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Coordinator:
Welcome and thank you for standing by. At this time, all participants are in a listen-only mode until the question-and-answer session. To ask a question, please press star and then 1.

This call is being recorded. If you have any objections, you may disconnect at this point.


And now I will turn the call over to your host, Mr. Greg Darnieder. Sir, you may begin.

Greg Darnieder:
Thanks, (Cindy). Good morning, everyone. I couldn’t be more excited to have Dr. Shaun Harper presenting to us this morning.


But before I turn this over to Shaun, I just want to make a couple announcements related to things happening at the department and also happening in terms of potential events with the White House and the such.


So my first request of interest is, if anyone is bringing a group of students to Washington, DC, April 16th, 17th or 18th, which is right before Easter, so it’s like Wednesday, Thursday, Friday, maybe even Saturday, on a college tour and it’s a very designated, specific group of students selected because you’re touring certain colleges and universities in the area, whether that’s Georgetown or George Washington or American University or University of Maryland or maybe some of the HPCUs in and around the DC area, if you could send me a note about that, I would love to know about it.


Some of you on the call were at the recent GEAR UP conference in Orlando and the GEAR UP application is still evolving and has not been released yet but we do expect it out in the next couple of months.


My third request is, if any - many of you are involved in summer learning opportunities. This is another area were very interested in learning what you’re doing. Many GEAR UP programs, many trio programs have extended learning opportunities on college campuses. Many of you in the non-profit world are placing students on college campuses for credit and non-credit academic and leadership experiences.

Some of you are actually putting students into international learning opportunities. If you have information along those lines, we’re - I’d love to learn about it as we’re also accumulating information around summer learning.


Upcoming calls. Following today’s presentation by Dr. Harper, we are going to have a presentation from New York City and what is happening there with their translating and taken some of the information that Dr. Harper is then discovering. In terms of their work with created programs primarily around minority males, Latino and African-American students and with support from open society and the Bloomberg foundation, they are launching the series of new initiatives this fall and actually have been doing some programmatic work, I understand, this school year.

So that presentation will be next week. It will be followed the following week by a presentation by jobs for the future around a question that I get in my travel across the country around the 12th grade, whether it’s the wasted 12th grade, whether it’s how we use 12th grade to - around dual credit and concurrent enrollment strategies, how we get more proactive in helping students earn college credits and the such.

(JFF) has written a report about this and will present both insights on the report as well as have a couple of practitioners involved in the call in terms of how they’re translating this into actual change within their communities and districts and the such.


Calls beyond that will include presentation by (Karl Summit) around the apps that have been credit around college access and they will share some of the apps that came out of that competition with - there were I think 20 recognized apps developed and the such.


We’ll also have a presentation in the future around the Long Beach promise and (Effie), he is going to make a presentation around the college application month which isn’t typically until November. But it’s never too early to start planning.


All right, with that, I want to introduce Dr. Shaun Harper. And Shaun and I were chatting just before we went live on the call about how refreshing certainly is to me having both a teaching background as well as a youth development background to have this topic around how do we really close the minority male achievement gaps throughout the country and look at it from an asset standpoint, look at it from a youth development standpoint rather than from a deficit standpoint of how we really need to fix young people, but rather to look at it in terms of what’s making so many minority, first generation male students successful in school and not only in high school but also going on to college and being successful there.

So this is hugely important work. It’s resulted in a report called Succeeding in the City: A Report from a New York City Black and Latino Male High School Achievement Study that was released by Shaun and - at the Graduate School of Education Penn State.

So with that, I apologize if we just got this out to you this morning, but hopefully everyone has them. And from that, Shaun, I’m turning this over to you.
Shaun Harper:
Okay, great. Thanks so much, Greg. I really appreciate the opportunity to talk with you and colleagues across the country who are part of this group.

As Greg mentioned, I am going to talk for a few minutes about the New York City Black and Latino Male High School Achievement Study. And I’ll be speaking more specifically from this study that we released from the Center for the Study of Race and Equity and Education, here at the University of Pennsylvania.

I want to start out by talking about the motive and aims of this particular project, and then I will say a bit more about how the project came to be, what we actually did in the 40 public high school across New York City and some findings that I think are relevant to folks who are on the call who are particularly interested in strengthening college access and college success for young men of color in urban environments.


