OKLAHOMA

2P €2







OKLAHOMA
C m C
OKLAHOMA ESSA
CONSOLIDATED STATE PLAN




4 | Oklahoma ESSA Consolidated State Plan



Revised State Template for the
Consolidated State Plan
The Elementary and Secondary Education Act of 1965, as
amended by the Every Student Succeeds Act

U.S. Department of Education
Issued: March 2017

OMB Number: 1810-0576
Expiration Date: September 30, 2017

Requirements | 5



6

Introduction

Section 8302 of the Elementary and Secondary Education Act of 1965 (ESEA), as amended by the Every
Student Succeeds Act (ESSA),' requires the Secretary to establish procedures and criteria under which,
after consultation with the Governor, a State educational agency (SEA) may submit a consolidated State
plan designed to simplify the application requirements and reduce burden for SEAs. ESEA section 8302
also requires the Secretary to establish the descriptions, information, assurances, and other material
required to be included in a consolidated State plan. Even though an SEA submits only the required
information in its consolidated State plan, an SEA must still meet all ESEA requirements for each
included program. In its consolidated State plan, each SEA may, but is not required to, include
supplemental information such as its overall vision for improving outcomes for all students and its efforts
to consult with and engage stakeholders when developing its consolidated State plan.

Completing and Submitting a Consolidated State Plan

Each SEA must address all of the requirements identified below for the programs that it chooses to
include in its consolidated State plan. An SEA must use this template or a format that includes the
required elements and that the State has developed working with the Council of Chief State School
Officers (CCSSO).

Each SEA must submit to the U.S. Department of Education (Department) its consolidated State plan by
one of the following two deadlines of the SEA’s choice:

e April 3,2017; or
e September 18, 2017.

Any plan that is received after April 3, but on or before September 18, 2017, will be considered to be
submitted on September 18, 2017. In order to ensure transparency consistent with ESEA section
1111(a)(5), the Department intends to post each State plan on the Department’s website.

Alternative Template
If an SEA does not use this template, it must:
1) Include the information on the Cover Sheet;
2) Include a table of contents or guide that clearly indicates where the SEA has addressed each
requirement in its consolidated State plan;
3) Indicate that the SEA worked through CCSSO in developing its own template; and
4) Include the required information regarding equitable access to, and participation in, the programs
included in its consolidated State plan as required by section 427 of the General Education
Provisions Act. See Appendix B.

Individual Program State Plan

An SEA may submit an individual program State plan that meets all applicable statutory and regulatory
requirements for any program that it chooses not to include in a consolidated State plan. If an SEA
intends to submit an individual program plan for any program, the SEA must submit the individual
program plan by one of the dates above, in concert with its consolidated State plan, if applicable.

Consultation
Under ESEA section 8540, each SEA must consult in a timely and meaningful manner with the Governor,
or appropriate officials from the Governor’s office, including during the development and prior to

! Unless otherwise indicated, citations to the ESEA refer to the ESEA, as amended by the ESSA.
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submission of its consolidated State plan to the Department. A Governor shall have 30 days prior to the
SEA submitting the consolidated State plan to the Secretary to sign the consolidated State plan. If the
Governor has not signed the plan within 30 days of delivery by the SEA, the SEA shall submit the plan to
the Department without such signature.

Assurances

In order to receive fiscal year (FY) 2017 ESEA funds on July 1, 2017, for the programs that may be
included in a consolidated State plan, and consistent with ESEA section 8302, each SEA must also submit
a comprehensive set of assurances to the Department at a date and time established by the Secretary. In
the near future, the Department will publish an information collection request that details these
assurances.

For Further Information: If you have any questions, please contact your Program Officer at
OSS.[State]@ed.gov (e.g., OSS.Alabama@ed.gov).

Requirements
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Cover Page

Contact Information and Signatures

SEA Contact (Name and Position):

Joy Hofmeister

Telephone:

(405) 521-4885

Mailing Address:

Oklahoma Department of Education
2500 N. Lincoln Blvd.
Oklahoma City, OK 73105

Email Address:

Joy.Hofmeister@sde.ok.gov

By signing this document, I assure that:

To the best of my knowledge and belief, all information and data included in this plan are true and correct.
The SEA will submit a comprehensive set of assurances at a date and time established by the Secretary,

including the assurances in ESEA section 8304.

Consistent with ESEA section 8302(b)(3), the SEA will meet the requirements of ESEA sections 1117
and 8501 regarding the participation of private school children and teachers.

Authorized SEA Representative (Printed Name)

Joy L. Hofmeister

Telephone:

(405) 521-4885

Signature of Authorized SEA Representative

Date:

9/15/2017

W (Pﬁnted Nan‘ﬂ'f

Mary Fallin

Date SEA provided plan to the
Governor under ESEA section 8540:

8/11/2017

Signature of Governor

Date:
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Programs Included in the Consolidated State Plan

Instructions: Indicate below by checking the appropriate box(es) which programs the SEA included in its
consolidated State plan. If an SEA elected not to include one or more of the programs below in its
consolidated State plan, but is eligible and wishes to receive funds under the program(s), it must submit
individual program plans for those programs that meet all statutory and regulatory requirements with its
consolidated State plan in a single submission.

Ierheck this box if the SEA has included all of the following programs in its consolidated State plan.

or

If all programs are not included, check each program listed below that the SEA includes in its
consolidated State plan:

U] Title I, Part A: Improving Basic Programs Operated by Local Educational Agencies
U Title I, Part C: Education of Migratory Children

U Title I, Part D: Prevention and Intervention Programs for Children and Youth Who Are Neglected,
Delinquent, or At-Risk

(] Title II, Part A: Supporting Effective Instruction
U] Title III, Part A: English Language Acquisition, Language Enhancement, and Academic Achievement

U] Title IV, Part A: Student Support and Academic Enrichment Grants

U] Title IV, Part B: 21st Century Community Learning Centers

U] Title V, Part B, Subpart 2: Rural and Low-Income School Program

[ Title VII, Subpart B of the McKinney-Vento Homeless Assistance Act: Education for Homeless
Children and Youth Program (McKinney-Vento Act)

Instructions

Each SEA must provide descriptions and other information that address each requirement listed below
for the programs included in its consolidated State plan. Consistent with ESEA section 8302, the
Secretary has determined that the following requirements are absolutely necessary for consideration of a
consolidated State plan. An SEA may add descriptions or other information, but may not omit any of the
required descriptions or information for each included program.

Requirements
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COVER SHEET FOR STATE PLAN ASSURANCES

Overview

Section 8304 of the Elementary and Secondary Education Act of 1965 (ESEA), as amended by the Every
Student Succeeds Act (ESSA),1 provides that each State educational agency (SEA) that submits a
consolidated State plan or individual program plan under the ESEA must have on file with the Secretary a
single set of assurances. Each SEA must submit to the Secretary a signed set of the enclosed

assurances no later than June 2, 2017, in order to receive Federal allocations for the following programs
for fiscal year 2017:

Title I, Part A: Improving Basic Programs Operated by Local Educational Agencies

Title I, Part C: Education of Migratory Children

Title I, Part D: Prevention and Intervention Programs for Children and Youth Who Are Neglected,
Delinquent, or At-Risk

Title II, Part A: Supporting Effective Instruction

Title III, Part A: English Language Acquisition, Language Enhancement, and Academic
Achievement

Title IV, Part A: Student Support and Academic Enrichment Grants

Title IV, Part B: 21st Century Community Learning Centers

Title V, Part B, Subpart 2: Rural and Low-Income School Program

Title VII, Subpart B of the McKinney-Vento Homeless Assistance Act: Education for Homeless
Children and Youths

Instructions

An authorized representative of the SEA must sign the enclosed assurances and the standard forms
attached in Appendix A, and demonstrate agreement by selecting the boxes provided, completing the
fields below, and providing a signature in the space provided.

An SEA must submit the signed Assurance Template by emailing it to its contact in the Office of State
Support at OSS.[State]@ed.gov (e.g., OSS.Nebraska@ed.gov) no later than June 2, 2017.

