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Coordinator:
Welcome and thank you for standing by. At this time, all participants are in a listen-only mode. During the question-and-answer session, you may press Star 1 to ask a question.

This call is being recorded. If you have any objections, you may disconnect at this point.


Now I'll turn the meeting over to your host, Mr. Greg Darnieder. Sir, you may begin.

Greg Darnieder:
Thanks, (Alan). Good morning everyone. I appreciate you dialing in as always to our weekly College and Career Access Affinity calls.


We have a fascinating presentation for you today around competency-based education, emphasizing the K-12 side of that discussion and developments that are happening across the country. A lot of the focus recently has been more on the higher ed side of competence-based education, but we're going to focus on what's happening in the K-12 realm.


So before I turn this over to our presenters, just a couple of very quick announcements.


For those of you working with non-profit agencies, you should know that this past Monday we posted a Dear Colleague Letter giving state grant agencies the authority or the opportunity to share student-level FAFSA data with non-profit college access organizations within their state and of their choosing. 

So, some of you know this has been a long journey to get this aspect of FAFSA student-level data sharing done, and the diligence of the people at the department, with cooperation from OMB, we finally got it across the finish line. So if you have any questions about that, feel free to reach out to me afterwards.

Just a couple of reminders on the First Lady's Calls To Action, one of which is coming up at the end of month, around (Near Peer) and focused on colleges and her interest in choosing a college from the submissions to do a commencement address this spring. And in March, around the 16th, the FAFSA completion challenge. And she will be selecting a school to do a commencement address at this spring based on submissions to that challenge.


You'll also be hearing very soon about Signing Day, May 1st, Friday May 1st, we intend to make this a much broader administration initiative with hopefully secretaries from various departments and other high-ranking officials spreading out across the country and attending either individual high school or community Signing Day events. 

We reached out to many of you who did this last year, just to confirm that you're doing it again this year. But would love to hear from any of you of your interest or potential. We're putting together a Signing Day kit that will be available very soon and we will make sure that all of you have it.


Again if you want to stay on top of these types of elements, if you go to ReachHigher.gov, you can follow this on a more regular basis.


Finally - oh, let me go back to FAFSA, in that according to FSA, FAFSA filing for high school seniors is up 10% from a year ago year to date. So this is fantastic news, and thank everyone for your extended efforts, and such as those efforts continue.


Next week -- I'll do a quick plug here for the call next week -- as many of you know, there was a conference at San Diego State University on November 17th and 18th last year, about 450 people attended from over 32 states. We had over 40 working groups formed at that conference around enhancing pre-service and in-service college and career training for school counselors, as well as the credentialing of college access staff and such in CCR.


Next week we will hear developments from leaders in four states -- Florida, Georgia, Oregon and Massachusetts, in terms of progress that they are making on many fronts with universities, with policy, with school districts in college and career standards and credentialing. So we encourage you, that call is going to happen at exactly the same time on the 18th as today's call is occurring.


All right. With all of that, I'm going to turn this over for the next 40-plus minutes, and we're going to hear from four amazing people, led by Stephanie Krauss at the Forum for Youth Investment. And I've known Stephanie for a good number of years. She is as passionate as anyone can be about competency-based education and is leading a lot of the conversation across the country.

And I'm going to turn it over to Steph, and then she will introduce the rest of her colleagues and we'll jump into this.


So, Stephanie, with that, it's all yours.

Stephanie Krauss:
Greg, thank you so much for this opportunity, and it is so good to be with you all. We are going to go ahead and jump in to this presentation.


My name is Stephanie Krauss, I'm a senior fellow with the Forum for Youth Investment. In a moment I'll tell you a little bit more about my work, but let me first just set the context and stage for this presentation.


Our hope today is to bring you a really comprehensive picture of what is happening in competency-based education. At its most basic form, what this is and its impact into getting young people ready for college and careers. And then just really beginning to tease out why we think the folks on this call and others around the country that this is an approach worth paying attention to and experimenting with and spreading throughout the country, what the policy and practice implications may be, and how ultimately, and most importantly, it relates to the lives of students in helping them to get ready for life after high school.


So you will hear today from folks at each level of the continuum, from the state perspective through the system, and then the school perspective.


And with that, I think that we should jump in. If you have your presentations open, we are going to go to the second slide where you see each presenter, and I'm going to open it up for each of these presenters, starting with Alison, to go ahead and give us a short introduction.


So, Alison, if you are on the line, if you can go ahead and tell us a little bit about yourself.

Alison Hramiec:
Sure. Thank you, Stephanie. And hello everyone.


My name is Alison Hramiec, and I am the Director of Curriculum and Instruction at Boston Day and Evening Academy. We are a high school in Boston and we've been a competency-based high school for the last 17 years.


