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Coordinator:
Welcome and thank you all for standing by. At this time, all participants are in listen-only mode. After the presentation we will conduct a question-and-answer session. To ask a question, please press Star and then one. This call is being recorded. If you have any objections you may disconnect at this point. Now I’ll turn over to your host, Mr. Greg Darnieder. Sir, you may begin.

Greg Darnieder:
Thanks. Good afternoon, everyone, and good morning to a few of you. Really appreciate your tuning in today for the first of a two part series on mentoring. Actually, a couple weeks ago, if you recall, we had the Europe community present on their mentoring strategies. But for the next two weeks I’ve turned to a group called MENTOR, the National Mentoring Partnership, to pull together the session, both today’s session and next week’s session.

And today, not only are we going to get some insight in terms of some of the current research underway, in terms of the impact of mentoring, but we have two organizations which I’ve had the privilege of getting to know fairly well, particularly since being here at the US Department of Education, Take Stock in Children in Florida, as well as the work of iMentor, which is spreading its tentacles in numerous cities across the country. So we’ll hear from them in just a minute.

I just want to again encourage all of you to let us know about May 1st and any signing day, decision day celebration activities that you might be doing, either as a city, as an individual high school, as a charter management organization.

We were asking for this information over the last month, because we have a number of US secretaries, as well as the first lady who will be going out across the country on or around May 1 to be part of these celebrations.


And we also would love to receive any sort of video of events that you might be doing. If you post it to YouTube or such, send me a note so we can capture that. I would love to be able to use it for promotional service aspects for next year. And just to get a sense of your events this year.


So that’s only a few weeks away, so please let us know what you might be doing. Also, want to put a call out. We mentioned this last week, that on April 29, the call is going to focus in on materials that many groups are producing and that they are willing to make free and available to others across the country.

So if you have materials that you’ve developed around topics like college match or undocumented students, or affordability, whatever the topic let me know. I still have two openings for the April 29 call.

And again, this will just be an opportunity to have the folks that have developed these materials do a very brief description, four to five minutes at most, and then to share with all of you the links to these materials.


So if you are interested and have something, let me know as soon as possible and we’ll try to incorporate your work into this call. And if it goes well we’ll think about doing a follow-up call along those lines.


All right. So, with that let’s jump into today’s conversation. Again, as I mentioned, the good folks at Mentor have reached out and put this program together, pulled it together for us today.

And it’s my - they’re going to introduce each other and kind of pop back on and off as we move from one speaker to the next. And so, with that, I’m going to turn this over to Mike Gerringer, who is the Director of Knowledge Management at MENTOR, and he’ll get us going for today. Mike, it’s all yours.
Mike Gerringer:
Great. Thank you so much, Greg. Yes, on behalf of MENTOR, I just wanted to say that we’re thrilled to be talking to you today about, you know, mentoring both formal that happens in programs. We’ll touch a little bit on informal or kind of natural mentoring that you find with adults in their lives.


We’re very happy to be talking to you about the role that those relationships play in getting young people, you know, through their educational experience and into post-secondary options and career paths and wherever that may take them in life. So this should be fun.


I’m joined today, if you guys turn to the Slide Two, you’ll see my college, Brian Sales who’s our Director of Training and Technical Assistance. Tammy Tai was also going to be joining us today, but she had a little family health issue come up and was unable to join us a the last minute. But if you join on next week’s call Tammy will be with us for that, and I know she’s looking forward to that, as well.


I wanted to just note also on this slide we’ve got a couple of links to some resources. Underneath my picture there’s a series of research briefs that we produced late last year. One of them deals very explicitly with the connection between mentors and mentoring and youth academics and such. So if you want a little bit more, kind of research summary on that topic, you can find those there.


And also just our general Web site. We’re a National advocacy group for youth mentoring. We have a network of state partnerships around the country as well that does more direct work with programs. So if you aren’t familiar with us already you can learn more about it there.


On today’s call we’re going to be talking mostly about the role that mentors play, kind of early on in the journey towards post-secondary enrollment and completion. Starting a little bit, you know, kind of in the elementary, middle school, and high school years, the role that mentors can play.


On the next call we’re going to talk a little more explicitly about how mentors can support the direct, you know, getting into college, the application process, and then what mentoring looks like once students get there, and get to college and helping them persist and actually graduate. So I’m going to turn things over to Brain right now, who’s going to help us, you know, wrap our heads around kind of a common definition of mentoring. So, Brian?
Brian Sales:
Thanks a lot, Mike. As you can see on Slide Three, you have a definition that has been researched and is an evidence-based definition. Very straight forward relationship. Mentoring is a relationship between a young person and an older, or more experienced person, who is acting in a nonprofessional helping capacity to provide support that benefits one or more areas of the mentee’s development.

Mike Gerringer:
Great. Thanks, Brian. And, you know, it’s interesting this definition, you know, nonprofessional capacity. You know, we do certainly have many great programs around the country that are using, you know, teachers or counselors or, you know, paraprofessionals in some way in a mentoring role.


But often what you’ll find is that those professionals are doing it kind of in their spare time or in addition to their regular job duties. So there are a few paid mentoring programs that are out there that are very good, but, you know, we like this definition because it really covers, I think, of what you see in the field, which is, you know, volunteers stepping up and being that special person for a student.


On Slide Four, I want to just quickly kind of do an overview of the connection that we find between mentoring and academic achievement. We’ll talk about some of these things a little bit more in detail on the next slides. But I think, in general, there are three big ways that I see mentors helping young people with their academic achievements.


