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Coordinator:
Welcome and thank you for standing by.


At this time all participants are in a listen only mode.

After the discussion we will conduct a question and answer session. To ask a question, please press star and then 1.


This call is being recorded. If you have any objections you may disconnect at this point.


Now I will turn the meeting over to Mr. Greg Darnieder. Mr. Greg you may begin.

Greg Darnieder:
Thank you very much. Good morning everyone. Appreciate you dialing in today which is going to be for me a long anticipated conversation around our - the work of our Office of Civil Rights here at the Department of Education.


And I’m more than pleased that Catherine Lhamon who heads that office is going to be presenting with us and sharing with us today.


But before we jump into that, just want to bring you up-to-date on a few things. Literally a half hour ago we announced that the long anticipated Gear Up Application was being released. And so those of you in the Gear Up world or affiliated with that, that is officially out there on the streets.


So let me just do a little PR here and that I actually last week started tweeting at the encouragement of many people for quite a long period of time. So this is a type of information if you want to get like instantaneous notices of things happening here at the department, I promise I’ll be tweeting four or five times a day different particularly announcements coming out of our press office. Just follow me on Twitter and happy to have you join my circle of followers.


So let me just - first, also apologize for last week in that we accidentally sent out two call in numbers and when we did our presentation on the Still Forgotten Middle, the Middle Grades, and some of you listened to music for 10 or 15 or 20 minutes. And I’m sure after that hung up.

So I deeply apologize. We’ve never done that before. We will not have that happen in the future.


But the recording for that presentation by ACT and Middle School Principal as well as some work going on and at Middle Grades, College and Career Club, will be posted as soon as we get things straightened out to there on that front.


Tomorrow we’re doing a second call this week for the Affinity Group. And the White House Initiative for Educational Excellence for Hispanics will be presenting. As you know this - the time of this call is a little bit different. We’ve always done these calls from 11 to 12 o’clock Eastern Time. I’m playing with a couple different call in times during the month of June to see if it helps or makes a difference in terms of folks being able to call in live.


So tomorrow’s call will start at 2 o’clock Eastern Daylight Savings Time and run from 2:00 until 3:00 again with Alejandra Ceja who heads the White House Initiative for Educational Excellence for Hispanics will be leading that conversation.


Then the following two weeks we’re going to have presentations around school counselors. And on June 10th we will hear around - from some Counsel Educators primarily around building college knowledge, how graduate programs and school counseling are preparing graduates to support college and career readiness work in districts that they are working in.

And then the following week on June 17th we will actually hear from several district leaders who are leading school counseling work from across the country. The title of that conversation is going to be Galvanizing and Delivering Systemic College and Career Readiness Efforts.


We also - a couple other things before I turn this over to Catherine, we announced last week Our Brother’s Keeper Initiative. And the President actually did this last Friday. And so if you track that down if you’re not familiar with what all is all entailed there, fairly detailed report around minority males and closing the achievement gaps and the differentials here that exist for males particularly minority males in our country.


I’m putting together next fall’s schedule for these calls. And if you have suggestions and many of you have been taking me up when I’ve put this out there, please let me know topics, possible presenters and such. I’m happy to consider anything that you suggest.


We’ll probably start them mid-September and run them up till Christmas, take a little break and then run them January through June in 2015.


One other piece of information that we released last week was guidance on foster student records. And as you’ll recall on May 8th we actually did an Affinity call on Foster Care. And so if you - and that was part of the series around disconnected youth. That included also a session on homeless youth as well as an overview of disconnected youth.


So check out the guidance that we just issued on Foster Student Records and again the Gear Up announcement was just made around $75 million being put on the street for a new Gear Up Competition.


So as I indicated Catherine Lhamon is the Assistant Secretary here in the Office of Civil Rights. As you hopefully know her office released an incredible set of data in the last couple months around equity issues in our schools both in K-12 as well as in Higher Ed.

You’ve been - there’s a PowerPoint that you’ve been sent per usual. However she’s not going to be going page by page through the PowerPoint. So I’m going to encourage you to leaf through it which I’m sure you already have and start jotting down your questions which we’ll take at the end. And comments that you’d like to make.

I’ve asked her to illustrate some of the data with stories of - that she’s able to share in terms of both court cases that have been settled around some of the issues that she’s going to be talking about. I think it’ll just kind of help illustrate this data.


And I also asked her to kind of give us a little bit of background on just how the office works and how it’s - the mandates that it works under in terms of having to respond to, what’s the right word?

Catherine Lhamon:
Complaints.

Greg Darnieder:
Complaints, there we go, complaints that come into our Office of Civil Rights, so with all of that Catherine.

Catherine Lhamon:
Thanks so much. Thanks Greg and thanks to all of you for joining. It’s exciting for me to get to talk to people who are doing this good work around the country to make sure that we have more and better college access for our (unintelligible) kids so really looking forward to conversation in addition to sharing a bit about the work that we do.


First, I just want to start with what we do in the Office of Civil Rights. And a little bit about who we are. We have been around now for about 50 years. We enforce civil rights laws, federal civil rights laws in three main areas of race and sex and disability. And we do that work both in the K-12 space and also in the Higher Education space.


So it’s our goal to ensure that recipients of federal funds for schools do not use those funds to discriminate against their students.


And we receive in excess of 10,000 complaints a year that we process. We have about 3000 open investigations at the moment across all of our areas. And those complaints range from school districts’ concerns to college concerns.


