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Data Dictionary

Column Name

Definition

SchoolYear School year that the data are from

EducationAgencyType |ldentifies whether aggregation is at the state, district, or school level
Subject Assessment Subject

ReportGroup Demographic

ReportSubgroup Sub Demaographic Category

OAAPStudentCount QOAAP Student Count (Alternate Assessment)

TotalStudentsTested

Overall Student Count

OAAPPercentage

OAAP Student Count / Overall Student Count










Criteria for Alternate Assessment
Participation






1.1.2 Course Objectives

Participants in this course will learn about:
* The purpose of an alternate assessment system.

* Which students should be assessed through the Oklahoma Alternate
Assessment Program (OAAP).

* The questions in the Criteria Checklist for Assessing Students with
Disabilities on Alternate Assessments

* Oklahoma’s definition of a Student with a Significant Cognitive
Disability (SWSCD) when making assessment decisions.






1.1.4 Pre-Test

A student who does fine in core subjects but is unable to read can participate in the OAAP. Tor F

2. Astudent’s ability to score proficient on a general assessment should be a factor when the |IEP team is
determining the appropriate assessment. T or F

3.  Astudent must have BOTH significant intellectual disabilities AND significant adaptive behavior deficits to
meet eligibility for the OAAP. T or F

4. A student participating in the OAAP requires intensive and extensive direct instruction in multiple
settings to acquire, maintain, generalize and demonstrate knowledge of skills. Tor F

5. The IEP of a student participating in the OAAP does not have to contain short term
benchmarks/objectives in addition to annual goals. T or F

6. Extensive family/community supports will be a lifelong requirement for students participating in the
OAAP regardless of modifications, accommodations or adaptations implemented in the student’s
program.

7.  Students must be categorized as Intellectually Disabled in order to take an alternate assessment. Tor F
8.  Students can participate in a general education classroom and also take an alternate assessment. TorF






2.1.1 —What is an alternate assessment?

Alternate assessments are assessments used to evaluate the
performance of students who are unable to participate in general state
assessments even with accommodations. They are aligned to grade-

level content, but define proficiency through alternate achievement
standards.



2.1.2 — Purpose of an Alternate Assessment

Alternate assessments are used for many reasons. For instance, they
are used to inform classroom instruction and for federal and state
accountability systems. Alternate assessments should only be given to
students with the most significant cognitive disabilities. They are given
instead of the general assessment with or without accommodations
when deemed appropriate by the |IEP team and if students meet the
participation criteria. Alternate assessments provide an avenue for
students with the most significant cognitive disabilities to be included
in educational accountability systems.
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2.1.5

1. Alternate assessments are given instead of the general assessment
with or without accommodations when deemed appropriate by the
IEP team and if students meet the participation criteria. T or F

2. Alternate assessments are used to place students with disabilities in
special education. TorF

3. The DLM alternate assessment system is available under the
umbrella of the OAAP. Tor F

4. Alternate assessments are aligned to grade-level content, but
define proficiency through alternate achievement standards. Tor F
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3.1.1 — IEP team decision

The IEP team must determine which type of assessment is the most
appropriate for the student. This decision must be made on an annual
basis and students must meet the participation criteria in the Criteria
Checklist for Assessing Students with Disabilities on Alternate
Assessments before participating in the alternate assessment.
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4.1.1 — High Expectations

It’s important to remember that students with significant cognitive
disabilities are able to learn academic content just as other students
do. However, they may learn at a much slower pace and may require
some form of assistive technology to participate in choice making and
communicate with others. Let’s take a look at how Isabelle participates
in choice making in this video provided by the Dynamic Learning Maps
Alternate Assessment System.
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4.1.2 — Part of the Participation Criteria



4.1.3 — Oklahoma’s definition of a Student
with a Significant Cognitive Disability

* Limited conceptual skills, written language skills, and understanding of
numerical concepts such as quantity, time, and money.

* Vocabulary and grammar are quite limited and augmentative
communication devices are often necessary to communicate with others.

* Focus on present, everyday events and rarely attempt to analyze or expand
on new ideas and concepts through spoken language.

* Skill acquisition and generalization in all areas requires intensive direct
instruction and repetition across multiple settings.

* Require extensive support for all activities of daily living including meal
preparation, dressing, grooming, and personal hygiene.

