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“In a global economy where the most valuable skill you can sell is your knowledge, a good education is no longer just a pathway to opportunity – it is a pre-requisite…We know the countries that out-teach us today will out-compete us tomorrow.  That is why it will be the goal of this administration to ensure that every child has access to a complete and competitive education – from the day they are born to the day they begin a career.”  

----President Obama, Address to Joint Session of Congress, February 24, 2009
2009 YEAR IN REVIEW

The Department of Education (ED) and the Obama Administration kicked off 2009 with a goal to get America on track and to return to being number one in the world in high school and college graduation rates, school readiness and overall academic achievement.  The American Recovery and Reinvestment Act (ARRA) and the profound impact of the President’s commitment and personal example were the bookends for this unparalleled effort to significantly improve our country’s education system.   The year 2009 will likely be remembered as a breakthrough year for education reform and a guidepost for what is to come. 
THE American Recovery and Reinvestment Act 

The Recovery Act included $98.2 billion in appropriations for the Department of Education, which is more than one and a half times the Department’s entire appropriation for the previous year.  In less than a year, the Department already has awarded $69.1 billion, 70% of its total ARRA appropriation, while providing guidance and oversight to ensure that the funds are spent effectively and efficiently.  The Department expedited the release of nearly $15 billion of these funds to provide emergency relief to states facing severe budget shortfalls.  To date, ARRA funding has saved or created more than 300,000 education jobs, keeping teachers in classrooms and stabilizing the public education system in a time of crisis.

The first Recovery Act funds released were supplements to ED’s large existing formula grant programs.  These supplements include Title I, Special Education, and Vocational Rehabilitation and were released in two installments -- 50 percent on April 1, 2009 and 50 percent on September 1, 2009.  This bifurcated release assured that states and districts could meet immediate needs, while giving the Department time to complete guidance on the new reporting requirements related to these funds.  In total, these programs made available approximately $23.5 billion in supplemental support to the states in 2009.
ARRA also provided supplemental funding for Pell Grants and the Federal Work Study program.  During the spring of 2009, $8.5 billion in additional Pell funding and $200 million in Federal Work Study funds were awarded, helping families struggling to finance a college education during challenging economic times.

The largest category of funding was awarded through the State Fiscal Stabilization Fund (SFSF), which was also made available in two installments.  The Department worked closely with OMB to devise a Phase One application that provided important parameters, such as Maintenance of Effort (MOE), while minimizing the burden on states.  The Phase One award, typically representative of 2/3 of the total SFSF funding a state is eligible for, was made on April 18th.  Most of the Phase One funding was obligated in May, June, and July. By the end of the year, all states, plus Puerto Rico and the District of Columbia, received SFSF Phase One funding totaling $36.8 billion. 

Over the course of the summer, it became clear that States’ financial situations were even more severe than originally understood, and a number of steps were taken to accelerate the awarding of ED ARRA funding.  First, the Department decided to increase the Phase One Government Services award from 67% to 100%, allowing States maximum access to this flexible funding source.  The Department also advanced the timing of the second 50% of Title I, IDEA, and Vocational Rehabilitation awards from September 30th to September 1st, given schools full use of these funding sources for the entire school year.

Whereas Phase One SFSF funding focused on distributing funds as quickly and effectively as possible to help states avoid local budgetary catastrophes, Phase Two applications will focus on creating unprecedented levels of transparency on where states stand with regard to reforms.  The Department published Phase Two applications on November 9th, and states filed their applications on January 11th, 2010. On the applications, the states provided a significant level of data on four key areas of school reform: (1) implementing rigorous college- and career-ready standards and assessments; (2) improving the collection and use of data; (3) improving teacher effectiveness; and (4) supporting struggling schools.  For example, the application requires states to provide data on how teachers and principals are evaluated and how this information is used to support, retain, promote, or remove staff.  It will also ask for the number and identity of the schools that are Title I schools in improvement, corrective action, or restructuring that are identified as persistently lowest-achieving schools.  This data, once collected by the Department, will be made available to the public and provide an unprecedented level of transparency regarding where our nation’s schools stand in critical areas of reform. 

