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Paperwork Burden Statement

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information unless such collection displays a valid OMB control number.  The valid OMB control number for this information collection is 1810-0576.

In order to move forward with State and local reforms designed to improve academic achievement and increase the quality of instruction for all students in a manner that was not originally contemplated by the No Child Left Behind Act of 2001 (NCLB), a State educational agency (SEA) may request flexibility, on its own behalf and on behalf of its local educational agencies (LEAs), through waivers of certain provisions of the Elementary and Secondary Education Act of 1965 (ESEA) and their associated regulatory, administrative, and reporting requirements (ESEA flexibility).  However, an SEA that receives ESEA flexibility must comply with all statutory and regulatory provisions that are not waived.  For example, an SEA must calculate a four-year adjusted cohort graduation rate, as set forth in 34 C.F.R. § 200.19(b), and disaggregate that rate for reporting.  Similarly, an SEA must use an “n-size” that ensures, to the maximum extent practicable, that all student subgroups are included in accountability determinations, in accordance with 34 C.F.R. § 200.7(a)(2)(i)(B).  Furthermore, an SEA may continue to use technical measures, such as confidence intervals, to the extent they are relevant to the SEA’s ESEA flexibility request.  This accountability addendum replaces a State’s accountability workbook under NCLB and, together, an SEA’s approved ESEA flexibility request and this accountability addendum contain the elements of the State’s system of differentiated recognition, accountability and support. 
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	Subject and Question
	State Response

	Annual Measurable Objectives (AMOs)

	1. Please attach the State’s AMOs for reading/language arts and mathematics for the all students group and each individual subgroup.  If the State has different AMOs for each school or LEA, attach the State-level AMOs and provide a link to a page on the SEA’s web site where the LEA and school level AMOs are available.
	The State’s AMOs are the same for all subgroups. They vary by content area and level (elementary, middle and high); and also at the district and school level. The AMOs do not vary between schools, or between districts. But they school level AMOs are different from the district level AMOs. 

The AMOs were set starting with the meets cut-point in the accountability framework, and increasing in equal increments to reach the exceeds cut-point by 2015-16.

See attached below for specific AMOs. 

	Annual Measurable Achievement Objective 3 (AMAO 3) under Title III

	2. Please affirm that the State determines whether an LEA that receives funds under Title III of the ESEA meets AMAO 3 (ESEA section 3122(a)(3)(A)(iii)) based on either of the following:

· Whether the subgroup of English Learners has made adequate yearly progress (AYP) under ESEA section 1111(b)(2)(B); or
· If the State has received a waiver of making AYP determinations, whether the subgroup of English Learners has met or exceeded each of the following:
· Its AMOs in reading/language arts and mathematics.

· 95 percent participation on the State’s assessments in reading/language arts and mathematics.
· The State’s goal or annual targets for graduation rate if the LEA includes one or more high schools.

	CDE received approval from the USDE to calculate AMAO III using the following criteria:

· Academic Growth to Standard in reading, writing and mathematics.

· 95 percent participation on the State’s assessments in reading, writing and mathematics.
· The State’s goal or annual targets for graduation rate if the LEA includes one or more high schools.
Please see approval letter dated May 3, 2012 (http://www.cde.state.co.us/fedprograms/tiii/amaos) (valid as of 9.10.13).  

	Subgroup Accountability

	3. What subgroups, including any combined subgroups, as applicable, does the State use for accountability purposes, including measuring performance against AMOs, identifying priority, focus, and reward schools, and differentiating among other Title I schools?  If using one or more combined subgroups, the State should identify what students comprise each combined subgroup.

	For state accountability, CDE includes the Academic Growth to Standard for: minority, economically disadvantaged, English language learners, students with disabilities, and students needing to catch-up. For graduation rate, state accountability includes the rates for minority, economically disadvantaged, English language learners and students with disabilities.

The minority group consists of all non-white students.

For identifying priority schools, beyond the state accountability criteria, CDE reviews the overall achievement of the school in reading and math.

For identifying focus schools, beyond the state accountability criteria, CDE includes the achievement of minority, economically disadvantaged, English language learners and students with disabilities.

For identifying reward schools CDE uses the achievement of minority, economically disadvantaged, English language learners and students with disabilities.