And our - my role at the school is to work closely with the teachers around the curriculum and instruction, but also what we have done in the last six years is really put systems in place to really actualize what it means to be a competency-based program.


Our school works primarily with students who have left the traditional high school. That experience was not - they were not successful there or the school itself was not working for them. And so they come to our school.


And so many of our students are considered two years behind grade level, and through our competency-based program, has allowed us to get them up to grade level and then college and career ready.

Stephanie Krauss:
Thank you, Alison and her folks in the line. Later in the presentation, Alison will be able to walk us through the really practical implications for doing this work when it comes to things like transcripts and preparing her high school students for the college access and application process.


Kim?

Kim Carter:
Hi. I'm Kim Carter. I'm Executive Director of the QED Foundation. I'm also Board, Chair and CEO for a small charter school in New Hampshire that was originally a public high school, an alternative public high school, that opted to become a charter school.


I've been actively involved in local and national education redesign for over a couple of decades now, and specifically involved in competency education since 1991.


I'm really passionate about educational equity and mind, brain and education science, and how we bring those things together to develop adult and youth capacities for co-constructing learning and co-creating learning communities, which I think is at the heart of success in college and career in life.
Stephanie Krauss:
Kim, thank you so much for being on the call. We have the distinct pleasure of being able to hear how Kim has applied this model - this approach to the schooling in multiple buildings and in different contexts. So that will be really valuable.


Paul?

Paul Leather:
Yes. Thank you, Stephanie. My name is Paul Leather and I'm the Deputy Commissioner for the New Hampshire Department of Education. And I also have been working in the area of competency education since the '90s, although perhaps not as long as the other folks on the panel.


We have been attempting to build systems to support competency education in K-12 education since that time and have really tried to promote innovative practices amongst our schools and districts.


New Hampshire is a small state. We have 80 superintendent advisory unions or SAUs and 180,000 public K-12 students altogether, which might make up a part of a very large district like L.A. Knowing that, we have an environment where innovation is very possible, where leaders and educators believe that we need a new way of providing education and we need to find how we can meet the needs of each and every student coming through our K-12 system. So I'm really pleased to be on this call today with the other speakers, and look forward to our session.

Stephanie Krauss:
Thanks, Paul. And Paul is quite the treasure trove, we will be really able to benefit from hearing about how he and New Hampshire have set up an entire policy environment that really supports this kind of work.


And as I mentioned before, I'm Stephanie Krauss, a senior fellow with the Forum for Youth Investment. Prior to that, I helped to found and run Missouri's only competency-based high school for 17 to 21-year-old young people who had disconnected from traditional schools, much like Boston Day and Evening Academy, and we were on the campus of a technical college.


At the Forum, I split my time in half doing research on youth readiness and child well-being, and then in the other half, consulting nationally some of the things that you'll see in the next few slides on really looking at how we can encourage and enable competency-based education both in K-12 and higher ed.


Which brings us to our next slide, so, for folks going through the presentation, if you can go to Slide 3. I just want to quickly explore what competency-based education is and where it's happening across the country. So in the next three slides you will see three different maps.


This first map is an overall picture, kindergarten through post-secondary education, a gauge of state readiness to support, and state level of activity around competency-based education.


And so your green states are the overall highest scores in K-12 and higher ed, and then yellow in the middle, and red not quite ready to support the entire continuum. If you want to look at these maps in a little bit more detail, I would just remind you that this first one is an overall picture, and so you'll see that some of these states change when you're just looking at K-12, which is Slide 5, or you're just looking at higher education which is Slide 4.


So, competency-based education at its most basic level is an attempt to bring schooling and teaching and learning away from using time as a proxy for progress or age as a proxy for stage. And instead, enabling young people to move ahead in school based on what they know and can do and the demonstration of that.

And so you see schools and districts and systems who are beginning to distance themselves from the Carnegie unit or seat time. So in Missouri, for instance, you need 7,820 minutes of instructions in order to get 1 unit of credit and 12 units of credit in order to get a traditional high school diploma.


In comparison, a competency-based, sometimes called performance or proficiency-based model would enable young people to get those credentials or credits past those courses based on what they know and can do.


And so we're seeing a lot of experimentation in general. If you go ahead and go to Slide 4, I just want to highlight what's happening in higher education.


In higher education there's been a huge boom in these competency-based programs, in large part centered around non-traditional learners who've already acquired skills and content through the workforce or through other learning experiences.


So the numbers range, but in general what we know is that there were about 20 full competency-based degree programs at the beginning of 2014, and there are now over 250 or roughly that number, who are saying that they are in fact competency-based. And we know that that number is on the rise. So, Inside Higher Education just reported at the very end of January that nearly three-quarters of chief academic officers at colleges and universities across the country believe that competency-based programming is happening in their buildings.


