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Coordinator:
Welcome and thank you all for standing by. At this time, all participants are in a listen-only mode. At the end of the presentation, we will conduct the question and answer session and, during that time, you may press star and then 1 to ask a question.


The call is being recorded. If you have any objections, you may disconnect at this point. And now I will turn the meeting over to your host Mr. Greg Darnieder. You may begin.

Greg Darnieder:
Thanks (Mikey) and thanks everyone for tuning in today to what is really part three of a mentoring setup call that we've done. The last two - a special thanks out to Tammy Tai and her colleagues at MENTOR who have really organized today's call as well as the call that we had last week with both iMentor and Take Stock in Children as well as a set of brief comments from a researcher from DePaul University here in Chicago around mentoring.


So we basically have the same format as you can see from the PowerPoint presentation today. Let me make just a really quick couple of comments so I can turn this over to Tammy and everybody else for the presentation.


Just a reminder that in a little over two weeks is Friday May 1 and the First Lady and several secretaries, along with other administrative officials, will be going out across the country and attending events that communities are putting together.


Some of these events are quite large. We would love to know about your event, whether it's at the individual high school level or community or district level.


We will send out a link so that any photos, video taken we would love to capture and build on what happened last year, what's happening this year and make it even larger across the country in 2016 with the support of not only the First Lady but also her husband.


So, a couple of reminders. Next week we will - the call on the 21st will be around the National College Advising Corps and hear about their work and progress and research behind their work. So that will be 11:00 Eastern Time next week.


The following week, as I mentioned last week, the call is going to be from about ten of you presenting on free materials that you are willing to make available to your colleagues across the country.


So, so far I've got nine presenters. If there's someone else that would like to claim a four to five minute space on materials that you developed around affordability or college choice or career selection or whatever it might be, let me know.


Just looking for a couple slides that we can add to the presentation and I'll give you four or five minutes to whet the interests of folks across the country and the such. So that'll be on the 29 of April.


If you have suggested topics for us to consider in terms of these calls, please feel free to reach out as many of you have been doing that recently. I keep all those ideas and try to knit them together in terms of presentations down the road.


And as you know, all of these calls are posted to the College Access Affinity Group site and can be accessed at any point in time. A number of you have asked for background on specifically on Reach Higher and actually the first call we did, I believe it was in late January of this year, Eric Waldo the Executive Director for the First Lady's Reach Higher Initiative presented on Reach Higher.


And so if you're looking for a presentation around that, know that it's on the site there, the first call in 2015. All right, so with that, let's jump into today's conversation and topic. And again, special thanks to Tammy and her team for organizing both today and last week.


Both the groups that you're going to hear from I know quite well and couldn't be more pleased that we have Sandra from Summer Search and Paige from A Million Degrees sharing with you today. But with that, Tammy, why don't you get us going?

Tammy Tai:
Thank you Greg. Thank you for that introduction and we're excited to continue this conversation around the role that mentoring can play in educational success.


If you're following along on the slides, I'm on Slide 2, folks can see who I am. I'm Tammy Tai, the VP Vice President and Chief Mission Officer at MENTOR and I'm joined by my colleagues, Mike Garringer, who's our Director of Knowledge Management and Brian Sales, our Director of Training and Technical Assistance.


Just a little bit of background there on, you know, where you can access resources on MENTOR. After today's phone call or series of phone calls that we've been having, if you in your own - I know we've got lots of different people represented on this phone call, but, you know, back in your districts or your schools are looking at how you're really bringing mentoring into your state.


We run the National Mentoring Resource Center in collaboration with the Office of Juvenile Justice and Delinquency Prevention and are able to provide no-cost technical assistance to folks anywhere in the country looking at deepening their mentoring engagement.


So, just encourage folks to check those out, you know, after these calls. In last week's call, we began this conversation around the role mentoring plays in academic success with a real focus on how to support young people in the early years, so middle and high school.


And so we're going to try to continue the conversation along with continuing to look to extra role that mentoring plays in college access that whole sort of application process and then college persistence through the graduation. And many of the programs that from today and last week focus on the whole (spectrum).


When we tried to ask them for the segments on one of this so we could tell them that if it's (Mary) that we'll just continue them. So that's what we're going to do today.


As Greg mentioned, we've got two great programs lined up and then Dr. Gloria Crisp from the University of Texas is here and she's going to talk a little bit about some research she's done on a particular measure used with college students accessing mentoring at the college level.


For Slide 3, just for folks who are either new to the conversation or just been grounded, this is how we define mentoring. A relationship between a young person and an older or more experienced person who's acting in a non-professional, helping capacity to provide support that benefits one or more areas of that mentee's development.


So that's just our definition that we use with this deal. I'm going to turn to my colleague Brian Sales who's going to just kick us off with the next couple of slides before we get to Sandra and Summer Search.

Brian Sales:
Thank you, Tammy. Just some basic information on mentoring and several (unintelligible). Mentoring in academic achievement, again looking at Slide 4, believes mentoring can support young people's academic success in a number of ways.


Facilitating continued academic achievement, developing non-cognitive skills, allowing access to external supports and for research information, 45% of at-risk youth with a mentor are enrolled at some sort of post-secondary education compared to 29% of at-risk youth who have never had a mentor.


What do we know about mentoring in the college application process? We know that mentors can support their mentees in the college application process in a variety of ways.