So the narrative concerning young men of color in urban context often goes something like the following: their futures are hopeless; all but a few will remain trapped in generation cycles of poverty and crime-infested neighborhoods; they’re lazy, drug addicted, government-dependent, single parents, care little about their schooling; consequently they inherit from their families and communities the staunch carelessness for learning and educational attainment; more appealing to them are guns, gangs, fast money and one pair of very narrow career options, both being either becoming a rapper or professional athlete; they’re to be feared, stopped and frisked and mass incarcerated as they are the exact opposite of America’s portrait of a law-abiding citizen; when they show up to school, which isn’t very often, administrators and teachers expect them to be disengaged, disrespectful, unprepared, underperforming and violent; for sure they are most likely to drop out of high school and lease likely to enroll in college.


That particular narrative about young men of color is pervasive. I’m pretty sure that folks who are on the call have heard it. They’re familiar with it. It is often exacerbated and reinforced by media, by well-intentioned educational researchers and others who are writing about, talking about and attempting sometimes with good intentions to raise consciousness about the status of young men of color.

But the problem though with that narrative is that it is incredibly one sided and I would argue even terribly racist as it is far from universal. But oftentimes, it gets sort of exported across the country and across the globe as the image of Black and Latino males in urban environments. So me and the team of researchers here at the University of Pennsylvania sought to resist that particular narrative, to push back against it.

There were 13 of us from the Center for the Study of Race and Equity and Education who worked on this project. All 13 of us are men of color, half of us are from large cities like New York, Dallas, Texas, Los Angeles and other places, but we’re all here, right? when we started this project, each of us were - each of us was here at an ivy league university and we have managed to do well despite, you know, this, again, very hopeless, very durable narrative that is created about young men like ourselves.


So we sought out to meet ourselves in this project, meaning that we went into these New York City public high schools to interview over 400 young men of color who were intelligent, ambitious, resilient, focused and uncompromisingly committed to personal success and community uplift.


I will tell you more about the participants in the project in a moment. I would like to say that this work very much was an adaptation of some previous research that I’ve done. More specifically a few years ago, I completed the National Black Male College Achievement Study, which was a study of Black undergraduate men at 42 colleges and universities in 20 different states across the country. And that particular study was all about understanding how Black undergraduate men get to and through college successfully.


So these were undergraduates who had done well academically, who were extremely engaged on their college campuses, who have fostered really deep, meaningful and substantive relationships with professors and administrators and others on their respective campuses. And they were guys who actually graduated from college and many of them went to graduate schools and productive careers and so on.

There was a report from that particular study that came out in 2012 from my center. Shortly thereafter, I was contacted by Paul Forbes from the New York City Department of Education. Paul is the Director of the New York City Expanded Success Initiatives which is the education arm of the New York City Young Men’s Initiative.


So Paul and his colleagues contacted me and asked me if I would come to a summer event where they were kicking off their initiatives to give a keynote address to their colleagues about ensuring that the college access agenda is not just about access but also ensuring that students are prepared to succeed in higher education once they enroll in college.


So I went and gave that keynote address. And immediately thereafter, Paul, Julian Cohen and (Joshua Thomases) and the then chancellor of the New York City Department of Education, asked if me and a team of researchers from the University of Pennsylvania Graduate School of Education would come and replicate some version of that in the 40 expanded success initiative high schools.


So last spring, we did that work in the 40 high schools. I will tell you just a bit more about those high schools in a second. But I will tell you that the jest of our study was in fact attempting to understand how Black and Latino male, juniors and seniors, develop college aspirations, how they became college ready, how they went about imagining, envisioning themselves as college students, the kinds of personal, institutional, familial, communal and other kinds of resources and factors that helped them become college ready and so on.

We very much wanted to reframe the kinds of deficit-oriented questions that are often asked in education and social science research. In the interest of time, I will give only five examples of what I mean by reframing deficit-oriented questions. So typically, well intentioned researchers and educators, sort of more broadly, often ask themselves and explore questions like how this family dysfunction affect Black and Latino male student achievement in school?

What makes young men of color so apathetic and unmotivated in school? Why are Black and Latino male teens so easily lured into gangs, drug trafficking and in other criminal activities? Why are Black and Latino men so underrepresented in college and over represented in prisons? And finally, why are generations of Black and Latino families trapped in urban ghettos and seemingly inescapable cycles of poverty?

Now there are certainly several statistical indicators and lots of great data to confirm that those questions are fair questions. They’re questions that are worthy of ongoing pursuit. You know, we certainly are not in denial here about the circumstances and experiential and social realities concerning young men of color. But we were convinced that well-intention folks who are, you know, interested in helping young men of color succeed have much to learn from young men of color who’ve actually been successful.