And so as we think about college access, it's important to just flag that there are full and well-thought-out competency-based degree programs that are options for our young people, and they group in different ways. So for future resource, I have listed four different networks, and it's a little bit of a leadership pipeline that includes the different levels of maturity of these competency-based degree programs.


CBEN or the Competency-Based Education Network is a cohort of more mature competency-based degree programs throughout the country. There are two cohorts. One was just announced yesterday. EDUCAUSE runs a breakthrough model incubator for new programs to develop. (Hill Jumpstart) really focuses on community colleges that want to become competency-based, and also some four-degree programs. So it's very adult learner focused. And then Western Governors University or WGU is supporting a network of community colleges. And some of these resources are listed on the last slide.


I'll just mention before we move on to Slide 5, that competency-based education at this point is diverse in that it includes technical and community colleges, two and four-year, public and private, and also four-year, more traditional programs. So you have state technical college systems all the way to new programs happening at universities like Purdue and University of Wisconsin.


So if we go to the fifth slide, you'll begin to see a clearer picture of how this is happening and where it's happening in K-12. Paul will speak at more length of what's happening in New Hampshire, but that region has really taken the lead, and is working in really exceptional ways to experiment with this design.


Our least ready part of the country is the South, as you'll see, and then the Northern, Midwestern states. This is really launching at the state level. And then with charter schools like the one that I ran in Missouri and the one that Alison leads in Boston.


So those are the entry points, whereas higher education the entry points are really at the institutional level.


We measure what is competency-based education in a couple of different ways, but primarily it goes back to that standard definition. What are the districts, states and schools who are starting to move away from that time as proxy and instead really to this demonstration of skill.


So as we go on to Slide 6 and open it up for our presenters, one of the things that I'm really excited about is to anchor this conversation around readiness and preparedness. So when we think about the opportunity that opens itself up when we move away from time, we get to really expand and stretch what's happening in the school building if a credential truly get to signal a level of competence that makes somebody ready for the transition into whatever is next, how does that begin to change what we think about in terms of what young people learn, how they practice and demonstrate, and when and where that learning can happen?


And one of the benefits here is beyond the packaging of standards that are required, we get to actually stretch into this larger and more philosophical question -- and so I'm moving on to Slide 7 now -- about, what does it mean to be competent in the ways that make you ready for life after high school? And in what ways does that include academics and in what ways does that also include social-emotional skill development, the development of certain habits and attitudes.


And so you'll see a picture here of some of our first graduates in St. Louis. And in that group, you had young people who were facing tremendous difficulties, mental health issues, homelessness, taking care of sick relatives, living in environments that were highly violent and highly unstable, and they came to us with needs to be prepared and supported in ways that were far beyond the scope of the academic content that was required.


And so, Kim, I'm hoping that you can take maybe five to seven minutes to walk us through how you've thought about the complex of those needs in students like the graduate you see here, and how that has really changed and shaped the approach that you have taken in thinking about what a competency-based program can include.

Kim Carter:
Great. Thank you, Stephanie. I'm just going to note that I believe on your slides, Slide 7 is number as Slide 6. So we realize this, that there were two slide fives. So if you're a little confused, the title says, When Credential Means Competent and Ready for Life After High School.


I wanted to start with a quick little story. As founding principal for a small public competency-based high school which was open from 2002 to 2010, one of my roles was to establish effective admissions pathways for our students. And my first conversation in service of this goal was with the Dean of Admissions at the local state university. And he had had to reschedule our meeting a couple of times. He was rather harried. 

This was at the end of the fall semester when we were finally able to meet, it was during finals, and he was dealing with first year students and of course their parents who were - the students were deciding they needed to drop out, the parents were a little concerned or a lot concerned in trying to intervene, and he really didn't have a lot of time and bandwidth to listen to me talk about our program design and was just saying, yes, yes, we have students apply from all kinds of backgrounds, homeschoolers, portfolios, we've seen non-traditional applications all the time.

And at one point in the conversation I mentioned that our students were expected to become proficient in a number of what we call the habits and disposition, and I managed to put examples of the assessment rubrics for self-direction and ownership of learning in front of them.


And he glanced at them, he nodded, and then he stopped. He literally stopped -- stopped still, sat down to the two sheets of paper, read them, and looked up and said to me, if students came in with these habits, my life would be a whole lot different and our students would make it through college.


And that's when I knew we were really onto something important. We thought that these habits were important, we thought that intentionally and explicitly teaching, assessing, coaching them was critical, but his comment and our subsequent relation over the next eight years was really important for us to develop the habits in some meaningful ways.


