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Coordinator:
Welcome and thank you all for standing y. At this time all participants are in a listen-only mode. After the presentation we will conduct a question-and-answer session. To ask a question you may press Star and then 1.

This call is being recorded. If you have any objections, you may disconnect at this point and now I’ll turn the meeting over to Mr. Greg Darnieder. Sir, you may begin.
Greg Darnieder:
Thanks (Ron), good morning, everybody. Thanks for calling in this morning on a topic that I think we’re going to find more than intriguing and as I was sharing with our presenters it’s a barrier that’s presented to me on a regular basis when I travel across the country meeting with school district administrators and community folks actually as well.

So before I turn this over to Joel Vargas, the Vice President at Jobs for the Future to get our conversation going today, I just wanted to make a couple of announcements as I usually do.


As you all are more than aware, the President’s budget materials are out and we will post those to the (palideck) opportunities site in case you haven’t seen them but we released quite a bit of information yesterday in terms of the budget and topics that you’ll be more than interested in seeing priorities (in essential) the department.


This Friday the President will be traveling to Miami to make a FASA announcement around something that most of you probably have heard me talk about in terms of giving state grant agencies the authority to confirm by high school senior name whether they have filed a FASA form.


And so we’ve been working on this for quite some time and we thrilled that both the President and we understand the First Lady will be involved in an event in Miami to announce this and give some information on it on Friday (and such).


So that’s the major announcement I have. Again thanks for calling-in early. We’re encouraging folks to do that so we don’t jam the lines at the top of the call. Next week there’s a topic that I think most of us will find extremely interesting.

Some of you - maybe all of you - are aware that (proud) summit conducted a kind of a challenge all across the country for the development of college access apps and they ended-up a number of months ago awarding 20 different groups kind of recognition of the apps that they have developed.

And next week we will have a presentation by some folks that were part of that process and I believe a couple of the app winners will be sharing what they developed so that’s next week, it’s next Wednesday, a week from today, 11:00 Eastern Time so with that let me turn this over to Joel Vargas again, Vice President of Jobs for the Future.

He will introduce at some point and maybe at the top Elizabeth Barnett and (Robert Dent) who are co-presenting and also on the call who will chime-in in a little bit is one of my colleagues at the Department (Darrell Bonner) so with that Joel, it’s all yours.

Joel Vargas:
Thank you Greg. I really do want to take a second to thank Greg Darnieder and the Department of Education for this opportunity to speak with you today about this important topic and to my co-presenters who I will introduce momentarily and for all the callers who have joined today, thank you for taking the time.

I just want to say a word about jobs for the future and by way of introduction I’ll frame-up the comments here, introduce our presenters. They’ll present for a while. I’ll close-up with some reflections and thoughts and then we’ll have a healthy amount of time for Q&A.


Just a word about JFF. We’re an over 30-year-old nonprofit organization based in Boston but our work is national and we have a mission to ensure that all lower-income young people and workers in the U.S. have the skills and credentials needed to succeed in our economy.


And by definition that work really by and large focuses on creating and scaling-up strategies that help more students and workers to earn post-secondary degrees and credentials. We just think that that’s the ticket now to at least the middle class and this economy and I hope that you have had a chance to take a look at and download the slides.


There’s a slide with a pipeline there on Slide Number 2 and what it attempts to depict is that indeed there is a big need for such strategies and this shows the part of the pipeline that is supposed to result in youth progressing through high school ready for college, actually entering college and then finishing a degree or credential.


And as you see and I’m sure as many of you know and are well aware, there are many loss points along the way for those of you who may not have the slides in front of you, you’ll be getting more stats later too but, you know, just a little smattering here.

Thirty percent of low-income young people who start high school dropout nationally only 38% of low-income high-schoolers who graduate enter college and only 77% of graduates are really college-ready and only about 21% of low-income young people attain a post-secondary credential or degree eventually.


So a lot of my work over the years and that of many of my colleagues at JFF has focused on working with school districts, state leaders, college leaders and federal policymakers from time to time to strengthen and design more effective and streamlined routes to post-secondary credentials, to really lessen these bleaks.

A prime example of that work has been our support over the years of really over the past decade of early college, high schools throughout the country that integrate college into high school so that students are supported to graduate and really gain important momentum in college as part of high school and as much of one to two years of transferable college credit.

And our latest data show that upwards of 30% of early college graduates graduate high school with both a high school diploma and an associate’s degree which is a vast improvement and some indication that they’re really streamlining that pathway.


So, you know, those schools - I’m going to get into our topic here - those schools were so successful in large part because they really hardwired the expectations of college right into high school into the high school course of study curriculum and instruction.

And while that was a problem they were really designed to solve, many more students are in high schools that traditionally as we know have not been so aligned with the expectations of college and career.


