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Coordinator:
Welcome and thank you all for standing by. At this time all participants are in a listen only mode. At the end of the presentation we will have a question and answer session. To ask a question you may dial Star and then 1. This call is being recorded. If you have any objections you may disconnect at this time. Now I’ll turn the meeting over to your host, Greg Darnieder.

Sir, we may begin.

Greg Darnieder:
Thank (Haley), I appreciate it very much. Good morning everyone. Thank you for participating today. I apologize, we had some technical challenges over the past couple days to get all of the information over to everyone. But what we’re finding with the recording of these calls we are able track folks going back in to the college access site and listening in and such so we know that it’s a very valuable tool in these calls.

So I’m more than excited to have four presenters, all of them you heard from in the past. Some going back all the way to, I believe, 2012. But to give us some status updates on their work. Before I turn it over to our first presenter I did want to highlight that last week here in D.C. at the White House on the hill was probably the pinnacle at least in the time that I’ve been here, the department was the focus of both the President, the First Lady and through a hearing on the Hill around trio and (unintelligible) on college access.

And many of the materials associated with the college summit the President hosted last Thursday, the Datapalooza that was hosted at the White House a week ago today around college access. We’ve attached some of that and we’ll make sure that it’s all put on the college access vicinity group website. But it was really quite exciting and given the both the President the First Lady’s remarks around the importance of this to them, to our work personally in their own journeys was more than encouraging.

One of the things that was announced last Thursday was the fact that the department is about to give to every state in the country to their state grant agencies in writing, confirmation that verifying FAFSA submissions by student name is not a FERPA violation.

So many of you have heard me talk about this over the past couple years, it’s literally in the last couple weeks of being finalized with a letter to governors and other state officials, a Frequently Asked Questions document and the facts. So I will keep you up to date when that is all finalized and we’ll like to hear first from (Brandy Johnson) from Michigan to give us a little bit of an update on all of the work that is going on in that state which is a state that is already participating in such a process.

Let me just - a couple other things before I turn the call over the (Brandy), next week we will have officials from both San Francisco school district and Denver school districts presenting on how they are building a system like college going culture. As you might recall, we had a presentation from a single high school district, (Evingston) school district, a few months back on how it as a single high school is going about building this college going culture.

So looking forward to that and in two weeks we will have a presentation update on Summermelt. (Lindsey Paige) who used to be at Harvard is not at the University of Pittsburgh and (Ben Castleman) who also used to be at Harvard, but is now at the University of Virginia will be presenting with (Aaron Cox) from (US Speyer) and (Laura Owen) who is assistant professor at Johns Hopkins University on the work that they’re doing around Summermelt and the use of technology to -- throughout the school year and summer -- in terms of sending messages to students around the actual college entrance process and making sure they do show up on their college campuses.

So with that all being said, let me introduce (Brandy Johnson) who is the executive director of the Michigan college access network and (Brandy) is going to give us progress to date on her work around, organizing work throughout the state of Michigan and also a topic that we had a lot of interest on in terms of counselor and college access training work and formalizing that work. So with that (Brandy).

(Brandy Johnson):
Thanks Greg and I will be brief because there are some fabulous speakers that are going to be chatting with you after me, but as Greg mentioned I talked about two subjects in May so about eight months or so ago. And I wanted to give you an update so if you are following along with my PowerPoint I am going to slide 2.

Our primary strategy at the Michigan college access network which is the state wide HUB for the college access movement going on in our state is the development of what we call local college access network. So as Greg mentioned we really take in the collective impact framework to heart and try to apply it very specifically to organizing around college access and success in communities throughout Michigan.

We provide -- the statewide organization that I run -- provides technical assistance and support to our LCANs. Throughout the state we have about 50 of them. They’re all community based geographically defined. They wrap their arms around a geographically defined community. And first and foremost they are alliances -- strategic alliances or coalitions -- of high level leaders and organizations within a community committed to an overarching goal of college access and success.

Usually embracing goal 2025 originally set my (Lumina Foundation) and (M Cannon) adopted then also rallying around some very specific metrics around college readiness, college enrollment, persistence and completion. We like to think that our LCANs are very structured, collaborative entities so they are not, you know, loose groups of people that meet together and have coffee and cookies quarterly.

They are very structured around a common agenda, a dashboard that they use to track their impact, priority areas with action plans associated with them and they are professionally staffed. Each LCAN is led by a leadership team that consists generally of CEO or near CEO level community leaders representing cross sector organizations within the community so often around the table you will see superintendents, high school principals, community college presidents, directors of admissions and financial aid, united way community foundations, chambers of commerce, large employers, major youth serving non-profit organizations and elected officials.

As I mentioned each LCAN agrees on a vision for their community which is based in educational attainment, establishes specific goals and checks progress on those goals transparently, works to better align and better coordinate the existing resources within a community, rather than adding a lot of new resources on top of existing assets, doing a better job coordinating and aligning their existing assets.