* Personal safety is dependent upon constant supervision and will be a
concern throughout their lifetime.
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4.1.5

1. The IEP team must decide if an alternate assessment is appropriate for
the student at least once between the grades of K-12. TorF

2. A student has to meet the definition of a Student with
Significant Cognitive Disability in order to be assessed with the alternate
assessment. TorF

3. Students must meet the participation criteria in the Criteria Checklist for
Assessing Students with Disabilities on Alternate Assessments before
participating in the alternate assessment. Tor F

4. Students may not take an alternate assessment if they are educated in a
general education classroom. T or F

5. Itis appropriate to have high expectations of students with significant
cognitive disabilities regarding academic content. Tor F
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5.1.1 — Question 1

Does the student have significant intellectual disabilities AND
significant adaptive behavior deficits?

This is a two part question and both parts must be answered “yes”
in order for a student to meet the participation criteria.

Current and comprehensive adaptive behavior data should be used
when making the assessment decision.

Adaptive behavior data should be available for all domains of the
Adaptive Behavior Scale in order to be considered comprehensive.
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5.1.2 — Question 2

Does the student’s IEP require alternate achievement standards in ALL
content areas?

* Must require alternate achievement standards in ALL content areas.
* Present Levels of Performance (PLOP) indicate severe/profound disability.

* Accommodations/Modifications and Related/Supplementary Services
indicate a severe disability and the need for intensive supports.

Let’s take a look at how Hunter participates in writing in this video provided
by the Dynamic Learning Maps Alternate Assessment System. Notice that
Hunter is notfperformirllf writing tasks as advanced as what his same age
peers are performing. However, he is participating in writing activities that
can easily be tied to his grade level content standards. It’s important to note
that due to the severity of Hunter’s disability, he requires this level of
support in all areas.
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5.1.3 — Question 3

Does the IEP team feel extensive family/community supports will be a
lifelong requirement, regardless of modifications, accommodations or
adaptations implemented in the student’s program?

* Significant adaptive behavior deficits are evident.

e Student will need various supports throughout their lives and will
most likely never be independent.

Let’s take a at Victoria’s life and the daily supports that are
necessary for her to function in the adult world.
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5.1.4 — Question 4

Does the student require intensive and extensive direct instruction in
multiple settings to acquire, maintain, generalize and demonstrate
knowledge of skills?

* Frequent repetition is necessary to learn new skills.

* Low intellectual functioning dictates the need for practice in multiple
settings to generalize knowledge.
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5.1.5 —Question 5

The decision to place the student on an alternate assessment is based
on the severity of the student’s disability and NOT on excessive
absences, language, social, cultural, or economic differences, OR
administration reasons such as the student is expected to perform
poorly on the regular assessment, the student displays disruptive
behaviors, or the student experiences emotional distress during
testing.

* The student’s ability to take the general assessment is NOT part of the
participation criteria and cannot influence the IEP teams’ decision
regarding assessment type.
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5.1.7 Post-Test

1.

2.

_;Iﬂ_\ stuFdent who does fine in core subjects but is unable to read can participate in the OAAP.
or

A student’s ability to score proficient on a general assessment should be a factor when the IEP
team is determining the appropriate assessment. T or F

A student must have BOTH significant intellectual disabilities AND significant adaptive behavior
deficits to meet eligibility for the OAAP. T or F

A student participating in the OAAP requires intensive and extensive direct instruction in
multiple settings to acquire, maintain, generalize and demonstrate knowledge of skills. T or F

The IEP of a student participating in the OAAP does not have to contain short term
benchmarks/objectives in addition to annual goals. T or F

Extensive family/community supports will be a lifelong requirement for students participating
in the OAAP regardless of moditications, accommodations or adaptations implemented in the
student’s program.

Students must be categorized as Inteilectually Disabled in order to take an alternate
assessment. TorF

Students can participate in a general education classroom and also take an alternate
assessment. TorF
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summary

Thank you for completing the Criteria for Alternate Assessment
Participation course. In this course, you learned about the purpose of
an alternate assessment, which students should be assessed through
the Oklahoma Alternate Assessment Program (OAAP), OAAP
participation criteria, and Oklahoma’s definition of significant cognitive
disability.
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