For differentiating among other Title I schools, CDE disaggregates achievement data by minority, economically disadvantaged, English language learners and students with disabilities. 

For public reporting purposes, CDE reports achievement and growth by district, school, grade, minority, individual race/ethnicity, gender, English language proficiency, migrant, students with disabilities, gifted and talented, economically disadvantaged, and homeless.  

	State Accountability System Includes All Schools and Districts

	4. What is the State’s definition of a local educational agency (LEA)?


	An administrative unit at the local level which exists primarily to operate schools or to contract for educational services. These units may or may not be co-extensive with county, city, or town boundaries. For accountability purposes, LEAs include school districts, Boards of Cooperative Educational Services that run schools, and the Charter School Institute. 

	5. What is the State’s definition of a public school?  Please provide definitions for elementary school, middle school, and secondary school, as applicable.


	A Colorado public school is an institution that receives the majority of its funding from moneys raised by a general state, county, or district tax and whose property is operated by a political subdivision of the state and:

· Is an autonomous entity of a preschool through grade – 12 District, the Charter School Institute or Boards of Cooperative Educational Services (BOCES,)

· Has its own administrator who is not under the supervision of an administrator of another public school,

· Has a budget separate from any other public school,

· Provides a complete instructional program that allows students to proceed to the next grade level or to graduate.

· Has one or more teachers if any grade between K and 12 is being served.  
For accountability purposes, elementary schools include schools with grades up through 6th. Middle schools are defined as schools with grades 6, 6-7, 6-8, 6-9, 7-8, 7-9, 7, 8, or 8-9. High schools are defined as schools with grades 9-12. 

Secondary schools are defined as schools with middle and high grade spans. Elementary only schools are not counted as secondary schools, but all others are considered secondary schools, for federal designations. 

	6. How does the State define a small school? 


	Colorado calculates a School Performance Framework rating for all schools.  In the event that a school does not meet the minimum N for the “all students” group, the State aggregates three years of data and bases a School Performance Rating on the aggregated data.  

	7. How does the State include small schools in its accountability system?


	State accountability increases the inclusion of small schools by calculating a 3-year School Performance Framework, as well as a 1-year framework. The 3-year framework aggregates the results from the most recent 3 years, in order to increase the N size of the population.  Some small schools may not meet the minimum N for publicly reported data on the basis of a single year for some performance indicator metrics, but a report aggregating across three years of data increases the N count. Only one of the two sets of results (1-year or 3-year) will be the official plan type assignment for the school: 
· the one under which the school has ratings on a higher number of the performance indicators, or, 
· if it has ratings for an equal number of indicators, the one under which it received a higher total number of points and plan assignment. 


	8. How does the State define a new school? 


	New schools are defined, for accountability purposes, as schools that are opening in the current school year. For example, preliminary accountability results were released in August of 2012. Schools that were opening for the first time in 2012-13 are considered new schools, in terms of accountability. Districts provide an accreditation rating for these schools; CDE will provide a performance framework for them in August of 2013.

Schools that were opened for the first year in 2011-12 received a 1-year School Performance Framework in August 2012 from CDE.

Guidance around requesting a new school code can be found here: https://cdeapps.cde.state.co.us/DefinitionofaColoradoPublicSchool.doc (valid as of 9.10.13)

	9. How does the State include new schools, schools that split or merge grades (e.g., because of overpopulation or court rulings), and schools that otherwise change configuration in its accountability system?


	New schools are included in the accountability system as mentioned above.

Schools that split or merge grade levels may or may not receive a new school code. Only if they receive a new school code will they be considered a “new school”.  Guidance around when schools that change grade levels or merge receive new school codes can be found here: https://cdeapps.cde.state.co.us/ade_news.htm#definition (valid as of 9.10.13)

	10. How does the State include schools that have no grades assessed (e.g., K-2 schools) in its accountability system?


	In Colorado, districts are responsible for accrediting their schools. The state provides a school performance framework for schools with a plan type assignment, but districts must still accredit their schools using criteria at least as rigorous as the State’s. For schools in which the state does not have any assessment, growth, graduation rate, dropout rate, or ACT data, the district’s accreditation rating for the school is used as the state accountability rating. Districts will use a “Performance,” “Improvement,” “Priority Improvement,” or “Turnaround” rating to report to the state. The state uses the district’s rating for State accountability purposes.