And as I mentioned, they analyze their data probably in a way that they’ve never done before to identify what and really pinpoint what their communities’ priorities are, whether they its fact of completion, college persistence among Latino males or college middle school aspirations. They look at their data to see where they are really struggling and then create action plans around those areas and really hold each other accountable for those results. So instead of blaming each other and point fingers, taking this philosophy and taking shared accountability amongst organizations.


So that’s an overview of the LCANs just a major update since I first presented in May of 2013. The biggest of which, is that we wrote and developed a guidebook on this framework so we started this work in 2010. In 2011 we were engaged by (Lumina Foundation) to kind of formalize or institutionalize framework. We worked with (Strive) National Network, but based out of Cincinnati to really define our framework, particularly around collaborative action.

We studied real case studies in Michigan and then worked really hard to try take what we learned -- my staff and I -- and put it into a guidebook. So we have published that. On slide 3 you can see the cover; it’s called (Charting the Course). It has sort of a nautical theme throughout because very randomly one of my staff members and I took a boat to Milwaukee to go to a (Strive) conference in 2011 and we were very inspired by the boat ride across Lake Michigan and so it’s kind of developed in to this larger nautical theme, but is actually a really good analogy. Sort of navigating the very choppy waters of college access and success.

It can be a rough ride, but it you have a good compass and a good map and the right crew you can sort of make it to your destination. So we kind of use that throughout. The guidebook is put into three parts. Part 1 is really the framework itself and the philosophy. We take the essential elements of collective impact -- those five conditions that (King) and (Kramer) wrote about and apply them to college access and success.

And so on slide 4 you can see that we have these cute little nautical icons for each of the conditions and we explain how - what a common agenda would look like in the context of college access in a community. What mutually reinforcing activities looks like. So part 1 is the first third of the book is really that philosophy and that framework and sort of an applied version of the (King) and (Kramer) philosophy.

Part 2, I think has become the most useful piece and I’m on slide 5. And that is we actually kind of created a procedural or chronological process for getting one of these things started. So they sound really nice in theory, but it certainly a messy process getting them up and running.

So we again took the framework, took what we learned from our communities, the literature on collective impact and tried to create an almost step by step guide for creating a local college access network from scratch. Which again is difficult, but I hope the guidebook makes it a little bit easier. It’s all color coded and gives a lot of examples throughout. And this takes you, we found pretty much a year to get one of these really up and running so it’s somewhat functional so it kind of takes you through that process of a year.

We’ve also aligned all of our grant making that (MCAN) does to our communities around the framework just to make it really transparent and easy and helpful with our technical assistance. The other thing that we did that was great, each of my staff and I have conveniently kind of five core staff members. We each took one of the conditions of collective impact and tried to specialize in it so we can provide better consulting when we’re out with communities.

So I’m for example, the common agenda coach so when a community is setting their vision, setting their strategic goals, coming together around a aligned shared accountability philosophy, I can kind of come in and coach. We have a data expert that works on measurement systems. We have a strategic planner that works on the collaborative action piece and mutually reinforcing activities. We have kind of an organization and finance expert that works on backbones, etcetera.

That’s the second third of the book and the third third of the book is actual templates, real examples and case studies for each of those steps and deliverables in the process.

(Lumina Foundation) provided a grant that made this possible so I always like to thank (Lumina Foundation), but what’s really nice about it is that the guidebook is completely free on our website and on slide 7 there is a link to it. So this came out in June or July so right after we had the first webinar. I spoke about it then, but it wasn’t actually live so now it’s live. And you can also sort of email me if you would a copy of the guidebook.


The last updates on the LCAN front, I’ll just say very briefly, we’ve also been continuing our relationship with (Lumina Foundation) and are providing support for their metro sites. For their metro, so organizing strategy so we have some funds that have us actually consult outside of Michigan and we get a lot of asks to do that. And so we are very happy to.

And I’ve also have a dedicated staff person (Ryan Fewins-Bliss) who is a very talented facilitator that is in charge of LCAN development. So he also is, we’re both available to help communities outside of Michigan, even think about this for free. We’re really passionate about it and you know, hope that communities take advantage of it.

And, yes so I’m happy to answer more questions about...
Greg Darnieder:
Sorry can you do one minute then on your counselor training project?
(Brandy Johnson):
Yes. And then on the counselor training project that again was something that was kind of a pipe dream, but something we got up and running between last time and now. Two big updates is one, we have worked with three universities in Michigan to develop a pre-service course in college advising and post-secondary planning.

And not thinking that this was possible Wayne State University and Western Michigan University managed to get it through their curriculum process and so it will now be a required course for all counselors going through the Master’s degree of School Counseling programs at their institutions. And we provided help with developing the curriculum, but that was a huge win for us.

By only providing some small grants for them to use and some coaching. And then simultaneously as we work on the pre-service piece, we also launched an in-service course for 100 school counselors in Michigan to take and eight month hybrid -- so half online, half in person -- pretty comprehensive training program using the CCPI curriculum developed by SRAB.

We ended up enrolling 99 counselors. We have launched it in September, we have 91 counselors in the course so we have about a 91% retention rate a couple months later.