And they are - they run a pretty wide gamut of kinds of issues that families, kids, community members bring to us about the equity health of the schools that they attend or that they know about.

So they can run from bullying in school on the basis of sex or disability or race to disparities in the imposition of discipline in schools to the existence of sexual violence in schools.


So there - it’s a really pretty broad range and on the one hand that’s exciting because our work is really interesting and critically important for the kids in schools they attend and on the other hand it’s pretty dismaying that we continue to have the range of kinds of discrimination that we do in our educational spaces against our students.


So I want to share some stories, some recent stories from our work but first to tell you that - about the data collection that we do that Greg mentioned. It’s called our Civil Rights Data Collection.


And it’s a snapshot of the equity health of K-12 schools or in this most recent iteration our pre-K-12 schools which we’re excited about. And the most recent data that we released is universal meaning that we got information about all of the 49 million kids in public schools across the 16,500 school districts in the country.


And so each of the data points that I’ll share with you represents an actual person that it’s not a projection or an estimation about what we think may be happening in the schools, it’s actually some kids’ experience in school.


And that’s important I think for us to remember given the severity of some of the data disparities that we see. And we use the data ourselves in our enforcement work to analyze when we should take a look at disparities, why they exist and look underneath them to see if those data disparities are a reflection of (ethnic) discrimination in schools that should get corrected or if those data disparities are disparities that do not be seeking an underlying problem that needs to be corrected.


And we also in the life of this Administration have made this data forward facing so that it’s available and usable for any mom, any school administrator, any state and policymaker to access, to take a look at and determine whether he or she or they think that questions should be asked and more should be done about the data disparities.


And I think that’s really exciting because in the past it’s been something that we used for our enforcement work and something that researchers could ask us for and get information about.

But it was much less publicly available and we now have it up on our web site which is ocrdata.ed.gov. And people can go and take a look at their school, their district and get a quick snapshot of what’s happening in their local communities.


And many of them have made decisions to do some advocacy to ask for changes in their communities which has exponentially expanded the reach of the ways that we can assure our civil rights protections in our schools which I’m really thrilled about and it’s obviously critically important for our kids.


But here are kinds of some of the staggering disparities that we continue to see especially in the areas of college and career readiness in the schools. One really stark statistic to me is that nationwide just 50% of our high schools even offer calculus period to anyone. And then, you know, we know that even if you get pass that number the 50% of offerings of calculus there are all too many schools that are not offering enough courses so that all kids who are prepared for and want to take it could take it in their schools.

We’ve also seen in the data that only 63% of our high schools are offering physics. So our high schools are not preparing all of our kids for high rigor course work and for college and career readiness in ways that we desperately need to correct as a country.


We also see that the disparities are most stark in schools that are heavily populated with students of color in ways that we know we need to correct. And in particular that there’s even less access to STEM courses for students of color so we have seen that a quarter of our high schools that have the highest percentage of black and Latino students do not offer Algebra II. And a third of those schools do not offer chemistry to any of their students.


So our students are relegated to schools that are not preparing them for the futures that they should be able to be prepared for.


In addition fewer than half of American Indian and Native Alaskan high school students have access to the full range of math and science courses in their schools so we know that we’re just not doing enough for our kids and that we need to do more.


We also have seen in this data this most recent collection that the disparities start at a very early age. We know that early mastery of algebra is essential to preparing our students for high level coursework. But while we know that Latino and black students are 38% of the students enrolled in grades 7 or 8 there are only 32% of students taking Algebra I and 29% of students passing Algebra I so we need to do better.


Obviously those trends get even worse in our higher level courses. So black students are 16% of the total high school enrollment but they’re 8% of the students enrolled in calculus and Latino students are 21% of the high school enrollment but 12% of students enrolled in calculus.


So the data collection really shines a spotlight on troubling in equity disparities and I think it’s a call for action for all of us about what more we can do and should be doing in our schools.


In the area of what we do with it is that we enforce the law. So we take a look at our data and sometimes we open investigations on the basis of the data alone. Sometimes we respond to complaints that people bring to us.


And then we - when we do the investigations we’re working with school districts or with colleges and universities to evaluate what the conditions are at their school.


So we ask them for their most recent data. We also interview school staff, community members, students and their families to understand their experiences and what more they think can or should be done.


And we try to get a picture that is in addition to what the data can tell us about it.


And I want to tell you some recent stories. One in particular from last fall in a rural school district in Alabama that had just a few years earlier come out from under a court order to desegregate the schools. And the way that it came out from under the order is that it had satisfied the court that it had achieved what’s called unitary status which means that it had ended divestitures of discrimination and had offered equal offerings to all the students.


But when we investigated we learned that until three years ago the district which is 23% black but has one high school that is over 90% black had never offered a single advanced placement course at the one high school that was overwhelmingly black period; never.


And then three years ago when they did begin offering advanced placement courses at the high school they offered them only online so there was no teacher/student interaction for the students who were taking the course.


The other three high schools in the district, the heavily populated with white students high schools in the district had a full range of advanced placement and Higher Ed. courses including advanced placement macroeconomics and really rich array of courses.

And the students who were taking them including the black students was succeeding in them but still this one school just didn’t have the Higher Ed. course offerings.


And I mentioned it’s a rural district. That matters because the distance between the schools was so great, 26 miles between the schools that the kids couldn’t just travel to go to another school to take a course that they wanted to take that was offered in another school because it just was too far and they couldn’t complete their school day.