They can help them in selecting schools from which they want to apply, support them in filling out applications, including the FAFSA and other financial aid related items, navigating housing and dealing with other sort of logistics and, lastly, providing general emotional support throughout the process.


Mentoring in college persistence. Once in college mentors can provide ongoing support for the mentees to help them stay in and graduate from college, supporting them (unintelligible), navigating through the campus life and the various systems, receiving ongoing advice, allow troubleshooting issues, helping mentees connect to and expect the advance study skills.


And again supporting them with emotional support and guidance in transitioning to post-degree options. Let me turn this over to Mike Garringer.

Mike Garringer:
Okay, thanks Brian. You know, and I think when we look at mentoring, you know, there's always these kind of shorter or immediate outcomes that the programs drive towards and that's great.


But I think, you know, ideally mentoring done well you see the influence of that across the person's entire life span and there's something interesting research, you know, we're on Slide 7 now, done last year by the folks at Gallup who did some specific polling around what led to adults being engaged in their careers and on what they considered to be a good kind of career path or career ladder.


And they looked at all kinds of aspects of these folks' lives and their histories and educational institutions and their backgrounds and what they found were two data points that really stuck out that predicted whether folks would have this kind of career engagement later in life.


And it was folks who had one or more teachers at college, and we're not talking about, you know, the elementary and middle schools only, but at the university who took a real interest in their aspirations.


The other point was around internships and having some practical application of what they were learning at school and I think those two things probably go hand in hand to some degree because it's often that a professor or a teacher who's helping you kind of give into those internships.

And, you know, that you can see that what heard from Brandon Busteed, the Director of Education Research there and, you know, it wasn't really like where you went to school, you were like all right giving into the prestigious university there, but I'm going to have this kind of nicer career down the road. It wasn't that at all.


It was actually how they experienced college. And I think on Slide 8 you can see kind of the results of that, you know, those folks that have those experiences were twice as likely to be engaged with their work and overall thriving as adults.


You know, and I don't want to confuse, you know, correlation with causation, but I think there's a clear link there that having that type of experience while you're at a higher ed institution is really impactful and drives kind of the arc of your life to some degree.


Unfortunately only about 22% of the folks they talked to said they had someone like in their life. About 30% said they had that internship experience, which is obviously lower than I think we'd like.


You know, the other interesting data point from this, it's not on the slide, but 96% of the university provost that they surveyed said that they thought their institutions did an excellent job of providing these two things, but only 14% of the folks that they surveyed that were in careers said that their university provided that to them.


So there's (unintelligible) between how well higher ed institutions think they're doing this kind of mentoring and what folks are actually experiencing while they're on campus.


So, if folks want to read more about that there was an article in the Times last year about that research, but I think at this point we'd like to turn things over to the first of the excellent programs we have on today that are kind of doing this good work.


So I'd like to introduce Sandra Louk LaFleur from Summer Search. Take it away Sandra.

Sandra Louk LaFleur:

Thank you Mike and thanks everyone. I'm delighted to join you all this afternoon to talk about this really important issue and I want to extend gratitude to MENTOR and the Department of Ed for inviting us to share our work today.


I'm on Slide 9 as you can see a little picture of me. I've been really blessed and fortunate to build a career in youth development and over that span of about 20 years I was able to witness and experience first-hand the manner in which high quality mentoring can help our youth and their families and our communities experience incredible breakthroughs in reaching their own potential.


For close to two years now, I've been here at Summer Search leading our program innovation and evaluation work here and Summer Search is a truly high energy, high commitment, high results organization whose mission is to help youth achieve their full potential in achieving post-secondary success so that they can become socially responsible leaders that give back to their communities.


And in the next ten minutes or less, I'd like to provide you all with a high level overview of how our model is structured and really highlight how the foundation really relies on the deep mentoring relationships that our staff creates with our students.


And how the work guides them to and through college in ways that really focus on strengthening their non-cognitive core and promote the development and the youth of their student voice.


So if you'll join me on Slide 10, this is a pretty simple graphic and I'm going to stay here for the bulk of our time. It's really just an overview of our approach and you'll see that this a high touch, long-term model that we provide our students.


It's anywhere between five to nine years our time with students and the journey begins in the spring of their sophomore year in high school when they enroll in our program.


And you'll see at the very top of the graphic, our work really begins in developing what we refer to as Insight Mentoring relationships with students. And, in addition to that, we also provide them with these transformational summer experiences, hence the name Summer Search.


A core principle that underpins our mentoring relationship with students is insight. The term insight. The socio-emotional or non-cognitive skills that are associated with self-awareness, self-discovery and reflection are extremely powerful and this is probably the single most creative goal and common goal for each of our individual mentoring relationships.


I mentioned earlier that grounding all of our work with our students is a long-term mentoring relationship that they develop with our professionally trained and paid staff.


They stay with the same mentor throughout all of their high school years and as they go through those two summer experiences that are provided for them, each of which is challenging, those experiences are set to provide them with these parallel experiences that are totally new, often totally uncomfortable and it helps them discover that they have everything it takes to persevere and succeed.


It's not an easy road. Their first summer experience is always a wilderness experience and the second one is one that aligns with their personal goals and it pushes them into a different kind of new environment whether it's staying on a college campus or taking an internship in the workplace or possibly doing some community services abroad.


I want to move to the left side of the - the bottom left-hand corner of this graphic as you'll see that it says start to finish college support. So beginning in their junior year in high school, there's another staff person who adds unique value to the student's journey here at Summer Search and that person is part of our college advising team.