! Unless otherwise indicated, citations to the ESEA refer to the ESEA, as amended by the ESSA.
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Cover Page

Contact Information and Signatures

SEA Contact (Name and Position) Telephone

Joy Hofmeister (405) 521-4885

Mailing Address: Email Address:

2500 N. Lincoln Blvd. joy.hofmeister@sde.ok.gov
Oklahoma City, OK 73105

By signing this document, the SEA, through its authorized representative, agrees to the enclosed and
attached assurances and certifications.

Authorized SEA Representative (Printed Name) Telephone:

Joy Hofmeister (405) 521-4885

Signature of Authorized SEA Representative Date:
06/01/2017

(7
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Identify the Federal programs for which the SEA is applying for funds for fiscal year 2017

M Title I, Part A: Improving Basic Programs Operated by Local Educational Agencies

W Title I, Part C: Education of Migratory Children

M Title I, Part D: Prevention and Intervention Programs for Children and Youth Who Are Neglected, Delinquent,
or At-Risk

M Title II, Part A: Supporting Effective Instruction

W Title 111, Part A: English Language Acquisition, Language Enhancement, and Academic Achievement

M Title IV, Part A: Student Support and Academic Enrichment Grants

M Title IV, Part B: 21st Century Community Learning Centers

M Title V, Part B, Subpart 2: Rural and Low-Income School Program

M Title VII, Subpart B of the McKinney-Vento Homeless Assistance Act: Education for Homeless Children and
Youths

ESEA section 8304 assurances

For each program that an SEA includes in a consolidated State plan® or for which the SEA submits an individual

program plan, the SEA assures that—

¥ Each program will be administered in accordance with all applicable statutes, regulations, program plans, and
applications;

¥ The control of funds provided under each program and title to property acquired with program funds will be in a
public agency, an eligible private agency, institution, or organization, or an Indian Tribe, if the law authorizing
the program provides for assistance to those entities; and

¥ The public agency, eligible private agency, institution, or organization, or Indian Tribe will administer those
funds and property to the extent required by the authorizing law;

¥ The SEA will adopt and use proper methods of administering each such program, including—
1) The enforcement of any obligations imposed by law on agencies, institutions, organizations, and other
recipients responsible for carrying out each program;
2) The correction of deficiencies in program operations that are identified through audits, monitoring, or
evaluation; and
3) The adoption of written procedures for the receipt and resolution of complaints alleging violations of law in
the administration of the programs;

M The SEA will cooperate in carrying out any evaluation of each program conducted by or for the Secretary or
other Federal officials;

M The SEA will use such fiscal control and fund accounting procedures as will ensure proper disbursement of, and
accounting for, Federal funds paid to the State under each program;

2 Under ESEA section 8302, an SEA may include the following ESEA programs in a consolidated State plan: Title I, Part A;
Title I, Part C; Title I, Part D; Title I, Part A; Title 111, Part A: Title IV, Part A; Title IV, Part B; Title V, Part B, Subpart 2:
Rural and Low-Income School Program. Additionally, under the authority in ESEA section 8302(a)(1)(B), the Secretary has
designated Title VII, Subpart B of the McKinney-Vento Homeless Assistance Act: Education for Homeless Children and
Youths as a program that may be included in a consolidated State plan.

Oklahoma ESSA Consolidated State Plan




# The SEA will—
1) Make reports to the Secretary as may be necessary to enable the Secretary to perform the Secretary’s duties
under each program; and
2) Maintain such records, provide such information to the Secretary, and afford such access to the records as
the Secretary may find necessary to carry out the Secretary’s duties; and

M Before the consolidated State plan or an individual program plan was submitted to the Secretary (or will be
submitted, should the State submit by September 18, 2017), the State afforded a reasonable opportunity for
public comment on the plan and considered such comment.

Other Assurances

W The SEA assures that each such program will be administered in accordance with all applicable consultation
requirements, including the State plan public posting requirements in ESEA section 1111(a)(8); and the State
plan consultation requirements in ESEA sections 1111(a)(1)(A) for Title I, Part A; 1304(c)(3) for Title I, Part
C; 2101(d)(3) for Title 11, Part A; 3113(b)(2) and (b)(3)(G) for Title III, Part A; and 4203(a)(12)(A) for Title
1V, Part B.

¥ Consistent with ESEA section 8532, the SEA certifies that it will establish and implement a statewide policy
requiring that a student attending a persistently dangerous public elementary school or secondary school,
including a public charter school, as determined by the State in consultation with a representative sample of
local educational agencies, or who becomes a victim of a violent criminal offense, as determined by State law,
while in or on the grounds of a public elementary school or secondary school that the student attends, be
allowed to attend a safe public elementary school or secondary school within the local educational agency,
including a public charter school.

i By submitting a State plan, consistent with 34 C.F.R. 76.104, the SEA certifies that:

1) The SEA is eligible to submit the consolidated State plan or individual program plan.

2) The SEA has authority under State law to perform the functions of the State under the program(s).

3) The SEA legally may carry out each provision of the plan.

4) All provisions of the plan are consistent with State law.

5) A State officer, specified by title in the certification, has authority under State law to receive, hold, and
disburse Federal funds made available under the plan.

6) The State officer who submits the plan, specified by title in the certification, has authority to submit the
plan.

7) The SEA has adopted or otherwise formally approved the plan.

8) The plan is the basis for State operation and administration of all the programs included in the plan.

M The SEA certifies and assures compliance with the following enclosed forms:
1) Assurances for Non-Construction Programs (SF 424B Form).
2) Disclosure of Lobbying Activities (SF LLL).
3) Certification Regarding Lobbying (ED 80-0013 Form).

Requirements
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ABCTE American Board for the Certification of Teacher Excellence
AP Advanced Placement
APR Annual Performance Reporting
CACFP Child and Adult Care Food Programs
CARTT Comprehensive Academic Resource and Training Toolkit
CCLC (21st) Century Community Learning Center
CCRA College- and Career-Readiness Assessment
CCSSO Council of Chief State School Officers
CEP Community Eligibility Provision
CFR Code of Federal Regulations
CSl Comprehensive Support and Improvement
CSPR Consolidated State Performance Report
DLM Dynamic Learning Maps
EL English Learners
ELA English Language Arts
ELAP English Language Academic Plan
ELD English Language Development
ELP English Language Proficiency
ELPA English Learner Proficiency Assessment

ESEA Elementary and Secondary Education Act
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Human Resources Research Organization
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18 | Oklahoma ESSA Consolidated State Plan



MEP
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NAEP
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NIC
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OAS

OER

OGET

OKDHS

OPTE
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OSDE

Migrant Education Program

Migrant Reading Achievement: Comprehensive Online Reading Education

Multitier System of Support

National Assessment of Educational Progress
National Governors’ Association

Network Improvement Community

National Institute for Early Education Research
National Institute for School Leadership

No Measurable Academic Response

New Skills for Youth initiative

Network for Transforming Educator Preparation
Oklahoma Administrative Code

Oklahoma Academic Standards

Open Education Resources

Oklahoma General Education Test

Oklahoma Department of Human Services
Oklahoma Professional Teacher Examination
Oklahoma Subject Area Test

Oklahoma State Board of Education

Oklahoma State Department of Education
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PD

PFS

PKST

PL Focus

Project ENGAGE

RAO

RSA

SEA

SFSP

SIG

SNAP

SPDG

SREB

SSAE

SSDP

Oklahoma State Department of Health
Oklahoma School Testing Program

Oklahoma Tiered Intervention System of Support
Parental Advisory Council

Priority Academic Student Skills

Professional Development

Priority for Services

Pre-K Screening Tool

Professional Learning Focus

Equipping a New Generation for Academic Growth & Excellence
Regional Accreditation Officer

Reading Sufficiency Act

State Educational Agency

Summer Food Service Program

School Improvement Grant

Supplemental Nutrition Assistance Program
State Personnel Development Grant

Southern Regional Education Board

Student Support and Academic Enrichment

State Service Delivery Plan

20| Oklahoma ESSA Consolidated State Plan



SSIP
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TSI
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USDE
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WIOA

YPQA

YPQGI

State Systemic Improvement Plan

Science Technology Engineering Mathematics Computer Science
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Targeted Support and Improvement

U.S. Department of Agriculture

United States Department of Education
WIDA-ACCESS Placement Test

World-Class Instructional Design and Assessment
Workforce Innovation Opportunity Act
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Introduction

Through the Every Student Succeeds Act
(ESSA), the Oklahoma State Department of
Education (OSDE) has reaffirmed its focus on
academic success, exceptional educators and
community engagement — but it also provides
an opportunity to spotlight the OSDE’s
commitment to an individualized approach

in three areas: student learning, professional
development for educators and school support.