So good news is that the district has entered into an agreement with us so that they will offer Higher Ed. courses now in all four of their high schools so that there will be equal offerings for all of their kids but even more exciting is the district agreed to retain a consultant to go back to kindergarten and talk to families, talk to educators to figure out what it would take to create a pipeline of students who are prepared for and could succeed in Higher Ed. courses and who understood that their teachers had high expectations for them, were ready for them and were ready to teach them in their schools.


And so I’m really thrilled about the outcome for the 10,000 kids in that district every year and what we will see going forward and also dismayed that we still have to have the kind of conversation that we had to have with that school and in that district. The principal at the high school that hadn’t offered the Higher Ed. courses said to our investigators in the course of the investigation that he thought that his students needed remedial education and wouldn’t be ready for Higher Ed. coursework.


And I just, I find that so disturbing, so upsetting that there was an educator who’s belief was that the kids in his school couldn’t be prepared for and weren’t to be valued in the way that we know they should be for our Higher Ed. courses in our school.


So really excited that that has changed and that the district is - had the commitment to go forward in this new way and that our kids are getting to enjoy much more access in the schools there and thrilled to see that take place around the country as well.


Another example is from Cleveland and this is also from this winter where we resolved in an investigation about some really amazing STEM courses that the district offered and equal access to those courses. The courses include an opportunity for kids in high school to be able to watch live surgeries as part of their high school curriculum which is certainly something that I did not have access to when I was in high school and I think it’s incredibly exciting.


But we learned in the course of our investigation that there were seats unfilled in some of the STEM courses that the district was offering. And as we did our investigation we also learned that the district had not been advertising the availability of those courses in Spanish even though 80% of the district’s limited English proficient families were Spanish speakers.


And that the district had not communicated to the families that there were buses available for their kids to take to be able to get to the courses and that there would be English language learner opportunities including in the STEM courses so that the kids could take them and succeed in them.


And the district, you know, committed to change those practices going forward and to make sure that they were advertising for all of their families the availability of these amazing courses that they were making available.


And we’re really hoping that next fall we’ll see all the seats filled in those classes because they’re just terrific and amazing courses that we like to see lots more kids have access to.


Another resolution from just a few weeks ago ended a practice in a district in Georgia that had prohibited students with disabilities from participating in their college preparatory program called Advancement Via Individual Determination or AVID. We were really disturbed when we saw a family with a student who has ADHD who was told - who wanted to be in the program, was ready for it, and fully wanted to participate but was told that the district didn’t allow students with disabilities to participate in the program.

So we’ve required the district to advertise to families that it welcomes students with disabilities now in its college preparatory program and to invite that complainant who came to us and all other students with disabilities to participate in the program without any preconditions for enrollment.


So we’re really excited about sending the message that our college preparatory coursework should be available to all who are prepared for it and that it’s categorically inexcusable to have a message that our kids with disabilities should not be able to participate in Higher Ed. coursework.


Another like-ish example comes from a district in New York where also (unintelligible) we resolved an investigation. And a family came to us and said that her elementary students - school had multiplied the student’s grades by 0.69 because a student has a disability.


And I have to say that when I first heard about that I thought that there must be something that this parent was incorrect about because it’s inconceivable to me that a school would elect to lower a student’s grades without any individualized determination, just on the basis of having disability without any even an inkling into whether that was appropriate or specific to that child.


And, you know, frankly if you were going to change grades you might think about changing them up rather than down.


So I was real disturbed about it and even more disturbed when we learned that it was not only that child and not only that elementary school but five elementary schools in that district that had this blanket practice of reducing schools’ grades by - students’ grades by 0.69.


So that has ended. The grades have been reinstated. And the district has agreed to undergo training so that they could make sure that they treat all of their students with disabilities equitably and make sure that they do have equal access to learning opportunity.


So those are just a tiny fraction of the kinds of resolutions that we enter into and the kind s of investigations that we’re in the middle of conducting. They’re obviously critically important for the families involved and for the schools involved and the changes that we’re able to make, send messages certainly for the students who’ve complained to us when they’re student complainants but also to the whole school community about access of quality and inclusion for all of our students and setting high expectations for all of them.

So they’re, you know they’re terrific for moving resolutions and results and there’s also quite a bit that we still need to do as a country to make sure that we send a message that all of our kids are valued learners and that our schools and we are ready for them to support them in their learning.


So on that I’m also very excited that the President has included in his current budget proposal a proposed program, a $300 million for Raise to the Top Equity and Opportunity which is focused on combatting the opportunity gaps that I see in schools every day. And that proposal would allow for states and districts to create proof points to ensure that all states and districts ultimately can deliver equal educational opportunity in their schools.


And we would just be thrilled to see that out in the world and, you know, have a lot of hope that that will be another lever that we can use in the important work to deliver equal opportunities for all of our kids and I’ve got my fingers, arms and toes crossed that we’ll be able to see that in use.


So I think I’ll stop there and see if folks have questions. And I really appreciate the opportunity to come and share with you.

Greg Darnieder:
So I really encourage folks to - I hope you’ve been leafing through the deck we sent you and kind of putting the deck together with Catherine’s comments and as such.


So can we give the directions for asking questions and making comments again?


And then I’ll start this while we wait for the first one to call in and ask Catherine the first question or two.