So these professional staff work shoulder to shoulder with our mentors to help customize and guide each of the students' road to college. So this includes all of the typical, you know, cursory college advising and college going work that we speak about that we all know about, the FAFSA, the application, the selection process, the matching process.


I would say here that the value add from our angle is our ability to really dig deep or as we like to say, lean in, go for hard if you will with our students to help them understand and identify and tackle what those invisible or subconscious roadblocks could be that they often feel and that sometimes have these real deterrents to continuing down the college pathway.


Our student population is 95% those that qualify for a free reduce lunch. 90% are first gen college going. So there are unique challenges that we know affect this subset of students and this is the stuff that Paul Tough has referred to in the past as, you know, those non-cognitive factors that serve as real challenges for most of our underrepresented youth.


And we all know the usual suspects that can fall under these non-cognitive factors, but they can be assessed in ways that have more to do with balancing familial obligations or not really having a true sense of college belongingness or doubting one's ability to be on campus and challenging one's academic mindset.


So to get at this work effectively with our students, we need to stay present to the fact that, you know, we all recognize and we know that the research is saying things like the cognitive abilities that we need our students to have to get into college is only half of the battle.


For the subset of students that we serve at Summer Search, ensuring that they have a strong core of non-cognitive skills to help them be effective and persistent learners is paramount and we'll talk a little bit more about how we do that on the mentoring journey.


So real quick to sort of focus on the right-hand side of this slide. During the summer before freshman year in college, our students transition to a college success staff and, as part of the team, they continue to provide them with college specific coaching and mentoring as needed.


So the key here is a continuity of working deeply enough with our students so that we can remind them of what they've already learned and leaned into and they're reminded about their past challenges and how they've overcome them and the strategies that they built to persist.


And so, even when new challenges sort of crop up on campus or even before getting to campus in that summer melt period, we're able to really work closely with our students and help them push through.


I'd say our college success staff really - to talk about three main tenants of how they do this work and one of them is our relationship with students is paramount so our students are well known by our staff. We can speak to college advisors and college admissions personnel deeply about our students, we get to know who they are.


Our students are also active agents. That's a really important evidence based principle in our work. They are in control and they have choice. We empower them to take charge of their process and there are some times that we find out that our kinds of students feel that their options are limited.


Their perception is that their options are limited so our job is to help them shift that perspective and see just how much control they actually have in the process.


And the process, itself, is essential. It's not just a journey of getting to college, but for Summer Search it's really about how those students help find their voice and use that to rewrite the narratives of their lives.


So the constellation that we talk about here in the right-hand side of this slide is about what happens as they go through this journey. Students and alumni are provided with support that is theirs to shape.


So starting with our staff, and extending to many other social or career-oriented or academic related networks that we introduce them to, Summer Searchers learn that this is not a journey that they take alone.


And we help them build that builder develop that set of non-cognitive skills that helps them leverage all of the resources that we're able to sort of bring together for them and those that they have accessible in their own lives that they may not have otherwise reached out to.


So I want to shift to the next slide, Slide 11, and this is a little bit of different picture, but I'm going to zoom in for a moment on the mentoring itself. So to reiterate how Summer Search sees the role of mentoring playing a critical support in helping our students, I want to show you this mountain.


So this triangle is my representation of a mountain and this mountain is symbolic of the journey that we take with every one of our students. And while there is an order here that's implied, right, by the mountain itself, it is certainly not a straight climb up the mountain.


We talk about this in our training of new staff. It's not a straight climb up the mountain, but rather it's a circuitous sometimes circular experience that hopefully always trends upward but it's not always the same experience for every student.


And our mentoring approach is really hyper-focused on the intersect between adolescent development processes and the whole college going experience. And so we look to a lot of the research, there's a lot of information particularly by some educators at Harvard.


Mandy Savitz-Romer and Suzanne Bouffard have put together this wonderful publication called Ready, Willing and Able and it really talks about how we can be more successful by taking a developmental approach to college access and success.


And a lot of our work is really grounded in this research and in this framework and so at the very bottom of this pyramid, you see the word begin. And at Summer Search, interestingly enough, the begin, believe, become is a mantra for us and it sits very nicely with the way that we look at our mentoring as well.


So the relationship has to begin, and in this beginning, we also really work first and foremost on the self-knowledge skills. How do you reflect? Reflecting is as much part of the experience for us here at Summer Search.


And as we move students up, hopefully, towards that mountain with them, it's really about moving into applications of this work and this is where the Summer Search experience is provided with that lab if you will.


That opportunity to exercise and build the kinds of skills we know are really important for long-term success within school and in work. It's about setting goals, it's about building those kinds of communication skills, the soft skills as well.


And then, as they reach their goals, whichever way they get there, it's really about giving them an opportunity to have access to a whole network of natural mentors that have come into their lives and together we really see that these are keys for our success with students as we build this together with them.


And the last slide I want to wrap up here, just wanted to give all of you a quick glance. A little bit more about Summer Search. We are in seven sites across the country, seven cities and collectively we served 1450 high school students last year and 1740 college students.


And our alumni network is about close to 2000 now, so we're really proud of that. We are most proud of our success rates and in bottom left-hand corner you see our (FY14 rates) for college acceptance, for college matriculation and for college persistence.


And we measure our success against admission with the B.A. attainment rate within six year period and we are averaging about 72% with each of our cohorts that are graduating.