One is kind of helping them with kind of things that are directly related to their educational experience. Helping them develop study skills or prepare for tests, or, you know, even there’s a lot of good research on mentor’s impact on attendance. It’s hard to do well in school if you’re not there. So mentors can kind of do some direct support around school work and academics.


I think mentors are also instrumental in developing kind of, you know, the very popular non-cognitive skills stuff that so many folks are talking about in education these days. Mentors are really instrumental in developing, you know, perseverance in a young person, feelings of competence and confidence around their school work, improving their relationships with others and their ability to kind of succeed in the school environment. And they work on the challenges that they face in school.


And also mentors obviously can provide great access to external supports. They can make sure that the young person or their family is getting help in other areas. Mentors can’t be everything to a young person, but they can certainly be somebody that connects them to a wealth of other resources that can support their academic achievements.

You know, and the last bullet is the statistic from our mentor effect report, which came out in 2014. And, you know, there was a national survey of young people about their mentoring experiences, both in programs and out.

And what we found was that out of youth that were defined in that research as being at-risk or having risk factors of some kind for not finishing school, you know, 45% of those youth who had a mentor were enrolled in some kind of post-secondary education. That percentage dropped quite a bit for youth who’d said that they never had a mentor.


Now I don’t want to confuse, you know, kind of correlation with causation here, but I think this really confirmed to us that, you know, mentors bring a lot of value to young people’s lives in terms of their ability to go into those secondary education opportunities.

And so, you know, unfortunately we found that one in three American youth reported not having a mentor of any kind in their lives, which is a number that we’re working very hard to change, so. Brian?
Brian Sales:
So yes, Slide Five we’ll talk also about now mentors can continue to sort of facilitate that academic engagement. We know that mentor and mentee engagement can help to support improved attendance, closeness and affinity to the school, teaching and connecting young people to activities that help to improve their academic performance, things like study skills, help to track their credit.

And finally, mentors can guide mentees in continuing their education past high school, helping with researching schools, which offers relevant degrees and credentials, organizing campus visits, helping them sort of define what it is they want to do in terms of declaring a major. Mike?
Alexandra Tornow:
Thanks. Yes, and on Slide Six, you know, we’ll talk a little bit more here about some of those non-cognitive skills. You know, there’s been research in recent years and certainly things like Paul Tough’s book a few years ago, really, I think woke people up the value of these in the educational experience.


And so, you know, there’s a lot of good research out there on mentor’s ability to improve young people’s, you know, confidence, self-esteem, helping them set goals, you know, building their leadership skills, learning how to advocate for themselves, learning how to problem solve. And, certainly, learning how to overcome challenges as they come along.


If you are familiar with, you know, a researcher named (Jean Rhodes), has this wonderful conceptual model of how mentoring works, and social emotional development is, you know, central to her theory of how mentors influence young people’s lives. And so I feel like, in some ways, it’s in this bucket that mentors do their best work with young people, around their academic success.


You know, tutors and thinks of that nature can perhaps be a more direct way of getting at it. But I think having mentors in your life, and developing these non-cognitive skills is certainly as valuable, as well.
Brian Sales:
And just to sort of build on what Mike was talking about in terms of the connection between mentors as external supports of building bridges to external supports, we’ve seen mentors in an academic context support that tutoring and the academic advising.

But also in terms of supporting the families in regards to mental health services and college planning services, we clearly have seen mentors sort of step beyond the basic boundaries of what a mentor typically is. And then, finally, mentors can help mentees explore different careers.


So at this time we’d like to go ahead and to introduce one of our presenters today, the college access. We want to introduce Madeline Pumareiga, who is the President and CEO of Take Stock in Children. She leads all facets of the organization.

She has been actively involved, and has also been involved in her work at Miami Dade College, and recently served as the president of the Wilson campus. She has provided a lot of initiatives and support around academic progress and student success, and helped to ensure that thousands of students in the state of Florida go on and access and complete college. Madeline?
Madeline Pumareiga:
Thanks, Brian and Mike. Wonderful opening, just kind of setting the stage for the impact of mentoring. Good afternoon to everyone, and morning to a few of you. Take Stock in Children provides an education pathway for deserving, low-income students throughout Florida.


We’re in all 67 counties. We reach over 896 middle school and high school. We have partners in the community that range from school districts to education foundations, our local colleges, as well.


We have a 20-year history of helping over 24,000 at-risk students stay in school, graduate from high school, complete college, and become successful and productive citizens. Our success is really achieved through an innovative, multi-year program model of mentorship, a college success coach, accountability and college readiness training, as well as a very important part, scholarships for college.

And so our model starts out with setting high expectations for our Take Stock in Children students. We usually select our students between sixth and seventh grade. They sign a contract to be crime free, drug free, stay in school, be engaged, provide service. The parents sign a contract to be engaged in important academic milestones for their child.


And, most importantly, a mentor signs a contract to mentor that child on a weekly basis at the school. And so we currently serve through six to 12th grade, almost 9000 students, and have almost that number of mentors engaged throughout the state.

Our college success couches monitor students in terms of how they’re doing with attendance, how they’re doing with their grades, what kind of interventions, how can we partner them with organizations that are in the school that can provide the additional support.

But as Mike and Brian mentioned, the mentors play such a key role, because they really begin to focus on those non-cognitive skills that are so important for students, as it relates to persistence and grit, goal setting.