We have really fantastic facilitators and experts teaching the course and we manage it through an online system and you can see on slide 9 the topics that we go through. So we’ll have a graduation for those counselors in May and we hope to involve their superintendents and principals to really demonstrate the value of this skillset and the content knowledge associated with college advising and post-secondary planning.

And my contact information is on slide 10.
Greg Darnieder:
Thank you very much and thank you for turning it into a national resource and making yourself available throughout the country. All right so we’ll come back hopefully with a question or two for (Brandy), but let’s move on to (Andrea Sonoshan) who is with New York Department of Education, New York Public Schools.

And she is in the office of post-secondary readiness and (Andrea) actually presented almost a year and a half ago in July of 2012. So it would have been one of our first calls and New York had been developing at that point, a report on each high school called “Where are they now?” So (Andrea) could you give us an update on all that’s been happening in your world over the last year and a half?
(Andrea Sonoshan):
Sure so I’m going to be talking through the slide set labeled “US DOE January 2014 - Final” so if you want to open those up. So that first slide is going to give a quick snapshot of overall where we’re at as a city in terms of college and career readiness.

Over the last decade we had really great increases in grad rate and a big increase -- that second bar shows increases in college readiness -- and the story there is really what I’m going to talk through in terms of the fact that - the reason we see that growth is because we actually defined college readiness and supported schools in working towards it.

We still have a long way to go, but it’s still far from all of our graduates graduating college ready, but I’m going to talk through a little more on what we mean by college ready and how we’re supporting that. And those next two bars show, what I would say, are gains in a college going culture at this city. We’ve had a huge increase in students taking AP classes, again back to the metrics that we began tracking in terms of readiness and how we’re defining college readiness for schools.

And then a huge increase in enrollment in college overall and specifically in CUNY city universities in New York as a system of, I think about 12 colleges, senior and community colleges. And about a little over half of our college bound students start at community and we’ve had a huge increase in just community readiness alone.

So our work in this is two pronged. We just in terms of helping to define college and career readiness for our schools. We’re a very large district. We have 1,700 schools, close to 500 high schools and 1.1 million students. So efforts to communicate to our schools is often started at a very high policy level and have to trickle down to schools in a lot of different ways.


So part 1 of that for us was creating this set of benchmarks for college and career readiness. It’s like (unintelligible) really begin to communicate to schools that college and career readiness is a comprehensive effort that K-12 touches on in a lot of different aspects of how schools work.

So common core learning standards are about academic mastery that we absolutely want students to be ready to enter college, being able to take college level courses and not enter into remediation. But then in addition to that there are three other things that are equally important.

So that second is what we call academic and personal behaviors and those are the non-cognitive or social-emotional skills that are typical for college readiness. The third is academic programming, really signaling to schools that the bare minimum for high school diploma is not actually a college ready sequence. And their schools need to be thinking about how their programming, particularly in grades 9 through 12, to allow all students to take the most rigorous four year course sequence possible.

For example, it’s possible to graduate with a high school diploma and not have taken math for four years or you could have taken one math course several times or two math courses, but this is really signaling there is a set of courses that students need to be doing to be college ready beyond the bare minimum.

And the last thing is access which slide 5 sort of details. We want schools to understand that, again, K-12 access is a developmental process that students and families need to be supported in comprehensively and that it’s not just that last piece -- it’s not just getting in and direct the systems for faster applications, but there is a set of work around helping students develop aspirations, understanding the costs, supporting them through the summer months that all schools need to be engaged in.

Slide 60 tells how we think about the academic and personal behaviors. I’m not going to focus deeply on that today, but I’m happy to discuss more some other time about the work we are doing in that area.

So that brings us to accountability. So the benchmarks really provide a roadmap and layout for people that the theory of a college going culture. And accountability helps to really set the agenda with schools. So currently until the new chancer says otherwise, all of our schools receive a progress report.

And for our high school progress reports for the last three years, we’ve implemented ten points for college and career readiness. So you can see on slide 7 the progress report consists of all these different pieces. I’m going to look deeply at the ten points for college and career readiness.

So those ten points are divided roughly evenly across these different areas. The first is college and career prep course index. So basically its giving schools credit for every student that does any one of these things on slide 8 that we would consider advanced course taking that would prepare them for college. And on slide 9 they are getting credit for any student that meets the benchmark for entering CUNY not needing to test for remediation.

So that’s a pretty detailed set of criteria about their scores on the Regions Subjects Exam which students have to take to graduate or an MVP score that meets that criteria and math course taking that is required. And then slide 10 goes through the additional metrics that again composed of ten points.

So we have the readiness rate which are those students that are able to enter in CUNY or met the criteria to enter into CUNY not needing to test for remediation and you can retroactively get credits for students who didn’t meet that criteria, but enrolled and persisted in college through the beginning and their third semester. So basically what we are saying there is if that student graduated, not academically ready, but enrolled and persisted then we’re going to give them credit for being ready. We’re kind of acknowledging that that CUNY metric may not be the only way to measure readiness and that persistence obviously matters.