	11. How does the State include alternative schools in its accountability system?  Consistent with State law, alternative schools include, but are not limited to:
· State schools for deaf and blind,
· Juvenile institutions,
· Alternative high schools, and
· Alternative schools for special education students.
If the State includes categories of alternative schools in its accountability system in different ways, please provide a separate explanation for each category of school. 
	Colorado defines Alternative Education Campuses (AECs) as schools with at least 95% high-risk student population (http://www.cde.state.co.us/Accountability/StateAccountabilityAECs.asp) (valid as of 9.10.13). For schools that meet this definition and are approved by the State Board of Education, we use the Alternative Education Campus School Performance Frameworks to assign plan types. This framework includes four indicators: Academic Achievement, Academic Growth, Student Engagement, and Postsecondary Workforce Readiness. For all AECs, a rating of “AEC: Performance”, “AEC: Improvement”, “AEC: Priority Improvement”, or “AEC: Turnaround” will be assigned. Interventions associated with “AEC: Priority Improvement” match those for “Priority Improvement”; interventions for “AEC: Turnaround” match those for “Turnaround.”

A detailed explanation of the AEC framework can be found at the link above. 

	12. How does the State include charter schools, including charter schools that are part of an LEA and charter schools that are their own LEA, in its accountability system?
	Charter schools are included in the exact same way as all other public schools. Colorado has charter schools that are part of LEAs, as well as charter schools that are authorized by the state Charter School Institute. Schools that are part of the Charter School Institute are treated as schools and receive School Performance Framework plan type assignments. There are no differences in accountability for charter schools. 

	State Accountability System Includes All Students

	13. What are the State’s policies and procedures to ensure that all students are included in its assessment and accountability systems?


	Per Colorado law [22-7-409(1.2)(d)(I)(A)], as part of the school and district accountability system, every student enrolled in a public school is required to take the Transitional Colorado Assessment Program (TCAP) or the Colorado Alternate Assessment (CoAlt).

The participation rate calculations are used to ensure that all students (at least 95%) are included in the state assessment system as well. If the district/school misses the 95% participation rate in 2 or more content areas, then the overall accountability rating is dropped one level.

The inclusion of all students in the state assessment system is emphasized throughout all training materials, including in the procedures manual (http://www.cde.state.co.us/assessment/documents/training/2012-2013_Procedures_Manual.pdf): 

Section 11: Eligibility for Assessments and Accommodations 
11.1 All Public School Students in Colorado Must Test 
All public school students enrolled in a Colorado school in the grades tested must be accounted for in the Transitional Colorado Assessment Program (TCAP). This means that every student, regardless of language background or ability must be provided the opportunity to demonstrate their content knowledge on the TCAP or the CoAlt. 

“Every student enrolled in a public school shall be required to take the (state) assessments (in the content areas and grades administered).” - Colorado Revised Statutes [22-7-409(1.2.a.1.d.I)]. 

One of the most important messages about TCAP administration procedures is this: 

“All means All” 
The participation rate calculations are used to ensure that all students (at least 95%) are included in the state assessment system as well. If the district/schools misses the 95% participation rate in 2 or more content areas, then the overall accountability rating is dropped one level. 

	
	11.2 Should a Student Take TCAP or CoAlt? 
All students, including students with Individualized Education Plans (IEPs), will participate in the state assessment system. Most students with disabilities will participate in the general TCAP. Some of those students may require accommodations to demonstrate their knowledge and skills. A very small number of students with significant cognitive disabilities may require the Colorado Alternate (CoAlt) assessment to demonstrate growth toward expanded benchmarks that are linked to the Colorado Model Content Standards. 
The IEP team, which must include the parents, will determine the best fit in terms of assessment program based on student need, taking into consideration the alignment between what the student is learning and content being assessed in the general TCAP. Per federal requirements, there must be evidence of alignment between a student’s educational plan and accommodations provided on any of the state assessments, as well as any determinations for students to participate in the CoAlt. Students must be provided the opportunity to participate in the assessment system with appropriate accommodations. 
It is not appropriate or ethical to give the CoAlt to students who do not qualify for the assessment.