And, you know, there’s good news here lately which is that over the past decade and really particularly over the last four to five years state leaders, college and business leaders and educators have worked hard to create and adopt K-12 standards not the least of which are the common core state standards that some states have worked on their own.


But what they have in common, you know, all of which are really more aligned with the skills and knowledge needed to be successful downstream in the education pipeline.


This is in our view going to go a long way toward improving some of the bad numbers we see on Slide 2 especially over the long haul as educators, you know, we hope we’ve (in trust) become more familiar with and adept at teaching to the standards and calibrating their curriculum to them.

However, in the short term based on states’ past experience with raising standards and these are tougher than ever and higher than ever, there are likely to be at least temporarily lower rates of proficiency on college and career-ready assessments.

As many of those assessments come online this year through the common core consortia Parker Smarter Balanced, this is going to create challenges and opportunities, one which is the focus of our call today is what to do for seniors about whom will know better than ever the degree of their readiness or non-readiness for the next steps after graduation.


You know, and knowing that information what should high schools be doing to make 12th grade as worthwhile as possible for students all along the ready-or-not continuum.

And my two co-presenters really know a lot about some approaches being tried in the field right now that have grown out a path analogous pre-common core attempts to understand the readiness of students before reaching 12th grade and then to do something based on that information.


Elizabeth Barnett, a long-time colleague from the community college research center, a teacher’s college at Columbia has done some really compelling recent research with her colleagues on state attempts to implement college transition courses.

Including taking a look at one particularly interesting example from Tennessee, the sales model that we’ll have the good fortune to hear more about from the director of that program (Robert Dent) and you’ll hear from Elizabeth first momentarily, then (Robert) and then I’ll come back for another couples of minutes before opening it up for Q&A.

So we just introduced Elizabeth by saying, you know, and segueing to her, we’re learning more about the design and potential here at JFF thanks to the work of folks like these about transition courses and how they can be important pieces of the puzzle in helping to design 12th grade interventions to at least ease the test score lulls we may see in the near term, you know, to sort of deal with that in a productive way.


But not only that I would say they may also be pieces over the long haul that may be needed if we’re to think more holistically about the necessity of actually more aggressively redesigning the 12th grade to ensure that more students are ready in more senses of the word for college and career which I’ll speak to a little later in closing.


And I just would ask that as you listen to our presenters, I hope you’ll be stimulated into thinking about examples you can share some of the practices going on in your local communities that may hold promise in this arena and we would really look forward to hearing about those as well as answering your questions about our presentation today so with that I’d like to introduce Elizabeth Barnett first.

Elizabeth Barnett:
Thank you so much Joel. It’s a delight to be here and to be sharing some of our research with all of you out there. On the third slide you’ll see that I’m from the community college research center teachers’ college Columbia University and a lot of our work obviously has been around community colleges and trying to figure out ways to help students as they enter and progress through college and complete degrees.

And one of the areas we’ve done a lot of work on is the need for remediation in college and what we found is that there were great needs and, you know, that students who entered college behind tended to not do as well later on.

So there’s a group of us that got very interested in spending more time looking at what could be done before college to make sure the students enter without needing remediation.


So we developed this project called Reshaping the College Transition and it’s a study of early college readiness assessments and transition courses so assessments to figure out whether students are on track to be ready for college and then transition courses which we’ll talk more about.


On the fourth slide these are just the main points I want to cover just a little about the college readiness program and why students aren’t college ready, some of the possible solutions that are out there, very little on that and then I want to spend most of my time talking about early college readiness assessment and transition curricula.


So on the fifth slide you’ll see that many, many students do need at least one remedial course when they get to college so typically all students entering college at least at community colleges are tested using some kind of a placement test and many four-year colleges use these tests as well.


And students are assessed on their math skills, their reading skills and their English or writing skills. Of those entering community colleges at least from 2013 data, 68% had at least one area in which they needed remediation and 40% in the open access four-year colleges so that’s a lot.


And as you’ll see on Slide 6 if students enter needing remediation, their graduation rates are lower so this slide shows just community college graduation rates within eight years so a long time and of students who entered needing remediation, 28% were completing degrees within that extended period of time as opposed to 43% of students who didn’t need remediation.

So why aren’t student college ready? There are a number of reasons, some of them are big societal reasons having to do with poverty and inequality of opportunity and racism and some of the structural kinds of issues that play into this.


But specifically at the point of transition, there are, you know, perhaps three major reasons. One is lack of academic knowledge and that could include both the content and skills students need. The content we’re talking specifically about math and English skills, studying effectively, conducting research, knowing how to approach somebody to get help when you need it.

A second area is lack of college knowledge so just understanding how to do the college transition, how to apply, how to think about what college might be right for you, how to figure out financial aid.