Operator, are you there?

Coordinator:
Thank you sir. We will now begin the question and answer session. If you would like to ask a question, please press star and then 1. Please unmute your phone and record your name clearly when prompted. Your name is required to introduce your question. To withdraw your request, please press star and then 2. One moment please, to wait for the first question.

Greg Darnieder:
So Catherine let me just back way up and so let’s say your comments here have stirred something in me and I want to file a complaint.


How do I do that?

Catherine Lhamon:
Terrific. Thank you. The - lots of options. One, you can go online and file a complaint using our online form so if you have computer access and the Internet that’s maybe the simplest and easiest way.


You can also call any one of our 12 regional offices around the country to let them know that you have a concern. You can also call our main number here in DC and we can route you to the right office. Or if you’re local you could go on into the office and talk to an actual person and let the person know.

Greg Darnieder:
Yes.

Catherine Lhamon:
It’s pretty easy to do and pretty straightforward.

Greg Darnieder:
And when you say our offices, you’re embedded actually in the regional offices at - of the Department of Ed or are you in separate office space?

Catherine Lhamon:
We have 12 regional offices and so we have a couple of additional ones but otherwise we are in the same office space with the (unintelligible).

((Crosstalk))

Greg Darnieder:
Yes, or the department.

Catherine Lhamon:
Department offices.

Greg Darnieder:
Okay.

Catherine Lhamon:
Right.

Greg Darnieder:
And people can find those sites online too.

Catherine Lhamon:
Also online.

Greg Darnieder:
Okay, all right. So let me - your example about AP really resonated with me because when I ran the college access work back in Chicago Public Schools the example you gave of Alabama, the district, is exactly what I ran into in Chicago.

Catherine Lhamon:
Yes.

Greg Darnieder:
Of these attitude - you know attitudes by administrators that our kids don’t go to college so why would we waste our time basically offering AP courses?


And at the time I think it was probably the third or fourth largest school in Chicago hadn’t offered an AP course in 11 years.

Catherine Lhamon:
(Right).

Greg Darnieder:
And this principal said, you know, our kids don’t go to college.


And actually it’s interesting that you also mentioned those - example around AVID because we were actually implementing AVID in Chicago. And in order for a school to do it it had to have an AP strategy. And that’s how this kind of came out that...
Catherine Lhamon:
Yes.

Greg Darnieder:
...this principal, when I asked the principal, you know, what’s your AP strategy and then she went on to tell me that she didn’t have one and sort of thing.


And I was thinking the whole time well she’s trying to defend this that, you know, lady you got to go.

Catherine Lhamon:
Right.

Greg Darnieder:
Right? I mean this is like this is totally inexcusable. There’s absolutely no reason.


And I do have to say, you know, one of the things that really gets my attention every year is the College Board’s AP Report to the Nation.


And if you look at, you know, the - because they break it down, right, by AP course and by race and by gender and by score.


And you look at the number of students, if you just look at the STEM courses in terms of African American, Latino students taking them and passing them compared to Asian American and white students and the such it’s like leaps off the page to you in terms of like there is something really drastically wrong here.


So is academic rigor one of the (area) - I mean it’s one area that you’re focused in on but can you say a little bit more about your concerns about because, I mean you’re making - schools are making determinations about kids’ futures.

Catherine Lhamon:
Right.

Greg Darnieder:
Right? By what - as you’re - in the stories you told in terms of what their young people are going to be prepared to potentially, you know, careers and courses of study to pursue and as such.

Is this an area that you - I don’t know. You have so much on your plate, you know, that what percentage or what degree of attention that that typically attracts when you hear about this?

Catherine Lhamon:
It’s a huge priority for us. We’ve had about in excess of 430 complaints in the life of this Administration just on college and career readiness for students in schools around the country. So it’s something that we really get a very large volume of complaints that just come into us.


And we also for our own investigations independent of the complaint where we have a concern that a school district doesn’t have equalized offerings and it can range in a variety of ways from, you know, the kinds of concern we had in Alabama where, you know, they just weren’t offering Higher Ed...
Greg Darnieder:
Right.

Catherine Lhamon:
...courses in some schools.

Greg Darnieder:
Right.

Catherine Lhamon:
To what I was talking about in Cleveland where they’re offering them, they’re amazing but they’re not advertising them for...
Greg Darnieder:
Right.

Catherine Lhamon:
...a set of kids who could succeed in them.

Greg Darnieder:
Right.

Catherine Lhamon:
And letting them know that they can take them. To some districts that offer them but have sometimes we’ve seen prerequisites that you have to have no prior disciplinary record without any exception for discipline related to a manifestation of a disability is one (unintelligible).


So there are ways that some schools are turning kids away. And so we do investigations across all of our areas to make sure that there’s equal access for girls to STEM courses.

Greg Darnieder:
Yes.

Catherine Lhamon:
That there’s equal access for students of color to Higher Ed. courses and that our English language learner kids and our kids with disabilities had equal access to Higher Ed. coursework as well. It’s a really critical area for us.

Greg Darnieder:
Great, okay. Operator do we have a first comment or question?
Coordinator:
At the moment sir we don’t have questions on queue.

Greg Darnieder:
Okay. Come on now. I know you have questions for Catherine. I’m going to keep going here. All right so you commented a little bit about the accuracy of the data.


And that you’re - you’ve taken any number of steps to make sure that what is reported by a district that they’re not inflating...
Catherine Lhamon:
Right.