And then, so they’re getting credit for enrollment within six months for their most recent graduating class and enrollment within 18 months for the class in the prior year, acknowledging that some of our students take more than the semester after graduation to get ready to and be ready to enroll in college.


So that is our progress report which again is considered an accountability tool so schools get a grade based on their 100 points and that’s a fairly high stake tool for schools.


Next I’m going to talk a little bit about where they now report which is a non-accountability tool that we give out to schools to give them a deeper look at their enrollment and persistence data. And that is, slide 11 there is a screenshot of that.

So we give these out at every level actually, beginning in early childhood. So that school communities can see how their students fare in the next institution. So if you’re in an elementary school, how will my kids do in middle school, for example. I’m going to focus on the high school report. So we called data from the National Student Clearinghouse and then do a deep dive with CUNY specific data.


And what we’re able to show schools are basically that pipeline, how many students entered? How many graduated? How many enrolled? And then how many are still there up to four semesters out? Then we’re able to show what types of schools they went to. If they enrolled in post-secondary and then I don’t have a screenshot of the second page, but what schools are able to see is if students entered needing remediation and what subjects they needed remediation. What they’re -- if they went into CUNY specifically, what their average GPAs are and credits earned and credits attempted.

At the very top of that screen you can see that they can select which graduating culprit they want to look at, going back up to six years back. And then they can select comparison groups. They can look at all of their students and then compare them to the city on the right hand side or they can look at sub-groups, such as English language learners, Black or Latino males, males to females, Black and Latino students generally, special education students. These are sub-groups that are really pertinent to that particular school community.


We rolled these out about three years ago. They’ve been really powerful tools for school communities to really look for the first time at how their students are doing after they leave them. We like to hear anecdotally from high schools like, “Oh yes we know all those kids filled out FAFSA, we know they all enrolled,” and then they look at the data and it’s an incredibly powerful moment for schools to say, “Oh we really need to learn more about what’s happening with kids,” or, “Oh all those kids we sent, half of them are not there a year after.”

And so these reports can really drive strategic decision making at schools and improvement plans around their college going cultures. And I will wrap up there. The last slide has my contact information. I will be happy to talk more about any of the work in New York City.
Greg Darnieder:
Thanks (Andrea). I love your focus on structure and process and I have a question when we come back around the “Where are they now?” reports. So anyways, but let’s move to (Latesha) in Chicago public schools and (Latesha) was part of the presentation that we did back in April of 2013.

Some of you will remember that we had some researchers from the University of Chicago present on the 9th grade on track and the correlation and parts of it on high school graduation and obviously post-secondary enrollment in a sense. So (Latesha) is in the office of accountability at Chicago public schools and she’s going to give us a quick update on what’s been happening beyond just freshman on track within that school system. So (Latesha).
(Latesha):
Good morning everybody. And a couple slides, I can sort of talk through because we are still in the process of getting them approved about the college assistance piece, but particularly starting with the freshman on track.

For us we always paid attention to whether students were on track as a freshman based on specifically if they passed a semester core course and then this is actually slide number 1 and if they earned at least five credits. This has nothing to do with our promotion policy because students are taking seven courses so it is really - they can get the five credits and pass the core course they’re considered on course to a five year graduation within the district.

A couple of things that are going on with this though is most recently starting, I think at this year’s calculation, we will look at annualized grade and find out - annualized school so basically now from an accountability standpoint, the school where the students got most instruction will get the credit for the student being track towards graduation, where before we based on where they were initially enrolled in the fall.

So that’s a change and some of our schools are really discussing and asking, “Well what about if it breaks out even?” Well right now it didn’t break out even so that’s one of the discussions. Another issue that’s come up is we always said that you cannot recover a credit so basically if you failed a course and you were considered off track at the end of the year you were off track.

Most recently though we changed our GPA policy and grading policy saying that students, if they retake a course will get credit for the higher course. So for example, if they failed English and retook English and got a C, the C is the grade that shows and up and will replace the F. So now we have to look at that and rethink.


So those are some conversations we are having now about our freshman on track and how that impact the on track rate, particularly for our schools who do credit recovery within the semesters that the students failed this first semester and they do credit recovery the second semester to make that course up. Where before that would not have counted because you can’t unfail a course.


But now with the policy changing we’re going to have to face and look into some of that. So that’s the biggest piece on our freshman on track that’s occurring.

The other thing is it’s still a part of our new accountability policy and will be included in there so it feels like it doesn’t have as much weight as it has had in the past, but it will remain in the performance policy for schools and in the principal evaluations.

In regards to the 3rd through 8th grade on track which rolls out schools. This is the second, it rolled out last year around this time so this is the first full year of the 3rd through 8th grade on track and here a little different from freshman on track in regards to it actually looks at attendance.

With freshman on track we don’t look at attendance, but we do have an automated dashboard which shows where students are in relationship if students aren’t attending schools versus students who are attending school on track. So schools can actually better serve students and figure out what’s going on to help the students stay on track.