Communication, Outreach, and Technical Assistance

In addition to getting ARRA funds out the door quickly, the Department has also worked hard to ensure that states, districts, and other recipients use the funds as efficiently and effectively as possible.  The Department published detailed guidance to ensure that recipients were aware of these various requirements.  ED also conducted significant outreach with state and local government and education and community organizations to ensure that recipients and other stakeholders had the information they needed.  This outreach included:

· Briefings with Governors, Mayors, Chief State School Officers, the Council of the Great City Schools, plus an address to the U.S. Conference of Mayors Forum on Education; 

· Two conference calls with state political and education leadership and two conference calls with mayors and local school leadership, reaching a total of 721 participants;

· Three major Recovery Act e-mail bulletins directed to the Department’s targeted listserv community of 2,290 stakeholders; and

· An interactive briefing session for education and community groups at ED headquarters, with a webcast of the event available to the public. 
The Department supplemented its guidance with technical assistance, developing a series of bi-weekly webinars for grantees to address issues of consistent concern.  Topics have included Fraud Prevention, Cash Management Requirements, Maintenance of Effort Requirements, Recipient Reporting, Strategic Planning across Funds, and Direct/Indirect Cost Allocation.  The Department also gave individualized assistance to states when needed.  For example, we provided customized technical assistance for six states, based on factors including total financial exposure and historical audit findings.  In these states, our fiscal and program experts worked together to provide assistance that addressed the specific implementation issues facing each state.

Transparency, Accountability, and Oversight

Supplementing this guidance and technical assistance, the Department’s Office of Inspector General (OIG) has worked aggressively to ensure that ARRA funds are used appropriately.  Before any funds were awarded, OIG provided background information on its extensive work at the state and local levels.  OIG employees also met with state and local officials, providing outreach materials on fraud awareness and tools for the timely reporting of any misuse of Recovery Act funds.  OIG has held over 160 meetings with state and local officials on issues related to the Recovery act, and thus far has conducted audits in 7 states and Puerto Rico to assess the internal control systems that would be used to administer Recovery Act funds.  Based on its findings in these states and its other work, OIG issued alert memoranda on MOE and Cash Management to create heightened sensitivity to these issues among both the agency and its grantees.  It is also providing detailed audits of the individual states monitored in order to help states optimize their systems and avoid fraud, waste, and abuse.

Additionally, the Department has put in place policies and procedures to ensure external transparency and accountability of all allocated ARRA funds.  First, the Office of the Chief Financial Officer and OCIO quickly developed procedures to provide timely and accurate weekly ARRA financial reports to Recovery.gov.  However, the Department has gone beyond just these required reporting elements, posting weekly financial data by state and by program on ED.gov.  Second, the Department has implemented polices to coordinate grantees quarterly reports that account for the use of their funds.  This included a massive effort across program and support offices, involving a major communication and oversight effort to maximize recipients’ compliance with the reporting requirements that ensured the accuracy of the data grantees submitted.  As a result of these efforts, ED achieved virtually 100 percent compliance with Section 1512 Recipient Reporting among the State-level agencies receiving formula funding and has accounted for 99 percent of our Recovery Act obligations to date.
Race to the Top

The Race to the Top program was the Department’s signature initiative in 2009 – comprehensively addressing the core K-12 agenda with the promise of significant funding to the states with the best ideas, the political will and courage to reform their education systems, and track records of academic progress.  The key elements of the Race to the Top program – granting awards in two phases, incenting states to create laws conducive to education reform, and comprehensively addressing all of the education reform “pillars” – proved extremely effective at changing behaviors and engaging the states in broad and deep conversations about education.  

The competition’s architecture and design is centered on the Department’s first regulatory document to lay out its comprehensive agenda across four reform areas:
· Adopting standards and assessments that prepare students to succeed in college and the workplace and to compete in the global economy;

· Building data systems that measure student growth and success, and inform teachers and principals about how they can improve instruction; 

· Recruiting, developing, rewarding, and retaining effective teachers and principals, especially where they are needed most; and

· Turning around our lowest-achieving schools.