From the Department of Labor's (SCANS) report in 1991, those of you who have been around for a while, you may remember that, up to David Conley's recent work on college and career readiness. We've been seeing a growing demand over the last couple of decades for the development of what the National Research Council describes as important dimensions of human competence, that have actually been valuable for many centuries.


While there are a number of different organizing constructs, which includes Conley's Four Keys to College Success, or Costa and Kallick's Habits of Mind, or the (SCANS) fundamental skills and workplace competencies, and what are the basis for our habits and dispositions from Antioch's Critical Skills, there is a fair degree of overlap and agreement among them for what the National Research Council identifies as three broad domains of competence, which are cognitive, interpersonal and intra-personal.

I know last June you had a call on what were called the non-cognitive skills. There are a number of people who work in the field of social-emotional learning who take umbrage at the title "non-cognitive" because they're so interwoven. So I like the way National Research Council has distinguished cognitive, intra-personal and interpersonal.


At QED we've developed the set of rubrics for habits. You can find them at MC2school.wikispaces.com/habits. And students at schools who use those habits are taught, coached and assessed on all of them. There are 17, which is a fair number but they represent we believe the youth development and workplace development skills. We've actually had some business people tell us that those are the dimensions that their workforce are evaluated on, their employees. So we have organized them into the foundational habits which are the MC2 habits we call them, or self-direction ownership and community. And then habits of mind which is the cognitive domain, and habits of being which represent the intra-personal and interpersonal domains.


Growth is tracked through numerous assessments across academic assignments, community-based learning, as well as behavior and work habits. And perhaps most significantly, the record of a student's progress toward proficiency in those habits is sent along with their academic transcript as part of their college application.


Some admissions counselors have let us know that they find this progress chart or map of how our students perform in those habits very useful. And many students have reported that the habits become a topic of conversation during their admissions visits.


One of our graduates became an RA in her dorm and she actually implemented some habits on her floor, which I thought was pretty cute.


By far the habit we get the most feedback about from alumni and college is ownership of learning, as they report that knowing how to seek help and assume responsibility for their learning outcomes are especially beneficial in their first year.


One of our students, very articulately, gave us feedback about his readiness for college, writing, "I feel as if I was one of the most prepared students in my circle of friends at college. Many students did not seem to be able to manage their time and kept looking for external motivation and instruction. I've had the skills and the mindset which enabled me to be self-sufficient and produce exceptional results from my first semester on."


He did not come to us as a student who was self-motivated or very good at managing his time. So I particularly appreciated hearing that feedback from him. But we definitely think that the habits and the social-emotional learning, which it's sometimes referred to, are the bigger competencies, the overarching competencies that will take our students through what we think of as the permanent white water of learning for the 21st century.

Stephanie Krauss:
Kim, thank you so much. And I'll just mention for folks that if you go on to the QED Foundation and look up MC-squared, and there may be a hyperlink in your presentation, you can find more resources on what Kim has been talking about and the work that - the really incredible work that they have been doing around habits and dispositions. And I'm sure that she'd be happy to answer questions about that later.


What we know is, in order to do that kind of work well, to engage students in that type of skill development and development of attitudes and mindset, you do need some flexibility from the policy landscape that supports that type of learning while also meeting the requirements that a state needs and that colleges need.


And so we're going to go ahead and move on to the next slide. It is eight in the deck, although I apologize, it is marked seven. And you'll see another picture of us here (unintelligible) graduate who really came in with skills and learning that put her ahead in some ways and some difficulties that put her behind, and having flexible skill-based, competency-based opportunities became so crucial for her development as life continued to happen around her.

And so I'm going to turn now to Paul Leather. And Paul is going to speak a bit about the work of New Hampshire and how they've been tackling this, really with Paul at the helm. And for the last decade-plus, in some of the incredible traction that happened in this burst of a national competency-based education ecosystem.


I should mention, just restate that Kim is able to do her highly innovative work within this policy context that Paul has really helped to create. And that has so much to do with her ability to do this.


So, Paul, can you go ahead and, you know, feel free to respond a bit to what Kim shared and bring us into the really wonderful policy work happening with in New Hampshire?

Paul Leather:
Sure, Stephanie. Thank you. I had to get off-mute here.


As I listened to Kim, I'm struck by Clayton Christensen's work on disruptive innovation when she speaks about her highly personalized approach to learning. And, you know, she really gets to know her students deeply. Nothing about her score or approach with students is traditional, but what our storyline does show, however, is an utter commitment to the success of each every student that comes -door. 

Is this kind of innovative practice that addresses deep development and dispositional needs that spell the beginnings of competency education and has been seen in adult education transition services for students with disabilities, and vocational education.