Oklahoma is known for a pioneering, can-
do spirit. That resolve is reflected in how the
OSDE fulfills its mission of readying students
for future success in college, career and life.
There is no one-size-fits-all prescription for
educating a child. While every student can
learn, it is also true that every student brings
his or her own unique strengths, needs,
perspective, passions and aspirations to the
classroom. Under State Superintendent of
Public Instruction Joy Hofmeister, the OSDE
recognizes that every child, teacher and
individual school can be successful if provided
the appropriate resources and vision.

Strong collaboration and consultation
strategies are critical for a pathway to success.
No one has a monopoly on good ideas,

and in the creation of multiple drafts of the
Oklahoma ESSA Consolidated State Plan, the
OSDE sought — and will continue to seek —
feedback from a diverse array of education
stakeholders. The OSDE understands that
effective coordination must span many arenas
to ensure a robust, high-performing public
education system.

This work comes in the midst of very
challenging times, with Oklahoma’s public
schools battered by a historic teacher shortage
and great fiscal uncertainty. The state’s funding
per pupil has dropped by 24.2% since 2008."
These cuts have resulted in the largest negative
percentage change in the country, according
to the Center on Budget and Policy Priorities.
However, numerous glimmers of promise

are also evident. Oklahoma students have
seen recent increases in reading and science
proficiency via the National Assessment of
Educational Progress (NAEP), also known

as the nation’s report card. The state’s average
ACT exam score of 19.4 is noteworthy,
considering that the state increased its
participation by 29% in 2017, the largest gain
in test-takers in the nation. Nearly 16,500
Oklahoma students took Advanced Placement
(AP) tests in 2016, a 3.5% jump over the
previous year.

On a more fundamental level, education
and how to better it have taken center
stage in a statewide conversation.
Education’s many stakeholders -
essentially, everyone interested in
Oklahoma’s growth and prosperity — are
engaged in a far-reaching dialogue.

The OSDE 8-Year Strategic Plan, called
Oklahoma Edge, is built on four key pillars
with supporting strategies encompassing the
long-term goals and initiatives outlined in
the ESSA Consolidated State Plan. Included
in this overarching plan are four traits to
which the OSDE is committed for the sake of
ensuring equity for all students.

1 Michael Leachman et al., “Most States Have Cut School Funding, and Some Continue Cutting, Center on Budget and Policy Priorities,” Jan.
25, 2016, https://www.cbpp.org/research/state-budget-and-tax/most-states-have-cut-school-funding-and-some-continue-cutting.
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The ESSA Consolidated State Plan is a reflection
of the OSDE 8-Year Strategic Plan, which

is designed as a framework for decision-
making within the department as well as

with its partners in the field. As a result, the
agency’s mission and efforts will become
increasingly clear and transparent, and trust
among Oklahoma’s education stakeholders will
strengthen as all parties work toward a strong
and equitable public education system.

The ultimate goal is as simple as it is critical:
Every child deserves and must have the
opportunity for a strong, competitive education
that can lead to a productive and fulfilling life.

The OSDE 8-Year Strategic Plan follows:

PILLAR1

Achieve academic success.

To ensure a high-quality public education,

the OSDE will close the opportunity and
achievement gap for each student in Oklahoma.

STRATEGY 1.1

Focus on early childhood education.

STRATEGY 1.2

Ensure effective implementation of the
Oklahoma Academic Standards by using
available data to target high-quality, aligned
resources to educators.

STRATEGY 1.3

Improve student equitable access to
meaningful and diverse pathways that lead to
careers and postsecondary opportunities.

STRATEGY 1.4

Enable educators to meaningfully use data from
a high-quality assessment and accountability
system to increase student learning.

STRATEGY 1.5

Reduce barriers to equity and close the
opportunity and achievement gap for all
students.

Every child deserves and must
have the opportunity for a
strong, competitive education

that can lead to a productive

and fulfilling life.




STRATEGY 1.6 STRATEGY 3.3

Enable Oklahoma’s students to benefit fully Build and maintain working relationships and

from digital-age teaching and learning. ongoing feedback mechanisms with diverse
partners and advisory groups.

PILLAR 2

Build exceptional educators

PILLAR 4

and schools. Develop internal capacity.

The OSDE will support the recruitment, The OSDE will build its internal capacity to
preparation and retention of highly effective serve the field and use data to make informed
teachers and leaders. decisions.

STRATEGY 2.1 STRATEGY 4.1

Reinforce the teacher pipeline by supporting Sustainably improve and strengthen agency
teacher pre-service training, recruitment, capacity to fulfill its mission by sharing
preparation and retention. knowledge and best practices across all teams,

developing skills and improving teamwork.

STRATEGY 2.2

Provide support and professional learning STRATEGY 4.2

to increase instructional capacity for Leverage technology systems and

teachers and leaders. governance collaboration to improve access
to data while protecting student information,

STRATEGY 2.3 allowing the OSDE and districts to make

Provide district and school leaders with the data-informed decisions.

training and support needed to improve
instruction in their schools. GOALS
By 2025 the OSDE envisions several key
PILLAR 3 improvements and accomplishments for the
state of public education in Oklahoma.
Create engaged communities.
The OSDE will build external capacity to = Score among the top 20

provide strong academic support through highest-performing states on
family and community engagement. NAEP in all subjects for fourth
grade and eighth grade.
STRATEGY 3.1 With the notable and concerning exception
Advocate for a strong public education system of eighth-grade math, the proficiency of
and elevate the education profession. Oklahoma fourth- and eighth-grade students
in reading and mathematics has hovered
STRATEGY 3.2 just below the national average. In the realm
Strengthen and increase family and community ~ of science, however, Oklahoma fourth- and
engagement to support student learning. eighth-grade students have seen a significant
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narrowing of the “achievement gap,”

while the state’s Native American student
population consistently scores above the
national average in all subjects for fourth and
eighth grades. Oklahoma is poised for much
more significant progress on NAEP.

Reduce by 50% the need for
math and English language arts
remediation after high school.
Thirty-nine percent (as compared to 32%
nationally) of all first-year Oklahoma college
students who graduated from an Oklahoma
public high school require remedial courses
before earning college credit, which the
Center for American Progress estimates is
costing Oklahoma families $22.2 million
yearly. In math alone, the remediation rate
for the same group in 2015-16 was 33.6%.

It is time to employ new strategies — from
adopting new, vertically aligned academic
standards to ensuring access to a nationally
recognized college- and career-readiness
assessment — to close lingering achievement
gaps. Reducing the math remediation rate by
50% will affect approximately 5,200 students
annually.

Rank among the top 10 states
with the highest graduation rate
for students in four-, five- and
six-year cohorts.

The state’s current four-year cohort
graduation rate of 82.5% is close to the
national average, but that percentage
may be challenging to maintain as the
OSDE ratchets up higher expectations
for student achievement with new, more
comprehensive academic standards.
Ultimately Oklahoma wants to achieve

a 100% graduation rate, but the OSDE’s
intermediate goal toward that end is 90%,
which would ensure top 10 status for the
four-year cohort. In doing so, Oklahoma
would have to graduate at least 2,931
additional students per year based on
current four-year cohort data. Including
a five- and six-year cohort helps to
ensure that English learners, alternative
education students and our most
vulnerable special education students
receive the time and extra support they
need to be successful transitioning
beyond high school.