And the third major area is misalignment of systems so what you need to graduate from high school is not necessarily what you need to enter college and up until recently we’ve had, you know, local high schools deciding what was needed to graduate, you know, states deciding different graduation standards, colleges had their own views of what students needed to enter.


So there’s been, you know, major misalignment that’ll be addressed to some degree through the common core although there are still issues that will be out there.


So with regard to, you know, these issues, there have been a number of kind of small-scale programs like summer bridges and then there are programs like (gear up), there are mentoring programs and so on so these tend to be directed at fairly small groups of students and they’re often hard to scale-up or institutionalize.

So we were especially interested in solutions that were scalable and by that we meant able to reach large numbers of students, able to be integrated into current systems and structures and not requiring a lot of extra resources so mainly, you know, things that could be done with existing resources.


And more specifically and this is now turning to Slide 7, we decided to focus on early college readiness assessments and transition curricula so by early college readiness assessments what we mean are assessments administered no later than the 11th grade that measure students readiness to successfully perform entry-level credit-bearing post-secondary work.

And transition curricula courses, learning modules or online tutorials developed jointly by secondary and post-secondary faculty and offered no later than 12th grade to students at risk of being placed into remedial math or English in college so Slide 8 so why would we think early college readiness assessments are part of the solution?

Mainly because just knowing whether you’re on track to be college ready could potentially be powerful so if you’re a student, you can do something with that knowledge, you know, whether it’s make different choices about what you take in 12th grade, you know, work on your skills in one way or another and schools can take action if they know that there are students that are not on track to become college ready.


Now we have some evidence that just early assessments by themselves do make a difference so in California there was a study of their early assessment program and I’ll tell you a little bit more about that later but students who - the early assessment program - reduced students’ probability of taking remedial courses in college by 6% in English and 4% in math.


So, you know, that’s a, you know, a pretty big bump just by having extra knowledge at your disposal so Slide 9 so transition courses, why did we think they might have potential so here’s a theory, that a full-year course in math or English could be offered to students in the 12th grade and many times students do have room in their schedule in the 12th grade.


It could in many cases it is the 12th grade math or English course in some cases in addition. It can be offered at no extra cost. It’s essentially just, you know, an additional course that is available, you know, to 12th graders.


It offers high school credit and most importantly perhaps it meets the colleges’ criteria for college readiness so if it’s developed in partnership with colleges, you know, we would hope that that would mean that, you know, it would meet the colleges’ standards for what they want students to know and be able to do.

Now in terms of evidence, we don’t have any rigorous research on this yet but there are some promising local results and we do hope to fill-in the gap in terms of rigorous research but these approaches are still relatively new for the most part.


So we set out to do a study, it’s got four parts and the first part was to do a 50-state scan and on Slide 10 you’ll see the results that we got from that so our initial thought was okay, let’s just figure, you know, these are two what seem like good ideas. Let’s figure out who’s doing them.

So what we found is that a lot of states do have some form of early college readiness assessment and in most cases those are existing tests and they might be either, you know, SAT, ACT or state accountability tests and some kind of college benchmark or college readiness benchmark is in place so that it’s possible for students and schools to know whether their students are on track.


In a few places colleges go in and actually administer the college placement test in the schools and, you know, there can be advantages there in terms of creating local partnerships and local communication between schools and colleges and then there are, you know, a number of states that are not doing this.

Those that are not, many of them expect to be, you know, having to be using the Parker Smarter Balanced test and therefore having information on college readiness and then there are 29 states where transition curricula are available. We found the majority were in math but, you know, there were certainly some English.

These were much less likely to be statewide initiatives so going on to Slide 11, I’m just going to very briefly talk about - say something about - the four states where we’ve been doing more in-depth work and those are New York, West Virginia, Tennessee and California. In New York it’s mainly an initiative in the City of New York they have what they call at-home and college.

Students in the State of New York are tested through regions exams. There’s a college ready score on the regions exam and if students place basically just below college ready, they’re eligible to take at-home and college courses in English or math in the 62 participating high schools in New York City.


The courses were developed by CUNY by the City University of New York and teachers that teach them are expected to go through fairly extensive professional development and one thing unique about the New York City courses is that they have an explicit college knowledge component.


So one day a week in the English classes the counselors will go in and teach something about the transition to college so New York State has been looking carefully at these courses and is planning to work on scaling them to the rest of the states.

So Slide 12 West Virginia, West Virginia used a full statewide approach and this was mandated by legislation in the state and came out of some work being done statewide and with particular involvement by SREB, the Southern Region Education Board that’s done a lot of work on college readiness and by the way has developed their own transition courses. Those are online.

They just became available online. They call them readiness courses. They’re call math ready and literacy ready so if you want to look those up, you can find them without any trouble just by doing a search but the courses in West Virginia were developed before those became available.