When students complete high school, we have a college scholarship that’s ready for them. And they can attend any Florida college or university to get workforce ready and enter the workforce. And so that’s an overview of our approach and our model.


I want to go over to the next slide, which is Take Stock in Children Mentoring, and now we support our mentors statewide. As I said before, our program is a school-based mentoring program. So that means that our mentors visit the schools and visit the students at a school site.

We provide mentor orientation and training. So all of the mentors go through the important criteria of the local school district in order to become a school volunteer, but at Take Stock in Children, we also onboard our mentors through a training program.


We were able to, through a US Department of Education I-3 grant, scale college readiness throughout the state via mentor training and college success coach training, as well. When we started, we were really a high school completion program, but through our I-3 we really felt there was a need to make sure that our students were college-ready and could be successful and leverage that scholarship.


So through our implementation, we were able to gather resources, important tools that could help our mentors really help our students become college ready, not only from the academics perspective, but more importantly, the social perspective, the emotional perspective, and starting to focus on career-based mentoring and exposing students early on to career-based opportunities.


Through that, we, as I said, rolled out a college and career focused curriculum. We engage our mentors regularly through mentor mixers and we try to connect. Just last year we did an evaluation and heard from parents. They wanted to meet with the mentors, and the mentors with the parents.

So we do a series of mentor-mixers, like we like to call, and our local communities do that. And then do ongoing training with our mentors, via Webinars and calls like these, just to help them have the tools that they need to be the most effective mentors that they can.

But I often say it’s the impact of the caring adult in the child’s life that we know makes the tremendous difference in giving them self-confidence, helping them persist through an issue or challenge that they might be having, set goals and celebrate when they accomplish those and that overall grit. And so that is at the core of our Take Stock in Children Mentoring model.


On the next slide, Take Stock in Children Mentoring model and who we engage, important. At the heart, we obviously try to engage parents early on and work around parents with workshops and others, so that they enforce the importance of the mentoring relationship and the impact of that mentor.

And we find that our mentors become mentors to the family. They become that window to opportunity, not only for the child but in many cases for siblings and even the guardian or the parent.

Our college success coaches play a key part as well. We have them visit the students, and they also stay in touch with the mentors and are able to help support both the scholar and the mentor. We look at our outcome areas as educational success, what most of you and all of you, I know, matter.

We look at attendance. We look at behavior, and we look at how they’re doing in their courses and see if we can intervene early to make sure that they’re on track. And as well as the important meta cognitive and social capital outcome areas.

And that’s a key area for our mentors, how do students perceive their relationship with their mentor? How do they help them grow as a human being? And then the long-term outcomes that we look at, obviously, reducing the risky behavior. And they sign a contract saying they’re not going to engage in drugs. They’re going to be crime free.

They’re going to be engaged in school. They’re going to maintain a certain grade point average. They’ll graduate high school and they’ll take advantage of all of the college readiness curriculum and workshops that we put together, leading them towards college graduation and career readiness.

And on the final slide, so how do we do in terms of our data? We’re a data driven organization from the inception. We collect lots of data on our students, and as you can see we are a Florida-based organization. So we serve all of Florida, and you can see a non Take Stock student at 57%. The state is at a 76% high school graduation. Our students are at 96%.


They all live within the poverty level and we do income verification upon their entry into the program. In terms of college enrollment, you can see a Florida average of 56% among everyone.

And our students, again, coming from situations that they’re more vulnerable to not attend college, are at 87%. And that’s a tremendous number given my 20-year experience at Miami Dade College and the college setting. I know how difficult it is for even the best of high schools to have an 87% college going rate.

And our college completion rate hovers around that 59%. And so we’re working on strategies to reduce remediation, make sure that students select a career before they enter college and try to make sure that early on we partner with our colleges, universities, to put them on a track towards completion of a certificate, and associates, or a Bachelor’s degree.

And so that wraps up my presentation. I look forward to any questions that may come up. And I think I’m pitching back over to Brian for a great introduction of Tarika from iMentor.

Brian Sales:
Thank you so much, Madeline, for presenting your mentoring model for Take Stock in Children, a wonderful organization. At this time, I’d like to introduce Tarika Barrett, Ph.D. She is the Chief Program Officer of iMentor and has worked in a variety of different capacities with the New York City Department of Education. And she has a Ph.D. in teaching and learning from New York University. Tarika?

Tarika Barrett:
Thank you so much, Brian. Hello, everyone. It’s a pleasure to be a part of today’s conversation on mentoring and educational outcomes. It’s actually really great to follow Madeline, especially given the synergies we have in terms of our programmatic work, especially being school based, the focus on college readiness and being a data driven organization. And, Madeline, your outcomes were amazing. So congratulations to you in this work.

So iMentor’s been involved in the work of mentoring for over 15 years now. Our mission is to build mentoring relationships that empower students from low income communities to graduate high school, success in college, and achieve their ambition.


Programmatically, we currently have three areas of focus as we grow and scale our work, the first being iMentor New York City. It’s out school-based mentoring program that matches students one-to-one with college educated mentors in Title I schools.


This year we’re serving over 3000 students, 2500 of them in 16 high schools and then over 600 of those students are in the college years. The second area of focus for us is our national partner program. This is where we work with organizations across the country to bring our mentoring model to their local communities.


We’re currently working with 14 organizations and serving over 2,000 pairs through these partnerships this year. And we’re really excited to have just launched our new application to come on as a partner for next year.