So the five questions that I just gave in my example, they’re all about failure. They're all about why things don’t work; the sort of poor conditions of young men. So we went out to seek young men in urban high schools who represented the flipside of those questions, right, who - guys who could actually tell us something about how they’ve managed to succeed despite what we know from the literature, from our experiences as educators and so on to undermine their success and their college readiness.


So we reframed among many others those five questions in the following ways. Instead of asking, you know, how does family dysfunction affect Black male - Black and Latino male achievement. We asked, how do students maintain academic focus despite instability in their homes. What strategies engage these young men and excite them about learning? How do these teens effectively resist pressures to join gangs and commit crimes?


We were absolutely certain that not every young men of color in urban space is a gangbanger but yet almost all of our attention is placed on gang members, right? so we wanted to understand well how is it that, you know, students who are in these 40 high schools who are doing well and who are college bound and college ready and so on, how do they resist, productively resist the pressure to join gangs.

Two more, I think it is worth noting that there are in fact considerably more 18 to 24-year-ol Black and Latino men in high schools than in prison. So given that, what made higher education more appealing for those young men of color who are in fact enrolled in college? And lastly, what inspires young men of color from low income backgrounds and neighborhoods to see beyond their present conditions and to again develop and actualize college aspirations.

So with those kinds of questions that capture the spirit with which we did the research, I’ll talk just a moment about the study itself. Again, I mentioned that it was conducted in 40 public high schools that are part of the New York City Expanded Success Initiative. I think it is worth noting that the 40 ESI high schools were not chosen because they are the most high-performing schools in New York City. In fact, some of them were chosen because they were not among the most high-performing.

These particular 40 schools are about 94% Black and Latino. And students in those schools, about 67% of them, receive free lunch and just about the remaining balance of them are eligible for reduced lunch. So these are schools that overwhelmingly enroll lower income students of color.

We went to, me and the 12 other researchers from the Center for the Study of Race and Equity and Education, each of the 40 high schools and did individual 90-minute interviews with 325 Black and Latino male high school juniors and seniors who maintain great point averages about 3.0 or B or had B averages.


The 325 guys were also engaged in multiple school clubs and activities. Each of them planned to enroll in college immediately after high school. In fact, all of the seniors we interviewed for the project had already applied to college and most of them were having the acceptance letters rolling in last spring when we were there doing the research.

And lastly, they have taken a sequence of courses, for the juniors thus far and for the seniors for sure, that qualified them for admission to a four-year post secondary institution. So these were guys who in many ways were totally package kinds of students. And we were most interested in them because again, anyone who is even remotely familiar with the literature, the media misrepresentation and the national discourse about young men of color could be easily convinced that there is not a Black or Latino young men in any high school, at any city in America who meets the criteria that we constructed for this project, we very easily, with the help of principals and guidance counselors in the 40 high schools, found 325 of these young men and we interviewed them individually.

I mentioned earlier that a very serious perspective that we embrace here in the center at Penn is that college access on its own is incomplete, right? If students are not prepared to succeed in college, all of the sort of upfront investments that is made into SAT preparation, the college visits and tours and other kinds of things, you know, colossal waste of resources if students don’t ultimately persist through associates or bachelors degree attainment.

So given that, we included in this study a subset of individual interviews with 90 Black and Latino undergraduate men who were presently enrolled at 44 colleges and universities. Most of the colleges that they attended were in New York State, but there were a handful of students who were also enrolled at places outside of the State of New York.

What is noteworthy about these 90 men is that they were all graduates of the 40 public high schools in which we did the work. And the focus of those interviews was understanding the college transitions of these young men. We found them again through - with the assistance of guidance counselors and others, principals and so on, and we asked them, were we doing the same study with students two, three or four years ago who might have been the students who would have qualified for participation in the study and where are they now.

And that’s how we found these guys to interview them. So the 90 college men were very much thought to be college-ready when they were high school students and I’ll say a bit more.

As Greg mentioned in his introduction, the findings from this study are best captured and summarized in a report that my center here at Penn released in New York City on September 30. That report is titled Succeeding in the City: A Report from the New York City Black and Latino Male High School Achievement Study. That report is available in its full form on our website.


If one were to simply Google or use any sort of Internet search browser and type in Succeeding in the City, a PDF of the report will show up. So in the interest of time, I won’t attempt to summarize for you all of our findings. As you can imagine what 415 individual face-to-face interviews with these young men, our findings were numerous and they were robust. So I would do a disservice to those findings if I attempted to summarize them all. So I encourage you all to go and access the PDF of the report to read about them.