By the end of July, the Department had completed its proposed notice and released it for public comment.  For the next thirty days, the country used the public comments process to engage in a discussion about education reform.  ED heard from almost 1,200 commenters.  ED received input from individuals in all 50 states; over 550 individuals – teachers and parents – read the regulations and submitted their comments; approximately 200 associations sent in comments, as did many governors, chief state school officers, and other elected officials.  These comments ranged in length from one paragraph to 67 pages, and the vast majority offered thoughtful and constructive feedback on the proposed regulations.

Forty states and D.C. submitted applications for the first round by January 19. We expect to announce the awards in early April.  States that need more time to prepare (as well as states that do not win a first round award) can apply in June, with awards announced in September. The Department will obligate all Race to the Top funds by September 30. 

state reforms
To date, many states and districts  have taken legal actions that are consistent with the goals of the Administration; while these changes make the states more competitive in Race to the Top, state leaders have been given “permission” and political cover to do the right thing, and they are using this opportunity well.  In total, this discretionary funding has become an incredible catalyst for reform across the country as states position themselves to better compete for funds.  Examples include:
· Illinois, Louisiana, Tennessee, and California have all altered laws or policies affecting public charter schools to enable their expansion and success.  Connecticut, Delaware, Indiana, Ohio, Rhode Island, and Michigan have advanced policies to preserve and strengthen public charter schools.  Similar efforts are currently being considered in New York, Iowa, and Massachusetts. 

· California and Wisconsin have both enacted legislation to enable student achievement data to be linked to teacher and principal performance, and Indiana now permits the use of student performance data for teacher evaluation. 

· 48 states, along with the District of Columbia, have joined a national partnership led by the National Governors Association and the Council of Chief State School Officers – to develop a common core of new, rigorous college and career-ready standards in reading and math.

· Delaware’s state board of education recently approved regulatory changes to educator evaluations.  The changes re-define the student-improvement component of educator evaluations to require rigorous and comparable measures of student growth, and they create a rating system so that satisfactory student growth is required for an educator to receive a rating of "effective." Conversely, educators who do show satisfactory student growth cannot be rated "ineffective.”

· Legislation resulting from a compromise between Governor Bredesen and the Tennessee teachers’ union establishes that Tennessee teachers would be evaluated annually, and 35 percent of their evaluations would be based on the Tennessee Value-Added Assessment System, which is meant to measure how much progress students make each year. An additional 15 percent of evaluations would be based on another measurement that individual teachers and their supervisors have agreed together to use, such as ACT or Advanced Placement scores.  A vote on this bill is likely to take place on 1/15/10. 

· In Detroit, MI, union officials agreed to school-based merit pay and the creation of “priority schools," which aim to turn around low-performing district sites. The 2009-2012 contract has been called the most progressive in Michigan history. For the first time, Detroit teachers will play an active role in driving staff development, counseling and mentoring their peers, and determining school bonuses.  

· New Haven, CT, ratified a new four-year contract for its teachers, including a new teacher evaluation system that considers student learning gains in the assessment of teacher performance and that identifies and provides interventions for struggling teachers through a peer-assistance and review program.  To promote innovation, New Haven will promote a new process for changing traditional conditions in schools – enabling reforms such as expanding the school day – and will facilitate the conversion of underperforming schools into charter schools, where the school principal will select and build his or her instructional team.

· Florida is moving to join Louisiana as the only other state in the nation that is tracking the value-added impact of the graduates of teacher preparation programs in the classroom. 

TITLE I SCHOOL IMPROVEMENT GRANTS

In discussions of the issue, Secretary Duncan stressed, “The large investment in school improvement funds made possible by the Recovery Act presents a historic opportunity to attack education's most intractable challenge -- turning around or closing down chronically low-achieving schools.  Our goal is to turn around the 5,000 lowest-performing schools over the next five years, as part of our overall strategy for dramatically reducing the drop-out rate, improving high school graduation rates and increasing the number of students who graduate prepared for success in college and the workplace.” 
In part, as a result of the Administration’s clarity surrounding this priority, Denver Public Schools made a politically brave decision to commit to turning around 6 low performing schools in their district. 