With our 3rd through 8th grade it allows students to have a C or better where freshman on track looks at actual failures. And for the 3rd through 8th grade on track it takes into account the way we grade within our district is students in elementary schools get grades every quarter on their report cards, but at the end of the year they are going to get a final grade which averages out the grades from all four quarters and we use that final grade to determine whether or not they’re on track.

So if we took like math, all their core courses and see whether or not - math and reading, I’m sorry - and at the end of the year to see if they passed those with a C or better and it has to be, it’s basically or. You have to have passed both -- if you had C in reading and a D in math, you would be off track. So you can’t say they passed reading so they are on track. No it has - they had to have passed - they have to receive a C or better in both courses to be considered on track.


And there is also a 92% or better attendance rate in the 3rd through 8th grade. But what we do, if you are considered off track for maybe 3rd grade, but you get a clean slate for 4th grade. So you’re still on track at 4th grade even though you may have been off track in 3rd grade.

The other piece that we use for this, initially we looked at using this conduct in the calculation. We pulled them as conduct, but we keep it as an indicator so when they look at the automated reports to track it each quarter to see how students are doing to prevent the piece of students off track. They can see if students are falling off in relationship to misconduct, but we pulled it out because principals flat out told us that if left it in they’d start to gain their misconduct even though that probably plays a role into whether or not students are on or off track.


We didn’t want the gain to take place and it didn’t add much to the prediction to whether or not a student stayed on track to graduate so therefore we pulled it out. And again, just like in high school, we use annualized school so the schools that have spent the most time instructing the student is the one that is going to get credits for the student being on track.


A little different with on track for the elementary schools, it is not in our accountability policy right now because this is just technically our first full year of rolling it out. And we want to see how much of a predictor it is, if it really seems to hold true. But it is in our principal evaluation. So principals are evaluated and in the event, but it’s not in the schools overall performance policy at this point.

The other piece is that I didn’t put up is the college assistance piece which Greg has asked me to talk about. So we just finished our college enrollment rates and we’re working on college persistence. But we’re having discussions about persistence because there are two factors.

We always in the district because normally we would let schools know in March of the following year whether or not their students had enrolled in college and then look at the rate of persistence into the Fall of the following year. This year we came out with this a little later and there was some discussion around persisting, whether students persisted from Fall to Spring, or just to Fall. So what we’re looking to go back and do now is to look at college enrollment at three time points. So how many students actually enrolled in the Fall after graduating and how many actually enrolled in the Spring semester after graduating.

And from persistence standpoint to take and do a measurement on how many students who enrolled in the Fall persisted into the Fall and were still there in the Spring. And for the Spring persistence would be how many were still there in the Spring and if they were still there the following Fall. And just to do a true analysis to see how students are persisting.

So we’re just starting to look at that now and make some decisions around it so that’s why we hadn’t included in there at this point because we are just having discussions and we want a true analysis of the students who have graduated versus looking at a group that graduated and then looking a different group from a persistence standpoint because we collected more students with persistence at that point and it wasn’t matching with our enrollment. So we want to match enrollment and persistence.


And then similar to what New York is doing, we’ve added the piece of giving schools credit for students who do enroll in CTE and get certified before they graduate the dual enrollment so they’re enrolled in high school and college at the same time while they’re still within high school. And then they are able to get their AP (unintelligible).

So a way to just give those schools credit for trying to really get our students college ready. And that is kind of where we are right now as a district.

Greg Darnieder:
Great. Thank you very, very much. I always love hearing from all of you because you keep cutting deeper and deeper and deeper into the challenges of how we measure this and so to kind of round out our conversation today, I’m happy to introduce (Matt Nix) who is the Chief College Officer for (Noble Street Network of Charter Schools) in Chicago. And (Matt), maybe you’ll just do a 30 second overview of the (Noble Street Network) so people have a sense in their head of how large it is and how many students.


Let me turn it over to (Matt) and he’ll give our final presentation of the morning before we go into Q&A. All right, (Matt).

(Matt Nix):
Thanks Greg. And actually if people have the PowerPoint presentation for (Noble) the first page after the title page kind of helps visualize what our network looks like. So we are a network right now of 14 high schools all in the city of Chicago. Hopefully when the board goes up today we’ll add two more that will open in the Fall.


But right now ten of those high schools - so 14 high schools serving about 9,000 students. Ten of them have seniors, so the other ones are still growing. So about 1,500 seniors in our network right now. And we try to be very, very school resource based. So as small central ops as possible. And have as much of the resources devoted towards additional staff at the school level.


So each of our campuses with seniors has a fulltime, full or half credit, full year round senior college seminar class and that basically means there are about two to five people at each high school working with our seniors and roughly about 60-to-1 student to counselor case load.

Generally speaking there is some autonomy so some of our campuses do a lot work on freshman, sophomore and junior year, but everyone is doing a fulltime class of seniors. Then each of our campuses with graduates have a staff member that is mostly fulltime or fulltime at supporting our alumni as they try to work and persist through college.