	14. How does the State define “full academic year”?


	For state school accountability, “full academic year” is defined as students who have been enrolled in the school since October 1. For district accountability, “full academic year” is defined as students who were either:

· Continuously enrolled in the district (from the prior test administration) even if they transferred schools after October 1, or

· Not continuous in district (from the prior test administration) but enrolled in a district school on or before October 1.  

At the school level, it is only the October 1 enrollment date that is used for FAY definition.

For the district level, if a student has not been enrolled in the school before October 1, the FAY definition includes district enrollment from the test administration date in the previous spring.

	15. How does the State determine which students have attended the same public school and/or LEA for a full academic year?


	To determine which students have been enrolled since October 1, CDE uses the “Oct New to School” code and the “In District continuously enrolled 1 year” code which are used in student level data collections, starting with the Student October collection. This information can be updated on the state assessments, and is finalized with the Student Biographical Data collection in June. There are edit checks on these data fields which ensure accuracy of reporting. 

	16. To which accountability indicators does the State apply the definition of full academic year?  
	The “full academic year” definition is used for “Academic Achievement”, “Academic Growth” and “Academic Growth Gap” indicators. 

	17. What are the procedures the State uses to ensure that mobile students, including students who transfer within an LEA or between LEAs, are included at the appropriate level (school, LEA, and State) of the accountability system?


	Students who transfer within an LEA are included in the District Performance Framework, as long as they were enrolled in a district school. This ensures that even if students are moving between schools in a district, and not included in the School Performance Framework, they are included in district level accountability. If students move into a district after October 1, those students are included in state level analysis. CDE is carefully tracking the performance of students in the state through the strategic plan (http://www.cde.state.co.us/sites/default/files/documents/cdecomm/download/strategicplanospbsubmission.pdf) (valid as of 9.10.13). Students who experience mobility are included at the appropriate level (school, district or state) in Colorado’s accountability process. 

	18. Does the State include in accountability determinations the proficient and advanced scores of students with the most significant cognitive disabilities on assessments based on alternate academic achievement standards?  If so, does the State limit the number of those scores at the LEA and State levels, separately, so that the number of proficient and advanced scores included in the determinations does not exceed 1.0 percent of all students in the grades assessed?
	Yes, Colorado includes the results from the CoAlt (assessment for students with the most significant cognitive disabilities) in the Academic Achievement indicator of the performance frameworks. 

A cap of 1% CoAlt proficiency is included in the district performance frameworks. 

	19. If the State provides an alternate assessment based on modified academic achievement standards, does the State include in accountability determinations the proficient and advanced scores of students with disabilities who take that assessment?  If so, does the State limit the number of those scores at the LEA and State levels, separately, so that the number of proficient and advanced scores included in the determinations does not exceed 2.0 percent of all students in the grades assessed? 
	NA

	20. What is the State process if an LEA or the State exceeds either the 1.0 or 2.0 percent proficiency cap?


	CDE notifies the Accountability Contact, District Assessment Coordinator and the Special Education Director when districts exceed the 1% cap of proficient students on the alternate assessment. CDE believes this communication is key to ensuring appropriate assessment for all students. 

Additionally, the 1% cap impacts the District Performance Framework calculations, as a check on the percent of students taking the alternate assessment and scoring proficient. If districts exceed the 1% cap, those records that exceed the 1% cap are counted against the district in the participation calculations in the frameworks. 

Additionally, if districts do not meet the criteria for a waiver to the 1% proficiency cap, the scores will be randomly counted as non-proficient scores in the academic achievement indicator in the District Performance Frameworks.



	21. What are the State’s policies and procedures to ensure that students with disabilities and English Learners are provided appropriate accommodations?  In addition, please provide a link to a page on the SEA’s web site where the State’s accommodations manuals or test administration manuals may be found.

	Colorado law states that all students must be assessed. CDE policies and procedures ensure that students with disabilities and English Learners are assessed using the appropriate assessments and/or accommodations. Accommodations training and materials are provided annually.

The accommodation manual focused on students with documented needs, including students with disabilities can be found here: http://www.cde.state.co.us/assessment/coassess-accommodations (valid as of 9.10.13).
An accommodation manual focused on English Learners is available here: http://www.cde.state.co.us/assessment/coassess-accommodations (valid as of 9.10.13).  