Listening and learning tour

Starting in May, Secretary Duncan and his senior team set out on a Listening & Learning Tour on school reform.  The goal:  to hear firsthand what is working and what is not in the No Child Left Behind Act (NCLB) – also known as the Elementary and Secondary Education Act (ESEA).  The Secretary has visited a cross-section of America – inner-city Detroit, remote Alaskan villages, an Indian reservation in Montana, and community schools in Orlando, to name a few.  He has conducted Listening & Learning events with congressional members who will take leadership roles in reauthorizing ESEA.  In October, he held a national televised town hall with teachers to hear their concerns about ESEA and school reform.  Senior staff members have led four sessions at the Education Department’s headquarters, where policy experts shared their ideas on selected topics.  All told, Secretary Duncan held Listening & Learning events in 31 states and Washington, DC.  His senior staff held Listening & Learning events in the remaining 19 states, as well as Guam and Puerto Rico. 

In these sessions, the Secretary heard ideas from people working with students every day – principals, teachers, early learning specialists, and parents, as well as the students themselves.  The sessions both reaffirmed things he believed before starting the Listening & Learning Tour and led him to pursue new policy initiatives. 

For example, in Montana, the Secretary met Teton Magpie, a 9th grader attending school on an Indian reservation.  Teton said that adults do not expect enough of him and his peers.  That reinforced the Secretary’s belief that America’s schools need to set high standards that prepare students for success in college or a career.  In several places, he heard from teachers and parents that ESEA relies on multiple choice tests that fail to truly measure what students know and can do.  They also told him that the accountability system unfairly labels schools as failures.  Those lessons were similar to ones the Secretary learned in seven and a half years as the CEO of Chicago Public Schools.  After his experience on the Listening & Learning tour, the Secretary is more committed than ever to help create a federal law that:

· Sets high standards that prepare students for success in college or a career;

· Creates better assessments that accurately measure what students know and can do; and

· Build an accountability systems based on student growth that provides a fair portrayal how well a school educates its students. 

Secretary Duncan acted upon one of the clear takeaway messages immediately--improving teacher preparation programs.  At several events, teachers told the Secretary that their coursework in college had not adequately prepared them to work in their classroom.  This message was repeated several times during the televised town hall meeting with teachers.  In a major address at Teachers College of Columbia University on October 23rd, Secretary Duncan said called on universities to improve their teacher colleges.  He urged them to create coherent, research-based programs that provide students with subject mastery.  He also called on university leaders and state policymakers to work together to measure the impact of teacher colleges based on their graduates’ ability to increase student achievement.  The Secretary’s leadership has led directly to action in several states to measure the success of their teacher colleges even before the Department has started to work with Congress to reauthorize ESEA. 
Strengthening the Management of Existing Programs

Currently, the Department's elementary and secondary programs annually serve nearly 14,000 school districts and some 56 million students attending roughly 99,000 public schools and 34,000 private schools. Department programs also provide grant, loan, and work-study assistance to more than 13 million postsecondary students.
A thorough review of existing programs has been conducted to ensure that each program is managed as effectively as possible, that resources are allocated towards programs that are demonstrating results and that programs that are not working are terminated, and that program priorities are consistently aligned with the Department’s policy goals. 

For example, to improve program management, in the Office of Innovation and Improvement (OII) new Budget Performance Integration (BPI) improve program and project-level performance measures and increase ED’s ability to collect credible information on program efficacy in order to improve grantee performance. 

Similarly, ED has instituted a new process for reviewing proposed competitive program and national activities priorities to ensure that they focus on activities most likely to support activities that will advance the Department’s overall priorities for improving educational outcomes and strengthening grantee performance. 

Effective Use of data
Using data is at the heart of educational improvement.  Good data and data systems provide information on how students are progressing, which teachers are more effective, what changes in teaching practices may be needed,  and which programs are producing results. The Department has launched a multi-faceted strategy to support effective use of data at all levels.  Accomplishments to date include:

· Launching a state partnership on data definitions that will allow states to implement state longitudinal data systems more efficiently

· Encouraging state interest in strengthening their state longitudinal data systems, as evidenced by the fact that for the first time every state has applied for federal support for their efforts 

· Launching an Interagency Data Strategy Initiative with DOL and HHS to support state efforts to link early learning, K-12 and workforce data systems, to help states identify how to use these data for systematic and continuous improvement of policies and practices, and to coordinate federal efforts related to data initiatives. 