= Ensure that 100% of students

in grades 6 through 12 develop
a useful and meaningful
Individual Career Academic
Plan (ICAP).

Oklahoma passed into law new
graduation requirements to include

an ICAP for all students beginning

with pilot districts over a three-year
implementation. Aligning with the
OSDE’s commitment to an individualized
approach to student learning, the

ICAP engages students and families to
develop a clear and workable pathway to
postsecondary success.

Oklahoma defines “college and career
ready” to mean that students graduate
from high school prepared to enter and
succeed in postsecondary opportunities,
whether college or career. ICAPs, which
would impact roughly 335,000 students
annually, are a central component of
equipping students for this challenge.

Introduction

27



= Align early childhood education

and learning foundations to
ensure at least 75% of students
are “ready to read” upon
kindergarten entry.

First and foremost, the OSDE recognizes
that a parent is a child’s first and best
teacher. After nearly two decades of
prioritizing early childhood education

in Oklahoma, copious evidence points

to the effectiveness of early childhood
education in preparing children for

lives of learning and academic success.
Oklahoma will continue leveraging private
and public partnerships for early learning
opportunities, professional development
support and strategic intervention to
establish an unshakeable foundation
across the multiple domains of early
childhood development.

Oklahoma defines “ready to read” to mean that
children have the necessary prerequisite skills
needed to understand print, including meeting
the needs of the whole child in cognitive,
physical, social and language development
areas as well as in approaches to learning.

Increase student access to
effective teachers, thereby
reducing the need for emergency-
certified teachers by 95%.

While a teacher shortage has affected schools
nationwide, the impact has been particularly
severe in Oklahoma. In 2011, the Oklahoma
State Board of Education (OSBE) was asked to
approve 32 emergency certifications for school
districts that had exhausted efforts to hire
certified teachers for certain positions. By the
2016-17 school year, the number of certificate
requests had skyrocketed to 1,160 and currently
shows no sign of waning.

Oklahoma State Department of Ed

—= Score among the top 20 highest-performing states on
NAEP in all subjects for fourth grade and eighth grade.

—= Reduce by 50% the need for math and English language
arts remediation after high school.

= Rank among the top 10 states with the highest
graduation rate for students in four-, five- and six-year
cohorts.




Because a teacher may hold emergency
certification in multiple subject areas,
the number of certificates is larger

than the number of teachers holding
certification. The OSDE is grateful

for the dedication and passion of
emergency-certified teachers, many of
whom have come from various careers
and professions to share their expertise
with Oklahoma’s younger generations.
But that means well more than 50,000
public school students have a classroom
teacher who may lack critical training.
Legislative action is necessary to ensure
competitive regional compensation

for Oklahoma teachers, but the OSDE
is committed to other efforts to

expand and enhance the teacher-to-
classroom pipeline, such as meaningful
professional development.

INITIATIVES

The OSDE’s commitment to an
individualized approach brings a renewed
clarity as the agency works to meet the
needs of individual students, individual
teachers and individual schools. Beyond
the aforementioned aspirational goals,
the OSDE is committed to the following
initiatives as their collective impact
accelerates overall success for Oklahoma'’s
students, educators and schools.

“ Increase access to child
nutrition by removing barriers
to participation in food
programs.

Recognizing that 1 in 4 Oklahoma children
is food insecure and 61% of students
qualify for free- and reduced-price lunch,
the OSDE will actively work to improve
child nutrition and learning capacity by

cation 8-Year Strategic Goals

—= Ensure that 100% of students in grades 6 through 12
develop a useful and meaningful Individual Career
Academic Plan (ICAP).

—= Align early childhood education and learning foundations
to ensure at least 75% of students are “ready to read”
upon kindergarten entry.

—= Increase student access to effective teachers, thereby
reducing the need for emergency-certified teachers by 95%.




removing barriers to participation in
school programs such as Community
Eligibility Provision (CEP), Breakfast

in the Classroom and Summer Feeding
through the U.S. Department of Agriculture.
With CEP, for example, the OSDE has

set a goal to have 75% of eligible schools
participating by the year 2025.

Leverage out-of-school time to
address students’ needs and to
engage family and community.
The OSDE will utilize the collective
power of stakeholders to meet students’
academic needs through tutoring and
other academic-related activities. To meet
social and emotional needs — addressing
at-risk indicators such as food insecurity
- the OSDE will partner with family and
community members.

Increase identification of gifted
and talented minority students.
Equitable access to educational
opportunities should be afforded to all
Oklahoma students. The OSDE will
heighten counselor and teacher training to
identify gifted and talented students from
every student group.

Engage in collaborative
identification and supports
for students of incarcerated
parents.

One in 10 Oklahoma students has or has
had an incarcerated parent. Collaborative
efforts with other agencies and nonprofit
organizations will bolster the OSDE’s
pursuit to establish tiered intervention and
mentoring for these at-risk students.
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Utilize a risk analysis, applying
preventive measures for
teachers who may become
ineffective.

The OSDE recognizes that the prevention
of ineffective teaching is a proactive effort
benefiting teachers and ultimately their
students; therefore, the agency intends to
apply a risk analysis to include multiple
indicators to inform the OSDE’s professional
development, retention efforts and use of
resources.

Promote a well-rounded
education by establishing
Programs of Distinction
whereby schools are recognized
for high-quality curricular and
extracurricular programs.

In an effort to acknowledge strengths

and learning opportunities within a
particular school beyond math and English
language arts, the OSDE has identified
specific components of a well-rounded
education and a rubric to measure levels

of distinction within those areas — such as
world languages, social studies/civics, the
fine arts, physical education/health, digital-
age technology, advanced coursework
opportunities and STEM+Computer
Science (STEM+C).

Districts may apply for statewide recognition
for Programs of Distinction, which in turn
will be included on the state accountability
reporting dashboard along with Oklahoma’s
A-F School Report Card, educator profile,
instructional calendar data, per-pupil
expenditure and other information.



EQUITY TRAITS ALIGNED TO THE
OSDE 8-YEAR STRATEGIC PLAN

These traits originate from the 10

commitments produced by Leading for Equity:

Opportunities for State Education Chiefs,

an Aspen Institute and Council of Chief
State School Officers (CCSSO) collaborative
document. Oklahoma chooses four of the 10
commitments on which to focus educational
equity attention and capacity.?

Measure What Matters

Create accountability for equity.

The OSDE is particularly dedicated to the
implementation of multiple measures of
accountability for school performance and
evidence-based interventions as well as
transparency for public reporting.

Start Early

Invest in the youngest learners.
Oklahoma’s pronounced support of early
childhood programs continues to be

a priority, especially as the Oklahoma
Academic Standards are now vertically
aligned beginning in Pre-K, establishing
a foundation for more comprehensive
standards.

Value People

Focus on teachers and leaders.

In the midst of a shortage of effective Oklahoma
educators, the OSDE will continue to support

its Equitable Access to Excellent Educators plan
strategies implemented in 2015. These strategies
of meaningful professional development,
leadership training and educator preparation
collaboration help to build momentum toward a
strong, diverse and data-informed talent pool.

Empower Student Options

Ensure families have access to high-
quality educational options that align to
community needs.

Regardless of their geographic location,
Oklahoma students deserve access to a
variety of educational choices that meet their
learning needs while meeting the needs of
the community.

After numerous town halls, forums, surveys and
ongoing stakeholder input and feedback, the
OSDE remains committed to building capacity
for individual learners, teachers and school
leaders. All students deserve a high-quality and
competitive education that prepares them to

be ready for tomorrow, ready for life. Although
immediate needs and lingering challenges
persist, the resolve of stakeholders remains even
greater to invest in a strong public education
system. If Oklahomans engage around the OSDE
8-Year Strategic Plan, then without question,
Oklahoma will be on the edge of exponential
growth and meaningful achievement for
individual students, professional educators and
schools across the state.