They developed transition math actually before the common core and it’s available and taught throughout the state just, you know, it’s been about three years it’s been available. It’s for seniors who don’t meet their mastery cut score on their state test, their West test.


And one of the things they’re grappling with there is there are a wide range of ability levels in students who don’t meet that mastery cut score so that’s the thing they’re trying to think about. There are students with very low skills and then students who are pretty close to college ready.


So one thing is that when the English people developed their course which came second, they decided to work with seniors who were in that middle range who were close to college ready and they developed a course that after the common core state standards were in place and so they were, you know, a major influence on the development of this course.


One thing interesting there is that all students take Compass, the college placement test at the end of the course and that can be used for college placement purposes although it doesn’t automatically go to the college.


So Tennessee I’m going to say very little about because you’re going to hear about that from (Robert) but they’re an ACT state, you know, students know whether they’re college ready according to ACT scores and they originally developed what they called the bridge math for students that’s pretty much of a traditional course.

But their emerging model called Sales is the one that (Robert)’s going to talk about and I think that’s a very exciting option but I’ll leave that to him and then on Slide 14 California you have an early assessment that’s been in place for 10-12 years. It’s the state accountability test with some extra items on it.


It gives students a reading as to whether they’re ready, not ready or conditionally ready. If they’re conditionally ready, they can, you know, one of the options in many districts but certainly not all is to take this English transition course which is called Expository Reading and Writing.


This course could be considered - they consider it - very well-aligned to the common core and involves lots of reading of non-fiction text, deep analysis, a lot of focus on social issues. You can go online and see their curriculum, it’s really interesting.

That was developed by the CSU the California State University system. They did not develop math transition courses. They offer some PD for teachers in math but there are some local models that we saw of math transition courses including one at Sierra College that’s especially interesting and we’ll be writing about.


So Slide 15 just some summary thoughts on assessments. As we’ve seen most states are using existing tests and that makes them very cost effective. In places where practically, you know, all states have 11th grade tests so, you know, making sure that there’s some kind of a benchmark of college readiness is something that states can do if they don’t already.


Just knowledge alone seems to be useful and while these tests are often in place, many states are in the process right now of doing a lot of thinking about how these systems will change as the common core state standards tests come into place, the assessments associated with the common core and how that will influence thinking about college readiness and any interventions in 12th grade.


And then finally on Slide 16 thoughts on transition courses. We’ve got many different needs below a college ready cutoff that have to be taken into account. This is one thing that people need to think about in designing these courses.


And others that there are different views of what’s meant by college readiness so some are focused more on making sure students place out of remediation college. Others use a more complex definition of college readiness.

They’re, you know, it’s interesting that there can be many different purposes and views that inform these courses and it’s worth being clear on exactly what is the goal.


They are also owned to different degrees by K-12 and higher education so in some cases they were maybe informed by higher ed and others higher education people are, you know, integrally involved in their implementation.


One example of that case is Tennessee which you’ll hear more about in a minute. Added value comes from allowing students to actually bypass college remediation to complete the course and then some places those systems are in place and that means students in high school knowing they will not need remediation then, you know, that gives them a boost in multiple ways.


And added value seems to come from the infusion of critical thinking skills in an explicit way so that’s something that’s done intentionally in some places and just finally there are interesting discussions in English about the trade-off between transition courses and traditional literature courses.


You know, there are, you know, less literature may be taught if, you know, a transition course if taught and, you know, some people are not comfortable with that.

There are also interesting discussions in math and these are more at the post-secondary level about what math students actually need for different majors in college and whether, you know, that should influence what students actually get in high school. We can talk about that more later if you’re interested.


Slide 17, this is just a summary of the report, the two reports we’ve finished and the two coming up and we look forward to having people look at our Website and appreciate any comments or feedback that you have and also ideas of, you know, things that you’re doing that we should be hearing about so thank you very much. Let me pass it over to (Robert).

(Robert Dent):
Thank you Elizabeth. Good morning, everyone so we in Tennessee, we think we have a solution to these issues about students coming to us in the thousands that aren’t ready for college-level math and later on reading.


We call this sales seamless alignment and integrated learning support and want to tell you how it works. First I want to build on the data that Elizabeth showed you about the need for this.

We did some internal research at the college and across the state and to put it into perspective, our data showed that if a student was placed in developmental math upon matriculation as an incoming freshman, he or she had less than 5% chance of graduating with a two-year degree or one-year credential within three years and that’s really unacceptable.


Here in Tennessee we had about 71% between 11 and 12,000 students coming to us every year not ready for college-level math so we think we have a pretty good solution here that I’m going to tell you about on Slide 19 so what we did is we got the college faculty and the regional high school math teachers together and we did this thing.