H1N1 Efforts

Since late April when the 2009 H1N1 influenza virus was first detected and reported, the Department has been closely collaborating with other federal agencies to formulate a comprehensive response to the disease.  ED staff worked closely with the Centers for Disease Control and Prevention (CDC) and the Department of Health and Human Services (HHS) to develop guidance documents for K-12 schools, Institutions of Higher Education, and Child Care and Early Childhood Programs, to help these institutions determine the most appropriate response to the virus.  ED conducted a set of stakeholder meetings and conference calls with thousands of stakeholders, including membership groups representing millions of people, such as the American Federation of Teachers, National Association of School Nurses, National PTA, National Associations of Elementary and Secondary Principals, and the American Association of School Administrators.  To help schools make sound decisions to protect the health and safety of students while promoting a learning environment, ED published guidance for schools on its legal authorities to waive requirements, as well as guidance on maintaining continuity of instruction and tips for conducting a school-located vaccination clinic.

Additionally, in collaboration with CDC, ED created a mechanism for tracking K-12 school dismissals because of H1N1.  During the spring outbreak, between April 27th and June 12th, more than 1,350 schools closed in 35 states, affecting 823,966 students and 53,217 teachers.  Most closures lasted between one and three days.  As of December 3rd, 2009, 0 schools were closed due to H1N1.  
INTER-AGENCY COLLABORATION

In addition to the close work with HHS, DHS and other agencies on the H1N1 issue, the Department has worked closely with other federal agencies in an effort to maximize resources, enhance existing programs, and develop new strategies to address shared goals.  For example, ED worked closely with the Department of Defense to launch Project PASS, a JROTC-based dropout reduction program and held a kick-off conference in November for state and district representatives and experts to set the stage for program launch in fall 2010.

In August, ED and HHS launched the Early Learning and Development Inter-Departmental Initiative.  The goal is to improve the quality and coordination of early childhood services across federal government, the implementation of these services in the states and localities, and to improve outcomes for young children.  Study groups were developed across the two agencies around six key issues of early learning and development:  early learning standards, curriculum and assessment; program standards; early childhood workforce; data systems; health promotion; and parent and family engagement.  The study groups are co-chaired by a staff member from each agency and they serve on the Steering Committee.  The study groups meet once or twice per month, using research and experts in the field to inform their work.

EARLY LEARNING

On September, 17th the House passed the Administration’s Early Learning Challenge Fund proposal.  This historic $10 billion dollar fund challenges states to develop effective, innovative models that promote high standards of quality and a focus on outcomes across early learning settings.  The Early Learning Challenge Fund will challenge Governors to develop new approaches to raising the bar across state early learning settings.  States would compete to establish model systems of early learning that: 
· Drive results-oriented, standards reform across programs, setting a high standard of quality for programs to strive toward, in order to better promote early learning, child development, and school readiness. 
· Fund and implement pathways to improve existing early learning programs, with the goal of increasing the number of low-income young children who participate in higher-quality settings. 
· Ensure that more children enter kindergarten ready, with the healthy cognitive, social, emotional, and physical skills and ability necessary for success. 

HIGHER EDUCATION
Under the leadership of the Office of the Undersecretary (OUS), the Department promoted goals and objectives for a national agenda to improve higher education access and completion, as well as program integrity.  Accomplishments included:

· Identified a framework for improving higher education access, completion and quality as a Strategic Plan to guide national activities for strengthening higher education and lifelong learning in America.
· Provided testimony before a Congressional committee on a GAO report questioning the Department’s oversight of proprietary schools participating in Title IV programs.  The testimony described actions taken to improve oversight, included those resulting from the Task Force. 
· In anticipation of the passage of the American Graduation Initiative, OUS convened an interagency Task Force to identify issues for implementation.  The initiative has now evolved to include interagency work with officials from the Department of Labor’s Employment and Training Administration.  The two agencies are now engaged in framing issues for governance and program design.
· Worked with the National Center for Education Statistics (NCES) to develop a comprehensive approach for measuring certificate attainment in higher education.  This is the first time this has ever been accomplished, and it will be an integral part of measuring progress toward the President’s 2020 goal to “have the best educated, most competitive workforce in the world.” 
· Renewed American presence in global discussions of strengthening preparedness and competitiveness; by collaborating via UNESCO, OECD will agree on desired outcomes from education services, leverage resources to develop and promote good research and evidence-based programs, and share best practices (e.g., community colleges) in an international forum.
Efforts around access and affordability
FAFSA Simplification.  In an effort to simplify the aid application process, FSA is providing applicants with more information earlier in the application process and reducing the number of questions required to determine aid eligibility.  Federal Student Aid is also evaluating long-term opportunities to overhaul established aid application and eligibility determination procedures.  In addition, FSA augmented both the FAFSA submission confirmation page and the Student Aid Report (SAR) with federal student loan, Pell and Academic Competitiveness Grant eligibility determinations as well as information on relevant sources of federal, state, and institutional aid.
Income-Based Repayment.  Congress passed the College Cost Reduction and Access Act of 2007, which established the Income-based Repayment (IBR) Plan.  FSA launched IBR on July 1st and, through October, almost 30,000 Direct Loan borrowers had applied to participate in the plan and almost 10,000 had been approved.  FSA developed and posted an online calculator on its student aid Web site to assist potential borrowers in determining their eligibility and to estimate if they would benefit from this plan.  FSA also developed a fact sheet to assist the public in understanding this complex plan.  
Aid Application Volume Increase.  Applications for federal student aid increased dramatically over the past two years.  In 2009, applications increased by 20 percent over 2008.  

agency Transparency, Reform, and Accountability efforts
As part of the Administration’s commitment to efficient and effective government, the Department undertook measures to evaluate and implement administrative cost saving opportunities by incorporating and aggregating cost saving suggestions, estimates, and budgetary analysis from staff in the Office of Management, the Budget Division, and the Strategic Sourcing Council.  This review resulted in plans that will realize immediate savings and costs avoided, as well as longer term proposals that will realize those savings in the years to come.

Office Consolidation/Relocation:  In an effort to reduce annual operating costs in rent and operations, the Department completed the following projects: relocated staff from the Degetau Federal Building, Hato Rey, San Juan, Puerto Rico ($23,065); released the Department’s data center space at the Chastain Center, Kennesaw, GA ($385,740); and relocated staff from the Old Post Office Pavilion to the Potomac Center Plaza ($699,066).  All spaces were released to the General Services Administration (GSA).  Relocation activities included project and space planning for the Office of Civil Rights (OCR) at Headquarters.  Total savings:  approximately $1,107,871.

Computer and Printer Consolidation:  The Department has reduced the ratio of computers per employee from 1.4 computers per user to 1.1 computers per user by requiring that most employees use laptop computers (as opposed to keeping a desktop and also receiving a laptop).  This will result in annual savings of about $2 million.  Additionally, savings from increasing the printer ratio from about 1 user per printer to about 4 users per printer user will result in an avoidance cost of approximately $6.7 million.  Total savings:  approximately $8.7 million.

FY 2009 Contract Savings/Travel:  The Department conducted a thorough review of all contracts as well as travel plans/costs to maximize efficiencies and eliminate unnecessary expenditures.  Total savings: approximately $1.5 million.

International office closed:  The Department decided to eliminate its Paris Office as well as the position assigned to that office.  Since August 2003, the Department has maintained a full-time employee acting as an education policy attaché at the U.S. Mission to UNESCO in Paris.  By eliminating the position and the location in Paris the Department will save approximately $635,000.    

Eliminating Excess Video Teleconferencing Equipment:  The Department reduced video teleconferencing equipment at its facilities after discovering various offices were using video teleconference equipment that was not covered under the Department’s equipment contract, essentially paying for extra and unnecessary equipment.  The Department’s current videoconferencing facilities provide adequate coverage for all ED employees and facilities.  Total savings:  approximately $100,000 per year.  

Reduced Costs for Conference Spaces:  The Department altered its conference planning policies for DC-based conferences.  Moving forward, any conference meeting occurring in DC with attendance of 250 or under will take place in either of ED’s two large capacity buildings with auditorium facilities.  This will result in savings of upwards of $65,000 per year.  
Cutting Costs on Contracting:  The Department eliminated a contract with outside providers to conduct FERPA training to education community stakeholders.  Instead, ED will be using existing staff to conduct the FERPA training. This will result in savings of $70,000 this year.
Closing Down ED Warehouse Space:  The Department closed down warehouse space it had been leasing in Largo, Maryland.  This lease termination will result in savings of $842,542 in rent per year.  