When students don't thrive in our traditional, albeit highly-efficient K-12 educational system, they're either cast aside as rejects or we need to employ different methodologies. And Kim certainly learned this with her school with an school approach that she first started, didn't mention, at Souhegan High School in Amherst, New Hampshire decades ago, and then mastered through several iterations of making community connections MC-squared in New Hampshire.

We see the same kind of disruptive innovative approach with Southern New Hampshire University's College for America where Paul LeBlanc the President established a small skunk works team on a very aggressive schedule to get the College for America up and running, serving primarily non-traditional students and gaining the core skills necessary for today's economy at their pace.


That program is really a dynamo now really much larger than many of the other programs at that university and truly a leader in higher education CBE approach across the country.


To incent this kind of innovation, we really think that a whole new policy landscape is necessary. In 2005, New Hampshire officially redefined our high school credits earned to be based on student performance, no longer just completion of seat time. This may sound like a small point, but it has opened up policy and learning expectations in a big way. Students can now demonstrate mastery of high school competencies and not necessarily just sit in a class for 180 days. And they can do this by various kinds of extended learning including college classes, internships, online learning, individual projects. Students who are struggling need to reach a threshold of mastery to attain the credit and are no longer just passed along when the bell rings and the course ends.


Of course we have always had tests, we have always had students who fail. What this approach does is gives students the opportunity to demonstrate their learning, and if they do not demonstrate mastery, to have opportunity to relearn and to reassess until they get it right, rather than just moving on to a new class or unit or graduation not knowing or demonstrating the knowledge.


I'd be remiss if I didn't mention one of the big works that we have in terms of system-building in New Hampshire. We are a state with tremendous local control. Most states say they are, but in New Hampshire, people believe it, and they'll shoot you if you try to cross them on it. Live free or die state.


We have been working with districts that have sought to completely retool their approach to teaching and learning to a competency-based model and have now developed an accountability system that we are about to pilot for this based on a competency--based system. It's called Performance Assessment for Competency Education, or PASTE, and it has been co-developed by the New Hampshire Department of Education, our core partners, the Center for Collaborative Education in Boston, and the National Center for Assessment, and our four implementing districts, Sanborn Regional, Rochester, Epping and Souhegan High School.


We have proposed a different model to the U.S. Department of Education, where schools would administer grade span large-scale state assessments. In our state that's the Smarter Balance Assessments. And then off-years, implement common complex performance assessments that is much more a summative assessment of student learning from the work that they are doing every day and really addresses the skills and dispositions that Kim was talking about.

We've constructed the performance assessment task bank ourselves, working with Linda Darling-Hammond and Ray Pecheone of Stanford University. The assessments had been aligned to a K-12 taxonomy or trajectory of competencies for English language, arts, math and science. And they're based on the expectations built on national standards and adopted by the Smarter Balance Consortium.


The U.S. Department of Education has been very open with us about this new approach, as we feel it gives a much richer, deeper understanding of the student, more addressing not just a broad array of knowledge but also student's ability to apply that knowledge in complex and innovative ways and to demonstrate that they have the dispositions necessary for success in college, careers and life activities.


We believe this greater focus on the whole child will make a real difference in how a public K-12 education delivers and how it is constructed. We also believe that we will receive the go-ahead from the U.S. Department of Education in the next week or two and we'll be studying the comparability of this accountability pilot to the standard state accountability system and assessment system now in place in the balance of New Hampshire and many other states in the country.


There is a paper about all of this, on the SCOPE, S-C-O-P-E, Web site at Stanford University, that's maintained by Linda Darling-Hammond, and I urge you to look for the 51st state paper that talks about a new way to look at learning.


There's much more than I can share but I'm getting the signal that we need to move on. Maybe a little later we can talk about the New England Secondary School Consortium, Stephanie.

Stephanie Krauss:
Paul, thank you so much. And actually I will pull back and let you just quickly talk about what that is, and then we'll move in to the one state that is not yet a part of that consortium.

Paul Leather:
Okay. Just quickly I'd mention that the New England Secondary School Consortium, which is a group of five states, as Stephanie referenced, the remaining five states are New England, Vermont, Maine, Connecticut, Rhode Island and New Hampshire have banded together to seek policy and field implementation of a more student-centered personalized and competency-based learning approach.


Recently, New England Secondary School Consortium, led by the Great Schools Partnership of Maine, received a multi-million-dollar NGO C grant to support transformative practices of high schools across the five states. A first cohort of these schools has recently been selected and will be announced very shortly. This work will provide more of the groundwork of establishing competency-based schools across our states with truly different systems of learning. It will also allow each of our states to have the number of proof points necessary to begin to scale this work across New England.