We built this course together aligning and embedding the standards for the Department of Education bridge math course that 12th-year math course that’s for students who struggled in Algebra 1, Algebra 2, Geometry and aren’t ready for a fourth-year higher math course.


And we designed this course together so they would get the concepts for both the Tennessee Board of Regents college developmental competencies that students are required to master before they move on to college-level math and we align those with the standards at the high school.


So they would get credit for their high school bridge math for graduation as well as eliminate the need for remediation when they matriculate to college and we target those students who score at the benchmark for the TBR set as less than 19 on the ACT math section.


The high school - and this is a high school course - the high school administration places the seniors who need this whom they deem need this type of instruction and they put those students in the course themselves.


On the next slide we have Slide 20. This is offered as a dual-credit course which means it’s free. It’s free to schools, it’s free to students. The college, the high school math teacher is the teacher facilitator. They do not need the college credential, the masters with 18 graduate credit hours to teach this course.

The high school teacher spends all of his or her time helping students. They love this program because they don’t have to spend hours and hours grading papers, coming up with lesson plans. All of the content, the assessments, the supplemental instruction, that’s a very dynamic multimedia-rich program that is delivered online.


It’s a facilitated hybrid model and the students are working, you know, at their own pace. It’s mastery-based and they get the help as they need it from the certified math teacher in the high school classroom so if we go to the next slide at 21, this, you know, blended learning, the research shows that this model is the best model for students.


They meet in a computer classroom. It’s a Web-based program so the students can work at home from anywhere and they are actually engaged with their content all of the time and this is an improvement on the conventional chalk and talk lecture that hasn’t worked for most students where the teacher lectures, all class students take notes and then they go home to try it on their home. We know that that is not working.


The students are engaged, doing the math all of the time and it’s mastery-based so the students can they can go into a module, test out of it. There’s, you know, there’s a pretest and if they already know the concepts, they’re not held back. They can work on ahead and vice versa.


Students who are having trouble aren’t pushed forward before they’ve mastered all the concepts in the module in which they’re working so how did this begin? Well, we saw the data about the numbers of students that were not being successful.

We started to think about one of our successes of course was our early college, that’s the college credit course that many community colleges have where high school students can take, you know, college-level courses while they’re still in high school and that program is very successful but we said what are we offering for students who are struggling?


So we developed this model and we wanted to launch it in the fall of 2012 but we were telling a high school - one of our high school partner teachers about it in December 2011 - and she couldn’t wait. She said well, I don’t want to wait until fall too then so can’t we just do it right now and it wasn’t fully formulated so that’s where it started.

It started in one class in the spring of 2012 at Red Bank High School with 20 students and in that just one semester 67% of the students completed all the competencies so we were successful with that one class.


So we received a grant - a little over $100,000 - to do a regional pilot with 20 high schools and four community colleges serving 600 students and at that level, we had 81% of those students who tested on the ACT below 19 completed all of the college math competencies in developmental math before the end of the term and 95% of them completed three of five.

And these competencies are banked in a statewide system so when they matriculate to college in Tennessee, the college is aware and even if they’re scored less than 19 they look up their information here in the sales database and they say well, you know, the student, you know, completed all five math competencies and so they’re ready to go right into college-level math.

So continuing the sales story on Slide 23, so after that regional pilot that’s when the Governor of the State of Tennessee Governor Bill Haslam got wind of this and he said okay, this looks like a successful model. We want to scale this statewide.

So we got $1.124 million to expand to 118 high schools with 12 community college partners across the state; that’s 8400 students and some starting in the fall and some starting in the spring for those schools that use a block schedule. By December we had over 2500 students complete all five college developmental math competencies.

Those are students that would have had to pay for those courses when they went to college that didn’t count toward their degree and we know that only 5% of them would have graduated so just by December we had that many completers and we expect to have even more completers here by the end of the year.

Many of our schools in Tennessee are on a yearlong traditional schedule and those students are still working so they have two semesters to complete all five of those competencies required by the Tennessee Board of Regents to show math readiness and right now we are in planning stages.

We are slated to get $2-1/2 million to scale this to all community colleges, over 115 high schools and serving 12,000 students and this model has been so successful that we are now in the planning stages for developing the English which is reading and writing at the college level to pilot that and then expand as well.


On Slide 24 these are just some of the success stories. We hear this all the time, every day. We hear students and teachers who say I can’t believe this model. You know, where has this been all my life? I’ve never been able to be good at - I’ve never been able - to do math. I’ve never been good at math. They can be successful with this model.


Parents love it. They can see where their students are. This has complete transparency. In the system the principal, the teacher, people even the Governor’s office, Tennessee Board of Regents and the sales leadership team here at Chattanooga State, we can see the progress in real time of every student in the State of Tennessee, where they are, where they’re behind.