But I will share one key finding from the high school interviews and another set of key findings from the college interviews. The high school interviews or the high school finding that I chose for this call was to talk about how these young men we interviewed reflected on the ways in which their schools, their high schools thought their college-going cultures.

So as I’ve mentioned earlier, all of these students were college bound. And we wanted to understand, well what were the kinds of activities and the kinds of cultural things that have been done in these schools to promote college going?

What we found were a set of innovative, no cost college messaging efforts. The students very much reflected on these and in many instances, we actually had an opportunity to see these when we were onsite at each of the 40 high schools. One of my favorite examples is from a high school in the Bronx where there was a bulletin board in the guidance counselor’s office.

And in this particular school, the guidance counselor’s office was a high traffic office in the school. When we were there in between interviews, we saw, you know, a constant flow of students and parents and teachers and even the principal sort of coming in and interacting in that space. So it was for sure high traffic space.


So on a bulletin board in that particular guidance counselor’s office was a spreadsheet that included every graduating seniors’ name in one column an then it had a series of other columns for whether the student had taken the SAT, if the student had taken the ACT, if the student had applied to the City University of New York, if students had used the common application to apply to the State University of New York institutions, if students had applied to colleges and universities outside of CUNY and SUNY, if students had filled out and filed their FASFAs.

So it was a set of columns and there were check marks next to each student’s name across each of those columns. What I thought was particularly noble about that, for one, practically every box was checked which means that almost everyone graduating senior in that particular high school had done these kinds of things to initiate the college application and college enrolment process. I thought it was strikingly noble.


What I thought was also noble about it though is that the guidance counselor said to me that it was deliberately placed on that bulletin board in that high traffic area because if teachers saw that a student hadn’t done a particular something that, you know, the teacher would pull aside the student and say, “Hey, I happen to be in the guidance counselor’s office today and I see that you haven’t applied anywhere.” Or, “I see that you still haven’t submitted your FASFA, right, for financial aid consideration,” and so on.

They also talked about how parents would occasionally come in for, you know, sort of kinds of activities and things and parents would see that their sons in this particular case hadn’t done something that would be on them. Or, you know, students would be embarrassed sometimes that their peers have completed all of the things and had check marks in all of the boxes but they didn’t so therefore there’s a little bit of productive peer pressure to do these things.

So that’s one example of, for sure, a low cost college messaging effort. I would imagine that that particular spreadsheet must have cost no more than $10 to produce at Kinkos or some coffee shops.


Another very noble example that we saw in a handful of schools were placards. And I do use the word placards very loosely. They were almost always laminated sheets of paper that were placed above classroom doors that included logos and the titles of colleges and universities that the teacher in that particular classroom attended.

And in those particular schools, students were encouraged to engage with their teachers in conversations about the places they attended and teachers in turn were encouraged to leverage their social and political capital on behalf of these students with contacts that they had at their respective alma maters to help those students gain admission.

I thought that that was a great example, again, of something that costs really no money but very much ignited and promoted conversations about post secondary educations.

One - so maybe two more that I’ll give here in the interest of time. At one school we attended, every single day when the morning announcements were made over the intercom, the conclusion of those intercom announcements for the day would include some messaging about, and some announcements about who had gotten admission letters to particular colleges and universities across the country the day before.

So students in the school, graduating seniors were instructed if they got admitted somewhere to let the principal’s office know and let the guidance counselor’s office know and the very next day in the announcements, you know, an announcement was made for example that Shaun Harper has been offered admission to the University of Pennsylvania or wherever, right?

So students talked about when they were first year students, when they were freshmen, they would hear these announcements on the intercom every day. So for them, it made college - normal activity. In other words, they didn’t know better. They didn’t know that there were alternatives to going to college because again they were hearing practically every day that, you know, many people in their schools were admitted to particular colleges.

Prior to the start of one interview, well, actually prior to the start of each interview, we have students fill out a participant profile form. On the back of that form, we ask them to list places, and this is for the seniors, the places to which they had applied and then another section we asked them to list the places to which they have been accepted. So I noticed that one student applied to Duke University. And in my interview with him, I asked him, I said, “So I see that Duke is one of the six schools to which you’ve applied - what made you apply to Duke?”

And he said to me, “You know, as I was saying a few moments ago, there are these announcements on the intercom every day. So last year it was announced that one guy in our school who happened to have grown up in my neighborhood, in fact, he lives in my apartment building, had gotten admitted to Duke. So I thought to myself, ‘Well gee, if this guy can get admitted to Duke, surely I can.’”