So we're really pleased, we're really proud of that. I just want to thank you all again for your time and please accept our collective gratitude from Summer Search staff for sharing in this really important work with us, and I'm going to hand it back to Tammy.

Tammy Tai:
Yes, that's awesome Sandra, thank you for that. It really complements this overview and the focus on, you know, where mentoring sits in the whole Summer Search model.


So I'm going to invite Paige Ponder who's the CEO of One Million Degrees to talk a little bit about the work that they're doing particularly with students in community colleges. So Paige, take it away.

Paige Ponder:
Great, thanks Tammy. And thank you all for having us and including One Million Degrees in this important discussion. Since we were founded in 2006, mentoring and coaching have been a cornerstone of our program model and so I'm so glad to see this discussion happening and to be a part of it.


About One Million Degrees. We are a Chicago based organization, founded in 2006 and our mission is to empower low-income, highly motivated community college students to succeed in school, in work and in life.


This year we're serving 250 scholars who attend 11 Chicago area community colleges, including the seven city colleges of Chicago and four suburban colleges. Our scholars range in age from 18 coming right out of high school to returning adults who could be in their 50s or even 60s.


So the community college population overall is an incredibly diverse population, a lot of non-traditional students. The average age of our scholars is reflective of those, so it's about 26 or 27. They're very low-income. Our average household income for our group currently is in the low $20,000s.


30% are caring for dependents, which are either children, could be other family members or parents. We require our scholars to be enrolled full-time in school, so they're going to school full-time and they're often working part-time or sometimes full-time at the same time.


So community college students are, you know, at lots of different life stages and are really trying to do everything and are quite literally sort of pulling themselves up by the bootstraps every single day.


Going onto the next slide about our model, Slide 14. Our model is multi-faceted, includes academic, financial, professional and personal supports. I won't go into a lot of detail on every single element because that would take up more time than I have.


But tactically these supports include academic interventions and supports including tutoring, a lot of work on time management and study skills. We provide last dollar scholarships, so if there is a gap between financial aid and tuition, we will pay that.


And we also provide stipends to scholars of up to a $1000 an academic year, which we pay out in four installments to help them with expenses related with going to college and also to provide incentives to continue to be in our program.


So it works as a little bit of a behavior management tool for us as well. We have monthly workshops where we get everybody together and we have a curriculum on professionalism, communication, team building, professional norms.


Our first year also has experiential events around dressing for success, networking, dining etiquette and how to network in a cocktail and dining setting.


Most critically the two last elements are each of our scholars has a program coordinator who is a paid full-time staff who works with a caseload of about 40 scholars on an ongoing basis. And then each of our scholars also has a volunteer mentor, we actually call them coaches.


So in terms of the relationships, the constellation of supporters around each scholar, everyone will have a program coordinator and a coach and potentially also a tutor, depending on whether they meet the criteria for tutoring.


Our coaches meet with their scholars for an hour, in person, after each of our monthly workshops and then we ask that each of our coaches and scholars be in touch with each other at least one other time during the month, at a time and in a format that works with schedules.


So some of our coaches are working and traveling, are consultants and, you know, Fridays they're back in the office and that's a great day for them to have a standing phone call with their scholar.


Some are retired and so they're able to meet in person every week over coffee. It really depends on the schedule of the coach and the scholar. Going to the next slide, Slide 15, the role of the volunteer mentor or coach within the OMD context is to bring the perspective of the outside professional world and to model professional norms and behaviors and to provide credible feedback to the scholar.


It's also to help the scholar build a substantive and trusting relationship with someone who may be very different from them and outside of the scholar's current social or family network. To help build social capital within and outside of the scholar's target industries.


So, to the extent we can, we match scholars and coaches based on industry of interests and so we hope that real relationships that are productive in a work context can be developed.


And then the final and probably most critical piece of the coaches' role is to simply be another person in the scholar's corner. Someone who believes in them, shows continuous, sustained positive regard in a proactive and predictable way.


We recruit our coaches from across Chicago through corporate partnerships, our board networks, social media, partner organizations. We provide training to our coaches at the beginning of the program year and then periodically throughout the year.


And coaches are given a coaching tool kit, which you'll see on the next slide an excerpt from, and this tool kit helps a coach track what the scholars are doing in their monthly workshops and how coaches can plug into, extend those conversations, help scholars process, you know, what they've been talking about in the workshops, apply the learnings and then we pinpoint areas where the coaches can really add their own experience into the mix.


So, I want to just kind of highlight, now that I've given you the basics, a couple of things that I think are really key about the scholar-coach relationship within the One Million Degrees context and probably more broadly.


The first is that when we train coaches and as we support them throughout the year, we really emphasize with them that when they enter the relationship initially, scholars are likely to assume that the coach has everything figured out, has never made any mistakes, has had a direct linear line to the job they have now and has never encountered any setbacks.


So we actively ask coaches to dispel this myth and to be vulnerable with our scholars, to show them that they have, in fact, encountered adversity and disappointments.


They've made mistakes and that, you know, the real conversation is around what you learned from these experiences and how you take those learnings and apply them going forward.


So this is really taking the concepts of persistence, resilience and grit and placing them within the context of a lived experience and real sustained relationships that are growing and deepening every month and often last for many years, often well past the scholar's graduation from the program.