And then finally, in terms of how we grow and scale our work, we’re replicating and are really exciting to be going to Greg’s home town. Our direct service model will launch this fall in Chicago, where we hope to serve 400 students in two schools.


And so similar to what Madeline did, I’d love to share a little bit about our model. So if you’re following along with slides, I’m in the second slide of the iMentor section. So in our program, we have one-to-one same gender matches.

Mentors make an initial commitment to stay with their mentee for three to four years, with every pair in our program having the option to stay together and receive support from us through college completion.

This commitment or length of match was actually a really conscious decision on our part. We initially in our program had one-year matches, but decided to move to support multi-year matches, given our commitment to college success as the ultimate outcome for our students.


So in terms of the way that our program looks, we have weekly class sessions. These are typically 45-minutes in length and can be in a core academic subject or in an advisory class. So our class happens during the day. It doesn’t happen after school.


We also hold in person monthly events at the school. This is where mentors and students come together to engage with the curriculum. For many this is where the curriculum really comes alive and where pairs get to process the skills the curriculum aims to develop or strengthen.


Other elements of the model include our secure online platform. It’s where pairs communicate. It’s also the vehicle that we’re able to deliver our case management support and we use it for data storage as well as analysis.


And then last but in no way least in terms of how I’ll talk about our model, a key component is the Program Coordinator, or PC. This is the iMentor staff person that provides support to pairs in the program and is typically a certified college counselor.


So given the Webinar’s focus on mentoring and educational outcomes, I think it’s important for me to talk a little bit about how we work with our schools. So as we all know, since we’re in this space and doing this work, historically schools have been focused on the academic piece of college readiness and have not necessarily been equipped to effectively address the college knowledge and non-cognitive skill development students need.


This is the value add we believe our program brings to schools. We sent a lot of time thinking about how we can integrate our work in a school and help support educational outcome attainment, especially given our focus on college success.


For iMentor, we think a whole school model is fundamental to achieving our outcome. So when I say whole school, I’m referring to our process of trying to enroll every student in a grade with a college educated mentor.

We do this for a number of reasons. We believe every child can benefit from a mentor. So, you know, especially if we look forward to the next Webinar that will focus in on this college piece, we know for example that even for academically strong students, the process of transitioning to college can be marked by many obstacles that can be mitigated through an effective mentor, who’s herself or himself a college graduate.

We also believe that a whole school model has a positive effect on school culture, especially helping to foster a college going culture, which we think is really critical. Other aspects in thinking about our work with schools, the iMentor classroom teachers - I’m not referring to our staff now, but rather the cooperating teacher - plays an important role.


This person helps to facilitate the weekly iMentor class and also attends events. The Program Coordinator, or PC, regularly checks in with his or her teacher and grade team to assure alignment.


We also aim to maintain really strong relationships with administrators of our partner schools. We think that their understanding of the goals of the program and ongoing implementation is critical.

And to that end, we have two to three formal check ins beginning, middle, and end of the year with these administrators and lead teachers to provide opportunities to revisit commitments and course correct around any implementation challenges.

So in thinking about our ongoing work with schools, I think it’s important to talk about key components of the model that are critical. First I want to just touch on our curriculum. It focuses on the non-cognitive skills, which Madeline talked a lot about and Brian also keyed up, that we know are critical for college skills.


And our curriculum also focuses in on the college knowledge that students need to have. We actually have two programs. We have a ninth grade through 12th grade program. We have an 11th grade through freshman year program.


And during that time, students tackle a number of key topics in each grade that include building strong personal relationships that we believe are the bedrock for achieving all the curricular outcomes that we want.


Students and their mentors also engage in career exploration, college research and application, and eventually college transition. And when we think about our mentors, they are an absolutely important piece of the puzzle, in addition to our staff.

Our mentors are college graduates -that’s a prerequisite - so offer their own personal expertise in navigating the college process, but also receive coaching from the iMentor staff person on how they can provide individualized and targeted support to the student who is a mentee.

This is really important, especially for first generation college students who need a guide to introduce them to the culture of college. The mentor works with his or her student to build college knowledge and help them develop the non-cognitive skills that are a focus of our program.


This mentor will also play an important role in helping the student transition to college and support the student while in college so they graduate. When reflecting on the high school years, and I think Brian even said this, mentors play a critical role in providing nudges or just reminders to a student around key academic tasks that are aligned with educational outcomes, like credit accumulation and eventually graduation.


And having a mentor remind a student just to show up to school, which we all know in the business of education is no small thing, can be vital. So just to sum up this part of my presentation in terms of our work with schools, we think there are a number of benefits inherent in our collaborative work.


First, the whole school partnership that I talked about. We think it’s really appealing to the schools we work with. Rare is the program that comes into a school and tries to enroll every student, not just the ones that sign up. And we think this is actually really, really helpful.


We also bring this proven mentoring model to schools with a research-based curriculum, which we think in some cases schools don’t have this. And, you know, it’s a Godsend to them as they try to prepare kids to be college ready and get into college. And in some cases, schools actually have college readiness work, and that’s where we try to integrate with them.

And then access to college resources is another important feature of our work with schools. And then last, the mentors. Part of what we’re trying to do with iMentor is to disrupt the typical paradigms around how we bring human capital to bear on the challenge of college success. When we work with the schools, it means that potentially hundreds of mentors become a new resource for that school to leverage, consider, and utilize.

And so having talked about our work with schools, I’ll shift gears now and talk a little bit about our programmatic outcomes and how we’re managing to them. So if you’re looking at the slides, you can look at the third iMentor slide in the deck.