Greg Darnieder:
...or deflating well dependent on the metric, you know, the information they’re giving - sending to us.


Can you say a little bit more about some of the steps you took to just like hey, this is the real deal that’s happening and...?

Catherine Lhamon:
Yes. So, you know, so we’ve taken multiple steps. The data collection itself is much expanded and so we’ve got new kinds of questions that we’re asking. Any time you ask new questions you have lower quality data results than questions that have been asked multiple times before.


So, you know, we try to work really hard with schools and school districts to make sure that the information that they report is accurate and complete. In particular when it’s the first time but so we can say, you know, we’ve done it once before so now you have enough information. This is what we’re asking for. The reporting is mandatory.


So we send some strongly worded letters to districts to make sure that they actually do give us the data and where with the data that gets reported back to us, looks like this can’t be right, you know, that if the data is strikingly high or strikingly low in one area we often reach out to a district or a school to try to find out what the correct information is. And clean up that data as well.


So we have a variety of sticks and levers that we use to try to make sure that that is accurate.


And also we really work with school districts and communities to find out, you know, what’s the burden (unintelligible)...?

((Crosstalk))

Greg Darnieder:
Yes, right, right.

Catherine Lhamon:
...information that you do collect?

Greg Darnieder:
Right.

Catherine Lhamon:
And see if you can actually share it with us.

Greg Darnieder:
Right.

Catherine Lhamon:
It’s another way that we get asked a question that more accurately can reflect what your experiences in your school and...
Greg Darnieder:
Right.

Catherine Lhamon:
...you know we try to be responsive in that way too as we clean up the data and...
Greg Darnieder:
Yes.

Catherine Lhamon:
...(unintelligible) in the next considerations.
Greg Darnieder:
Okay. Do we have a question on the line?

Coordinator:
Yes sir. We have one question from Ms. (Alexandra Lucia). Ma’am you may now proceed.

(Alexandra Lucia):
Hi. My question was regarding filing complaints. You mentioned regarding the online forms or to calling the regional offices.


My question would be me being especially our foundation is College (Texas) Program. If we knew about these types of situations could we file for students or parents or would they have to do all the, you know, the official filing of the complaint? How does that work?

Catherine Lhamon:
Absolutely. You can file for a student or a parent. Anyone can come to us with a complaint. And let us know what your concern is and what the basis for the concern is.


So you don’t have to be the guardian or parent of a student in the school who’s affected. You can say this is the basis for having the information. This is why I have the concern. And I’m raising it and then we can act on the complaint.


So really appreciate the question and also appreciate the opportunity to let people know that we’re open for business for anybody who has a concern as long as you can let us know what the concern is.

(Alexandra Lucia):
Thank you so much.

Greg Darnieder:
And if I file a complaint to what degree is that kept anonymous in terms of I assume at the frontend would I - would at some point would it be revealed that I filed a complaint on behalf of someone or on behalf of a certain situation or...?

Catherine Lhamon:
So it’s kind of a complicated answer really (unintelligible).

((Crosstalk))

Greg Darnieder:
Okay.

Catherine Lhamon:
But the - we have obligations to protect people’s privacy. And so we evaluate the complaint information for whether it would be of private information before we would reveal the information.


But, you know, we are subject to FOIA so people can request our documents and we do respond to them assuming that, you know, there’s not an accepted reason not to.

And so we redact private information. Sometimes people can make their own determinations about who they think the complainer was and so we have a form where we check whether somebody is willing to go forward in a public way or not with the complaint.

Greg Darnieder:
Okay.

Catherine Lhamon:
And, you know, so there’s an up or down decision at that point but...
Greg Darnieder:
Okay.

Catherine Lhamon:
...also we have made a decision in my tenure here to have a default that we have - that we post all of our resolution agreements online unless there’s just no way to do it without protecting people’s...
Greg Darnieder:
Oh.

Catherine Lhamon:
...privacy. And so we have much more transparency than we’ve had in the past. And, you know, at the end of the day when we have resolved an investigation that information will be - will 9 times out of 10, maybe 9.5 times out of 10 be available publicly online and...
Greg Darnieder:
Okay.

Catherine Lhamon:
...it should include what is obviously personally identifiable information but sometimes people can determine who a complainer was from that.

Greg Darnieder:
Okay, all right. Do we have another question/comment?

Coordinator:
At the moment sir there’s no questions on queue.

Greg Darnieder:
Okay. So we still have time here. I have a whole string of questions here for Catherine. She’s going to get tired of me here in a second but.

Catherine Lhamon:
Never.

Greg Darnieder:
I guess you all are enjoying it so.


But please do call in with questions.


So in going through the deck that was sent to us there’s this really interesting pattern on lowest percentage of high schools offering math and science classes by state.


And I don’t know the degree to which you can comment that there are certain states that show up here on a fairly regular basis. A couple of them are fairly surprising to me. I never would have guessed that Minnesota would be in that list. But you have states like Georgia and Alaska that repeatedly.


So at the state level how - give us an example of how you’re working with the state maybe on some of - maybe it’s not college and career readiness. Might be, you know another topic or area but.

Catherine Lhamon:
So I mean I think an indicator is we see a lot of information that varies significantly by states and you could do this in the college and career indicators but, you know, and rates of imposition of school discipline or rates of imposition of, you know, restrained seclusion in...
Greg Darnieder:
Yes.