And, you know, he confirmed for me that he wouldn’t have never thought about applying to a school that was the caliber of Duke or that was as highly selective as Duke had - heard that someone in his school previously had applied and was offered admission there. So that’s the power of a very innovative effort that costs no money.

I will very quickly say too that additionally some other things that we saw beyond the innovative no cost messaging was that these schools had established strong partnerships with college access networks with many of the extraordinary colleagues whom I imagine are on this call who sponsor initiatives for urban youth and so on. And in some instances, they even had, in the schools, formal courses on applying to college.

At one high school, I won’t say which one, just in case there was sort of breaking of the rules here, there was a course that was taught in the first year of high school that was all about thinking about college. And the course was taught by the principal of the high school. And students were doing this in lieu of physical education.

So the principal thought that this time was better spent getting students to think about college early. And their final paper and assignments for the course included writing college essays, filling out the FASFA early and these were ninth graders, by the way, and getting them to complete, you know, college applications for practice and scholarship applications and so on.


I thought that was especially genius to have ninth graders doing this. So by the time they got to 12th grade, they had some various experience with having done that.

I will very quickly here move on to the college findings then I will go very quickly through those or through the one that I’ve chosen here, much like the high school findings, the college findings were numerous. So in the interest of time, I’m only going to pick one.

And the one that I’ve chosen is on what I call in the report threats to college student success. So again, all of these things to get students to college is - are really important. But again, making sure they’re successful once they get there is even more important, right?

So in the report I referenced a very important book in the higher education literature, how college affects students. And in that book, the author synthesized a decade of published research on college student outcomes. Accordingly, undergraduates who live on campus participate actively on their classes, are engaged in a variety of clubs and structured activities, interacts substantively with professors and administrators outside the classroom, study in groups and collaborate with peers on academically related tasks and attend college fulltime, are likeliest to persist from year to year, earn good grades, developed in all sorts of important ways and ultimately persists through college completion and so on.

Unfortunately, with a large number of the 90 college students whom we interviewed, their profiles, their college profiles were the exact opposite of what the higher ed literature tells us is requisite for college student success. More specifically, more than a quarter of the men we interviewed were employed in off-campus jobs. So in the book, How College Affects Students, Pascarella and Terenzini made clear that students who work off campus are less likely to be engaged and less likely to have meaningful relationships with peers and professors and others on their campuses.


Fifty eight point four percent of the students in the study were commuters who still lived at home with their families. They for sure were - many of them disengaged in clubs, organizations, campus activities, residence hall programming and enriching educational experiences like study abroad, collaborative research or faculty and service learning and many of these guys talked about having few substantive relationships with faculty members.

So again, as we continue to do the good work of promoting college access, it is important to stress to young men and women who are participating in our various networks and activities the importance of engagement in college and helping students figure out ways to finance on-campus living, for example helping them to understand the availability of federal work study, jobs on their campuses which are great alternatives to off-campus employment and so on.

The report includes several recommendations for various stakeholders, including parents and families, teachers, guidance counselors, principals and other leaders in urban context. There are also recommendations for post secondary professors and - as well as mayors, governors and policymakers. Much like the findings, the recommendations are too numerous for me to list here on the call. I included come of them in the PowerPoint that accompanies the call and that will be posted to the college access group.


So I will stop now actually. It looks like we have about 20 minutes remaining and open this up for questions and conversations.

Greg Darnieder:
Thanks, Shaun, very much. (Cindy), can you give the directions for people to - in the case they want to ask a question or make a comment.
Coordinator:
Thank you. We will now begin the question-and-answer session. If you would like to ask a question, please press star and then 1 and record your name clearly when prompted. To withdraw your request, press star 2. Once again, to ask a question, please press star and then 1. One moment please for the first question.
Greg Darnieder:
Okay. While we’re waiting for that fist question, Shaun, I have - I’ll start with a question, I’m wondering in talking with the college students whether in reflecting back on their high school experience, there were particular experiences or, you know, you gave the example of the student overhearing about Duke sort of thing. But I’m wondering if there were both on the experiential side and on the personal relationship side, things that came through in your conversations once they were in college in reflecting back.
Shaun Harper:
Sure. I’m going to connect what the college students said about those relationships to what we also heard quite powerfully from the high school students. They praised their teachers especially in their high schools which is really part of the cultural fabric of the ESI high schools. These are high relationship places where mutual cultures of respect are fostered and adults in the school are held accountable for engaging in those mutually respectful relationships.