So what you’re seeing right now are our core metrics. Core metrics are the discrete measures that we’ve identified that are leading indicators of our programmatic progress toward that ultimate outcome of college completion.


For us the desired outcomes of our program can be as many as eight years away from when a student enters iMentor. Like picture a ninth grader coming into our program. In the interim years, the ability to identify whether or not we’re on track to our goal of college completion is critical.


So with these core metrics, they allow us to better identify where we’re not succeeding, where pairs need more support, and to inform key programmatic adjustments that we’ll need to make.


And so what I’ll do, I won’t go through this entire pyramid, but I do want to highlight our short-term outcomes. And I think these are ones that are very much resonant for folks who are in the business of mentoring, the first one being strong relationships.


Research suggests that effective mentoring relationships depend on the strength of the interpersonal bonds pairs develop. For iMentor, strong pair relationships are central to effective curricular engagement, including nurturing ongoing college aspiration and the development of non-cognitive skills.


Non-cognitive skill development, we’ve identified a number of these we believe are central for college success, including having a growth mindset, being persistent, thinking critically, being able to seek help and self-advocate, having social capital skills and being optimistic and excited about the future.


Pairs have consistent opportunities to practice and develop these skills in their weekly communications and monthly in-person events with their mentor. In terms of college aspiration, we know that it’s a critical precursor to a student being able to graduate high school prepared for college success.


Research has shown that mentors can play a critical role in providing the information and support necessary for students to develop and strengthen their college aspiration, especially for first generation students.


And then the last of our short-term outcomes, navigating the post-secondary process. Research has really pointed to this, but we’re seeing that traditionally under represented students do not have a broad understanding of the secondary landscape. They often apply to and enroll in schools that are not a best fit and have significantly lower graduation rates and don’t take the steps necessary to enroll in college prepared for success.


So we’re trying to give our students the best possible chance to be successful and so we provide curriculum, case management and support to pairs in project managing, the college application, financial aid, and transition process.


And I think I just want to wrap up by just highlighting a couple of our outcome data. And it’s very interesting, we always try to think about how we compare our outcomes to others, and I think one distinction here is that we serve every student in the school. And that’s super important, but we do think we have data that’s really promising.

In terms of strong relationships, 93% of students indicate that their mentor is someone they can trust and depend on. In terms of non-cognitive skill development, on average our students demonstrated growth on three out of seven non-cognitive skills from pretest to post test, namely help seeking and self-advocacy, perseverance, and critical thinking.


We measure these non-cognitives using pre and post surveys, looking at both individual growth as well as the number of areas in which the cohort shows growth. And just to say, aspirationally, we want to be able to have students do self-assessments.


We know that these research validated scales are intended to look at groups. We want to get to the level where we can figure out what a student needs to work on and coach mentors to provide more support in that area.


And in terms of college aspiration, 93% of our students indicated that they want to go to college. And then in terms of navigating the post-secondary process, 97% of our students completed college applications, which we thought was pretty awesome.


And in 2013, 75% of our high school graduates enrolled in college. College enrollment at these schools prior to iMentor was 67%, and the national college enrollment rate for low-income students is 50%.


So if you look at our core metrics pyramid, you’ll see that we also pay attention to high school graduation, college enrollment, persistence, and completion. And just to wrap up, to date a lot of research posits that there’s promise for mentoring having an impact on educational outcome.


And we think we actually are in a unique position through much of core metrics work to provide the empirical support around this question. So, you know, thank you for listening. I’m really glad to share a bit about us and our data, and I want to just pass this back to either Mike or Brian to introduce Bernadette.
Mike Gerringer:
Great. Thank you, Tarika. That was - both of you - a wonderful couple of programs and examples of what this work looks like kind of from the programmatic side. I want to introduce our next presenter. I think we’ll talk a little bit about kind of the natural mentoring that young people find.


You know, our mentoring effect study found that, you know, most American children are not getting their mentoring through a formal mentoring program for a variety of reasons. But, you know, I think Bernadette is someone that can shed a little light on the value that those kind of every day adults bring as well.


So I’d like to introduce Bernadette Sanchez. She’s an Associate Professor at DePaul University and someone who I consider to be one of the brightest minds in the youth mentoring field. So, Bernadette, take it away.

Bernadette Sanchez:
Okay. Thank you. Okay, so in the next few minutes I’ll just highlight some of the research that we’ve done around natural mentoring and educational outcomes. And I think that what I’m going to discuss will provide support to what you’ve heard Madeline and Tarika talk about.


And then also I’ll be able to talk about some other areas, you know, for us to consider in education to promote as a pathway to promote students’ academic achievement. So as Mike mentioned, I do research on natural mentoring relationships or informal mentoring relationships. And those re the relationships that youth develop organically with adults in their social network.


And I’m going to go over the findings of three different studies and first, you know, I’ll go over just a general study where we found the relationship between mentoring and some academic outcomes. But then I’ll talk about one of the paths, one of the ways that - or mechanisms, that mentoring promotes academic achievement.


So in this first study that we did in Slide 18, this was with a group of about 140 Latino adolescents in Chicago, primarily low-income kids and those were part of public schools. They were seniors. And we asked youth to identify natural mentors in life, in their life, so these are significant adults who they go to for support and guidance.