The second thing that I think is fascinating that I wanted to highlight, in that I don't know gets as much attention in the research or kind of what I read in the media around mentoring, is the effect of the relationship on the mentor or coach. We tell our coaches that they are going to be impacted by the relationship at least as much as the scholar.


The coaches often tell us how incredibly humbled they are when they really get to know their scholars and begin to really understand in a real way the challenges the scholars are facing every day and the experiences they've already lived through.


We've had coaches tell us multiple times, you know, who I am to advise this person? I can't imagine going through what she's been through. So we pretty quickly get to the point with our coaches where they understand that they really don't know everything and can't advise from a place of total authority, but really need to come into the relationship as a thought partner.


And they sort of understand that that's the only approach that's going to work or that makes any sense. So one of the somewhat unintended consequences or by-products of the OMD model, in my view, is the building of these very authentic and sustained relationships across quite distinct lines of race and socioeconomic status and I just find this really fascinating and exciting.


And these kinds of relationships, I hope, can set the stage for helping to shepherd One Million Degrees' scholars into the talent pipeline in the workforce of Chicago in a meaningful way. So I could go on and on, but I'll wrap up here. I think I'm out of time and I look forward to any questions you might have.

Tammy Tai:
That's great Paige, thank you, thank you so much. We're going to turn it now to Dr. Gloria Crisp who's an associate professor in the College of Education and Human Development at UT San Antonio. Have a look at research she's done related to the (unintelligible) of using mentors to support undergrads. So Dr. Crisp, it's your turn now.

Gloria Crisp:
Thank you Tammy. I appreciate the opportunity to be with you this afternoon and contribute to this important conversation about mentoring. As Tammy mentioned, I'm an associate professor at UT San Antonio and I'm also privileged to be an associate editor of two journals right now.


The Review of Higher Education which is a scholarly journal that publishes quality work about higher ed, including a good amount of work on college access and success.


And then New Directions for Institutional Research which is a quarterly source book for primarily practitioners that publishes work on a variety of higher education topics.


Mentoring is something that's very personal for me that connects to me in my experiences as a first generation college student who began college at a community college with very little knowledge of what college was or where I was going.


And personally I was really fortunate to have a variety of individuals who I would call as mentors. They really helped and shaped me and guided me through high school and then even graduate school. And so I'm not really sure that I'd be where I am without them.


So with that, the majority of my work really has centered mentoring and within that I'm really interested in understanding from the student's perspective, how they perceive and experience mentoring.


So, and in particular, I'm interested in undergraduate students and I have a particular interest in traditionally marginalized groups and people who attend traditionally marginalized institutional types.


So I have a particular interest in Latino students as well as community college students and students who attend broad access four year institutions. And I should mention that when I'm talking about and thinking about mentoring and asking the students to reflect on their mentoring experiences, I'm looking at this from broader than a mentoring program.


I'm thinking of this as overall holistically in their college career who are the people who have helped to support and shape them and in what ways. And I included my Web site there that has more information about me and my research, if you're interested after this Webinar.


So on the next slide, you'll see I have the College Student Mentoring Scale. So what that is, is a survey I developed and I developed this from a comprehensive review of mentoring literature in and outside of education and really provides a framework and tests a framework that to understand the various types of interrelated support that students are receiving during college.


And survey is 25 items and measures four types of support that you've heard from the other presenters and those are psychological and emotional support and encouragement that the student is receiving, support with setting goals, choosing a major, choosing a career path.


There are items that measure help and support with academic coursework, such a tutoring, and then there are items that measure whether the student has a role model to look up to, to learn from, as Paige I think was talking about, learning from mistakes as well as successes that the person has.


And so my research really says that not only do they need support, but they need key individuals who they feel are role models to them in college. And so these 25 items measure these various types of support.


And I'm really excited that, increasingly, practitioners and researchers around the country and even internationally are using the survey to assess the effectiveness of the mentoring programs.


And I should mention, for anyone who is interested, my scale is free and you can use it. I just ask that you ask my permission and share back what you learn from what you're doing. So, if anybody's interested, the scale is on my Web site.

The scale can be used in a couple of different ways. To begin with, in or outside of a mentoring relationship, or a mentoring program rather, it can be used to understand the types of support that students are or are not receiving and then it can it take one step further to help organizations or programs really understand the relationship between those types of support and outcomes of interest.


So that might be enrollment in college, persistence, graduation from college, what have you. But that's a little bit about the scale. Moving onto the next slide, I'll tell you a little bit about what I'm finding.


So, a good amount of my work has been to validate the College Student Mentoring Scale and the 25 items and four constructs that it was designed to measure and what I found is that the scale is valid and reliable for both minority and non-minority student populations as well as students attending both two and four year institutions.


And so with that said, although it's valid and reliable, at the same time it allows you to understand similarities and differences in how students, and there are, in how students perceive and experience these mentoring relationships.


So, for example, although students from different racial groups interestingly are reporting receiving similar amounts of support, which is a great thing, I'm also finding a lot of variance in the factor structure, which, in other words, suggests that these different groups of students are really perceiving mentoring and these types of support in slightly different ways, which warrants additional study which I'm working on right now.


And I'm also finding, with this scale, that not everybody - although minority, non-minority students receive or perceive seemingly amounts of mentoring support, there are certain groups, in particular males and non-traditional age students, that perceive receiving less support while in college. So that's an important finding I think.


And then consistent with the broader line of work, my research demonstrates that mentoring plays an important role in supporting students throughout college.