STAKEHOLDER ENGAGEMENT
FOR THE OKLAHOMA ESSA
CONSOLIDATED STATE PLAN
Forging solid working relationships to
support the agency’s mission is reflected in
the following strategies:

STRATEGY 3.2

Strengthen and increase family and community
engagement to support student learning.

2 The Aspen Education & Society Program and the Council of Chief State School Officers, “Leading for Equity: Opportunities for State Education
Chiefs, Washington, D.C., 2017, https://www.aspeninstitute.org/publications/leading-equity-opportunities-state-education-chiefs/.
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STRATEGY 3.3

Build and maintain working relationships and
ongoing feedback mechanisms with diverse
partners and advisory groups.

STRATEGY 4.1

Sustainably improve and strengthen agency
capacity to fulfill its mission by sharing
knowledge and best practices across all teams,
developing skills and improving teamwork.

STRATEGY 4.2

Leverage technology systems and
governance collaboration to improve
access to data while protecting student
information, allowing the OSDE and
districts to make data-informed decisions.

The OSDE established and implemented a
formal process for vetting feedback as seen
in Figure 1. First, feedback was reviewed

by the appropriate OSDE division and staff.
For example, a suggestion for improving a
low-performing school was evaluated by the
office of school support, and so on.

Next, to ensure consistency and
cohesiveness in evaluating feedback,

each OSDE staff member who reviewed
feedback completed a form that

detailed recommended items and non-
recommended items with an explanation
for each. Finally, the agency’s lead ESSA
team reviewed the recommendations for
potential inclusion in the 8-Year Strategic
Plan. The OSDE committed to assess each
comment for possible use.

The OSDE began obtaining early feedback
prior to the first draft of the ESSA Consolidated
State Plan. Initial efforts began with a series of
luncheons in which attendees considered basic

m Feedback Vetting Process

FEEDBACK

Obtain feedback from different groups of stakeholders

through meetings held by the OSDE

ANALYSIS

Feedback is categorized and routed

to appropriate department at the OSDE

SUMMARIZATION

OSDE departments work to vet analyzed feedback
and provide a detailed recommendation summary

CONSIDERATION

Recommendation summaries are presented to the OSDE
ESSA leadership team for consideration in State Plan

——

\
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questions on the major components of the ESSA.
Held in six cities and towns across the state
during the agency’s 2016 EngageOK education
conference, the luncheons utilized a polling
platform to gather responses. A full report of the
feedback can be found in Appendix 1.

Also during the 2016 EngageOK conference,
stakeholders in breakout sessions utilized

a polling platform to begin conversations

that would shape the direction of changes to
assessment and accountability. A full report of
these responses can be found in Appendix 2.

The OSDE expanded its efforts for early feedback
by deploying a survey in both English and
Spanish. The agency distributed the 17-question
survey to a range of groups — including
educators, administrators, students, businesses,
foster care agencies, military installations and
Native tribes - in order to capture responses from
all education stakeholders. A full list of those

invited to complete the survey is in Appendix

3, and a full report of the survey responses can
be found in Appendix 4. A representation of the
more than 3,000 respondents is shown in Figure
2, which includes feedback through May 2017.

Superintendent Hofmeister has in place 13
active advisory councils from which the
OSDE sought verbal feedback, including
those comprised of teachers, superintendents,
principals, parents, students and counselors;
business, Hispanic, African American

and faith-based community leaders; and
those representing nonprofit/wrap-around
services, foundations and education-based
associations. The OSDE also solicited feedback
from its Teaching and Learning Advisory,
Assessment and Accountability Advisory,
TLE Regional Advisory Stakeholder Groups,

FIGURE 2:

Representation of
Stakeholder Feedback
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Teacher Shortage Task Force, Committee of
Practitioners, the Oklahoma Partnership for
School Readiness and the Oklahoma Advisory
Council on Indian Education.

After posting the ESSA Draft 1 Framework,
the OSDE collected additional feedback

for its plan over the course of a series of

town hall meetings with Superintendent
Hofmeister held in seven urban, suburban

and rural locations across the state. Overall,
the meetings drew 998 attendees. The agency
used a set of seven questions in each location
to compare perspectives across the state. While
questions about challenges facing education
were popular in some locations, in others
meeting participants focused on attributes of a
successful school and a well-rounded education
for students. Evident in all the meetings

were concerns about education funding and
Oklahoma’s corresponding teacher shortage.
Participants at all town hall locations discussed
the importance of the ability to communicate
and demonstrate the need for excellence in all
educational endeavors for every child.

A full report of the feedback received from the
town hall meetings can be found in Appendix 5.

The OSDE also released a survey alongside the
ESSA Draft 1 Framework to collect specific
feedback on key decision points for Draft 2. The
18-question survey required respondents to read
the plan and respond in the same setting. While
the second survey received fewer responses
than the first, the OSDE thanks the 153 people
who took the time to read and respond to the
ESSA Draft 1 Framework. Responses generally
mirrored those received through other means,
specifically the need and desire for assistance

from the OSDE regarding the support of low-
performing schools. A full report of the survey
responses can be found in Appendix 6.

Contributing to the conversation about
well-rounded student experiences, another
intentionally focused meeting with advocates of
arts education proved meaningful. Participants
at this meeting emphasized access to art teachers
in rural schools where one is not afforded.
Partnerships between district and community in
these settings is a realistic solution. Additionally,
the infusion of the arts (drama, dance, music,
visual and media arts) as an engagement method
is an evidence-based strategy that addresses
chronic absenteeism.

The work of the ESSA surrounding the topics
of assessment and accountability coincided
with new state legislative mandates that
required the OSDE to research and provide
recommendations to the Legislature for a new
system of assessments, accountability and
graduation requirements. To accomplish the
state directive, and to support feedback efforts
required by the ESSA, the OSDE assembled an
Assessment and Accountability Task Force to
review the latest research and collaborate with a
slate of experts in developing recommendations.
The specific recommendations gathered and
compiled by the task force are included in Title
I, Part A on accountability. A full description of
the feedback can be found in the Assessment
Requirements report in Appendix 7.

Recognizing that Oklahoma has among the
highest number of tribal students in the
nation at more than 130,000, the OSDE set
out to embark upon a unique collaboration
process with Oklahoma’s 39 recognized
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tribal nations for its ESSA Consolidated
State Plan. The OSDE presented an

update on the State Plan and topics of
concern to tribal communities at each of
the quarterly meetings of the Oklahoma
Advisory Council on Indian Education.

In spring 2017, the OSDE held a specific
topical convening on Indian education.
Representatives from tribal associations
and LEA Indian education directors shared
successes within their communities that
have lifted outcomes for Native students as
well as provided suggestions on culturally
relevant teacher training. Suggestions from
the convening included reporting Indian
student counts through Title VI rather

than the reported count from the state and
engaging students with their own heritage to
successfully address early college and career
readiness and promotion of Native language
development and curriculum.

This collaboration led to a first-of-its-kind
event where an estimated 350 individuals
representing 22 tribes and 120 school
districts gathered to discuss the provisions
of the ESSA and encourage greater
partnerships between LEAs and tribes. A
priority at this convening was the common
understanding that what constitutes
meaningful consultation (1) occurs at the
earliest possible stage, (2) is a continuous
process, (3) includes open communication
and coordination, (4) works off the
understanding that the process is equally

as important as the results and (5) outlines
minimum guidelines, expectations and
outcomes. A full report of the Tribal Nations
and Public School Collaborative Engagement
Workshop can be found in Appendix 8.
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July 15, 2016
ESSA Survey 1

July 18, 2016
6-City EngageOK
Conference Kickoff

August 4, 2016
Assembling of Assessment &
Accountability Task Force

October 18, 2016
7-City Town Hall
Meeting Kickoft

November 10, 2016
Draft 1 Framework & Survey

Posted for Public Comment

April 5, 2017
Tribal/LEA Collaborative
Engagement Workshop

June 1, 2017
Draft 2 Posted for Public Comment

July 10, 2017
Draft 3 Posted for 30-day Public

Comment Period

July 10, 2017
7-City EngageOK
Conference Kickoff

August 11, 2017
Submitted Final Plan to
Governor for Review

September 18, 2017
Submitted Final Plan to the USDE




The OSDE also created a guide for LEAs

to reference as they engage in the tribal
consultation requirements of section 8538 of the
ESEA as amended by the ESSA. The Oklahoma
Tribal Consultation Guide is in Appendix 9.
The OSDE continues to facilitate and encourage
LEAs to conduct meaningful consultation with
tribal leadership to better serve Native students.