These cannot be a parent and they cannot be a boyfriend or girlfriend, just to ensure that this is someone who is actually a mentor. And we found that the youth who identified a mentor in their life, they tended to have fewer absences in school. They were more likely to feel a sense of belonging in their school environment, and they also had higher educational expectations.


So they were more likely to believe that they could achieve their educational attainment goals. So I think this supports some of the non-cognitive, some other areas that Tarika and Madeline mentioned, you know, in trying to promote, you know, in their work.


And one of the things Mike talked about (Jean Rhodes)'s theoretical model of youth mentoring. And she talks about different processes that mentors might influence and that these processes might be the path by which positive youth outcomes are promoted.


And that’s what the next two studies that I have here get at. And one of the developmental processes that (Jean Rhodes) talks about is identity development. And she says that, you know, through a youth’s identity development, you know, by looking up to the mentor, seeing the mentor as a role model, the youth starts developing a sense of self, you know, and the kind of person that they aspire to become.


So they start envisioning their future self, you know, through the mentor. Or the mentor might be communicating certain messages about who the mentee is. And that influences the mentees’ sense of self.


And identity development is comprised of lots of different kinds of identity, and the kind of identity development I’m interested in is racial and ethnic identity. So because a lot of my work is with youth of color, research shows that an integral component of healthy development for them is having a healthy or positive ethnic or racial identity.


So research shows that having a positive or healthy ethnic or racial identity is related to a variety of positive outcomes, such as better psychological adjustment, less likely to use drugs or abuse drugs, also educational outcomes.


So one of the things my colleagues and I have become interested in is seeing if racial and ethnic identity is one of the processes by which mentors promote positive school outcomes for youth.


So in this slide, in 19, this was a study that was done with 540 African-American older adolescents. So they were surveyed during their senior year and then followed up over time during early adulthood, so a few years down the road.


And we found that having a mentor was related to the belief that school is important for future success, which then was related to later educational attainment during the early adulthood. But we’d also found that mentoring was related to this belief and the importance of school for future success through an aspect of racial identity.


So I have these three different components here of racial identity. I’m not going to go into them, but the one that’s most relevant for this finding here is private regard. So that African-American youth views about their own group, okay, so about other African-Americans, other blacks.


And those who had more positive views, it looked like that - so basically our findings showed that having a mentor through the promotion of private regard or the positive views about their own group, that promoted this belief that school’s important for future success.


So it may be that feeling positively about their group motivates African-American older adolescents to stay in school, not only as opportunity for personal advancement, but also for the advancement of their own race, particularly in light of current and historical obstacles that African-Americans have faced, you know, in education.


And then in our next slide, 20, we tried to replicate these findings with a group of Latino youth. And here these are high school students and they’re ninth grade. And then we followed them in tenth grade. And here we looked at ethnic identity.


So one thing I didn’t mention is, you know, ethnic identity and racial identity are different. So racial identity is basically the attributions you make about the significance and meaning of your race, whereas ethnic identity gets that how you feel about your - basically, your sense of belonging about your ethnic group and your commitment to your ethnic group.


And here we did not find that the presence of a mentor was related to our academic outcomes, but we found that the quality of the relationship was important. So we specifically looked at instrumental qualities. So this is getting at how youth experience and engage with the growth-oriented aspects of the relationship.


So basically is your mentor supporting you with your problems? Helping you solve problems? Helping you with school? And the academic outcome we have here is the perceived economic benefits of education. Okay, so do you believe that receiving an education will pay off economically, in terms of obtaining jobs and earning more income?


And we found that those who were in more quality relationships that they had more positive perceptions of the economic benefits of education through a more healthy ethnic identity.

So it seems that mentors might, through their mentoring relationships, be communicating messages about earning an education, not only for themselves, but also for their ethnic group. I think, you know, I guess the take home message here is that perhaps one of the things that educational programs could consider is looking at ethnic identity or racial identity as one of the mechanisms by which educational outcomes are promoted.


So I’ll turn it over to Mike now.

Mike Gerringer:
Great. Thank you so much, Bernadette. And I know we want to get to questions and answers. We’ve got a few closing points on Slide 21 that I think I’ll skip in lieu of questions, but, you know, Greg, do you want to see what folks want to ask about?

Greg Darnieder:
Sure. Thanks, Mike, and thank you to everyone. Fascinating. I always feel guilty about not giving each of you, week after week, more time to share your insights and such. But hopefully we’ve wetted interest on many fronts.


So, (Emmie), can you give directions for people to ask questions or make comments?

Coordinator:
Thank you. We will now begin the question and answer session. If you would like to ask a question, please press Star and then 1. Please unmute your phone and record your name clearly when prompted. Your name is required to introduce your question. To withdraw your request, please press Star and then 2.


One moment, please, for the first question.

Greg Darnieder:
So while we wait for the first question to come in, I think a question to Tarika and Madeline, one of the things that strikes me and it really hit me, Tarika, when you mentioned that you ask for a three- to four-year commitment from a mentor, and that is and you both start or could start no later than ninth grade and sometimes even middle grade sort of thing - so you’re talking a pretty long length of time of engagement, which is fabulous.


But it’s also then - points to a need for potentially multiple mentors, but also mentors with probably different skill sets. You know, it’s one thing to tutor, say, a student in eight or ninth grade in algebra or a subject area, but then by the time they get to the junior, senior year, and you’re talking about the college application process and career exploration, which probably has started even earlier - hopefully it started earlier, you know, certainly no later than middle grades, there’s this need, which both of your organizations have structurally done, to take that into consideration.