And one of the unique components of this is the field coordinator. We know that in K-12 system as lot of models are dumped and the lapse of the schools that say here you go, good luck. We have a field coordinator. We have field coordinators across the State of Tennessee that act as liaison between the community college and the high schools.


They’re in the classrooms. They visit their high schools every week, troubleshooting technology, helping the students with the actual math tutoring, doing professional development and ongoing training with the teacher facilitators in the classroom and that’s a critical component and one of the key reasons why we think this is so successful is that field coordinator.


At the school level we’re hearing from principals and superintendents. (Meggs County) is the one we’ve highlighted on this slide but this is not isolated. Improved their college-going rate for the student body of seniors that are graduating from 38 to 55% just in the regional pilot and then we have dozens of high schools who have 100% completion rate.


That means some of our larger high schools that have 2-250 high school seniors that would have been required to take remedial math in college. They’ve wiped those deficiencies out and this is doable at every high school so what is great is the ability to replicate this model. It’s very simple.

It’s an elegant solution to a complex problem. If you are interested in replicating this model, you can start small. You find a partner, a community college and high school partnership you can build on existing activities that you’ve done before if you have dual-enrollment program or early college program, it would be a good start.


You’re going to in Tennessee we’re lucky that our students are required to take a math in their 12th-grade year, that bridge math and so we were able to align those standards.

You might have a different - states might have - different requirements but the important thing is to get the community college and the high school together and involve everyone. Now the delivery system, the facilitated hybrid model is really the way that you would want to go.

All the content and everything is delivered online, all the assessments, you know, proctored exam to ensure uniformity and quality integrity and we use the (Pearson midas) plus program but you don’t have to use that product but in order for it to really be effective, you really need to have that online component.


And you can start small like we do with Red Bank, one class and one college and one of the ways that we were able to expand this is we really got the business and industry and the governing entities on the K-12 side and the college side, the Tennessee Board of Regents and the Department of Education both endorsed and supported this, the scale-up because of the success.


And you want to provide ongoing professional development for the teaches and for the field coordinators which working together it’s really a team-based model and again the importance of the field coordinator cannot be overstated so the results that we’re seeing are phenomenal. It’s a very low cost, you know, for the numbers of students and the dollars that it’s going to save.

We did an impact statement of return on investment impact over the next couple of years, showed that this small investment by the Governor was going to save, you know, is going to be 20-to-1 return on investment saving $100 million for these students’ families and taxpayers and so with that I will go ahead and turn it back over to Joel.

Joel Vargas:
Thank you (Robert). I’m going to momentarily turn this over to (Darrell) and to get your questions and we’ll leave some time for that here. I know we’re running out quickly but let me just go on for one minute here. I want to thank first of all Elizabeth and (Robert) for taking the time to share this really valuable information today. I want to end with a few closing comments.

One issue that you’ll see on Slide 26, at least some of these transition courses really seem to be designed for or explicitly targeted at students who are within striking distance of achieving college and career readiness cut scores on assessments.

You know, and I think as we think about the full design - excuse me, the full set of redesign - elements really and needs for the 12th grade, much more research and development not only need to be done on these interventions although they have some promising results as we’ve heard but really also on those that are designed to reach 12th graders who are currently testing at levels that indicate they’re really far from proficiency levels.


And this is probably going to require looking at competency-based approaches, new assessment tools, the rethinking of school time and perhaps the rethinking of time between graduation and college or career entry.

Number 2, we should not forget in all of this at the same time about how to design experiences that are meaningful, relevant and supportive of students who test at the college-ready proficiency levels but who still need intellectual and other scaffolding and supports take the next steps after high school.


Some things that come to mind here, dual-enrollment programs, Capstone projects, portfolios but those are just a few examples. I’m sure you can think of others. Finally on a related note to the degree that 12th grade should become more of an intentional launch pad into the world of college and career.

It’s going to be really important to design experiences and programs that not only prepare students for a college-level curriculum but that are also aimed at building really the full array of college and career-ready skills and I’ll, you know, paraphrase the work of (Dave Connolly) and many of you probably know about and whose research you’re familiar with.


He says to be college ready and career ready means that students don’t merely need to know the academic and technical content and critical thinking strategies to be successful, you know, and those are the things that tend to be tested by assessment systems by and large but they also really must have the habits and learning skills and techniques and understanding of how to navigate systems to make transitions to and through college and career.


So 12th grade really needs to attend to all of that, you know, so finally many of these strategies already are likely to require strong partnerships between K-12 and colleges and yet those systems are not typically designed or compelled to work together.

So what can be done to break through the typical barriers and what can policy do to help our issues we’re really trying to think through here at JFF so with that let’s open it up to (Darrell) for any questions.

