is a really critical piece of used development and what kids are learning as they’re going to school.

In our review, we were focusing on kids ages 10 through 20 and we were focusing on course grade as the outcome. In that age range, and with course grades as the outcome, social skills are the area that shows the least evidence of relationship to grades of the five factors that we were looking at, that is a combination of, one there aren’t as many studies done with students age ten and up, a lot of the work with social emotional learning is with younger kids.

And secondly, mostly their looking at outcomes to other than grades, so much more looking at risk behaviors, (unintelligible) not getting behavioral and disciplinary infractions or getting in trouble with the law when they’re older and that kind of thing.

So three’s just less evidence one way or the other looking at social grades and the evidence that’s there is just a weaker relationship. Okay so now I am moving to the - I guess it is our slide number 21 and it shows our model but in a larger grade box, which is this school and classroom context box.

And this is a critical piece of the model because we see evidence that the mindsets and learning strategies which are kind of our key levers are very directly influenced by school and classroom contact. They can both be taught directly, in the case of learning strategy or shaped fundamentally by classroom practices and the relationship that the teacher has with students and that helps students believe that they belong, that they can succeed and that the work is valuable to them.

So this classroom as well as the contact piece is really critical. And then all of that is said in this larger blue box of the socio-cultural context because again many of the messages kids get around mindsets like should I expect to succeed has a lot to do with larger messages around race, gender, socio or economic status, achievement gaps, all of these kind of things that influence students’ expectations about themselves as well as their teachers or professors expectation for them.

So all of those things that I think are - for mindsets and those kinds of things don’t happen in the back payment, in the context of these larger social issues. And this is particularly important when we think about college access and college success because the messages kids get about how likely they are to do well play very significantly on their likelihood of actually succeed.

And on this slide 22 around key findings, just to recap quickly the idea that improves these grades require improving academic behaviors and those persistence and perseverance. The key leverage for that are academic mindsets and learning strategies.

The importance of classroom context and teacher instructional strategies because those are the two - because those fundamentally shape mindsets and learning strategies. So that’s what we know but what we don’t know - okay so we know all of those things matter but there’s not much research about what specifically - what kinds of practices teacher’s should engage in to build mindsets and to support student learning, nor is there any single instrument where you can kind of measure all of these things simultaneously.

If you were trying to understand all of these different non-cognitive factors because to date what had existed were survey scales around belonging that one group of researchers developed in survey scales around growth mindsets that another group of researchers developed - it was always kind of this disparate measurement tools and they were never looking at these things in the context of the other non-cognitive factors so it’s been a real limitation on what we understand to date in the research.

So moving to the next slide, what do we need to know? Is this - the kind of research questions that we were left with at the end of doing this review? So first is, is there some kind of natural developmental trajectory of these things? So do mindsets follow some kind of growth pattern that is predictable and consistent from kindergarten up to high school or is it very individual and does it go even in a trajectory in one direction or does it bounce all around for individual kids?

We also as I said, don’t really know how daily classroom practice, shapes non-cognitive factors and there’s a large question about to what extent are these things that students bring with them to the classroom like trades and characteristic of the student that largely shape what’s happening or to what extent are these students responses to classroom environment and that if you change the classroom environment in fact you’d see these what looks like trades and characteristics actually change in response to changes in the classroom.

There’s also a big question about transferability even if the school has figure out how to build students mindset, learning strategies and behaviors in one context, say in middle school or in high school when they get to college are those things going to hold or is it - just a reshuffling
that starts all over.

There is not much research and at the time we wrote the review almost no research that followed students across context, like across this school transition to understand how perseverance in one setting would translate to the next although because we know grades are predictive, we know that there’s at least some bit of reason that this indicates your performance in the future but again there’s not longitudinal studies following that.

And then the last question is just the measurement question, how do we measure any of these in ways that help practitioners and policy makers? So at the bottom of this slide, in red, we see this becoming effective learners survey development project which is a project that we’ve undertaken since the review came out and have been working on the last couple of years to try to measure everything in our model really, the various kinds of non-cognitive factors as well as the classroom condition that might influence them.