Additionally, as part of the Title I and Title III onsite visits, CDE personnel conduct accommodations checks to ensure that accommodations are documented in educational plans for students with disabilities and English learners. It must be clearly documented that the student receives appropriate accommodations both during instruction and on assessments.

A parent brochure explaining accommodations is also available: http://www.cde.state.co.us/sites/default/files/documents/assessment/documents/parents/coalt_parent_brochure.pdf (valid as of 9.10.13).

	22. Does the State include, for up to two accountability determination cycles, the scores of former students with disabilities in making accountability determinations for the subgroup of students with disabilities?  If so, how?
	No

	23. Does the State count recently arrived English Learners as having participated in the State assessments for purposes of meeting the 95 percent participation requirement if they take (a) either an English language proficiency assessment or the State’s reading/language arts assessment; and (b) the State’s mathematics assessments?
	No-English proficient (NEP) or limited English proficient (LEP) students who have been in the U.S. for less than 12 months, receive a No Score on the reading assessment as a result of not being able to access the assessment due to language, and have an English language proficiency assessment score, will count as reading participants. Otherwise, if they do not have a valid score on the TCAP assessment (including in mathematics), they are not counted as participants.

	24. Does the State exempt a recently arrived English Learner from one administration of the State’s reading/language arts assessment?
	As cited previously, Colorado state law clearly requires all students to be assessed with the state assessment. Recently arrived English learners are not exempt from one administration of the State’s reading/language arts assessment.

	25. Does the State exclude from accountability determinations the scores of recently arrived English Learners on the mathematics assessment, the reading/language arts assessment (if administered to these students), or both, even if these students have been enrolled in the same school or LEA for a full academic year? 
	No. Recently arrived English learners are only excluded from proficiency calculations if the student does not meet the definition of “full academic year.”


	26. Does the State include, for up to two accountability determination cycles, the scores of former English Learners in making accountability determinations for the subgroup of English Learners?  If so, how?
	Student coded as non-English proficient (NEP), limited English proficient (LEP) and fluent English proficient (FEP) are included in the English Learner disaggregated group.

FEP status contains Monitor 1 and 2 students, as well as exited ELL students.  We track that difference in the data point of ESL/Bilingual Program.  When a student has a Language Proficiency of FEP, the logic in the data only allows students to be coded in the ESL/Bilingual field as a 2 – Monitor 1, a 3 – monitor year 2 or a 4 – exit.

Note: Colorado law requires Districts to monitor ELLs for two years before exiting.  This is different from Federal policy that exits, then monitors for two years.

In Colorado FEP M1 and FEP M2 students are not former ELLs. FEP Exit ELL students are considered former ELLs. 

	27. What are the State’s criteria for exiting students from the English Learner subgroup?


	The process to be exited from English Language Learner status will continue to be that students must be proficient in all modalities of English, including, Reading, Writing, Listening, and Speaking. This was measured annually by the Colorado English Language Assessment for students that are attending school in Colorado during the annual assessment window. Starting in 2013, it will be measured using the new state English Language Proficiency (ELP) assessment, the WIDA ACCESS; previous measures will be used until new guidance is provided. The CDE Office of Student Assessment, with input from Colorado stakeholders, will define Colorado specific proficiency cut scores and complete a standards setting for the WIDA ACCESS.  Furthermore, academic achievement at the same grade level as the students’ native English speaking peers is and will continue to be required for students to be exited from a language instruction educational program. Grade level academic achievement is now measured annually by the Transitional Colorado Assessment Program (TCAP) for grades 3-10 (a comparable assessment to CSAP). The CDE Office of Language, Culture and Equity Guidebook, which provides explicit guidance on exiting English Language Learners, will be updated to reflect the new Colorado assessment. In addition, Colorado will continue to provide a list of alternate objective standards to exit students, should the state’s mandated ELP and/or academic assessment score(s) not be available.