We already have quite a cohort of these schools called the League of Innovative Schools, and are about to have our annual convening on the 26th and 27th of March in Norwood, Mass. where over 600 educators will be convening and sharing their work.


I'd also be remiss if I did not measure that the Great Schools Partnership, led by former Maine Chief State School Officer Duke Albanese, has been seeking the obtaining sign-ons by New England higher education institutions, and even more recently, college and universities nationally, in accepting competency-based or proficiency-based transcripts of student learning for admissions purposes.

This is move that's very important part of the conversation to higher ed and has given parents and educators in K-12 a greater assurance that this transformative practice will not hurt the student's chances to enter college but will actually enhance their chances.


I think then I'll stop and let Kim and Alison add their thoughts. Thanks.

Stephanie Krauss:
Thanks, Paul. And what Paul is sharing is so critically important. There has been some concern, and Alison will be able to speak more to this in terms of translation of transcripts and grades, if students will be negatively impacted if colleges won't understand how to recognize documentation coming from competency-based schools. And so New England Secondary Consortium has gotten to sign on I believe roughly 60 institutions in the region, and growing, who have just stated that they will not think any differently about these transcripts coming from competency-based programs.


I would also just tell everybody to keep watching the updates with (ESEA). This is a pretty huge deal, the PASTE assessment system that Paul is leading.


So with that, I will bring you to Massachusetts, to the one state that is not a part of the consortium, and first highlight that, while it can be easier to experiment and explore this approach in states that are supportive, there are still pathways to try and do this work in states that are not quite as ready to proactively promote this type of model.


And Alison is at the forefront. When I ran Shearwater, our school in St. Louis, we regularly looked to Boston Day and Evening Academy for the work that they were doing with over-aged, under-credit youths. And they were the standout across the country, just going above and beyond in how they were reengaging, engaging and educating, and truly graduating their young people ready.


So, Alison, can you talk to us about the actual practice and practicalities of doing this work on the ground?

Alison Hramiec:
Sure. Thanks, Stephanie.


And before I'd go into that, I want to just talk a little bit about what Kim and Paul said. I think it's amazing to hear Paul talk about the policy changes that are happening because, as Stephanie are alluding to, we've been doing this for 17 years, and having to make a translation of our transcripts for colleges. So it's really exciting to hear that in New Hampshire they're really looking at it at a policy level so that the colleges can start taking a look at report cards that are competency-based. I'm going to share with you all how we've done - have gone around that.


And also in reference to what Kim was talking about, with the habits and the dispositions, similarly, ten years ago, we sat with college professors and people in the industry when we were designing our competencies or looking at our competencies again and making sure that they were the right ones, the academic competencies, and we asked people in the field what they felt was important for students to know and be able to do when they entered college. And overwhelmingly, all of them referred to the habits.

And so it wasn't so much -- and I'm probably speaking to the choir here -- it wasn't so much the content that students needed to know but it was the ability to have these habits (and) skills of making connections and exploring possibilities and seeing relevant.


And so I think it - we as a school are - we have habits of mind and habits of success. Our habits of success are perseverance and social intelligence, things that are really important for our students when they leave us to have the skills to be successful.


But we also have our academic competencies. And those are designed around some of the core curriculum. They're designed based off the common core. And as Paul alluded to and spoke about, in a competency-based program, the real difference - there's a couple of differences than a traditional school, but the focus is on deep learning instead of a breadth or exposure of a whole bunch of content.


So when you take the common core and you really, from that, pull out what are the essential understandings that students need to have, you - it then allows the instructional practice to go deep into that learning for students. And through that process, the students build their habits of success and their habits of mind.


And because failure is not an option in a competency-based program, students really do prepare themselves for college in the sense that they are asked constantly to explain their learning, to demonstrate their knowledge, to make revisions, and not to settle for a C or a D with their grades.


And then as a result of that, in a competency-based program, you no longer see the gaps in learning that can exist in a traditional school where students are in yearlong classes and may miss key concepts along the way.


So with that approach to teaching and learning, what we see in terms of college readiness is a group of students that can articulate their thinking and that, as a school, we have zoomed in on what we think are the essential academic skills. It allows us to zoom in on those, especially for a group of students that are struggling with a lot of external environmental factors who are coming to us behind grade level.


So what we've done in terms of transitioning our students to (MC) colleges, the very first thing that we did is we took our transcripts that has the list of the courses with the language of competent, highly competent. And on the bottom of our transcript, what we had to do, and, you know, maybe with time and Paul's work, we won't have to do this, but at the bottom, we actually translate what these courses in terms of Carnegie units or course names. We don't actually put any credits on there. But we'll translate our course names into common course names.