So, the - college students alike talked about how their teachers really demonstrated a firm ethic of care for them and were very much like their friends. Talked about a sense of a deep sense of friendship with their teachers but yet when they got to college, their college professors didn’t seem to be all that interested in being friends with them, right?

So that came as a surprise. It really was like a major shock to their system in fact for many of these students that the kinds of relationships that they had sort of, in many ways, become dependent upon in their high school environment which are great and really praise worthy were absent in college.

So I think the implications of that are probably more powerful for the - for post secondary faculty. You know, certainly being more humanistic and reaching out to students and fostering relationships with them is something that I hope that many more of my faculty colleagues who teach at universities will do.
Greg Darnieder:
Great. Okay. Good, good. Thank you.

(Cindy), we have a first question?

Coordinator:
Yes, sir. Our question is coming from Ms. Gail Kaufman. Ma’am, your line is open.

Gail Kaufman:
Hi. This is Gail Kaufman from UC Berkeley. Shaun, can you talk a bit about the role of family and what you found in terms of the context of family relations and messaging from family to students?

Shaun Harper:
Sure. Thanks so much for that question. It is in fact he first finding that we communicate in the report in the high school students section. We talked a lot about how their families valued education. You know, we met few students who reported that their families care nothing about their schooling. In fact, most recall their parents and other family members conveying to them at a very young age powerful messages about the value of schooling.

For example, one student in the study said, “It’s hard growing up in the ghetto. So my parents keep telling me that school is my way out.” Many other participants repeatedly emphasized that it was that consistent messaging that really made a difference in their college aspirations. They, much like the men in my National Black Male Achievement Study, the guys in this study talked about how it was never really a question of if they were going to college. You know, their families had communicated to them very early on, “You are going to college.”

So if they had any say in the process, it was where they were going. But there was rarely, rarely any question of if they were going, which is really I think note worthy in this particular study given that more than 2/3 of the participants would be the first in their families to go to college, neither parent possess a bachelors or associates degree, but yet there was this very consistent messaging.

One other quick thing that I will say about it is that, there is a section in the report that we titled, What Differentiates Them from Their Lower Performing Peers? It was a question that often in gender is a discomfort among participants because they did not see themselves as all that different from their peers. But one of the things that they did acknowledge is that, their lower performing peers did not seem to have the same kinds of structured home environments and that their families would oftentimes let them sort of skip school and hang out, you know, after dark on the block and all that stuff. Their parents did not let them do that. So that was a real noteworthy difference that they acknowledged.

Greg Darnieder:
Great. (Cindy), next question.

Coordinator:
Okay. Our next question is coming from - one moment, sir. Oh I think we lost the next question. At this time, there are no further questions.

But once again, for the participants, if you would like to ask a question, please press star and then 1.

Greg Darnieder:
So, Shaun, I want to follow up on Gail’s question in terms of in the high school years, what did you pick up around guys bonding together? You know, maybe it’s just another friend or two or three others that had kind of a similar commitment to go to college and the such. Did you...
Shaun Harper:
Yes.

Greg Darnieder:
Can you talk about that for a little bit?

Shaun Harper:
Sure. The way that I will talk about it, Greg, is I’ll talk about a really fascinating observation that my team members and I thought when we were at these schools. The observation was that the school seemed to be just as dynamic and just as sort of energetic at 6 PM as they were at 2PM.


So the point here is that, many of these relationships with like-minded peers would often cultivate it and nurture in after-school hours. There’s a section in the report that we titled, Why They Stay at School So Late? And it was these guys’ way of avoiding some of the trappings of urban neighborhoods, more specifically gang activity and all that stuff, right, and the pressure to do and sell drugs.

You know, they would stay at school and I don’t mean like in the traditional sense of, you know, students staying after school for band practice and for sports activities. Sure that was the case for some of these guys, but for many others, they were simply hanging out with other young men who were positive and motivated and thinking about going to college. And oftentimes these guys were hanging out with their teachers in groups and teachers were doing things like SAT prep with them and assisting them with searching for colleges and filling out college applications.

In some of these schools, for example, New Design High School is one of the 40 ESI schools. There’s an actual club for Black and Latino male students in the school. So that particular club would often get together and do study groups and, you know, plan college tours and visits and so on. So it was a fascinating sort of peer culture that we saw that again was very vibrant in the after-school hours.

Greg Darnieder:
So were there - they were the - sounds like the structured opportunities but then there are also just the opportunity to hang and - rather than if they will be on the street and the such.