The State of Colorado holds English Language Learners to the highest of standards including English proficiency and grade level academic achievement, as required by the United State Office of Civil Rights. Colorado has and will continue to base its exit criteria on existing OCR laws, regulations and policy documents including the following: 

	
	· Memoranda on Schools' Obligations Toward National Origin Minority Students who are Limited-English Proficient (LEP) http://www2.ed.gov/about/offices/list/ocr/docs/laumemos.html
· Policy Update on Schools' Obligations Toward National Origin Minority Students With Limited English Proficiency (LEP students)
http://www2.ed.gov/about/offices/list/ocr/docs/lau1991.html (September 27, 1991) (See Exit Criteria for Language Minority LEP Students).
· Office for Civil Rights Policy Regarding the Treatment of National Origin Minority Students Who are Limited English Proficient

http://www2.ed.gov/about/offices/list/ocr/docs/lau1990_and_1985.html

(April 6, 1990, transmitting and reissuing December 3, 1985 Title VI Language Minority Compliance Procedures)

· Identification of Discrimination and Denial of Services on the Basis of National Origin

http://www2.ed.gov/about/offices/list/ocr/docs/nationaloriginmemo.html (July 10, 1970)


	Assessments

	28. Which assessments, including alternate assessments, is the SEA using for reporting achievement under ESEA section 1111(h)(1)(C)(i) (i.e., reading/language arts, mathematics, and science assessments)?  

	For 2012-13, CDE reports achievement on the TCAP Reading, Writing, Math (grades 3-10) and Science (grades 5, 8, and 10), including the Spanish Lectura and Escritura (in grades 3 and 4).  Additionally, the CoAlt Reading, Writing, Math (grades 3-10) and Science (grades 5, 8 and 10) assessments are used as well. 

	29. What additional assessments, if any, does the State include in its accountability system and for what purpose is each assessment included?

	The Colorado ACT, which is given to all 11th graders in the state, is included as a measure of postsecondary workforce readiness.

The English language proficiency assessment (formerly CELApro, and starting in 2013, ACCESS) is used to measure growth in English language proficiency.




	Statistical Reliability and Protection of Students’ Privacy

	30. What is the State’s minimum “n-size” for determining each of the following?

· Participation rate 

· Performance against AMOs

· Graduation rate

· Other (as applicable, please specify use)
	Participation rate= 20
Academic Achievement= 16

Academic Growth and Academic Growth Gaps=20

Graduation and dropout rate=16

ACT=16

	31. What is the State’s minimum “n-size” for protecting students’ privacy when reporting?


	16

	32. What confidence intervals, if any, does the State use in its accountability system to ensure the statistical reliability of school classifications, and for which calculations are these confidence intervals applied?


	None are used

	33. Does the State base accountability determinations on multiple years of data?  If so, which years, and how, if at all, are the years weighted?


	Yes. The state runs accountability determinations based on both one year and three years of data. Only one of the two sets of results (1-year or 3-year) will be the official plan type assignment for the school: 
· the one under which the school has ratings on a higher number of the performance indicators, or, 
· if it has ratings for an equal number of indicators, the one under which it received a higher total number of points and plan assignment. 
Additionally, for graduation rate on the one-year frameworks, we use the best of the 4-year rate, the 5-year rate, the 6-year rate, or the 7-year rate. For the three-year frameworks we will use the aggregated 4-year rates, 5-year rates, 6-year rates and 7-year rates.



	Other Academic Indicators

	34. What are the other academic indicators for elementary and middle schools that the State uses for annual reporting?  What are the State’s goal and/or annual targets for these indicators?


	The other academic indicator at the elementary and middle schools is the percent of students scoring advanced. The state’s annual target is 1.33% and increases to 1.5% in 2014.


	Graduation Rate

	35. What are the State’s graduation rate goal and annual graduation rate targets?  

Please provide a table with State-level goal and annual targets for all students and by subgroup beginning with the 2012–2013 school year.
If graduation rate annual targets vary by school, provide a link to the page on the SEA’s web site where the LEA and school targets are available.


	The state’s graduation rate goal and target is 80%. Graduation rates are assigned points in the frameworks based on the following rubric:

Exceeds -graduation rate =>90%
Meets - graduation rate =>80%
Approaching-  graduation rate =>65%
Does Not Meet-  graduation rate < 65%
The same rubric is used for all districts, schools and disaggregated groups. 