Upon release of the ESSA Consolidated

State Plan Draft 2, Oklahoma received many
comments addressing a wide variety of areas.
In response, the OSDE provided additional
clarification in Draft 3 and incorporated
feedback received prior to July 2017. Draft

3 improvements included additional details
on how Oklahoma will serve its growing EL
population and distribute Title IV, Part A
Student Support and Academic Enrichment
(SSAE) grants. Subsequent to the posting of
Draft 3, the OSDE provided the public a final
opportunity for comment over a 30-day period.
Also during this time, the OSDE met with its
Committee of Practitioners for a final review.
The OSDE finalized the plan and submitted it
to the governor on Aug. 11, 2017, for review
and the opportunity to lend her signature in
support of the plan. Oklahoma submitted its
final ESSA Consolidated State Plan to the U.S.
Department of Education prior to the Sept. 18,
2017, submission date.

Stakeholder feedback and the OSDE’s response
to that feedback is referenced at the end of each
section of the ESSA Consolidated State Plan.

The OSDE will continue to capitalize on
the relationships and collaborative efforts
that have been built through the ESSA
stakeholder engagement process as it begins
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Participants at all town hall locations
discussed the importance of the ability
to communicate and demonstrate the
nheed for excellence in all educational
endeavors for every child.



Title |, Part A:

Improving Basic
Programs Operated
by Local Educational
Agencies (LEAS)
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A.Title |, Part A:
Improving Basic
Programs Operated
by Local Educational
Agencies (LEAS)

According to the U.S. Department of
Education (USDE), a Title I schoolwide
program is a comprehensive reform strategy
to upgrade the entire educational program

in a Title I school in order to improve the
achievement of the lowest-performing
students through consolidating federal,

state and local education funds to benefit all
students. A Title I school with 40% or more
of its students living in poverty is eligible to
implement a schoolwide program. To meet
the provision in the ESSA section 1114(a)(1)
(B) starting with the school year 2017-18, the
OSDE will allow LEAs with schools that have
a poverty level less than 40% to submit a letter
of intent (which will serve as a waiver request)
to operate a schoolwide program.

A school that operates a schoolwide program
is able to take advantage of numerous benefits,
including:

= Serving all students. A school operating
a schoolwide program does not need to
identify particular students as eligible to
participate (ESEA section 1114(a)(2)(A)(1)).

= Consolidating federal, state and local
funds. A school operating a schoolwide
program may consolidate federal, state and
local education funds to better address the
needs of all students in the school (ESEA
section 1114(a)(1)(3)).

Over the past two years, the OSDE has
offered workshops and professional
development opportunities to encourage
districts to take advantage of Title I's
schoolwide provisions to allow more funding
flexibility. The agency provides a tutorial
webinar and on-site training throughout

the year for schools wishing to adopt a
schoolwide funding strategy.

STRATEGIES FOR OPERATING
SCHOOLWIDE PROGRAMS
Through webinars, trainings and
conferences, the OSDE continues to
encourage LEAs to operate schoolwide
programs, due to several advantages:

= All students are considered Title I students
and may participate in Title I programs
and activities;

= Title I funds can be spent with flexibility to
help schools close the opportunity gap for
under-served youth;

» In addition to Title I, Part A funds, other
Title funds (such as Title II, Part A, Title
III, Part A and Title V, Part B) can be
consolidated and used along with state
and local funds to improve the entire
educational program;

= The traditional rule that federal funds can
supplement, and not supplant, state and
local funds is removed;

» Fiscal and financial barriers are eliminated,
as schools are not required to maintain
separate fiscal accounting documentation;

Oklahoma ESSA Consolidated State Plan



» Time distribution records are simplified,
with personnel considered to be paid from
one funding source;

» Programs under the grade level of the
compulsory requirements of public
education can be supported (such as Pre-K
for 3- to 4-year-olds), to better prepare
the cognitive, social, emotional and health
development of all students; and

» Developmentally delayed students and
students with disabilities may be served.

LEA AND CHARTER SCHOOL
ALLOCATION CALCULATION

To allocate Title I funds equitably to all LEAs in
Oklahoma, the OSDE follows the methodology
provided by the USDE’s guidance when
calculating the Title I, Part A allocations.

The USDE’s predetermined allocations are
based on U.S. Census Bureau data. For LEAs
under special circumstances (consolidated,
annexed, charter schools, etc.), the OSDE makes
adjustments allowed by the Elementary and
Secondary Education Act (ESEA) to the base
allocations from the USDE. For large LEAs,
which serve areas with total populations of
20,000 or more, allocations are based on poverty
counts. For small LEAs, which serve an area
with a total population of less than 20,000, the
guidance allows the OSDE to use alternative
data. Oklahoma uses data from the free- and
reduced-price lunch counts for ages 5-17.

The OSDE reserves 1% of the funds for SEA
administrative purposes and the required
7% set-aside for school improvement. The

Over the past
two years,

the OSDE

has offered
workshops and
professional
development
opportunities
to encourage
districts to

take advantage
of Title I’s
schoolwide
provisions to
allow more
funding
flexibility.
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remaining Title I, Part A funds distributed
to LEAs are used to improve the academic
achievement of disadvantaged students,
including those who are homeless, English
learners (EL), migratory, neglected and
delinquent and in foster care.

LEVERAGING FEDERAL FUNDS
The OSDE continues to train LEAs on the
advantages of leveraging federal funds to
support improving the academic achievement of
all students. One efficient method for leveraging
funds is to braid funds for the ultimate goal of
transforming low-performing schools into high-
performing schools. This method can result in
higher graduation rates, improved student and
teacher attendance, reduced dropout rates and
stronger parent and family engagement.

DATA SHARING

The collection, assessment and interpretation of
data are crucial for determining student needs.
Different types of data will provide a global
image of the entire educational program in a
school setting as well as allow implementation of
the appropriate strategies necessary for student
academic improvement. The OSDE’s student
information system, called the Wave, collects
student data regarding student assessment,
subgroup status (such as migrant, EL, homeless,
neglected or delinquent), demographic
enrollment, attendance, discipline, student
academic records, student contact, etc. The
intent of creating this data system includes:

» Strengthening the flow of data between the
OSDE and LEAs;

» Improving data quality in the state student
information system;

» Expanding data use by providing local
school personnel with appropriate access
to data; and

» Providing support to those who work with
and rely on student data.

Having this information in a centralized data
system gives educators, parents, policymakers
and other leaders the opportunity to utilize
federal funding equitably to meet the needs of
all students.

PARENT AND FAMILY
ENGAGEMENT

Through webinars, trainings, conferences,
newsletters and the website, the OSDE
continues to promote and encourage parent
and family engagement through the following:

» The Title I advisory council (comprised
of LEA representatives and community
organizations) analyzes parent and family
engagement best practices to share with
LEAs throughout the state;

= Research by the OSDE on culture-specific
strategies focuses on strengthening
parent and family;

= A parent and family engagement toolkit
serves as a framework for LEAs to help
develop, sustain and retain parent and
family engagement; and

» A comprehensive approach modeled by
the OSDE assists LEAs in developing
possible partnerships with parents,
schools and communities to increase
parent engagement.
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EFFORTS TO COMBAT HUNGER
Another initiative that is an OSDE priority
involves nourishment, as 1 in 4 Oklahoma
children struggles with hunger. Research

shows that hunger leads to decreased academic
achievement in school.” Subsequently, the OSDE
will encourage LEAs and aid them in pursuing
all efforts to attain direct certification status (pre-
qualification for free lunches based on income)
for as many students as possible. These efforts
will include continued collaboration with tribal
nations and statewide groups to achieve easier
access to free meals for their students. Efforts
will continue to incorporate data from recipients
of the U.S. Department of Agricultures

(USDA5) Food Distribution Program on Indian
Reservations with data from the Supplemental
Nutrition Assistance Program (SNAP).

