LESSONS FROM SHANGHAI AND SINGAPORE

In early August, Secretary King visited Shanghai, China and Singapore to learn more about their education systems. The trip provided insights into two of the world’s top performing education systems that could be used to improve teaching and learning in the United States and to guide implementation of Every Student Succeeds Act (ESSA). 
The teaching profession is highly supported in both Singapore and Shanghai with a strong focus on the entire pipeline from teacher recruitment to preparation and development, time for teacher collaboration, deliberate mentoring for beginning teachers, career ladders and more. To provide additional examples that could be helpful in Title II of ESSA, this paper highlights key strategies followed in Singapore and Shanghai to effectively develop and support high quality teaching.
Education and teaching highly valued

Meetings with educators, students, parents and government officials in Singapore and Shanghai emphasized the high priority each places on education and teaching. The sense of urgency around educational outcomes and the belief that the quality of schools can determine the long-term strength of their economies was clear. 
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Roughly 90 percent of teachers in the United States, Singapore and Shanghai are satisfied with their jobs, according to Teaching and Learning International Study (TALIS) data
.  In contrast, teachers’ views on whether society values their jobs are higher in Singapore and Shanghai than in the United States.  Approximately 70 percent of teachers in Singapore believe society values the teaching profession in contrast to about 45 percent in Shanghai and one-third in the U.S.ALIS) is an international study of teachers, principals, teaching, and learning environments. TALIS’s objective is to provide internationally 
Teacher preparation
One institute in Singapore--the National Institute of Education (NIE)--prepares all Singaporean teachers in close cooperation with the Ministry of Education and Singaporean schools.  This partnership and the immediate feedback loop among NIE, the Ministry and the schools is a real strength of the system.  For example, if new teachers aren’t ready for the classroom, are weak in certain areas or need additional skills, NIE gets immediate feedback from the schools and the Ministry and can adjust.  At the same time, NIE has a strong model of teacher education designed to move classroom teaching to be more innovative, student focused and forward looking and is closely linked to the Singaporean curricula and values.  
In Shanghai, teacher preparation is also carried out in close cooperation with the Ministry of Education, the Shanghai Municipal Education Commission, and the schools, providing for stronger implementation and alignment between K-12 and higher education than in the United States.  For example, Shanghai Normal University (SHNU) prepares between 60 and 70 percent of all Shanghai teachers providing “the municipal strategic base for teacher cultivation in Shanghai”.  For university level pre-service education, SHNU provides bachelor programs in all subjects that are taught in basic education from pre-school to high school levels.  SHNU also provides a wide variety of in-service training programs.  
Standards for entry into the teaching profession are high in Singapore and Shanghai. Both education systems require candidates to have strong academic skills, in addition to an interest in and commitment to teaching. In Singapore, for example, teachers come from the top third of secondary school graduates.  
Career pathways and leadership development
In addition to a high bar for entry into the teaching profession, both Singapore and Shanghai have well-developed systems of career development for educators. Teachers receive feedback and are regularly evaluated.  Evaluations are based on a variety of factors, including observation by their principals and peers as well as the student learning results of their students. This information is used to guide and manage their development and progress in different career pathways within the classroom as well as outside it.

Singapore has three tracks--teaching, leadership and senior specialist—to provide multiple options for educators over their careers based on their performance and career and professional aspirations.  The teaching track provides opportunities to stay in the classroom and move up to lead and master teacher.  Several master teachers explained that they work with teachers at the ground level, support networks of learning across schools, and help to raise professional standards. The leadership track provides opportunities to become a principal, superintendent or even the director general at the Ministry of Education.  The specialist track supports development in different subject areas—for example, in mathematics—with the opportunity to move to lead, principal and chief specialist. Teachers can also spend some time in their career in the ministry to participate in such areas as policy making or curriculum development.

Shanghai’s career ladder sub-system has three parts.  The foundation is the teachers’ certificate, the threshold for the teaching profession, with re-registration after five years.  After that, there are five additional levels for teachers to move up based on their evaluations ending at professional-grade teacher.  After moving through the first two levels of teaching (junior and medium), teachers can enter the principal track based on a distinguished teaching career; the principal track includes four levels. Shanghai also partners experienced, high-performing educators with low performing schools to help improve the quality of teaching and learning.  Most government education officials started as teachers.
Time for collaboration, observation, and working with peers

Shanghai and Singapore provide much more time for teachers to collaborate and observe their peers than in the United States.  This comes from and results in very different time allocations for teachers: U.S. teachers spend a much larger share of their working time in the classroom than teachers in Shanghai or Singapore who spend more time collaborating and working together.   
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Teachers in Singapore and Shanghai explained how important collaborating with and learning from peers is to helping them to improve their teaching; it is clearly an important part of the culture in both education systems. According to TALIS data, a little over half of U.S. teachers said they have never taught jointly as a team in the same class compared with about one-quarter in Singapore and Shanghai.  And about half of U.S. teachers reported that they have never observed other teachers’ classes and provided feedback compared with 1 percent for Shanghai and 20 percent for Singapore.
� The Teaching and Learning International Study (TALIS) is an international survey of teachers and principals on teaching and learning environments. The survey asked teachers and principals in grades 7-9 to evaluate how they felt about their chosen profession and the work they do.  See � HYPERLINK "http://nces.ed.gov/surveys/talis/" �http://nces.ed.gov/surveys/talis/� for more information.