The Chief College Officer kind of supports all the campuses and we have a couple other positions that kind of facilitate that work. So I’m going to the next page, we have kind of some boxes going down and some boxes going up. And this is sort of - gives an overview of how we think about college results for us

In the upper right in terms of college graduation is the end point goal that all of our principals worry about. That is obviously if you are thinking about four to six year college graduation rates it takes a long time for that to happen. So we try to have intermediate metrics that we look at along the way.

And specifically given that a lot of this work starts with seniors we try to sort of handicap how we think a senior kid is doing based on the incoming test scores and GPAs of students coming in. Then first semester there is a focus on a number of applications. We’ve tried to come up with some really statistical ways to estimate how many of those applications are over and under (unintelligible).

The quality and then FAFSA completion and how many of those applications resulted in acceptances, especially those that are affordable on articulation and tracking persistence through college kind of for each year after high school graduation.

I’ll pause real quickly there on FAFSA. We generally, we have an expectation of 100% FAFSA completion and it’s one of the things our principals are kind of just on in their accountability plan. I’d say the main way that we make that happen is really just a lot of focus on it. We have the senior college class that every student is in, we start trying to collect prior year taxes from students at the beginning of the year and file an initial FAFSA in January, often times in the class with those taxes in hand. And then do a follow up when we get the most recent year’s taxes a month or two later.


But really it’s a matter of focus and continuing discussions with parents and helping them understand this is why I want your taxes. This is why FAFSA is important. And having expectations of 100%.

So moving on to the next page, and I’m going a little faster because these are some of the things that I have shared before. On the kind of the college application and choice side of things we have these (unintelligible) that I developed to try to help students make sure that they’re matching and reaching as opposed to under-matching.

And they’re aligned with looking at the institutional minority graduation rate of schools because about 98-99% of our students are under-represented minority, Latino and African American. And so we found that the institutional minority graduation rate is a very good predictor of how well our students are (unintelligible).

So this went well explore schools that we think are good admissions fit for them, a broad list of schools that are good fits. They'll take that report and pick schools that they’re excited about based on the characteristics of the school and then once they have their lists of schools they’re thinking about applying to our average student applies to 13 to 14 schools, we’ll then have a weekly report that we run for them that feeds from (unintelligible) and the analysis that I do.

It has their odds of being accepted and as the applications decisions come in, what actually happened, whether they got in or not or whether they are still waiting on the decision.


The key thing here is whenever we show a list of colleges to students we try to sort them by institutional graduation rate because we feel that that is such an important number for us to keep present in our counseling discussions.

Then on to page 5, after they graduate from us we have a Salesforce based alumni database that we keep current with all of our alumni information in terms of how well they’re doing in college and the data from this comes both from those folks staying because they’re alumni after college and it also comes from Students National Clearinghouse reports.

So there is some work that we do to combine - the initial information comes from where students tell us where they’re going to go to college in June. We have our coordinators stay in touch with them as they articulate in August and September and a little bit in October.

And so we have a really good sense of where we think they’re going to college and in November we get our Student Clearinghouse report and we try to, you know, look at the discrepancies and if there - for example, if the Student Clearinghouse says they’re not in college and we thought they were, the online coordinator will try and go back and verify the students in.

In many cases, well find its either colleges still not doing great with the Clearinghouse or generally our undocumented are not well captured by Clearinghouse. So that is the tool that we use to both track and there are some pages that are specific to each student. So you can look at a student’s progress, but it also has a nice habit of rolling up all the information for us.

And then the last two pages are actually new. The other ones I shared when I presented about a year ago. The first one really talks about what our goals are. So we look at it, looking at the (Morganson) research, it looks like 11% or so of low income students nationally earn college degrees if you look degrees owned by the age of 25.

Our first five (unintelligible) of students, so of our high school graduates, 33% of them earned Bachelor’s degrees within six years of graduating. And then we have this metric called projected graduation rate. So that’s based on where our students say they are going to go in June and averaging the institutional minority graduation rate of the colleges they say they are going to go to and we use that to kind as the best indicator we have of predicting the percent that are going to graduate. If they do as well as the average minority student in the institutions they go to.

So when we first started looking at this or before I came to (Noble), the 2012 high school graduates had a 42% projected graduation rate with some initial work kind of looking at it and trying to (unintelligible) around it our most recent graduates had a 46% number when the department of education published new six year completion rates for colleges.

The colleges that we sent our kids to, ended up doing a little bit better so we adjusted that number up so the projected or predicted rate for the most recent 2013 graduates was about 48% completion. And looking at our counseling practices and which schools we’re helping students choose and apply to, we think we can get into the mid-50s on that number this year.

So, you know, that saying our expectation is without any support afterwards, we think about 50-55% potentially of our high school graduates can graduate college within six years with a Bachelor’s of leaving us. Our goal, kind of Everest goal is 75%. So that’s where hoping to get better in our (unintelligible) practices and in our focus on the non-cognitive side of things to help students with that persistence.