Community Eligibility Provision (CEP), the
USDA's provision to provide free meal access
to all students, will continue to be encouraged
and implemented in as many LEAs and sites
as applicable. CEP allows more students to
eat breakfast and lunch without financial
barriers. Oklahoma will focus on policies

and procedures to see significant gains in the
number of districts participating in the CEP.
Oklahoma’s goal is to increase participation of
eligible schools providing free meal access to
all students from 34% to 75% by 2025.

Repeated studies illustrate that students
increase learning capabilities and maintain
better behavior when they have started

the day free of hunger. Schools are being
encouraged to augment student participation
in school breakfast through “Breakfast in the
Classroom” or another alternative method to

the traditional service in the cafeteria. This
initiative will include not only the methods

used in serving the meal but also improvement
of the breakfast menus being offered. Training
sessions and technical assistance efforts began in
summer 2017 with presentations via statewide
conferences for administrators, teachers, support
staff and parents. In 2016, the OSDE served
more than 35 million breakfasts in Oklahoma
and, through alternative methods, seeks to
increase participation 20% by 2025.

The Summer Food Service Program (SESP)
meal program will remain a priority. Among
the obstacles to be overcome are Oklahoma’s
demographics in many rural areas. Because
many counties have few to no SFSP sites, major
efforts have continued to increase the number
of sponsors and sites. While Oklahoma has
677 feeding sites and 182 sponsors, the OSDE
would like to see greater participation. In 2016,
the number of meals served in the summer was
1,438,852. Oklahoma’s goal is to increase this
number by 30% by 2025.

To that end, the OSDE launched “Food for
Thought,” a multimedia campaign aimed

at raising awareness of the summer feeding
programs, in late May 2017. The OSDE
partnered with an array of entities — including
the United Way of Central Oklahoma, Tulsa-
area United Way, faith-based organizations and
private-sector businesses — that pooled resources
to create and distribute information about

the SESP initiative. Preliminary numbers are
encouraging: In a year-over-year comparison,
meals served through June increased by 12%
between 2016 and 2017.

3 Food Resource & Action Center, “Breakfast for Learning,” October 2016, http://www.frac.org/wp-content/uploads/breakfastforlearning-1.pdf.
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The OSDE’s long-range plan is to help eligible
children benefit from the dinner program
provided by the USDA. Through training and by
bringing awareness to the program, the OSDE
expects to see participation grow statewide.

1. Challenging State Academic
Standards and Assessments
(ESEA section 1111(b)(1) and (2)
and 34 CFR §§ 200.1-200.8.)*

Oklahoma is committed to creating a strong
academic learning experience for all students
based on rigorous standards. The OSDE
intentionally and strategically encourages
and supports schools as they work to align
curriculum, instruction and assessments to
the academic standards.

The following strategies will ensure the OSDE
remains focused on an ambitious vision to
champion excellence for all students:

STRATEGY 1.1

Focus on early childhood education.

STRATEGY 1.2

Ensure effective implementation of the
Oklahoma Academic Standards by using
available data to target high-quality, aligned
resources to educators.

STRATEGY 1.4

Enable educators to meaningfully use data from
a high-quality assessment and accountability
system to increase student learning.

STRATEGY 1.6
Enable Oklahoma’s students to benefit fully
from digital-age teaching and learning.

STRATEGY 2.2

Provide support and professional learning to
increase instructional capacity for teachers
and leaders.

STRATEGY 2.3

Provide district and school leaders with the
training and support needed to improve
instruction in their schools.

CHALLENGING STATE ACADEMIC
STANDARDS

In January 2016, the Oklahoma State Board of
Education (OSBE) unanimously approved the

final draft of new state academic standards for
English language arts (ELA) and mathematics.
They were adopted by the state Legislature two
months later.

It is important to note the historical context
of Oklahoma’s journey to adopt academic
standards. Under state House Bill 3399
(2014), which repealed the Common Core
State Standards in Oklahoma, the OSBE
was tasked with adopting a set of standards
for use in schools beginning in the 2016-
17 school year. As directed by state law,

the drafted standards were reviewed by

the Oklahoma Department of Commerce,
Oklahoma Department of Career and
Technology Education and the Oklahoma
State Regents for Higher Education. The
new Oklahoma Academic Standards (OAS)
for ELA and mathematics improve on and

4 The Secretary anticipates collecting relevant information consistent with the assessment peer review process in 34 CFR § 200.2(d). An SEA need

not submit any information regarding challenging State academic standards and assessments at this time.
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The OSDE launched “Food for
Thought,” a multimedia campaign to
raise awareness of summer feeding

programs, in May 2017. Preliminary
numbers are encouraging, with
meals served through June
increasing 12% over last year.

replace the Priority Academic Student
Skills (PASS) standards, which had been
temporarily re-implemented by H.B. 3399
after the repeal of Common Core.

The new standards are more rigorous and
offer a renewed focus on foundational
skills, including phonics, cursive writing,
basic grammar and writing research papers
in ELA; and counting money, standard
algorithms, patterns, ratios and proportions
in mathematics. This is the first time ELA
and math standards in Oklahoma have
included vertical progressions in Pre-K
through 12th grade, which allow teachers
to base lesson plans not only on where
students should be performing in their
grade, but also where they will be expected
to go in future grades. This addition allows
for interconnected instruction with fewer
knowledge gaps between grades.

Moreover, the academic standards for
science, which are also vertically aligned,
include standards for kindergarten through
grade 12. The standards are arranged by
grade levels at grades K-8 and by course
subject area at the high school level. The
OAS for science include the integration of
scientific and engineering practices and
crosscutting concepts with core content
from physical science, life science and earth/
space science. This integrated approach
provides students with a coordinated and
coherent understanding of the necessary
skills and knowledge to be scientifically
literate citizens.

Oklahoma also recognizes the need for a
systematic approach to the development
and implementation of rigorous and
relevant computer science standards. In so
doing, the state can give proper attention
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to computational thinking that enhances
current expectations of students in the areas
of computer literacy, digital citizenship and
educational and informational technology.
The state is working to respond to policy
priorities developed by the Code.org
Advocacy Coalition and already has acted to
staff a dedicated computer science position.’

To ensure that the Oklahoma pathway
regarding computer science is meaningful for
students and responsive to unique challenges,
three committees are in development:
standards and curriculum, teacher certification
and development, and policy and research.
New standards and recommendations

are expected in early 2018 to address how
Oklahoma might ensure equitable access to
computer science and computational thinking
for all students.

Finally, Oklahoma recognizes the value of
the arts to not only provide a well-rounded
education, but to also impact overall student
learning and achievement. Research supports
the link between arts education and student
cognitive capacities and motivations to learn.®

Oklahoma has a long history of supporting the
arts in education. The Oklahoma Legislature
included the arts in a core curriculum mandate
and required access to arts education for every
student for the first time in 1990. At that time, a
sequential framework of student standards for
the arts through 12th grade was developed and
approved. Currently, an arts course credit is
required for high school graduation.

The Oklahoma Academic Fine Arts Standards
for visual art and music include four strands:
responding, presenting, connecting and
creating/performing. In addition to the state’s
current standards in visual art and music,
Oklahoma is in the process of creating student
standards for theater arts/drama and dance
and arts standards for early childhood.