And so, I've used this scale to specifically measure the relationship between mentoring and persistence, this isn't a causal relationship but it is a relationship.


And what I found is that the relationship is a little bit tricky, so that specifically mentoring promotes persistence in college, but is mediated through student's social and academic integration.


So, in other words, what this means is that it looks like mentoring indirectly supports students' persistence in college by helping them. What it does is it helps them to meaningfully connect with and engage academically and socially at an institution.


And it's this engagement and integration, as it's called in the literature, that really has the direct effect on promoting persistence in college. And so, mentoring is important and although it may not directly promote persistence, it is promoting persistence in college.


So, and then before we go to the next slide, I wanted to mention briefly a little bit about some qualitative works that I'm doing that extends the quantitative works and I'm really excited about.


I've been working - it's a long-term project with the Noyce Program and what that is, is it's students who have an interest in teaching at a high needs school, in specifically in STEM.


And what we're doing with this program is that we're pairing students with teacher mentors in elementary, junior high and high schools, each for a semester.


And I've been talking to them and collecting and analyzing data about the mentoring experiences both specifically with the teacher mentors and then more broadly in their experience.


And I should mention that these are exclusively community college students, so at an institution here in town in San Antonio. And so, with that, I'm still kind of analyzing and playing with the data but I'm uncovering some important things that I wanted to share with you.


For one, I'm learning that the community college students in some cases have multiple mentors, more than we probably would even expect and consistent with what we would know from research, each of these mentors are providing slightly different types of support.


And with these community college students in particular, I'm finding that the mentors almost always include a high school teacher or teachers which in part makes sense because they're interested in being a teacher themselves.


And then almost every single student who I have talked to has mentioned one or both parents as a mentor. They've identified them as a mentor and in these cases with the high school teacher and the parents, they've described mentoring relationship as purely emotional and almost purely emotional and psychological support.


But they are seemingly receiving that kind of mentoring support from those individuals which is great. At the same time, I'm finding that community college students may be really reluctant to reach out to college faculty and/or staff for support.


I'm really surprised with the Noyce Program we're throwing all this support at them and they're really, for the most part, not engaging with the types of support as we would expect.


And so really what's happening is they're navigating college with very little, what I would call, degree and career mentoring support. So some important findings. And then on the last slide, I'm almost out of time, but I'd like to share a little bit of what I think these findings mean.


For one, I've learned that institutions should not make assumptions about the types of mentoring support, in particularly for marginalized groups what they need and they want. And so, you know, this idea of one size fits all mentoring approach is not likely to be most effective in most cases if you have a diverse group of students.


Different students are going to have different needs so the mentoring needs and experiences of a first generation student might look very different from a non-traditional age Latino student as an example. They might need different types of support and so the degree to which we can tailor the experience, the better.


My work also suggests that the mechanisms should be provided to students both in and outside of the classroom that are specific to those four different types of support in college and it's important, back to that finding that different groups of student may be perceiving different types of support or different amounts.


I would say that it's really important that we focus in on males and non-traditional age students in engaging them with mentoring support during college.


And then just another, two more takeaways. One, is that students seem to benefit from having multiple mentors as I mentioned both in and outside of formal mentoring programs.


And, you know, something really resonated with me that I think Mike was saying earlier and that the provost head institutions feel like they're doing the job, right, and they're mentoring students and so, you know, what I would say to that is that it's important that the responsibility be shared across the campus rather than expecting mentoring all to be handled by, oh that's the faculty's job, right?


Or that is oh we have a mentoring program on campus, therefore students must be supported, right, and must have everything that they need.


And then finally, consistent with the Gallup research presented early in the Webinar that found only a small of percentage of college graduates felt that they had a faculty mentor that really rings true with the qualitative work that I was mentioning and so, I think it's really important to work with and to connect with faculty.


And encourage them to really be proactive and reach out with non-traditional students, marginalized students and really make sure that they're receiving the support that they need. That's all I have, thank you.

Tammy Tai:
Gloria that's wonderful, thank you. And you know this last point that you're making around multiple mentors, it's the data that, you know, we also found in some survey work we did earlier (unintelligible) so that is near and I think both Summer Search and One Million Degrees also understand that having more formal mentoring as a staff and then bringing in informal, right, in the form of coaches and other supports.


And so, you know, it's wonderful that your research validates what I think many of us feel is natural that you need multiple kinds of people in your life to really move you along in formal ways and informal ways. So thank you for sharing that.


So, you know, without the (unintelligible), you know, we - our closing points really boil this down very simply that look mentors do play the huge role in helping students get into and stay in college, complete college and that in helping students connect with academic and emotional support that's critical for their assistance in college.


So I mean I really boil it down to like really a few key takeaways here. But with that Greg, I'll turn it to you if you want to open it up for questions or if you want to kick us off with some questions for all of us, particularly, you know, our three main speakers.

Greg Darnieder:
Great, thanks Tammy. (Mikey) can you jump in and give directions to folks to call in with questions and comments please.

Coordinator:
Sure thing sir, and participants we will now begin the question and answer session. If you would like to ask a question, you may press star and then 1. Please unmute your phone and record your name clearly and slowly when prompted.


You're then free to present your question and to cancel your request just press star and then 2. Let's just wait a moment for the first question.