(Cindy), do we have another question?

Coordinator:
Yes, sir. Our next question is coming from Ms. (Olivia Guerra). Ma’am, your line is open.

(Olivia Guerra):
Hello. Our question is what was the ratio of students who came from two-parent households as opposed to single-parent households. And our second question is, what outside mentoring efforts outside of the school were cited as beneficial?
Shaun Harper:
Sure. Great question. With the high school students, 50.6% came from single-parent homes, 45.1% came from two-parent homes and the remaining 4.3% came from other kinds of situations, group homes and so on.


One thing that I think is quite fascinating about that given that they were just about, you know, equal numbers of students for single parent and two-parent homes is that there is this very pervasive narrative about Black and Latino families, particularly in urban context, that fathers aren’t around and that, you know, there are - there’s an absence of sort of a traditional, you know, two-parent family situation.

Sure there were more students just a few 5% more from single-parent homes but I did think it was commendable, right, that, you know, these young men - have two parents at home oftentimes but that’s not part of the narrative that often gets acknowledged and talked about when we’re talking about Black and Latino families.

Your second question about some of the things they mentioned, i-mentor was one of the initiatives that they mentioned. Others talked about dual enrolment collaborations between high schools and community colleges where they were able to, you know, take a community college course for credit while they were still high school students. I’m sorry?
(Olivia Guerra):
No, I’m saying we were just trying to get them in more than one. We’re talking in here. Sorry.
Shaun Harper:
Oh okay. Okay, good. Another was the college opportunity network. One thing that is really quickly here that was fascinating about that one is that I interviewed this young men - high school, (Vashane) is his name. at the end of our interview, (Vashane) went into his wallet and pulled out his business card to give to me.

Now this guy was a junior. And I thought to myself, “What in the world is (Vashane) doing with a business card?” and as it turns out, this college opportunity network that he was a part of gave students business cards and taught them how to network with people who could be, you know, potentially helpful to them as they were applying to college and applying for scholarships and so on. That’s one of my favorite examples that (Vashane) gave me his business card at the end of the interview.

Greg Darnieder:
That’s great. That’s great. (Cindy), another question?
Coordinator:
Yes, sir. Our next question is coming from Ms. (Yvette Morgan). Ma’am, your line is open.

(Yvette Morgan):
Good afternoon. Can you hear me?

Shaun Harper:
Yes.

Greg Darnieder:
Yes.

(Yvette Morgan):
Okay, great. Shaun, I just want to commend you on your extensive research as it pertains to our young men of color. I work with schools in New York City as well and - to the GEAR UP initiative. And I just wanted to know, were you able to do your research, shed some light on expectations because what I’ve found especially as it relates to matching students with the correct college is a major struggle. But it’s preconceived notions as to whether students could attain a four-year degree versus a two-year degree. Is there anything that you can share regarding that aspect?
Shaun Harper:
Sure. I would also like to say thank you for your compliments about the study. I appreciate that. so I’m going to try as succinctly as possible to unpack what could in fact come across as a paradox regarding expectations.


Teachers and other adults in these schools, it was very clear to me that they had extremely high expectations for these young men. The students felt it. they conveyed it to us. And gave us myriad examples of how those expectations looked and felt. Likewise, these students, their families also had extraordinarily high expectations - non-negotiable, you’re going to college. We expect you to go to college consistent messaging from boyhood to, you know, into high school.

Where the parents - then though is that despite those high expectations, the overwhelming majority of young men we interviewed for this study apply exclusively to CUNY and SUNY institutions. Now these were guys who were thought to be among the best and brightest Black and Latino males in their high schools who were thought to be, you know, very well prepared for post secondary education, but yet they were not exposed to a wide array of college options.

You know, no student whom we interviewed, no high school student we interviewed had applied to Columbia University for example or, you know, any of the other ivys or any of the elite liberal arts colleges. And I raised those as examples because those are places that have those income threshold financial aid initiatives where say like here at the University of Pennsylvania, if one’s family makes less than I believe it’s $45,000, they could attend Penn at no cost.

Many of these young men in this study, their socio-economic backgrounds for sure would have qualified them for those kinds of income threshold initiatives but they knew nothing about it. likewise, very painfully few had applied to the Gates Millennium Scholars program and to Posse scholars and so on.


So, you know, again while the expectations for them were high, their exposure to what I would call perhaps a more premier set of college options for which they for sure were eligible was lacking. So in some, these students were for sure under matched in many instances.
(Yvette Morgan):
Thanks.