Catherine Lhamon:
...schools, rates of bullying in schools.

Greg Darnieder:
Yes.

Catherine Lhamon:
There are real outlier states across several dimensions in the data.


And they’re not always the same states and sometimes they are (unintelligible).

((Crosstalk))

Greg Darnieder:
Yes.

Catherine Lhamon:
So I think A, that’s critical for us to know; B, we’ve seen some states taking really important steps. Indiana in particular has been in the news about wanting to work hard on rates of school discipline that they’ve seen in the data and wanting to be responsive to that data in ways that I think are really encouraging. And we are excited when states do take initiatives on their own. You know we also obviously share this information with our Office of Elementary and Secondary Education so if they’re doing their assessments of states they have the information where there’s particular states that are outliers.


And then, you know, sometimes we open investigations that are statewide. Sometimes we open them in particular districts but, you know, we have real concern where there are places that have materially different educational offerings than their neighboring states within - in other parts of the country.

Greg Darnieder:
So this might be an unfair question but is there a way to kind of typify a response by officials? You know do they typically - are they typically defensive? Are they typically when you point - when we point something out with the data say oh wow, you know, hey let’s - can you work with us or we’ll take steps sort of thing? That I’ll depend on current leadership and...
Catherine Lhamon:
It really runs a...
Greg Darnieder:
Yes.

Catherine Lhamon:
...pretty wide part of the spectrum (you know).

Greg Darnieder:
Yes.

Catherine Lhamon:
There are certainly states that are defensive. There are certainly district schools that are defensive and say, you know, we don’t think there’s anything wrong. We see that data and it doesn’t bother us. We think that that’s exactly where things should be or we think that your data is flawed or, you know, that this just doesn’t raise a concern for us.


And then there’s lots of others who say this is a problem we’ve been trying to solve on our own. If you’ve got ideas for additional things that we should be doing we really welcome them. We want to enter into an agreement with you right away to see what we can do to solve it.


And then there’s certainly the places that are in between that it’s either have been thinking about it but not that hard or hadn’t been thinking about it but, are interested in to work on it but not really sure what it means that to be. You know work with the federal investigators on what that looks like.


So it really runs a pretty wide part of the spectrum in terms of what the responses are. But the good news is I think that we haven’t had to use our alternate lever which is withholding federal funds and, you know, that’s a pretty stiff penalty for a district or a college or university.

And typically school districts, colleges, universities, states have wanted to do what it takes to come into compliance with the law and make sure that they can serve their kids.


And that’s really, you know, that’s refreshing and, you know, that is the right (unintelligible).

((Crosstalk))

Greg Darnieder:
Yes. Yes. Yes. Question on the line by any chance?

Coordinator:
At the moment sir there are no questions on queue.

Greg Darnieder:
Okay, I’m going to keep going. All right, so in the last day or two and our - we get a regular set of clippings every morning delivered to us in terms of what’s been hot in the news in the last 24 hours.

And I don’t know if it was this morning or yesterday there was an article about the - a significant increase in suspensions and expulsions of very young children sort of thing.


What’s going on there?

Catherine Lhamon:
You know I have to say this year it’s the first year that we collected data about suspension and expulsion rate for preschool students which are 3 and 4 year-old kids. And I’m shocked by what we learned. We saw that, you know, that first of all, too many kids being suspended and expelled period in preschool.


But we also saw stark disparity in who it is who got suspended and expelled, black kids are 18% of our preschool students but they’re 42% of the kids who are suspended once and 48% of the kids who are suspended twice we saw in our data.


And that is sickening to me as a mom. It’s sickening to me as the Chief Civil Rights Enforcement for the Department of Education. I just - I’m so upset that we are sending a message to our kids. And the very first school message is that they’re not welcomed and we’re not ready for them.


And, you know, we cannot be surprised that then when they tip over into kindergarten and higher in school...
Greg Darnieder:
Right.

Catherine Lhamon:
...that those kids don’t feel like their schools are the places that they should be.


And, you know, I think absolutely have to correct that.


But I find that jaw dropping that that’s such a high rate of kids who are being excluded when they’re babies.

Greg Darnieder:
Yes.

Catherine Lhamon:
You know because really what are they doing that...?

Greg Darnieder:
Right.

Catherine Lhamon:
...makes their school feel like they can’t find a way to...?

Greg Darnieder:
Yes.

Catherine Lhamon:
...(unintelligible) that child and...?

Greg Darnieder:
Yes.

Catherine Lhamon:
...keep that kid in school?

Greg Darnieder:
Yes. So let me jump all the way to the other end of the spectrum in terms of post-secondary education.


Now you’ve been doing a lot of work around sexual assault.

Catherine Lhamon:
Yes.

Greg Darnieder:
And it’s garners attention seemingly almost every day in the news media in pretty significant ways on major news media and the such.


But beyond that or I’d love - if there - you want to kind of address that too. But talk a little bit about some of the complaints that are coming forward when it relates to Higher Ed.

Catherine Lhamon:
Sure.

Greg Darnieder:
And on, you know, college and career persistence and...
Catherine Lhamon:
Yes.

Greg Darnieder:
...it would seem that as many challenges we have on the K-12 side that there are an equal number of issues on the Higher Ed. side here in terms of not having the appropriate supports in place.


And, you know, I went to the University of Wisconsin my first year and sitting in that lecture hall with 500 students.


And the very first question by every professor that first year was look to your left and look to your right.