Greg Darnieder:
So as usual, while we're waiting, let me just make a couple comments and before we see if we have the first question and the such. But Sandra you mentioned Mandy Savitz-Romer and Suzanne Bouffard's work Ready, Willing and Able and for those of you who are interested, they actually did a presentation in 2014 on one of these Affinity calls.


And so, you can check out their PowerPoint and transcript of their presentation from last year. So and thanks for that shout out there. One of the comments I get back at times from people is, you know, well we don't have the resources in our community to do such and such.


Or we would never be able to do that and I think one of the comments in terms of having organizations present is to challenge everyone to look at the core principles behind the work that is taking place.


And because the resource allocations and the such obviously differ across the country, but it's when it gets down to it it's really what are the core principles behind Summer Search and A Million Degrees that is making their work so impactful and then how might that translate into your own realities and communities and the such.


So anyways, just a couple of comments. (Mikey) do we have a first question?

Coordinator:
Yes, sir we do have a question here. Just give me a moment sir.

Greg Darnieder:
Okay.

Coordinator:
And our first question is coming from the line of Ms. (Rashawn). Ma'am, your line is open.

(Rashawn):
Hi, this is (Rashawn), am I - can you hear me?

Woman:
Yes.

Man:
Yes.

(Rashawn):
Yes, okay. I'm (Rashawn), I work in North Carolina with the State Education Assistance Authority and I have a question I guess for just anyone. I'm wondering how do you get students into the programs? Is it an application process or do you take referrals? And how do you promote the programs?

Sandra Louk LaFleur:

I can just take a second here. (Rashawn) thanks for your question. We work - we partner with high schools in each of our seven cities. We call our partners referral partners and they get to know a lot more about the kinds of students that we're looking for and sort of those that have like the quiet potential, they're the ones that are the more invisible ones, they're not doing really on either end of the spectrum.


Or they're not doing - they're not acting out on either end of the spectrum or they're over performing or underperforming, but they have this seeming potential so we do work very closely with them to try to find those kids.


We don't have a GPA requirement but we do go through a process of interviewing them and asking them to share a little bit more with us through an application and essay process.


And we're going to work in certain sites to collaborate with different community based organizations that can refer kids to us as well. So sort of taking it outside or beyond the school walls, if you will, and working more with community based organizations, face based organizations and any other youth serving organizations to build more of a pipeline for our students.

Greg Darnieder:
Paige?

Paige Ponder:
Yes, just briefly with One Million Degrees. We're currently only in Chicago, very similar we recruit through the high schools, referral partners and at the colleges themselves. We also work with Veterans Upward Bound and other adult serving organizations to refer potential scholars into our pipeline.


We have an online application and we are currently asking scholars, our potential scholars, to attend an information session so they know what they're getting into because it goes way beyond a scholarship and is a significant investment of time for them.


And we're moving - we have done interviews in the past. As we try to scale, we're moving away from that and going to a provisional admission period where we provisionally admit a large group of scholars and then ask them to do more programming and do intake sessions with us over the summer.


And then that serves as a sorting and sort of filtering mechanism so that the ones who can seem to show up and really demonstrate to us that they want to be part of the program are then admitted at the end of the summer.

Greg Darnieder:
Paige, a quick question. What's your balance between students coming into your program right out of high school versus the older adults?

Paige Ponder:
It's about 50-50 and yes, so we have strong interest on both sides.

Greg Darnieder:
Okay, great. All right (Mikey) do we have another question/comment?

Coordinator:
At this time, we don't have any more questions and please tell the speakers you may proceed.

Greg Darnieder:
Can you give the directions again, please?

Coordinator:
Oh yes. Once again participants, if you would like to ask a question just press star and then 1. You will be prompted to record your name and to withdraw your request just press star and then 2.

Greg Darnieder:
So Sandra, I have a question for you. You talked about helping students find their voice and you also talked about making sure they - you could expand in their minds, you know, choices that they could and can make.

How do you - give us a little bit more information on how do you do, particularly the choice aspect of that. Because I assume that most of these young people, their ideas of choice are probably pretty limited.


So, you know, maybe if I could use the word traditional, you know, what just about anybody would respond to. So how do you kind of widen their horizons of possibility?

Sandra Louk LaFleur:

Right. I think that part of that is to the voice part is again really a foundational to the mentoring relationship which is really trying to get at what are some of the drivers, the internal and their external motivation and just establishing a relationship where for so many of kids this is the first time that they're really opening up and for many, many students this is a real anecdote, if you'll allow me.


Many students that I've met had said to me that speaking to their Summer Search mentor was the first time that they told their story and it's very powerful because there's something very empowering about saying telling your story and then realizing you have power to rewrite.


So there's a lot of that woven into the training that we conduct with our staff. In terms of the choices piece, Greg, I think it's a real good combination of like the technical assistance piece that is like pure, you know, straight and through college advising, you know, college know-how, college knowledge if you will.


And then sort of weaving it and integrating it with the mentor knows about the student in terms of their home environment, their family environment, their family - the ecosystem right and we'll call it the student's ecosystem.


And trying to get them to see why do you think this is all you can do or why are you not willing to consider going away and sometimes it's scaled a little bit more subjective.


You know, I struggle sometimes trying to articulate what the art is behind this. I always want to make things into a science so that I can explain it to lots of people like today, but it's really sometimes that balance of taking the technical pieces of the job and trying to understand what is driving and what's keeping students from choosing the right path.