(Darrell Bonner):
Great so operator can you transition to the Q&A?

Coordinator:
Okay, thank you sir. We will now begin the question-and-answer session. If anyone likes to ask a question, please press Star and then 1 and please record your name clearly and slowly when prompted. Again that is Star and then 1 and to cancel your request you may press Star and then 2.

One moment, please, for the first question. Okay speakers we have our first question on queue. First question coming from the line of Ms. (Arneice Robertson). The line’s open, you may begin.

(Arneice Robertson):
Good morning, everyone. I have two questions. My first question has to do with the students who have completed the math competencies in the sales program. I’m wondering if completing the competencies, does that equate to skill mastery?


And then my second question has to do with the field coordinators who are acting as liaisons between the schools and the colleges. I’m wondering how are those folks funded and who do they belong to so in other words are they staff of a high school, the college or another external partner?

(Robert Dent):
Okay, this is (Robert). I’m assuming that question is for me. The part is - the first part - of your question is the mastery. Yes, this is one of the great things about the sales program. The Tennessee Board of Regents has deemed that if a student completes all five modules, they have mastered the content they need to be college ready and they do not have to retest.

So we have students who score 12, 13, 14 on the ACT math. They go into the sales model course in their senior year. They work through and complete all five of the TBR competencies with their, you know, built-in assessments, quizzes and proctored exams.

And when they complete all of those, they are deemed college ready and are ready to go right into college-level statistic or pre-calculus or college algebra, whichever meets their degree program needs. They do not have to retest on any college placement test and those are those competencies are banked in the statewide system.

So if a student at Chattanooga State in Chattanooga State region is in a high school, finishes the five competencies and then wants to go to Memphis, go to University of Memphis or Tennessee Tech in Cookeville or UT Chattanooga, those placement folks - those admissions folks, advisors - login to the sales database and they can see that Susie although she scored a 14 on the ACT she completed all five competencies.


She’s ready to go into college algebra. Now the second part of your question is the field coordinators. The field coordinators are employees of the community college. Now for this scale-up until we get to Year 3 and beyond where we will affect every high school senior who needs developmental math in the State of Tennessee which is about 30,000 a year, those field coordinators are employees of Chattanooga State because we are the creator of the model and we are on the leadership team and kind of driving this thing.


But we had said they are college employees. We hire them from across the state and we do try and recruit, you know, sometimes retired teachers, people with math backgrounds, you know, maybe community college adjunct professors can be field coordinators, anybody who really has a desire and the knowledge to work with these teams.

And so hopefully and they’re funded by, you know, they’re funded by the grant that we’ve received from the Governor’s line item innovative online line item in his budget through a (T-hec) grant. We expect that these will be funded through hard money once we scale-up and have saturated the state with this model. Does that answer your question?
(Arneice Robertson):
It does indeed, thank you.
(Robert Dent):
You’re welcome.

Coordinator:
Okay, thank you. Next question coming from the line of Mr. (Dan Banga). Your line’s open. You may begin.
(Dan Banga):
Thank you and thank you for sharing this information this morning. My question is again for (Robert). When you look at the students who have taken the ACT, what percentage of the high school juniors have taken the ACT? Is it required in Tennessee that every high school junior take the ACT because it would be interesting to see how that dynamic takes place.

And then if students to not take the test in their junior year, what happens to those students who choose to take the test their senior year but still fall down in the competency? Is there a backup to them too?

(Robert Dent):
Okay, yes. Tennessee requires all high school juniors to take the ACT and as a matter of fact, it was yesterday was the test date in Tennessee and so we have, you know, we have college placement scores for every junior in the state and so I don’t know if that affects the second part of your question since we have ACT scores for every junior in the State of Tennessee.
(Dan Banga):
Thank you.
(Robert Dent):
You’re welcome.
Coordinator:
Next question coming from the line of (Kalil Marelle). Your line’s open, you may begin.
(Kalil Marelle):
Hi, good morning. This question is regarding the sales program. It was mentioned that full business and industry support is important. What does that mean exactly and what does that look like? Is that donations? Is that money? Are those in-kind?

(Robert Dent):
Well, we’re not talking financial support because we have full support from the state.

(Kalil Marelle):
Okay.

(Robert Dent):
What we’re talking about workforce development, the curriculum.

(Kalil Marelle):
Okay.

(Robert Dent):
Involving folks, the Tennessee Chamber of Commerce who know that a workforce - a competent workforce - depends upon students who can problem solve, who have the math skills to get a post-secondary credential whether it be a one-year certificate, a CTE-type certificate, a two-year degree or even transferring on to get a four-year degree at our universities.


And so we regularly talk to folks in the business and industry through Chamber of Commerce and other trade groups about what we doing.