	36. If the State has received a timeline extension and is not using a four-year adjusted cohort graduation rate for accountability determinations, please specify what rate the State is using and when the State will begin using a four-year adjusted cohort rate.

	NA

	37. What, if any, extended-year graduation rate(s) does the State use?  How does the State use its extended-year graduation rate(s) in its accountability system?


	Colorado uses the 4, 5, 6 and 7 year graduation rates in state accountability. For the 2013 one-year frameworks, we will use the best of the 2012 4-year rate, the 2011 5-year rate, the 2010 6-year rate, or the 2009 7-year rate. For the three year frameworks we will use the best of the aggregated 4-year rates (2009-2012), 5-year rates (2011-2009), 6-year rates (2010, 2009) or 7-year rate (2009).

The highest rate of the above is used for assigning points to the accountability framework for the school/district overall, as well as for the disaggregated groups.



	Participation Rate
	

	38. How does the State calculate participation rates?


	Students without valid scores without a valid reason for exemption are counted as non-participants in calculating the participation rate. Students who are coded as: unable to test due to language, parental refusal, test not completed, extreme frustration, non-approved accommodation/modification, misadministration, and district ed. services are counted as non-participants. 

A detailed account of the 2012 calculations can be found here: http://www.cde.state.co.us/accountability/Downloads/SPFDPFTechnicalWriteup_08112.pdf .

The same test invalidation and calculation rules apply on the alternate as they do on the regular assessment.

	39. How does the State use participation rates within its differentiated accountability system (i.e., index)?


	If a school or district does not make the 95% participation rate in 2 or more content areas (including ACT), the overall rating of the school/district is dropped one level.


	School Level AMOs- Percent of Students Scoring Proficient or Advanced on TCAP and CoAlt

	content
	level
	2011-12 (meets      cut-point)
	2012-13
	2013-14
	2014-15
	2015-16 (exceeds cut-point)
	

	Reading
	elementary
	71.6
	75.975
	80.35
	84.725
	89.1
	

	
	middle
	71.4
	75.6
	79.8
	84
	88.2
	

	
	high
	73.3
	76.775
	80.25
	83.725
	87.2
	

	Writing
	elementary
	53.5
	59.325
	65.15
	70.975
	76.8
	

	
	middle
	57.8
	63.275
	68.75
	74.225
	79.7
	

	
	high
	50
	55.55
	61.1
	66.65
	72.2
	

	Math
	elementary
	70.9
	75.5
	80.1
	84.7
	89.3
	

	
	middle
	52.5
	58.125
	63.75
	69.375
	75
	

	
	high
	33.5
	38.825
	44.15
	49.475
	54.8
	

	Science
	elementary
	47.5
	54.625
	61.75
	68.875
	76
	

	
	middle
	48
	54.775
	61.55
	68.325
	75.1
	

	
	high
	50
	55.6
	61.2
	66.8
	72.4
	

	
	
	
	
	
	
	
	


	
	
	
	
	
	
	
	

	District Level AMOs- Percent of Students Scoring Proficient or Advanced on TCAP and CoAlt

	content
	level
	2011-12 (meets      cut-point)
	2012-13
	2013-14
	2014-15
	2015-16 (exceeds cut-point)
	

	Reading
	elementary
	71.5
	74.7
	77.9
	81.2
	84.4
	

	
	middle
	70.5
	73.8
	77.1
	80.3
	83.6
	

	
	high
	71.5
	74.8
	78.2
	81.5
	84.8
	

	Writing
	elementary
	54.7
	58.5
	62.2
	65.9
	69.7
	

	
	middle
	56.5
	60.4
	64.4
	68.3
	72.3
	

	
	high
	48.6
	53.4
	58.1
	62.9
	67.6
	

	Math
	elementary
	70.5
	74
	77.6
	81.1
	84.6
	

	
	middle
	50
	54.7
	59.4
	64.1
	68.8
	

	
	high
	32.2
	37.2
	42.3
	47.1
	52.1
	

	Science
	elementary
	48
	53.4
	58.9
	64.3
	69.7
	

	
	middle
	45.6
	51.5
	57.4
	63.2
	69.1
	

	
	high
	48.9
	54.3
	59.7
	65
	70.4
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