And there is just a summary on the last page of the standards that we’re looking to there and we call them the College Completion Standards. They sort of parallel with the ACTs College Readiness Standards which are networked as a pretty good job aligning structure to those.

And we obviously don’t have a ton of time to go into these on a call, but in the meeting notes that went out there is PowerPoint that says College Completion Standards and it describes the sources we used to pick specifically which standards we wanted to have and for each of these we have a 9th through 13th grade standard and sort of scaffolding the development and skills we want to see with our students.

So there is a PowerPoint that gives an overview of that and there is also a word document that sort of goes through 17 pages of scaffold at 9th through 13th grade standards.
Greg Darnieder:
Thank you. Great. (Matt), thank you very much and thanks to all of you. I love the way you’re systematically approaching this challenge so (Haley) could you give instructions for people who would like to ask a question? And then (Matt) I’m going to start with you, I have a question while we wait for the first question to come in over the line, but (Haley) could you give the instructions?

Coordinator:
Thank you sir. For those who would like to ask a question you may dial Star then 1 and you will be prompted to record your name. To cancel your question you may dial Star and then 2.
Greg Darnieder:
All right, so (Matt), I’m wondering, you know, one of the conversations around the country is around Summermelt. I’m wondering what insights in terms of the strategy you are deploying in (Noble Street), do you have a sense of how you’re cutting into that or how it matches with some of the data that is out across the country on Summermelt?
(Matt Nix):
Yes well we look at it with our 2012 graduates and we had about 5-15% melt depending on the campus. Actually one had zero, but they worked really hard at it. And we found two things that we’ve been doing to kind of dig into it.

One is kind of a graduation requirement for our seniors to graduate in June, we have to make all the metriculation passport and they’re kind of pulling together basically planning around when they metriculate to college. We’ve simple things like not having two options for how they’re going to get to college. If they have to travel would actually deter students from actually going to college at all.

A small example was having a plan to buy books. Small things like that seem to a lot of people insignificant, but we found that through prior years that they are actually preventing our kids from going to college.


And the second piece is that our alumni coordinators stay in touch with our students over the summertime and have kind of a range of connection, but our, you know, really actively checking in and making sure that they’re not getting cold feet, not worrying about, you know, things like that popping up and trying to help them problem solve around.
Greg Darnieder:
Okay and I’ll let you brag. What’s your FAFSA completion rate?
(Matt Nix):
It’s 100%.
Greg Darnieder:
That was the rate that you achieved last year?

(Matt Nix):
Well you know we did it (unintelligible) on it. So what we do is we look at a sample of 10 to 20 completions by school, randomly chosen and every single school had all of them done.
Greg Darnieder:
Okay and didn’t you have over a 90% rate by this time a year ago with the graduating class of 2013? Do I have that right?

(Matt Nix):
Yes usually by the end of January we’re at close to 100 and typically the ones that aren’t there are our undocumented. We have to fill out the paper worksheet by the end of January.

Greg Darnieder:
Okay. (Haley) do we have a question?

Coordinator:
Yes sir we are being asked two questions on queue. The first one comes from (Beth McCarthy). Your line is open.

(Beth McCarthy):
Yes hi thank you so much to all of the presenters. I think this is fabulous information to have and before my question, one, (Matt) I would love to see the matriculation passport that you’ve mentioned. It sounds like a very helpful tool so I would love to sort of follow up with you after this to get a copy of that.


But then to my question, and (Andrea) you spoke to this briefly and (Matt) sort of saw this mentioned on your PowerPoint, this idea of how do you address this idea of sort of non-cognitive skills of students and their belief and vision of college and sort of those non-cognitive skills they need to go on.

I would love to hear just a couple thoughts on what you are doing both to measure those and the strategies you are using to really help students with those critical skills that they’ll need.

(Matt Nix):
I guess I can start real quick. We’re not anywhere near where we want to be on this. I think our academics are much stronger than our non-cognitive. But there are two attachments in the meeting notes that kind of summarize at least the standards that we have. The way we tend to drive instruction of behaviors is to have standards and then follow with assessment. And then let our schools figure out the curriculum.

So we have standards that are well designed that are incorporated all the best research that we could find to comprehensively cover those things that the kids need besides academics. What we still need to develop are better assessments and so we’re going to have a team of teachers working for a stipend over the summer to try to develop some assessments.

We’ve also been working with some researchers at the University of Chicago on Chicago school research. They’re developing some surveys to assess some of those standards. (Andrea).

(Andrea Sonoshan):
So I would say we are also not quite at that place of assessment, but we also you know, (Noble) has a set of schools that they can work with pretty closely and we think about how to work with our 1,700 schools. Similarly we’re never going to roll out one tool that we expect all schools to use. Our focus has definitely been on doing professional development and other opportunities to increase schools and school leaders understanding and awareness of the non-cognitive aspect.

And then we’ve been really focusing on how to integrate developing these non-cognitive skills in common (unintelligible) lines, high quality instruction. So our focus has really been on moving this out of the realm of what people think happens in sort of a guidance function or (unintelligible) school culture way and being very explicit about how these things are taught and supported in classrooms.