So could you make some really quick comments about training of your mentors and how you do that on an ongoing basis in terms of just their own continued knowledge development and such? Madeline?
Tarika Barrett:
Yes. Sorry, Madeline...
Greg Darnieder:
Tarika, go ahead. Go ahead. Go ahead.

Tarika Barrett:
Sure. Tarika here. So, Greg, great question. I think that when you were asking it I thought about so many things. The challenge of mentor recruitment when you ask for a three- to four-year commitment to start with, but we think that, that ask is much more aligned with the size of the challenge we’re dealing with.

Greg Darnieder:
Yes.

Tarika Barrett:
In terms of we do see some turnover. Our mentor attrition is roughly at about 13%. So we do know there are some cases where our kids are rematched, but our program model is really designed to take a non-subject matter expert and have them be effective in the outcomes we’re driving toward.


So in our case, we don’t actually need them to be experts, but rather to be very key issue identifiers and to sound the alarm so that our staff, those PCs I talked about, can kind of come in and support the work.


So a lot of this training happens for us in the actual program. We don’t frontload a lot of it, but create spaces like at the end of every monthly meeting our mentors come together in our mentor huddle and that’s where they revisit the curriculum, revisit their commitment. And they start to troubleshoot around things that are emerging. But I’ll turn it over to Madeline to also share from her end of things.

Greg Darnieder:
Great. Thanks.

Madeline Pumareiga:
Very similar to what Tarika just mentioned, I would just add that we provide toolkits to our mentors by grade level. So that way they at least can navigate a toolkit. In addition to the mentor mixers I mentioned, to the ongoing training, to the different activities in which they can engage with their students, there’s also a toolkit.


So when the student’s moving from eight to ninth grade, that key transitional year into high school, what are those checklists that they can be reviewing with them? We have that now, both paper and on technology, but really looking to leverage on an app that can help a mentor navigate through that.

Greg Darnieder:
Okay. Great. Thanks. (Emmie), do we have a call? A question?

Coordinator:
Sir, at this time there are no further questions. Thank you. But once again, participants, if you would like to ask a question, please press Star and then 1. You will be prompted to record your name. To withdraw your request, please press Star and then 2.

Greg Darnieder:
So let me follow up then. In terms of are there certain research-based data points that you structurally - Madeline, you just made the point around eighth and ninth grade transition, which certainly has emerged as a key area.


Not that many of us who’ve been in this work for many years didn’t realize that before, but we now have data out there through researchers like Bernadette and others who have really been able to help for those of us doing direct service, quantify.


You know, whether it’s Balfanz’s ABCs in the middle grades or the University of Chicago’s research on eighth and ninth grade transition and the importance of ninth grade on track, are there certain metrics that either of your organizations really focus in on with your mentoring strategies, knowing that they’re critical to your ultimate goal of, you know, these young people graduating high school and going on to post-secondary?

Madeline Pumareiga:
On the academic skill set, yes, the college success coaches and, you know, Balfanz’s ABCs are critical to us. So we’re measuring that and we collect that data, have one central database system in which we can collect and then analyze. And that gives us if there’s a trend in a school or in a particular area of the state so we can try to address that.


But, you know, just what Tarika said, what we try to do is then have those college success coaches. We’re not into duplicating direct services. If we know that communities and schools in that school, and they’re providing tutoring, then we want our students to connect to them and the resources that are there.


But we also want to let the mentor know that potentially here’s an area that you can help them, and this is how you can help them. Our mentors also log in all of their visits. That’s another data point that we collect so that we can make sure if there’s been any type of drop off with a mentor that, that student doesn’t go unseen and that connection point doesn’t happen.


And I think that helps tremendously in terms of mentor retention. Tarika, I’ll pass it over to you.

Tarika Barrett:
Yes. I think it’s a great question, Greg. I think we pay attention to a lot of the research that’s out there. What I shared with core metrics gives you a sense of a lot of what we’re paying attention to.


We have over 90 metrics there that we think are important. And I think we are honing in now on the ones that are most actionable for us and reflect - are aligned with the inputs that we’re putting in and the outputs we want to see.


It doesn’t mean, however, that we’re not deeply intrigued by how we can sort of continue to support things like ninth grade on track and student attendance, for example. To be candid, in New York City we don’t actually have a data sharing agreement with the city. And that, actually, you know, makes it hard.


For a lot of mentoring organizations, you want to have more access to student data. And some have the good fortune of having those kind of relationships. But it’s much harder to think through how we position our mentors to sort of leverage this information while respecting mentee privacy and all of those things.

Because we also know that some of these things are pretty high stakes. If a kid doesn’t have, you know, ten plus credits at the end of ninth grade, then they’re likely to not be on track and then likely not to graduate.


And the same with attendance. So while those aren’t key core metrics for us, it doesn’t mean they aren’t things that we pay attention to, which has quite a - you know, we have funders who are interested in that as well.


But I think our core metrics, as I shared, are the primary things that we tend to focus in on, both in the way of sort of the support we provide to pairs, as well as sort of our curricular engagement.

Greg Darnieder:
Great. Okay. Good. (Emmie), do we have a question? (Emmie), are you there?
Coordinator:
Yes, sir. We have a question coming from the line of Ms. (Andrea). Your line is open.

(Andrea):
Hello. My name is (Andrea), and I’m actually from Utah. I have a wonderful opportunity to be involved on kind of both sides of this as a mentoring provider and also as a mentor, working actually with the iMentor program here in Salt Lake.