And then we'll also translate what we'd find as highly competent or competent to a grade. We also need to calculate a GPA. So that was something that our guidance counselors, through talking to colleges, absolutely they (needed) GPA. And so we're able to do that by translating the (competency) into letter grades.

Our students don't see any of that. It only exists on the transcript, it does not exist on report card.


The other thing that was really important for us as a school was, you know, again, being in a competency-based program and then transitioning to traditional schools, was the importance of building relationships between our guidance counselors and the admissions directors at those schools.


I think one of the challenges that our guidance counselor speaks of is that oftentimes in these colleges, the college admissions employees are not constant. So the director may be constant, but the admissions officers change each year, and so each year it's telling our story over and over again about what our - what it means for our students to be in a competency-based program and to graduate.


Those are the big differences, Stephanie. I don't know, I really like what Kim had said about we don't share with the colleges the students' growth on their habits. I think that's a really nice addition that we could add to our transcripts, is the demonstration of their habits.


We also do a cover letter that describes our school. And we've also just developed some really close relationships to the schools in Massachusetts that a lot of our students tend to go to. And so through those really strong relationships, it's an easy transition for our students.

Stephanie Krauss:
So, Alison, I have a question for you. I want to tee up a question for all three of you after this one. If the three of you can be thinking about either a student or practitioner story that really is kind of emblematic of the information that you've shared today, I think that that would be a great segue into questions and more of the conversation.


I'm interested in something that you said which we did at Shearwater but I know is different for folks. You said, you can't fail when you're in a competency-based programs and that relationship over to how grading changes. So, can you just zoom in for a moment, as Paul and Kim are thinking about their student or practitioner story, and talk about what that means?

Alison Hramiec:
Sure. So, and I think this is a really important nuance of the competency-based program, is that, at the basic essence of a competency-based program, it's a shift in how we think about grading. And so in a traditional school, a grade, when I taught science years ago, a grade was a certain combination of attendance, participation, homework and perhaps class work and exams. And so you would do an average.


In a competency-based program, similar to maybe a standards-based program, which is different, the student gets an overall rating in their class based on demonstrating the set of competencies that the class -- and this is how it works at our school -- that the class is instructing, is teaching the students. So the student needs to demonstrate the skill and the content before they can move on to the next.


And so the grade is purely based on the knowledge that the student is demonstrating and not some other factors that often weigh in to grades. And as a result, you then, as I mentioned earlier, you don't have these gaps in learning that can often exist in yearlong courses.

Stephanie Krauss:
That's really helpful. And I'll just flag for folks that there's a real range that you can take this in, you know, as Kim talked about dispositions, to get precise with feedback, it doesn't mean that students aren't still held accountable to showing up every day but that may actually be embedded into feedback around the habit or about one of these social-emotional skills. And so you do just get this very precise picture of where a young person is, and that those grades are - or feedback is really unbundled.


And Alison, I'm going to come back to you. You don't get to get out of a student story...
((Crosstalk))

Stephanie Krauss:
Kim or Paul, did one of you want to jump in and give us some real people from the field trench experience?

Paul Leather:
Well, I'd just -- this is Paul -- I would just say that I was struck both by Kim's story of when she just spoke to admissions, and then all of Alison's discussion as to, you know, translation of new kind of grading system, particularly as we talk to higher ed.


I think it may be time that we actually formalize these conversations in terms of connecting K-12 and higher ed knowing that we are trying to advance learning for students as they go from K-12 and onto college and university. And I'm struck by the principle of the Sanborn Regional High School who, when he was faced with the same very issue, literally went to 20 different higher ed institutions in New England where most of his students graduated ended up going, and having one-on-one conversations with the admissions office talking about how they were grading and what it meant, and getting some sense that there'd be a handshake going forward for each student.
Stephanie Krauss:
Great. Thanks, Paul. What about you, Kim?

Kim Carter:
I was just sitting here thinking, thinking, I'm going to use this as an opportunity to make one more plug about one more thing I think is really important for that transition to college. And I'm mindful of the number of our students that have taken advantage of dual enrollment opportunities. And mind you, many of our kids look a lot like Alison's students or like Stephanie's students did at Shearwater in terms of the background and their previous academic success.


But when they have the opportunity to be with us, in a place where they're known well, and we're coaching on those habits and those dispositions, and at the same time be taking one or two college courses, they build their sense of competence and confidence. So we've had some students and there's been some real diverse range here. We've had students graduate. 

We had one young woman graduate after three years, that she graduated with three college courses under her belt at the same time, and we've had other young people. I'm thinking of - actually it was her boyfriend, who had been at the school for five years. So he needed - he had a longer arc, a longer trajectory. But he also graduated with two college courses and both went on to graduate from college very successfully.