So if you go to the next slide, the becoming effective learners survey development project, the idea is to consolidate a bunch of existing survey scales as I was saying before into one comprehensive instrument and to try and get a read both on students feelings about their mindsets, their persistence, their behaviors, in the context of a specific classroom with their impressions of what’s happening in that classroom in terms of the level of challenge, the amount of teacher support, how clear they are about the goals of the classroom, what is the teacher doing to create a community amongst the individuals in the classroom and how relevant do they feel the work in that classroom is to us.

And then to look at what the relationships are to all of those things that we talked about to students actual behaviors and then ultimately to their grades in the classroom. And the idea is to one to provide back to school and classroom and teachers and school leaders information to help them understand what kinds of practices support the development of non-cognitive factors but also kind of critical research questions about what do we know about how transferable these things are, how malleable they are and what the key indicators are to help us understand the levers to change this from - as a school improvement tool with the ultimate goal of preparing more students to be college ready and to gain access to college and succeeds once they get there.

So the next slide goes back to the model again, and then non-cognitive factors that are measured on this survey are circled in the black and then the blue the classroom context, we also have measures classroom and we - and then course grades are the outcome that we’re using to test everything against.

So we have developed a survey over the last two years, have now used the most recent version of the survey, we just collected data from about 8500 students across the country and I want to just put in an active plug that we are looking partners in use of the survey, in terms of research partners for this, if you have settings where you would be interested in using the survey to kind of help us understand or together to start unpacking how all of these things work in the context of school and classrooms that we would love to talk to you about that.

So all of that I’m going to pass this back over to Jenny to do some last minute kind of what next.
Jenny Nagoaka:
Yes it’s kind of a start off as a lit review and then turned into a much broader body of work. So in addition to the survey project, we also have another project that is where we’re developing larger framework thinking about young adult success as the 21st century.

And this is really kind of driven by, you know by a couple of - there’s a lot of different questions that we have and some of these is you know we had started off really thinking about how non-cognitive factors developed within - or what they look like between the ages of 10 and 20.

But we kind of realized that there’s a lot of the switches which is not just about the kind of environments that are going on in the classroom but there’s also a really big role in thinking about the simply development that overtime can mature and where there are changes over time, and so, if we’re really going to be thinking about how to better support schools and classroom which is our developing around that kind of factors, really thinking about development is also a committed part of this.

Another thing that we really are interested with is thinking more about you know what’s the role of everything that happens outside of the school? So Camille and I are like education researchers so we spent most of our careers thinking about what happening within the school building but as we’re doing this work, we become increasingly clear that we’re -which is our learning, how they develop, how their actually developing their mindsets or approach to thinking about themselves is that the role of family is really important.

Veering hat happens to them, and after school program, what’s happening with them with their peers, what’s happening in the community, all of these also play a really important role.

And another really big part of this too is the fact that kids are having very different experiences and exposures outside of school and within school and that so much of how we are seeing here, we need to think about the broader context and how this difference by where kids are living.

So we have all these different types of questions that have gone through and then about - I guess now it’s about seven or eight months ago, we responded to an RSA from the lawless foundation to really put together a framework which is really thinking about these things. And so we started this process of going back to the literature and thinking about these questions but we’re also spending a lot of time talking to the different types of experts and this includes researchers, we’re also spending a lot of time talking - as much time if not more talking to practitioners and policy makers really to get a sense about how they’re thinking about what are key things that are going on with kids in different stages of development and what are the factors that go into them eventually being successful in young adulthood.

So moving on to the next slide with the clipart which is all of these factors that we first started off - and it’s like illustrating our process and our story with how we entered into this work. Is that we started to thinking about these in terms of what’s going on inside of the school building. So there we are investigating whets happening in the school setting.