Greg Darnieder:
All right. (Cindy), do we have one last hopefully quick question?

Coordinator:
Okay. So for the last question is coming from Mr. (Dilbert Litton). Sir, your line is open. Mr. (Litton), your line is open.
(Dilbert Litton):
Oh, yes. It has been answered. Somebody actually answered the question already. But I would like to ask this one question though, another one.
Greg Darnieder:
Go ahead. Go ahead. We’re waiting.

(Dilbert Litton):
Okay. When it comes to transitioning into the colleges, what was - I know you talked a little bit more, I wanted to know if you’ve got a little more detail, what were some of the things that they found getting in the college that they just did not expect and what are the things they wished they would have had more, I guess, more schooling on or exposure to in high school that would have helped them prepared more for some of the things that they would have found in college. Not necessarily the academic piece but more along of the social aspect of college.

Shaun Harper:
Great. I appreciate that question. I will start academic and then go very quickly into more sort of social kinds of things. so students for sure expected college to be academically more demanding than high school, but they did not anticipate having to study long hours, write long papers and concurrently juggle multiple assignments.


So many of these students and some did not know how to study and did not understand the difference between homework and studying. So homework is very much about task completion whereas studying is more about reflection and making connections and sort of mastering concepts and so on, they were not prepared for that, many of them.

One thing that I think is also fascinating is that among commuter students, particularly those attending community colleges, they were surprised about the ethos of community colleges. So one student said, “I kind of knew I wasn’t going to get the full college experience. It was surprising that you go there. You do your work and you go home. It was kind of like high school for me and I didn’t get to know people and stuff like that because it was a community college.”


Others also alluded to the very unfortunate 13th grade stereotype about community colleges that is a mere continuation of high school. So students, you know, talked a lot about being surprised that community colleges didn’t feel so much like the residential colleges that they had visited on college tours which I think there’s a very serious implication there for folks who are on the call and for other, you know, folks who are doing college excess work.

You know, oftentimes we do a good job of taking students to historically Black colleges and universities and other minority-serving institutions and to a range of four-year post secondary institutions. It’s also important to take students to community colleges so that they understand that community colleges are in fact really important in the American landscape of post secondary options but that the ethos of community colleges oftentimes is a bit different.


But a lot of students - and I really can’t do a justice here because we’re out of time. but so many students who are at community colleges has talked about how they were happy to have gotten into those places but they hadn’t attended or they hadn’t visited those campuses before they enrolled and therefore, they just suspected it to be a lot more like college that they see on TV or that they had seen on their college tours.

Greg Darnieder:
Okay. Shaun, I can’t thank you enough for the leadership that - your leadership at the Center for the Study of Race and Equity and Education at the University of Pennsylvania. This is such critical work from a national perspective as we try to close the achievement gap, reduce the dropout rate as we move towards trying to achieve the president’s 2020 goal of getting millions of more additional college graduates and the such. So thank you for your time today; really appreciate it.


As everybody could see on the very last page, Shaun was brave enough to not only leave his phone number but his - along with his email and also the website there for the center and the such. So thank you very, very much.


I do want to repeat very quickly a couple announcements I made at the beginning in case some people didn’t hear them and joined a little bit later. but if you’re doing a college tour April 16th to 18th in the DC area, would very much like to know that. there’s some interest from the White House and possibly some activity with college tours coming to DC but it’s got to be those dates, 16th through the 18th; that’s right before Easter.


As I mentioned earlier, next week’s call is going to be a follow-up call to this presentation and we’re going to actually hear from Julian Cohen who Shaun mentioned and the leadership team in New York City in terms of how their - how Shaun’s work has informed the expanded success initiative that’s been launched in the last year with private support and the such but being launched in New York public school - high schools and the such.

So one of the comments that I’ve gotten on these calls is it’s great to have the researchers give their insights but then it’d be even more powerful or just as powerful to hear how the research is being translated into action. So encourage you to call in a week from today for that presentation.

Again, if you have suggestions on topics or presenters, please send them to me. I actually have a couple dozen copies of - hard copies of Succeeding in the City, Shaun’s report. and so if you want to send me a note, I’m happy to send you a copy, a hard copy of this. he also mentioned that you can get it in PDF format at the site listed on the last page of his presentation.


So again, thanks, everyone, for calling in today. I appreciate again, Shaun, the work that you’re leading. This is very powerful and important work. And hope to talk to everybody next week. Thanks.

Coordinator:
Thank you. And that concludes today’s conference. Thank you for participating. You may now disconnect.

END