So for us it’s meant working really closely with the teams that we have that are delivering common core professional development to schools and school leaders and the teams that are working closely at the school level with common core curriculum and really looking at the opportunities in that curriculum to really work on these skills.

In terms of an assessment we believe it will really look different in different schools depending on again the culture of those schools, how well they are implementing these. So we run, in addition to that work a small scale pilot working deeply with just ten schools and teachers at those schools and trying to document how in those ten schools teachers are thinking about assessment and formative assessment around the academic and personal behaviors.

So for us those sort of small scale opportunities are ways to do some learning and co-constructing with teachers and think about how disseminate that learning across the schools to then help other schools engage in the same process.
Greg Darnieder:
So just as a point of information, I do intend to have the (unintelligible) which (Matt) mentioned present on an upcoming call around non-cognitive. We’ve actually had them here at the department maybe over a year ago present, but I know they are doing some new work as (Matt) indicated. So and actually some of the - you can go to their website and you can download and see a report that they’ve already issued on this to kind of build a framework around the non-cognitive.

All right, (Haley) can we get the next question please?

Coordinator:
Yes sir. The next question is coming from (Julie Shade). Ma’am your line is open.

(Julie Shade):
I just like to reiterate the request for a copy of the matriculation passport and perhaps it could be shared with the whole group?

Greg Darnieder:
Sure, (Matt) is that something you can send to me and then we can just post it to the college (unintelligible) site?

(Matt Nix):
(Unintelligible)
Greg Darnieder:
Okay great. Did you have a question too?

(Julie Shade):
No that’s it thank you.
Greg Darnieder:
Okay, all right. (Haley) next.
Coordinator:
No questions anymore sir.

Greg Darnieder:
Okay, but we have two minutes left so (Brandy) I’m going to go to one of the points you made around counselor training. Can you just give us a little more insight of, as you know, this is a huge passion of mine. I’ve been working with many of the national associations on this. We had a presentation on one of these calls just a couple calls back from the work that is going on in New York City and the state of Utah and with SRTB and its work with over a dozen states.


But you’ve made some pretty quick progress with three universities in Michigan. What was key to this? Was it a $10,000? Was it finding a key person at each university who believed in this work and made it happen?

(Brandy Johnson):
Yes I mean I think there was a - we found that was more success with the carrot as opposed to the stick approach. So I think for a while I had been working with our (unintelligible) affiliate here in Michigan (unintelligible) to try to get this done legislatively or through administrative statutes through the Board of Education and while both discussions are both going on our universities are so autonomous and our counselor training programs are so autonomous that it really wasn’t getting any traction.


So by taking more of a carrot approach where we say here is $10,000 and here’s also a license to the CCTI curriculum that you could use as a starting point, certainly you could develop it and make it yours and customize it to meet the needs of your students was really helpful.


The other thing that was brought to our attention by Western Michigan University was the fact that their accrediting body which is called CACREP which stands for something that I don’t know, was looking towards making the minimum credit hour requirement with their school counseling program larger. So going from 48 credits as a standard to something like 60 credits.

So we really tried to make this opportunity sound somewhat opportunistic so that because they could get a head start on adding some beef to their curriculum. We also - the other thing that was very helpful was sharing the College Board report that I know the (unintelligible) foundation provided support to that actually gave data on what school counselors who are currently in the field were saying about their training program and that this was an area, particularly around admissions and financial aid that they were willfully under prepared to be in their school buildings.

So getting that direct - sharing that data with our university programs was really helpful. There are ten in Michigan and we’ve got, you know, three kind of committed to doing this and we hope to -- this year and in 2014 -- get another three on board so we’ll have six out of the ten which we hope would be somewhat of a tipping point to get all the stragglers.
Greg Darnieder:
Great. Thank you for that. Well we’re out of time, but let me just remind everyone that the original presentation that these four folks gave over the last year and a half are all posted to the collegeaccessaffinitygroup, all one word at ed.gov. And so I would encourage you, if you didn’t already hear their original presentations to go back to the site and just download their original presentations.

Going back to what (Andrea) usually presented. I don’t think we taped that original conversation, but her PowerPoint would be there. We’ve been taping and transcripting about the last year. So please go back to that and I really appreciate, all of them have listed their contact information so you can do direct follow up.

If you have other suggestions on material that you heard or know about that you’d like to share more broadly across the country just send them to me at the department and we will post that material and again next week we’re going to hear from San Francisco and Denver about how they’re building college going cultures and after that we’re hear from a number of researchers around the country the week after around college melt and the related challenges and issues around that and how they are using technology to try and cut into that which should be fascinating.


I apologize again for some of the confusion on getting these PowerPoints out to everybody today, but they will all be posted within the next few days through the college access affinity group website along with a recording of this conversation.

So next week on the 30th which is a Thursday, we’ll have the Denver and San Francisco presentation. So thank you very much again, have a great week and we’ll talk soon. Bye.

Coordinator:
Thank you speakers and that concludes the conference. Thank you all for joining. You may now disconnect.

END