Human Capital/Culture of ED

Personnel:  Of 169 political appointees allocated to the Department, 133 have been filled.  The Department has completed selection of 82% of the PAS positions, 71% of its NC-SESs and 80% of the total amount of Schedule Cs.  Several appointments are new positions intended to further the Department’s strategic direction in some key areas, such as philanthropic partnerships, teacher quality, college access and financial literacy.  It has been a priority of the Secretary to better integrate the work of political appointees and career service employees in the Department to create better efficiencies, greater accountability and most importantly, to create a culture of collaboration and teamwork.  One offset of this initiative created an opportunity to return 8 schedule C positions to the Office of Presidential Personnel (PPO) for use by other agencies.    

Read to the Top!:  In response to the Administration’s “United We Serve” initiative, the Department created a series of reading events called Read to the Top!  to promote summer reading and highlight summer learning loss.  In total, 15 senior members of the Administration and Cabinet read to more than 1,200 children from more than 30 schools.  Additionally, the program was held on the plaza outside of the Department and was open to employees and their children to showcase the “new” ED building—new floor-to-ceiling window images of children representative of the Department’s mission.  (The NCLB little red school house came down in May.)
Research Agenda/National Center for Education Statistics 

The National Center for Education Statistics (NCES) established new priorities in line with the Administration’s goals to include enhanced international benchmarking; research on chronically low performing schools and better measurement/analysis of the level of educational attainment of adults nationwide.  For example, NCES has taken the first steps to provide a rigorous link between the National Assessment of Educational Progress (NAEP), which probes deeply into state and major district education, but with no international context, and the Trends in International Mathematics and Science Study (TIMSS), a leading international assessment of math and science achievement, for which there is strong national and international data, but no subnational information.  NCES is planning to interweave the NAEP and TIMSS assessments in 2011 to provide definitive information on international competitiveness at the state and large district level, and well as to provide a crosswalk for accurate international projections from future NAEP assessments.

Subbaccalaureate Postsecondary Education.  In line with the President’s goal of all Americans enrolling in at least one year of higher education or job training, NCES is coordinating a Departmental initiative to measure more completely and accurately the educational attainment and skills development of our nation’s adults.  For the first time, the Department is attempting to measure attainment of industry-recognized credentials (certifications) and other forms of work-skills credentialing and training to add to our measurement of traditional postsecondary qualifications awarded by institutions of higher education.  NCES is taking the lead in this effort, working with the Office of Management and Budget and the Departments of Labor and Commerce.  Refinements to existing data collections may provide useful information in the short-term.  A more thorough solution is likely to require a new survey focusing on adult education and workforce training. 

Chronically Low-Performing Schools Research Initiative.  In June 2009, the National Center for Education Research (NCER) released Requests for Applications for the Chronically Low-Performing Schools Research Initiative.  This Initiative will support the development of interventions that target specific problems faced by chronically low-performing schools and test their promise of success in addressing those problems within a relatively short time period.  The work is to be done in collaboration with schools and district partners and result in interventions that can be implemented by a principal of a low-performing school or by a district in conjunction with the principals of such schools.  In related work, NCER has begun a three-year study on identifying elementary and middle schools that have been successfully “turned around” and then discovering the factors that are associated with the significant improvements in these schools.
Office FOR Civil Rights (OCR)
In FY 2009, OCR participated in 175 technical assistance activities and events, and delivered 213 presentations.  These presentations focused primarily on disability-related issues, such as addressing the needs of students with disabilities and the transition of students with disabilities to postsecondary education.  The presentations also addressed the provision of appropriate services for students and parents with limited English proficiency; the rights of Wounded Warriors returning from combat with disabilities who wish to access postsecondary education services; sexual, racial and disability-based harassment; and Title IX athletics.  OCR also developed an additional technical assistance presentation tied to the Secretary’s priority of turning around struggling schools to identify civil rights issues and concerns that may arise as a result of a decision to close a low-performing school as part of this strategy.  
Finally, a critical component to OCR’s outreach is done by OCR’s Assistant Secretary, Russlynn Ali.  Between May and November 2009, Assistant Secretary Ali gave 20 speeches, keynote addresses, plenary remarks, and Listening & Learning Tour events across the country, with plans for at least nine other events already confirmed for the first three months of 2010.  In addition, the OCR Assistant Secretary convened 37 constituent groups during FY 2009 to gather input on the policy and legal issues surrounding Title VI, Title IX and Section 504.