You know, our goal like probably every one of ours on phone is to really try to keep our students in the position where they're making the best match for themselves, they're pushing themselves, you know, in accordance to their skill and as long as we're pushing through things like fear, but also taking into consideration some realistic limitations and in some cases our students are primary if not critical bread winners at home.


And really holding the mirror to ourselves and saying we might think that it's a lot better to go to this kind of school, you know, on the other side of the country. But this may not be the most realistic choice, so how do we balance this as well.


So, and that's to say that we have that all crafted out in some kind of algorithm, we don't, but it's the years of the relationship between our two types of staff that has gotten us to the point where we can make that kind of balance. That balance (unintelligible). Yes.

Greg Darnieder:
Yes, all right. (Mikey) do we have a question?

Coordinator:
Yes sir we do have a question here, coming from the line of Dr. Cookie Schultz. Dr. Cookie Schultz your line is open.

Cookie Schultz:
Thank you and good afternoon everyone. This is my first time on the call and I was just wondering where I find the PowerPoint and secondly, I work for Community Based Care of Central Florida and we are the agency that provides services to youth in foster care and I'm finding that a lot of my youth have the same problems that you have all mentioned and many similarities.


For us, a lot of our youth who are in high school, have been moved around so much that they've never, like, completely read a novel and they don't have the soft skills.


They are definitely afraid of speaking to faculty. Some of them don't have transportation and might take one or two buses to college and arrive late or have to leave early and the faculty just doesn't understand that.


So we're going through a lot of trying to figure out what to do because some of our colleges down here in Florida do have a college success coach and many don't.

Greg Darnieder:
Okay.

Cookie Schultz:
So I really enjoyed...

Greg Darnieder:
Well first of all...

Cookie Schultz:
...all of the information that you gave. Thank you.

Greg Darnieder:
Great. Well welcome to these calls. They're weekly and you can access all of them if you just Google College Access Affinity Group. It'll be the first item that pops up and you'll actually find presentations that we did last year around foster care as well as separate conversations on homeless students.


So maybe take a look at what's there and there's a PowerPoint, a transcript and a recording of all the calls and the such. So welcome and thanks for inquiring about the calls.

Cookie Schultz:
Thank you. I see the one for April 9 but I don't see the one for today.

Greg Darnieder:
It'll all be posted after today. So, after today's call within the next couple of days the recording, the PowerPoint will all be available. The PowerPoint, I'm not sure why that's not up there, it usually is by the time we do the call. But it'll be there in the next 48 hours so.

Cookie Schultz:
Thank you.

Greg Darnieder:
Yes, so thanks again. All right (Mikey) do we have one other quick call?

Coordinator:
At this time sir we don't have any more questions in queue.

Greg Darnieder:
Okay. Paige let me ask you the final question here. You talked about how you match your coaches and your students and, you know, maybe the more traditional approach would be to match African American students with African American coaches and Latino but I didn't hear you say that.


You said you match them by kind of career industry interest areas and the such. And so, that seems like a pretty foundational principle to your strategy. Can you just say a little bit more about that?

Paige Ponder:
Sure, we match coaches and scholars on a number of different dimensions. So we - our coaches when they apply to program fill out a questionnaire and tell us about themselves. We know a lot about our scholars. So we - it's more of an art than a science at this point which is difficult as we try to scale up and serve more scholars.


But we look at industry, we do look at age because we have not found it effective for, you know, a 25-year-old to try to coach a 45-year-old. We do look at race.


We are continually trying to recruit more coaches of color, but right now we don't have, you know, 90% of our scholars are people of color and we don't have 90% of our coaches of people of color so there's just a practical need to not - we just can't match on race all the time even if we wanted to.


But to your point, I do think that there is one of the real values is that very often and I see this as I'm sitting through the programs and chatting with people, our scholars are having some of the first really significant relationships they've had with a white person in our program and are learning to trust that person and it's breaking down a lot of assumptions and stereotypes, again as I said, on both sides.


In, you know, what we hope is very safe psychological environment and so I personally, we haven't done research on this but just from my interactions with people I see this happening and I think that's another value add.


So we do try to mix it up and sometimes we're matching coaches and scholars based on, you know, a hobby they share or some other, you know, things that we know that they're going to connect on or we hope that they will connect on.

Greg Darnieder:
Yes, yes. That's really fascinating to kind of expand, I think, how most of us have typically thought of matching folks up in this and so. Well, let me just thank Tammy, Brian and Mike from MENTOR again for not only organizing today's session but last week. Really, really appreciate it.


And to Sandra, Paige and Gloria for sharing today. Again, this will all be posted in the next day or two. Feel free to invite and spread the word about these calls.


Next week did I mention we'll be focusing on the National College Advising Corps, not only their programmatic strategy, but some of their research and effectiveness behind what they're doing.


And again I have one opening for April 29, if you have a tool that you've created that you're willing to share free with others across the country, would love to learn about that, hear about it and we - you're free from 11:00 to 12:00 Eastern Time on the 29th, you - can give you four or five minutes.


All right, with that, (Mikey) that's the end of our call today and, again, thanks to everybody for tuning in as well as for those of you who were presenting today.

Paige Ponder:
Thank you, Greg.

Sandra Louk LaFleur:

Thank you.

Gloria Crisp:
Thank you, everyone.

Greg Darnieder:
You're welcome.

Tammy Tai:
All right, goodbye.

Coordinator:
And that concludes today's conference. Thank you all for participating and you may now disconnect.
END