For example I’m speaking at a boost summit here that it’s like a P-16 council type of organization to let them know what we’re doing, to let them know that the workforce - we’re developing their workforce - and they can expect that these students will be ready to come in and go to work when they finish their program even if it’s right out of high school.


And so we work very closely with business and industry in the state to get their support so they understand, you know, why we’re doing so what we’re doing and it’s part of the Governor’s drive to 55 plan which is trying to get 55% of Tennesseans with some type of post-secondary credential by the year 2025.

Coordinator:
Yes, sir, we have another question on queue. It’s coming from the line of Ms. (Rochelle Nichols-Solomon). Your line’s open ma’am, you may begin.

(Rochelle Nichols-Solomon):
Thank you and good morning and thanks to all the presenters. This question isn’t to any specific presenter but I was wondering about two things.

One and I know that the focus of this work has been rethinking the 12th grade but I was wondering if in your experience your work with the schools, what if any has been the impact on their practices, their curriculum in other grades so for example beginning at 9th grade, that’s one.


And I also was just wondering what if any and I guess this is in particular in Tennessee what has been or has there been involvement of your four-year colleges as a result of this experience?

Elizabeth Barnett:
This is Elizabeth. Maybe I could address this, your first question. Some of the courses that we looked at are fairly new but in California the expository reading and writing course has been around for a long time.

And we saw it having an influence in the school in general in that it seemed to be introducing some ideas into English departments about how to do more analytical reading, you know, how to approach nonfiction text, how to get students engaged in kind of more activities and more discussions around different kinds of current issues.


So, you know, teachers talked about how that was spilling over into others in the English department and actually in California also they’ve been asked to do modules that reach down into as early as 7th grade that use some of the same approaches so I think that you raise a very good point that, you know, it’s important to be thinking about these things much earlier.
Joel Vargas:
Yes, I would just add to that - this is Joel and then I’m going to let (Robert) bat cleanup here on the four-year question and then you can add that on this - you know, I know in California it really has created demand for earlier interventions and earlier pedagogical changes which is then terrific.


And, you know, the same thing in some ways is analogous to what happened in early college schools which is students had to be diagnosed earlier as to whether or not - (test) rather earlier - as to whether or not they were ready for college courses.


And what that did was, you know, proceeding to (dit) or not, they had to design some strategies earlier on including reaching back into middle school to begin to prepare students earlier so it does - this signal - does shed some evidence of changing school behavior.

(Rochelle Nichols-Solomon):
Thanks.
(Robert Dent):
And so yes, it looks like we just have a minute left Joel, is that correct?
Joel Vargas:
Yes.

(Robert Dent):
Okay, well there goes our minute. I show 12:00. Do you want me to start on Part B of that question?

Joel Vargas:
Sure.

(Robert Dent):
Okay, so in Tennessee we’re going through a part of a five-year transformation where it’s been legislated that the community colleges and the four-year universities will work together.


We’ve created what we call the Tennessee transfer pathways where all two-year degrees must be accepted by the four-year colleges en masse, you know, and transfer-in as juniors where all of the credits must be accepted in this Tennessee transfer pathway.

And the four-year universities are all onboard with accepting the sales competencies that are banked and so they are taking those so more students can go directly from high school to the four-year universities if they want to.


And the well I think that they’re pretty much starts the ball rolling with the students being able to either go directly into the four-year universities or transfer with their two-year degree and right now it’s also been implemented that the four-year universities can no longer teach developmental courses.


So if a student needs developmental-level work, they must come to the community college first.
Joel Vargas:
Thanks (Robert) and again I just want to thank all of you today and (Robert), Elizabeth and (Darrell) and our operator for taking the time and to draw your attention to the last slide on the deck which has all of our contact information.

And I know that any of us would welcome any further inquiries that you might have after today’s presentation. (Darrell), are we wrapping-up here?

(Darrell Bonner):
Yes, and if you did not receive the PowerPoint slide as always feel free to send an e-mail to collegeaccessaffinitygroup@ed.gov. Thank you guys for joining. To receive outlet counter reminders for the group calls, please e-mail your request also to the same inbox.

And just a quick reminder that next Wednesday, March 12th at 11:00 am Eastern Standard Time we’ll have the next college access affinity group call which will be mostly on the college summit application.


And as always if you have suggestions for future topics or would like to lead a future access call, feel free to shoot Greg an e-mail at greg.darnieder@ed.gov. Many thanks to Joel Vargas, Elizabeth Barnett and (Robert Dent). Thanks so much everyone for joining. See you next Wednesday.

Elizabeth Barnett:
Thank you.

(Robert Dent):
Thank you.

(Darrell Bonner):
Bye-bye.

Coordinator:
That concludes today’s conference. Thank you for joining. You may now disconnect.

END