INTERNATIONAL DEVELOPMENTS

Cairo Initiatives
In response to the President’s call for a new beginning between the US and Muslim communities, ED focused on how to increase the use of technology for educational exchanges between these groups.  The NSC endorsed the Department’s plan to encourage and advise a consortium of non-governmental organizations that will commit 12 years to exploring ways open technology can build relationships between the US and 6-8 Muslim-majority countries.  A major US NGO would lead this effort and is currently soliciting funding from non-governmental resources.  In keeping with this focus on technology for global engagement, ED organized a digital video conference between high school students in Washington, DC and Amman, Jordan.  The students were joined by Secretary Duncan and the Jordanian Minister of Education, Waleed Al-Ma'ani.  Because of the success of this event, ED will coordinate a series of online connections in 2010. 
Bilaterals

Australia: The Secretary twice received Australian Deputy Prime Minister Julia Gillard and Australia’s Secretary of Education in 2009.  In October, Secretary Duncan and DPM Gillard signed an agreement to share best practices and participate in bilateral discussion on beneficial issues.  The Deputy Prime Minister’s office and the Embassy of Australia are working with International Affairs to develop a bilateral on digital education to be hosted by Australia in the spring of 2010.  

China: This year the Secretary signed and the Department is implementing the first-of-its kind U.S.-China Joint Workplan in Education, which includes convening science education experts in Beijing in November 2009, working with the higher education community to promote exchange opportunities to study abroad, and a sister school partnership to commemorate 30 years of Sino-US friendship.  The Deparment is also undertaking a randomized trial experiment of the U.S.-China e-language project.  It should be noted that the new Minister of Education, Yuan Guiren, met with the Department’s Director of International Affairs, Marshall Smith, on November 9, as his first meeting welcoming an international delegation since he became Minister one week before.  This gesture followed on the precedent of Secretary Duncan, who welcomed Chinese Ambassador Zhou Wenzhong in Washington, DC as his first international visitor, and is a highly symbolic gesture indicating the deep relations between the two education ministries.

England: International Affairs continued its strong relationship with England’s Department of Children, Schools and Families.  The Secretary of State (who oversees education) made an official visit to ED in March, which was hosted by the Secretary.  International Affairs assisted with online connections for TSIA London-NY student discussion and playing an instrumental role in the development of the DC-BC (Black Country) partnership and online student discussion.  England works closely with ED on International Education Week events and hosted two student DVCs with International Affairs this year.  

India: Secretary Duncan serves as the honorary co-chair with Minister of Human Resource Development Kapil Sibal of the Education of the Education pillar of the US-India Strategic Dialogue, signed in 2009.  In October, Minister Sibal and Secretary Duncan held a bilateral meeting, also attended by the Deputy Secretary, Chief of Staff, and Deputy Assistant Secretaries from ED and State.  The next day, the Department hosted a meeting of more than 50 American and Indian Higher Education leaders with Minister Sibal, Under Secretary of State Judith McHale, and Chief of Staff Margot Rogers.  The Education Dialogue will continue in 2010 when Under Secretary Martha Kanter leads a delegation of University Presidents to India.

Japan: International Affairs attended the CULCON symposium on “soft power” in June.  As part of the bilateral relationship with Japan, the Japanese Ministry of Education worked with International Affairs to develop a “Japan-U.S. Student Science Dialogue” as one of the digital video conferencing events for the 10th year of International Education Week.  The strength of Japan-U.S. relationship was evidenced by the participation in this DVC of both the U.S. Ambassador to Japan and the Japanese Ambassador to the U.S.  In addition, Deputy Secretary Tony Miller and Ministry of Education, Culture, Sports, Science & Technology (MEXT) science Vice Minister both made remarks.  
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