And we’re thinking about that in terms of ages 10 to 20 but with this new project, we’re starting to think about this in what goes back earlier on, so going back to early childhood until lesser extent. What’s going on in infancy with kids, around how they develop and what factors will actually matter in the long run.

We’re also - and so going into in the other end of spectrum, we have been thinking a lot about learning in the middle grade on to high school but in this project, we are going beyond just learning as the outcome of interest but really thinking about what are the long term outcomes that young adults have.

And in many ways we are going beyond just kind of our traditional outcomes of college attainment and employment but really thinking about what do we actually mean by success in young adulthood?

And so in addition to thinking of across the lifespan, we’ve also spend a lot more time - in this project thinking more about the role of families and so how does family background, how does family support the development of children? And we’re also spending our time thinking about what’s going on outside of the home and school, thinking about the role of after school, thinking about what’s going on inside of the community?


And so we’re thinking a lot about the role of cultural context and other sorts of backup characteristics and we’re taking this developmental lend going on from early childhood on to young adulthood.

So with this, we’ve got a lot of questions so we had a lot of questions moving on to the next slide that I didn’t raise with this project. So some of these are talked about a little bit but it’s really interesting as we’ve been talking to different people particularly those who were working with such children and youth that you know what we want - what they want for the kids they are working with, what we want for our own kids is something more than just having a job and going on to college.

So we’re kind of really - have a much more extensive view about what we actually mean by success and what is it that everybody who’s working with children are trying to accomplish. We’re also really interested in understanding like how much is success is based on the source of opportunities and resources and those broader contextual, those context both in terms like goal setting but also broader societal context versus what which is also - versus how much it has to do with specific individual characteristics and competencies.

So you know we know that it’s an interaction of these two but I think it’s something that a lot of how we conceptualized what we’re trying to do is about shaping individuals and we’re really going to want to be thinking about also how can we actually be shaping different context whether it’s school or after school or what’s going on at the home that will actually promote kids as what you think this is the characteristic of a good kid.

We’re also trying to better identify what sort of characteristics and competencies actually make somebody be like ready for success or how it kind of start (unintelligible) employees for success in young adult? Are they actually ready to - do they have what it takes for them to actually do well?

And we’re also really thinking about this developmentally so what’s going on in these different stages and what sort of opportunities are really important for kids as they’re developing.

And so in particular we know that there are particular moments in kid’s life that are trajectory for certain assets to come to that forefront. And so we want to make sure that as we’re thinking about what sort of practices, strategies and interventions might be appropriate for a given age group that we’re taking a strong developmental lens around this.

And finally a big part of this project is identifying these promising practices and intervention. So really trying to understand what is actually happening right now? Because another piece as we’ve entered into - of course what’s really clear is that in many ways the research evidence is lagging behind what is actually known in terms of the people who are actually doing the work.

So in this project, we are really trying to bring different ideas together, drawing from the research evidence that is there in the literature but also making sure that we have an understanding about what’s happening out in the field.

So this is a really exciting and extensive project that we’re working on right now and it’s really allowing us to bring together a lot of work that we’ve been doing for a long time and also to start take a step back and thick back about what is it that we’re actually trying to accomplish in education.

So it’s been a really great experience and I will wrap it up here and turn it back to Adam and open it up for questions.
Adam Essex:
Thank you very much unfortunately we are out of time because of our technical problem. So we want to thank you very much for joining and as special thank you to Jenny Nagoaka and Camille Farrington for a great presentation.

While the college access affinity group calls are on summer break, we invite you to submit any ideas or suggestion you have for call for the upcoming 2014-2015 year. You can submit comments and questions and speaker suggestion on the college access affinity group website by clicking on email suggestions for topics and presenters.

Thank you very much ladies for your information, it was very engaging, and very interesting. I thank all of you for participating today and we hope you have a wonderful summer and with that I’ll turn it over to (Elle) to conclude. (Elle).
Coordinator:
Okay sir, thank you speakers. And that concludes today’s call thank you for joining everyone you may now disconnect.
END