And so I wanted to actually address the question about the three- to four-year commitment and then the need for mentors to know, you know, be more prepared for that. Of course, this is what I do. I’m a gear up director, so I spend all of my time helping students figure out how to go to college and to be successful in high school.


But as I - the reason that I was able to participate with the iMentor program is because it facilitates a very reasonable mentor commitment. And as I’ve talked with the other mentors in the program, the electronic component really makes it very accessible to most professionals.


It’s not something that I have to drive 45 minutes every week to get to the school. I don’t have to do it on a certain time space. So having that flexibility of communicating in the electronic platform is wonderful.


And the prompts and the structure that they provide has been a tremendous boon for me and I’ve learned a great deal in my professional work about better mentoring. And so I was really excited to see, you know, the other information here about the program from Florida and some things that we can do in my professional work.


On the personal side of things, I just have to say that it’s a wonderful opportunity to use the technology and the structured support to be able to help students.
Greg Darnieder:
Great. Great. Thanks for that comment and a big shout out for iMentor. Way to go. Bernadette, I have a quick question for you. When you were talking, it’s on your second slide, about private regard...
Bernadette Sanchez:
Yes.

Greg Darnieder:
And I think I captured this correctly, about this whole positive aspect about the small group. It brought me back to work I’ve done in the past in public housing with young people. And your, if I’m capturing it correctly, it’s one of my reflective points in my professional life where I saw that as so incredibly important, particularly for young men who bonded together around common interests.


And those common interests were able to elevate them above kind of the negative aspects within their communities and schools and such, to a point where they, you know, I don’t want to use the G word around gang, but it was like their own - I don’t know if I fully understand private regard, but I’m intrigued by the term you’ve come up with - you know, their own support group, if you will.


But with all these positive connotations of academic success and views of the future and such. Can you just say a little bit more about that?

Bernadette Sanchez:
Yes. So the racial identify measure that we use is by Rob Sellers, who has done a lot of research on African-American racial identity. So this measure comes from that. And, yes, private regard, that’s basically getting at, you know, your - an individual’s positive views about their own group.


And some of the questions in that scale are getting things like, you know, blacks have made positive contributions to our society. You know, so I think that, you know, understanding - I guess it gives an individual, in a way, a higher purpose, you know, by looking at their group, you know, multi-dimensionally and not just, you know, following for whatever the negative stereotypes, but understanding that the group has achieved, that there are positive contributions, that they feel proud about the contributions, you know, of their group.

Greg Darnieder:
Right.

Bernadette Sanchez:
I can see then in a, you know, a group that, you know, like the group that you discussed, you know, the similar mentoring programs that I’ve worked with, you know, with African-American and Latino male groups, they try to develop this positive group identity about who they are.


You know, that they can make positive contributions to their society. And when they start believing those things, then they - it has, you know, this ripple effect on other aspects of their life, you know, relationships with others or how their own self-esteem, you know, their psychological functioning.

Greg Darnieder:
Yes.

Bernadette Sanchez:
What their goals are for school, you know. So it’s not - yes, so there’s a lot of, you know, benefits. You know, so having these views then when you identify with a particular group and you see your group in a positive way, because it basically says something about you and who you are.

Greg Darnieder:
Right. But just one quick comment and then we’re going to have to end, but it also strikes me as, you know, we need to set up structures for young people to kind of come together to do that bonding.

Bernadette Sanchez:
Yes.

Greg Darnieder:
And to do it within, you know, there’s been this disinvestment in all too many youth - around youth in our country over the last several decades. And so the structures, I think, tend to be more like activity, like you to go the Y to - and I’m not saying anything against the Y, but - to play in a basketball league for eight weeks.


You know, or you go for eight weeks to take swimming lessons. You know, they’re positive activities, but it doesn’t necessarily allow for young people to come together and find each other around their common interests, because they’re just kind of hanging out.


And, I don’t know, there was a youth development philosophy years ago around creating spaces that young people - and I remember, I think it was Minneapolis did this, that they were having their park district facilities and part of the philosophy in doing it was to give a room to the young people. And adults could not go into it without the permission of the one or more of the kids sort of thing.


But it was kind of this - kind of give them a space to be with each other, to kind of that whole social networking aspect that goes beyond just the activities of why they might be at the park district.

Bernadette Sanchez:
Right.

Greg Darnieder:
Sort of thing. Anyway, it would be a fascinating future conversation to have. But, well, thank you, everyone, for tuning in today to Mike and Brian. And please give my thanks to Tammy for organizing today’s call.


And to Tarika and Madeline and Bernadette, thank you for presenting. There was, again, obviously, much more we could have gone into. This is fascinating work and appreciate all of what you all are doing day in and day out for our young people in all the cities and communities that you’re involved with.


So again if you have ideas for future calls, let me know. If you have free materials, you want to be on this call in April that you want to share with folks across the country, send me a note. And let us know about signing day and May 1 if you’re doing that. We can pass it on and share it with the First Lady.


So again thanks everyone. I really appreciate it and hope you can tune in next week on the 15th at the same time, 1:00-2:00 Eastern time for part two of mentoring. All right, (Emmie), that’s it.

Bernadette Sanchez:
Thank you.

Mike Gerringer:
Thank you.

Brian Sales:
Thank you all. Have a wonderful day. Bye-bye.
Madeline Pumareiga:
Thanks.

Coordinator:
Thank you. That concludes today’s conference. Thank you for participating. You may now disconnect.
END