And so there's that coaching and that gradual release piece as we move them into being adults. You don't suddenly get a high school diploma and blossom into a fully-fledged adult. You still need some coaching along the way.

Stephanie Krauss:
Thanks, Kim. You brought up something that's worth noting. The entry point for a lot of us in competency-based education on the K-12 side has been in working with populations who aren't served well by the traditional school model. So from an equity perspective, there's this great opportunity to slow down or speed up learning for those groups and to make it more flexible because it's around demonstration and not attendance in a building at a particular time. However, as the movement has grown, we have seen lots of early success with any student population.


So I do want to ensure that folks know that this is a model that really is structured more around the science of how young people learn and develop, rather than the accountancy mechanism that time has served for. And so it creates this robust ecosystem that a lot of folks in more resource communities are already plugged into but that's happening at the school. So, know that this is a great option for young people traditionally underserved and that we're seeing that it only further amplifies and strengthens skills for young people who are in more resourced situations and communities too.


So, Alison, can you share a story with us?

Alison Hramiec:
So I think the one thing I'm thinking about, so we - before students leave, their last trimester is their capstone which is their senior project the equivalent of. And before they even go into that, we ask them to do a presentation or they reflect on the five habits of success that we have identified.


And I think for me, some of - those presentations are some of the more powerful moments for us at the school because what it allows us to do is reflect on who they were as a young person coming in to the school, and then speaking to these five habits -- vision, perseverance, curiosity, social intelligence and self-regulation.


And so, self-regulation, as you can imagine, for a young adult, is probably their biggest challenge and habit that they have to develop. And so it's been really powerful for them to have to talk about situations where they were an angry, impulsive, young adult, and that through their time with us, and we do have a really strong student support component to our school, that - and an advisory model that works with the students to help them, you know, explore their frustrations and learn how to advocate and communicate like young adults.


So I'm thinking of one student in particular who was able to articulate to us herself as young adult getting better at self-regulation, and then talking about what that then would need to look like as you move into college, and how she can carry that skill, along with social intelligence.

And so I guess it's providing students with those opportunities to not just talk about the content but to talk about these habits and to think about them, how they've evolved, and then how they're going to then use them when they go off to college is a pretty powerful time.
Stephanie Krauss:
Wonderful. Thanks.


And as we wrap up here, I'll just draw everyone's attention to - on the slide deck, Slide 10 and 11, although as you'll remember they're numbered physically as 9 and 10.


You have each of our email addresses here, and as you can tell, we are obvious passionate evangelists for this work, very busy and also very willing to either field questions or direct you to the right people and resources. And on that last slide, you have just a couple of resources, but vehicles like competency work listed under K-12 will direct you out to the broader network. You'll see New England Secondary School Consortium, QED Foundation is there, and Boston Day and Evening Academy is hyperlinked at the - on the very first slide.


And then on the higher ed side, I would encourage you to check out specifically the CBEN Web site to be able to see who those mature competency-based degree programs are and which of them may be nearby to you. And I'm happy if you email me to provide you with other names of institutions on K-12 or higher ed that are doing this work.


So, Greg, I will turn it back to you and just thank you for this chance to present to this group and to let them know about this work that's coming up.

Greg Darnieder:
Stephanie, thank you very, very much. What a fascinating, rich conversation. Paul, Kim and Alison, can't thank you enough either. I apologize to everybody listening in that we didn't get to the Q&A part of this presentation, but I sent our presenters a message a few minutes ago just saying keep the conversation going. This is so rich.


And as hopefully everybody knows, these calls are recorded. A transcript is provided. And this PowerPoint will be posted to the College Access Affinity Group site within the next couple of days, so you can go and pull this down. And appreciate the four of you putting your contact information out there for people to reach out directly to you as well. So, again, thank you very, very much.


I just want to put a plug in for, again, for the call next week which will be at the same time next Wednesday, 11 to 12 o'clock Eastern Standard Time, where we're going to focus in on what's happening in school counselor and college access professional development. 

Huge amount of activity happening. Really ignited once the First Lady both announced Reach Higher but also when she went to the ASCA conference last July in Orlando, which led to not only the San Diego conference but also prior to that a conference at Harvard. And after the San Diego conference, a conference in D.C. that was a Presidential Opportunity Conference that we got so big, we had to move it from the White House to the Reagan Building and had school counseling and college access and career training as a major focus of that conference and the such.


So, anyways, again, thank you very, very much for dialing in today. And again to our presenters, couldn't be more appreciative.


So, operator, it brings this call to an end.

Coordinator:
That concludes today's conference. Thank you all for participation. You may now disconnect.

END