And everyone understood what that meant.

Catherine Lhamon:
Right.

Greg Darnieder:
Right? It basically meant or we felt it meant I should say that it was a message to minority students from Milwaukee that they basically had to prove themselves, you know, by Thanksgiving or, you know, or they would be washed out if you will, out of this course or that course and such.


And I can still hear periodically when I travel and speak I ask that, you know, how many times are professors still using look to your left and look to your right sort of, you know, messaging sort of thing.


But what are some of the areas and that are surfacing, the complaints coming in on the academic side, on the student support side in Higher Ed.?
Catherine Lhamon:
I guess (normally) they run, you know, the full gamut also. I mean the sexual violence certainly is an issue of students not feeling like they can persist in school and stay welcome in school because their schools are not safe environments for them. We also see complaints about (are) actually hostile environments for students at school.


In the STEM area, you know, we see complaints about whether schools who stay focused are welcoming the, you know, the men in the schools, in their programs. We just resolved an investigation of a technical college that, you know, had only one woman in its program at all but, you know, here was a woman that persisted all through high school and persisted in her focus on STEM and, you know, was succeeding in a technical college.


But she was subject to a really ugly sexual hostile environment at the school where she was (unintelligible) by her peers and also by her faculty. And, you know, ultimately dropped out of the program which is, you know, absolutely the last thing that we want to see.

Greg Darnieder:
Right.

Catherine Lhamon:
Or the women who are making (unintelligible).

((Crosstalk))

Greg Darnieder:
Right.

Catherine Lhamon:
And we want to see supported.

Greg Darnieder:
Right.

Catherine Lhamon:
So, you know, and, you know, our students with disabilities are not able to apply to schools sometimes because the online forms are not workable for people with visual disabilities as one example. You know so they can’t even access Higher Ed. at that institution because of the requirement to apply online but they - but it doesn’t work for them.


You know or when they’re there they can’t have access to appropriate support so that they can learn and succeed with their peers in the school. So, you know, we see in the Higher Ed. space we see similar, you know, similar variety of kinds of deformation and kinds of concerns. And there is what we see also in the K-12 space.
Greg Darnieder:
Is there anything hot on the burner that you can share with us higher...?

Catherine Lhamon:
For me it’s (unintelligible).

((Crosstalk))

Greg Darnieder:
Yes. Yes. Yes.

((Crosstalk))

Catherine Lhamon:
The important (unintelligible).

((Crosstalk))

Greg Darnieder:
Yes.

Catherine Lhamon:
You know that’s why I say that with a smile but it’s also really true that...
Greg Darnieder:
Yes.

Catherine Lhamon:
...you know that the laws that we enforce are so critically important to the people who are subject to them and benefit from them.

Greg Darnieder:
Yes.

Catherine Lhamon:
And so we want to make sure that we are diligent across all those areas.

Greg Darnieder:
Yes, any questions on the line? Hello? Operator, are you there?

Coordinator:
Hello sir. At the moment we have one question from Mr. (Kevin Stonewell). And sir (unintelligible).

((Crosstalk))

Greg Darnieder:
Okay, great. Hey (Kevin).

(Kevin Stonewell):
Hey how are you doing Greg?

Greg Darnieder:
Good.

(Kevin Stonewell):
I have a question. And it pertains to your question in regards to post-secondary filing...
Greg Darnieder:
Yes.

(Kevin Stonewell):
...of a complaint.

Greg Darnieder:
Yes.

(Kevin Stonewell):
So has there been any recent complaints and recent can be within the past 12 months or so, as it relates to admissions and retention program that may be, you know, under attack or gaining access for, you know, students of color and minority students? Are there any recent complaints surfacing?

Catherine Lhamon:
Sure. We have open investigations about the use of race in college admissions. And we also put out two guidance’s in the last - sort of last 12 months related to this topic. You know, the supreme court ruled last fall in Fisher versus University of Texas that colleges still may try to pursue diversity and reaffirm 40 years of precedent on that topic. And then identified again the test, the appropriate test for when and how to use race on an individual basis in college admission.

We put out guidance in the fall to remind colleges and universities of their obligations in that area and that they may still try to (unintelligible) schools.


And then more recently the supreme court ruled in this Schuette decision in Michigan that states may choose not to have affirmative action as an option in the arsenal and so we brought guidance talking about what that means and the ways that schools can still use race in states where that’s not true and what they can do in states where that is true.


So we’ve been trying to be clear both in our policy guidance work as a way to be a resource to colleges and universities about it as well as in our enforcement work where we’re investigating the use of race in admissions both because complaints come to us or because we’re investigating on our own.


So it’s certainly an active area both in the courts and in our own enforcement so.

(Kevin Stonewell):
Okay.
Greg Darnieder:
Do we have another question?

Coordinator:
Thank you. Our next question comes from Ms. (Alexandra Lucia). Ma’am you may now proceed.

(Alexandra Lucia):
Hi. My question is a bit more related towards the data collection. Do you actually have any data questions for U.S. territories or just for the 50 main states?

Catherine Lhamon:
We would love to collect data from the territories but it’s not mandatory that they provide us the data. So it’s focused on the 50 main states but we’re - we would be delighted to collect information if they wanted to give it to us.

(Alexandra Lucia):
All right, thank you.

Catherine Lhamon:
Thank you.

Greg Darnieder:
Thank you.