The OSDE will scale its approach to
standards support by building and
developing standards-aligned materials,
including curriculum resources,
professional development and a
centralized online resource destination.
These standards-aligned materials and
professional development will also include
a framework to promote data inquiry,
improved data literacy and an overall
resource-rich standards experience.

MORE RIGOROUS ASSESSMENTS
Oklahoma’s new system of statewide
summative assessments is aligned to the

OAS. The OSDE assembled the Assessment
and Accountability Task Force, led by

a team of experts, to study and make
recommendations to the OSDE and the
OSBE. The OSBE approved a new Assessment
and Accountability Plan at its Dec. 15, 2016,
meeting based upon the recommendations.
The OSDE then presented this plan to the
state Legislature at the beginning of the
legislative session in February 2017. It was
subsequently approved and signed into law a
month later, on March 7. The approved report
can be found in its entirety in Appendix 7.

5 Code.org Advocacy Coalition, “Nine Policy Ideas to Make Computer Science Fundamental to K-12 Education,” https://code.org/files/Mak-

ing CS Fundamental.pdf.

6 R. Deasy, ed., “Critical Links: Learning in the Arts and Student Academic and Social Development,” Arts Education Partnership, 2002.
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While awaiting approval of the Assessment
and Accountability Plan, Oklahoma tested

its new standards in the 2016-17 school year
through state-developed assessments in grades
3-8 and 10 and gave districts the option for

a college- and career-readiness assessment
(ACT or SAT) in grade 11.

A 2017 independent alignment study of the
Oklahoma Academic Standards and the

new summative assessments by the Human
Resources Research Organization (HumRRO)
recognizes the clear alignment between OAS
and the new assessments. In particular, the
report indicates that “the OSTP [Oklahoma
School Testing Program] math assessments
generally capture breadth, depth and cognitive
complexity of the OAS Math Standards. ..
nearly all grade level math assessments were
highly to fully aligned on each of the four
Webb alignment criteria.”’

Among the approved recommendations

was that Oklahoma adopt a commercial,
off-the-shelf college-readiness assessment

at the high school level. In addition to the
task force recommendation, significant
stakeholder input across Oklahoma supported
the use of such an assessment (e.g. SAT,
ACT) in lieu of state-developed high school
assessments. That sentiment was expressed
in town hall meetings as well as stakeholder
meetings. Therefore, for the 2017-18 school
year and beyond, the state will keep state-
developed assessments in grades 3-8 and
move to only a college- and career-readiness

assessment in high school, dropping the
grade 10 assessment. In addition, the state
will supplement the high school assessment
with customized science and U.S. history
assessments as required by federal and state
law, respectively.

Oklahoma’s decision to use a commercial,
oft-the-shelf college-readiness assessment
(e.g. SAT, ACT) as the high school assessment
enjoys broad support from stakeholders all
over the state, responds to local district needs
and has been codified in state law.

Based on the request for proposals,
contracts were awarded to both the SAT/
College Board and the ACT to administer
the state College- and Career-Readiness
Assessments (CCRA), fulfilling the
accountability requirements for high school
ELA and mathematics. Recognizing the
importance of an option that best serves
the needs of individual school districts,
the OSDE will give LEAs the opportunity
to choose either the SAT or ACT to meet
this requirement. Allowing this choice
affirms the value of the CCRA experience
for students and ensures that local districts
can provide the commercial off-the-shelf
college-readiness assessment that best fits
their community and student needs. The
state will provide primary oversight for all
contract decisions to include the scope of
work for development and administration
for both the ACT and the SAT.

7 Webb's assessment alignment criteria are intended as a means for thinking about agreement among curriculum standards and assessments. The criteria
are considered in this order: categorical concurrence, depth of knowledge consistency, range of knowledge correspondence and balance of representation.
Webb, “Issues Related to Judging the Alignment of Curriculum Standards and Assessments,” Measurement in Education Vol. 20, No. 1. (2007): 7-25.
Banjanovic et al.,“Independent Alignment Review of the Oklahoma School Testing Program (OSTP) English Language Arts, Mathematics and

Science Tests” (Alexandria, VA: HumRRO, 2017).
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Oklahoma has completed a thoughtful,
comprehensive approach to developing

this plan, always mindful of the USDE
requirements for peer review, and has worked
to accomplish the proper balance between local
needs and federal requirements. Oklahoma is
in the process of completing a comparability
study between the SAT and ACT to ensure
that they provide comparable, valid and
reliable data. The OSDE does not expect any
significant differences since both assessments
are recognized and accepted, interchangeably,
across the nation at colleges and universities.

In addition, Oklahoma is working to fulfill all
of the typical requirements for state assessments
in preparation for the USDE peer review,
including, but not limited to, alignment studies
of both assessments to ensure each assessment is
aligned with the depth and breadth of the state’s
academic content standards.

The OSDE will work closely with the
Oklahoma Technical Advisory Committee

to address ongoing technical review of the
program and to ensure that the program
continues to operate in a manner consistent
with established standards (e.g., ED peer review
criteria) and professional practices.

Oklahoma recognizes that a robust assessment
system is tied closely to students’ learning and
teachers’ instructional practices by valuing and
promoting local, classroom-based formative
assessments that help make student learning
visible. At the same time, that system should
provide a strong summative assessment program
that fits as a component within a multifaceted
state, district and school accountability system.

All districts and schools will be encouraged
and given resources to use a data inquiry
framework that informs decisions about
programs, funding and policy. The OSDE’s
expert data and assessment staff, as well as
experts in data inquiry, will model effective
data use, building on data inquiry workshops
and coaching from the 2015-16 school year.

With respect to these requirements, in
summer 2017 all statewide assessments
underwent standard setting, the process of
establishing cut scores to define performance
levels for assessments. Establishing strong
expectations for all students, the standard-
setting process utilized benchmarking to
nationally comparable assessments such as the
National Assessment of Educational Progress
(NAEP), the ACT and the SAT as the common
gauge for comparing states’ proportions of
students classified within performance levels.
Because it is critical that Oklahoma have
national comparability in its assessments, the
OSDE is intent on closing the honesty gap

— the discrepancy between proficiency as
defined by a state and proficiency as defined
by NAEP. Figure 3 shows the comparison of
Oklahoma’s proficiency in fourth- and eighth-
grade reading and math in comparison to
NAEP, which is also depicted in Appendix

10. Through increased rigor in statewide
academic standards and assessments,
Oklahoma expects to make progress toward
its goal of scoring among the top 20 highest-
performing states on NAEP in all subjects for
fourth and eighth grade. Oklahoma is already
seeing increased achievement in both fourth
grade reading (see Appendix 10) and fourth
and eighth grade science.
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Across all content areas, the OSDE'’s priority has
been to create clear learner expectations that

help drive effective instruction and assessment to

ensure all students are college and career ready.
Focus on these rigorous expectations provides
consistency across professional development
efforts for teachers and administrators, allowing
also for the identification of more productive,
connected strategies that promote an equitable
learning experience for all Oklahoma students.

Students with disabilities on an Individualized
Education Program (IEP) must be included in
all state and districtwide assessments, although
how - with or without accommodations or by
means of alternate assessment — is determined
annually by IEP teams. The OSDE provides
guidance to school districts and parents
regarding assessment participation policies
and the different types of assessments through
FAQs, test manuals, website information and
online/in-person trainings.

4th-Grade

Reading Math

4th-Grade

Oklahoma uses the Dynamic Learning
Maps (DLM) alternate assessment system
to assess the science, math and ELA
content knowledge of students with the
most significant cognitive disabilities.
The DLM system applies principles of
Universal Design for Learning in the
development of the assessment to factor
in student population characteristics,
with an emphasis on accessibility and bias
considerations.

To ensure that the state does not

exceed the 1% participation cap on
alternate assessments and does address
concerns regarding misidentification

of students with significant disabilities,
the OSDE will analyze all available data
regarding participation rates and learner
characteristics of students participating
in the alternate assessment. Moreover,
such analysis and moni