Coordinator:
Thank you. Our next question comes from Ms. (Nicky Ponset). Ma’am you may now proceed.

(Nicky Ponset):
Hello. I don’t know how familiar you are with the (Liberty) Partnership Program. But we basically assist high school students (in order) to help increase graduation rates as well as prepare students for college.


My question is we don’t necessarily have a standard curriculum for the courses that are offered.


But what are some effective things that we can do to really give our students an edge and really help them be prepared for college? We work mostly with Latino and African American students.


And I was just wondering if there’s a way to design the after school program or even the tutoring piece that we offer in a way that would kind of alleviate any inequality.

Catherine Lhamon:
Well thank you. I first of all thank you so much for doing the work. I think it’s, you know, obviously so important for kids and really exciting...
(Nicky Ponset):
Thank you, my pleasure.

Catherine Lhamon:
...to hear your passion about it so thank you.

(Nicky Ponset):
(Okay).

Catherine Lhamon:
And, you know, the main thing for equality for kids would be to make sure that the schools themselves are offering the courses for all the kids in sufficient sequence and rigor so that all the kids can take them and preparing them for them.


But in addition providing support for kids and making sure that they know that there’s someone who believes in them, who will be a safety net for them, you know, as they’re - to the extent that they’re struggling in learning a particular topic or, you know, needing somebody to help them with doing homework or homework preparation.


You know, I know as a mom of two kids how challenging that can be. So, you know, and making sure that we have people who are sitting with our kids and supporting them through that work after school is critically important. I don’t think it particularly answers the equity question of what it is that the schools themselves are delivering. But I know how much difference it makes in the lives of kids.


And I think that even though it doesn’t answer that equity question in what the school is doing, it’s such a critical function that without it we won’t see our kids succeeding into levels that we know they should.

Greg Darnieder:
Let me just mention tomorrow that the Affinity call is going to be with our White House Initiative on Educational Excellence for Hispanics.


And they are out across the country all the time. And I’m sure the question that you raised would be something that they would love to entertain tomorrow. And could potentially give you some programmatic suggestions and make some linkages for you.


What part of the country are you in?

(Nicky Ponset):
We’re in New York.

Greg Darnieder:
In New York, okay. Yes. So it’s 2 o’clock tomorrow so I’d encourage you to call back in for that call and as such so.

(Nicky Ponset):
Okay, great.

Greg Darnieder:
Yes.

(Nicky Ponset):
Thank you.

Greg Darnieder:
Sure. Do we have another question?

Coordinator:
At the moment sir there are no questions on queue.

Greg Darnieder:
Okay. So we’re almost at the end of the time here. Let me go back to the school level data that’s available.


Can you - do - I know there’s a chart or a page or two in here. But can you give people a sense of what they could learn about their own school by looking at that and kind of probably brings a lot of what you’ve been sharing over the last hour together but...?

Catherine Lhamon:
Yes. They can look at rates of teacher essence at the school. They can look at amount of teacher preparation at the school so, you know, years of experience that teachers have had before they’ve come, whether their teachers are fully certified or not at the school, rates of bullying, use of suspension and expulsion at the school, use of restraint and seclusion. You know really it’s a pretty wide variety of kinds of indicators (unintelligible).

((Crosstalk))

Greg Darnieder:
Are those rates compared to like district or state or national averages?

Catherine Lhamon:
So you can make comparisons but if you’re looking up a school on the site what you would see is what’s true for your school and...
Greg Darnieder:
Yes.

((Crosstalk))

Catherine Lhamon:
...take a step back out to look for the...
Greg Darnieder:
Okay.

Catherine Lhamon:
...districts for example of the school.

Greg Darnieder:
Yes got it. Okay, all right. Do we have a last question?

Coordinator:
At the moment sir there are no questions on queue.

Greg Darnieder:
Okay. Well I just want to thank everyone for calling in today. This is truly fascinating. Catherine made the point of thanking a couple of you for the work that you’re doing.


And, you know, I do a lot of work with school counselors in the work that I do here at the department as well as the College Access Community.


And so, you know, whether you’re at that level, you’re a teacher, you’re a school administrator, you’re a state administrator on this call, you know, when we’re talking about civil rights and really standing up for our young people it really plays out. We can do what we can and we are doing what we can at the national level.


But it’s playing out in every single school day after day. You know and all of us continuing to ask ourselves are opportunities being equally presented to every young person in our school, in our district, throughout the state and as such.


And so this is tough courageous work. And I again would also add my thanks and compliments to what you do day in and day out.

So appreciate you’re calling in. Again we have a call tomorrow with our White House Initiative on Educational Excellence for Hispanics.


Next week we will have a call with the School Counseling Community in terms of their training as school counselors to do college and career readiness work and how that’s proceeding across the country, some really exciting work going on from one end of the country to the other so I really encourage you to put June 10th on your calendar. We’ll send out the invite in the next day or two and with the accompanying PowerPoint.


Catherine thank you very much.

Catherine Lhamon:
Thank you.

Greg Darnieder:
Admire so much of what you do, what your office does. It is just so critical to our country and appreciate that you’re taking this on here at the department.


So thank you all for calling in today. Hopefully we’ll hear from you tomorrow.


Operator this ends our call today.

Coordinator:
That concludes today’s conference. Thank you for participating. You may now disconnect. Once again participants thank you for participating. You may now disconnect.

Greg Darnieder:
Thanks.

END

